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Abstract

Examining Art Professional Development: How Contemporary Art

Museum Programming Impacts Educators

Serena Reka Naidu, M.A.

The University of Texas at Austin, 2019

Supervisor: Christina Bain

This study examined the impact of art professional development and what
teachers gain from their professional development experience. The purpose of this study
was to investigate what teachers identify as valuable in a museum professional
development workshop and asks how they implement what they learned professionally in
their teaching. This research focused as a mini- ethnographic case study of The
Contemporary Austin’s professional development program targeted at educators. To
identify ways in which teachers use what they learned and what they expect out of
professional development, four interviews and fieldwork notes were obtained from three
art teachers and a museum educator in the fall of 2018.

Through this study, five themes emerged from the data collected giving insight to
professional development in relation to current ideas in the field and how teachers use
and value their experiences to support their activities in schools. These themes included:
Participant Social Interaction, Reflective Teacher Practice, Art-Making for Everyone,

Teacher Professional Growth and Museum as a Learning Environment. These themes
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illuminate our understanding of the value of art museum programming in the educational
system, and show teachers, administration and museum educators that investing in
professional development will contribute to their growth and enhance their effectiveness

with learners.
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Chapter 1: Introduction to the Study

Contemporary art and professional development in museums may seem like
completely separate fields of focus. The magic between them lies, however, in bridging
the two together to assist art educators in the work they perform. As a former middle
school art teacher turned museum educator, I have for some time been interested in
museum educational programs that enrich teachers’ knowledge. Art museums possess the
ability to help art teachers connect more fully to the fine arts through their professional
development workshops and initiatives. Not only can adult learners gain the opportunity
to learn about their own profession, but they can also expand their personal interests and
knowledge, or even learn more about their community (Hein, 2006). With the availability
of many objects, art works, speakers and experts willing to share their knowledge within
the museum, it is crucial that museums use their resources to create venues for
professional learners to study and to grow.

As a graduate Teaching Assistant (TA), I have seen firsthand how contemporary
museums and universities collaborate to teach a new generation of educators. I was
fortunate enough to TA for a visual art studies class; it was a class that addressed
pedagogical foundation for undergraduate pre-service art teachers. Part of the curriculum
required students to create engaging museum activities for Family Day at the campus
museum. With the help of the museum educator, we trained the undergraduate students in
gallery teaching techniques and questioning strategies to enhance their knowledge of
current exhibitions and interactions with visitors. However, requiring art museum
education students to work with a contemporary collection is not the norm in all art
education programs. So where will veteran teachers learn about utilizing art museums in

their practice? How do they supplement their knowledge and receive the support to



facilitate their professional growth? How can museums help provide resources and
programs for all educators?

Professional development workshops in art museums are difficult to fund, plan,
structure, and implement. For those reasons, many museums and community centers stop
conducting them. According to past research, professional development workshops are
found to be consistently ineffective (Cohen, 1998; Hill, 2004; Kennedy, 1998). The intent
of this research study was to investigate what teachers find valuable in a museum
professional development workshop and ask how this workshop’s participants use what
they learned professionally. To help answer this question, I conducted a mini-
ethnographic case study of The Contemporary Austin’s professional development
program targeted at art educators and their new fall exhibition. By observing a workshop
in action and interviewing three teachers and a museum educator, I identified ways in
which the program impacted educators and how teachers used what they learned from the
professional development workshop.

Through this study, five themes emerged from the data collected giving insight to
professional development in relation to current ideas in the field and how teachers use
and value their experiences to support their activities in schools. These themes included:
Participant Social Interaction, Reflective Teacher Practice, Art-Making for Everyone,
Teacher Professional Growth, and Museum as a Learning Environment. These themes
provided a pathway for me to follow in exploring the value of art museum programming
in the educational system. It also advocated for teachers, administration and museum
educators to investigate and enhance the effectiveness of these workshops for the

museum and for workshop participants.



CENTRAL RESEARCH QUESTION

This study sought to answer two research questions: a) How does The
Contemporary Austin’s professional development workshop impact participating

educators, and b) How do educators use the information gained from the workshop?

PROBLEM STATEMENT

According to the American Alliance of Museums (n.d.), museums across the
country have spent more than three-quarters of their budget on educational programming
and school partnerships, making them invested in the learning that occurs within their
institutions for both children and adult learners. Many teachers believe in life-long
learning and thus invest in themselves and their careers by attending museum programs.
While many educators participate in professional development workshops, there is also a
need for research that identifies features of effective professional learning in museum
education settings (Carpenter, Fennema, Peterson, Chiang, & Loef, 1989). Effective
professional development for art museums can be defined by a combination of the No
Child Left Behind (NCLB) educational law and standards delineated by the National Art
Education Association (NAEA). In 2018, both organizations asserted that quality
professional development increases teacher knowledge and pedagogy, and helps initiate
self-reflection and practice (National Art Education Association, 2018; U.S. Department
of Education, 2009). Even though these organizations help define professional
development, there is a lack of information about teacher development programs and how
they are valued by teachers, particularly with regard to directly influencing what occurs

in their classrooms.



Growth and learning as a professional teacher does not happen overnight.
According to Darling-Hammond and Milbrey (2011), current educational directives
require teachers to rethink how they educate and give them tools to improve themselves,
yet many teachers have difficulty finding support for and access to professional
development opportunities. This is a multilayered process involving a partnership
between museums and schools, and museum educators and school educators. Both can
assist one another. According to Grenier (2010), for museums to “successfully address
the professional needs and personal interests of educators and meet the demands of
school districts that support and fund teacher participation, museum personnel must have
a better understanding of educators’ motives for attending” (p. 500). Museums can
provide this professional development through workshops that can have a direct impact
on education. This will provide teachers many opportunities to learn by doing, reading,
and reflecting on knowledge gained.

Some museums, like The Contemporary Austin, design their educational
workshops using the theoretical paradigm of social constructivism and by engaging
visitors in dialogue and various deep-thinking activities (The Contemporary Austin,
2018). Social constructivism discusses how humans generate meaning through interaction
with other people and their surroundings. The Contemporary Austin has provided
teachers with workshops for a number of years and has traditionally given teachers the
opportunity to earn professional development credit. In Texas this is called Continuing
Professional Education (CPE) credit and programs need to be certified by the state in

order to provide professional development (Texas Education Agency, 2018). Since The
4



Contemporary Austin is certified to issue CPE credit, the educational programming
presented there is designed to serve a range of levels, expertise, experiences, and meet the
demands of all teachers who educate children of all ages. From 1998, the museum’s
vision has been to provide the city of Austin with a spectrum of contemporary art through
various means, including teacher development (The Contemporary Austin, 2018). To
provide a rounded educational experience to the Austin community, The Contemporary
has a robust education department. It consists of a Director of Education, an Assistant
Director of Education, a Studio Instructor, a Tour Coordinator and a Bilingual Program
Coordinator. When it comes to the K-12 school programming, The Contemporary Austin
provides buses and substitute reimbursements for Title I schools. They also waive the
tour admission fee for students, chaperones, and teachers. An investigation into how The
Contemporary Austin provides educational resources for participants and how they

connect their experiences to professional practice will aid the museum in the future.

As someone who values teacher programs within school and museum
partnerships, I set out to investigate how museum programming for teachers can be
useful. At its core, I believe that doing research on museum programming will help
improve my beliefs and practices as a museum art educator because I will more fully
understand the intricacies of professional development for adult learners and how
museums can construct a bridge for learning that enables interactions with art, artists, and

arts-based learning.



MOTIVATIONS FOR RESEARCH

Personal Motivations

As a K-12 art teacher, I developed my curriculum using state standards and my
own personal experiences. Most importantly, however, I used workshop content. My
administration asked me to implement a new method of teaching that privileged art
integration using concepts found in science, technology, engineering, art, and math, an
educational movement known as STEAM. Although I was unfamiliar with STEAM, I
realized I had connection to its ideas since childhood. Throughout my life, I had to
choose between two loves, math and art. I was the product of a long line of mathematics
professors who were grounded in making math fun and easy. However, I had a knack for
rendering images from photography and a mind that focused on art.

Little did I know that my childhood background in mathematics would reappear
upon entering my first art educator position in a science, technology, engineering and
math (STEM) school. At this school, I was required to create a curriculum around
environmental science and arts integration, and I had no idea where to start. I struggled
balancing what I valued in art, what I was taught in college, and what my school
administration deemed valuable. The curriculum quandary continued until my lead
administrator sent me to a STEAM professional development workshop at the High
Museum of Art.

Arriving early, I waited in the atrium until we were escorted to the lab space for
our introduction. As workshop participants, we were presented with a vase in the middle
of the room and asked to begin an exercise in deep looking. Examining the image, we
wrote as many descriptors of it as possible. Once we started sharing, I realized that the

workshop cohort was a combination of art and science educators. By starting us with an



observation exercise, we were using a cross-disciplinary skill found in both science and
art. Over the course of the day, the lessons were integrated with one layer of science and
another of art and culture. We had lectures from both artists and scientists, in which they
told us about their investments in their own research. My favorite part of the workshop
was not only taking a trip to the African masks exhibition and listening to the curator, but
also using nanotechnology imaging to inspire details for creating our own “African”
inspired masks. The museum provided ideas for using science as inspiration in art and
seeing the art in science experiments. For example, we used various black pigments and
ink solvents to discover their components through chromatography.

For the next few years I reflected on my experience at the High Museum and how
I could use it in my own teaching practice. I wondered how to expand my knowledge of
STEAM without sacrificing the arts. How are teachers engaged by this workshop? Will it
affect their curricular ideas and classes? Am I the only teacher who was impacted by this
experience? How did museum educators, curators, and science educators weave this
workshop together? What did they deem important? In so many ways, this experience
helped formulate my goals as an art educator and opened my eyes to the power of
museum teaching. I was then also motivated to research museum programming because it
sparked new ideas in my curriculum. I believe that museums have the ability to inspire
and challenge people through their outreach and professional development, and through

their leadership take an active role in educational reform.

Professional Motivations

Since gaining experience teaching art in schools, graduate coursework, and post-
graduate activities in museums, I believe I have a hybrid identity as an educator. I see

myself as both an art educator and museum educator. Thus, I am increasingly more
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interested in partnerships that can be established and cultivated between schools and
museums. In my prior art teaching career, I attended three educational conferences, over
100 in-school professional workshops, four out-of-school workshops, two continuing
education courses and one museum professional development workshop. Why do
teachers need professional development workshops and courses?

According to a teacher survey (Grenier, 2010), participants seek out workshops to
address the gaps in their professional knowledge base or pedagogical practices. Others,
like teachers in Texas, are required to obtain 150 hours of training from a reputable
source in order to continue their teacher certification. High-quality professional
development is a central component for improving education, and policy-makers
recognize that teachers are the backbone of the education system (Guskey, 2002).
However, due to stresses and expectations, teachers need to alter existing units and
curricula in order to meet administrative expectations and demands. Teachers can benefit
greatly from support resources, information, and access to lessons, in order to accomplish
these goals.

As a nation, we are close to reaching a collective understanding that all students
benefit from the opportunity to learn about and experience the arts. For this reason, we
need to continue to provide supportive educational venues for educators and their
students (Hutchens, & Pankratz, 2000). According to the article “Change in Arts
Education: Transforming Education Through the Arts Challenge (TETAC)” teachers
were instructed in how to integrate the arts into a range of disciplines and then use
various lessons throughout the semester to engage with art. Not only did this help the
education system by refreshing educators with new materials and processes, it also
benefited their students and their peers (Hutchens, & Pankratz, 2000). Furthermore,

museums are looking to see the impact of their programs on communities of users,
8



including teachers. My research on art museum professional development will help
determine how I situate myself between museums and schools. In professional
development, participants are meant to construct their own learning through their choices,
interests, and in relation to the context of a changing society and new educational
policies. Investigating why and how museums serve teachers helps initiate further
understanding of the needs of teachers, how museums can plan for such needs, and how

teachers utilize their learning in their profession.
RESEARCH METHOD

When choosing a design, researchers need to look at how to conduct the study and
take into account an approach that helps them to best answer the research question,
assists them in rich data gathering and analysis, and meets the required time frame and
energy devoted to study (Fusch, Fusch, & Ness, 2017). This study is classified as a mini-
ethnographic case study because my research question necessitated periods of
observation of a group, where the researcher is a participant and observer immersed in
the study of real people within their own environments (Creswell, 2007). This definition
comes from Holloway, Brown & Shipway (2010) who describes ethnography as, “the
description and interpretation of a culture or social group” (p. 76), where a study focuses
on the culture and behavior of everyday participants.

The main reason why I chose to utilize mini-ethnography, also known as focused
ethnography, was because it enabled me to explore the feelings, beliefs, and meanings of
relationships between people’s interaction on a specific area of inquiry (White, 2009).
My intent was to discover the cultural norms, values, and roles pertaining to what was
remembered by the participants in the workshop (White, 2009). In my study, I set out to
explore the teacher’s stories and how museum professional development influenced them

9



as educators and investigate how new information and experience gained was reflected
within their personal and professional lives. Since so much of what occurs in a teacher’s
world is interconnected, a mini-ethnography suited my case study best.

Like many qualitative research studies, a mini-ethnography requires an extensive
research and analytical process. After obtaining necessary consent forms from museum
educators and art teachers, I observed the educators in the workshop environment. I
created interview questions to gauge participants’ response to the professional
development workshop. I contacted, interviewed, and transcribed three participants’
responses to the workshop and the museum educator as well. Following the museum
visit, I reviewed my observations and interview transcripts, and conducted analysis of
data to identify and illuminate the benefits of the contemporary professional development

workshop.

DEFINITION OF TERMS

o Austin ISD: the independent school district located in the heart of Austin, Texas.
Austin ISD educates approximately 80,000 students and embraces 130 diverse
school communities in one of the fastest-growing cities in the country. In
partnership with parents and our community, AISD's mission is to provide a
comprehensive educational experience that is high quality, challenging, and
inspires all students to make a positive contribution to society (Austin
Independent School District, 2018).

. Collaboration: a strong, continued relationship in which two or more institutions
work together in a joint intellectual effort. Each institution offers its resources and
reputation and accepts a new organizational structure for a common task with full
commitment and responsibility (Liu, 2007).

10



Constructivism: a theory about how human beings construct knowledge; it is used
to describe how people learn, and how they make meaning of the world (Hein,
1998).

Continuing Professional Education (CPE): Continuing Professional Education
(CPE) is mandatory for all Texas educators. It is the means by which people
maintain their knowledge and skills related to their professional lives. It is
continuing education as applied to professional development (Texas Education
Agency, 2018).

Professional Development (PD): opportunities for an individual to learn or
strengthen various skills that will help them in a professional setting. These may
happen in a group setting (e.g., attending a workshop) or individually (e.g.,
completing an online course or reading a text addressing specific skills relevant to
the individual’s profession). For teachers, professional development can be
defined as “any educational activity that attempts to help teachers improve
instruction” (Melber & Cox-Petersen, 2005, p. 104).

Social Constructivism: a theory about how learning is a process of active
construction of meaning where learning best occurs in social settings in which
two or more individuals engage in sustained discourse about a topic (Brophy,
2002).

Texas Essential Knowledge and Skills: The set of state-mandated curriculum
standards for K-12 students in Texas (abbreviated as TEKS). Since 2003, classes
from “foundation” subjects (English language arts, mathematics, science, and
social studies) and “enrichment” subjects (foreign languages, health and physical

education, fine arts, economics, and “career and technology education [and]

11



technology applications”) must meet TEKS requirements (Texas Education

Agency, 2018).
LIMITATIONS OF THE STUDY

There were several limitations to this study. The study had a small sample size of
three art educators and one museum educator. The workshop was a single visit workshop
that lasted two hours, all together a small window of time. Also, due to time constraints,
it was not possible to interview the teachers multiple times or create a longitudinal study
like I envisioned.

Another limitation was addressing all aspects of this study. The goals were to find
what was gained from a museum professional development workshop and how do
teachers use that information. My study spans three months and did not reflect any use of
workshop material by teachers beyond this three-month period. I explain this more in
Chapter 5 under the section of Considerations and Questions. This study also addresses
the relationship between schools and museums within the context of professional
development museum programs. Again, it only represents a small section of the museum
workshop population and is limited by who had access to one of The Contemporary

Austin workshop.

BENEFITS TO THE FIELD

The National Endowment for the Arts Chairman Rocco Landesman summed up,
“Arts education doesn't take place in isolation. It has to take place as part of an overall
school and education reform strategy.... [with] strong links with other positive
educational outcomes,” (National Endowment for the Arts, 2012). Art museums can be a

partner in this educational reform. When art museums and schools work together to

12



provide professional development, they can strengthen each other and their individual
entities.

Professional development workshops in art museums are difficult to structure and
implement, thus many museums and community centers have stopped offering them.
According to researchers, others are found to be consistently ineffective programs
(Cohen, 1998; Hill, 2004; Kennedy, 1998). With more research on museum programs
available, art museums can be more successful helpers in the process of teacher
education. Recently published, Kletchka and Carpenter (2018) acknowledge the
significance of professional development research, stating, “What began as a desire to ask
fundamental questions about why and how art museum educators conceptualize, locate,
and enact pedagogical strategies in their professional development offerings became a
mediation on the relationships among works of art, educators, institutions, learners, and
the contemporary world” (p. xix). For professional development programs to be effective,
a strong relationship of respect must exist between teachers and the museum institution
(Mayer, 2018). This partnership between fields goes beyond providing supporting
resources; it requires mutual listening and participation in developing programs.

My study adds to the existing dialogue on museum professional development and
gives voice to the education professionals at the Contemporary Austin and their teacher
relationships. This project sets out to further illuminate the value of art museum
programming in the educational system, and show museum educators, teachers, and
administration that investing in professional development with respect to contemporary

art is beneficial for educators as well as learners.
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SUMMARY

As Austin museums and schools continue to collaborate and define their
partnerships, teachers and museum educators work together to find practical application
and relevance for themselves, their peers, and their classrooms. Professional development
is also high stakes in many ways. In Texas, for example, educators are mandated to
complete professional development hours in order to retain their certificate to teach. Over
the course of five years, Texas educators are required to complete 150 hours of
Continuing Professional Education (CPE) in order to pass their certification renewal
(Texas Education Agency, 2018). They have to record their own training experiences and
hours, and submit paperwork providing proof of their participation. Even though teachers
are required to partake in these workshops, most reported that they engage in these
activities to become better professionals (Texas Education Agency, 2018). To them,
professional development should be very practical and provide them specific and
concrete ideas that relate to their daily classroom routine and/or curriculum (Fullan &
Miles, 1992).

The Contemporary Austin has been providing Austin art educators with a number
of opportunities for teachers to engage with exhibitions and the museum and earning
teachers professional development credit (The Contemporary Austin, 2018). In my
investigation of art museums and professional development programs for art educators, I
set out to understand the impact these workshops had on teachers, and classroom
curriculum from the teachers’ point of view.

The following chapters present literature and theories related to professional
development and museum practices, and data recounting teacher’s experiences to gauge
what is currently happening at the Contemporary Austin to explore how professional

development affects teachers. Literature on contemporary art, professional development
14



and the intersection of art education and museum education has guided my way of
looking at this case study. I discuss social constructivist theory and how it relates to
professional development and my study. The combination of information shapes what
museum professional development looks like with a social constructivist lens and
explains motivations for such practices in hopes of postulating a stronger relationship

between art museums and art educators.
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Chapter 2: The Literature Review

Situated in the traditions of Dewey, Piaget, and Vygotsky, social constructivism
remains linked to progressive reforms in education. Notions of social constructivism
change constantly and draw upon past interpretations of constructivism. This chapter
reviews literature related to museum professional development and co-learning, giving
foundational grounding to the work conducted in this study. In doing so the chapter is
divided into three sections: (a) Social Constructivism Shaping Learning, (b) Professional
Development in Education, and (¢c) Museum Education for Teachers. This chapter also
explores the theoretical framework of social constructivism and discusses professional
development in terms of their shared characteristics with art museum professional

development.

SOCIAL CONSTRUCTIVISM SHAPING LEARNING

There are many definitions and ways of viewing social constructivism in
education and learning. Researchers such as Brophy (2002) present social constructivism
as a theory about how learning is a process of active construction of meaning where
learning best occurs in social settings of two or more people. Beck and Kosnik (2006)
view it as an approach that encourages all members of a learning environment to present
their ideas strongly, while remaining open to the ideas of others. Stemming from
Vygotsky’s sociocultural theory, where learning has its basis in interacting with other
people, social constructivism fed into studies on the sociology of education (Verywell
Mind, 2018). Researchers such as Mary Douglas and Basil Bernstein (1966) argued that
educational knowledge was socially constructed reality through social agreement

(Cicourel, 2010).
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One of the grounding principles of social constructivism is that learners construct
their own knowledge. Dewey, Piaget, and Vygotsky, “emphasize the active participating
of the mind in learning, and recognition that the process of learning is not a simple
addition of items into some sort of mental data bank but a transformation of schemas in
which the learner plays an active role” (Hein, 1998, p. 22). Learners must interpret new
ideas in the context of their present interest and understandings (Dewey, 1916; Hooper-
Greenhill, 1999). The human mind finds things that relate to learning objectives,
connecting the dots between various ideas and restructuring the information as it is
encountered.

What separates constructivists from social constructivists is the distinction of how
humans learn and develop meaning through interactions with other people. Simply stated,
learning is social. This way of looking at learning explains how people know what they
know (Brophy, 2002). Piaget stressed the action of social factors in knowledge
construction, while Vygotsky strongly believed in teacher to student dialogue needed to
construct the “zone” of development per individual (Beck & Kosnik, 2006; Leinhardt,
Crowley, & Knutson, 2002; Vygotsky, 1978). The significance of Vygotsky’s research
did not become clear in the United States until researcher Jerome Bruner highlighted the
social aspects of learning (Hein, 1998). Every interaction between two people presents
the opportunity for new knowledge to be obtained or expanded upon. Although
Vygotsky’s theory has many features, the focus of this study centers on the importance of
socially mediated learning, namely that (social interactions between museum educators,
teachers, and peers) are critical to constructing meaning and fostering cognitive
development (Zigler & Bishop-Josef, 2006).

Some social constructivists worry about the extreme involvement of theory in the

process of education. “Radical” social constructivists believe that learning can occur
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without teaching while others are concerned about society’s contributions. Information
without facts can be a reflection of ill-informed opinions rather than expressing guided
learning from a teacher (Beck & Kosnik, 2006). Nonetheless, social constructivists
teachings believe that students and facilitators must be in constant critique of social and
educational institutions including the services and programming offered (Beck & Kosnik,
2006; Hooper-Greenhill, 1999).

Another aspect of social constructivism is the full body experience of learning. A
full body experience enables learners to engage their spatial awareness, speech abilities,
and brainpower. It makes absorbing new material easier and enables more students to be
independent learners in school. According to Dewey (1916), students need extensive
opportunities to support both body and mind where knowledge and experience have a
close connection. Likewise, a model of museum learning by Falk and Dierking (2000)
centers discussion on the visitors’ experience in a social constructivist context. According
to Hein (1998), “the process needs to be considered as a holistic enterprise, involving the
community of learners and their shared meanings” (p. 89). By including the museum
visitors’ voices, the staff is shaping meaningful learning experiences with their visitors.

While both theories—social constructivism and constructivism—are similar, they
contrast only in their reflections and meaning making. Constructivism asks museum
visitors to reflect individually on new information from the exhibition. According to
Hertz (2018), “Museums have moved and continued to move, in the direction of creating
programs and methodologies in which knowledge integration and meaning-making are
made explicit, and visitors are given time to reflect on and articulate their own ideas as
they build them” (p. 151). For art museums, there is a following of constructivist learning
in the museum informed by Hein’s “Constructivist Museum,” especially in teacher

development (1991). Art museum methodology practice sounds like thematic open-ended
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questions; orienting visitors to call on prior knowledge while having multiple approaches
to the work of art via social interaction (Hertz, 2018). Where is the difference? What,
then, does social constructivism look like? The difference is the co-learning between
museum educators and teachers. Co-learning aims to be a collaborative construction of
knowledge where both museum educators and teachers expand their social networks
while and co-researching creative projects. With social constructivism methodology,
museum educators are given the chance to learn along with teachers (Hertz, 2018).
Hence, there is an increased sense of community and teamwork. And so, museum
workshops involve a level of mindfulness because everyone is exploring, experimenting,
and continually adapting to their strengths and areas of growth.

Even though the continuum of social constructivism does not fit into one
pedagogical format, the main characteristics of this approach are similar to museum
professional development workshops. Social constructivism originated as a theory that
was used to help individuals look at society and the world; eventually applied to
education. George Hein adopted the learning theory and re-contextualized it to museum
learning and the museum environment. The main characteristics of social constructivism
parallel learning in a museum workshop for these reasons: (a) learners construct their
own knowledge, (b) learning is social, and (c) learning is a full body experience. By
investigating the history of professional development, researchers have shown that
professional development is important to society, the government, and to the
development of public policy. Educational professional development has transitioned into
schools, workshops, and a variety of locations. One thing remains a constant in these

changes, museums continue to provide support for teacher professional development.
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PROFESSIONAL DEVELOPMENT IN EDUCATION

The term “professional development” has many meanings and is often defined in
various ways in academic writing. What Linda Darling-Hammond and Milbrey
McLaughlin (1995) stated 25 years ago holds true today, “Professional development
today also means providing occasions for teachers to reflect critically on their practice
and to fashion new knowledge and beliefs about content, pedagogy and learners,” (p.
597).

Therefore, professional development (PD) refers to educational experiences that
help professionals develop knowledge and skills to improve their job performance and
can be applied to any profession. When people use the term professional development, it
can be seen in a formal context of a conference, workshop, or seminar; however, it can
also be informal such as discussions with colleagues, independent reading and research,
or learning from a peer (Mitzell, 2010). Many professions require their members attend
ongoing professional development in order to meet job requirements and meet evaluation
standards. This holds true especially for education. According to Learning Forward, an
organization devoted to education and professional development advocacy, research has
shown that high levels of teaching quality and school leadership raise students’
achievement (Mitzell, 2010). Although professional development has become a hot topic
in education, researchers present many perspectives on how to address professional
development in education.

At its core, professional development enables educators to gain the knowledge
and skills needed to address challenges and issues in the classroom; however, there are
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multiple perspectives. On perspective advocated by The No Child Left Behind Act of
2001 (NCLB) delineates professional development as an important tool for improving
teacher’s skills and effectiveness. It is to be intensive and content focused, aligned with
and directly related to state academic content standards; improving and increasing
teachers’ knowledge of the subjects they teach (Kraybill, 2018; Yoon, Duncan, Silvia
Wen-Yu, Scarloss, & Shapley, 2007). Since the national policy has many criteria and
dedicated funding for effective teacher development, it continues to shape the educational
foundation of professional development standards.

Over the decades, professional development and the research surrounding
education has shifted. Professional development in education mirrored the history of
modern educational reform and can be traced back to the Elementary and Secondary
Education (ESEA) Act of 1965, an effort to combat poverty and build American society
(Guthrie & Springer, 2004; Kraybill, 2018). Like much of educational reform, there is a
shift when research is published and some change occurs. One particular disturbance was
the 1983 report, A Nation at Risk (Guthrie & Springer, 2004). After the U.S. Government
released this 1983 report, many efforts were made to help reform higher education
through supporting schoolteachers and leadership. Even though the report utilized
statistical measures to proclaim the U.S. educational achievement was on a downward
trajectory, recent research shows the results as miscalculated (Guthrie & Springer, 2004).
Nonetheless, this report set in motion a change in how to approach teacher preparation

and development. According to Neapolitian and Berkley (2006), the rise of professional
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development schools (PDSs) resulted and thrived out of the Holmes Group, which was an
assembly of deans from research universities initiated in the 1980s.

Professional Development Schools emerged out of school-university partnerships
intended to restructure teacher education and professional development. Two national
organizations flourished from the PDS movement called the National Network for
Educational Renewal (NNER) and the National Association of Professional Development
Schools (NAPDS) (Neapolitian & Berkley, 2006). With the help of prominent scholars,
this educational reform gained momentum and wide acceptance (Darling-Hammond &
McLaughlin, 1995; Lieberman, 1995; Lieberman & McLaughlin, 1992). With the
reauthorization of ESEA, the next important educational legislation was the No Child
Left Behind Act in 2002.

As increasingly more educational opportunities were designed, there was a
resurgence to critique what makes professional development relevant and successful.
According to Mitzell (2010), an effective PD presents relevant classroom challenges.
Some areas of teaching challenge include subject content, instructional methods,
technological advances, new laws and student learning (Mitzell, 2010). From this
perspective,

To be effective, professional development requires thoughtful planning followed

by careful implementation with feedback to ensure it responds to educators’

learning needs. Educators who participate in professional development then

must put their new knowledge and skills to work. Professional development

is not effective unless it causes teachers to improve their instruction or causes
administrators to become better school leaders. (Mitzell, 2010, p. 10)
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As these scholars were writing for professional development organizations such
as Learning Forward, their service to educators helped to define effective professional
development and where PD organizers can receive this form of needed support.

Reflecting on the intersection of professional development policy and the field of
art education requires a deeper look at both policy and art education. There is no direct
mention of professional development for art teachers in NCLB. The culture of high-
stakes accountability concerns art educators in unique ways (Allison, 2013; Chapman,
2005; Sabol 2013). From NCLB’s standards, high-quality professional development,

increases teachers’ content knowledge of the subject they teach; allows for
active learning a