
 

 

 

 

 

 

 

 

 

Copyright  

by  

Jung Hyun Mok  

2010 

 

 

 

 

 

 



 

 

 

The Thesis committee for Jung Hyun Mok 

Certifies that this is the approved version of the following thesis: 

 

The Influence of Writing-Integrated Art Curriculum on 

Elementary Students’ Meaning Making about  

Art and Visual/Material Culture 

 

 

Approved by 

      Supervising Committee: 

 

 

                             Supervisor:           ---------------------------------------------- 

Paul E. Bolin  

 

         ----------------------------------------------- 

Melinda M. Mayer 

 

 



 

 

 

The Influence of Writing-Integrated Art Curriculum on 

Elementary Students’ Meaning Making about  

Art and Visual/Material Culture 

 

By  

Jung Hyun Mok, B.F.A. 

 

Thesis 

Presented to the Faculty of the Graduate School of 

The University of Texas at Austin 

In Partial Fulfillment 

Of the Requirements 

For the Degree of 

 

Master of Arts 

The University of Texas at Austin 

August 2010



 

iv 

 

Acknowledgements 

First of all, I thank David, the subject of my thesis, for being the focus of this 

study. David allowed me to observe him and inspired me to develop my curriculum and 

practice. I as well must thank his mother, my friend, who allowed me to work with him 

throughout this research process and supported this thesis.  

Next, I must thank the students in the art class at the Austin Korean School (AKS) 

who participated in the research during summer 2009. They were willing to complete 

questionnaires for this study and informally and formally provided feedback on the 

curriculum. 

I also would like to extend many thanks to Heeyoung Chung, the principal of the 

Austin Korean School, who allowed me to work with the students at the School and 

supported my research. 

I must give special thanks to Dr. Paul Bolin, my advisor for this thesis, who 

patiently listened to my ideas and was always supportive. He has well directed my thesis 

to be more accomplished by advising me to do the individual instruction after the AKS 

research to develop my practice and curriculum.  

 I also would like to thank Dr. Melinda M. Mayer, who was willing to be the 

Reader for this thesis and gave me a lot of ideas in regard to visual literacy and meaning 

making through art appreciation.  

August 2010 



 

v 

 

Abstract 

 

The Influence of Writing-Integrated Art Curriculum on 

Elementary Students’ Meaning Making about  

Art and Visual/Material Culture 

 

 

Jung Hyun Mok, M.A. 

The University of Texas at Austin, 2010 

Supervisor: Paul E. Bolin 

 

 

This research study presents a theoretical and practical basis for an art curriculum 

that incorporates writings into the elementary art class in order to enhance students‟ 

meaning making through art. This research is comprised of two related studies. The first 

study is a case study documenting an elementary school art curriculum unit, which was 

implemented in an art class at the Austin Korean School (AKS). The second study is an 

action research project with an individual student from the AKS art class.  The goals of 

these two related studies have been to help elementary students to interpret meanings of 

images and to construct meanings through both making and viewing images. 
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Chapter 1: Introduction 

Artwork and material culture images often convey meanings. The meanings can 

be explicit but sometimes implicit within visual metaphors and symbols. Therefore, 

understanding those underlying meanings within images is not always easy. Sometimes 

people are not aware of the hidden meanings, or, although they are aware of them, they 

feel intimidated in interpreting those meanings. For this reason, contemporary artworks 

are often regarded as a riddle and the familiarity of visual cultural images may obscure 

our critical judgments.  

Recently, many art educators have argued that an interdisciplinary/integrated 

curriculum can help students to understand contemporary cultural forms as well as art in 

various contexts.  Many of the discourses on integrated curriculum deal with 

relationships between language and images (Duncum, 2004; Marshall, 2007; Parsons, 

1998). Marshall (2007) suggests that “one way to penetrate the nature of vision is to 

compare it to language” (p. 26). Furthermore, many artists today do not define their work 

within a visual format and actively integrate linguistic expressions, including text, into 

their works for the purpose of more powerfully conveying their ideas to viewers.  If 

linguistic expressions combine with images, they can reinforce each other.  

Drawing on these theoretical understandings, I conducted two related studies. The 

first study was a case study documenting an integrated art curriculum that focused on 

viewing and creating images with writing, in order to help elementary students 

understand and construct meanings of images. In this regard, I designed and implemented 

the curriculum for the seventeen elementary students in an art class at the Austin Korean 
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School (AKS). The specific goals of this curriculum were to determine to what extent 

students‟ awareness and interpretation of the underlying meanings of images were 

enhanced through incorporating writing into art class, and to encourage the students to be 

active participants in meaning making. The second study is an action research project 

documenting an instructional unit that was implemented for an individual student from 

the AKS study. This investigation aims to develop a more effective and intriguing 

curriculum and practical application in incorporating writing for meaning making through 

art.   

Motivations for Research 

First, many people who visit galleries are interested in the meanings of 

contemporary art, but they tend to be intimidated in interpreting those underlying 

meanings. From this experience, I feel the need to make the art viewing experience more 

approachable and enjoyable. Second, Philip Guston‟s poem-pictures brought my attention 

to the relationship between words and images for meaning making in art. When I came 

across his work, I became intrigued by how the words create new meanings for the 

images, and vice versa. Finally, I have helped Austin Korean students to learn about art 

and the Korean language since 2006, and for a number of years I have been interested in 

curriculum development for the teaching of these children. I have tended to focus on 

expanding students‟ experience with media, but from this program I learned about other 

needs of children, such as visual culture education and postmodern art appreciation.  
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Statement of Research Problem 

Art holds or initiates meanings. European paintings have included symbols to 

convey religious or philosophical meanings. Contemporary art often uses visual 

metaphors and requires the audience to understand and respond to the meanings. 

Furthermore, children‟s artworks have meanings; youngsters display their stories and 

interest through images. However, people often think that it is difficult to understand the 

meanings of art and regard contemporary art as a riddle before making an effort to 

understand it. Moreover, many people quickly decide whether they like the art or not by 

its appearances without efforts to understand the meanings. In this regard, Barrett (1994) 

argues that “Judgment of a work of art without interpretation… is both irresponsible and 

irresponsive” (p. 8). Some people who feel intimidated in interpreting artwork are just 

satisfied with passively receiving art historical and other contextual information without 

actively participating in meaning making through the work. In this regard, Walsh-Piper 

(2002) argues that “writing about the work helps to dismiss that fear and to encourage 

more looking and more thinking” (p. XXVI). 

Today‟s visual/material culture, such as TV, the Internet, and magazines, also 

often include connotations as well as denotations in their multimodal formats. Recently, 

art educators and researchers have addressed the needs of visual/material culture studies 

in public schools. Visual/material culture education focuses on helping students to 

understand and to be aware of the underlying meanings and issues within the study of 

objects and images. Therefore, it would be beneficial to develop and discuss an effective 
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art curriculum and practices that aim to educate young students about interpreting the 

connotations in visual/material culture and critically viewing contemporary cultural 

forms.  

 Finally, I believe that meaning making through art viewing should go together 

with meaning making through art making. Duncum (2002) argues that in visual culture 

education, students can develop critical understanding and empowerment by exploring 

meanings for students themselves through image making. Likewise, I assume that 

students can learn about how artists construct meanings by constructing meaning 

themselves through creating art.  

Central Research Question 

Focusing attention on a group of first to fourth graders at the Austin Korean 

School and an individual student from the same school, a) to what extent does a visual art 

curriculum incorporating writings enhance the students‟ meaning making about art and 

images from visual/material culture?; and b) what are the effective practices in 

incorporating writing into elementary art education, in order to engage students with 

meaning making through image production and viewing? 

Definition of Terms 

1. Meaning Making in Art: Meaning making through viewing art involves 

discovering or endowing meanings about art based on the observation of the 

art and viewers‟ own interpretation of it, when they view it. Meaning making 
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through artmaking means to express meanings and intentions using visual 

elements in their works of art when people create art.  

2. Linguistic Thinking: Thinking verbally 

3. Material Culture: “Material culture orientation includes the study of visual 

culture, yet calls for a broader view – to encompass the study of other kinds of 

human-made forms in addition to those that are primarily perceived as visual” 

(cited by Blandy & Bolin in Burkhart, 2006, p. 33). “Material culture includes 

all past and present human-made and human-altered forms, such as 

skateboards, billboards, …, paintings, pyramids, tattoos, gardens, medieval 

armor, and divided highways” (Burkhart, 2006, p. 33).  

4. Visual Culture: “Visual culture is the images and objects we encounter in our 

daily lives, such as those on television, movies, books, magazines, 

advertisements, housing and apparel design, shopping mall and amusement 

park design, performance arts, and other forms of visual production and 

communication” (cited by Duncum in Heise, 2004, p. 41)  

5. Integrated/Interdisciplinary Curriculum: Integrated curriculum which 

focuses on connection within disciplines, as a method to promote students‟ 

profound understanding of concepts and principles of the disciplines, such as, 

a curriculum connecting language arts and visual arts, or connecting visual art, 

language arts, and science.  
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6. Visual Metaphor: A metaphor in which something presented visually 

referred to something else that belongs to another entity but is the same in a 

particular way  

7. Visual Thinking: Thinking in pictures, namely thinking in visual processing 

and using the part of the brain in an intuitive way 

Design of the Study 

Orientation to the Study  

 This overall research consists of two related studies. The first study was a case 

study investigation with students at the AKS art class. In this regard, I designed and 

implemented a curriculum that incorporated writing about the meanings of images while 

viewing and making arts and images in material culture. During this study, I documented 

students‟ responses to the curriculum and analyzed students‟ work in order to examine to 

what extent the curriculum enhanced the elementary students‟ interpretation of meanings 

of images and their engagement in meaning making. The second study, an action research 

project with an individual student, extended the AKS research. The goal of this study was 

to constructively reflect on my teaching, to solve problems encountered during the AKS 

research, and to find a more effective curriculum and practice in incorporating writings 

into art learning. For this reason, I worked with an individual student, David, who was 

one of the participants in the AKS research. I documented his views and perspectives on 

the curriculum and art learning practice in accordance with the journal of my daily 

activity in this individual instruction.  
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Investigative Methods 

For the first study at the AKS art class, I applied a case study methodology. Yin 

(2003) states that a case study employs multiple sources of evidence in order to 

investigate a contemporary phenomenon within its natural context. He continues that the 

“case study method allows investigators to retain the holistic and meaningful 

characteristics of real-life events” (p.4).  In terms of interpreting information and 

reporting findings in case studies, Hancock and Algozzine (2006) state that each new 

piece of information is examined in light of a particular research question in order to 

construct a tentative answer to the question” (p. 61). In this study, I collected and 

analyzed information from multiple sources, such as interviews, casual conversations, 

questionnaires, observations, and students‟ work, in order to answer my research question 

through a holistic approach.  

Action research is a useful educational research methodology for problem-solving 

and enhancing practices. For this reason, I utilized this action research methodology for 

the second part of my study, with David. In action research, teachers become researchers 

of their own teaching, and it is a useful method in order to discover pedagogical problems 

and to enhance their own practice (May, 1993; Kincheloe, Slattery, & Steinberg, 2000). 

Kincheloe, Slattery, and Steinberg (2000) describe the basic elements of the action 

research model as planning, acting, observing, and reflecting. They also state that 

teachers-as-researchers should be open to diverse solutions to their problems and invite 

students‟ opinion and perspectives to improve their practices and to constructively reflect 



 

8 

 

on their teaching. In addition, they argue that sharpening their observational skills to 

reflect on their own teaching is necessary to thoroughly understand their practices. May 

(1993) has suggested that action researchers keep field notes or journals, observe students, 

engage in dialogue with students, audiotape, collect, and analyze documents and students‟ 

work, in order to better understand their own teachings. I used these methods for this 

second study and documented all the data and my reflections on them.  

Course of Action 

For the first part of this study, I designed an art curriculum that incorporated 

writing on the meanings of images for enhancing students meaning making in art. Then, I 

implemented the curriculum to the students who attended the art class at the Austin 

Korean School during nine sessions over the period of one month. During the art viewing 

session of this class, students first viewed images of art, advertisements, and a picture 

book, then discussed and wrote what the images appeared to mean. During the art 

production part of this class, students first conceived ideas, wrote about the ideas, and 

then created works of art and commercial images. Sometimes, they created titles for their 

artworks instead of doing the prior-writing (See Chapter Three for the detailed course of 

action). In order to determine the extent the participants of this study enhanced their 

meaning making in art viewing and art production as a result of the writing activities, I 

conducted two surveys in the first and the last class; in the first class, prior to 

implementing my curriculum, I showed a slide show and video clips of images of art and 

contemporary cultural forms that included visual elements and metaphoric meanings and 



 

9 

 

asked students to complete a written questionnaire about the meanings of the images 

shown. Then, in the last class, I showed another slideshow which was slightly different 

from the one in the first class and included images of art and material culture. Then, the 

students completed another questionnaire about the meanings of the images and an 

evaluation of the class. I also took qualitative approaches to answer my central research 

question; I interviewed several participants of this study during and after this class, and 

analyzed their work and writings produced in the class. In addition, I observed their 

attitude and participation in the activities during this class.  

For the second part of this study, I met David once a week over the period of three 

months and instructed him to view images and to write about meanings of the images 

after the related activities. I also instructed him to write about his own works of art to 

help him increase the meaning of these artworks. Each day, I recorded the casual 

conversations he and I had during the instruction, as well as the interviews with him, in 

order to understand his response to each day‟s instruction. In this regard, each day‟s 

activity was based on the reflection about the previous day‟s instruction and feedback 

from David (See Chapter Four for a detailed course of action). I also analyzed his artwork 

and writing each day. This was intended to improve the first curriculum and practice 

utilizing writing for teaching meaning. On the last day of the instructional unit, to assess 

the effectiveness of the instruction, I took David to the Blanton Museum of Art and 

observed how he was spontaneously and voluntarily engaged in making meaning as he 

looked at and discussed various works of art.  
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 Participants  

Population and Location of Research 

The participants in the research at the AKS art class were seventeen children of 

the third to sixth graders who attended the 2009 summer school program at the Austin 

Korean School and took one of the art classes. All the students in the study were Korean 

whose parents were Korean and were born in the United States or Korea. The students‟ 

levels of speaking and writing the Korean language were varied. Some students spoke 

both Korean and English well, others spoke English much better than Korean, and the 

rest of the students spoke Korean much better than English. For this research, the 

participants used the Korean or English language in speaking and writing. The research 

took place in a cafeteria in the Presbyterian Church of the Lord, which was used as an art 

classroom.  

The individual instruction with David took place in my apartment, which is close 

to his home. David was a 10-year-old boy who had participated in the AKS research and 

attends a public elementary school in Austin. (According to IRB guidelines, he consented 

to use the pseudonym, David.) David is a Korean boy who came to the United States in 

2006 and speaks both Korean and English. He is smart and likes art making.  

Selection of Participants and Informed Consent 

Since I am more comfortable speaking Korean than English, I decided to select 

Korean students as the participants in this research. The Austin Korean School was the 
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school where I have volunteered to teach the Korean language and art or to serve as a 

teaching assistant since 2006. I was also familiar with the principal of the school. For this 

reason, I selected the students at the Austin Korean School as the participants of the study.  

David was selected as the participant for the second part of this study. David was 

one of the participants of the research at the AKS art class. He did not like writing and 

stated that writing was not helpful for his art learning, although he liked the art class 

overall. However, his word-pictures and writing about meanings of images reveal that he 

was more involved in meaning making through art than other students. My advisor, Dr. 

Bolin also agreed on his potential for meaning making through art. My familiarity with 

his mother also affected selecting him as the participant in the second part of my research 

study.  

Since the participants were children, particular care has been taken to ensure that 

their privacy and rights are protected. The parents or guardians of 17 students at the AKS 

art class agreed to participate in the study at the AKS art class by signing assent forms. 

The 17 students also agreed to participate in this study and signed the consent forms.  

David and his mother also allowed me to do an additional study with him, to use 

data from the interviews with him, and to publish his works of art and writings for this 

thesis. They both agreed to participate in the study by signing the written consent forms.  

Sequence and Timeline of Investigation 

For the study at the AKS art class, the data gathering portion of this study was 
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conducted during July and August 2009, over a period of four weeks. I met the students 

nine times during this period (two or three times a week). Each class was 60 minutes in 

length.  

The data gathering portion of the individual study with David was conducted from 

September to November 2009, and from April to March 2010. I met David once a week 

for 12 weeks. Each session was one to two hours in length.  

Significance of the Study 

This research presents the extent to which making and viewing images with 

writing about the meanings can affect elementary students‟ awareness of underlying 

meanings in images and their motivation to make meaning through art. In the AKS 

research, the participants‟ involvement in interpreting meanings increased during the 

curriculum. In the individual instruction with David, he was more engaged in meaning 

making through art as a result of my instruction. This research suggests an effective 

curriculum and practice for elementary art teachers, which engage students in meaning 

making through art. By taking the steps of posing questions about images, doing research 

on them, and creating writing about his own interpretation, David could enjoy and 

develop his ability to make meaning from his art experiences.  In addition, this research 

suggests the potential in exploring the relationship between visual and linguistic thinking 

in art classes. Group discussion, storytelling, and brainstorming on words related to the 

work of art are presented as methods that utilize the visual-verbal relationship for 

meaningful art education. 
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Chapter 2: Review of Pertinent Literature 

The goal of this study was to enhance elementary students‟ meaning making in art 

viewing and art making by utilizing writings in art class. In this chapter, I review 

pertinent literature in order to provide a theoretical and practical background for this 

study. For this reason, I examine the literature related to interpretation of meaning in art 

including studies of meaning making through art viewing and art making. Furthermore, 

since this study takes an interdisciplinary approach by integrating creative writing into 

visual art, I review literature advocating for interdisciplinary art education. I examine the 

literature supporting a partnership between visual and verbal expression for the sake of 

art education. Finally, I review several cases incorporating creative writings into art 

viewing and art making for art education purposes and examine the strategies and 

approaches to provide references and grounding for this study.  

Importance of Interpreting Meanings of the Images 

in Art and Material Culture 

Interpreting Meanings in Works of Art  

Artwork often includes meanings that are not easily recognized, which require the 

viewers‟ ability to interpret the meanings. Danto (1981) argues that many works of art 

hold hidden meanings through metaphors and rhetoric. According to Danto, some of the 

artwork is intended to affect observers‟ ways of thinking. Therefore, Danto argues, in 

order to comprehend those artworks, observers should pay attention to their non-

exhibited meanings in their historical, rhetorical, and philosophical contexts. 

Barrett (1994) also states that interpreting artwork is critical in understanding the 
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artwork. Barrett argues that interpretation should precede judgment of an artwork since 

“judgment of an artwork without interpretation is both irresponsive and irresponsible” (p. 

8).  Barrett (1997) also argues that good teachers should pose thought provoking 

questions, such as, “What do you see?,” “What is the artwork about?,” and “How do you 

know?.” Barrett believes that these questions will invite students‟ own interpretation 

based on the description of what they see in the work of art. In addition, he states the 

need for art teachers to teach students to have artistic intention when they make artworks. 

Interpreting Meanings of the Images in Visual Culture  

This phenomenon, in which an artist conveys hidden meanings through images or 

through the combination of multiple media, is not only shown in the art world, but it also 

exists in our society and culture. Keifer-Boyd, Amburgy, and Knight (2003) argue for the 

need to interpret visual culture and suggest three different approaches in order to 

understand the context of visual culture. They argue that since visual culture is 

constructed based on various contexts, such as sociocultural background, it should be 

meditated and interpreted in order to be understood.  

Barrett (2003) also advocates for the importance of interpreting visual culture. He 

states that “denotations are what you literally see in a picture; connotations are what the 

things and words imply or suggest by what they show and how they show it” (p.11). 

Barrett also argues that by identifying the connotations and denotations of the visual 

culture, people can better understand, evaluate, and enjoy what they encounter visually. 

He also argues that connotations, as well as denotations in visual culture, can seriously 

influence our choices of consumption, and without interpreting the messages of visual 
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culture, we may inadvertently follow opinions we do not agree with. He suggests several 

examples which art teachers utilize for visual culture education, such as interpreting 

magazine covers, cereal boxes, and T-shirts by deciphering their messages of words, 

colors, and images.  

Meaning Making in Viewing and Creating Art 

Many art educators advocate for constructing meanings in art appreciation. 

Barrett (2000) points out that “to interpret is to make something meaningful for ourselves 

and then, usually, to tell another what we think” (p. 8). He then argues that “interpreting 

art is an endeavor that is both individual and personal, and communal and shared” (p. 8), 

and good interpretation of an artwork requires balance between these personal and 

communal interpretations. Barrett (1994) states that although an artwork looks 

understandable, it can be interpreted differently from the artist‟s intention for the work. In 

this regard, he states that there is no single right interpretation that explains all the 

meaning in a work of art and each view can be different and competing, although some 

interpretations can be better argued and more fully grounded in evidence.  

Feinstein (1982) argues that making and interpreting art are directly related to the 

construction of meanings. He argues that some artworks are visual metaphors which 

should be interpreted metaphorically, not literally, and viewers should respond to these 

visual metaphors in art. However, he states that metaphor can be interpreted differently 

by various individuals, since, unlike literal meaning, metaphoric meaning is in “one-to-

many with is referents” (p. 27).  

Walker (2001) also advocates for the importance of constructing meaning in 
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artmaking. Walker points out that art education should move beyond introducing artistic 

media and techniques and help students to explore and express meaning. Walker argues 

that as professional artists pursue meaning in their art, students should be encouraged to 

convey meanings through their artmaking. In addition, Walker points out that students 

can be engaged in deeper levels of thinking by making art with “important ideas related 

to their own life and the lives of others” (p. xiii).  

Methods of Teaching Meaning Making  

Through Art and Images of Material Culture 

Methods of Teaching Meaning Making in Art Appreciation 

Literature related to museum education suggests some strategies for art teachers 

to utilize with students in their meaning making through art appreciation. Burnham and 

Kai-Kee (2005) suggest that good museum teaching offers not only pertinent art 

historical and other contextual information, but also invite viewers‟ own opinions and 

perspectives. In this regard, they introduce some methods to encourage the viewers‟ 

participation in meaning making. For example, various methods for looking at art, such 

as “taking it in as a whole, focusing on details, thinking and reflecting on them, pausing 

to look again, and so on” (p. 74),  can promote viewer‟s meaning making about art. 

Providing all the art-historical/contextual information at the outset is not recommended, 

since the information can limit the viewers‟ appreciation. Asking open-ended questions, 

cultivating a safe and nurturing environment, and valuing visitors‟ opinions are 

suggested.  

Housen‟s (2002) Visual Thinking Strategies (VTS) curriculum is related to 
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engaging viewers with talking about art in order to develop their thoughts and feelings 

about art. In VTS, classroom teachers facilitate the students‟ discussion about art by 

asking them a sequence of open-ended questions: “„What is going on here?,‟ „What do 

you see that makes you say that?‟ and „What more can you find?‟ (p. 100).” According to 

Housen, these questions motivate students to look more carefully, share their own 

interpretation, and find supporting evidence to support their interpretation of the image. 

In regard to the effectiveness of this open-ended discussion on art, Housen states the 

following:  

Discussions unfold in which students puzzle and construct meaning about the art 

works. The learners are given a lot of „time on task,‟ and have ample opportunity 

to build meaning one way and then another. They are also exposed to the thinking 

of their peers, which can accelerate shifts in their own thinking. (p. 100) 

According to her, five-year study with the elementary students revealed that VTS 

develops not only aesthetic understanding but also critical thinking, which can be 

transferred to other contexts and content.   

Methods of Teaching Meaning Making about Images of Material Culture 

Some educators provide examples of constructing meaning through art in material 

culture education. Kader (2003) introduces methods for constructing meanings in 

studying and making artifacts of material culture such as dresses or bags. Kader points 

out that while examining materials and colors of artifacts just provides students with the 

physical characteristics, envisioning the relationships between the artifacts and the 

owners can encourage students to have deeper insights about the artifacts. As specific 

classroom activities, Kader suggests using bottles which can be found in our everyday 

lives; each student can bring any kind of bottles and discuss the kinds and use of the 
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bottles found in artworks. Kader also describes a class in which students became 

detectives to find the owner of a lost bag that contained things like a wallet and 

toothbrush. She indicates that in the class, her students were very engaged and lively in 

generating their own insightful ideas. After the discussion, the students created accordion 

books, which contained drawings of their own cherished artifacts. Kader argues that these 

art classes, which include material culture study into the curriculum, are educational since 

students can consider the contextual meanings of the artifacts and develop critical 

thinking skills.  

Methods of Teaching Meaning Making in Art Production  

Walker (2001) argues that artmaking will be more significant and meaningful if 

students explore “big ideas” when they create art. Walker first defines “big ideas” (p. 1) 

as “broad, important, human issues” (p. 1) and explains them as “the host of concepts that 

form an idea” (p.1).  To help students‟ artmaking to be a meaning making endeavor 

rather than simply crafting of a product, art educators should educate students about big 

ideas and help them to express and explore them through artmaking procedures. Walker 

then presents a teachers‟ guide in designing art instruction with big ideas; first, students 

need to find big ideas that have personal connections with themselves. Second, they need 

to build an adequate knowledge base for their artwork. Third, students need to set 

boundaries, such as artistic choices of media and style that have specific links to their big 

idea. Then, by learning about artists‟ practices, such as experimentation and questioning, 

students can develop their ideas and seek deeper meaning through artmaking.  
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Interaction between Visual and Linguistic Thinking 

Contemporary art and material culture both display multimodal aspects and often 

display interaction between language and images. Parsons (1998) argues that language is 

an important means to mediate culture. Therefore, Parsons continues, linguistic thinking 

and visual thinking should interact to help us understand visual art. He points out that 

today‟s educational systems are directed toward integrating arts across the curriculum, 

which will require a change of the dominant psychological paradigm in the arts, the 

“symbol system paradigm” (p. 105). In the symbol system paradigm, each symbol 

system, such as visual art, language, and music, makes unique meanings within itself, 

which means that the meaning in one system cannot be accessible in other systems. This 

view contributes to the perception of visual art as related to intelligence but, at the same 

time, separates it from other symbol systems, especially written language. Therefore, he 

suggested that restoring the relationship between verbal and visual thinking can make 

students‟ art learning more profound.  

Duncum (2004) points out that today‟s cultural sites, such as the Internet, often 

exhibit interaction between text and other modes of communication, such as images and 

sounds. He argues that words can help “anchor” (p. 256) the meanings of pictures, and 

vice versa. For example, he introduces Nodelman‟s study (1988) regarding picture books, 

in which people misunderstood the stories or expressed frustration when they viewed 

either pictures or words from books, since people understand the meaning in the 

relationship between words and pictures in the picture book. He argues that a good 



 

20 

 

picture book displays the interaction between words and images as a whole and provides 

“richer experience than the simple sum of their parts” (cited by Nodelman in Duncum, 

2004, p. 260). For this reason, he suggests that good picture books can be explored for 

integrated art education.   

Olson (1998) also recommends incorporating verbal expression into art class, 

introducing several methods of utilizing writings and discussion in the art class. He 

advocates for storytelling as an important and effective teaching method in art and other 

disciplines, arguing that “telling stories is, therefore, an important and effective way for 

people of all ages and all cultures to order, reflect upon, and make sense of their life 

experiences” (p.165). He argues that students can fully express their stories based on their 

interest and their lives more effectively by exploring these two modes of expression.  

Wright (2007) introduces his research about young children‟s meaning making 

through drawing and telling. He points out that young children often interchangeably use 

the terms “write” and “draw” and their meaning-making is generated through 

multifaceted experiences integrating verbal and non-verbal means, such as narration, 

gesture, graphic depiction, and onomatopoeia. For example, when they draw images, 

children often integrate words, such as names, labels, or words in speech bubbles, and 

symbols, such as “whoosh lines.” Furthermore, when the children talk about their 

drawing, they often evolve their stories and create new meanings by shifting subject 

positions and the function of the objects. Wright concludes that to understand their 
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meaning making through drawing-telling, adults should be aware of the processes 

students use in their meaning making.   

The Need for Interdisciplinary/Integrated Approaches in 

Art Education 

This study embraces interdisciplinary/integrated approaches in art education, in 

that I instructed students to write about the meanings of images and do creative writing 

about the images. In this regard, I examine literature that advocates for interdisciplinary 

or integrated art curriculums in order to promote students meaning making thorough art. 

Ulbricht (1998), in his article, “Interdisciplinary Art Education Reconsidered,” states that 

interdisciplinary education has been gaining attention, but some aspects of it should be 

reconsidered. He suggests some guidelines for interdisciplinary art education. These 

includes the following: interdisciplinary visual art instruction should, (a) emphasize the 

main characteristics of art and not just become an auxiliary means to support other 

disciplines, (b) enhance each element and promote new understanding from the 

integration, (c) pursue the contextual in art through various resources, and (d) be relevant 

for students.  

Some art educators argue for the needs of material culture study in art education, 

rather than an exclusive focus on the visual in order to help students understand and 

respond to the related meanings of various things. Bolin and Blandy (2003) agree that 

visual culture should be studied based on multiple contexts such as politics and race. 

However, they argue that the concept and terms of visual culture should be expanded to 
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material culture, pointing out that our world is full of multi-sensory stimuli, such as 

games, TV, and the Internet, in which visual elements interact with other sensory 

modalities. Under these circumstances, they argue that “students, art education, and our 

democracy, will be more readily served by embracing far-reaching holistic forms and 

practices that can be critically examined through the interdisciplinary, multidisciplinary, 

and transdisciplinary methods associated with material culture studies” (p. 259). They 

also argue that this holistic approach is helpful in understanding and appreciating 

contemporary artworks that display a multi-modal nature.  

Duncum (2005) points out that “popular visual culture is unavoidably 

interdisciplinary” (p. 222) because of the overflow of visual images that convey charged 

political, emotional, and psychological meanings. Duncum also argues that only an open-

ended and non-hierarchically integrated curriculum which intertwines each discipline will 

serve the profound learning of students. In another article, Duncum (2004) addresses the 

need of multiliteracy education beyond visual culture education as a current phenomena 

in art education. He reminds us that contemporary cultural forms, such as TV and the 

Internet, are multimodal. According to Duncum, meanings in our culture are often 

formed through interaction of these communicative modes. For this reason, he argues that 

exclusively visual things cannot exist, and opposes the exclusive focus on visual culture 

in current art education as well as modernists‟ advocacy for pure aesthetic form. He 

suggests films and picture books as examples of multimodal cultural sites that art 

educators can explore. 
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Some educators argue that truly integrated curriculum is distinct from simply 

placing one discipline into another. Marshall (2005) points out that some interdisciplinary 

curricula are organized to reinforce the differences between disciplines. However, he 

argues that “substantive integrated curriculum” (p. 228), which focuses on connections 

within disciplines rather than differences between them, can promote students‟ profound 

understanding of the concepts and principles (cited by Clark in Marshall, 2005).  He also 

states that creativity, like learning, is related to the making of connections, such as with 

metaphors. Metaphor, where creativity and learning intersect, makes connections 

between previously unassociated entities. Finally, he states that contemporary 

postmodern art also requires the brain‟s connectivity. In another article, Marshall (2007) 

views “art practice as research” (p. 24), advocating for an interdisciplinary approach in 

art education. 

Collaboration between Text and Images in 

Art and Contemporary Cultural Forms 

Art and artifacts in material culture often display a combination of text and 

images in order to benefit from the creative power generated through collaboration of 

these two modes of expression. Ulbricht (1987), in his article, “Word-Pictures,” points 

out that many artists, especially in post modern times, have used words or letters in their 

works, since postmodern art which is increasingly narrative, witty, and satirical, and 

supports the use of this linguistic means in art. Further, he states that, when words and 

images combine in art, it can bring “an uncommonly expressive power” (p. 22) to the 

work. He also points out that commercial artists often strategically configure words in 
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images. He also reminds us that children tend to spontaneously use words in their 

drawings and introduces Koebbeman‟s research in which thirty-four percent of the 

drawings created by the subject children contained words. In conclusion, he suggests an 

art curriculum focused on word-pictures. 

In terms of the purposes of the word and image collaboration, Bowman (1985) 

explains that many artists in the twentieth century presented words in their artwork for 

“the persistent paradox of the reality of words versus that of image” (p. 343). For 

example, Magritte often juxtaposed images and words that are unassociated with each 

other in order to reveal the inadequacy of the words. Magritte also did this in order to 

challenge the meanings of the words. Bowman also points out that Joseph Kosuth‟s Three 

Chairs, which displays the definition of chair, a real chair, and a picture of chair, is 

paradoxical since the work provokes viewers to question what is “real.” 

Rubinstein (1995) explains the relationship between words and images in 

Guston‟s poem-pictures. He points out that Guston often collaborated with several poets 

in order to create these poem-pictures. He argues that, in these poem-pictures, the two 

different modes of creativity, poems and drawings, reinforce one another and bring an 

expressive power. Rubin states that this kind of poet-artist collaborations brings 

“reciprocal exaltation” to the poem-pictures (cited in Bowman, 1985, p. 335). Balken 

(1994) also indicates that Guston‟s poem-pictures reflect his skepticism about the self-

sufficiency of modernist art and his argument that art can be something beyond the arrays 

of pure aesthetic elements. Balken explains that other poets and painters created 

collaborative works as well, in which poems and abstract paintings were juxtaposed.  
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Some works of art containing words are intended to make the viewers respond to 

social issues. Wolcott (1996) introduces several word-pictures created by Adrian Piper 

and reminds us that a postmodern approach to art appreciation is to understand art in its 

context. According to Wolcott, Piper has created artworks, including texts, which require 

viewers to actively participate in meaning making about the work. Wolcott argues that 

the text in Piper‟s work should be interpreted in association with the images in the same 

work because the hidden meanings under the relationships are intended to affect the 

viewers‟ perception. In conclusion, Wolcott argues that the viewers can build responsive 

understandings of the works through studying various approaches to understanding the 

contexts that surround these works. 

Cases in Art Education Utilizing Writing  

for Meaning Making about and through Images 

Some art educators incorporate writings into art viewing or artmaking activities in 

order to encourage students to make meaning through art. Walsh-Piper (2002) argues that 

students can engage in more looking and more thinking by writing about works of art; 

therefore, writing is a very effective tool for teaching about art.  She points out the 

effectiveness of creative writing about art:   

Historical and contextual information about art is important, but the best 

interpreters also find inventive ways to make the experience meaningful. One of 

the first steps is getting people to look carefully and take time to see more. 

Creative writing activities help the viewer to attend to and become more aware of 

what is seen, felt, and thought. (p. XXVIII) 

 

In order to write about art, Walsh-Piper suggests that viewers start with description rather 

than interpretation of images, share their writings, and use all their senses to engage the 
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art. Walsh-Piper also recommends various methods for writing about art, such as writing 

poems using metaphors and similes, looking for sounds, textures, and taste in art, and 

creating conversation or monologue of the people in art. She also argues that art 

education can benefit from a creative “synergy between writing and looking” (p. XXVI), 

by utilizing creative writing in art appreciation.  

Francis (2009) also advocates for writing‟s creative role in art and design 

education. He first points out that art and design students today actually have a wide 

range of writing assignments including reviews and reflective writings. However, he 

indicates that, in order to take full advantage of this role of writing for art and design 

education, art educators should introduce effective writing methods to their students and 

provide enough opportunity to develop their creative writing potential. In this regard, he 

states that “for most it (writing) has to be developed slowly and incrementally” (p. 36), in 

order to make the students engage in deeper thinking and learning. Finally, he suggests 

various methods including reflective journal writing, analyzing magazine headings, 

setting up a scenario about pictures, “using painting postcard in inspiring writing” 

(p.152), and creating writings by “making links, connection, threads through key words” 

(p.166). 

Olson (1998) suggests several classroom activities to explore the synergy between 

the verbal and visual relationships, symbolic self-portraiture, and an activity related to the 

writing process. Regarding symbolic self-portraits, each student makes either a two- or 

three-dimensional symbolic self-portrait at home. Then, they have one or two class 

periods to critically analyze their group members‟ work. After the artist listens to and 
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takes notes on all the group members‟ analysis of his or her own work, he or she 

comments about the work to the group and does creative writing about the symbolic self-

portrait. Olson states that his students found this project interesting and educational. In 

regard to the writing process, students first pick one of their own artworks and translate 

their artwork into creative writings in the process of collecting, focusing, ordering, 

drafting, and clarifying the text. Through sharing time, the students give each other 

feedback and advice. He points out that his research in 1992 and 1996 revealed that the 

activity utilizing visual-verbal collaboration positively affected many student‟s 

performance in visual and verbal literacy.   

Blasingame, Erickson, and Woodson (2005) introduce their six-grade-level of an 

online program integrating visual art and writing in order to enhance art learning. In this 

program, called Who Cares for Art (WCFA), the students took turns using Internet-

connected computers in order to take online lessons. In these online lessons they also 

learned about an artist and his sculpture, then writing about their art making process, and 

writing about their final work. In each lesson, the students also answered open-ended 

questions and created and answered their own questions related to their experiences with 

the online lessons and their artmaking. Blasingame, Erickson, and Woodson (2005) 

advocate for writing in this inquiry-based art program: 

As sixth grade students asked and answered questions in the unit, writing became 

a vital tool for discovering, learning, making sense of experience and conveying 

what they learned and experienced accurately to others. (p. 187)  

 

They conclude that as a result of this online program, the students created more 

personally meaningful works of art, rather than imitating existing cartoon characters.  
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Summary 

The resources presented in this review of literature are related to meaning making 

through art viewing and artmaking. In this body of literature art educators advocate for 

the exploration of meanings through art and critically viewing the images of visual and 

material culture.  They also suggest a substantively integrated curriculum, such as 

integrating visual art and language-based art education as a method of promoting 

students‟ profound understanding of the meaning and the context of images. Many art 

educators point out that interaction between visual and verbal means of expression 

generates expressive creative powers, taking examples of word-art by artist and those 

found in visual and material culture. In this regard, some art educators advocate for 

incorporating writings into visual art curricula and suggest specific methods and 

strategies for integrating these two modes of expression. They argue that creative 

writings based on careful observation of images can promote art learning and help 

students to construct meanings about images. With these theoretical backgrounds, I 

hypothesize in this study that writing about meanings of images can help facilitate 

students' meaning making through art production and art appreciation.   

  

 
 
 
 
 
 
 
 
 



 

29 

 

Chapter 3: Review of the Study at the Austin Korean School and  

Introduction to the Extended Study with David 

In order to determine the extent to which making and viewing images with 

writing enhances elementary students‟ meaning making, I conducted a case study with a 

group of first to fourth graders in an art class at the Austin Korean School (AKS). To this 

end, I created and implemented a writing-based art curriculum and observed students‟ 

responses. I used both quantitative and qualitative means of data collection and analysis 

including questionnaires, writings, interviews, word-picture making, and video 

recordings, in order to determine answers to my Central Research Question.   

Overall, although the research suggested some potential for enhancing the 

students‟ meaning making, some of the students responded that writing about the 

meanings of art was not interesting. In this regard, I felt the need to develop both 

effective and more interesting methods to fulfill the potential of this curriculum. 

Therefore, based on the findings from the research at the AKS, I decided to conduct an 

action research project using different methods with a student from the AKS art class, 

David, who displayed good performance in the class but did not like writing in the art 

class. 

 In this chapter, I describe the first study conducted at the AKS art class and 

analyze the data from the research. Then, I describe the reason why I decided to extend 

this study to involve an individual student, David.  
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Procedure of the Research at the Austin Korean School 

In order to enhance meaning making of the first to fourth grade students at the 

AKS, I designed a curriculum for eight class units, which incorporated written words into 

images as seen in the table on page 34. Then, I prepared two questionnaires: one given 

prior to undertaking the instructional unit and one at the conclusion of the instructional 

unit. Later, the students individually completed the first questionnaires prior to any 

instruction in the beginning of the first class activity. Then, at the conclusion of all 

instruction and activities for nine class sessions, students individually completed the 

second questionnaire. After this curriculum unit, I interviewed six students from the art 

class.  

Questionnaire 

In the first class, prior to implementing the curriculum unit, the students at the 

AKS looked at a slide show (see Appendix A for a List of Slide Show Images for the Pre-

Instructional Questionnaire), which included images of works of art and contemporary 

advertisements that included visual elements and metaphoric meanings. The students 

were given basic information regarding the artworks and the advertisements they viewed, 

such as the titles, the artworks, and the products they advertised. Then, the students 

completed the first written questionnaire, as viewed in Figure 1. I labeled it Written 

Questionnaire for the First Class. At the conclusion of the curriculum unit, students 

looked at another slide show that added two more images to the first slide show (see 

Appendix B for a Slide Show for the Post-Instructional Questionnaire). Students then 
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completed the second written questionnaire, which was labeled as Written Questionnaire 

for the Last Class, as viewed in Figure 2. The questionnaires were intended to assist in 

determining whether the curriculum unit was successful in attaining its goals with regard 

to the Central Research Question. Between these two questionnaires, I implemented the 

designed curriculum to the students at AKS, while observing their attitudes, behaviors, 

and conversation. 

Curriculum 

The framework of the curriculum designed for this research was to incorporate 

words into the art class in regard to both viewing and making art. In the viewing sessions, 

students first looked at art, an advertisement, and a picture book, described what they 

could see in the images, and speculated about the meanings of these items. Then, each 

student wrote several sentences about their own interpretation of the meanings of the 

individual images, based on these observations and speculations. In the art making 

sessions, students created works of art related to the various themes examined each day. 

The themes were mostly related to what students saw in the viewing session on each day. 

Before or after making art, students expressed their ideas and meanings of their own art 

with words. They wrote a related story about their work, created the titles, and wrote 

what they wanted to tell through the images they created in the artmaking sessions. The 

objectives of the curriculum were, (a) to help students to attend to the meaning in works 

of art and contemporary visual culture; (b) to facilitate students‟ interpretation of 

meanings of the images by nurturing their observation skills, evidential reasoning, and 

speculative abilities; and (c) to help students‟ meaning-making in creating their own art.  
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The specific activities and instructions of each class are presented in Figure 3. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1. Pre-Instructional Questionnaire 

 Written Questionnaire for the First Class 

1. Age_____            Female (   ) Male (  )  

2. This presentation was 
A. Not interesting to me at all 
B. Somewhat interesting to me 
C. Very interesting to me 
D. Extremely interesting to me 

3.  Guessing the meaning of the artworks shown in this presentation was 
A. Very hard for me to do 
B. Somewhat hard for me to do 
C. Somewhat easy for me to do 
D. Very easy for me to do 

4.  Overall, the contemporary works of art shown in this presentation were 
A. Not interesting to me at all 
B. Somewhat interesting to me 
C. Very interesting to me 
D. Extremely interesting to me 

5.  Overall, the advertisements shown in this presentation were 
A. Not interesting to me at all 
B. Somewhat interesting to me 
C. Very interesting to me 
D. Extremely interesting to me 

6. Guess the meanings of three images which the art teacher will show and write down your 
interpretations to the three images. (Open-ended) 

1) The first image: 
2) The second image: 
3) The third image: 

7. Select one image from this presentation that I found interesting or like, and write down my 
own interpretation to the image I selected. (Open-ended)  

8.  How much am I interested in appreciating art in art galleries, art books, and from the 
internet? 
 
A. Not at all 
B. Not much             
C. Somewhat 
D. A lot 
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Figure 2. Post-Instructional Questionnaire 

 Written Questionnaire for the Last Class 

1. Age_____                               Female (   )          Male (  )  

2. Guess the meanings of three images which the art teacher will show and write down your 
interpretations to the three images. (Open-ended) 

1) The first image: 
2) The second image: 
3) The third image: 

3. Select one image from this presentation that I found interesting or like, and write down my own 
interpretation to the image I selected. (Open-ended)  

4. Among the art activities we have done in this art class, the most interesting activity to me was  
 

A. Creative name tags 
B. Story quilts 
C. Collage advertisements 
D.  Paper stained glass 
E. Self-portrait 
F. Doll making 
G. Group works 

 
5. Why do you think the activity you selected was the most interesting to you? (open-ended) 

 
6. Among the art activities we have done in this art class, the most difficult or boring activity to me was 

 
H. Creative name tags 
I. Story quilts 
J. Collage advertisements 
K.  Paper stained glass 
L. Self-portrait 
M. Doll making 
N. Group works 

7. Why do you think the activity you picked was boring or difficult to you? (open-ended) 
 

8. Writing about the meanings of some images in this class was  
 

A. Not interesting to me at all 
B. Somewhat interesting to me 
C. Very interesting to me 
D. Extremely interesting to me 

9. Writing for your works of art in this class was  
 

A. Not interesting to me at all 
B. Somewhat interesting to me 
C. Very interesting to me 
D. Extremely interesting to me 

10. Describe what kinds of learning were useful or interesting to me from the entire art class. (Open-
ended) 
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Figure 3. Curriculum for the AKS art class 

 

 

Class Curriculum 

#1 

 Viewing a PowerPoint slide show and video clips of images of art and 
contemporary cultural forms, including visual elements 

 discussing those images  

 completing a written questionnaire 

 Art-Making: Decorative name tag design 

#2 
 Viewing Faith Ringgold’s artwork, Tar Beach 

 Art-Making: Creating their own story quilts using imaginative stories 
based on the students’ personal histories 

#3  Art-Making: Creating their own story quilts using imaginative stories 
based on the students’ personal histories  

#4 
 Viewing a Milk advertisement, Got Milk? 

 Art-Making: Creating word-picture collages of advertisements  

#5 
 Group brainstorming: Thinking about words related to light 

 Art-Making: Paper Stain Glass Making: create titles related to light and  
combine them with paper stain glasses  

#6 
 Viewing still images of Adrian Piper’s performance, Wet Paint  

 Art-Making: Creating a comparative self-portrait using words and images 

#7   Art-Making: Doll making 

#8 
 Viewing A Black Derino, a picture book  

 Art-Making: Collaborative Project I: creating collaborative 3D work and 
create titles 

#9 

 Collaborative Project II: creating collaborative 3D work and create titles 
(continued from the previous class) 

  Art-Making: Viewing a PowerPoint slide show and video clips of images 
of art and contemporary cultural forms including visual elements 

 discussing those images  

 completing a written questionnaire 
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Analysis of the Questionnaires 

Analysis of the Pre-Instructional Questionnaire 

According to Question 2 from the pre-instructional questionnaire, the majority of 

students (85%) at the AKS art class were interested in the PowerPoint presentation of 

various images to some degree, and 15% of the students were not interested in the 

presentation (see Figure 4). According to Questions 4 and 5, the students were a little 

more interested in viewing advertisements than viewing contemporary artworks. 89% of 

the students answered that the advertisements from the slideshow were interesting to 

them to some degree and 84% of them answered that viewing the contemporary works of 

art from the slideshow was interesting (see Appendix C for the related charts). In terms of 

guessing the meanings of the artworks from the slideshow, more than half of the students 

(58%) answered that it was somewhat or very easy to them, while 42% of the students 

answered that it was very or somewhat hard to interpret the meanings (see Figure 5). In 

terms of appreciating art in art galleries, books, and on the Internet, 74% of the students 

answered that they were interested in it to some degrees, while 26% of the students 

answered that they were not interested in it (see Figure 6). Overall, a large number of 

students were interested in viewing the works of art and advertisements from the 

slideshow and outside of the classroom. However, many students felt that speculating 

about the meanings of the images from the slideshow was somewhat difficult (32%) or 

very difficult (10%) to them.    
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Figure 4. Pre-Instructional Questionnaire Response to Question 2  
 

 

Figure 5. Pre-Instructional Questionnaire Response to Question 3  

not interesting 
to me at all

15%

somewhat 
interesting to me

60%

very 
interesting 

to me
15%

extremely 
intersting to me

10%

Question 2. The presentation was

very hard for 
me to do

10%

somewhat hard 
for me to do

32%somewhat easy 
for me to do

32%

very easy for me 
to do
26%

Question 3. Guessing the meaning of the 
artworks in this presentation was
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Figure 6. Pre-Instructional Questionnaire Response to Question 8  

 

 

Figure 7. Slide Show Image: George Rodrigue‟s Me, Myself, and I in Louisiana 

not at all
5%

not much
21%

somewhat
48%

a lot
26%

Question 8. How much am I interested in 
appreciating art in art galleries, art books, and 

from the Internet?
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Figure 8. Slide Show Image: Gilles Barbier‟s L’hospice 

 

Figure 9. Slide Show Image: A Levi‟s Kids Advertisement 

Regarding the answers to Questions 6, “Guess the meaning of three images which 

the art teacher will show, and write down your interpretation of the three images,” in the 
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pre-instructional unit, the students were asked to guess the meanings of George 

Rodrigue‟s Me, Myself, and I in Louisiana (See Figure 7), Gilles Barbier‟s L’hospice 

(“Nursing home” in English) (See Figure 8), and an advertisement of Levi‟s Kids (see 

Figure 9). After that, they were asked to write their own interpretations of each image. 

Regarding the first image, George Rodrigue‟s Me, Myself, and I in Louisiana, 60%  of 

the students made very simple interpretations, such as “three dogs,” “ three foxes,” “three 

me,” “the dog in different colors,” or “they are like puppies,” or simply wrote part of the 

title, such as “Me, Myself, and I.” In regards of the meaning of the still cut of a 

performance art, Gilles Barbier‟s L‟hospice (“Nursing Home”), 55% of the respondents 

answered very briefly, such as “old super heroes,” “superheroes,” “They are old,” 

“Superheroes are old,” and “It‟s really funny.” Meanwhile, some of the students 

generated more developed ideas from the work of art, such as, “If someone is old, it is not 

use when he or she is old,”  “old people resting: the old people are all superheroes and are 

made up,” or “super hero now retiring.” In regard to the meanings of an advertisement for 

Levis‟ Kids, 35% of the students answered briefly, such as “three little pigs,” “three fat 

pigs,” “very crazy,” “watching movies,” or “three little pigs sitting.” Meanwhile, 30% of 

the students elaborated their thoughts more, such as stating “The Levis jeans are strong 

enough for pigs to wear,” or “The three little pigs became lazy and fat because they got 

rid of the big bad wolf.” Students‟ writings about meanings of the three images can be 

viewed in Appendix C. 

In responses to the question 7, students selected one image from this presentation 

that they found interesting or liked, and wrote their own interpretation of the image they 
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selected. Most of the students picked one image they liked. However, only 25% of the 

students provided their own interpretation of the meanings, such as “something that is 

smaller costs more,” or “Their faces are so ugly. They put paper bags on their head and 

danced at night.” 75% of the students simply described the images which they picked 

rather than analyze them, such as “lego tower,” or simply described their feelings about 

the images, such as “I like the tomato with lips because it is funny.” More responses to 

question 7 can be viewed in Appendix C 

Analysis of the Post-Instructional Questionnaire 

 

                         Figure 10. Slide Show Image: An Advertisement for  

                                           the Promotion of Milk Consumption 
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In responses to question 2 of the post-instructional questionnaire, students viewed 

three images from a slideshow and wrote their own interpretations about them. The first 

image was George Rodrigue‟s Me, Myself, and I in Louisiana (see Figure 7), the second 

was a milk advertisement (see Figure 10), and the third was Rene Magritte‟s Homesick 

(see Figure 11). Regarding Rodrigue‟s Me, Myself, and I in Louisiana, the students 

viewed it at the beginning of the instructional unit and wrote their own interpretation in 

the pre-instructional questionnaire. However, I asked for them to write the meaning of the 

painting again in this post-instructional questionnaire, in order to determine what had 

changed in their responses and in their meaning making. Overall, more students were 

involved in expressing their ideas and feelings about the images in the post-instructional 

questionnaire than they did in the pre-instructional questionnaire. Specifically, the rate of 

the students who responded very briefly, such as “three dogs,” “I think they are three 

mes,” “me, myself, and I,” or “me, myself, and I in Louisiana,” was decreased from 60% 

in the pre-instructional questionnaire to 41% in the post-instructional questionnaire. 

Some of the students‟ answers interpreted meanings of the picture based on what they 

could see. For instance, one student wrote the following: “The person lives in Louisiana 

and three me can be three types of people. The red is really mean, blue is really sad, and 

last is normal person.”  Other students wrote things like “His mind was split into 

confusion because of something in Louisiana,” or “They turn into a ghost.” This helps to 

indicate that more students became increasingly involved in generating and expressing 

their own interpretation of the painting in the post-instructional questionnaire, when 

compared to their first questionnaire. In response to the second image, a milk 
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advertisement, only 17% of the students answered briefly, such as “Superman on clouds,” 

“Superman was in underwear,” or “Superman drunk milk.” The students viewed this 

advertisement in the class and discussed the meaning of it prior to making their own 

advertisement.  For this reason, they seemed to be more engaged in this image and 

generated more thoughts about it. In regard of the third image, Magritte‟s Homesick, 89% 

of the students creatively interpreted the meanings of the painting beyond simple 

depiction of what they saw in the painting. For example, these students gave answers 

such as “A man grew wings, got captured in zoo. He made friends with lion, and they 

both missed home,” or “I think they are in a circus and he can't go home with a lion. The 

man's mom said he can't come back home with the lion.”  

 

Figure 11. Slide Show Image: Rene Magritte, Homesick 
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In responses to Question 3, in the post-instructional survey, “Select an interesting 

image from the slideshow and guess the meaning of it,” 64% of the students expressed 

their own interpretation beyond simple depictions of what they saw in the images and 

how they felt about it. Regarding the same question in the pre-instructional questionnaire, 

only 25% of the students expressed their own interpretation beyond simple answers. This 

showed that students‟ involvement in writing their own interpretation had increased 

significantly in the post-instructional questionnaire, compared to in the pre-instructional 

questionnaire. Students‟ responses to question 2 and 3 can be viewed in Appendix C. 

Regarding Questions 4 to 7, which asked about the most interesting and the most 

difficult or boring art-making activities, the majority of the students picked group work as 

the most interesting and story quilt making as the most difficult or boring. In regard to the 

most interesting art-making activities, 70% of the students picked group work and the rest 

of the students picked making advertisement, painting self-portraits, doll-making, or 

making paper stained glass. In terms of the reasons why the activity was interesting to 

them, the students who picked group work answered, “because it was fun and teach you 

about teamwork,” “because we can make bigger things,” “because we do it together,” or 

“because it is combination.” In regard to the most difficult or boring art-making activities, 

41% of the students picked story quilt making, 17% picked self-portrait, and another 17% 

picked creative name tags. For a reason why they thought the activity was boring or 

difficult, the students who picked story quilt responded, “I hate drawing the pieces,” or 

“because they are for girls.” 
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In resonses to Questions 8 and 9, in the post-instructional survey, more students 

answered that writing about the meaning of works of art of others or their own in this 

class was interesting to some degree (see Figure 12 and 13). As viewed in Figure 7 and 8 

(see p. 37 and 38), 62% of the students answered that writing about the meaning of some 

images in this class was very or somewhat interesting to them, and 59% of the students 

said that writing about your work of art was very or somewhat interesting to them. In 

response to Question 10, “Describe what kind of learning was useful or interesting to 

them in this class?,”  35% of the students answered that group work was good, 11% 

mentioned creativity, and another 11% said that it was helpful for writing (see Appendix 

C for related charts). 

 

Figure 12. Post-Instructional Questionnaire Response to Question 8  
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Figure 13. Post-Instructional Questionnaire Response to Question 9  

Analysis of Viewing Sessions 

In the first viewing session, the students looked at Faith Ringgold‟s story quilt, 

Tar Beach (see Figure 14). They first gathered to look at the work without the word part 

of Tar Beach from a big screen. While they were viewing the image part of this work of 

art, they discussed what they saw in this image and what it meant. Then, each of them 

went back to their seats and wrote their own interpretation of the work. After they 

finished writing their own interpretation, the students gathered again in front of the screen, 

which showed Ringgold‟s Tar Beach. I collected their writings and read some of the 

responses. All the students‟ writings about the images shown in the viewing sessions can 

be viewed in Appendix D. 
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Figure 14. Faith Ringgold, Tar Beach 

In regard to the students‟ writings, some of them simply described what they 

could see in the picture, but some of the students tried to create meanings based on what 

they could see in the image. For example, some students simply described the picture as 

“Two people sleeping. The rest talking and drinking,” or “They are on top of the roof and 

they are eating and two people are on blanket laying down and looking at the sky.” Some 

of them interpreted the picture beyond simple descriptions of the picture: “Tonight we 

went on top of the roof and two children are dreaming and parents are having a meal. 

And a girl was flying in the night.” Another student wrote : “Being free. It was on 

Sunday, they were at a top of a building they‟re being free.” A nine year old girl created a 
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story about the image, using a lot of her imagination: “As they went upstairs, grace asked 

„Mom, Can we sleep there?‟ Mom said, „Yes,‟ Bill said „Yha.‟ Tina was quiet. Finally, 

they went up to the top. One woman and two men were waiting for them. The adults 

talked and the kids play finally, three hours later, their mom said „fine to go to bed!‟ and 

then, they slept soundly, adults drinking tea. Then, Tina Woke up, quietly, she stood and 

flew in the night sky.” 

After students shared their interpretations, they viewed the text of the work. Since 

the letters in the text were too small for the students to read, I read the story and the 

students listened to it. I intended to make them compare their own interpretation to the 

artist‟ intention when they listened to the original story written by the artist. However, 

they were rather distracted and talking with their classmates, and wanted to start their 

own works of art when they listened to the original story. As a reason for their lack of 

attention, I assumed that some of the students were more comfortable in English rather 

than in Korean when I read it in the Korean language. As mentioned in the Introduction 

(see Chapter 1), the students were Korean children who attend the school to learn the 

Korean language.  

In the second class, the students viewed a milk advertisement, Got Milk? (see 

Figure 10). As they did during the first viewing session, the students first looked at 

images without text. I explained that the image was from an advertisement and asked 

them to guess what product they thought was being advertised. After they discussed their 

opinions, the students individually wrote their own interpretation of the image. Then, I 
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collected all their writings and read them to the students (see Appendix D for all the 

students‟ response to the image). 

Many students were interested in the Superman‟s attire as much as what kind of 

advertisement it was.  An eight year old boy wrote the following: “The superman has a 

milk mustache. He also has his super under pants on. He flies like an airplane.” A nine 

year old girl guessed that this was an advertisement for a movie: “Superman is wearing 

tights. This is an advertisement for a movie, I think.  

Most of the younger students, aged seven and eight, simply described what they 

could see in the picture. An eight year old student wrote, “Superman, Milk mustache and 

red underwear and cape and a superman sign.”  A seven year old boy answered that “He 

has a mustache. He is in underwear.  

Some students interpreted the image based on cultural norms. One ten year old 

girl wrote that “I think superman should not have underwear on for everyone to see 

because it is embarrassing.” An eight year old girl wrote that “Superman has underwear 

and tights to look like a girl.” After they shared their interpretations with each other, they 

viewed the text of the ad:  

Super, that‟s how milk makes you feel. The calcium helps bones grow strong, so 

even if you‟re not from Krypton, you can have bones of steel. Got milk? 

 

In the third viewing session, students were presented with a still cut of Adrian 

Piper‟s performance. They discussed the meaning of the picture without the text. After 

they viewed the word part, they did not quite understand. Therefore, I needed to explain 
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the meaning of the words, “Wet Paint.” I told them about her identity as a black woman 

although she looked like a white woman. Then, I told them how she conveyed her 

intention using metaphor.  

In the last viewing session, the students saw a scene from a picture book, Black 

Derino (see Figure 15). They first viewed the image and discussed the meaning of the 

picture. Then, they individually wrote the meaning of the picture from their own 

perspectives. Compared to the responses the students gave to the other pictures, their 

responses to the picture in Black Derino varied and were more complex. A nine year old 

boy wrote that, “Since the one on the branch is so ugly and the others look better he 

thinks he is left out and pops out way too much when he is with them. Plus, he doesn‟t 

seem worthy enough to be in a group that is so GOOD-LOOKING.” A nine year old girl 

wrote that, “The other fur-balls are sleeping but the black fur-ball wants to die, so he goes 

to the tip of the branch and is about to fall off.” An eight year old girl also wrote that, 

“The black owl eats too much so he accidentally pooped out the tree. He feels left out 

because he is fat and the others who are sitting in the poppy tree are skinny and hungry 

and colorful.” (see Appendix D for all the students‟ responses to the image). 

After the class listened to all the students‟ interpretations, they first read the pages 

on which the picture was shown. Then, they read the whole picture book from a 

slideshow. The story is about a black bird that has four colorful siblings. The black bird 

had been left out from its siblings because of its color. However, the black bird could 

save the siblings lives because of its black color. The picture the students were shown 
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was one in which the black bird felt lonely while all his family were sleeping.  

 

Figure 15. Part of a Picture Book, Black Derino 

Analysis of Art Making Sessions 

In the art-making session, the students in the AKS art class created various kinds 

of art using different media and also created titles, stories, poems, or short sentences for 

their works of art. Overall, many of the students were not used to creating meaning 

through the combination of words and images. While some of the students did not like 

writing in response to their art, other students were fascinated in adding written text to 

their art.  

In the first class, the students made creative name tags using their preferences, 

hobbies, or their dreams. Students wrote their names on small pieces of paper and 

decorated them with images related to themselves. This activity was intended for the 
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students to think about what their names imply and how to visually express these 

implications. It was also intended to be the first step in making the students familiar with 

creating word-pictures and meaning making through them. Four students were 

interviewed after the classes and responded that this activity was fun since they could 

decorate their names with anything about themselves. While most of the students 

appeared to enjoy this activity, one student, an eight year old girl, told me that she did not 

know what to draw for this activity. She took a long time to think of what she likes, what 

she does not like, or what kind of person she is. It was informative to learn that some of 

the students were not very good at expressing themselves, such as what they like, what 

they want to be, and what they feel.  

In the second and third classes, the students created story quilts after they talked 

about Faith Ringgold‟s story quilt. In the second class, initially, each student created 

patterns and cut them into pieces. Then, these pieces were shared with other students so 

that each student could have about 12 different patterns. On the third day, they first 

created imaginative stories based on their own lives on small pieces of paper, and then 

created a painting related to the story on different paper. After that, they glued the story 

and patterns around the painting (see Figure 16).  

According to the Post-Instructional Questionnaire, 41% of the students picked this 

story-quilt making as the most difficult or boring activity to them, responding that the 

pattern making was boring or this activity was intended for girls and not for boys. I 

assume that pattern making was not fun for most of them. However, the writing or 
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painting part in the activity seemed to be engaging for many of the students. Four 

students interviewed responded that the activity was fun: Two of them liked the writing 

aspect and two of them liked the painting part of this activity. A nine year old girl talked 

about this activity as, “Writing a story first was easy for me to get an idea for her 

artworks. It was easy for me to create a story then create images.” Some of the students 

looked very engaged in this story making and asked me for more paper to write their 

stories. A nine year old girl did not have enough time for writing her story. She said that 

she really wanted to finish her story quilt at home and that she would bring it back later. 

She created an interesting story and images (see Figure 16).  

 

Figure 16. A Student Work: Story Quilt, A 9-year-old girl 
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Figure 17. A student work: A lipstick Advertisement, a seven year-old boy 

In the fourth class, the students created advertisements using a collage method. 

After they talked about an advertisement promoting milk consumption in the viewing 

session, they started to think about their own advertisement: “What are their 

advertisements selling?,” “What kind of images will they need? ,” and “What will their 

advertisement say?”  After that, they shared magazines with each other in order to find 

the images they needed for their own advertisements. Students added drawings to the 

images from the magazines and wrote text for their advertisements, which were intended 

to attract customers. 

In this regard, there was a difference in students‟ understanding of the 

characteristics in advertisements. Some of the students seemed to understand well the 

characteristics of visual and verbal rhetoric in advertisements. For example, a nine year-

old student glued pictures of a cat, a rabbit, and a frog and added a drawing of a girl. 
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Then, she added persuasive words to the image: “everyone NEEDS pets, and pets 

NEEDS somebody! Buy a pet today!”  A 10 year old girl used images of various people‟s 

faces and made an exclamation mark with fruit images. Then, she added text for the 

advertisement: “Why go to Google or Wikipidia when there‟s ask.com. Ask.com is the 

Best! AHAH! I found answers at ask.com. Only ask.com has the best answers!” A seven 

year old boy used a picture of a woman for his lipstick advertisement. Then, he wrote the 

following: “The girl is sexy. She always likes to be sexy. Do you know how she is sexy? 

She gets a shiny lipstick and wears a beautiful dress. She only likes present. Get Shiny 

Lipstick!” (see Figure 17). Meanwhile, some students did not quite understand what 

advertisements and advertisement text looked like. The students seemed to enjoy creating 

fun images using collage methods but did not create visual or verbal rhetoric that was 

required for advertisements. For example, a student used a Mona Lisa image and wrote, 

“The woman is watching a movie with a king. The woman says it‟s scary! The king says 

cool!”  

Overall, the activity was good for the students to experience visual/verbal rhetoric. 

However, more explanation about the characteristics of advertisement should have been 

provided to the students in order to help them fully understand and engage in the activity.  

On the fifth day, the students created paper stained glass with tissue papers and 

construction paper. Before they actually started making this project, they were divided 

into groups of four or five in order to brainstorm about words related to light. They 

seemed to like to work in groups. Some groups asked for more time than I assigned to 
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them. After each group had enough time to write down all the words related to light that 

they could think of, they shared their words with the class. Each group generated ten to 

fifteen words related to light. Various words came out, such as lightsabers, chemicals, 

and aliens.   

After that, the students individually started making paper stained glass. Before 

they started, I instructed them in how to create a hole in a black piece of construction 

paper, how to create images with tissue papers in a hole, and how to adjust the amount of 

light that passed through the hole by overlaying tissue papers. Then, the students thought 

of images related to light, based on the brainstorming they had done about words inspired 

by the word, “light”. They also created titles for the images and put the titles on their 

finished works. Some students glued colorful pieces of tissue paper creating abstract 

images, and introduced the titles such as “colors” or “miracle of shapes.” Some of the 

students created perceptible images and gave the images titles such as “light person in the 

slurry sky” (see in Figure 18), “in the sky,” “a beautiful morning,” or “lightsaber team” to 

their works. Several students did not give titles to their works. The students were 

absorbed in exploring the new medium. However, they seemed not to be interested in 

creating specific meaning in their work. One student did entitle his work “random.” 

Students who finished their stained glass put titles on their work. Then, they put their 

finished works on the big window in the classroom so that they could look at the light 

effect.  
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Figure 18. A Student Work: Light Person in the Slurry Sky, a 9-year-old girl 

 

Figure 19. A Student Work: Self-Portrait, an 8-year-old girl 
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On the sixth day, the students created self-portraits. Before the students started, I 

clarified that the day‟s activity would be different from traditional self-portraits that 

focused on the outer appearance of the self. In this regard, the students first viewed 

several self-portraits of contemporary artists, such as Frida Kalho and Adrian Piper. 

These self-portraits included images of objects, animals, and words, in order to 

metaphorically imply the artists‟ state of mind, characteristics, and their intents. While 

students were viewing these artworks, they discussed how the self-portraits were different 

from traditional self-portraits. Then, the students posed questions about themselves, such 

as “What do I like?,” “What do I want to be?,” “ What am I like?,” or “What do I feel?” 

Based on the answers to these questions, students wrote short sentences about themselves 

and created related images. Students included objects or animals to convey their states of 

mind, their wishes, or their preferences.  A seven year old girl drew a puppy and wrote, “I 

am cute like a puppy,” and another student drew herself flying with birds with the 

sentences, “I want to fly like a bird” (see in Figure 19). Another student drew a castle and 

wrote “I fly to my dream… dream to my castle in the air… to go to here… Only I have 

the key.” Several students drew fighting scenes and expressed their wishes to be good 

solders or hunters, such as “My dad shoots arrows well so… I want to shoot arrows as 

much as him.” 

Interestingly, several students experienced difficulty in expressing themselves in 

this method. These students did not know what to write and struggled in generating ideas 

about themselves. They seemed not to enjoy this metaphoric self-portrait making. They 

appeared not to know what their preferences or wishes were. Or, they were not 



 

58 

 

comfortable sharing about themselves. It was interesting since, when they did the first 

activity, creative name tag making, one of the students was also stressed in expressing 

information about herself. Meanwhile, one student answered that this activity was her 

favorite, since she enjoyed drawing a penguin swimming instead of her own physical 

appearance. Overall, creating a metaphoric self-portrait was not an easy process, but it 

was worthwhile since the students could have the opportunity to practice visual 

metaphors and contemplate about themselves.   

 

 Figure 20. A Student Work: Doll making, a nine-year-old girl 

On the seventh day, the students were asked to create their own characters or dolls 

using materials such as empty water bottles, yarn, and paper. In this regard, they first 
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posed questions such as, “What are the names of the characters they made?,” “What are 

the characters‟ characteristics?,” “What do they look like?,” or “What are the characters‟ 

hobbies?” After they thought about these questions, the students briefly wrote about their 

own characters on small pieces of paper. Then, the students started to make their own 

dolls based on what they wrote. As viewed in Figure 20, a 9 year-old-girl created a fairy 

and wrote about the character like this: “She likes ice cream and hates spices” (see Figure 

20). After the students finished making dolls or characteristics, they were asked to glue 

the information about the characters on their work.  

Many of them liked this activity and were proud of their finished art works. Some 

of the students wanted to show their dolls to their family members. A student said that 

she made another doll at home. However, several students did not want to attach the 

information about their own characters to the finished pieces. One of them said that she 

really liked her doll but she did not like to glue the information on it. Some of them did 

not think the information was important and forgot to attach it. Overall, most of the 

students were intrigued by making their own characters in 3D and using different 

materials like yarns and water bottles. However, some of them did not pay attention to 

meanings of the characters they were making. Instead, they enjoyed experimenting with 

new media while they made the dolls.  

On the eighth and ninth day, students did group work. The students were divided 

into groups of three, four, or five, according to their preferences. Then, each group 

discussed what would be the themes – what they were going to make and what the work 
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will be about? -- for their group work. They were also allocated their jobs for their group 

work. After students finished their planning, they got materials, such as empty boxes, 

construction paper, and colorful styrofoam. Each group‟s members created three 

dimensional works that reflected their themes. Their themes varied: public restrooms, 

Pokemon, war scenes, and an amusement park. After students finished their work, they 

decided on titles that reflected the meaning of the work. The students created titles, such 

as “Girl‟s Castle,” “Crazy Carnival,” “Pokemon World (see Figure 21),” and “Star Wars 

and Clone Wars.”  

 

Figure 21. Students‟ Group Work: Pokemon Group  

According to the questionnaire given in the last class, the majority of the students 

answered that this group work was the most interesting activity. The students appeared to 

be very excited and have fun, while they were working with their friends, discussing 
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themes in which most of the group members were interested. Although one student 

showed distress since his ideas were not accepted by his group, the majority of the 

students adjusted their preferences with their group members and seemed to have a good 

time with this activity.  

With regard to meaning-making in their group work, students did not have 

enough time to decide on titles for their work. When I asked them to create titles for their 

works, some group members quickly made titles without enough consultation with their 

group members. Overall, this group work was successful in getting students‟ interested in 

the project, but not so successful in contributing to students‟ meaning-making regarding 

their work. If each group created a scenario or a story before they engaged in the making 

part of the activities, it would be more effective to enable them to be engaged in 

meaning-making through art.  

 The Potential, Difficulties, and Limitations of 

the Curriculum and Practice 

The questionnaire data as well as writing data revealed that, in general, the 

students‟ awareness of underlying meanings of images were slightly enhanced by their 

experiences of describing the images, discussing them, and writing about the meanings of 

the images. The students‟ writings done during the viewing sessions showed that their 

abilities to describe and interpret images and their abilities to reveal their emotion in the 

images were enhanced to some extent. For example, Regarding George Rodrigue‟s Me, 

Myself, and I in Louisiana (see Figure 7), the rate of students who interpreted the 
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meanings or expressed their thoughts about the picture beyond simple descriptions of the 

picture increased by 27% in the post-instructional questionnaire, compared to in the pre-

instructional questionnaire. Furthermore, at the end of the curricular unit, more students 

participated in discussing images than at the beginning of the curricular unit. This appears 

to indicate that the students became more confident and able to talk about images from 

art and visual/material culture as the classes occurred.  

Data from the interviews with several students revealed that writing about the 

meanings of images has potential for expanding what students can see in the images. For 

example, in response to a question regarding writing about the meanings of images in the 

AKS art class, a nine year old student stated that she could see more things after she 

wrote about an image than she saw without writing about it.  

Sharing students‟ writings with each other suggested that these activities have 

great potential for enhancing the students‟ meaning-making abilities. By sharing their 

interpretations and perspectives of the images, the students could see things they missed 

in the previous viewing of the pictures and engaged the images from various points of 

view. An eight year old student responded that she enjoyed listening to other students‟ 

writing about the meanings of the images.  

Interview data suggest that students‟ writing for their own art can positively affect 

their art making. In an interview, an eight year old student said that advertisement collage 

making was enjoyable to her, especially the writing part. She liked writing and painting 

together in this activity. She also stated that writing a story first made it easy for her to 
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get an idea for her artwork, when she did story quilt making. In terms of metaphoric self-

portrait making, she stated the following:  

Thinking about what I would write before the painting was difficult. However, the 

writing was helpful to me, since I could organize my thoughts about what images 

I was going to create. I thought that I might not know very well what I would 

draw for the metaphoric self-portrait. I thought that painting the self-portrait 

would be more difficult without the writing.  

On the other hand, it should be also carefully considered that some students did 

not like writing in the art class. According to questionnaire data, about 30% of the 

students answered that they did not like writing -- for their art or about the meaning of 

images -- at all, while the majority thought it was somewhat interesting. David, who will 

be discussed later in this thesis, responded that he did not think creating a story affected 

his art making in any way. In an interview, a nine year old student said that writing about 

the meaning of images was not fun, although she agreed that it was helpful for her to 

carefully look at the images. Another nine year old student responded that it was hard for 

her to relate her writing to image making in the story quilt making activity. Considering 

this, art educators need to develop more effective and intriguing methods to assist 

students in utilizing writing for their art making. Through this they can take advantage of 

the potential of writing in art class for practicing meaning making through art.  

There were limitations and difficulties in this unit of instruction and research. In 

regard to the curriculum, allotted times for each session were not enough for the students 

to speculate, discuss, and create meanings in or through images. For example, I planned 

to instruct the students to create collaborative writings when they did group work. 
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However, since I did not allot enough time for the group work, the students had to start to 

make their group-based art right after group discussion, without doing any writing. In 

regard to limitations about the subjects of this study, since the students at the AKS art 

class were of mixed age, it was hard to adjust the levels of activities and images they 

viewed. Differences in their first languages, English or Korean, also caused difficulties in 

teaching these students.  Although there were students who spoke both English and 

Korean fluently, some students were more comfortable communicating in English than 

they were in Korean, and some students were more comfortable speaking in Korean than 

in English. I am more comfortable in Korean. For this reason, it was hard for me to unify 

language I used in the art class.  

Beginning of an Action Research Study with David 

After completing the research at the AKS, I decided to extend my study. I decided 

to work with one student, David, and to see how some of my curriculum ideas would 

work with him. David was one of the students who took the AKS art class. He is now 11 

years old, and is smart and precocious for his age. He came to the United States from 

South Korea in 2006. According to his mother, David likes making art and after he came 

to the United States, he became more involved in art making to compensate for his lack 

of skill in the English language. 

According to David‟s answers to the post-instructional questionnaire and 

interview, he did not like writing in the AKS art class. Although he thought that the art 

class was good since he could make or paint what he wanted based on his intention and 
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ideas. In response to the question about using text in viewing and creating art, he said he 

did not like writing in this class since it was “boring.” He did not feel any difference 

between when he wrote his thoughts and ideas first, and when he started to draw right 

away without writing. He said that it did not mean anything to him to relate writing and 

images in this art class.  

Interestingly, despite his disfavor with writing in art class, he displayed great 

performance in interpreting meanings of images and creating meaning through word-

pictures. For example, with regard to writing about the meanings of George Rodrigue‟s 

Me, Myself, and I in Louisiana (see Figure 7), he tried to find symbolic or metaphoric 

meanings of the image. Specifically, in response to the pre-instructional questionnaire, he 

said, “I have three parts and the colors represent the colors in the American national flag.” 

In response to the post-instructional questionnaire, he said, “his mind was split into 

confusion because of something in Louisiana.” In regard to the meaning of the milk 

advertisement, David wrote the following: “Superman is a tough hero, so the people are 

trying to promote milk consumption by superman saying „Got Milk?‟” This interpretation 

also showed that he understood the image and visual rhetoric well. In an art-making 

session, he could express his ideas very well both visually and verbally through word-

pictures. In regard to self-portrait making, he drew himself as a hero who could fly and 

shoot lazer beams at enemies (see Figure 22). In the painting, other people were 

applauding the hero, himself, while they were watching his fighting abilities. In the 

painting, David wrote a song including the lyrics: “If I were a hero, I would be strong, 

and tall, and famous, and be respected, if I become a hero….” He added musical notes 



 

66 

 

next to the writing in order to indicate that it was a song. In addition, in an advertisement-

making session, he created sophisticated images putting photos of computers, printers, 

cars, human body parts, and planets in the universe. The image he made looks like a 

cyborg created by technology.  Then, he wrote “technology” (see Figure 23). He seemed 

to advertise the benefit of technology using the image of a cyborg by synthesizing 

pictures of the human and machines.  

It is also interesting that David was resistant to doing writing in the art class at 

AKS, but he spontaneously included text in the paintings that he made outside of this 

curriculum. He likes drawing cartoons, which usually display words and images together. 

As viewed in Figure 24, David included text such as “old-fashioned,” “friends,” “21-

century,” and “carrots,” in his painting about human-animal relationships. In this painting, 

David used words in order to clearly convey the meanings that he intended.  In another of 

his works outside of the AKS art class (see Figure 25), David drew the universe using 

stationery drawings. In the drawing, he drew a rocket based on the drawing of a pencil on 

which was written: “made in china and US.”  

In the following chapter, I will discuss further research with David using different 

methods to develop a more word-based art curriculum. The goal of this part of the 

research was to address difficulties encountered in the AKS art class and to find more 

effective methods for improving meaning making by students incorporating words into 

their work in an art class. To achieve this goal, I worked with David for twelve two-hour-
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long sessions once a week. The specific procedures and analysis of the research is 

presented in Chapter 4.  

 

Figure 22. David‟s Work: Self-Portrait (2009) 

 

Figure 23. David‟s Work: Collage Advertisement (2009) 
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Figure 24. David‟s Work Outside of the AKS Art Class (2009) 

 

 

Figure 25. David‟s Work Outside of the AKS Art Class (2008) 
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Chapter 4: Review of the Research with David 

The objectives of the research on an individual were to address difficulties 

encountered in the AKS art class, to improve instructional strategies, and to eventually 

develop better curriculum that is both intriguing and educational. Each curriculum unit 

was planned based from the students‟ feedback, performance, and my own evaluation of 

the teaching from the previous class. In this regard, I used an action research 

methodology. Action research is a reflective process of problem solving in which a 

teacher reflects on students‟ feedback to the previous teaching, and in response makes 

changes to the future teaching. This research methodology is particularly useful in 

working with problems encountered in the classroom teaching at the AKS. Using the 

action research methodology, I tried various methods when I worked with David in order 

to find more effective methods of incorporating words in the art instruction. I maintained 

the basic structure of the AKS art class: I divided the art class with David into making 

and viewing sessions, and I incorporated lessons related to text into my teaching.  In this 

chapter, I describe the daily instruction with David and provide analysis of his work, 

interviews, behaviors, and casual conversations, in order to reflect on my instruction and 

develop more effective strategies for enhancing his meaning making. 

Day 1 

On the first day, I presented David with a theme, a self-portrait, without 

encouraging him to use words in order to see how he would express his ideas and 

thoughts through images. In this regard, I asked him to draw himself not in the present, 
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but in the future. I encouraged him to think about what he wants to be in the future. Then, 

I asked him to describe his future in a self-portrait. To do this, I asked him to take several 

different poses. Then, I took several photos of him and asked him to choose his favorite 

one. I printed the picture in order for him to refer to the picture when he drew himself. He 

quickly drew himself. David in the picture was wearing a space suit and standing on the 

moon, crossing his arms on his chest (See Figure 26).    

Interestingly, after he drew his future self as an astronaut, he put “NASA” on his 

arm and “Air” on the air container, which David in the picture was wearing. He 

spontaneously used the words. I asked him the reasons why he put the words on it. He 

responded that he wanted to clarify the meaning.  

 

Figure 26. David, Self-Portrait (2009) 
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After he finished this self-portrait, he asked me whether it would be okay for him 

to do spontaneous abstract painting without primary under-drawing. I said “yes,” and he 

was happy to use watercolor paints in this way. He said he did not often use watercolor at 

school. I enjoyed seeing him use this medium that was new to him.  

                

Figure 27. Magritte, Balcony (1950)                 Figure 28. Magritte, Time                                           

                                                                                             Transfixed, (1938) 

 

After the art making session, we had an art viewing session. I showed David 

seven paintings of Rene Magritte, a famous Surrealist, using a Powerpoint slideshow. In 

Magritte‟s paintings unrelated images are combined in strange ways. In Magritte‟s 

paintings, most of the individual images are identifiable, such as a table and a train. 

However, the images are combined in unusal ways, such as a painting of several coffins 

stand on a shiny balcony. Titles of Magritte‟s paintings are usually poetic, ironical, or 

sometimes conflict with the image. Therefore, I thought that viewers of his painting can 
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wonder or be confused about the meaning of the works. For this reason, I decided to 

show Magritte‟s paintings to David: Magritte‟s paintings invite contemplative and open-

ended observation of works of art.   

I showed Magritte‟s paintings to David one at a time and asked him to write 

words or a short sentence inspired by the works after he carefully observed them.  

JHM(Me):  Look at this painting which is titled Balcony (see Figure 27) by the 

artist carefully and think of your own word of it so that you can 

understand better and make others understand this better.  

David:   Weird! 

JHM:  Yes, this painting is weird. Could you please describe what you 

can see in the picture?  

David:   Something like people?  

JHM:   Those are coffins. It is used to contain dead people to bury.  

David:   Dead people are standing up at a balcony.  

JHM:   Can you think of a word implying meaning of the work?  

David:   Dead? 

JHM:   Okay. We can write “Dead” on this picture.  

 

 Then, he observed six other paintings of Magritte and thought of short sentences 

or words for three paintings, such as “Time flies,” (See Figure 28) “The World,” “Ball 

Head.” After that, I asked David how he felt about the works of art.  

JHM:   How do you feel about these works of art?   

David:  They are weird. They are too difficult for me to understand their 

meanings.  



 

73 

 

JHM:  He is a Surrealist artist. Surrealists made images that did not exist 

in the real world. I showed these images to make you think. Now, I 

am going to tell you what I will do with you. Today‟s art is 

sometimes difficult to understand like Magritte‟s paintings. In 

order to think of words inspired by a work of art, you need to look 

at it carefully and think about the meaning on your own. Putting 

words on the work of art can make you wonder about the meaning.  

Okay, let‟s call it a day.  

Day 2  

On the second day we did altered-book making. According to previous nterview 

with David, I found out that he likes using new media. According to an answer from the 

post-instructional questionnaire at AKS, he liked to do paper stained-glass making, which 

involved lighting. Based on this preference, I decided to have an altered-book making 

session with David. Altering a book is to change the appearance of a book by recycling it 

into an artwork by coloring, drawing, cutting, pasting, and adding something to the book.  

I gave him a book and showed other altered books from the Internet, as examples. I 

encouraged him to think of the meaning of his work before he started making his piece 

and also to express the meaning through bringing images and text together.   

He first altered the cover page of the book and then changed the inside of it.  He 

was inspired by one of the examples I showed him from the Internet, and he started to 

make a popped-up person holding a baseball bat. Then, in the background, he 

painstakingly cut a serrated hole out of the thick layers of papers inside of the book (see 

Figure 29). He looked like he was being absorbed in the project.  

After he finished making the altered-book, I asked what the images he created 

meant. He said it meant that the person hit a baseball with the baseball bat and broke a 
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window glass. I encouraged him to think about related words to extend or imply the 

meaning. However, he did not want to use texts or writings on it, and he ended not using 

any words.    

                           Figure 29.  David, Altered-Book Making (2009) 

We then started a viewing session. In this viewing session, I showed him the same 

paintings of Magritte as ones he looked at on the first day of class, a week ago. On the 

first day, he said that it felt difficult to understand meanings and did not enjoy viewing 

the works. Therefore, I chose the same pictures, in order to know whether different 
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methods in appreciating art would make him more interested in these artworks. I asked 

him to imagine that he would be in the pictures while he looked at the works. He was 

already familiar with the pictures and knew what the objects were in the pictures. 

Therefore, in order to make him further engaged in these complex works of art, I 

encouraged him to imagine being located in the place of the picture.  

He thought of more words now than he did in the previous class. He generated 

many interesting meanings from the paintings and he also made his own meanings of the 

three works for which he did not think of any words in the earlier lesson.  

JHM:  Today, we are going to show same works of art you looked at on 

the previous class. But, this time, you will imagine that you are 

located in the place of the painting. Then, please describe what you 

feel and make your feeling into a few words or sentences. Now, I 

will show the first one.  

David:   (after a while) Sunny Day.  

JHM:  Why?  

David:  Because they are in the balcony.  

JHM: Can you make any connection with the coffins? 

David:   Happy Dead people? 

JHM:  Hmm. It sounds interesting.  

[break in conversation] 

JHM:  Let‟s look at the third painting. This is the one you could not think 

of any words for it in the previous class. Think that you were 

located in this place of the picture.  

David:  Cat people? 

JHM:  Why? 

David:  Because I can see a cat in the picture.  
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JHM: Oh, you can see a cat which you didn‟t recognize in the previous 

class. How about the next picture (which is also one that he did not 

think of a word for) 

David:  Faking? 

JHM:  What do you mean by that? 

David: It is not real but fake.  

 JHM:   Very good.  

[break in conversation] 

JHM: Well, what do you think of this activity? Which do you think is 

more interesting between previous appreciating method and 

today‟s method.  

David:   Today‟s activity is more interesting.  

JHM:   Why? 

David:   In the previous class, I was tired.  

JHM:   Is there any other reason not related to your own condition? 

David:   No.  

JHM:  How do you think of these activities, looking at works of art and 

trying to put words or sentences on them. Do you like it or not? 

David:   It was in the middle.  

JHM:   You mean that you don‟t like it but you did not hate it. Why? 

David:  Because I told my own interpretation without knowing the artist‟s 

intention and real meaning.  

JHM:    Oh, That‟s understandable.  

Day 3 

On the third day, I brought David to an outdoor café near a river. David and I 

ordered drinks and looked over the river from the deck of the café.  I asked him to 
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appreciate scenery and to create a short poem inspired by the scenery. Because I knew 

that writing a poem can be difficult, I made my own poem first to show him an example. 

I brought his attention to the sparkling sunshine on the river. It was beautiful and eye-

capturing. I made a one verse poem with the sparkling sunshine -- the river has diamonds 

in it. In order to make him at ease, I said creating poems is not that difficult: You can 

describe the scenery or your feelings about it and it does not need to be long.   

Before he started drawing, I showed him a viewfinder made of construction paper 

to help him find a focus. However, he did not use the viewfinder and started drawing 

right away. He quickly got an idea for his picture. On that day, as soon as he sat down at 

a table he started to draw a leaf on the river and a wave swirling around the leaf. He tried 

to represent what he saw from the deck of the café. He quickly finished the sketch and 

said to me he was done.  The drawing was great but there was no poem in it. Therefore, I 

reminded him of the day‟s theme, landscape poem picture. 

JHM:   Why don‟t you think of a poem related to your picture.  

David:   …… [He did not answer to my suggestion.] 

JHM:   Don‟t you want to create a poem for your drawing? 

David:   [He became cranky.] I did writing a lot today at school!  

JHM:   Okay.  

After that, I went to another table to give him time alone, to think. He looked 

stressed in thinking of a poem in this art class. Because he expressed his strong feelings 

against writing in art class, I did not expect him to finish a poem-picture that day. 
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However, after a while, when I went over to his table again, I found that he had written 

something.  

 

 

Figure 30. David, Landscape Poem Drawing  

JHM:  You wrote a poem.  Let‟s see.“The water is blurry and wavy. I see 

ripples, I see shiny things in it. Hallucination?” (see Figure 30) 

This is really nice. I thought you didn‟t like writing. How did you 

decide to make a poem for your picture? 

David:   Because you asked me to do that.  

JHM:  Okay. But your writing is beautiful. Next time, if you don‟t feel 

like using words, you don‟t need to do that, but I would appreciate 

if you explain to me why you don‟t feel like writing.   
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After that, he started to color it with colored pencils and experimented by adding 

water to the picture done with colored pencils. He seemed to like the experimentation. 

When he finished the drawing I asked him how he liked the activity has been. He 

responded that it was so-so, because he did not enjoy writing. 

Then, we came back to his home and had a viewing session. In this viewing 

session I showed him an advertisement which had images and words (see Figure 31). He 

interpreted the meaning of the advertisement by reading the sentence and seeing the 

images. He generated a word. Then, I asked him what word might he have thought, if 

there were no words on it. He answered, “Phone Rocks!” After this activity, I told him 

about advertisement words, their function and characteristics.  

JHM:   What do you think is the function of the word part in this 

advertisement? 

David:  The word makes people more confused when they look at the 

advertisement. 

JHM:  Yes. Sometimes words shown to people provide more clear 

meaning. But sometimes they make people more confused: Like a 

pun. You can use both methods when you make a word-picture. 

You can make the meanings your pictures more confused and you 

can make them clear by using words on them. Okay, that is all for 

today. 
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Figure 31. A Cellular Phone Advertisement 

Day 4  

On the fourth day, David engaged in claymation. I planned this activity because 

claymation usually includes stories, so it is easier to incorporate words. I gave David 

colored modeling clay and asked him to make a story first. He started to make a cartoon 

character from a cartoon he had read. David then made another character that looked like 

a monster. He played with the characters and said that he was ready to have them 

photographed. We first set up the background with paper; a wall, and a floor.  Then, I 
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started to take each shot with my digital camera while he moved the clay characters, one 

motion at a time.  

Figure 32. David, Claymation (2009) 

He enjoyed working with this new medium. However, it was his first time making 

claymation, so he was not very exploratory. I encouraged him to include more action, like 

jumping, and taught him how he could make a more interesting active piece. He made a 

story in which a boy was fighting against a monster. While I was shooting each scene, he 

asked me to wait. He brought a pencil and drew a word balloon on the white background 

wall. He filled the word balloon with the word “Phew” (see Figure 32). I asked him what 

it meant. He said he wanted to express that the boy in the claymation was frightened by 
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the monster, which suddenly appeared to the boy. In this claymation activity, David 

spontaneously used words to convey meaning. 

 

Figure 33. A Hand Wash Advertisement: “You eat what you touch” 

 

 
 

Figure 34. A Milk Advertisement: “Milk Power” 

In the viewing session, I showed advertisements (see Figure 33 and 34) to David. 

I asked him to just enjoy viewing some creative advertisements without doing writing on 

it. Instead, I asked David to carefully look at the relationship between the images and the 
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words in the advertisement. I also asked him to think about the meanings of the 

advertisement and what kind of advertisements they were. I then explained to him what 

we were going to do in this class was similar. He was going to place advertisement words 

along with advertisement images.  

JHM:   What did you do to understand these ads.  

David:   I tried to find weird points.  

JHM:  What kind of methods did you use to interpret these 

advertisements?  

David:   I tried to figure out what they were trying to sell. 

JHM:  That is a good point! Which one did you see first, the images or the 

letters? 

David:  The image. 

JHM:  Did you understand the advertisement right after you saw the 

images? 

David:   A little after I saw the images. 

JHM:   Did you see the word part? 

David:  Yes, I saw it a little. I understood the meaning after I saw the 

images and the word parts. 

JHM: What do you think of the advertisement words? What are the 

characteristics of them? 

David:  Something weird. 

JHM:  Weird? 

David:  Something which put together different things.  

JHM: Yes, It tends to make connections with different things. Then, 

What about the length of the advertisement words?  Are they long 

or short? 

David: Short.  
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JHM:  You are right. It is short but implies important or various meanings. 

It is a meaningful short sentence. What we are going to do is 

similar to these advertisement words. When you do art, you can 

include meaning by using some words. In order to make a 

connection and in order to make the image understandable. How 

was today‟s viewing, compared to Magritte‟s paintings in the 

previous classes.  

David:  It is more enjoyable than Magritte‟s paintings.  

JHM: Why? 

David; Because Magritte‟s paintings were too difficult.  

JHM: I see.  

David: We only took three minutes to do this interview.  

JHM:  No, It took eight minutes. [He felt it was less time than the time it 

really took. Considering this fact, it is likely he enjoyed this 

viewing.] 

Day 5  

On this day, I asked David to do another claymation piece with more careful 

planning. In the previous work, he was spontaneous by making figures and then 

improvising a story with the figures. Therefore, on this day, I asked him to think about a 

story ahead of starting to work with clay. He seemed to plan more carefully this time. 

Then, he told me the story about two people who were chasing each other and fighting 

for gold on a moving train. It sounded exciting like a movie. He then started working 

with clay, making a train first, then figures. Since he did not finish making all the figures 

for the movie, we decided to continue this in the following class and finished the art-

making session on that day.  
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In the viewing session I showed him some of David Hockeny‟s paintings. David 

Hockney frequently uses familiar subjects, such as landscapes, portraits, and experience 

from our everyday lives. His works are usually playful in color and shapes. In his 

paintings, Hockeny often arranged two people in interesting compositions, making 

viewers curious about the story and their relationship. Considering these features of 

Hockney‟s work, I hypothesized that David might be interested in the work and would 

generate more thoughts and opinions about the works.  

 

Figure 35. David Hockney, My Parents (1977) 

I first asked David to look at the paintings for a while and then to put words 

inspired by the individual work on each painting. He looked at each work for about three 

to five minutes and generated words inspired by the individual work. Because Hockney‟s 
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works are rather self-explanatory, he appeared to be more comfortable in thinking about 

their meanings. He used words such as “grandma and grandpa,” (as a response to 

Hockney‟s My Parents, see Figure 35), “water slide field,” “fall trees and summer trees,” 

which describe subjects in the paintings. When David looked at a portrait he wrote words, 

“Grandpa worrying,” which expressed the person‟s emotional state.  

David said that Hockney‟s paintings were more interesting to him than were 

Magritte. His reason was that the images in the Hockney paintings were understandable 

and easy to grasp their meanings. 

Day 6 

 

Figure 36. David, A Still Cut from a Clamaytion Work, A Fight for Gold (2009) 
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On this day, David continued to make figures for the claymation movie (see 

Figure 36). During this activity, I continued to encourage him to use words but he was 

not interested in it. He seemed to think that words were not necessary for the work. After 

he created all the figures and objects for the claymation I shot each scene while he moved 

the objects and characters one inch at a time. The claymation movie turned out to be 

more sophisticated than the first one. The train moved forward while the figures moved 

backwards on the moving train. He did not use words for the work. Instead, when I 

encouraged him to create a title for the work in order to help others to understand. He 

titled the clamation A Fight for Gold.  

    Figure 37. Yeondoo Jung, Parts of the Series of Photographs, Bewtiched 

In the viewing session, I showed Yeondoo Jung‟s artwork, Bewitched (2001) to 

David. Yeondoo Jung is a contemporary Korean artist who often uses photography as a 

medium for his work. Bewitched is a series of photographs which depict people‟s present 
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lives and what they want to be. I asked David to carefully look at the work first, without 

showing him any information about the work including the title. I then asked him to write 

words on the pictures, as I have done before. David said the words “same person” to the 

work. After that, I showed him the real title, Bewitched (see Figure 37). 

On this day I explained to David some things about the context of the work, how 

the artist made the photograph, Bewitched, why he created it, and how the work had 

changed the life of a person in the piece.  This was a new approach. The outline of the 

explanation was as follows.  

The artist, Jung, wanted to make other people‟s dreams come true through 

photographs. To achieve this goal, Jung interviewed people whom he 

encountered, learned about their dreams, and transformed them into 

themselves in their dreams. A person presently helped his parents by 

working in the café his parents owned. The young person hoped to be a 

math teacher but his parents did not have enough money for him to study 

in a university. The artist took a picture of the young person holding a 

serving tray in the café. Then, the artist dressed the person up as a math 

teacher and brought him to a classroom where a number of elementary 

students were sitting in chairs. Jung asked him to pose in front of a white 

board in which a formula was written. The artist juxtaposed two pictures 

of the young man, in the present and in the future of dream.  

David was interested in the story. When I asked him how he felt about seeing this 

work, he said the story was interesting. He liked hearing the artist‟s intention for the work 

and the contextual information that is surrounded.  

Day 7 

On this day, I asked David to draw an illustration with a story titled Anansi The 

Spider-A Tale From the Ashanti. When I first told him about the day‟s activity he did not 
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seem to like it. However, when he started reading the short story he looked interested in 

the story right away and decided to make the story into a story book. I instructed him to 

divide the story into several scenes and to draw images related to each part of the story. 

The story can be viewed in Appendix E 

Figure 38. David, a Picture Book Making, 

Anansi The Spider-A Tale From the Ashanti (2009) 

While David was doing the illustration he looked very engaged with the picture 

book making. He divided the story into thirteen scenes and created dramatic drawings of 

each scene. He sometimes included words, such as “help!,” “clap, clap, clap,” “Ahh,” or 
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“Ohm…” (See Figure 38). He spontaneously used words, and the words sometimes 

existed in word balloons. The images were descriptive but were dramatized, like cartoons.  

In the viewing session I showed Alexis Rockam‟s Farm (2002) (see Figure 39). 

Rockman‟s Farm represents genetically modified (GM) farm animals and GM crops. It 

also shows farm animals in the past, the present, and the future, all the same time. The 

mutated animals and vegetables in the picture illustrate how the future generations of the 

animals might look. They seem ready for human consumption.  

 
Figure 39. Alexis Rockam, Farm (2000) 

David was interested in the picture. First, I asked him what he could see in the 

picture. He answered that he could see pigs, tomatoes, chickens, and so on. I asked him 

how some of the farm animals looked. He said some of them are ovals or rectangles. I 
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also brought to his attention more details, such as four chicken wings, no feathers on the 

chicken, and so on.  

David:     The tomatoes fit into the basket!  

JHM:          Yes, there are also rectangular zucchini.  This is really an interesting 

picture. Can you put words related to the meaning on the picture? 

David:    … Shape? 

JHM:      Why? 

David:   That is because it has different shapes of animals and vegetables.  

JHM:  Okay. We can put the word shape on the picture. Now, I will see what 

the artist meant for this painting. Can you read this? [I showed a 

written description of the following artist statement from the Internet.] 

My artworks are information-rich depictions of how our culture perceives 

and interacts with plants and animals, and the role culture plays in 

influencing the direction of natural history. The Farm contextualizes the 

biotech industry‟s explosive advances in genetic engineering within the 

history of agriculture, breeding, and artificial selection in general. The 

image, a wide-angle view of a cultivated soybean field, is constructed to 

be read from left to right. The image begins with the ancestral versions of 

internationally familiar animals, the cow, pig, and chicken, and moves 

across to an informed speculation about how they might look in the future. 

Also included are geometrically transformed vegetables and familiar 

images relating to the history of genetics. In The Farm I am interested in 

how the present and the future look of things are influenced by a broad 

range of pressures-human consumption, aesthetics, domestication, and 

medical applications among them. The flora and fauna of the farm are 

easily recognizable; they are, at the same time, in danger of losing their 

ancestral identities. (Artist statement from Paradise Now: 

http://www.viewingspace.com/genetics_culture/pages_genetics_culture/gc

_w02/gc_w02_rockman.htm) 

David:     Ahh! I need to put the word “Change,” instead of “Shape.”  

JHM:       Do you understand what was written? 

David:  Yes. It is about change from the past to the future.  

http://www.viewingspace.com/genetics_culture/pages_genetics_culture/gc_w02/gc_w02_rockman.htm
http://www.viewingspace.com/genetics_culture/pages_genetics_culture/gc_w02/gc_w02_rockman.htm
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JHM:  You are right. It is about animals and vegetables in the past, present, 

and the future. Farm animals and vegetables look good for people‟s 

consumption. For example, four chicken wings. We consume chicken 

wings a lot, so people might invent four winged chickens. If there is a 

rectangular cow, we have more meat, etc.  

JHM How do you feel different now from when you first saw the painting 

without reading the artist‟s intention? 

David:   Before I read, I just thought that the painting was about different 

shapes.  

JHM:  Do you think that the artist is just creative and imaginative so that he 

used different shapes of animal? 

David:  Yes. 

David said the viewing was interesting because the picture was different from 

many he has seen. He enjoyed learning about the artist‟s intention for the work of art.  

Day 8 

On this day David did picture book making. When I asked him whether there was 

any interesting story he wanted to make pictures for, he said that he would like to make a 

picture book of the novel he was reading at the time. The book is called, The Dragon 

Heir, which is a fantasy novel written by Cinda Williams Chima. Because the book was 

quite long I asked him to make an illustration of his favorite part of the novel. He chose 

the most expressive part in the novel and he started to draw it. He looked quite excited 

and drew five people all over the composition. David drew a main figure in the middle of 

the composition. He also arranged a woman, who had her arms bound behind her back, 

next to the main figure. Then, he arranged “bad” people on the edges of the picture plane. 
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He drew fire in the background and drew a lot of lines to express a sense of movement 

and energy. In general, the drawing was dynamic and dramatic (see Figure 40).   

 
Figure 40. David, Creating an Image (2009) Based on a Story of The Dragon Legend  

After David finished drawing he asked me whether he could paint it. I asked him 

how he would paint it. He said he did not know, and he just wanted to color it right away. 

I said that it would be better if he thought of how he would paint before he started 

painting. Since the drawing was quite complicated, I recommended for him to create a 

focal point in the picture. I asked him what he thought was the most important part in his 

picture and instructed him to focus on that part. I showed him a Harry Potter book as an 

example, in order to show how the cover picture made a focus and utilized unity through 

color. David said he intended to paint the picture with bluish color except for the fire. He 
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colored the background with different kinds of blue and also painted people‟s clothes 

with a bluish hue. He focused on the main character and the bound woman by coloring 

yellow around them. He also painted the fire yellow, red, and purple, as a contrast to the 

blue background.  

When I asked David to explain the meaning of the work he said the picture was 

about one scene in the novel. In the scene the main character and his friend went to fight 

against “bad people,” and the friend was arrested by the bad people. The friend asked the 

main character to leave this place because she did not want him to be hurt like she was. 

However, the main character did not want to leave and helped the friend escape from the 

situation together with him. The people on the edge are the bad guys trying to attack them. 

I encouraged David to write an interesting sentence or sentences that implied the meaning 

of the picture. He quoted a dialogue from the book on the picture: “Don‟t think you can 

make me mad enough to leave you here?” 

 

Figure 41. Eugène Burnand, John and Peter Running to the Tomb 
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In the viewing session, I showed him Eugène Burnand‟s John and Peter Running 

to the Tomb (see Figure 41). As always, I asked him to look at the work carefully and say 

words inspired by the painting.  

David:  It looks like it happened in the past.   

JHM:  Okay.  

David:  Are they the people? 

JHM:  What kind of people? 

David:  Prophet? You know, the people who follow Jesus Christ.  

JHM:   You mean Disciples? 

David:  Yes, Disciples. They look like Disciples, because of their clothes. 

JHM:  Did you read the title of the painting? 

David:  No.  

JHM:  Oh. You are smart! You are right. They are disciples. By the way, what 

do you think they are doing? 

David:  I don‟t know.  Are the people who hated Jesus chasing them behind the 

disciples? 

JHM:  Well, you can see the title. 

David:  Peter and John Running to the Tomb.  

JHM:  You don‟t need to worry about whether your answer is correct or not. 

You can say what you think from the picture. It is okay for you to take 

time to do that.  

David:  I think that the disciples are chased by other people. I think that the story 

is from the New Testament, because there is Peter and John. So, the 

disciples are running away from the people for a safe place. They think a 

tomb would be a safe place for them. So, they are running for the tomb.  

JHM:  Okay. They are running for the tomb. Then, based on your thoughts, 

what can you write on the painting, in order for other people to 

understand the meaning of the painting, even for the people who don‟t 

know about the story in the Bible. Or you can give them inspiration 
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which arouses deep emotion. You used words a lot, so you may use 

sentences or a poem that describes your feeling about the picture. 

David:   “Running to safety” 

JHM:  Running to Safety. Can you do another one like a poem. Can you create 

a longer one? 

David:   I cannot write a poem very well.  

JHM:  Can you create a sentence or short story? You don‟t need to feel that 

writing a poem is difficult. You can just write down your feeling about it.  

David:  God‟s mice running from the evil lion?, or God‟s mice running from the 

evil cat? 

JHM:    Ahh. Do you use metaphor? 

David:   Yes.  

JHM:   That is really nice.  

Then, I asked him to read the Bible verses related to the painting. I said that it 

could be difficult for him to understand them and when he doesn‟t understand them, I 

asked him to ask me any questions he may have.  

The first day of the week cometh Mary Magdalene early, when it was yet dark, 

unto the sepulchre, and seeth the stone taken away from the sepulchre. Then she 

runneth, and cometh to Simon Peter, and to the other disciple, whom Jesus loved, 

and saith unto them, They have taken away the LORD out of the sepulchre, and 

we know not where they have laid him. Peter therefore went forth, and that other 

disciple, and came to the sepulchre. So they ran both together: and the other 

disciple did outrun Peter, and came first to the sepulchre. And he stooping down, 

and looking in, saw the linen clothes lying; yet went he not in. Then cometh 

Simon Peter following him, and went into the sepulchre, and seeth the linen 

clothes lie, And the napkin, that was about his head, not lying with the linen 

clothes, but wrapped together in a place by itself. Then went in also that other 

disciple, which came first to the sepulchre, and he saw, and believed. For as yet 

they knew not the scripture, that he must rise again from the dead. (John 20: 1-9)  

JHM:  How do you feel after you read the story? 

David:   I felt different.  

http://www1.onemillionsearch.com/find.php?query=Mary&cc=US
http://www1.onemillionsearch.com/find.php?query=linen+clothes&cc=US
http://www1.onemillionsearch.com/find.php?query=clothes&cc=US
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JHM:  How do you think about creating a sentence before you read the 

related Bible story? By putting words on it, how do you look at the 

picture in a new and different way?  

David:   I saw other things rather than these two people.  

JHM:  How did you feel about thinking of words for this painting? Was it 

hard or was it okay? 

David:   It was okay. 

JHM:   Why? 

David:   Because the picture shows that.  

JHM:    Do you understand the picture this time? 

David:   Yes.  

JHM:  Your explanation was different from the story in the Bible verse. 

You said that the disciples were running away from the evil. But, 

in the Bible, the disciples were running to look for Jesus because 

they were worried. How did you look at the work differently after 

you read the story.  

David:  Before I read the story, I looked at behind the disciples, and now I 

am looking at the front of the people. 

JHM:   Oh! That‟s interesting.  

 

 Day 9 

In the ninth class David made paper-mache. He tried to make a tiger, but it did not 

work out very well and he began to make a human figure. It took time to make it. 

Therefore, we decided to finish it in the following class.  

In the viewing session, I showed two works of art, one was Doho Suh‟s Public 

Figures (see Figure 43) and the other was Michael Ray Charles‟s (Liberty Bros. 

Permanent Daily Circus) Blue Period (see Figure 42). In order to compare the two cases, 
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I asked David to look at the Doho Suh‟work without putting words on it. On the other 

hand, I asked him to look at Charles‟ work and write something on the work. He first 

looked at the image of Suh‟s work. He described what he could see in the picture, such as 

many small people and a pillar. Then, I showed David the title, Public Figure and the 

excerpts of artists‟ interview about his intention for the work:  

Let‟s say if there‟s one statue at the plaza of a hero who helped or 

protected our country, there are hundreds of thousands of individuals who 

helped him and worked with him, and there‟s no recognition for them. So 

in my sculpture, „Public Figures,‟ I had around six hundred small figures, 

twelve inches high, six different shapes, both male and female, of different 

ethnicities. 

- Do-Ho Suh 

 

 

Figure 42. Michael Ray Charles,                                            Figure 43. Doho Suh, 

(Liberty Bros. Permanent Daily Circus) Blue Period            Public Figures (1998-1999)                          

(1995)                                                                                         
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 After David read this he explained what the work of art was about based on what 

he read. I asked David what he thought. He answered that he thought the work was about 

team work. 

 Then, I showed Charles‟s Blue Period. David looked at the work and said 

that the person in the painting looked like a clown because of the shape of his 

nose. (That is typical make-up for a clown.)  

 David:  He looked like a clown. Failed Clown? 

 JHM:  Haha, Failed… Look at the work carefully. There are words. 

Look at the words. 

 David:  Maybe, is he fired? 

 JHM:  There are also numbers. 

 David:  Maybe, is he prisoner? 

 JHM: Well, now, based on what you observed from the painting, write 

something on the picture. You can create sentences, words, and 

poems.  

 David:  Depressed? 

 JHM:   Okay. Now, you can read this. 

“(Liberty Bros. Permanent Daily Circus) Blue Period” is a painting rich 

with cultural and art historical references. Immediately recognizable is the 

way in which the work resembles a circus poster. Painted on paper and 

creased by numerous folds, the painting seems like it could be anywhere 

from fifty to a hundred years old, only “Blue Period” has been carefully 

aged and stained by washes of oil to only seem as if it is from another era. 

While its colors are faded and its luster is dulled, the subject of the work is 

as sharp and current as any contemporary image in the media today. 

Twisting the name of one of the most popular circuses in America -- the 

Ringling Brothers and Barnum & Bailey Circus -- Charles' circus has the 

curious title of “Liberty Bros. Permanent Daily Designed Circus.” While 

Ringling Brothers travels to your town, Charles‟ circus is permanent and 

immobile. The familiar stripes in the background can be seen 

simultaneously as the cloth of a circus tent and as the bars of prison cell. 

The clown's outfit sports a number on the sleeve in addition to the ruffled 

http://www.pbs.org/art21/artists/charles/card2.html
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collar, white gloves, and oversized shoes. With savage irony, Charles 

"Liberty Bros." circus is comprised of inmates -- those in society who are 

the least free. A slogan in the lower left proclaims that this circus is “The 

Greatest Show on Earth.” Caught between imprisonment and the 

entertainment industry, Charles‟ forlorn clown is an ambiguous figure. 

Comparing the fate of many African American males today with a popular 

form of family entertainment, “Blue Period” is an intentionally uneasy 

image. At a time when black men are most often portrayed by the media 

as one of two things -- an entertainer or a criminal – Charles‟ figure is a 

combination of the two. 

 

Other references are prevalent in Charles‟ painting. The title, “Blue 

Period,” refers to Pablo Picasso‟s series of blue-themed paintings of 1901-

1905. In these famously melancholy works, Picasso depicted beggars, 

prostitutes, and convicts in arrested, tortured poses. Reflecting the sadness 

of groups in society who lack a place in the world, both Charles‟ “Blue 

Period” and Picasso‟s “Blue Period” paintings are meditations on what it 

means to be an outsider or a social outcast. The pose Charles' clown 

strikes is reminiscent of another iconic artwork – “The Thinker” by the 

French sculptor August Rodin. Only Charles‟ clown is not a monolithic, 

bronze everyman, contemplating grand ideas and acting as a symbol for 

man's intellect and self-sufficiency. Rather, the clown/inmate in “(Liberty 

Bros. Permanent Daily Circus) Blue Period” ponders his fate in his 

circus/cell. (Art 21, retrieved from 

http://www.pbs.org/art21/artists/charles/card2.html) 

 David:  He was a prisoner. I am right. 

JHM:  Have you heard about Picasso‟s Blue Period? 

David:  No. 

JHM:  Picasso made paintings with blue colors in his blue period.  He 

took subjects like people who were poor and incarcerated in 

prison. Charles was inspired by Picasso‟s blue period and made 

this painting. Can you imagine that you are this clown and write 

a diary of the day? 

David:   Now? 

JHM:  Yes, you can just tell it while I am recording.  

David:   I hope I could get out of here. 

JHM:   Why? You can write more because this is your diary.  

http://www.pbs.org/art21/artists/charles/card2.html
http://www.pbs.org/art21/artists/charles/card2.html
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David:  This place is too small, dirty and smells so bad. I am also forced 

to do strange things.  

JHM: Okay. I will talk about the artist, who is black. The artist thinks 

that black people have been usually regarded as not involved in 

intellectual works, but involved in physical works, like 

clowning, athletics, and so on. So, the artist was so sad like this 

clown and expressed people‟s stereotypes as a prisoner like this.  

 Then, I asked David which work of art was more interesting. He said the 

first one because the small people shown in the sculpture were holding a very big 

thing, a pedestal. When I asked him what he thought about writing words he 

responded he did not know about it. In this case, he didn‟t feel any difference 

between reading an artist‟s intention first and reading an artist‟s intention after 

guessing the meaning first. 

Day 10  

 On this day, David viewed An Experiment on a Bird in the Air Pump (c1768), 

by Joseph Wright of Derby (see Figure 44). As I did in other viewing sessions, I 

instructed him to first look at the painting carefully for a while. After that, I asked him to 

think about what he was wondering about this paintings and to pose several questions 

with it, which was different from other viewing sessions. In this regard, I did not provide 

any information about this painting, such as its title and the artist, in order to encourage 

him to inquire more about the painting. I assumed that, by posing questions about it and 

trying to answer to his own questions, he would speculate more about the meaning of the 

painting. In response to this instruction, David wrote down the following four questions: 

1. What is the person showing? 

2. Where does light come from? 

http://en.wikipedia.org/wiki/Joseph_Wright_of_Derby
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3. What did the artist try to represent? 

4. Why is a person in the picture crying? 

 

Figure 44. Joseph Wright of Derby, An Experiment on a Bird in the Air Pump (c1768)  

 He then guessed the answers to his questions from his own perspectives. After 

David speculated about the answers to each of these questions, he was provided the title 

and the artist of the painting. Then, he was allowed to use the Internet to research this 

painting based on the given information. David put the title, An Experiment on a Bird in 

the Air Pump in the Google search box and read one of the resulting pages about the 

painting. He found general information about the painting from Wikipedia and scanned 

the page for about seven minutes. After he read it, he was instructed to do writing based 

on his own interpretation as well as the information he found from the Internet. I then 

http://en.wikipedia.org/wiki/Joseph_Wright_of_Derby
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instructed him to write a short story or essay instead of a sentence or words, in order to 

help him to expand his thoughts about the meaning of this painting.  

 David appeared to be willing to do the writing about the meaning of the artwork, 

although he did not like using text in the previous classes. He started writing right away 

after I instructed him. While he was doing the writing he appeared to enjoy it and 

concentrate on it. After about 10 minutes he finished writing. I asked him to briefly 

explain what he wrote. He started the explanation of his story by saying that this story 

was somewhat weird. David created a novel based not only on the information on the 

painting, but also on his imagination and his observation of the painting. His writing 

follows: 

The group of people is a criminal race that works toward exterminating 

endangered species. The bird in the glass bowl is the last of one particular one in 

the group and don‟t want the bird to be killed. The boy is also horrified, but 

curiosity overcomes his conscience. The man that is cradling the machine has 

invented a device that can kill an animal amusingly to the group. The moon and 

the dark clouds outside is a very stereotypical omen that something bad is about to 

happen. The man comforting the girl is probably killing had to happen. The two 

men watching and want the bird to die. The couple in the far left side probably 

doesn‟t care about the bird. They don‟t care about anything themselves. 

 He then looked at the explanation about the painting from the book, Annotation.  

In the book there were more detailed explanations of the figures and objects in the 

painting. After he scanned through this explanation he created a drawing based on his 

interpretation of the painting. As presented in Figure 45, David‟s drawing depicted 

people of the criminal race holding a weapon and a flag on which was written 
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“Extinction.” The animals in his drawing looked naïve and vulnerable in response to this 

attack from the humans.   

 

Figure 45. David, A Drawing based on His Interpretation of the Dervy‟s Painting (2010) 

 David evaluated this activity as fun and interesting. He said that the painting 

was interesting and by inquiring and doing research he could understand more. In regard 

to the writing part, he also enjoyed it because he could create a story from his own 

perspective and imagination. When I asked him about the picture he drew and the 

original painting by Derby, he answered that his picture was different, although he was 

inspired by the information and observation of the original painting. Overall, David 

enjoyed this process – observation, making questions, speculation about the answers to 

those questions, doing research, writing, and creating his own picture. By this process he 
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could be more connected to the painting, concerned more about the meaning of the 

artwork, and speculate about the meaning from his own perspective.  

 

Figure 46. David, Paper Mache Doll Making (2010) 

 After this activity David finished his paper-mache doll making that he started in 

the previous class. He painted the paper-mache person with acrylic color (see Figure 46). 

I asked him to create writing about the meaning of this work, but he only talked about the 

meaning of the work instead of doing any writing about it. According to his talk, David 

intended to make this paper-mache doll to be a friend of his so that he can see this friend 

every day. He added that this doll may help him to prevent bad dreams while he is 

sleeping. He also said that he read a book about an artist who made something with 



 

106 

 

aluminum or steel and colored the creation. He painted this doll‟s clothes with silver 

since he was inspired by the artist.  

Day 11 

 The day‟s activity was art making based on a big idea. According to Walker 

(2001), big ideas are “broad and important human issues” (p.1), which an artist explores 

over a long period of time. Walker (2001) also states, “Because they provide artmaking 

with significance, big ideas are important to the work of professional artists--and of 

students if student artkmaking is to be a meaning-making endeavor rather than simply the 

crafting of a product” (p. 1). This art-making activity with David was intended for him to 

think about a big idea of his interest for making art, to research, and to create meaning 

about the idea through art. Before David learned about big ideas and decided a big idea 

for his own art, David was first instructed to speculate on artmaking procedures of artists-

-how do artists create works of art? In response to this question, he said that artists should 

decide what their works of art would be about and then place settings, such as a studio 

and a table. In addition to his responses, I reminded him of the fact that some artists do 

research about their themes or concepts. Then, David was presented with information 

about big ideas. 

 After David had a concrete understanding about the notion of a “big idea,” he 

chose what his big idea could be. Walker (2002) advocated for students to find personal 

connection to their big ideas to motivate their interest. Therefore, I asked David to tell 

about his long time interest, and I wrote down his big idea based on it. In response to my 
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instruction he wrote down three different ideas in a research book I gave him to write 

down his big idea and research about it. 

 1. Twisting forms of object 

 2. Forms of light 

 3. Mythical things.  

In this regard, I suggested to him that he find an umbrella term which includes all three of 

his interests, or pick one of them. He said that he is interested in something symbolic, 

called “Runes.”  Then, in response to my instruction, he started to do research about 

Runes from the Internet. He read about his big idea from several different sources online, 

such as Wikipedia. It took more time, 20 minutes, to do research about runes than it did 

for other investigations in the previous class. He looked at different symbols and 

explanations about them from the online sources. While he was doing the research, he 

wrote down key words or sentences in the research book as the followings. 

 Symbolic Runes/Peace Sign 

 Ancient markings, the Nazca Lines, Stonehenge.  

 Different kinds of design 

 How to make something soon bright and shiny? 

 The Nazca Lines were thought to be connected to farming purposes, 

others think of it as a sign to the ancient gods or a giant astronomical 

calendar.  

 Some say runes are cursed or evil and related to magical symbols. Some 

runes are engraved to represent a language.  

 Alchemy uses different symbols for different kinds of metals.  

 After he finished the research, I asked him several questions about it and 

instructed him to do a short writing based on his feeling about runes and the research 

findings.  
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 JHM:  What did you find from the research? 

 David: In the world, there are something mysterious, such as Giza Pyramids 

or Stone Henge, Nazca Line color came from dirt of the ground and 

Rune was the symbol of evil. Runes are symbols of different metals.  

 JHM:  What is the difference between runes and letters? 

 David: There is no big difference between them, but runes include a lot of 

things and have specific purposes. Letters are just for making people 

read.  

 JHM: Why are you getting interested in Runes?  

 David: Because of an interesting game I am doing was about runes.  

 JHM: With this knowledge, how do you think related to you?  

 David: In the book I am reading, Alchemy and Nazca lines were introduced so 

the knowledge about runes is connected to my reading.  

 JHM:  Now you get to know a lot about runes. Can you write a short assay 

about Runes or novels about Runes? 

 David: Ahh… I don‟t like writing! 

 JHM: How about short sentence or your feeling about runes?  

 David:  Ahh…[He did not like the writing part but he did it anyway very 

quickly.] I did it.   

 JHM: Thank you. [I read his writing as the followings.] “Runes feel magical 

to me and I have always believed in magic. There is a world of 

symbolic markings out there, and most of them symbolize interesting 

things.” You wrote your feeling about the runes. That‟s good!  Okay. 

Now, let‟s make an artwork based on all the research and your writing.  

 David: Okay.  

 JHM: You can make any artwork, such as drawing, making 3-D, or painting, 

whatever you want. You can select media as do artists to express his 

idea.  

 David: I want drawing. 
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 While David was drawing he appeared to be engaged in it. He drew two hoops 

and in the one hoop in the upper part of the picture plane with a pencil. He then drew 

many different characters of runes in one of the hoops and many small hoops around the 

other big hoops (see Figure 47). He also added other symbolic shapes, such as stars, or 

other runic characters in the space of the picture plain. After David finished the pencil 

drawing, he started to color it using colored pencils and he appeared to enjoy this part of 

the activity. He was singing while he colored the small hoops with iridescent colors and 

drew yellow, orange, and red lines to express mysterious light.  

 

Figure 47. David, A drawing about Runes (2010) 
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 After David finished this picture he explained a little about his work. He tried to 

express light using many hoops inspired by a color spectrum and tried to use all the runic 

characters he found from the research.  He also said that he tried to reflect his feeling 

about the runes through his drawing: it is like magic and mystery to him.  

 He stated that the day‟s activity was interesting and fun because it was about 

what he wanted to know and to be engaged with. Doing research was also good and 

useful because David could get knowledge about his topic of interest. However, in terms 

of writing short sentences, he did not like it. Based on the fact that he finished his writing 

very quickly, it appeared to me that for him the writing part was not necessary since he 

already organized his thoughts before he started to do the artmaking. Overall, the day‟s 

activity, except for the writing part, was fun for him and at the same time educational.  

Day 12  

 This was the last day of my instructional unit with David. On this day I brought 

David to the Blanton Museum. The museum has various works of art exhibited, such as 

European paintings from the Middle Ages to the Baroque, American art, Latin American 

art, and modern and contemporary artwork. Although I intended on this visit to learn how 

he looks at works of  art and interpret their meanings, David also very much wanted to 

visit to this Museum. During and prior to the visit, he appeared to be excited the museum, 

which he had never been to the Blanton until then. Before David started to look at works 

of art there he was told about what kind of works of art the Museum housed and what 

kind of works of art we were going to look at. During the approximately one-hour visit 
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David could browse almost all the works of art, including European paintings, modern 

and contemporary works of art, and American and Latin American art. To engage each 

work of art took from one to three minutes for him.  

 David started looking at figurative American art in the Museum. In this first 

room at the Blanton, he appeared not to be used to talking about works of art but to be 

excited looking at original artworks in person. Since I intended to make this museum visit 

casual and enjoyable, I just asked him to enjoy looking at art and to tell me what he liked. 

David first quietly browsed the American art and picked one of his favorites, which 

depicted mountain scenery. In this regard he mentioned that the picture reminded him of 

a famous national park in the US. As time went by he started talking about several works 

of art, focusing on the artistic techniques involved. He compared two works of art in 

terms of their artistic techniques, saying that one is dull like black and white TV and the 

other is more vivid and clear like color TV.  

 When he viewed abstract paintings in the next room, he actively generated a lot 

of great ideas related to the meanings or shapes in the work. David spontaneously told me 

what the works of art inspired in him. For example, when he saw an abstract art piece, 

which is comprised of a number of rectangular shapes, he said that it looked like a city 

because the rectangular shapes reminded him of the shapes of buildings. He also talked 

about the colors used in the painting. He said that the paintings seemed to be intended to 

focus on primary colors because the artist used yellow, red, and blue. He then found 

another secondary color in the painting and said that the color seemed to be the mixture 
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of the primary colors used in the painting. He saw another abstract painting composed of 

small triangles and rectangles. He said that it looked like a pyramid. When I asked the 

reason, he said that the layers looked like a pyramid from the bird‟s eye point of view. He 

added that the rectangle shapes looked like an entrance with stairs. It was a very plausible 

explanation. Then, he read the wall text and found out that it was about a temple. He 

interpreted the meanings of the works based on the description of the works of art and 

found supporting evidence in the pictures. During the museum visit he viewed the 

abstract art and he appeared to be excited. He also quickly identified the visual elements 

and endowed meanings to them and compared those elements to something familiar to 

him.   

 Next, we looked at European paintings between the Middle Ages and the 

Baroque period. Before starting to tour the paintings I briefly explained to David about 

the European gallery: several rooms in the Museum are dedicated to European paintings 

and the subject matter of the European paintings is often religious themes or stories of 

myths. While David looked at the paintings he spontaneously explained to me what the 

paintings would be about. For example, when he looked at the painting depicting Mary 

Magdalena, he posed a question about a skeleton Mary Magdalena held, “why is there a 

skeleton?” Then, he briefly looked at the title and asked himself, “is she a sinner and does 

pray to the God?” David spontaneously formatted questions about the meanings of the 

paintings and pursued the answers as he did when we were together in the 10
th

 class. 

When he had questions about the meaning of the works of art he sometimes looked at the 
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wall text. However, he did not often read the wall text and spontaneously interpret the 

meaning and told me the inspiration he got from the works of art.  

 

Figure 48. Tito, Santi di Encounter of Rebecca And Eliezar At The Well (1570s) 

 During this museum visit David voluntarily found supporting evidence for his 

opinion regarding the meaning from the picture itself. There was Tito‟s painting 

depicting a Bible story (see Figure 48). He explained his own interpretation of this 

painting by saying that this seemed to depict the person who was buying water from the 
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woman. And he added that the woman did not like to sell it. In response to his 

interpretation, I challenged him by saying that the man was holding a lot of gold and 

luxurious things and I asked, “Do you think the water is that expensive?” He said that 

water was expensive in the place where there was lack of drinking water.  He made his 

own interpretation plausible by finding supporting evidence in the picture. For example, 

he said, “Look at the camel. It shows that the place has a lack of water.” David also 

attempted to read the woman‟s facial expression and interpreted her feelings or thoughts 

based on it. In a short time David observed the work and made connections between the 

figures in it. This led him to consider the meanings of the painting. With regard to 

another painting depicting a woman holding a baby and people who congratulate her on 

the baby‟s birth, David said that the baby appeared to be an important person. As 

supporting evidence for this remark he said that other people in the painting brought 

something for the baby and he described that it was war time because in the background 

people looked like they were fighting in the war. 

 When we looked at the portraits in the European gallery David and I discussed 

the social classification or the vocations of the people depicted in the pictures. For 

example, when observing a portrait, David paid attention to the person‟s clothes, 

mentioning that the collar of the clothes looked to be an accordion-like collar. In response 

to his remark I suggested that the man in the painting might be a noble or other high class 

person. David supported my thought by saying, “Yes, based on the clothes and the color, 

he looks like a high class person.” In another portrait of man David first suggested that 

the subject looked like a middle-class person, based on his clothes. I supported his 
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opinion and added that the person in the painting could be an intellectual, such as writer.  

When he looked at another painting David found a dog in the picture. This familiar 

subject, a dog, made him spend more time viewing the work. I took this opportunity to 

draw his attention to the background of the picture, which suggested stormy weather 

outside a window. In response to my remark David added that the background made the 

portrait mysterious. We then discussed how the mysterious background of the work made 

the atmosphere of the portrait more meaningful.   

 He liked installation art, which we were allowed to touch. He handled the coins 

and went inside the installation and wondered about what this work of art would be about. 

In order to address the meaning of the work I asked him what materials were used in the 

installation. He answered that bones and coins were used. David then guessed that the 

works might imply killing animals to make money. In response to his remark I explained 

the meaning of the painting was that the catholic churches in the past used to sell cattle to 

raise money for the church.   

 During all the time of this museum visit David appeared to be excited and to 

enjoy looking at the works of art, especially modern art and abstract painting. Compared 

to the other classes David voluntarily talked about the meanings of the works of art and 

what inspiration he got from the work of art. David generated great ideas about the 

meanings of the work in the Museum and suggested plausible explanations in order to 

support his opinions.  
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Analysis of the Action Research on David 

This 12 session-long art instruction with David suggests to us more effective 

methods for using writing in art classes. As previously mentioned in Chapter 3, David did 

not like writing in art class since he felt it was “boring.” However, he displayed great 

performance in interpreting meanings of images and created meaning through word-

pictures. Therefore, during this individual art instruction I assessed each day of 

instruction based on feedback from David, and made efforts to find more intriguing and 

educational methods for teaching meaning to him, which was based on this reflection. 

The following is my analysis of the research findings from the art instruction with David.    

Analysis of the Viewing Sessions 

In regard to the viewing sessions, David was interested in learning about artists‟ 

intentions and other contextual background of the images and works of art. On the second 

day I asked him whether he liked or disliked the activity of talking about his own 

interpretation of images.  In response to this question he answered that he did not have 

strong feelings either way since he told his own interpretation without knowing the 

artist‟s intention. From the sixth to the ninth day of the instructional unit, I allowed him 

to read about works of art. On these days David first carefully observed works of art and 

wrote his own interpretation of the given images. After these writing activities, he read 

about the works of art from the Internet. The purpose of having him use the internet was 

to learn about the artists‟ interviews, curatorial information, or the related Bible verses. 

David became interested in comparing his own interpretation with the original intention 
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or curatorial information. Sometimes he excitedly said that “I was right (about the 

meaning of the works)!” after reading about the works of art. On the 11
th

 session he was 

not satisfied with learning about the artists‟ intention or background knowledge of the 

work, but he was also involved in writing his own creative story based on what he 

learned from the research and his own observation. Using his own imagination was useful 

for David in order to make personal connections to the work of art and to have more 

memorable art viewing experiences.  

Posing questions in the viewing sessions was also effective for him to be more 

engaged in the meaning-making in art. In the 11
th

 class I instructed him to first carefully 

observe a painting and to pose several questions about the meaning of the piece. In 

response to my instruction he wrote down several questions and attempted to guess the 

answers to those questions. Then, he did research from the Internet based on his own 

questions. Bolin (1996) states that questioning about art help students grapple with 

meanings and significance of artworks. Bolin also states that the formation of questions 

and pursuit of answers motivates students to initiate investigations into visual art. In this 

study David appeared to be motivated in interpreting meanings of the work by asking his 

own questions about the meaning of the works and pursuing answers to those questions,  

The research with David also reveals that methods of viewing works of art can 

affect students‟ construction of the work‟s meaning. I showed images of art or 

commercial images in three methods: first from the computer monitor, second as a 

printed source, and finally as an original artwork in the Blanton Museum of Art. In this 
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regard, David was the most excited to be in the museum setting and to look at original 

works of art in person. He continuously and spontaneously talked about meanings of 

works of art in the museum. Meanwhile, looking at images of works of art from the 

PowerPoint slide show or from the computer monitor appeared to be less motivational for 

him to talk about the images since the size of the image were too small or when a slide 

was used, the detail of the image could not be shown. Using large prints of the works of 

art were better than images from the PowerPoint slideshow or from a computer monitor, 

since they show more clear details. If art teachers utilize regular field trips for this kind of 

activity and for this specific purpose, they could engage students more readily with 

meaning-making activities through art appreciation.  

To make this curriculum more effective the art teacher should spare enough time 

for the students to contemplate the meaning of a work of art. In this study, on the first day, 

I showed seven works of art in a row and instructed David to quickly generate words 

related to the meanings of all the works I showed. He was probably not ready to generate 

words or stories related to the seven works during the short viewing session. In response 

to this instruction, he appeared to be overwhelmed to write words for all the images since 

Magritte‟s works are usually hard to understand. He was not engaged in the activity 

although he produced words related to the description of the words and simple emotional 

responses to the paintings. From the seventh day, I showed one work of art on a day, and 

on the 10
th

 day I used the whole class hour to observe it, pose questions, guess the 

meaning, and research about it prior to the writing assignment. Therefore, in order to 

make this activity more profound and meaningful, art teachers would do better to show 
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one work of art at a time and give their students enough time to observe the work of art, 

to generate questions about it, and to contemplate on the meaning of the work from 

diverse perspectives.  

Analysis of the Art Making Sessions 

According to the post-instructional questionnaire at the Austin Korean School, 

David did not like writing about his own works of art. When I asked David the reason 

why he did not like writing, he answered that writing hurt his hands. Based on the fact 

that he always enjoyed artmaking at the Austin Korean School and in this individual 

instruction, I assume that David did not want to organize his thoughts through writing but 

wanted to do artmaking right away without the additional step of writing. Since he is 

smart and quickly generated ideas for his work, he might think that meanings for his 

work were already conceived in his mind and the writing part was redundant of the 

artmaking part. However, when he needed to clarify meanings or the objects in his works, 

he spontaneously used texts in his art. For example, his illustrations about the Anansi 

story and his claymation work included text which described the characters‟ emotions.  

In the study I also found that David needed to first become familiar with the 

media in order for him to be engaged in meaning making through art. In this instructional 

unit David used various media, such as drawing, painting, claymation, paper-mache, and 

altered book-making. When he used unfamiliar media, such as paper-mache, he was busy 

experimenting with and exploring the media. With these unfamiliar media he made things 

spontaneously without prior-consideration of the underlying meanings of the works. On 
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the other hand, when David used media which were very familiar to him or became 

familiar with new media, he was more concerned about the meanings of the work by 

utilizing the media for the pursuit of meanings. This suggests that art educators should 

first give enough time for the students to become used to the media before they 

encourage or expect the students to pursue significant meaning making in their work.  

Allowing David to choose themes based on his interest motivated him to include 

meaning in his works of art.  In this individual instruction I sometimes gave him themes 

of the day but I also allowed him to decide the theme for his own work. In the 11
th

 class I 

encouraged David to choose his own theme based on his interests and personal 

connections. This helped him to create personally meaningful works of art and to learn 

about the artist‟s meaning-making process.  I then instructed him to do research about the 

theme and to contemplate on them prior to him being actually engaged in artmaking. The 

research helped him to think further about the idea and to be open to new perspectives on 

it. David stated that the art-making was useful and interesting since he could study about 

what he was interested in and make art based on it, although he did not still like the 

writing part of these activities.  

  Forming questions and pursuing answers were also effective in meaning making 

through artmaking. As David did in the viewings sessions, he wrote down several 

questions about a theme of his interest and attempted to answer those questions in the art 

making session on the 11
th

 day. After David formed question he first guessed the answers 

from his own perspectives and then did research on them. In this regard, I assumed that 
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when David posed questions and sought to gain answers, he could be more active in 

doing research and stay focused on his inquiry during the research. After David 

completed research on the theme of his interest he could build background knowledge 

that could give him ideas for his work. This research found that David‟s feelings, 

combined with his writings, could help him create meaningful works of art.  
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Chapter 5: Conclusion 

 In this chapter, I review the two sections of this research study, their theoretical 

backgrounds, and a summary of the investigation. Next, I make conclusions about the 

study and suggest further instructional application of the art curriculum which 

incorporates writing in order to enhance students‟ meaning making through art. Finally, I 

examine the implications of this study to the field of art education and offer 

recommendations for further related research.  

Review of the Study 

Theoretical Background 

  In order to build a theoretical background for this study, I examined literature 

regarding meaning-making in art education. Many art educators agree that artwork holds 

meanings which require viewers‟ interpretation, and viewing artworks should be 

meaning-making activity (Barrett, 1994, 1997, 2000; Feinstein, 1985; Burnham & Kai-

Kee, 2005; Danto, 1981; Olson, 1998). Barrett (1994, 1997, 2000) argues that the most 

important role of art educators is to help people to be involved in interpreting visual 

images and that to interpret is to endow personal meanings and at the same time to 

express them to others. Feinstein (1985) also points out that making and interpreting art 

are directly related to the construction of meanings. 

 Art educators extend interpreting art with interpreting visual/material culture 

(Barrett, 2003; Bolin & Blandy, 2003; Duncum, 2002; Keifer-Boyd, Amburgy, and 
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Knight, 2003). Barrett (2003) points out that visual culture images have explicit and 

underlying meanings, and understanding those meanings would help us to understand, to 

enjoy, and to evaluate it. Duncum (2002) argues that the primary goals of visual culture 

education are not artistic expression but critical understanding and empowerment. In 

addition, Keifer-Boyd, Amburgy, and Knight (2003) argue that visual culture should be 

understood within the surrounding context.  

 Meaning making through image making is also advocated by art educators 

(Duncum, 2002; Walker, 2001). Walker (2001) has offered that art teachers should 

encourage students to construct meaning through artmaking. In this regard, she 

introduces the concept of the “big idea” as “broad, important human issues” (p. 1), and 

points out that big ideas encourage students to create meanings in their work. Duncum 

(2002) argues that in the visual culture education students can develop critical 

understanding and empowerment of visual culture surrounding us by exploring meanings 

through their own art production.  

 I examined literature advocating for the interaction between visual and linguistic 

thinking (Duncum 2004; Parson, 1998). Parsons (1998) argues that language is an 

important means through which culture is mediated, therefore, linguistic thinking and 

visual thinking should interact to help the viewer understand visual art. Duncum (2004) 

brings attention to utilizing picture books in art education as a form of visual culture 

education, advocating for its effectiveness to explore relationships between words and 
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images. In this regard, he argues that words can help “anchor” (p. 256) the meanings of 

pictures, and vice versa. 

 Finally, I examined the cases incorporating writing into art education (Olson, 

1998; Walsh-Piper, 2003). Olson (1998) argues that the process of writing, which is 

“collecting, focusing, ordering, drafting, and clarifying the text” (p.185), is similar to the 

art making process. He instructed his pre-service art teachers to take the steps of writing 

about their own artwork and to share their progress. Walsh-Piper (2003) argues that 

creative writing makes art appreciation more meaningful. She introduces various methods 

including poetry, prose fiction, autobiography to engage students with exploring the 

special synergy between creative writing and art viewing.  

Summary of the Study 

In order to determine the extent to which making and viewing images with text 

enhances elementary students‟ meaning making in art and contemporary cultural forms, I 

conducted two related studies: the first study was a case study of a group of first to fourth 

graders in the Austin Korean School art class; and the second study was an action 

research project with an individual student, David, from the AKS art class.  

 In the study at the AKS art class I created and implemented a nine-session unit of 

study that incorporated written words into creating and viewing works of art or images of 

visual culture, such as advertisements and picture books. Before beginning to implement 

the curriculum the students completed a pre-instructional questionnaire after viewing a 

series of contemporary works of art and commercial images. The questionnaire was 
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intended to determine their meaning making through art appreciation. After that, I 

implemented the curriculum, which consisted of five viewing sessions and nine art 

making sessions. In viewing sessions, the students viewed commercial images and works 

of art that originally contained texts or stories without showing their words. After the 

class discussions about the meanings of the images the students individually wrote the 

meanings of the images on small pieces of paper. After they shared their writings with the 

whole class the students were shown the original text of the works of art or 

visual/material culture images in order to know about the original meanings of the images. 

In art making sessions they created various kinds of word-pictures, such as story-quilt 

making and constructing advertisements. In this regard, they first wrote stories or texts, 

including meanings and created images implying those meanings. On the last day the 

students completed another questionnaire after viewing a slightly different slideshow 

from the one for the pre-instructional questionnaire. This second questionnaire was 

intended to determine the extent to which their meaning making was enhanced compared 

to the beginning of this class, and to explore the effectiveness of the curriculum and 

practice. Then, I analyzed students‟ writing, questionnaires, interviews, video recording 

of the art class, and students‟ works of art in order to determine the development of 

students‟ meaning making through art.     

After this study with the students at the AKS art class I determined that I would 

like to extend this research to another related study with an individual student in order to 

address difficulties encountered in the AKS art class. I wanted to improve the strategy 

and to eventually develop a more meaningful curriculum that is both engaging and 
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educational. To achieve these goals I decided to extend this research based on the 

findings from the research at the AKS, but using different methods with an individual 

student from the AKS art class, David. 

During twelve sessions of individual study with David I maintained the basic 

structure of the AKS art class: I divided the art class with David into making and viewing 

sessions, and I implemented lessons incorporating writing into my teaching. For this 

second part of the research, I employed an action research methodology. Using action 

research each activity of the day in this instructional unit was planned based on David‟s 

feedback, performance, and my own evaluation of the teaching and learning from the 

previous classes. I interviewed David every class, recorded the interviews, and analyzed 

them. I also analyzed David‟s works of art and writings. All these procedures were 

intended to determine to what extent his interest was enhanced and to evaluate the 

effectiveness of the curriculum and practices. On the last day of the instructional unit, 

David visited an art museum to determine to what extent he was involved in meaning 

making through viewing art firsthand.  

Conclusion Regarding the Overall Study 

These two related studies show that incorporating writing into viewing art and 

creating art positively influences students‟ confidence in talking about art, as well as in 

their meaning making through art.  
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Most of all, these studies indicate that writing about the meaning of images 

and the related activities enhanced students’ participation and confidence in talking 

about the images. In the beginning of the curricular unit, a few students raised their 

hands to provide what they thought the images were about. However, in the later classes, 

they were used to discussing meanings of the images and sharing their thoughts. At the 

end of the curricular unit many students raised their hands and competed with one 

another to talk about the meanings of the images from their own perspectives. This 

appears to indicate that the students became more confident in talking about images as 

the classes occurred. The individual study with David also showed that he became very 

comfortable in talking about meanings of the images by the end of the class. On the last 

day of the instructional unit, when David visited the Blanton Museum of Art in order to 

view original works of art, he talked continuously about how the art inspired him and 

what kind of stories the artwork implied. In this regard, David voluntarily talked about 

the meanings of the work of art in the museum. He actively created meanings from 

diverse genres of art, even abstract paintings which were devoid of underlying meanings 

or hard to know. 

Second, a curriculum that enhanced students describing images, discussing 

them, and writing about the meanings of art positively influenced students’ 

construction of meaning through art appreciation. In the study at the AKS art class 

the students‟ writings done during the viewing sessions and the pre- and post-

instructional questionnaires showed that students‟ abilities to describe and interpret 

images and to envision the emotions of images were enhanced to some extent. For 
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example, a student in the AKS art class stated that she could see more things after she 

wrote about the meaning of the images. The individual study with David also indicates 

that he told more about the meanings of images in the later days of the instructional unit 

than he did in the beginning of it.  

Third, by learning about an artists’ intention or context of an image, as well 

as by constructing students’ own meanings of it, students can be engaged in more 

profound learning in art. Barrett (2000) argues that “interpreting art is an endeavor that 

is both individual and personal, and communal and shared” (p. 8), and meaningful 

interpretation of an artwork requires balance between these personal and communal 

interpretations. During the individual study with David he stated that it was interesting to 

talk about his own interpretation of images but, at the same time he wanted to learn about 

the original intention and contextual background of the work. As specific methods to 

achieve this goal I instructed David to pose questions about the meanings of an image 

and pursue answers, to conduct research on the questions, and to create novels or essays 

reflecting the students‟ own thought on the work of art.  

Fourth, the effectiveness of the students’ prior-writing about their own art 

should be reexamined. In the study at the AKS art class the students‟ opinions about the 

prior-writing was split. While some students stated that the prior writing about their own 

art could help them create meaningful works of art, some students stated that they did not 

enjoy doing the prior-writing and wanted to do artmaking right away without the prior-

writing activity. For example, a student stated that writing prior to art-making helped her 

to get an idea for her artwork and organize her thoughts on what images she was going to 
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create. Meanwhile, another student stated that it was hard to relate her writing to her 

artmaking when she did story-quilt making. In the individual study with David, he also 

did not like the prior writing until he reached the end of the instructional unit and was 

skeptical about the usefulness of it to enhance meaning making through artmaking. In this 

regard, I offer that some students think first visually, therefore, the prior-writing for their 

own art can be unnecessary or intimidating.   

Finally, group discussion and group brainstorming were very useful to 

motivate students to be engaged in meaning making through art. Most of all, by 

working with their friends students could enjoy learning and did not feel intimidated by 

thinking about meanings of images. Data from the AKS study reveal that many students 

enjoyed group projects. Furthermore, students appeared to be excited when they did 

group brainstorming about words related to “light” prior to the paper-stained glass 

making activity. These group discussions and group brainstorming sessions were also 

educational; through sharing ideas between their group members, the students could learn 

from each other. Furthermore, by competing with other groups, they were motivated to 

generate more ideas of greater sophistication.  

Suggestion for Further Instructional Application 

 While this research implied various methods for using writing in an art class in 

order to promote students‟ meaning making through art, it would be beneficial to 

consider more interesting and educational methods using writing based on the conclusion 

of this research. In this regard, I suggest several ideas related to collaborative writing and 
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visual art in order to make students engaged in meaning making through art. The 

following is a brief description of selected ideas for further instructional application for 

elementary art classes.  

Connecting Writing and Performance Arts Based on Art Appreciation 

 Regarding the construction of meaning in art appreciation, I suggest utilizing 

writing and creating performance arts together. In the study with David he viewed a work 

of art, thought about the meanings in his own perspectives, did research about it, wrote a 

novel about the work of art, and then created a drawing based on the writing. He stated 

that he enjoyed the class and I also assessed that all their processes were educational and 

effective. Comparing the original work of art with his work of art based on his own 

interpretation was quite interesting.  Delaney (1998) suggests that “verbal, visual, 

kinesthetic, musical, dramatic, and many other types of process can be used in working 

with art images” (p.136). Likewise, after students view a work of art or an image from 

material culture, speculate about it, and do research on it, they can create some sort of 

performing art, such as drama and dancing, and perform it. I suggest this for two reasons. 

First, students can learn from collaborating with other students while they create and 

perform their arts. According to the data from the pre-instructional questionnaire and the 

interviews in the AKS study a majority of the students selected the group project as the 

most interesting activity. Second, students would be deeply engaged in meaning-making 

with the work of art and have memorable experiences by creating performing art, 

preparing for the performance, and presenting it to the audience. Through these 
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experiences I believe that students can have opportunities to be engaged in more 

profound learning through art appreciation.  

Multiple Museum Visit and the Preparatory Classroom Lessons 

 Second, I suggest that elementary art teachers schedule multiple museum visits 

and provide preparatory classroom lessons before the visits. Walsh-Piper (2003) stated 

that the ideal setting for art appreciation is an art gallery or museum since real works of 

art have presence and power to act as a catalyst for ideas and emotions. In the study with 

David, he was excited seeing the real work of art and talking about them. In this regard, 

school teachers can benefit from collaborating with museums educators. Burchenal and 

Lasser (2007) point out that students would have more benefit from a series of 

partnership programs between schools and museums rather than from a “traditional one-

shot museum visit” (p.103). As specific methods of true collaboration between schools 

and museums, Burchenal and Lasser also suggest preparatory classroom lessons before 

museum visits, professional development for teachers, and multiple museum visits during 

a specific period of time.  

Group Brainstorming and Group Writing 

 Third, I suggest elementary art teachers should effectively utilize group 

discussions for incorporating writing into the art class for meaning making. I observed 

that the students at the AKS art class were excited in the group brainstorming about 

vocabulary words related to “light,” which was followed by the paper stained-glass 

making. Art teachers can extend this activity by creating group writing; for example, each 



 

132 

 

group can create a list of vocabulary words inspired by the work of art, and then the 

group members could collaborate to create poems utilizing some of these vocabulary 

words. In addition, a student at the AKS art class stated that she enjoyed listening to other 

students‟ opinion. Therefore, I believe that through this group discussion students can 

open their eyes to new perspectives regarding the images they view and motivate each 

other to construct meanings.  

Implications of the Research in Art Education 

 This research study aimed to contribute to the further development of practical 

applications for elementary students‟ meaning making through art. Until recently many 

elementary art classes have focused on introducing media and artistic techniques in order 

to promote creative self-expression (Walker, 2001). However, many art educators 

advocate for meaning making through viewing images or artmkaing in the art classroom 

(Barrett, 2000; Walker, 2001; Olson, 1998). Under these circumstances this research 

study can suggest to elementary art teachers effective and interesting methods to teach 

meaning making through art.  

 Moreover, this study explores the relationship between visual art and writing for 

constructing meaning through art. Many researchers explore this relationship to promote 

students‟ language skills or writing performance. However, there are few studies wherein 

elementary art teachers can utilize writing to encourage students‟ meaning making 

through art. Therefore, this study can contribute to the further development of practical 

applications incorporating writing into art class for meaning making.  
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  In addition, this research makes the case for incorporating visual/material culture 

education in the elementary art class. Many art educators have been advocating for 

including visual/material culture education in school art classroom (Keifer-Boyd, 

Amburgy, & Knight, 2003; Barrett, 2003; Duncum, 2004).  This study was also intended 

to encourage students to identify underlying meanings in images from visual/material 

culture as well as more traditional works of art. For example, I brought students‟ attention 

to advertisements and picture books, which the elementary students encounter in their 

everyday lives. Through introducing images from visual/material culture into art class, 

students can have opportunity to learn about and better understand images and objects 

that surround us.  

Recommendations for Further Related Research 

 Art educators would benefit from further research related to developing more 

effective methods for incorporating writing into art classes for students‟ meaning making 

through artmaking. Additional studies could include examining post-writing activities, 

instead of prior-writing, about/on their own artwork. David and some other students at 

the AKS art class did not like prior-writing about meaning for their own work of art and 

questioned the value of this activity for promoting meaning-making through artmaking. 

Leigh and Heid (2008) introduce many cases in which drawing help young students to 

write more effectively. They took examples of the study of Olshansky (2007) in which 

students at all grade levels used more descriptive vocabulary in writing after they created 

pictures. Moreover, some students are inclined to be more visual thinkers rather than 
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verbal thinkers.  For these students prior-writing activities can be a burden and 

unnecessary and even prohibit them from generating rich visual material. However, if 

students do the post-writing activity for their own art, they might expand their initial 

ideas for their own art and discover new meanings. 

 It would also be beneficial to engage in a case study of the students who enjoy 

writing about meanings, both for their own art and that of others. In the AKS art class, 

there is a student who greatly enjoyed collaborative artmaking and writing. His art pieces 

were very creative and meaningful word-pictures. Therefore, it would be useful to 

investigate students who enjoy creating collaborations of writings and images and to 

examine their work and progress in meaning making.  

 Other forms of related research could include extended investigation about the 

interdisciplinary benefits of connecting visual art with other forms of art, such as music 

and performing arts. Delaney (1998) argues that “An interrelated arts learning experience 

can help students interpret art images through more than one process” (p.136). 

Furthermore, as our contemporary art as well as culture both display multimodal aspects, 

it would be beneficial to examine the effectiveness of curriculum which combines these 

creative modes of expression in schools in order to develop students‟ meaning making 

through art. In this regard, researchers can design and implement curriculum or study 

interdisciplinary programs incorporating visual arts into other art forms.  

 As this study has shown, whether working with a single student or an entire class, 

there are many possibilities for incorporating meaningful writing activities into the 
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elementary-level art curriculum. Doing so will expand the richness of the art learning 

experience for students and providing opportunities for teachers to enlarge their 

instructional offerings. There is much more that can be explored in the interdisciplinary 

region between the visual arts and language arts, as seen in this study, and I encourage 

others to utilize the work I have done here both in their classrooms and as foundational 

motivation for further research.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

136 

 

Appendix A 

Slideshow Images for the Pre-Instructional Questionnaire 

 

George Rodrigue‟s Me, Myself, and I in Louisiana 

 

Sayhey Chung, Desire Part 1 



 

137 

 

 

Dorothea Lange, Migrant Mother (1936) 

 

 

Do-Ho Suh, Seoul Home/L.A. Home/New York Home/ 

Baltimore Home/London Home/Seattle Home (1999) 
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Christine Chin, Mouthy Tomatoes 

 

Gilles Barbier‟s L’hospice (2002) 
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A “Bueno Aires Zoo” Advertisement 

 

 

A “Levi‟s Kids” Advertisement 
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A “WWF” Advertisement 

 

 

A “Lego” Advertisement 
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Appendix B  

Slideshow for the Post-Instructional Questionnaire 

 

George Rodrigue‟s Me, Myself, and I in Louisiana 

 

Sayhey Chung, Desire Part 1 
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Dorothea Lange, Migrant Mother (1936) 

 

 

Do-Ho Suh, Seoul Home/L.A. Home/New York Home/Baltimore Home/ 

London Home/Seattle Home (1999) 
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Christine Chin, Mouthy Tomatoes 

 

 

Gilles Barbier‟s L’hospice (2002) 



 

144 

 

 

 

A “Bueno Aires Zoo” Advertisement 

 

A “Levi‟s Kids” Advertisement 
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A “WWF” Advertisement 

 

 

A “Lego” Advertisement 
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George Rodrigue‟s Me, Myself, and I in Louisiana 

 

An Advertisement for the Promotion of Milk Consumption 
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Rene Magritte, Homesick 
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Appendix C 

Responses from the Pre-Instructional Questionnaires 

Question 4 Data from the Pre-Instructional Questionnaire 

 

Question 5 Data from the Pre-Instructional Questionnaire 

 

 

Not 
interesting 
to me at all

16%

somewhat 
interesting to me

37%

very interesting to 
me
42%

extremely 
interesting to me

5%

not interesting to 
me at all

11%

somewhat 
interesting to me

39%

very interesting to 
me
44%

extremely 
interesting to me

6%

Question 4. 

Overall, the 
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Question 6-1), 2), and 3), and Question 7 Data from the Pre-Instructional 

Questionnaire 

To be Continued…. 

6. Guess the 
meanings of three 
images which the art 
teacher will show 
and write down your 
interpretation to 
three image - 1) Me, 
Myself, and I in 
Louisiana 

6-2) la Hospice (a 
home for old 
people) 

6-3) Levis Kids 
Advertisement 

7. Select one image 
from this 
presentation that I 
found interesting or 
like, and write down 
my own 
interpretation to 
image I selected 

dog, stating old superheroes 
3 pigs lazy watching 
TV 

I liked the lego one 
it’s funny how it’s 
like building blocks. 
It’s a toy. 

3 dogs old superheroes 3 little pigs sitting Lego tower 

me, myself, and I  superheroes 3 little pigs 
tomatoes with 
mouth 

3 foxes pajamas lego crane The lego 

It looks like puppies 
It seems to me a 
hospital 

It seems that pigs are 
watching TV 

It was funny to see 
the smiling tomatoes 

three dogs (me, I, 
you) 

old superheroes 
Three little pig (the 
bad version) 

Lego advertisement 
because I like legos 

three me's 
The old guys resting 
place 

the three little pigs 
were wearing the 
jeans 

I liked the tomatoes 

I think it was 
showing that the 
artist liked dogs and 
colors so he/she put 
them together to 
make colorful dogs 

It looks like 
superheroes all old 
and weak in a old 
people's home 
resting 

The three little pigs 
became lazy and fat 
because they got rid 
of the big bad wolf. 

This picture shows 
three tomatoes 
talking. 

The same dog is 
made into 3. 

Old superheroes 
retire and are in a 
place for old people. 

The 3 pigs are tough 
now and are fatties. 

Something that is 
smaller costs more. 

picking dog 
superheroes are very 
old 

watching movie 

Their faces are so 
ugly. They put paper 
bags on their head 
and dancing at night. 
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6. Guess the 
meanings of three 
images which the 
art teacher will 
show and write 
down your 
interpretation to 
three image - 1) Me, 
Myself, and I in 
Louisiana. 

6-2) la Hospice (a 
home for old 
people) 

6-3) Levis Kids 
Advertisement 

7. Select one image 
from this 
presentation that I 
found interesting or 
like, and write down 
my own 
interpretation to 
image I selected. 

They get the same 
dog and make it 3 
three dogs but with 
different colors 

old people resting- 
the old people are 
all superheroes and 
are made up 

It looks like they ate 
and watched TV and 
got fat. 

I like the tomato 
with lips because it 
is funny. 

me, myself, and I old superman Three fat pigs old superman 

3 dogs superheroes 3 little pigs Lego crane 

3 dog brothers that 
are scared of 
something far away 

superhero now 
retiring 

The three little pigs 
are having a brake 

a talking tomatoes 
because I think it is 
funny 

three dogs old superheroes Three fat pigs 
 

I have three parts 
and the colors 
represent the colors 
in the American 
national flag 

If someone is old, it 
is not use when he 
or she is old 

The Levis jeans is 
strong enough for 
pigs to wear it 

It is much cheaper to 
go to the zoo and 
see than buying a 
stuffed animal toy 

The dog in different 
colors 

The images is 
superheroes retiring 
because everyone 
gets old and dies 

The two pigs are lazy 
and the middle is 
clean because the 
two pigs make 
house, stray, wood 
and the middle one 
makes a house of 
bricks. 

I found interesting 
the crane holding 
the legos because 
the crane builds, just 
like us building 
legos. 



 

151 

 

Appendix D 

Responses from the Post-Instructional Questionnaires 

Question 2-a), b), and c), and Question 3 Data from the Post-Instructional 

Questionnaire 

2-a. Guess the 
meaning of an 
artwork, Me, 
Myself, and I in 
Louisiana. 

2-b .Guess the 
meaning of an 
advertisement, Got 
Milk? 

2-c. Guess the 
meaning of an 
artwork, Homesick. 

3 - Select one 
interesting image 
from this 
presentation and 
guess the meaning 
of it. 

me, myself, and I 

Superman, I think I 
know why superman 
is on the cloud. 
Superman is 
showing that he is 
smart 

Homesick I think the 
man wants to go 
home but he don't 
know where it is 

I like the image that 
had lego crane 

me, myself, and I in 
Louisiana 

Superman was in 
underwear. 

Homesick outside 
Lego crane is funny 
because I can add a 
note. 

it is a picture of 3 
dogs friends 

It is a picture of 
superman with milk 
mustache in the sky 
clouds. Got milk? 

It is a picture of a 
lion and a man with 
black wings, scary! 

I like the dogs and 
that’s why I like it 

 
Drink milk good for 
you God Milk. 

I wanna fly home. 
But lion heal won't 
let me roar! 

Get a life weirdo. I 
am not going to lose 
my life like those old 
people remember I 
said get a life. Get a 
job too! 

they turn into a 
ghost 

The superman is 
wearing a 
underwear to look 
like a girl 

the lion is getting 
homesick on his way 
home when he 
escaped from the 
zoo. 

the giant lego is 
destroying the lego 
land 

Three dogs are in 
Louisiana 

Superman drunk 
milk. Got milk? 

The lion wants to go 
home, the lion is 
homesick 

It is a poster that 
says to go to lego 
land when it's 
finished. 

To be Continued…. 
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2-a. Guess the 
meaning of an 
artwork, Me, 
Myself, and I in 
Louisiana. 

2-b .Guess the 
meaning of an 
advertisement, Got 
Milk? 

2-c. Guess the 
meaning of an 
artwork, Homesick. 

3 - Select one 
interesting image 
from this 
presentation and 
guess the meaning 
of it. 

The artist liked dogs 
and colors so her or 
she put them 
together: colorful 
dogs 

Superman is 
showing off his 
super special 
underwear! So 
what! 

There is a lion 
sunbathing on a 
bridge because he 
does not know 
where he is! 

Women are dancing 
with paper bags on 
their heads and 
shaking their butts 

Three dogs are 
called me, myself, 
and I 

Superman wants to 
be more famous so 
he goes on a comme 
rail 

I always turn into a 
lion and my parents 
never remember 
me. 

I like the talking 
tomato because 
they can 

Me, myself, and I in 
Loui. The person 
lives in Louisiana 
and three me can be 
three types of 
people. The red is 
really mean, blueis 
really sad, and last is 
normal person. 

Got milk? Superman 
was thirsty and 
there was no milk so 
he went to sky to 
get sky-milk. 

A man grew wings, 
got captured in zoo. 
He made friends 
with lion, and they 
both miss home. 

3 pigs. The pigs 
knew the wolf could 
not get them so they 
became lazy. 

three dogs are one 
Drink a lot of milk to 
grow strong, tall, 
and healthy. 

I want to go to the 
place I belong. 

because I will 
control the thing to 
kill people. 

They copied one of 
himself and then 
colored the two. 

They are saying that 
if you drink milk you 
will get healthier 
and stronger. Got 
Milk? 

The lion is homesick 
but the man does 
not let him go back. 

It is funny because 
they look like they 
are dancing and 
have papers bags on 
their heads. The one 
with the bunny on 
their butt is funny. 

Me, myself, and I are 
the some dog just 
different colors! Big 
Deal! 

Superman is strong 
because of milk, 
"Got Milk?" Big 
Deal! 

The Lion is homesick 
but the man isn't. 
Big Deal! 

Bunny but person is 
very funny. They are 
dancing and talking 
their buts white 
while shaking them. 

To be Continued…. 
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2-a. Guess the 
meaning of an 
artwork, Me, 
Myself, and I in 
Louisiana. 

2-b .Guess the 
meaning of an 
advertisement, Got 
Milk? 

2-c. Guess the 
meaning of an 
artwork, Homesick. 

3 - Select one 
interesting image 
from this 
presentation and 
guess the meaning 
of it. 

His mind was split 
into confusion 
because of 
something in 
Louisiana. 

Superman is a tough 
hero, so the people 
are trying to 
advertise milk by 
superman saying 
"Got Milk?" 

He wants to go 
home rather than 
staying with the 
man. 

Oil make a river 

I think they are 
three me's 

I think superman 
drank milk and got a 
milk mustache. 

I think the man 
wanted to go home 
so he got the wings 
from the lion. 

The tomatoes want 
to talk so they steal 
the mouth from 
human. 

The dogs have been 
punished by the 
owner and been 
kicked out of their 
home. 

Superman was tired 
since he went door 
to door to get some 
milk. 

The lion prevents 
him to go home. 

The tomato ate a 
person. 

three dogs Superman on clouds 
a lion wants to go 
home 

there are tomatoes 
with lips 

I think the three 
dogs are in a dark 
forest that has big 
tall oak trees 

I think he is standing 
on the cloud after 
drinking milk. 

I think they are on a 
circus and he can't 
go home with a lion. 
The man's mom said 
he can't come back 
home with the lion. 

I like the pig one 
because it looks very 
funny. 



 

154 

 

Question 8 Data from the Post-Instructional Questionnaire 
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Question 9 Data from the Post-Instructional Questionnaire 

 

 

0

1

2

3

4

not 
interesting at 

all

somewhat 
interesting to 

me

very 
interesting to 

me

extremely 
interesting to 

me

n
u

m
b

e
r 

o
f 

st
u

d
e

n
ts

9. Writing for your works of art in this class was (By sex)

female (Total 10 students)

male (Total 7 students)

0

1

2

3

4

not interesting to 
me at all

somewhat 
interesting to me

very interesting 
to me

extremely 
interesting to me

N
u

m
b

e
r 

o
f 

St
u

d
e

n
ts

9. Writing for your works of art in this class was (By age)

7 years old

8 years old

9 years old

10 years old

11 years old



 

156 

 

Appendix E 

Students’ Writing about Images in the Viewing Sessions at the AKS 

1. Students’ Writings about the Meaning of Faith Ringgold’s Tar Beach (Fig. 14 
on page 44) 

They are hungry and they are having dinner, on a moonlight night on a rooftop. A 
quiet dinner. 

Patterns seemed to represent the artist’s lives from the birth to the present.  

They went to the top of a building. Girl and boy are dreaming on a blanket. Parents 
are having a drink together.  

I think it is about a family that was on a vacation but they are on top of a building to 
see the pretty view.  

Tonight we went on top of the roof and two children are dreaming and parents are 
having a meal. And a girl was flying in the night.  

As they went upstairs, grace asked “Mom can we sleep there.” Mom said,” “Yes,” Bill 
said “Yha.” Tina was quiet. Finally, they went up to the top. One woman and 2 men 
were waiting for them. The adults talked and the kids play finally, 3 hours later, their 
mom said “fine to go to bed!” and then, they slept soundly, adults drinking tea. Then, 
Tina Woke up, quietly, she stood and flew in the night sky.  

A family is enjoying freedom and a baby is dreaming he/she is flying. Parents are 
eating and two kids are dreaming peacefully.  

A beautiful night and amazing shows are now live. People eat fancy food.   

The family is eating and taking a nap.  

Party on building. 

I think that they are having a family dinner.  

Two people sleeping. The rest talking and drinking.  

Being Free. It was on Sunday, they were at a top of a building. They’re being free.  

They are on top of the roof and they are eating and two people are on a blanket 
laying down and looking at the sky.  

There is a girl flying there having a date.  

The family is on the top of a building. Having a picnic. The boy and the girl are having 
a dream and the parents are looking at the sky.  

The family went top of the hotel. There are eating and sleeping. They are living 
happily. They are also having a good trip. 

2 people are sleeping on the roof.  

Freedom 
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2. Students’ Writing about Meaning of a Milk Advertisement, Got Milk? (Fig. 
10 on page 38) 

A superman is wearing an underwear. I think he drank milk before he came up the 
sky.  

Superman is flying in the sky. Superman is wearing an underwear. 

Superman is posing for an advertisement. The advertisement is for a superman 
doll, which is very very stupid. So there.  

He has mustaches. He is underwear.  

He seems to pose for a movie or a cartoon. But why is he wearing a underwear?? 

Superman is wearing tights. This is an advertisement for a movie, I think.  

Superman is wearing his underwear outside because he wants everybody to see it.  

Superman is on the clouds. 

The superman has his dumb underwear on.  

The superman has a milk mustache. He also has his super under pants on. He flies 
like an airplane.  

In my opinion, superman seemed to drink milk. It looks like an advertisement for a 
movie.  

Superman has underwear and tights to look like a girl. 

Superman is wearing tights because he is trying to dance and get a girl.  

I think superman should not have underwear on for everyone to see because it is 
embarrassing.  

Superman is having a break and is in the sky. 

Superman milk mustache and red underwear and cape and a superman sign.  
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3. Students’ Writing about Meaning of an Image in a Picture book,  
Black Derino, Got Milk? (Fig. 15 on page 42) 

They have freaky eye balls that are bigger than their feet and arms. They are weird 
and small. 

They are pooping to attack the enemy. 

I think that the black one was not sleepy, so it decided to go and look at the moon. 

The black puff is looking if his son sleeping because he is a king. 

Since the one on the branch is so ugly and the others look better he thinks he is left 
out and pops out way to much when he is with them. Plus, he doesn’t seem worthy 
enough to be in a group that is so GOOD-LOOKING. 

The black owl eats too much so he accidently pooped out the tree. He feels left out 
because he is fat and the others who are sitting in the poppy tree, are skinny, 
hungry, and colorful.  

The black bird slept during the morning and got up at night.   

The black one is guarding and pooping at the same time.  

In my opinion, the black one looks like a caterpillar. 

The other furballs are sleeping but the black furball wants to die, so he goes to the 
tip of the branch and is about to fall off.  

The other owls think that he is so ugly and dull so they separated themselves. The 
other owls think they are better than the other.  

I think the birds are sleeping and the black one wants to die.  

I think that they are mad while they are sleeping. 
A caterpillar is sleeping and the head wants to play so he goes away and bounces 
on a tree branch.  

I think that the black one is the mother of the three owlets. 

The black puff ball doesn’t have any color that’s why he is at the top of the tree.  
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