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Abstract 

 

Best Practices for Online Business Degree Programs 

 

Janice Denise Rios, M.A. 

The University of Texas at Austin, 2012 

 

Supervisor:  Min Liu 

 

Online education has changed the way education is delivered. Higher education 

has been the leader of providing online education. Currently, the fastest growing online 

degree program in higher education is a Master of Business Administration (MBA) 

degree. This demand is due to employees who are looking to move up in their career but 

who are not able to attend school full-time.  Many accredited not-for-profit business 

schools as well as for-profit universities have launched their own online business degree 

programs to meet this demand.  

This report aims to review best practices for online business degree programs. It 

will describe the evolution of distance education as it pertains to higher education, the 

difference between campus, online and hybrid mode and the types of online learning.  

This report also identifies how higher education and business schools are providing 

online education and are competing with for-profit universities and explains why 

Association to Advance Collegiate Schools of Business (AACSB) accreditation is 

important.  I will also discuss the benefits of delivering online business degree programs 

as well as proves the challenges that administration, students and faculty face in this 
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process.  Through analysis of existing research studies, the report will explain which best 

practices administration, faculty and students can adopt in order to offer and participate in 

a successful online business degree program.  
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CHAPTER 1. INTRODUCTION 

 

 Due to the technological advances in educational technology most colleges and 

universities offer some type of online courses and online degree programs. Online 

education is a growing field and here to stay (Smith & Mitry, 2008).  Online education 

courses and online programs have grown within the last decade (Bocchi, Eastman & 

Swift, 2004).  According to the 2005 Sloan Consortium report, most universities 

considered online learning as part of their long-term institution strategy plan (Allen & 

Seaman, 2006).   Online education has removed some barriers for learning, no longer is 

the classroom the sole provider for learning but through internet and the computer, online 

education provides possibilities to learn at all hours, anywhere and any place (Alexander, 

Perrault, Zhao, & Waldman, 2009).  According to the Conditions of Education 2011 

report, the United States Department of Education (DOE) cited in Parnell (2011) found 

that in the academic year 2007-2008, about 4.3 million undergraduate students or 20% of 

all undergraduates took at least one distance online education course and 800,000 or 22% 

of all graduate students took at least one online course (Parnell, 2011, para. 2-3).  

Another important finding is that nine percent of all graduate students completed their 

entire program through distance or online education programs in the same year (Parnell, 

2011).   

 Researchers shown that online learning is just as good and sometimes better than 

traditional classroom learning when done right (Means, Toyama, Murphy, Bakia, & 

Jones, 2009; Smith & Mitry, 2008; Terry, 2007).   Online learning is a new type of 
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medium for delivery of education that has it’s own characteristics that are different 

compare to traditional classroom learning.  These significant differences between 

traditional/campus mode and online mode are discussed below with the definition of “on 

campus mode”, “online mode” and “hybrid mode” according to Terry’s (2007) definition 

(p. 220). 

 

 Campus Mode 

 

  The campus mode is characterized by faculty delivering instruction via 

 lectures, discussion, and exams in a traditional classroom at a scheduled time and 

 day.   

• There are approximate 45 contact hours with the professor associated with 

a 3 credit hour course in most traditional campus course.  

• Most faculty were educated with this mode and are familiar with the 

learning environment from the perspective of student and instructor. 

• Campus mode is also known by these terms: 

o Face-to-face instruction  

o Traditional classroom 
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 Online Mode 

 

  The online mode of instruction replaces the walls of the classroom with 

 computer communication and is done entirely over the Internet.   

• The benefits of online instruction are its temporal, geographic, and 

platform independence and its simple, familiar and consistent interface. 

o Distance education 

• Online learning can include these terms: 

o Web-based 

o Computer mediated communication 

o E-learning 

o Online interactive environment 

 

 Hybrid Mode 

 

  Hybrid mode combines features of campus mode and online modes.    

• It has 18-25 contact hours with the professor for a 3 credit hours on online 

course.    

• The reduced classroom time is offset by computer-based communication, 

which can include lecture notes, assignments, e-mail correspondence and 

the use of a learning management system.    

• Hybrid mode is also known as blended learning. 
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For this report, I will use the following terms interchangeably: online mode and online 

learning; campus mode, traditional classroom and face-to-face.  

 Within the last decade, the fastest growing online degree program has been the 

MBA program (Bocchi et al., 2004).  With the rush by institutions to provide online 

courses and programs within the last decade, many institutions have faced problems 

finding the best way to adopt this mode of learning and make it successful.  This effect 

can be observed as some universities have dissolved their online programs within a short 

period after implementation due to cost (Kyle & Festervand, 2005).     

 Research has been conducted to discover the benefits and challenges of offering 

online business degree programs.  Challenges have been listed numerous times in many 

research articles as well as solutions listed to offset those challenges.  There are many 

articles in which these challenges were addressed individually and a solution was adopted 

for an individual problem to see whether the solution proposed would resolve the 

problem.   However, no overall empirical research study has been performed in which all 

these solutions were adopted in one place in order to discover if these solutions were the 

best strategies to address all of these challenges that institutions face when offering an 

online business degree program.  To add to the pressure for not-for-profit higher 

education business schools, they must compete with online for-profit universities such as 

Phoenix University.  Therefore, not-for-profit business schools need to address these 

challenges as potential students might be encouraged to enroll at another university that 

have resolved these challenges in their programs. 
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The aims of this literature review are to examine the challenges that not-for-profit 

business schools face with their online business course/programs and discover what the 

best practices for online business courses and programs based on research findings that 

have been adopted and implemented. The best practices will look at what administration, 

faculty and students can do to have a successful program and experience. 

 First, in Chapter 2, I will discuss the evolution of distance education pertaining to 

higher education and will explain how online learning is just another form of distance 

education.  Also in Chapter 2, I will define the types of online learning that is currently 

available with today’s technologies and discuss the increased offerings of online learning 

at higher education and notably at business schools.  In Chapter 3, I will explain how 

important the Association to Advance Collegiate Schools of Business (AACSB) 

accreditation is to a business school’s purpose and function and how business schools are 

offering their own online Master of Business Administration (MBA) degree program to 

stay competitive.  The current benefits and challenges of online business school programs 

will also be addressed in Chapter 3.  After examining the challenges, Chapter 4 looks at 

the best researched-base practices for offering online business degree courses/programs.   

At the end, the report provides some examples of best implementation of online business 

degree programs using a few of the best practices. 
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CHAPTER 2. ONLINE EDUCATION 

 

 This chapter will discuss the evolution of distance education.  I will present a 

summary of the changing technologies during the last century that have been instrumental 

in creating many different forms of delivery for distance education particularly online 

education but this summary is not exhaustive.  There are two different types of online 

learning and they will be examined in this chapter.  I will also cover the importance of 

online degree programs to higher education and specifically to business schools at not-

for-profit institutions where they must meet the demand of the changing landscape of the 

workplace and workers.  For-profit institutions are the biggest competitors to not-for 

profits business schools at higher education institutions.  However, there are significant 

differences between the two types of institutions, which will be discussed in this chapter. 

 

Evolution of Distance Learning 

 

Online learning is a form of distance education.  Distance education is not 

something new; in fact, it has been around in various forms for over 100 years (Means et 

al., 2010).  The earliest type of distance education was correspondence courses.  Higher 

education institutions were the first to adopt this type of education (Means et al., 2010).  

Correspondence courses involve “the exchange of teaching materials between an 

instructor and a student who were at remote geographically distant from each other” 

(Wisegeek.com, n.d).  Having the ability to learn from schools far away without moving 
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was highly innovative at the time.  In the early form of the correspondence courses, this 

exchange occurred using the mail system.  Correspondence courses have limitations, for 

example interaction between student and instructor is restricted, students do not have 

much guidance from instructors and, therefore, are on their own with their learning and 

instant feedback for the student does not exist (Wisegeek.com. n.d).  Correspondence 

courses are still in existence in some places and email and websites have replaced the 

mail system for the delivery. 

As new technologies emerged, specifically the television, the next new form of 

distance education that took place after correspondence courses was educational 

television (Estelami & Rezvani, 2011).  Universities and colleges offered some of their 

courses through television as a way for students to earn credits or even certification.  

Students have the luxury of learning from their instructor in the comfort of their home 

through television.  Educational television provides visual and audio stimulation that was 

lacking from correspondence courses. However, education television, too, has its 

limitations; again the most important one being the restricted interaction between the 

students and instructors (Estelami & Rezvani, 2011).  Today, some colleges and 

universities still offer courses through their educational television channel. 

The emergence of computers helped shape the next wave of distance education.  

With the assistance of the Internet, web video camera and audio equipment with 

computers, this new equipment became part of the delivery of distance education.  Now 

more than ever students were able to sit at a remote location and interact and listen to a 

class remotely.  However, this system, too, had its limitations as interactions betweens 
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students were restricted, internet speed was slow causing technical difficulties, and the 

class content was delivered by a static webpage without any interactivity. 

The latest evolution of distance education is online learning, which is currently 

heavily used in higher education.  Never before has it been so easy to replicate the same 

outcomes as traditional classroom instruction.  Super fast computers, high speed Internet 

connections, and Web 2.0 tools have made the delivery of education simple and fast 

(Estelami & Rezvani, 2011).  Through the use of a learning management system (LMS), 

students have access to course materials, interaction between students and professor and 

multimedia tools.   

Online learning has closed the geographic gap between students and education, 

between students and professors and between students.  Online learning has also made it 

easier to interact with the content, with the instructor and with the students.  As a result of 

this new interaction, it created two different types of online learning modes. 

 

Types of Online Learning 

  

 Current technologies have made it easy for online learning to take place.  

Presently, there are two types of online learning mode:  asynchronous and synchronous.  

Below are the definitions of these terms and a list of some of the current technologies that 

each one uses. 
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Asynchronous  

 

 Asynchronous instruction means that learning can take place at any time.  The 

following features are examples of asynchronous learning: 

• Email 

• Threaded discussion boards 

• Newsgroups 

• Wikis 

• Blogs 

 

Synchronous 

 

 Synchronous learning means learning is taking place at the same time.  Some of 

the features of synchronous are: 

• Webcasting 

• Chat rooms 

• Audio conference 

• Video conference 

 These are just some examples of the current technologies that asynchronous and 

synchronous use.  With the use of these technologies, higher education institutions are 

able to provide and deliver their own online education courses/programs to a wide range 

of students. 
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Online Learning in Higher Education 

  

 Online learning has had an important impact on higher education institutions as 

online education provides another means to deliver courses and programs than in a 

traditional classroom setting.  According to Seufert (2002), “The competition between 

universities is more and more increasing and the universities are under the pressure to 

find new strategies and business models to produce and deliver educational products” (p. 

109).  There is no denying that, “online education has been a remarkable development for 

higher education” (Smith & Mitry, 2008, p. 147).  In fact, the Sloan Consortium report of 

2008 showed that about two-thirds of the very large institutions have fully online 

programs (Allen & Seaman, 2008).  Seufert (2002) mentioned how online education will 

bring change to higher education by stating the following:  

  The long-term implications are a worldwide network and a real   

  marketplace for university and college level education. This will   

  expand naturally into vocation and adult training as well. 

         (Seufert, 2002, p. 109) 

 As online education at higher education institutions provide an alternative route to 

obtain a college degree, more and more people are taking advantage of it especially by 

those who are looking to further their careers by obtaining a post-graduate degree (Allen 

& Seaman, 2008).  Higher education institutions that offer online courses specifically 

postgraduate degrees have a new type of market that they can now approach. 
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Business Schools in Higher Education Institutions 

  

  According to Bocchi, Eastman and Swift (2004),  “There is a significant growth 

in the online market because students working full-time are the fastest growing segment 

of the student population and they bring corporate tuition dollars with them” (p. 245).  

Adults who work full-time at corporations and are looking to further their careers heavily 

seek business education at higher education institutions. This is evidenced by business 

schools having the largest participation levels for distance learning programs compared to 

other professional fields such as engineering, legal services and medicine (Allen & 

Seaman, 2008).    

 A certain number of prominent not-for-profit higher education institutions such as 

Harvard University, the University of Pennsylvania and Northwestern University have 

high ranked business schools that offer some of the best traditional MBA programs.   

These top-ranked business schools along with non-ranked business schools have stepped 

up to offer online business degree programs.  Currently, over 400 business schools at 

higher education institutions in the United States offer an online business degree program 

(Estelami & Rezvani, 2011).  With the talent and credentials of the faculty, business 

schools at not-for-profit institutions, especially those who have ranked business schools, 

seem the likely source to provide top-notch and profitable online business degree 

programs however, this seems not to be the case.  
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Competition from For-Profit University 

  

 The largest competitor to traditional business school for online business education 

is the for-profit institution.   According to Smith and Mitry (2008), “Several non-ranking 

universities have leaped ahead with rapidly growing enrollments in their escalating and 

profitable online degree programs” (p. 147).  Examples include the University of 

Phoenix, Strayer University, Kaplan University and DeVry University (Kyle & 

Festervand, 2005; Smith & Mitry, 2008).  Currently, the largest university in America 

with an enrollment of more than 380,000 students is the for-profit University of Phoenix 

(U.S. Department of Education, 2011). 

 There are many differences between not-for-profit institutions and for-profit 

institutions in regards to quality of standards they provide for online distance education.  

Smith and Mitry (2008) examined these differences closely.   One basic difference is 

part-time residency requirement that proves to the school that the online student is the 

person being examined and graded.  About 23% of not-for-profit institutions have this 

requirement where as none of for-profit institutions stipulates this requirement (Smith & 

Mitry, 2008).  Another difference is that a large percentage of the not-for-profit schools 

use the latest technology in comparison to the for-profit schools (Smith & Mitry, 2008).  

Finally, the most important difference between not-for-profit and for-profit institutions is 

the credentials of faculty.   Most not-for-profit schools identify all their faculty members 

and their credentials through published marketing materials and the school’s website 

(Smith & Mitry, 2008).  Smith and Mitry (2008) found that “none of the for-profit-
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schools either listed their faculty member or explicitly identified the credentials of 

instructors of facilitators” (p. 150).  For-profit institutions counteract this difference by 

mentioning that their online courses are taught by practicing professional in the fields 

(Smith & Mitry, 2008).  These key differences distinguish the quality of standards 

between the not-for-profit institutions and for-profit institutions.   

 As technologies evolve so does the form of distance education.  Currently, the 

most prolific form of distance education is online education.  With the technologies 

available today, online education affords students the opportunity to learn either through 

asynchronous or synchronous means.  Higher education institutions understand the 

importance of providing online education.  At many of these higher education 

institutions, business education has become the most sought after online degree program 

as well as at for-profit universities though these for-profit universities do not offer the 

same standards as not-for-profit institutions. 

 Online education provides great benefits to higher education institutions and 

students but it is left for higher education institutions to maneuver through the details of 

“what works and what do not” in regards to providing a quality and successful online 

education.  At this time, there is not a national or international regulating board that 

oversees accreditation for the quality and rigorous standards for online degrees programs 

or courses (Smith & Mitry, 2008).  For business schools there is an organization that 

provides a standard for accreditation for their business curriculum, the AACSB.   Though 

this accreditation is very important to business schools, at this time the AACSB does not 

provide a standard in regards to online business education. Business schools must 
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understand the benefits and challenges of delivering online business education courses 

and programs specifically a MBA degree as a MBA degree is becoming the most sought 

after online degree program.     
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CHAPTER 3. BUSINESS SCHOOLS  

  

 In this chapter, I will explain how significant an AACSB accreditation is for 

business schools.  This accreditation not only adds respectable distinction to business 

schools, but it also offers great value for students who attend AACSB accredited business 

schools.  Also, I will describe how the marketplace demand for skilled employees has 

made the MBA program the most popular and profitable online degree program sought.  

In addition, I will discuss the benefits that online MBA degree program provides for the 

school that offers the program, the faculty that teaches a course and the student that is 

enrolled in a course/program.  Lastly, I will examine in depth the challenges that 

administration and faculty faced when delivering online business education. 

 

AACSB 

 

Most business schools at higher education institutions strive to be recognized and 

accredited by the Association to Advance Collegiate School of Business (AACSB).  One 

of the most important requirements of being AACSB accredited is that full-time faculty 

must have terminal degrees (Smith & Mitry, 2008).  ACCSB is strict about institutions 

that operate by hiring mostly part-time instructors and facilitators cannot receive AACSB 

accreditation (Smith & Mitry, 2008).  Having the stamp of approval by the AACSB 

shows that the school has met the highest standards for providing top quality business 

education to students (AACSB, n.d).  According to Smith and Mitry (2008), the AACSB 
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accreditation is the “most important factor that distinguishes between business schools” 

(p. 150). 

According to GetEducated.com 2008 survey, no AACSB accredited schools were 

offering online education in 1989 but by 2008 a third of AACSB accredited schools were 

offering online business graduate programs (Alexander et al., 2009).  This distinction 

adds value to institutions that offer online business graduate programs and to the students 

who attend these institutions because none of the for-profit institutions mentioned in the 

previous chapter are AACSB accredited (Smith & Mitry, 2008). 

 

MBA Program 

   

 The MBA degree program demand continues to grow in North America, Asia, the 

United Kingdom and Europe, making it a global phenomenon (Kanuka & Jugdev, 2006).  

According to Bequiri, Chase and Bishka (2010), “Attaining a master of business 

administration (MBA) degree has traditionally been a means of attaining an initial 

professional position in the workplace, improving employment opportunities, or further 

an existing career” (p. 95).    Terry (2007) states, 

   The explicit goals of the MBA program are to give students competency in 

  business knowledge and skills for advancement to high-level management  

  positions in both private and public sectors of the global economy.  The  

  MBA program should provide the optimal condition for learning   
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  through an application of business theory to experience.    

        (Terry, 2007, p. 221) 

 Due to competition in the MBA market especially from for-profit universities, 

some universities have reviewed their current program and adjusted their content and 

methods of delivery (Kanuka & Jugdev, 2006).   Institutions have taken different routes 

to providing the MBA to the masses such as establishing partnerships with other 

universities to offer joint programs, allying themselves with corporations and delivering a 

MBA program in a non-traditional approach, such as on week nights and on weekends.  

Over the last decade, the most important route that the majority of business schools and 

institutions have followed is the online MBA degree program.   The online MBA degree 

program is the most popular among online graduate degree programs (Parnell, 2011).  As 

mentioned above, for-profit universities have been profitable by offering their own online 

MBA degree programs.  However, students who are interested in pursuing an online 

MBA degree program still want to enroll in a quality and accredited program so that their 

degree is credible to their employers (Bocchi et al., 2004).  

  

Benefits of an Online Business Degree Program 

   

  There is no denying that online education is a valuable educational medium. The 

extensive body of literature confirms the success of online education (Grandzol & 

Grandzol, 2006).  Online education has provided many benefits to institutions that have 

developed online courses/programs, the faculty that teach online courses and students 
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who are enrolled in them.  Institutions that offer online education have expanded their 

audience worldwide.  Faculty members who teach online courses are learning a new way 

of teaching and expanding their technology skills.  The flexibility that online education 

offers has made attaining a quality education feasible for students. 

  The benefits of an online MBA program are that it is self-paced and offers 

asynchronous and synchronous interactive learning (Kanuka & Jugdev, 2006).  For 

mature adults it offers the benefits of continuing to work full-time while pursing a 

graduate degree (Kanuka & Jugdev, 2006).  Working professionals adults who are 

looking to expand their career opportunities by obtaining a MBA degree no longer have 

to quit their job or move to another city to acquire this degree. 

  In an article by Grandzol and Grandzol (2006), they reviewed an extensive review 

of literature and composed a list of advantages of business schools offering online 

education.  This list of advantages describes how business school, faculty and students 

are affected by online business education.  The following table highlights theses 

advantages for online business education and addresses which stakeholders such as 

school, faculty or student benefit from each of them: 
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Table 1. Advantages of online education (based on Grandzol & Grandzol, 2006, p.3) 

 

Advantages Stakeholders: School, Faculty, Student 

Graduating technically literate students School 

Flexibility Faculty, Student 

Ameliorating the projected instructor 

shortage 

School 

Alleviation of overcrowding School 

Reduced spending on construction School 

Bolstering enrollment School 

Large profits School 

Extending the reach of elite universities School 

A more friendly learning environment Faculty, Student 

Ability to work at one’s own pace Student 

Reduced bias Student 

Possibilities for reusing or reselling course 

materials 

School, Faculty 

Access to the developing world and those 

geographically isolated 

School 

Reduction is cost associated with 

technology 

School 
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Table 1 (continued) 
Minimizing revenue loss due to transfer 

credits 

School 

Improving graduation rates School 

Increasing academic integrity by limiting 

transfer credits 

School 

Allowing students to work according to 

their learning style 

Student 

Reduction of costs associated with 

commuting and demanding work 

Faculty, Student 

 

  Based on the table data, business schools are benefiting from providing online 

business courses/programs.  First of all, business schools must compete with other 

business schools for students and having a program where students are graduating with a 

high level of technical skills that are applicable in today’s workplace is a benefit that 

makes business schools more appealing compared to their competitors.  In today’s 

economy where higher education institutions are facing budget shortfalls, offering online 

business courses/programs helps the school by reducing cost for hiring additional 

instructors, spending on construction and purchasing technology equipment.   It also 

provides a boost to the school’s profits by increasing the enrollment, reaching students in 

isolated geographical areas who want to attend an elite program and reselling the course 

materials to other universities or corporations.    
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  There are benefits for faculty and students as well.  Online education provides 

flexibility for faculty teaching a course, reduces cost associated with commuting to a 

campus, and provides an avenue for faculty to create money by reusing or reselling their 

online materials.  Students on the other hand, now have the ability to learn by their own 

learning style, learn at their own pace and having the flexibility to learn anytime at any 

place.  Just at there are benefits there are also challenges to delivering online business 

education. 

 

Challenges of Delivering an Online Business Degree Program 

 

There are challenges that business schools face with delivery of online business 

education such as attitudes from faculty on using this type of medium.  Though online 

courses and programs have been accepted within the last decade as an acceptable 

educational delivery medium, there are still some concerns about this adoption by 

business schools (Arbaugh & Rau, 2007).  Some faculty members still have beliefs that 

online learning does not offer the same quality of education as traditional classroom 

instruction.   Lee and Rha (2009) stated, “Learning and teaching at a distance is, 

therefore, regarded as something extraordinary and a kind of defect” (p. 372).   

 Birch and Burnett (2009) provide insights on factors that influence academic 

adoption of online environment with an exploratory case study conducted March and 

May of 2006 at the University of Southern Queensland in Australia. Though this study 

was done in Australia, the same issues are also present here in the US and more so with 
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online business education. They interviewed fourteen academics from different 

disciplines and three instructional designers about their motivations, institutional factors, 

obstacles and experiences with e-learning (Birch & Burnett, 2009, p. 119).  This study 

was of great interest to the University of Southern Queensland as in 2006, 70% of their 

26,000 students were enrolled in an e-learning class.  

 The results of their findings concluded that there were several obstacles to the 

integration and success of an e-learning class at this particular university.  The biggest 

setback the participants of the study mentioned was the lack of support from the higher - 

ups in introducing standard policies on e-learning environments for the university as a 

whole.  The e-learning environment at the University of Southern Queensland had an 

inadequate infrastructure for system hardware and performance. Technical problems were 

common and experienced by both the instructors and students without any technical 

support.  Another obstacle was the lack of formal training for the professors on the 

technology, which, in fact discouraged novice instructors from experimenting with it.  

Another factor was the considerable amount of time it took for professors to incorporate 

e-learning into their curriculum, which took away from their own workload, which they 

found uninspiring for the adoption of this type of learning environment.  The researchers 

recommended taking an active approach in addressing these issues, such as implementing 

a university standard policy on e-learning environments, providing training for professors 

and students on the technology, and suggesting to faculty to gradually introduce e-

learning environments into their curriculum (Birch & Burnett, 2009).   
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  Grandzol and Grandzol (2006) addressed the challenges in regards to online 

business education from previous research studies and listed some of the challenges that 

business schools are currently facing (p. 3).  The following table highlights theses 

disadvantages for online business education.  Additionally, how the stakeholder is 

affected is addressed.  

Table 2. Disadvantages of online education (based on Grandzol & Grandzol, 2006, 

p. 3) 

Disadvantages Stakeholder: School, Faculty, Student 

Poor quality School, Faculty, Student 

Lack of name recognition for some for-

profits 

School 

Professor training costs School 

Faculty resistance to change School 

Financial aid constraints Student 

Lack of interactivity Faculty, Student 

Skepticism by employers Student 

Difficult medium for subjective course 

content 

School, Faculty 

Online work loads and class size Faculty 

Technology gaps Faculty, Student 

High costs of entry Student 
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Table 2 (continued) 
Administrative problems School, Faculty, Student,  

Loss of unplanned interaction between 

faculty and students 

Faculty, Student 

Loss of geographic competitive advantage School 

Loss of scholarly control Faculty 

Cannibalization of existing traditional 

programs 

School 

 

 Though this table provides a general overview of the challenges that school, 

faculty and students face with online business education I will examine in depth the 

challenges for school administration and faculty since they determine the level of success 

for an online business degree program. 

 

Administration 

  

 An online business degree program cannot be instituted if it does not have a solid 

support foundation from administration.  This section will address challenges that 

administration face when delivering online business education courses.  These challenges 

can have detrimental effects on the quality and success of an online business degree 

program. 
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Attitudes of Administration and Faculty 

 

One of the challenges is the attitude from administration and faculty that prevents 

the adoption of online learning business courses/programs at universities.  Despite the 

evidence that online learning is comparable to traditional classroom, there are still 

administrators and faculty who have strong beliefs that online learning does not provide a 

rich learning experience when compared to traditional classroom instruction  (Alexander 

et al., 2009).  In fact, in a study by the Association of Public and Land-Grant Universities 

and the Sloan National Commission, 70% of the 10,000 faculty participants in the study 

believe that learning outcomes of online courses are inferior to those in face-to-face 

courses (Gautsh & Griffy-Brown, 2010). 

 

Lack of Support from Administration  

   

 Online teaching requires a whole new set of skills than what is required in 

traditional classroom teaching (Perrault, Waldman, Alexander & Zhao, 2008).  It is 

important for institutions to provide a support system for faculty who are creating and 

delivering education courses online.  Institutions need to provide support for instructional 

designers, technical and training support for faculty who are teaching or developing 

online business courses (Perrault et al., 2008).  Faculty needs assistance in designing 

online business courses as these take more efforts than traditional courses.  They also 

need to be taught how to incorporate critical thinking in the online environment through 
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discussion boards, threads and blogging.  One of the complaints voiced by faculty who 

been teaching online courses is the lack of technical support that assists with problems 

arising from the use of the learning management system and the audio/video chat features 

(Alexander et al., 2009).  Without the training or support, faculty members are reluctant 

to teach online courses.  Also, if the faculty members have had bad experience with 

technical difficulties using the learning management system or multi-media tools they 

also are hesitant to try these tools again (Alexander et al., 2009). 

 

Lack of Incentive by Institution 

  

 A major factor preventing faculty from adopting online learning business courses 

is the lack of incentives  (Perreault et al., 2008).  According to Perreault, Waldman, 

Alexander and Zhao (2008), institutions have not found an adequate way to reward or 

recognize faculty for teaching online learning courses.  Without some type of rewards or 

recognition provided by institutions, faculty have no incentive to take on the burden that 

is require to create and deliver online business courses. 

 

Cost  

 

 Some schools that have jumped on the bandwagon of offering online business 

degree programs have found themselves without “much planning and underestimated the 

initial cost and the demand of delivering quality education” (Bocchi et al., 2004, p.1).  
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Therefore, these schools’ administrators soon discovered that operating online business 

programs was costlier than they had expected and so they started cutting their program 

(Kyle & Festervand, 2005).  Some of the schools that closed early on such as the online 

quest of Columbia University and Caliber, the online partner of the Wharton School, filed 

for bankruptcy.  Temple University and New York University discontinued their online 

programs as well (Kyle & Festervand, 2005). 

 The cost of operating an online business degree program compared to a traditional 

course in a large classroom reveals that it is more expensive (Smith & Mitry, 2008).  This 

finding confirms what other administrators and faculty believed to be the case (Smith & 

Mitry, 2008).  The primary expense and largest cost component of online instruction is 

faculty compensation (Smith & Mitry, 2008).   With regards to economies of scale, the 

major cost is not infrastructure but the cost of faculty time.   The primary factor in online 

business degree programs is the expert faculty time per student, which translates into 

faculty salaries (Smith & Mitry, 2008). 

 

Faculty 

  

 In an online learning environment, it is important for instructors to know how to 

teach efficiently and effectively in an online setting.  When operating in an online 

environment, an instructor must plan in detail the structure of the course and guide the 

interaction among students during the course for the learning environment to be 

successful (Perreault et al., 2008).   Without proper training, instructors tend to use what 
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they are familiar with and have relied on in traditional class settings for instructional 

activities and technologies which can be bad (Su, Bonk, Magiuka, Liu & Lee, 2005).  

Teaching online courses poses a huge learning curve for faculty and it takes time and 

practice for them to become successful. 

 

Faculty Time Investment 

 

 There is no question that faculty have expressed concerns about teaching online 

learning business courses (Perreault et al., 2008; Terry, 2007).  One of the main 

complaints from faculty about teaching online learning business courses is the amount of 

time invested to prepare for an online course compared to a traditional classroom course 

(Terry, 2007).   Faculty have to take time to learn new tools and spend more time 

organizing the content, preparing the course, deciding which online tools to use, teaching 

the course, monitoring students, and interacting with the students online (Bocchi et al., 

2004). 

 

Faculty Training  

  

 Faculty are moving from a traditional classroom teaching where it is teacher 

driven to a different learning paradigm that it is more learner centered (Carrol & Burke, 

2010).  For that reason, faculty must be given training on how to design a course online, 

how to guide interaction and critical thinking online and how to use technology and 
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learning tools available to them in order to make their course more learner centered.  

Without proper training, instructors tend to not adopt some of the common instructional 

practices for online learning, thus, making their courses an unsatisfactory experience for 

the learners (Su et al., 2005).     

 

Learning Management System  

  

 Faculty must be comfortable with the learning management system (LMS) of the 

online business course in order to fully use features that can support learning.  If faculty 

are not familiar or do not know how to use some of advanced features on a LMS, they 

tend to revert back to using traditional communication methods such as email.  By 

understanding the LMS and knowing the features, faculty can post assignments, grades, 

syllabus, additional learning material, and incorporate chat room hours (Bentley, 

Shegunshi & Scannell, 2010).   

 

Class size 

   

 Class size is another challenge for delivering online business courses.  In 

traditional classroom instruction, there is not a set number on how many students an 

instructor can teach.  With online business courses, this is a pedagogical characteristic 

that needs to be considered (Arbaugh & Rau, 2007).   According to Arbaugh and Rau 

(2007),  “Recent research suggests that larger class section sizes are negatively associated 
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with learning in web-based courses” (p. 69).  Having a large online class size makes it 

impractical for both the instructor and students to perform successfully in the online 

course. Large classes contribute to increased time intensiveness of developing and 

managing courses and increased message volume in class discussions resulting in 

information overload for both students and instructors (Arbaugh & Rau, 2007).    

 

Virtual Teams 

 

 Working on team projects is a routine in business education.   Instructors must 

establish rules and guidelines how virtual teams operate within an online business course.   

If instructors do not have the social and technological skills to promote team 

effectiveness in a course, conflicts can arise within a team affecting learners’ experience 

with the course (Lee, Bonk, Magjuka, Su & Liu, 2006).  Some issues with virtual teams 

are the lack of knowing team members personally in a short amount of time, 

disagreement with the grading and evaluation of team members, lack of a process for 

changing teams, and lack of real-time interaction among team members due to time zones 

(Lee et al., 2006).  This challenge is something that faculty must be aware when teaching 

an online business education course where group projects makes the basis of the course. 
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Teaching Quantitative Business Courses 

 

 Quantitative business courses pose a difficult challenge to faculty and student due 

to the “course content, technology and institutional constraints of the university” (Lam & 

Khare, 2010, p. 230).  It is no surprise that quantitative business courses are the most 

dreaded and feared by students (Lam & Khare, 2010).  Unlike qualitative courses, with 

quantitative courses there is only one answer and they entail sequential thinking 

combined with learning about facts and procedures (Lam & Khare, 2010).  Students who 

lack strong mathematical skills might find these courses burdensome and it might impede 

their understanding for advanced concepts (Lam & Khare, 2010).  Learning online in 

these courses, students tend to feel alone when faced with difficulties solving problems as 

they feel they have no assistance on hand (Lam & Khare, 2010).  Institutions have the 

responsibility to provide strong instructors who have a firm grasp of the subject matter, 

knowledge how to teach it online and understand how students might feel toward online 

courses and provide technology support of the software that is used with these courses 

(Lam & Khare, 2010).  Students have a low inclination and satisfaction with online 

quantitative courses.   A study by Radovilsky and Gary (2010) proved that MBA students 

at the completion of their MBA degree program had a low preference for online and 

hybrid formats for teaching quantitative courses.  Students still preferred the traditional 

classroom instruction best for teaching quantitative business courses.     

 The call by global employers who demanding the need for skilled employees are 

pushing ACCSB accredited business schools to fuel the growth of respectable online 
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business education courses and programs.  This demand is making the online MBA 

degree program the most sought after program at higher education institutions.   The 

benefits that an online MBA degree program offers for the school, the faculty and 

students cannot be discredited, however, challenges do remain.  These challenges need to 

be addressed by the administration and faculty in order for them to improve their courses 

and programs because if left ignored, students who are the paying customers are more apt 

not to recommend the school, faculty or programs to others.  Administration and faculty 

can understand how to tackle these challenges by learning about best practices to 

overcome them. 
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CHAPTER 4. BEST PRACTICES 

 

 In the previous chapter, I highlighted some of the most difficult challenges that 

administration, faculty and students face in regards to online business education.   

Institutions need to know how to strategically respond to the growing challenge of online 

business education (Grandzol & Grandzol, 2006).  This section will discuss common 

solutions.  According to Mansour & Mupinga (2007) “Improvements to online learning 

environments can be made only when full information is known” (p. 2).   

 It is important to note that the executive committee of the AACSB is fully aware 

of some of the problems caused by the rapid adoption of online learning in business 

schools.  They have encouraged business schools to review their online programs for 

inefficiencies (AACSB International, 1999).  In this section I will discuss research-based 

best practices that can address some of the challenges discussed in Chapter 3.  The role 

administration plays with online education is extremely vital to the success to the 

program since they are the foundation that supports the program.  I will discuss the best 

practices that administration can offer to support and reward faculty who are designing 

and teaching online courses.  Next, I will discuss the best practices that faculty must do to 

provide students with an overall successful learning program by addressing how they can 

improve instructional strategies through discussion board, virtual teams and timely 

feedback; student satisfaction; use of multi-media technology; class size and teach 

quantitative business courses successfully.   This chapter also looks at the best practices 

for students beginning with learning the demographics of online students in business 
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degree programs and understanding their learning style, practice, and their prior 

experience with online courses.  Finally, I will discuss examples of successful 

implementation.  

 

Administration 

  

 Institutions need to know how to strategically respond to the growing challenge of 

online education (Grandzol & Grandzol, 2006).  For an institution to have an effective 

online business degree program, the first step is to establish an infrastructure that 

provides guidelines for the operation of their online course/programs, support for the 

operation of the online business program and assists, trains, exposes and encourages 

faculty to use the new technology.  As mentioned in Chapter 3, one of the biggest 

challenges most faculty members that teach online business courses face is the lack of 

administration support.  Numerous research has shown that the administration of an 

institution does not provide enough assistance to faculty through the development and the 

designing of online business courses, technical support on hand, insufficient training 

opportunities, and lack of incentives for faculty undertaking the adoption of this new 

technology (Su et al., 2005).   
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Faculty Support and Reward 

 

 Perrault et al. (2008), compared the development approach, faculty support and 

reward structures at AACSB accredited business schools between 2001 and 2006.  Data 

was collected from 81 professors in 2001 and 140 professors in 2006 that taught online 

business courses at AACSB accredited business schools.  The professors in 2006 filled 

out a survey that asked them: (1) Are there differences between the types of distance 

learning-related training the faculty members received in 2006 as compared to 2001; (2) 

Are there differences between the developmental approaches used by and the institutional 

support provided to faculty members involved in distance learning in 2006 as compared 

to 2001; and (3) Are there differences between the faculty rewards and/or recognition 

provided to faculty members involved in distance education in 2006 as compared to 2001 

(Perrault et al., 2008). 

 Their findings showed that not much had been changed between 2001 and 2006 

with regards to administrational support.  With regards to distance learning training 

opportunities, 63% of the faculty indicated in 2001 on the survey that they had learned to 

develop online courses on their own as compared to 74% in 2006 (Perrault et al., 2008). 

Though faculty had opportunity to receive some form of training, both in the 2001 and 

2006 surveys over 50% faculty mentioned they had attended one “in-house” workshop 

for designing online courses (Perrault et al., 2008).  Perrault et al. (2006) suggest that 

institutions provide one-on-one mentoring or coaching sessions, outside workshops, or 

web-based courses for their faculty. 
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 In response to developmental approaches that institutions provided for faculty, the 

individual instructor approach was the most widely used both in 2001 and 2006.  In 2001, 

69% indicated this approach compared to 75% in 2006 (Perrault et al., 2008).  Designing 

online courses can be overwhelming endeavor for a faculty member to undertake by 

themselves as they are not only the subject matter expert on their course buy they also 

have to learn a new pedagogy for online learning, and be familiar with the technology 

(Perrault et al., 2008).  Perrault et al. (2008) suggest that institutions incorporate a team-

based teaching approach instead on an instructor approach.  By using a team-based 

approach, institutions can hire instructional designers to assist professors with the 

pedagogy for online learning and hire technology experts to assist professors with the 

technology and collaborative skills (Perrault et al., 2008). Therefore, the professor can 

focus on the subject matter (Perrault et al., 2008). 

 In terms of faculty awards, the only type of reward or recognition that faculty had 

indicated on both of the surveys were additional stipends (Perrault et al., 2008).  

However, two-thirds of the respondents in both surveys mentioned they did not receive 

any awards or recognition for teaching online courses (Perrault et al., 2008).  In the 2001 

survey, 33% of the respondents received a stipend and, in 2006, only 26% of the 

respondents indicated they received a stipend for the number of sections taught online 

(Perrault et al., 2008).  Institutions must find ways to entice and reward faculty to partake 

in online courses.  Besides offering stipends, Perrault et al. (2008) suggest that 

institutions reward faculty who take the initiative to design online courses with 

promotions and tenure decisions.  Institutions can also offer other incentives such as a 
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decrease in the teaching workload, enhanced computer equipment, new software or 

additional travel funds to entice faculty (Perrault et al., 2008).  By incorporating some of 

these incentives, institutions address the challenge of having a way to lure faculty to 

teach online business courses. 

 

Faculty 

 

 According to Diaz and Entonando (2009), “Distance implies that the teacher has 

to make a special effort to foster abilities such as motivation, dynamization, and facility 

of learning in the students” (p. 341).  Instructors in an online learning environment must 

have a combination of a strong curriculum structure and strong interaction for students to 

fully benefit from learning through this type of environment.  Radovilsky and 

Wishniewsky (2010) state, “An instructor who can interact with students at “important 

milestones” over the duration of the course was found to be an effective instructor” (p. 

136).    

  

Instructional Strategies 

 

 First, faculty must understand the principles of instructional strategies in an online 

learning environment.  Su, Bonk, Magjuka, Liu and Lee (2005) points out “It is the 

responsibility of the instructor to use various technologies and instructional activities that 

will deepen learner understanding of the subject matter as well as critical reflection and 
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analysis skills” (p.4).  Interaction is considered the most significant component for online 

learning.    There are misconceptions of the terms interaction and interactivity (Su et al., 

2005).  Though they are used interchangeably they do not mean the same thing.  Wagner 

argues that “interaction seems more process-oriented and focused on dynamic actions and 

interactivity seems more feature-oriented and emphasizes the characteristics of the 

delivery system or the degree of interaction that certain communication channels 

provide” (as cited in Su et al., 2005, p. 2).  

 Moore defined three types of interaction with regard to distance education; they 

are as follows (as cited in Su et al., 2005, p. 2).  

• learner to instructor – establish an environment that encourages learners to 

understand the content better 

• learner to learner – this takes place between one learner and other learners 

without the presence of instructor 

• learner to content – interacting with content that results in changes in the 

learner’s understanding 

 However there is another type of interaction that is also important in online 

learning and Hillman, Willis and Gunawardena point out that this fourth way is the 

learner to interface (as cited in Su et al., 2005, p. 2).  Learner to interface is the 

interaction between the learner and technology and software used in the online course (Su 

et al., 2005). According to Conaway, Easton, and Schmidt (2005), “These types of 

interaction promote engaged learning and help develop collaborative learning 

experiences” (p. 24). 



 39 

 Su et al. (2005) conducted a study at an accredited online MBA program at a large 

mid-western university in the United States to find which instructional technologies and 

activities were employed in an online MBA course to promote interaction.  The study 

included 26 faculty members and 10 second-year online MBA students who participated 

in an in-depth interview, two focus group student interviews and a survey to 102 second-

year online MBA students (Su et al., 2005).  The findings showed that textbook, email 

and asynchronous communication tools were used extensively in the online program (Su 

et al., 2005).  Though some students wanted more audio and video components in their 

courses, only half of the instructors incorporated some type of audio and video clips into 

their teaching with assistance from a technical support staff (Su et al., 2005).   Faculty 

members need training for this to occur more often in the courses.  

 The following instructional activities were widely used to promote interaction 

between learner to instructor: summarizing key points, asking/responding to questions, 

giving feedback and instructor participation in class discussion (Su et al., 2005).   For 

learner to learner interactions the most commonly methods that were used were 

participation in discussions, asking students to provide feedback or critique each other’s 

work and conducting peer evaluations (Su et al., 2005). 

  Su et al. (2005) show the many types of interactions that take place in online 

courses.  The challenge is that faculty members need to be trained on the new 

instructional strategies that online learning consists of.  It is important for faculty to be 

familiar and aware of these approaches as they learn to develop their online business 

courses as they affect how students learn. 
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Discussion Board 

  

 Strang (2010) mentioned that, “The entrepreneurial race to capture market share 

by going online has introduced this new challenge to make graduate MBA course lectures 

as exciting and interactive as the classroom, towards the end goal of achieving critical 

thinking and thereby resulting in high quality e-learning with good academic outcomes 

with grades” (p. 80).  One method to increase critical thinking in an online environment 

is through discussion boards (Strang, 2010).  Currently, faculty will pose a question on 

the discussion board that involves students to reflect on it, post a reply on the discussion 

board and to comment on other students’ posts to induce a collaborative of inquiry among 

students (Strang, 2010).  A different approach is for faculty to use the Socratic method 

for questioning and conversational theory.  With the Socratic method, there are six 

categories of Socratic questions: probing assumptions, clarify concepts, substantiation 

viewpoints, rationalize evidence, extrapolate implications and reflective learning (Strang, 

2010).  It is the responsibility of the professor to initiate the question, follow up with 

relevant questions to steer the student in the right direction, request the student to provide 

examples and acknowledging and correcting the student’s reply if there is a 

misunderstanding (Strang, 2010).  At an accredited university using an online MBA 

business strategy course, Strang conducted a quasi-experiment that compared the 

traditional approach and the Socratic method for discussion questions in an online course.  

There were 103 participants who took the same intensive six-week online business 

strategy course in different sections during the same term (Strang, 2010).   The courses 
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had the same faculty teaching team.  The study had a test and control group.  Each week 

both the test and control group were required to write a 300-500 word posting as response 

to a discussion question that the faculty had posted referencing a case study and 

surrounding theories from the course materials (Strang, 2010).   Both groups of students 

were not able to see anyone’s responses until they posted their response on the discussion 

forum.   For the control group, students were required to reply to two different student 

postings of interest to them.  The test group on the other hand, was required to respond to 

the professor’s questions about their initial and subsequent posts.    

 The results of the study showed the Socratic questioning conversation 

methodology did boost higher quality posts in the discussion forum as well as raise scores 

in the final case study essay compared to the traditional approach (Strang, 2010).   The 

contributing factor between the two approaches was that it worked better when the 

professor asked the question, as students were more motivated to respond to the professor 

(Strang, 2010).   The Socratic approach greatly eliminated the back and forth postings 

and responses among friends.  Though it took more time for the faculty to read every 

student’s response and to compose a follow up question, the academic quality was much 

higher (Strang, 2010).   As Conway et al. (2005) affirmed, “Instructors must recognize 

their roles of facilitators who lead the online discussion, summarizing discussion points 

and provide feedback” (p. 32).  It is important for faculty to be trained how to make 

online business courses engaging for the students as students’ learning outcome can be 

greatly influenced by how much interaction faculty provide to the students.  
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Virtual Teams 

  

 Learner to learner interaction is essential in an online environment as it help 

students share and exchange ideas among themselves and develop deeper processing of 

the content of the course (Lee et al., 2006).  It is common practice for instructors to put 

students into virtual teams in an online course to foster this type of learning.  Three 

factors instructors need to consider when developing and facilitating virtual team 

activities: task, social and technological dimensions (Lee et al., 2006).  Lee, Bonk, 

Magjuka, Su and Liu defined the dimensions as followed: task dimension is “executing 

simultaneous collaborative work process;” social dimension is “a group of people;” and 

technological dimension is “electronic media” (p. 509).  In a research project by Lee et al. 

(2006), they studied an accredited online MBA program at a top ranked business school 

in a large mid-western university to investigate how virtual teams operate in regards to 

task, social and technological dimensions.  The data collected include 27 online MBA 

courses content analyses, a 62-item survey that 102 students completed, and 27 faculty 

members and 10 student interviews (Lee et al., 2006).  The researchers found that 21 out 

of 27 online MBA courses used the virtual teaming approach (Lee et al., 2006).  For the 

task dimension, the findings showed that the majority of the courses offered students the 

option to form their own group (Lee et al., 2006).   Large group discussion was very 

popular in 85% of the groups and 78% of the courses designed course deliverables at the 

team-level (Lee et al., 2006).  With the social dimension, the researchers found that all 27 

courses used the personal profile with short self-introduction and student picture at the 
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beginning of the courses (Lee et al., 2006).  Only 2 courses provided online coffee house 

for students to discuss social or private topics that did not relate to the course (Lee et al., 

2006).  Lastly, with the technological dimension, the researchers found that traditional 

communication tools and two-way text based asynchronous or synchronous tools were 

commonly used such as email, telephone and discussion boards (Lee et al., 2006).  Only 

nine courses offered private team areas for students to share files among their teams.   

The synchronous tool that was commonly used for class discussions and team discussion 

were real-time chat (Lee et al., 2006).  Perceptions on virtual teams by the students: 86% 

of the students felt that working in teams was helpful, 43% of the students felt that they 

got to know other students well, and 75% of students believed that application tools were 

used effectively (Lee et al., 2006).  

  For faculty, they expressed the same satisfaction as students in regards to the task 

dimension.  For social dimension, faculty did not recognize the necessity for social tools, 

and for the technological dimension faculty used email, telephone, discussion forums, 

and real time chats (Lee et al., 2006).  The low use of audio and video conferencing 

showed that instructors lack the technical skills to use them (Lee et al., 2006).  This 

proves again that faculty members need technical training in order to deliver an engaging 

and interactive online business course. 
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Timely Feedback 

  

 Professors must take a proactive approach when teaching online business courses 

(Bocchi et al., 2004).  They must provide timely feedback on assignments for students to 

understand how they are doing in the courses.  Bentley, Shegunshi and Scannell (2010), 

found that students were very dissatisfied with an untimely response to feedback on their 

assignments.  Instructors can give timely feedback and give encouraging comments by 

praising a student’s achievement on an assignment, providing detailed comments on a 

paper or question a student’s mistake on a problem (Su et al., 2005).  There are online 

tools available that can assist instructors to provide timely feedback besides email such as 

holding virtual office hours, communicating through instant messaging or voice chatting 

(Su et al., 2005).  Instructors must be taught and train to understand how timely feedback 

is crucial for students to understand how they are doing in their course.  Face-to-face 

interaction between instructor and students is greatly reduced while students learn online 

compare to the traditional classroom learning.  By incorporating some of these 

suggestions, instructors have a way to provide directions to the students on how they are 

learning. 

 

Student Satisfaction 

 

 Besides understanding how these instructional strategies impact the 

development and success of their online courses, professors must also be aware of how 
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these strategies along with other factors affect students’ satisfaction.  Students’ 

satisfaction influences their recommendation on the course, the professor and the 

university.   According to Endres, Chowdhury, Frye and Hurtubis (2009), students’ 

satisfaction is multifaceted and it is comprised of five factors: satisfaction with faculty 

practices, learning practice, course materials, student-to-student interaction and course 

tools.  Endres et al. (2009) conducted a two- year study from March 2002 to August 2004 

that sampled 31 online MBA courses at an accredited university in the Midwestern 

United States.  The study examined these five factors and analyzed how students’ 

satisfaction predicted students’ intention to recommend the course, the professor and the 

university (Endres, Chowdhury, Frye and Hurtubis, 2009).  A total of 277 students who 

took online MBA courses responded to an online 20-question survey.  The survey used a 

5-point Likert scale ranging from 1 very dissatisfied to a 5 very satisfied.   The survey 

was also divided into the five areas with six questions about faculty practices, five 

questions about learning practices, four questions on course materials, three questions 

about student-to-student interaction and two questions about online tools (Endres et al., 

2009). 

 The result of their findings showed that students do report satisfaction based on 

the five factors.   The findings also showed the varying degree of the level of importance 

the five factors have when recommending the faculty, the course and the university 

(Endres et al., 2009).   Faculty practices predicted students’ intention to recommend the 

faculty.  As for recommending the course to others, the findings show that a 

recommendation is predicted by faculty practices, course materials and learning practices 
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which support previous research that faculty’s approach is the most important element in 

an online course (Endres et al., 2009).  Students’ likelihood to recommend the university 

was based on learning practices, online tools and course materials (Endres et al., 2009).    

Therefore, it is important for administration to take critical steps to ensure faculty 

members are fully supported when they teach online business education courses.  

Students’ recommendation can have an affect on the reputation of the online business 

degree program and university. 

 

Class Size 

 

 According to Young, “Good teaching is possible online only by lowering student-

to-instructor ratios and taking other steps to counteract the disadvantages of teaching at a 

distance” (as cited in Smith & Mitry, 2008, p. 149).  As mentioned in the Chapter 3, 

having a big class negatively impacts students’ perception for online learning.  As a result 

of their study, Arbaugh and Rau (2007), suggest that business schools may want to cap 

enrollment of their online course.   Grandzol and Grandzol (2006) suggest that class size 

by limited to 25 students.   Though business schools might want to increase enrollment 

for their online business courses, they need to understand that unlike traditional 

classroom, class size must be small to keep the course manageable for the instructor and 

provide a comfortable educational learning environment for students.  
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Multi-Media Technology   

   

 Faculty should increase multi-media technology in their online courses.  

According to Arbaugh and Rau (2007), “High level of media variety in web-based 

courses positively predicted delivery medium satisfaction” (Arbaugh & Rau, p. 2).  As 

mentioned by Su et al. (2005), some of the multi-media that can be used to enhance 

interaction in an online course are images, audio, streaming audio and video, 

synchronous and asynchronous discussion board, video chat, and file-sharing.  

Administration should provide technical training to faculty as students view the use of 

multi-media technology adds enrichment to their learning process and satisfaction with 

their online course. 

 

Teaching Quantitative Business Courses 

  

 In the previous chapter, I mentioned that teaching business quantitative courses 

online is the most difficult kind of online courses to teach.  Lam and Khare (2010) 

revealed some great practices of how to overcome the challenges of teaching quantitative 

courses online by using experience gained from three different online quantitative 

business courses taught over a period of eight years at Athabasca University.   First, Lam 

and Khare (2010) found that by not forcing a distribution of grades greatly reduced the 

stress of taking online quantitative courses for students.  They also found that using a 

collaborative approach greatly increased the students’ learning.  By instituting peer 
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learning, they limited the number of students to seven to ten in a group (Lam & Khare, 

2010).  Each student had to choose three problems from a list to answer according to their 

skill level and was advised to complete the problem to their ability (Lam & Khare, 2010).  

Coaches assigned to the courses and other students were allowed to assist the student 

with solving the problem by providing hints and asking thoughtful questions (Lam & 

Khare, 2010).    The students also worked in groups for case studies and they had to be in 

agreement with addressing the case solution (Lam & Khare, 2010).  Students also had 

technical assistance for the software by having access to  “how-to-videos” and other 

resources materials available in a database format.  The coaches that were hired to assist 

the students were well informed about the content and provided empathy and humor to 

reduce the tension of learning quantitative courses (Lam & Khare, 2010).  Lam and 

Khare (2010) developed a best practices course design model and coaching model for 

quantitative courses that summarize up their findings.  Below is their course design 

model. 
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Table 3. Best Practices Relating to Course Design (based on Lam & Khare 2010, p. 

247) 

Area of Course Design Effective Practices 

Collaborative Problem  

Solving and Discussions 

• deemphasize competition among students 

• focus on the problem-solving process and learning 

(providing thought provoking questions instead of 

giving away the answer) 

• either provide choice for questions or ensure a fair 

allocation of problems 

• drive away fear of being wrong (accept partial 

answers and give recognitions for fixing errors) 

• ensure students understand the intrinsic reward of 

collaboration and where necessary, provide a small 

amount of extrinsic reward 

• strike a proper balance between individual and 

group work (so that students will have sufficient 

time for collaboration but not free-riding on others) 
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Table 3 (continued) 
Emphasis of Applications • use situational or authentic contexts for quantitative 

problems, discussions, and assignments, where 

possible (e.g. use real life cases or ask students to 

apply concepts to own organizational setting) 

• focus on the analysis and interpretation of the 

statistical information rather than the technical side 

of working on the statistical software (the latter will 

still be taught but not be the focus of the learning), 

which should address students’ problem of “math 

anxiety” or “statiscophobia” 

• encourage students to bring in insights/experience 

from their work environments to illustrate how 

course concepts can be applied across settings 
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Table 3 (continued) 
Academic and Statistical 

Support 

• provide references and tutorials (even before the 

course) to ensure students have the fundamental 

concepts necessary to proceed 

• offer multiple communication channels for student 

questions (e.g., all student databases, group 

databases, emails, etc, for different types of 

enquiries to coaches; and phone lines to the 

Helpdesk for computer enquiries) 

• provide information (and answers to questions) in a 

timely manner without overloading students 

• use multi-media tools for illustrating difficult 

concepts, where efficient to do so, to cater to 

different student learning styles 

• choose appropriate quantitative 

software/technology support the course based on 

functionality, ease of use and learning, cost and 

transferability (to their workplace) 

• provide an orientation course prior to the program 

to allow students to brush up on their basic 

computer skills and get the familiar with the 

learning platform 
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  Teaching quantitative business courses are the most challenging courses to teach 

online.  Business schools that offer online quantitative business courses should follow 

this useful model since it is based on a successful study.  It offers great guidance how 

instructors of online quantitative business courses can address some of the challenges 

teaching quantitative business courses online.   
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Table 4. Best Practices Relating to the Coaching Model (based on Lam & Khare, 

2010, p. 248) 

 

The Coaching Model Features 

Assignment of Students to 

Coaches 

•  the student-coach ratio is kept low (below 

25:1) to allow for proper attention to be 

given to students 

•  students learn in small groups of 7-10 

•  each coach handles only 2-3 groups of 

students 

Coach Competencies • only the most suitable-coach ratio will be 

hired/retained on a contract basis 

• coaches must have competencies in the 

subject matter, quantitative knowledge and 

skills, computer technology, and coaching 

skills 

• high performing coaches also tend to 

exhibit the personal characteristics of 

empathy for students, conscientiousness, 

and ability to use humor 
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 This model shows how important coaches or any additional support can be for the 

online course and instructors of online courses.   Administration must understand that 

teaching online courses is very time consuming for the instructor than traditional 

classroom learning.  Instructors might not have enough time dedicated to help online 

students who have a problem with understanding of the course content especially if the 

instructor also has to conduct research.  By providing additional staff such as graduate 

teaching assistants or coaches to an online course, online students have extra help with 

any problems they might encounter with the course. 

 

Students 

  

 Business schools that offer online business degree programs must understand the 

type of students who will be interested in enrolling in their programs.  Understanding 

their target audience can help business schools revise their programs to make them more 

appealing and market their online business degree program successfully.  Online business 

courses and programs are not for everyone; they do take a certain type of student to 

succeed in them.   Online graduate degree programs offer more opportunities for highly 

motivated adult learners than ever before (Parnell, 2011).  Online degree programs 

remove the barriers that once existed to attend graduate school such as having to take 

time off, uproot a family or quit a job (Parnell, 2011).  By enrolling in an online business 

degree program, students are still able to widen their professional networks, be exposed 
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to a range of experiences and cultures from their instructors and fellow students and be 

able to keep an income-producing job (Beqiri, Chase & Bishka, 2010; Parnell, 2011).  

 

Demographics 

  

 There have been numerous studies to find out what are the characteristics of 

online learners in an online business education course or program (Bocchi et al., (2004), 

Swift, 2004).  In a research study by Bequiri et al. (2010), they conducted a web 

questionnaire in the spring semester for undergraduate and graduate students pursuing 

business degrees at Gonzaga University to identify potential factors that impact students’ 

satisfaction with online business courses.   Their research found the following profile of 

students who will be satisfied in online business courses:  graduate, married, male, 

residing off campus, who are familiar with the topic, who find online courses a suitable 

way of learning, and rated blended courses at a higher satisfaction than regular online 

courses (Bequiri, Chase & Bishka, 2010.  The results of this study were comparable to 

other research findings (Bequiri et al., 2010).  Learning the demographics of their 

potential students help institutions better market their online business degree programs. 

 

Intuitive Learning Style 

  

 In addition to demographic characteristics, online business education learners tend 

to exhibit an intuitive style of learning.  In a research study by Beadles and Lowery 
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(2007), they compared the learning styles of 56 online students from a web-based MBA 

program offered by a consortium of five universities in a southeastern state to 56 

traditional classroom MBA students at a medium size university located in the same state.  

The students were asked to complete the Felder-Soloman’s Index of Learning Styles 

questionnaire at the start of their program.  This scale is an online instrument used to 

assess preferences on four dimensions (active/reflective, sensing/intuitive, visual/verbal, 

and sequential/global) of a learning style model (Beadles & Lowery, 2007).  

 The study found no differences between the two groups in regards to 

active/reflective, visual/verbal, and sequential/global learning but there was significant 

difference between the two groups on the sensing/intuitive learning style (Beadles & 

Lowery, 2007).  Traditional students scored lower on the sensing/intuitive learning style 

compared to the online students.  According to Beadles and Lowery (2008), an intuitive 

nature is associated with a better academic performance in an online environment, 

“students who are more intuitive in nature and who therefore tend to be a little quicker 

may well prefer an online environment with its more instantaneous nature regarding 

access to information” (p. 108). 

 

High Level of Computer Skills 

   

 Online learners also tend to have a certain high level of computer skills (Carrol & 

Burke, 2010).  Arbaugh and Rau (2007) state,  “Studies have shown that computing 

experience is a strong predicator of attitudes toward computers, computer usage and 
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Internet usage” (p. 67).  Arbaugh and Rau (2007) explained that in an online course 

environment, “computer experience is associated with spending more time in the course, 

logging on the course site more frequently, and being more likely to take additional 

online courses in the future” (p. 67).   

 

Student Practices 

   

 There are certain practices online business students must adhere to in order to be 

successful with their online courses and chosen program of study. Time-management is 

an important trait for an online student to have as they are juggling their studies, their 

work and family  (Beqiri et al., 2010; Bocchi et al., 2004). Online students must manage 

their time and be disciplined about their study time and staying on top of their reading 

assignments in order for them to do well (Parnell, 2010).  Radovilsky and Wishniewsky 

(2010) mentioned in their study that online learners found that their online course took 

more time than they had originally expected.   They must also be purposeful in their 

writing as the need to write everything out is important to their understanding of the 

content (Carrol & Burke, 2010; Parnell, 2010).   

 

Prior Experience with Online courses 

 

 Research has shown that students who have prior experience taking online 

business courses are more successful than their peers who have no experience.  
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According to Radovilsky and Wishniewsky (2010), “Hiltz found that students who spend 

more time online were more satisfied and more positive about online learning” (p. 136).  

Also, students with prior experience tend to participate more in this type of learning.  A 

research study by Thompson and Savenye (2007) confirms this finding.   Conducted in 

2007, the researchers studied learner participation in an online MBA program for 

working adults at a large university in the United States.  To measure participants’ levels, 

the researchers collected and analyzed discussion board data from 149 participants who 

were in 3 different cohorts who took 15 course sections in the online MBA program 

(Thompson & Savenye, 2007).  

 The results indicate that prior experience with courses in the online environment 

did indeed impact the level of participation.  The study also showed that as students 

become comfortable and gained experience with the course environment, their level of 

participation increased.   

 

Implementation 

  

 In this section, I will discuss some examples of successful implementation of 

online business degree programs.   First, several business schools have adopted the 

hybrid mode to their online business degree programs and I will examine how students 

feel about this type of mode compare to online mode and provide an example of an 

university that found it successful to their program.  Next, I will discuss opportunities for 

business schools to extend their online business programs to a wider audience.   Finally, I 
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will provide an example of a university that addressed some of these online business 

education challenges in their program and took an active approach to resolve these 

challenges by revising their program according to some of the best practices which 

resulted in higher student satisfaction.  

 

Hybrid Mode 

 

 The hybrid mode has been gaining attention from many institutions when they are 

considering how to deliver online education.  As previously mentioned, the hybrid mode 

combines the best attributes of campus mode and online mode.   Though there have been 

numerous research studies that advocate hybrid as being a solution to deliver quality 

online education, none has provided more evidence than a study conducted by Terry 

(2007). 

 In the study, Terry (2007) compared student satisfaction and performance in the 

campus, online and hybrid modes in business education by investigating assessment of 

enrollment, attrition, grade distribution, faculty evaluation, course evaluation and 

achievement of learning objectives.   The study took place at a public university located 

in the southwestern part of the United States, with an enrollment of 7,500 students.  The 

data was derived from a survey of 356 MBA students who were enrolled in computer 

information systems, corporate finance, and macroeconomics courses from 2000 to 2006 

(Terry, 2007). 
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 The results of the study show that in regards to enrollment, the online mode was 

significantly higher with an average 30% more than the campus mode or the hybrid mode 

(Terry, 2007).  The attrition rate was lower among campus mode and hybrid mode 

compared to online mode.  With the grade distribution, the hybrid mode fared the same as 

the campus mode (Terry, 2007).   In regards to faculty and course evaluations, online 

mode scored low compare to classroom mode and hybrid mode.  Therefore, this study 

confirms credibility and success using the hybrid mode, as the results were comparable to 

the classroom mode. This research falls in line with other research (Terry, 2007).    

 According to Terry (2007), “The hybrid mode allows busy graduate students and 

working professional limited in-class time, while maintaining an adequate amount of 

contact time with faculty and peers” (p. 221).  Pepperdine’s Graziadio School of Business 

is a perfect example of a university who has had great success in implementing the hybrid 

mode in some of their online courses in their graduate degree program as well as their 

undergraduate degree program (Gautsh & Griffy-Brown, 2010).   A case in point is one 

of their information and process systems courses in their MBA curriculum.  This class 

meets face-to-face over four weekends and in-between the students asynchronously view 

narrated presentations by their professor and later create their own narrated presentations 

using an online voice collaboration tool called Voicethread (Gautsh & Griffy-Brown, 

2010).  The professor and students in the course then view and comment either verbally 

or post a recorded video on each other presentations (Gautsh & Griffy-Brown, 2010).  

Using online tools such as Skype, students also work collaboratively on a group project 
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and the project is posted on an online portfolio site where the entire class can see all the 

projects (Gautsh & Griffy-Brown, 2010).   

 The students in this course have the benefit of meeting in the traditional face-to- 

face setting.   They can also interact and work collaboratively on projects using online 

tools that many small and large companies are utilizing in their practice.   These two 

examples show students’ outcomes using the hybrid mode and how successfully and 

effectively it can be implemented. 

 

Opportunities available for Business Schools   

  

 As previously mentioned, some institutions have found success with their online 

courses and programs while others have failed.  Though some institutions may view 

online education programs not as profitable as traditional classroom programs, there are 

ways business schools can reduce their cost and profit financially by delivering their 

online courses in other avenues.  Because of the Internet, it is not only colleges that offer 

degrees and executive education via the Web, but also corporate universities along with 

for-profit businesses  (Seufert, 2002). 

 According to Seufert (2002), traditional universities have three different modes of 

delivering education, which are:  university wide approach, cooperation academic sector, 

and cooperation with the corporate sector.  The following is an explanation of each model 

according to Seufert (2002): 
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 University-wide approach 

 

• This cooperation model focuses internally on the organization itself 

whether or not a university follows a broad E-Learning strategy for 

undergraduate and graduate degrees. 

• It includes the classic tuition reimbursement model where students have to 

pay for attending (virtual or traditional classroom) courses.   

• The production of online material and courses is organized efficiently in 

centralized departments and learning centers can benefit from economies 

of scale. 

• The benefit for the university in this model is that universities can enter 

new markets and enhance potential customer segments because non-

regional students are provided access from a distance via the Internet. (p. 

116) 

  

 Cooperation Academic Sector 

 

• Traditional universities have the option to cooperate with other 

universities in developing course materials and E-learning products.   

• The benefits from this approach are sharing costs and reaching a critical 

mass of students for a specialized study program.   

• An example of this is: Singapore-MIT Alliance (p. 116) 
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 Cooperation Cooperate Sector 

 

• Universities have the option to cooperate with corporate universities, 

educational providers as well as educational consortiums.   

• Universities may offer their content and courses to corporate universities.   

• An example of this is: Duke Corporate Education (p. 117) 

 

Successful Example   

  

 As mentioned earlier in this chapter, it is important for institutions to review their 

online learning courses/programs for any inefficiencies and make and adapt changes to 

their findings.  A study by Bentley et al. (2010) is a good example of an institution 

reviewing their online learning program and making changes.  Bentley et al. (2010) 

conducted a study at a United Kingdom university that offers an overseas hybrid MBA 

program.  The United Kingdom University provides this hybrid MBA program by 

working with an alliance of local universities in different countries.    The focus of the 

research was to assess the learning support devices that are used to deliver this program 

and to determine their influence on the learning experience of the MBA students.  The 

researchers used two questionnaires at two different time periods from April to July 2008 

and from January to March 2009 to gauge the MBA students’ experience on learning and 

teaching strategies, the quality of online learning delivery, the means of assessment, and 

the support of mechanisms that were already in place (Bentley et al., 2010). 
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 For the first survey, a total of 48 MBA students from two countries, Oman and 

India completed the questionnaires.  The results of the first survey showed a high level of 

satisfaction with the MBA program.   However, there was also some dissatisfaction.  The 

following are the criticisms the students had with the program: lack of quick responses to 

their requests; the LMS was underused especially with the discussion forums and 

submitting assignments feature; online support was insufficient; inconsistent and 

incomprehensive module information and guidance with regards to assignments 

instructions; multiple assignment submission systems; non-confirmation of the receipt of 

their assignments; lack of detailed and customized feedback on assignments and technical 

difficulties in regards to Voice Café, the voice chat software (Bentley et al., 2010). 

 As a result of the first survey the university concentrated on improvements to the 

complaints by the students.  They enacted the following: the Voice Café was replaced by 

WIMBA live classroom; the LMS began to be used for Power Point, research papers, pod 

cast clips, and integrated online assignment submission tool; tutors scheduled WIMBA 

Live classroom synchronous chats and archived them for future reference; and 

assignment instructions and grading criteria were revised and cross-checked among the 

modules (Bentley et al., 2010). 

 The results of the second survey showed the increase in satisfaction compared to 

the first survey.  The following shows the increase in satisfaction: with the LMS being 

fully utilized the satisfaction increased from 62.6% to 73%; the satisfaction on the proper 

training on the modules increased from 54.2% to 67.6%; tools for online communication 

went from 35.4% to 62.1% after Live Café was changed; tutor support with contact hours 
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66.7% to 81% and student’s overall experience went from 68.8% to 78.3% (Bentley et 

al., 2010).  Due to the findings of the study, the institution created a module handbook 

that was not in place in time for this MBA class.  The assignments feedback was one that 

the institution did not address after the first study. 

 This study does serve as a good example of some of the best practices in use and 

provides a model of how an institution can make successful changes to their current 

online program. The UK University was very effective with the use of the cooperation 

academic model to reach a broader audience for their program.    It showed how the 

hybrid model is being used.  It also showed how faculty had support with the course by 

having tutors to assist them with office hours.  Another aspect that was proven by this 

study was that students are interested in multimedia material with their courses. Though 

the university did not solve the timely feedback of assignments, the survey drew attention 

to the fact how valuable this feature is to students. 

 

Conclusion 

  

 There is no question about the extent of the impact online education has on higher 

education, business schools and society.  From research-based case studies, online 

education has proved that it has the same learning outcomes as with traditional classroom 

instruction.  Online education will continue to grow and will become a common entity as 

higher education institutions incorporate it as part of their long-term strategy. 
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 The demand for an online MBA degree is not subsiding anytime soon. Business 

schools are in a good position to provide quality online business education 

course/programs. Employers will always be looking for skilled employees that have 

strong digital and collaboration skills to work in this global economy.  Online education 

has the benefit for students to learn anytime and anywhere, which offers the opportunity 

for students to continue working while furthering their education.   

 There are many challenges that business schools face with online education.  

Though no such empirical research study has been conducted to address all the 

challenges of online business education and to adopt all solutions advocated by research 

studies to find out what the long-term implications of their use would be, this review of 

literature summarizes some of the best practices that have been adopted for some of the 

most challenging issues that administration, faculty and students face.    

 For-profit institutions are here to stay and will continue to be competitors to 

AACSB accredited business schools.  It is the responsibility of business schools to stay 

competitive by meeting the standards that the ACCSB provides and be proactive about 

improving their online degree programs by increasing faculty support for the 

development of their courses, offering a technical support system for the technology, 

training faculty on new online tools, and providing incentives for faculty that embrace 

online teaching.   As shown by the study by Bentley et al. (2010), it is possible for an 

institution to address their inefficiencies and make changes that will impact the faculty 

and students’ satisfaction on their online courses and programs. 
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 As technology and the working environment continues to evolve, so will distance 

education.   According to the 2012 Horizon Report, people are becoming accustomed to 

“work, learn and study whenever and wherever” (Johnson, Adams, & Cummins, 2012, p. 

4).   With the increase use of apps, mobile devices, and cloud computing, higher 

education institutions as well as business schools must stay current with the new trends 

that will affect their online degree programs and start learning how to incorporate them.   
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