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Culture integrates more than ideology and tradition. These cultural elements are 

supplementary factors that unite under certain conditions to assist in the development and 

understanding of what is right, wrong and/ or expected within a group. Ideology 

specifically has been found to influence and construct societal norms, and play a vital 

role in the conscious and subconscious interactions of individuals. These ideologies 

(superficial and non-superficial) have implications for the interpersonal interactions 

between individuals within and between the same cultural groups, as well as implications 

for organizational and professional development within academic and professional 

settings. This study will examine culture and ideology through an investigation of 

environment and its relationship to ethnic identity development. In addition, the study 



 viii

will investigate the possible relationship between ethnic identity and perceptions of 

credibility.  

Findings suggest that culturally related materials in an academic setting are not 

related to strength of ethnic identification with regard to ethnic identity- behavior; yet 

ethnic identity- achievement may be slightly related to school environment. Further, 

ethnic identity and school environment are not influential in the perception on credibility 

of people of divergent skin-tones. The research explores practical and theoretical 

implications, discusses the limitations of evaluating skin-tone of African Americans, and 

suggests proposals for future research. 
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CHAPTER I 
INTRODUCTION  

 
Over the past few decades, a significant amount of attention has been placed on 

developing a better understanding of ethnic minorities in the United States. With the 

steady and somewhat momentous increase of certain ethnic populations in America, a 

substantial amount of attention and research has examined identities, cultural affiliations 

and group practices. The intricacy of research focusing on particular minority groups - 

specifically, the African American population, has overtime not only examined 

intercultural relations between African American and non-African American populations, 

but also, intra-cultural interactions amongst the same ethnic group.  

In order to adequately investigate interactions of any particular group, it is 

important to first understand the culture of that population. The review of the literature 

presents the following in regard to African American culture, ethnic and racial identity 

and cultivation theory: (1) discusses strengths and limitations of prior historical and 

descriptive evaluations of skin-tone and race; (2) defines and clarifies cultural 

terminology and how it is operationalized in this ethnic theory research, and (3) discusses 

strengths and weaknesses of literature examining skin-tone as a defining trait amongst 

people of color.  

 

 

 

 

1 



 The influence of culture, language, and ethnicity is always easier to see in others 
than it is to see in ourselves. Culture, like a second skin, is something that we have grown 
so accused to that we cease to notice that it exists; but it is not surprising that it has such 
a profound influence on our behavior…for others, roots are deeply buried; layers of 
adjustment and adaptation have blunted awareness of their origins. They may think of 
themselves as products of American culture with little reference or connection to an 
ethnic, cultural, or global heritage.  Yet, regardless of how long ago or how recently our 
ancestors came to the United States; our roots- in subtle and not-so-subtle ways- 
influence our attitudes and behaviors (Lynch 1992). 
 

Culture is a multifaceted concept that develops, influences, and redefines value 

development and understanding of acceptable moral standards within a society. These 

moral standards are influential on understanding appropriate cultural interactions within 

and between various racial groups. Hartigan (1996) asserts that race and culture, two of 

the most powerful analytical fulcrums of the past century, are curiously intertwined. He 

goes on to say that each has been “inscribed nefarious distinctions between people… 

[culture and race] are social dynamics that shape contemporary collective identities.”   

These “identities,” influenced and learned early on in childhood around age 5, are shaped 

by one dominant culture and influential of other cultural practices (Lynch, Willis, Hanson 

1992).   Many anthropologists have examined race and culture as being a part of the same 

entity (Harrison 1988; Gilroy 2000; Willis 1992) and acknowledge the importance and 

the impact of racial and cultural relations amongst African American and Anglo 

populations.   

Accordingly, “culture” is often referenced as a singular entity, when in fact, it is 

comprised of various elements including, but not limited to; race, ideology (superficial 

and traditional) and ethnicity. This formal study examines race, as well as, ethnicity as 

components of culture. Further, it evaluates the influence of racial socialization methods 

used within school settings and their impact on shaping cultural ideology. Christoph 

 2



Brumann and William F. Sewell argue that a key dimension in the deployment of culture 

concept is its ability to reference a general aspect of human activity acquired through 

learning (in contrast to instinct) that systematically imbues material and social relations 

with meaning (Hartigan 2005). This study aims to examine culture and assess how early 

these social meanings began to impact a child’s ethnic and racial identity. Further, an 

investigation of ideological development and understanding of phonotypical preferences 

will be assessed through aesthetic appraisals of photos displaying African American 

women.   

  Further, the research will aim to identify and understand the influential factors 

that strengthen and, at times, hinder cross-cultural and intra-cultural communication in 

American society. Studies have shown that children become more aware of culture 

around age 5 (Lynch and Hansen 1992) and that they have the ability to distinguish skin 

color as early as age 3 (Clark and Clark 1940). 

Although culture is socially defined, African American children are neither 

completely homogenous nor heterogeneous with respect to individual difference (i.e., 

ethnic group identification, media exposure and attitude development); therefore, this 

research will address the following questions with regard to quantitative and qualitative 

methodology considerations. 

 
Research Question 1: 
 
 
 
Research Question 2: 

Is the amount of culturally relevant materials posted within an 
educational institution related to the level of (strong or weak) ethnic
identity amongst African American children? 
 
Is the child’s level of ethnic identity related to their perception of the
credibility of models with divergent skin-tones?  
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This research task will test the following hypotheses: 
 
Hypothesis 1: 
 
 
 
 
 
 
 
Hypothesis 2: 

 RACIAL IDENTITY AND CULTURALLY RELEVANT MATERIALS:  

Children in institutions with large amounts of culturally related material will 

have a higher level of ethnic identity compared to children attending 

institutions with lower amounts of culturally related materials. 

 

DIVERGENT SKIN-TONES AND MODEL PERCEPTION:  Children with higher levels of 

ethnic identity will be more favorable toward the darker skin-tone model and 

less favorable of the lighter skin-tone model.   

This research utilizes a multidisciplinary approach that will incorporate color 

consciousness theory, cultivation theory, and ethnic identity theory.  Contemporary and 

historical academic studies assessing the impact of skin-tone on people of color have yet 

to explore the child’s perception of skin-tone and the perceived trust and competence of 

the models within the ad. Some aspects of the topic have received attention on 

psychological, sociological, and psychosocial levels, yet no in-depth academic study has 

examined it in regards to cultural materials and perception of the messages based on 

intra-racial ideologies and practices. Further, there has been little research done to 

examine the cultivation and influence of materials within academic institutions and there 

influence on the ethnic identity of the child. 

                                      Cultural Ideological Influence (CII) 
 
Identities develop over the course of a lifespan. Some affiliations are understood 

early in childhood while others, such as professional, interest, political, disability, or 
religious affiliations may develop much later in life. Individuals may also retain or lose 
certain affiliations over the course of a lifetime. Identity is not only context-sensitive, 
chosen and ascribed, visible or invisible, and stable. Rather, identity is a complex 
dynamic interception whose locus is the individual (Rothman 2008).  

The three theoretical underpinnings of this study are color consciousness, 

cultivation theory, and ethnic identity and the preponderance of literature addressing 
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these theories are derived from culture. When discussing race and ethnicity, it becomes 

somewhat impossible to ignore the relevance and importance of culture and the elements 

that work together to strengthen and shape this multifaceted concept. For this research, 

the researcher will argue that there is a relationship between not only culture with regard 

to tradition and ideology, but also, that there is a relationship between racial socialization 

practices within educational institutions and ideology development within cultures. 

Figure 1 describes the process in which culture is innately comprised of tradition, 

ideology and behavior.  Skin-tone preferences (e.g., color consciousness) would fall in 

the ideological layer and the formulation of that specific ideology are influenced by 

elements such as identity, cultural environment and perceptions of credibility, which are 

outlined in the bottom portion of the CII model. The dotted lines within the model 

represent a weak relationship, whereas the solid line represents a strong relationship 

between the two constructs.    

 The layers of culture (tradition, ideology, and behavior) influence and are 

influenced by identity development (i.e., ethnic and racial). This identity development is 

able to be shaped by two components of self understanding- interpellation and self-

making, which are not mutually exclusive from one another. The ability to shape identity 

allows for a free flowing process of how an individual perceives themselves and how 

they perceive themselves based off of societies view of them. Accordingly, interpellation 

is structured to encompass the elements of hegemony, stereotypes and prejudices, as all 

of these elements- in some way- shape our understanding of how society understands us 

as individuals.   
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 On the contrary, self-making is developed through self-esteem and self-

concept. Both of these components of self-making are traits that are formulated and 

strengthened during early childhood and continue to develop over time (Lynch and 

Hanson 1992). An individuals environment, and for the sake of this research, specifically 

cultural environment, influences the relationships of all of the aforementioned stages. 

This research examines children specifically, therefore environment now not only 

includes family and friends- but also school (teachers, classmates, and principles), and 

social cultivation (i.e., materials displayed within the school, school mediated programs, 

and lessons taught in the classroom).   

 An examination of the layers of culture, often evaluate ideology and 

tradition as being influential of one another, thus these components are capable of 

intersecting under certain conditions (Lynch 1992; Whaley 1990; Hall and Du Gay 

1996). When discussing the idea of superficial ideology, this would be an instance when 

ideology and tradition may intersect. The cumulations of ideas that are blended together 

to shape ideology are formed due to some level of traditional thought. Consequently, 

ideology may become traditional (consciously or subconsciously) and traditions have the 

ability influence ideology. These two components are closer to the core of culture as they 

are strong and lasting.  They do have the ability to be changed, however it would require 

a gradual and steadfast effort from the group in which the ideologies are upheld. The 

outermost layer of culture is that of behavior. Behavior is exclusively in a layer of its own 

and is often the layer that can be seen by individuals in and out of the cultural group. 

Fittingly, behavior is the element that is most often examined by social researchers.  
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Behavior can influence identity or identity can influence behavior, and there is 

arguably certain levels (layers) of identity that influence what circumstances dictate the 

flow of this process. This process is referred to as Cultural Ideological Influence (CII).  

CII works together and travels through distinct phases that ultimately shape our 

understanding of ourselves and those around us. These understandings are relevant in 

certain situations and not so relevant (superficial) teachings in other situations. CII has 

the capability of impacting perceptions of credibility as well as social groups that we 

chose to interact with. This research examines credibility of an individual based on 

perceptions of trust and competence.  
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Figure 1:    Cultural Ideological Influence Chart 

= Ideology                                             = Tradition                                            = Behavior 
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 Purpose of This Study 

This research will investigate a child’s sensitivity to culturally related materials 

posted within an educational setting. Two elementary schools in Austin, Texas are 

examined based on amounts of culturally related materials posted within the institution. 

School 1 , referred to in study 1 and study 2 as the High Culture Educational 

Environment (HCEE), incorporates a large amount of culturally related material within 

the school environment. School 2, referred to in study 1 and 2 as the low Culture 

Educational Environment (LCEE), and incorporates a low amount of culturally relevant 

materials. These acronyms are used throughout the paper to reference the educational 

institutions. 

The research is presented as two separate Studies. Study 1 assesses the 

relationship between ethnic identity strength through the MEIM scale, and its relationship 

to the child’s cultural environment (LCEE or HCEE). Next, a pilot study is done at 

Stephens Community Center to assess perceptions of afro-centric features and credibility 

of models with a photo. The pilot study assisted in instrument and methodology 

development for the formal study and provided insight for model types used within the 

photo stimuli presented in study 2.  

Study 2 analyzes ethnic identity strength of children in the fourth and fifth grades 

and the environmental impact of having culturally related materials posted within an 

educational setting. The researcher will examine cultivation within an educational setting, 

and investigate the relationship between school environment and ethnic attitudes and 

behavior of African American children. Specifically, it examines ethnic identity and 

superficial aesthetic assessments of phenotypical traits of human models. Race will serve 

 9



as a large component of study 2, as skin-tone preference is being assessed through 

evaluating the child’s ethnic identity strength. 

   Race, like interpellation, is assessed through the observer’s point-of-view. For 

study 2, the child participant serves as the “observer.” Accordingly, the child’s perception 

of race (i.e., Black, White, Hispanic etc…) may have little to do with the ethnicity (i.e., 

Jamaican, African, Brazilian etc…) of the model. The models presented to the child 

participants will look the same with regard to clothing, hair length/ color and height. The 

only manipulation will be that of skin-tone. In study 2, the researcher will examine  

 the cultivation effect of posted materials within an academic setting; 

 the influential factors that affect preferences of models within the ad based on 

skin-tone and lastly; 

  if a child’s level of ethnic identity is impacted by cultural materials within an 

academic setting.   

Both studies will evaluate the relationship of cultural material present in the schools 

of each participant and ethnic identity and racial preferences of the child. The 

assessments of ethnic identity strength of children in study 1 are important to photo 

selection and overall preferences of models in study two. Each study provides very 

distinct information needed to answer the research questions set forth in this research and 

together, study 1 and study 2 allow for the researcher to examine whether there is a 

relationship between culturally relevant materials within an academic institution, ethnic 

identity strength, and skin-tone perceptions among African American children.  Both 

studies are need to address the overarching research questions, and the information 

provided via use of the MEIM scale and trust and expertise scale are vital to developing 
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an initial understanding of the elements that may contribute to strong or weak ethnic 

identity. In addition, both study 1 and study 2 are needed to assess what other elements 

influence perceptions of African American individuals with divergent skin-tones. Study 1 

and study 2 allow for the researcher to examine both research questions from a different 

perspective. In doing so, a clear assessment of whether or not school environment and 

ethnic identity have a significant influence over child perceptions of models can be 

examined. 

    This study has important managerial implications in the realms of advertising and 

communication as well as social and educational implications in the realms of increased 

understanding of diversity and quality and sensitivity to minority issues in the public 

school systems. According to the City of Austin (AISD) 2005 review conducted by The 

African American Quality of Life Task Force on Education, a “significant gap in 

academic achievement, high school graduation rates, and enrollment in post-secondary 

education persist between African American students and their White peers…” The task 

force put forth five specific recommendations for improving these statistics. Amongst 

them was the initiative to “improve teacher quality and sensitivity” within the classroom. 

This “sensitivity” would arguably encompass the idea of creating a better understanding 

of how to communicate effectively with minority students. One of the first steps to 

effective communication is trust of the communicator.  

Advertising plays an integral part in the promotion of goods in and out of the 

school system. Consequently, it is obligatory for schools to actively strive to integrate 

educational material that incorporates diverse models and spokespeople. Endorsements of 

programs and products used within the school system for the purpose of educational 
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programs such as the Drug Abuse Resistance Education program, also known as 

D.A.R.E.; health awareness initiatives, and overall curriculum development have a 

distinctive obligation in striving to reach the rapidly increasing diverse population within 

school systems through advertisements and materials that incorporate models that mirror 

that of the populations surrounded by such endorsements. Further, materials within an 

academic setting that assist with fostering a level of cultural diversity is arguable as 

important as the lessons being taught in the classroom.  The formal study will investigate 

culturally relevant materials posted in elementary schools, with specific attention paid to 

the fourth and fifth grade classrooms. Ethnic Identity begins to develop around 

adolescence; consequently, the fourth and fifth grades were selected, as the earliest age of 

adolescence has been noted to be age 10- fourth grade (Phinney 1992; Lynch and Hansen 

1994). 
 
Significance and Justification  

The importance and potential implications of this research can be recognized in 

the increased growth of diverse cultures in the United States and the need and desire by 

scholars to learn more about these groups, as they have a significant amount of control 

politically, as well as in the marketplace. The rapid growth and increased spending power 

of African American’s within the U.S. alone has more than doubled over the last decade 

and a better understanding of these groups is necessary for increasing understanding of 

how to improve academic achievement amongst African American children and creating, 

maintaining and strengthening relationships with the minority community. The Nielsen 

Company reported a record $2.3 billion has been spent annually by companies and 

corporations targeting African American consumers (Nielsen Company, 2008). A 
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considerable amount of money is being spent to reach these audiences; one could 

reasonably argue that the models within these advertisements have a certain level of 

impact on the ethnic identity of the African American children viewing the messages.   

Scholars have conducted studies to examine the content of these commercials in relation 

to source credibility and diversity within the advertising (Bailey 2006 and Taylor et. al 

1995) yet few studies have specifically investigated skin-tone of the models within the 

ads. 

This work intends to explore ethnic identity as a construct of a child’s 

understanding of their social environment. Culturally relevant materials posted within 

educational institutions have the potential to be mediated and controlled through 

cultivation and racial socialization practices. These racial socialization practices have the 

potential to not only influence the viewer’s perception of self, but also impact their self 

concepts, which is a component of ethnic identity (Pharr 1990). Research has shown that 

the aesthetic appraisal of phenotypes and skin-tone preference within a culture are 

psychological, not biological and the impact of ideology has proven to have the power to 

shape ones understanding of self and influence skin-tone preferences (Hunter 2001; 

Brown and Keith 1999; Lewis 2004; Herring and Keith 2005).  

Clark and Clark conducted the first exploration of self-identification and 

development of consciousness of self in African American school children with their doll 

experiments in 1939. Kenneth and Mamie Clark were a husband and wife team of 

psychology researchers and the first African American graduates of Columbia University. 

They were well known for their research with children on attitude, skin color preference 

and racial identity. Their most famous work completed in the late 30’s / early 40’s, 
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served as a part of a series of published research papers published which focused on skin 

color and psychological ideologies of children.  

In the doll experiment specifically, the Clarks asked the children to color a human 

figure the skin color that they (the child) thought “was most like them,” and followed-up 

by asking them to color another figure the color they felt little boys and girls should be. 

With the first question, children showed consistent accuracy with their skin color 

perception, with some children coloring the figure one shade lighter than their actual skin 

color, but with the second half, a majority of the respondents selected the lighter colors. 

In the quantitative portion of the experiment, Clark provided stimuli of two dolls- a 

White doll and a Brown doll. The researchers asked the children to select the doll that 

was the pretty doll… the doll that “was good”... and the doll that they would want to have 

or play with. A majority of the African American children selected the White doll. When 

asked why, children responded by saying that the White doll was prettier and better. One 

little boy even commented, “That doll (the Brown doll) is a Negro and I’m a Negro, so 

it’s ugly and I’m ugly”. The results of the initial study showed that segregation had a 

negative psychological effect on children and their perception of themselves and those 

around them.  

The study’s groundbreaking nature provided evidence through qualitative data 

collected that showed that African American schoolchildren preferred light colored 

(white) dolls to that of dark colored (brown) dolls. The Clark study ultimately provided 

enough evidence to influence Brown vs. Board of Education- the court case that ruled 

segregated schools in the South unconstitutional. The Clark study was replicated over 60 

years later in a non-scientific study (Davis 2006). The documentary entitled A Girl Like 
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Me found results mirroring that of the Clark and Clark 1940 study. Although segregation 

laws were eradicated decades ago, this study suggests that a certain level of color 

consciousness amongst African American children still exists.  

This color consciousness will be evaluated in the formal study through examination of 

ethnic identity of fourth and fifth grades and racial socialization practices within their 

educational environments.  
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CHAPTER II 
LITERATURE REVIEW 

 
African American Culture and Ideology 

 
African Americans and the richness of their 

culture have been a part of the United States 
since its founding. Although much of their history 
has only recently been told, African Americans 
have contributed to every aspect of the country’s 
development. Of all of the diverse groups that 
make up the United States, African Americans are 
unique in their history of migration… the long 
path of freedom and equality has influenced the 
lives of African Americans in the United States 
just as their cultural heritage and 
accomplishments have helped to shape the nation 
(Willis 1992). 

 

 
  

African American culture has been influenced by, and influential of traditional 

norms practiced in the United States. As mentioned earlier, ideology and tradition are 

relevant components of culture and the formation of value development and moral 

understanding are derived from interactions made within and amongst people of various 

cultural groups. Ideology itself has a multitude of definitions, yet in-depth analysis of the 

various definitions reveals several consistencies in the literature (deTracy 1903; 

Mannheim 1936; Perdue 1986).  

During the era of the French Revolution, philosopher Destutt de Tracy made one 

of the first to attempts to define ideology, or “idéologie.”  de Tracy viewed ideology as a 

“science of ideas.” Karl Mannheim (1936) added to de Tracy’s definition by asserting 

that ideology includes more than “ideas.” Mannheim defines ideology as “the total 
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structure of the mind.” This structure refers not to the mind of the individual or 

association of individuals, but the constellation of ideas and their processing that reflect a 

period or group (Perdue 1986).  

David Minar (1968) and Gerring (1997) both suggest specific characteristics and 

components of ideology as; 

a collection of certain ideas with certain kinds of content, usually normative; 
As the form or internal logical structure that ideas have within a set; 
by the role that ideas play in the structure of an organization 
as meaning, whose purpose is persuasion; 
as the locus of social interaction 

In order for ideology to be recognized Minar and Gerring held that it must a.) Have 

power over cognition; b.) Be capable of guiding ones evaluations, c.) Provide guidance 

toward action; and d.) Be logically coherent. With so many definitions of the term, it 

becomes cumbersome to agree on any specific definition, however common 

characterizations of ideology have been defined as, a reflection of personality, as meeting 

the individual’s psychological needs, and the way in which a group explains and itself 

understands its position or situation in society (Marx and Engles 1845). For the purposes 

of this research, the term ideology will refer to the collection of ideas within a given 

culture, specifically African American culture, whose meanings are influence value 

development and social interaction. These ideologies have the potential to be superficial 

and/ or traditional, and the origin of such thoughts are not known, however they are still 

recognized nonetheless.  
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Superficial Tradition, Influencing Superficial Ideology  

Black folks aren’t born expecting segregation, prepared from day one to follow its confining 
rules. Nobody presents you with a handbook when you’re teething and says, “Here’s how you 
must behave as a second-class citizen.” Instead, the humiliating expectations and traditions 
of segregation creep over you, slowly stealing a teaspoonful of your self-esteem each 
day…(Lynch 1992) 

 
Some ideologies originate from a collection of superficial thoughts. These thoughts 

can often adversely affect the ways that individuals interact and respond to one another, 

intra-culturally and cross-culturally. Superficial is defined as reaching or comprehending 

only what is obvious or apparent; not deep or profound; shallow;  especially in respect to 

study, learning, and the like (Webster 2007). Tradition is defined as the unwritten or oral 

delivery of information, opinions, doctrines, practices, rites, and customs, from ancestors 

to posterity; the transmission of any knowledge, opinions, or practice, from forefathers to 

descendants by oral communication, without written memorials (Webster 2007).  

Accordingly, in this study, superficial tradition refers to the unwritten customs and 

practices that evaluate and judge people and ideas based off of shallow, and/ or surface 

characteristics.  These judgments, whether conscious or unconscious, contribute to and 

thus strengthen superficial ideologies, and these ideologies serves as one of the central 

contentions for this research.  By gaining a better understanding of ideological and 

cultural practices within the African American  population, it will allow for a more astute 

awareness and understanding of cultural differences that likely impact inter and intra-

racial relations.  

Racial Relations  
Defining race and understanding the various elements that work together to allow the 

idea of race to function can be a complex task. Racial discrimination, racial prejudice and 

racism have frequently been used in present day literature as synonymous terms; however 
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their meanings differ considerably. Racial discrimination is the act of treating a person 

less favorably and/ or denying access due to group membership signified by skin color, 

race, national or ethnic origin with the result that his or her resources and/ or 

opportunities are thus restricted or denied (Bolaffi et. al 2003). Prejudice simply means 

to pre-judge something or someone by having adverse beliefs about subjects based on 

their membership to a specific ethnic or racial group. Specifically, racial prejudice can 

include having a negative attitude towards a person or group based upon a social 

comparison process in which the individuals own group is taken as the positive point of 

reference (Gordon, 2007).Racism goes a step further by ascribing inferiority to groups- 

and thus to individuals based on group membership- by asserting a connection between 

physical characteristics or ethnicity and shared capabilities or characteristics (Gordon 

2007). 

There are two key components to racism- ideology and power. The ideological 

component encompasses the belief (dogma) in genetic inferiority of a group as defined by 

specific physical characteristics, while the power component encompasses the exercise of 

power against a racial group defined as inferior (Gordon 2007). Racism can further be 

divided in specific sub-groups. These groups include; biological racism, cultural racism, 

institutional racism and internalized racism.   

Pharr (1988) argued that in order to be racist, one must possess there is a need for 

power (institutional, individual and economic power). If one lacks the ability to exert 

power within the accused “racist” group, then racism is not possible. This effectively 

nullifies the concept of reverse racism. These concepts are important to strengthening 

understanding of race relations and accurately defining issues that arise when discussing 
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racial relations. Further, assessing the possibility of intra-cultural racism based on the 

aforementioned definitions would prove to be possible according to Gordon (2007) and 

impossible according to Pharr (1988). A minority group’s ability to form prejudices and 

act on them in the form of discrimination toward members within their own group is, in 

fact contradictory of Pharr's definition, however the act of doing so has been illustrated in 

the African American community for many decades.  

Understanding Race – An Anecdote 

A brief anecdote incorporating the terms racial discrimination, racial prejudice and 

racism may be beneficial in conceptualizing and distinguishing the terminology.  
 

~While in college, Zarah decided to join a sorority. Although Zarah was Mexican 

American, she had her eye set on joining Alpha Delta Omega (a fictional African 

American Sorority). A few of her friends were members at other campuses and she really 

loved the community service work carried out by the chapters. During the membership 

interest meeting, Zarah met harsh stares upon entering the conference room at the 

membership interest meeting. The young woman at the door informed her that the 

Hispanic sorority interest meeting was down the hall and that she must have made a 

wrong turn somehow. Further, she went on to tell her that Alpha Delta Omega was for 

African American women only (racial discrimination).  

Zarah was embarrassed and insulted by the woman’s assumption, so she decided to leave 

and go visit the interest meeting down the hall. As she was walking away, she overheard 

the same young woman say, “She just wants to wear the colors. We all know that 

Hispanics are lazy and wouldn’t participate in community service task” (Racial 
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prejudice). After hearing this statement, Zarah decided to continue with her original 

intention of attending the interest meeting of Alpha Delta Omega, but decided to take a 

seat in the back of the room. Ultimately, Zarah was granted membership into the sorority; 

however, she was informed that she would not be able to hold any executive offices 

(treasurer, president etc..) because a majority of the members were concerned that “her 

kind” steal and are unprofessional in public (Institutional racism). ~  

 Zarah’s experiences are illustrations of the lack of communication between two 

racial groups. Some of the actions of the sorority members were inspired by learned and 

adopted group norms. This group could be limited to that of the organization, or it could 

stretch as far as recognizing the group on a racial level. Consequently, the group’s actions 

contribute to ideological thoughts, and play a vital cultural role in racial interactions 

within that group. To better understand why and how these situations and ideologies are 

developed, it is helpful to understand when one begins to learn about the norms a culture.   

Child Development and Understanding of Environment  

Extensive research has been done on child psychological development, in children 

age six to twelve years old, and findings suggest that this time of growth is a very 

essential point in a child’s life (Newman and Newman 1991; Clark and Clark 1939; 

Wade 1996; Burns 1980). It is during this time that family and social relationships are of 

the utmost importance. Family influence has the potential to contribute to a child’s 

sociability and social competence, and it has been found that children who have secure 

family attachments at a young age are also more likely to engage more freely in social 

interactions. This parent-child relationship and understanding of developing personal ties 

with others is developed overtime and are influenced by interactions in the home between 
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the child and family members, discipline techniques used within the home, and control of 

information and social interactions (Newman and Newman 1991.) 

 Child development literature that examines social expectations and a child’s 

understanding of self, suggest that a children develop a clearer understanding of 

themselves (accomplishments, culture, expectations etc…) and others around age eleven 

(1991). In attempting to assess their own abilities, children tend to rely on many external 

sources of evaluation, including grades, teacher’s comments, parental approval, and peer 

approval (Crooks, 1988.) While developing an understanding of what is expected of them 

as humans, children are also learning about their environment and how the people within 

that environment operate and interact. A large segment of environment encompasses 

culture and a child is capable of being a part of many cultures (e.g., school culture, home 

culture, playground culture, etc…) and learning social interaction etiquette within each of 

their cultures is a learning process that begins as early as age six and continues through 

adulthood (Hill 1999; Newman and Newman, 1991; Goodman, 1964; Burns 1980.) 

 A child’s ability to understand race, and distinguish the traits that make them 

similar and different from others, plays an important role in how they interact with those 

around them. A part of learning usually involves classifying and categorizing things in a 

way that make since to the observer. Accordingly, children learn to identity, describe, 

classify, evaluate, and compare themselves and others. This process of learning usually 

involves aesthetically evaluating the physical features of the people around them 

(Goodman 1969,) and race, like many other features is a physical feature that children are 

able to recognize as early as age three (Clark and Clark 1939.)  Mary Ellen Goodman 

(1969) describes a child’s exploration in this world as being an extensive learning process 
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in which a significant amount of preliminary information regarding self and culture are 

learned in a fairly short period of time.  

 
“By age four a child has already learned a staggering number of the ways of his/[ her] 
world- an amazing number in view of the fact that he [children] come into the world 
quite naked culturally physically and culturally.” 

 

Goodman goes on to say that, “the learning of values, and of attitudes, means learning to 

want, to desire, to prefer certain kinds of things, activities, people, and personal traits or 

attributes. Conversely, it means learning to not want, not desire, and not prefer other 

things, activities, etc., or to have some in-between feelings.” This assessment by the 

author suggests that culture and values extend past religious and interpersonal 

interactions, and also include preference development that recognize aesthetic appraisal 

of phenotypical traits. Included in this phenotypical assessment, the child begins to 

inquire and distinguish individuals by eye color, hair type, and even skin color and skin-

tone. Their understanding of culture and environment are created and fosters through 

interactions with others and learned ideologies and teachings from parents, schoolmates 

and social acquaintances. Not only are children, specifically African American children, 

learning how to distinguish themselves on a racial level as “Black”, but moreover they 

are also learning about the phenotypical skin-tone differences within their own Black 

culture. In doing so, they learn about sub-cultural ideological standards within the Black 

culture. These standards set fourth superficial preconceptions regarding light skin-tone 

and dark skin-tone individuals that adversely influences perceptions and understandings 

of Black individuals on a personal, professional and psychological level (Hall 2005; 

Jones 2004; Herring and Keith 2001; Breland 1998; Burns 1980; Edwards 1973.)  
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Culture and Race 
When examining cultural influence, specifically African American culture and White 

culture, it is important to understand that much of African American culture has 

influenced White culture in the United States. Some of the cultural influences and 

elements that distinguish African American’s from other groups are the same elements 

that have the ability to contribute to various stereotypical beliefs held by non-African 

American individuals. These cultural elements include, but are not limited to music (i.e., 

jazz and spiritual song), dance, speech language, and food. Many perceive African 

American’s as great entertainers, cooks, caregivers etc… and these stereotypes originated 

and gained acceptance during the slavery era when slaves were bore the primary 

responsibility for caring both for the slave owners’ family and their own (Holloway 

1990).  Slaves were subjected to a certain level of cultural hegemony that continues to 

resonate in society today. Hegemony, as defined by Antonio Gramsci (1831-1947) as the 

ability of one group to rule or dominate another group or class. Accordingly, the 

hegemonic views of White America have been instrumental in contributing to 

stereotypical and superficial characterizations and depictions African Americans. 

Overtime, these depictions have influenced and shaped the ways which African 

American’s perceive themselves, as well as their African American counterparts. This 

cultural understanding is relevant to the current study, as these ideologies have been 

passed down generation to generation and have been shown to impact perceptions of 

African American men and woman’s development and understanding of their racial and 

ethnic identity. 
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Racial Identity influencing Ethnic Identity 

A part of a persons understanding of self-worth, deals with their understanding of 

their own racial identity. Racial identity encompasses many elements derived from one’s 

social environment.  These elements play a purposeful role in the development of 

negative and positive attitudes of people of color. There are a number of models adopted 

by scholars to assess racial identity. In one of the first models, Noel (1964), examined 

Pride and Disparagement with respect to three specific groups; Identifiers, Disparagers, 

and Ambivalent. A few years later another model was introduced that further defined 

these specific groups by establishing five specific stages a person goes through while 

developing racial identity (Cross 1971) which includes elements involving encounters, 

Immersion/Emission and Internalization of ideologies.  

Racial identity has also been evaluated with regard to assessing possible 

connections between academic achievement and self –esteem. William E. Cross Jr. 

(1991) found that racial identity development is a maturational process: The competent 

Black individual must, and often can grow to effectively negotiate the psychological 

hazards of stigmatizing larger society to construct a foundation of personal satisfaction 

and effectiveness. Ways of doing this, as suggested by Ferdinand Jones (2004) would 

require unrelenting and continuous resilience: in trying to identify a definition for 

resilience, and therefore self-esteem in African Americans. Some combination of 

personal, cultural, and situational variables are important. The traditional Black 

communities foster ongoing social supports, spiritual attitudes, sturdy character, the 

capacity to find meaning in adverse situations, general resourcefulness, and flexibility in 

responding to fluctuating environmental circumstances (Jones 2004). And although there 
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still may be a reasonable level of support (in-home and within the community), African 

American children may continue to construct their own sense of racial identification in 

social environments denigrating their racial group (Clark and Clark 1940). 

Ethnic identity, however, is not necessarily impacted by the amount of 

interactions an individual has with people within their own ethnic group. Jean S. Phinney 

1996 emphasized that ethnic identity may remain strong even when there is little direct 

cultural involvement. When this occurs it is defined as symbolic ethnicity or ethnic 

loyalty. However, the fact still remains that the stronger one’s ethnic identity, the greater 

the contribution it makes to ones self-concept (1996). Ethnicity is a complex 

multidimensional construct that is able to be evaluated on varying levels. The former 

literature has been reviewed in order to allow for a clear conceptualization of ethnic 

identity. As mentioned, ethnic identity can be formulated, strengthened and developed by 

a multitude of influences and it can be cultivated and enriched on many levels.  Yet, it is 

distinctly different from racial identity. The formal study will examine ethnic identity 

exclusively.  

Although these phases are relevant to examining racial identity, there are more 

recent models that look at ethnic identity amongst people of color in general vs. African 

Americans exclusively. One of those models is the Multigroup Ethnic Identity Measure- 

MEIM Scale (Phinney 1992). This scale was updated in 1992 and has been tested with 

adolescents and college students, producing high reliability and validity.  Research has 

shown that many of the same caste systems are used among various ethnic groups, thus 

allowing one to examine them on similar levels (Hunter 2002, Gomez 2003, Montelvo 

2001).  
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A persons ethnic identity may be multifaceted, as it encompass factors including 

geography, nationality, ancestor, family, culture, and sub-culture, religion, language, 

race- or a combination of any of these constructs (You 2005). Unlike racial identity, 

ethnic identity is not socially defined. For instance, a person of Latino descent could self-

identify as being “Black,” whereas they could not accurately self-identify as African 

American. Being a Black man or woman is their self identified race; however, being 

Latino will always be their ethnicity.  

Research has shown that ethnic identity usually arises under the specific 

conditions of ethnogenesis. Ethnogenesis refers to the process by which a group of 

human beings comes to be understood or to understand themselves as ethnically distinct 

from the wider social landscape from which their grouping emerges (Thompson 1963.) 

 
Ethnogenesis can occur passively, in the accumulation of markers of group identity forged 
through interaction with physical environment, cultural and religious divisions between 
sections of society, migrations and other processes, for which ethnic division is an unintended 
outcome. It can occur actively, as persons deliberately and directly ‘engineer’ separate 
identities in order to attempt to solve political problem- the preservation and imposition of 
certain cultural values, power relations, etc. Since the late eighteenth century such attempts 
have often been related to language revival or creation of new language. Furthermore, in the 
twentieth century, societies challenged by obsolescence of those narratives which previously 
afforded them coherence can fall back on ethnic or racial narratives, as means of 
maintaining or reaffirming their collective identity, or polis. (Thompson 1963) 

Defining ethnicity can be a very complicated and somewhat challenging task, as there 

is often very little concurrence amongst members within groups, which may be limited 

and determined by geography, family structure and/ or size, and composition of ethnic 

community and social classes (Phinney 1992). Researchers have not only examined the 

psychological and social influences on ethnic identity, but also the achievement and 

motivational factors accounting for such significant gaps in academic values and 
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achievement amongst children of color. In this research ethnicity and race are both 

examined on varying levels. Race specifically is examined with regard to skin-tone and 

perceptions of individuals within the same ethnic group. Many scholars reference skin 

color in certain types of racial evaluations and others investigate skin-tone. Moreover, the 

terms are even used interchangeably at times. This research, however, focuses on the 

phonotypical trait skin-tone. 

Skin-tone vs. Skin color 

According to general definitions of skin color and skin-tone, there is a clear 

amalgamation of the two terms. Skin color is generally defined as, “complexion: the 

coloring of a person's face,” while skin-tone is defined as, “the color of your skin which 

is determined by the amount of melanin (pigment) in your skin, the more melanin in your 

skin the darker it is.” Consequently, according to these definitions, this research examines 

skin-tone and skin color. However, a review of the literature has shown that skin color is 

often referenced during investigations of interracial groups- Anglo and African American 

(Clark and Clark 1939-1940; Taylor 1995 and Brister 1995; Davis 2006), while skin-tone 

is most often referenced when intra-racial relations are investigated (Montalvo 1999; 

Gomez 2000; Breland 1998; Keith and Herring 2005; Hunter 2005). This work will 

contribute to the latter category of research, thus “skin-tone” will serve as a point of 

reference for issue discussed hereafter.  

 Research has shown that skin-tone preferences have been historically influenced 

by preferences passed down from the hegemonic culture (Anglo) and these influences 

encompass ideological, as well as social preferences. 
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Skin-tone and Hegemony  
 "The only way we are going to begin to combat some of the inequities that result due 

to the beliefs and ideologies that are associated with colorism, is by becoming more 
aware of the prejudices we have regarding skin-tone due to the images we are exposed to 
on a regular basis."(Harrison, 2006) 

 

The “images” to which Harrison refers to in this quote have the ability to shape social 

reality and impact understandings of the acceptable, expected, and preferred in the 

society in which we live. When the majority group (hegemonic group) controls the vast 

majority of what is seen, heard and learned by minority groups, one must evaluate the 

ways in which subjects understand these images.  Moreover, it is essential that African 

American’s become more aware of the impact these images have on superficial 

ideological development.  

Some ideologies are overt and thus, commonly known by mainstream society, and 

there are others that were, at one time, subtle and not discussed outside the realms of the 

given culture. One of these ideologies focuses on the aesthetic appraisal of phenotypes as 

defining characteristics amongst people of color. Phenotypes are defined as the 

ethnocentric features of an individual such as eye color, hair texture and skin-tone. Other 

defining phenotypical characteristics may include width of nose, eye shape and body 

type.  

Skin color, specifically skin-tone is the phenotypical features that have historically 

been recognized in the African American culture. Evaluating an individual of color based 

on skin-tone has been referred to as color consciousness theory or being “color struck” 

(Herring and Keith 2004; Hughes and Hertel 1990; Hopson and Hopson 1988). It rest in 

the basic premise that if you possess more European-like features, that it will allow for a 

greater chance of acculturation and more life opportunities.  Consequently, according to 
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this ideology, a “light-skin” person with “good hair” would have a better chance of 

securing a better job, marrying a higher status mate, and having overall better life chances 

than a “dark-skin” person with “kinky” hair (Keith and Herring 2001, Gomez 1999, 

Montalvo 2000, Hunter 2001 and 2005). Discrimination in this manner has existed 

historically in African American culture. The behavior is not as overt in present day, yet 

it does still exist. Social stratification within the African American population has 

received an increasing amount of attention due to the perceived preferential treatment 

given to lighter skin-tone persons. Overtime an unofficial social stratification has 

developed within the African American community.  

The success of individuals is quantified by family, occupation, income and education 

(Edwards 1972) and consequently this “caste system” has created noticeably different 

lifestyle options for individuals within the same race. Skin-tone has served as a trait 

closely associated with a perceived caste system; explicitly, social rank and importance 

within the community. The “caste system” originally was a sociological perspective that 

laid the groundwork for subsequent research on skin-tone (Carter 1997; Breland 1998; 

Brown 2003).  

The physical attraction of a person based on skin complexion (shades of brown skin) 

has also been referred to as Color Consciousness Theory (Hughes and Hertel 1990).  

A 1940 study by Kenneth Clark and Mamie Clark showed that light skin black children 

identified more with Anglo American children than with Black children, while a later 

study done by Melvin Seeman in 1946 found that black school children valued light skin 

over dark skin (Hughes and Hertel 1990). 
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In 1972 a professor by the name of Ozzie L. Edwards examined the characteristics of 

skin color groups in relation to Dark, Medium and Light skin-tones. The experiment took 

evaluated demographic, economic and social characteristics of the urban population 

examined. Moreover, the author also examined racial attitudes of African Americans by 

skin color.  The attitude survey revealed very interesting results on African American 

preferences on topics such as education, society, and treatment received and provided to 

other African Americans who have varying skin-tones. This study revealed that major 

psychological issues steam from having a certain shades of skin. In Edwards’s early 

work, he also investigated attractiveness of African American women in a professional 

setting such as restaurants where establishments used the waitresses to attract customers 

were examined in this study. His findings revealed employers denied positions to darker 

skin-tone women because of the perception of them being less attractive. This and similar 

decisions in relation to the issue of darker skin-tones, being less attractive ultimately 

affects this populations ability to secure jobs/better career opportunities, thus reflecting a 

large gap in salary earnings between the light and dark skin individuals.  

Further, more recent research has shown that individuals, particularly women of color, 

with lighter complexions are afforded more opportunities and privilege within the realms 

of education, career, marriage and credibility (Edwards 1972; Hunter 2002; Brown 2003; 

Hall 2005). Attention to skin color in lieu of race as the most salient and defining 

characteristics concentrates on statistical data that suggest that people of color with 

darker skin-tones more frequently receive negative attention and accusations of criminal 

activity, in addition to, being viewed as less creditable and less attractive and receive 

more accusations of criminal activity (Hughes and Hertel 1990; Keith and Herring 1991; 
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Hunter 2002 and Hall 2005). Research has shown that although one-third of African 

American women have spouses and women with lighter skin complexions marry higher 

status men. Moreover, African American males expressed a greater attraction to women 

with lighter skin-tones and prefer women who have more European traits (Hunter 2005).  

For centuries, the association between skin color and life chances appear to be an 

aspect of African American life in America that persist in spite of many social, political, 

and cultural changes that have affected both light and darker skin-tone individuals 

(Hughes and Hertel 1990, Hunter 2002). These affects include, but are not limited to, 

mate selection, job and life chances and overall privilege in society. Race issues in 

present day society have continued to manifest and is no longer an issue that is taboo to 

address publicly. Previously, many African Americans deemed it inappropriate to talk 

about intra-racial issues such as Black-on-Black discrimination in a social setting and 

completely unheard of for one to write about the topic. More recently scholars have 

realized that African Americans are consciously making an effort to not continue to 

sweep the issue under the table. Directly addressing the topic may lead possible solutions 

to this longstanding problem in the African American community. Research done by 

Hughes and Hertel (1990) and Ronald Hall (2005), has examines some aspects of the 

socioeconomic privileges of lighter skin-tone African Americans and their contribution to  

fostering in-group discrimination within the African American culture. Further, such 

privileges have been found to impact African Americans personally as well as legally. 

Skin-tone preference is no longer limited to theoretical understanding, as scholars have 

gone a step further and examined skin-tone ideology and overall impact of individuals 

possessing Afro-centric features from a legal point-of-view.   
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Theory vs. Law  

A thorough examination of various court proceedings and their outcomes have 

provided further insight into recent court cases that allege skin color as bases for 

discrimination. A study addressing this issue specifically, investigated court proceedings 

and discrimination amongst African American and non-African American men and 

woman. In the study, the researchers examined length of sentences and number of 

individuals sentenced between 1984-2001. The study found that African Americans did, 

in fact, receive longer sentencing than their White counterparts and not only were African 

Americans found to serve longer prison terms than Whites, African American men 

specifically, were also found to serve longer prison terms than African American women 

(USSC 2004).  

Research has also shown that although African Americans constitute only 12 

percent of the country’s population, they make up more than 44 percent of the nations 

prison population, and further they are incarcerated at a rate of six or seven time greater 

than Whites (Pizzi et. Al 2005). The astonishing findings go on to show that not only are 

the sentencing practices for African Americans harsher, but moreover, African 

Americans with more pronounced Afro-centric features receive longer sentences than that 

of African Americans with more European features. Afro-centric features are referenced 

in the Pizzi 2005 study as phenotypes such as wider noses, fuller lips and darker skin.     

As mentioned in the preceding section, Color consciousness has been found to 

influence self-evaluation among people of color and be influential in types of privileges 

granted to lighter skin-tone individuals. It not only has external effects, but also internal 

emotional and psychological cost.  
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Recent research done to examine skin color biases in the market place showed 

that lighter skin color (White) shoppers receive preferential treatment, while darker skin-

tone shoppers (African American) are often ignored and/ or treated less favorably (Harris, 

Henderson and Williams, 2005), which often leads to discriminatory behavior which 

sends negative racial cues to people of darker skin colors.  

Impact of Slavery on Ideology and Preference  
In the United States this preference for individuals with light skin-tones finds its 

roots in the treatment people of African decent received during slavery era, where lighter 

skin men and women often worked as house slaves or in skilled traders, while their 

darker skin counterparts often did field labor. There were many advantages, perceived 

and actual, to being a house slave. Researchers have argued that working in-house was 

more of disadvantage due to less flexibility in making mistakes (Herring 2004) yet, other 

scholars (Breland 1998 and Edwards 1972) have argued that in-house slaves had more 

opportunities to learn how to read, write and sometimes travel. These privileges often 

granted to the mulatto off-spring of slaves proved important to obtaining freedom and 

privilege.  

It was not unusual for the slaves that were permitted to work inside to be 

offspring’s of the slave masters or the children that were born as a product of a sexual 

union (consensual or non-consensual)  between African American slave women and slave 

masters. Those children were referred to as mulatto, meaning a person of mixed ancestry 

with an African and a European parent. Many Anglo Americans allowed the mulatto 

children to have less strenuous duties. On occasion, slave owners freed their mulatto 

children and provided for their education, which gave them an advantage over filed 
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slaves. (Hughes and Hertel 1990). After gaining an education, some mulatto children 

were able to secured better paying jobs and began receiving preferential treatment in the 

workforce and in society in general.  

One must remember that while mulatto children were of mixed race, they were 

legally considered African American. This law, the Rule of Hypodecent, and more 

commonly known as the “one drop rule,” stated that anyone with one drop of black blood 

was legally black. In 1890, census reports classified “Negro” as all persons having three-

fourths or more of Black blood. “Mulatto,” “Quadroon,” or “Octoroon” was decreasingly 

smaller portions of the population (Edwards 1973).  

The court systems upheld the Rule of Hypodecent was upheld even after slavery’s 

abolition in order to limit blacks from earning higher working positions/ wages and 

entering the political arena (Hunter 2005). Nevertheless during Reconstruction, Blacks 

entered the political arena and became very successful; however a majority of these 

successful individuals were light skin mulatto men, thus helping foster the thought  that 

light skin Blacks are more competent perceived as more intellectual.  

Over the past 20 years scholars have closely examined means of measuring beauty 

and intelligence derived from European standards have been examined closely over the 

past 20 years (Gomez 2000; Harrision 1997; Brown and Keith 2003; Coard et. al 2001). 

A study have focused on the interactions of African American adult populations, however 

very little research has examined when, and more importantly, how society teaches and 

fosters these ideologies. Research has shown that ideological development and 

understanding of self is often created and cultivated by outside sources (i.e., schools, 
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media, and society). That process of understanding of “self” and the construction of self 

identity based on the “outsiders” point of view is also known as interpellation.  

Interpellation 

 Many elements that contribute to self-perception and self-concept, which are formed 

from one’s social reality (Rosenberg 1960), and the constructs that come together to form 

an individuals social reality, impacts their interactions with the world. In an essay “Who 

needs Identity,” Stuart Hall (1996) specifically addresses the relationship between culture 

and identity and how it directly addresses how individuals are able to interpellate. In this 

essay he defines identity as “the meeting point” of cultures.  He goes on to say; 

It [identity] is the point of culture between the discourse and practices which attempt 
to ‘interpellate’, speak to us or hail us into place as the social subjects of particular 
discourses...and also produce subjectivities, which construct us as subjects which can be 
spoken. Identities are thus points of temporary attachment to the subject positions which 
discursive practices construct for us. 
 

Interpellation, the inverse of “self-making” is the how an individual views 

themselves. The former is constructed externally, while the latter is constructed 

internally. This process occurs overtime and is influenced by, not only personal 

experiences, but also cultural environment.   

Intra-cultural Oppression  
Racist ideology usually involves an esthetic appraisal of physical features, a mythology 
about traits of mind and personality correlated with physical features, and almost a 
mystical belief in the power of “blood” to elevate or taint, (Drake 1987). 
 

Anecdotal evidence, such as the “paper bag test” that can and do support Drake’s 

conceptualization of raciest ideology. The paper bag test alludes to a nonscientific test 

that uses an ordinary brown paper bag to determine membership or admission into 

organizations or establishment. If a persons skin-tone is as light as or lighter than a paper 
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bag, they are granted admission, School admissions at Historically Black Colleges and 

Universities(HBCU’s) such as Howard, Hampton and Spellman University, and 

organization memberships (i.e., sororities and fraternities) and basic recreational 

admission purposes (i.e. college parties, career functions, etc…) have used this tactic. 

This type of discriminatory behavior serves as the prime example of the phenomenon of 

Colorism. According to the Equal Employment Opportunity Commission (EEOC) the 

numbers of Colorism cases have been on the rise, jumping from 413 in fiscal year 1994 

to 1,382 in 2002. This figure that represents about 3 percent of all cases the agency 

receives annually and this number has steadily increased over time (Maxwell 2003).   

 Skin-tone Preference across Cultures  

Many cultures and societies around the world have skin-tone ideologies. The issue 

crosses ethnic lines and historically the dilemma that has shaped, and continues to 

reshape how individuals of color understand, appreciate and evaluate one another within 

a given society. A number of academic studies have been done to assess skin-tone on 

individuals of color and many have uncovered the salience of color consciousness is 

relevant in many cultures (Gomez 2000; Hall 1997; Montalvo 1999). Gomez (2003) and 

Montalvo (2001) investigated the psychological and social consequences of skin color 

and phenotypes on Latino men and women, through an ethnographical study. Each found 

that phenotypes played a role in determining life chances, acculturation, and physical 

well-being. Other studies have found that lighter skin-tone Mexican Americans work 

different jobs, earn different [higher] salaries and even reside in segregated 

neighborhoods based on skin color (Fears 2003). 
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To date, research done on Mexican American children is exceptionally limited. 

Quintana and Vera (1999) is one study that examined Mexican American children’s 

ethnic identity, ethnic prejudice, and parental ethnic socialization. The results suggest that 

ethnic socialization done by the parent(s) about discrimination was associated with the 

child’s development about knowledge and understanding of their own ethnic identity, 

thus meaning that a child’s understanding about ethnic prejudice functions as an 

important variable in Mexican American children’s child development.  

In spite of this finding, other psychological research not focusing on Mexican 

American children, has shown that parental teaching is only one educational source for 

children. Television and non-parental influences are other vital and also play an 

influential role. 

Skin-tone preferences also exist outside of the United States. In fact the desire to have 

lighter skin has lead to a surge in sales of skin-lighting creams and even in increase in the 

number of skin surgeries conducted annually in Asia. Hall (1997) conducted a study on 

Eurogamy among Asian Americans, and found that the “quality of life for Asian 

Americans is contingent upon assimilation into mainstream of American society” Asians 

with darker skin-tones have far more difficulty with assimilation in the United States. 

Due to this fact, many Asian Americans select European spouses.  

The practice of Eurogamy, as the author calls it, is also customary in order to 

produce a lighter skin-tone offspring. Asian Americans also often self-identify as White, 

as do Hispanic Americans and Latino’s; when their specific national origin is not an 

option on applications or questionnaires (i.e., job applications or census data etc…). This 

color complex is a thought passed down through generational socialization. A news 
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report done in The Boston Globe (Jones 2004) showed that the perception of class and 

wealth had correlations to a person’s skin-tone. A woman or man’s  idea mate would 

possess very pale skin. Much of this internalized racism is deeply embedded in cultural 

heritage and unfortunately reinforced by the media. Advertising and corporate giants 

make millions on skin lightening products and surgeries. 

According to a 2006 study conducted by Synovate, a market research firm in Asia;  
 
Four out of ten women in Hong Kong, Malaysia, the Philippines, South Korea 

and Taiwan are now using a skin-whitening cream. The skin-whitening craze, which runs 
parallel to the global trend of cosmetic surgery and botox injections, is not just for the 
face. It includes creams that whiten darker patches of skin in arm pits and "pink nipple" 
lotions that bleach away brown-colored pigment… And while many if not most skin-
whitening creams are safe, doctors, consumer groups and government officials are 
reporting dangerous consequences of the white-is- beautiful trend: Instead of treating 
blemishes, women are applying potent creams in large and harmful doses. (Fuller 2006) 

 
This speaks volumes to the lengths people will go to not only acculturate into 

mainstream (Anglo) society but also the psychological, physical and emotional risk they 

are willing to withstand in order to do so. Moreover, this desire to possess more European 

features has leaked outside of the U.S. and is now impacting societies that are not 

necessarily dominated by Anglo’s (e.g., Asia).  

As the review of the literature has been able to illustrate, there are numerous 

theories to explain skin-tone bias as a result of general racism. In today’s world, the 

passing down of ideology, tradition, and thoughts are privileges not exclusive to family 

and friends. The media plays an eminent and active role in shaping thoughts and 

understandings of the outside world, now more than ever.  

Communication, Influence and Advertising  

Identity and superficial ideologies within the African American culture are 

developed overtime and have been and continue to be passed down generation to 
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generation. They are often unwritten and, at times, unconscious beliefs sustained by the 

belief holder and the notion of ideology carries two very distinct components- the 

material function (item or thought that is valued) and the symbolic function (what that 

item or belief represents within the African American culture or tradition). As mentioned 

earlier, ideologies form around an idea or set of ideas that an individual consciously or 

subconsciously holds. When a hegemonic group controls the material seen, heard, and 

learned by minority (African American) groups, scholars must evaluate how children 

understand these images and/ or messages are understood and the potential impact they 

have on psychological and social interactions.  

Common conceptualizations of advertising refer to a paid placement and/ or 

promotion of a product or service. The overarching goal of advertising is to “make the 

sale,” however advertising in today’s society is significantly different than advertising 20 

years ago. The word advertising was originally derived from the Latin word ‘ad vetere’ 

meaning to “draw attention,” and overtime, scholars have provided many definitions 

which describe the functions of advertising (Gentur 2005; Linn 2005; Adler et. al 1980).  

These definitions highlight three specific characteristics of what constitutes an 

advertisement; 1) promotion of a good or service, 2) paid placement of an ad, 3) calling 

attention to products or services being offered. Accordingly, advertising is no longer 

limited to billboard and commercial ads on television. Communication and delivery of 

advertising messages today include new media such as blogging and podcasting, as well 

as the continuance of more traditional methods such as magazines and radio 

advertisements. The newer methods largely used by younger audience’s impact the 

consumer roles that children play in society today. Accordingly, advertisements and 
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materials used to attract the attention of children (in and out-of-home) have become more 

creative and, and at times, more subtle than traditional methods.  

Children in Today’s Society  

 Children today are growing up faster and assuming more responsibilities sooner 

than they have ever done before. Adolescence was once seen as a period of childhood 

where puberty was reached and derived from a period of dramatic physical, cognitive, 

emotional, and social change that started around age 12 and extended to age 17 (Rothman 

2008). However, other research has argued that adolescence can start as early as age 10 

and not end until as late as age 21 or 22(Ashforld et. al 2001; Kendall 2002).  

Consequently there is no pinpointed age that a child enters or exits this stage of life, 

however there is a mutual agreement amongst scholars that all children will, in fact, 

venture through this stage of life.  

 Children are now made to grow-up a bit faster and make more “adult” type 

decisions earlier in life. This accelerated pace to adulthood has undoubtedly influenced 

the ability of children to become more aware of their environment and more conscious of 

perceptions of, not only themselves, but also the perceptions of those around them.  

Cultivation theory has often examined media as the key sender of messages; 

however young children, specifically fourth and fifth graders, spend more of their time in 

academic settings than that of home settings which allow for viewing of more traditional 

media. Accordingly, this research argues that cultivation practices have the ability to 

occur through representation of images within photos, posters, and cultural material.  

With the age of adolescents becoming younger and younger, and the age of it extending 

past initial adulthood (age 18), it is important for parents and schools alike, to not ignore, 
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disregard, or under estimate this early passage from childhood into adolescence . What is 

learned during the stage of adolescents does have a certain level of effect on behavior and 

identity during adulthood. These behaviors and identities effect thought and ideological 

development, and ultimately influence ethnic, as well as environmental culture within 

society.  

Cultivating Young Minds 
“Stories socialize us into classes of gender, age, class, vocation and lifestyle offering 
models of conformity or targets for rebellion. They weave the seamless web of the 
cultural environment that cultivates most of what we think, what we do and how we 
conduct our affairs…” (Gerbner 1999) 

In 1977 George Gerbner introduced the original cultivation theory, otherwise known 

as cultivation hypothesis. He proposed that “cultivation” could be done through cartoon 

images and animated characters in commercials, models in magazines, and on television 

and even through billboard advertisements. Cultivation is ubiquitous, and constantly 

(re)defines the “acceptable” and the expected. This theory was a broad-based attempt to 

explain the impact of communication institutions and their outputs on large communities 

(Shanahan 1999).  

Cultivation theory was not originally meant to examine the psychological thought of 

humans on an individual basis, yet it has, over time earned a certain level of merit in 

describing the impact of media on individuals and their communities. The impact not 

only applies to the advertisers or goods purchased by consumers, but also to more 

abstract principles such as values, beliefs, tradition and social norms. All of the 

aforementioned can not be holistically defined by one individual; rather they are defined 

and upheld by groups, cultures and societies. This “cultivation” plays an important part in 

ideological development.  
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“Cultivation” teach us how to live through stories told by the media and or people in 

your environment. These stories have three specific functions: (1) to reveal how things 

work; (2) describe how things are; and (3) to tell us what to do about them. With respect 

to this research cultivation theory is recognized as being the “teacher.” Moreover, 

Gerbner suggest that heavy exposure to cultural imagery will shape a viewers concept of 

reality (1999).  His theory applies to this research specifically because it supports the 

premise that a child’s identity and understanding of themselves is also cultivated through 

media and not just personal interactions. Material within an educational setting would 

thus, have as much, or more influence on cultivating and developing attitudes of children 

that repeatedly view them in academic settings. 

This research aims to move beyond cultivation and skin-ton preferences- it will aim 

to examine cultivation in terms of cultural material which makes up ones environment. 

This “material” will not defined as, or referred to as advertising, because it  lacks the 

element of “paid placement,” however it does meet the criteria  of “promotion,” as it 

promotes diversity and cultural awareness, and “attention grabbing,” as it is posted in 

order to gain attention of those within a specific environment. The attention to certain 

materials may not be a cognizant effort on the behalf of the viewer, however this research 

will examine whether the materials have any relationship ethnic identity and skin-tone 

preference (conscious or subconsciously).   

Culturally Relevant Material 

This research defines culturally relevant material as visual aids (i.e., posters, 

photos, and pictures) located within the school, which incorporate or promote culture, 

 43



and/ or diversity. Only material encompassing one or more human models were 

examined for study 1 and 2.   

Credibility and Ideology 

 There are many steps taken to produce an ad or campaign that will capture the 

attention of the target group, however sometimes the power to capture that attention 

requires in-depth understanding of cultural cues. If the model is not perceived as a 

creditable person, the product or cause being advertised is insignificant to the viewer and 

will thus be ignored(in school and out-of-school).  
 
Credibility  
 This research sets forth the assertion that credibility is an equal and vital 

component in perceived trust and expertise of a spokesperson and/ or model within an ad. 

Credibility is not examined as “source credibility,” as source credibility encompasses a 

number of components such as attractiveness and traits dealing with the communicator 

and the product or service being discussed. Trust and expertise are two major components 

of source credibility, yet they are not the only ones. This research does not evaluate all of 

the components that are discussed when examining source credibility. The two 

components derived from source credibility, which will be examined for this study, are 

trust and expertise. For the purposes of this study, trust and expertise will be referred to 

as “credibility” and/ or “model credibility” hereafter.     

 Qualls and Williams (1989) examined African American and Anglo consumer’s 

responses to advertisements featuring celebrity endorsers. Specifically, they examined 

whether there was a decrease in ethnic identity as African Americans moved up the 

socioeconomic ladder and their response to celebrity advertising and the endorser within 
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the ad. Results showed that African American consumers that moved up the 

socioeconomic ladder often had the similar responses to Anglo respondents; however, 

they were not shown to have a weaker ethnic identity. Consequently, it would be 

reasonable to argue that ethnic identity is not the only component that influences 

credibility of the source. Credibility may encompass elements stem from cultural cues 

and overall likeability and personality of the communicator. Levine and Valle (1975) 

examined communicator- communication of the source by administration of a 

questionnaire in which respondents rated the communicator of a message on a five point 

scale. In the Levine and Valle study, two conditions were investigated- Impersonal and 

Personal- and it was found that the communicators were rated highest in categories of 

Expert, Open, Experienced, and Truthful. Refer to Appendix “D” for the complete scale 

used for the Levine and Valle (1975) study. For the purposes of this study, only a portion 

of the Lavine and Valle model will be used- specifically, the key words used to access 

trust and expertise. The evaluation of impersonal and personal will not be utilized in the 

analysis portion of this study.  

Customarily, trust has been examined in the context of organizational 

relationships, e-commerce relations, interpersonal interactions (personal and 

professional) and most recently, web based exchanges between customers and businesses 

(McKnight and Chervany 2001; Lewicki and Bies 1998; McKnight et al 1998; Ring and 

Van De Ven 1994). When evaluating the actual meaning of “trust” it begins to become 

somewhat cumbersome to pinpoint a specific definition. Schoales have defined it as 

openness, ability, shared values, reliability, altruism, benevolence and even competence 

(Butler 1991and Cook and Wall 1980)  McKnight and Chevervany (2001) defines trust 
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intentions as “ willingness to depend, or intends to depend on the other party with the 

feeling of relative security, in spite of lack of control over that party, and even though 

negative consequences are possible. Hosmer (1995) defines trust in terms of actual 

behavior as “one party’s optimistic expectation of the behavior of another, when the party 

must make a decision on how to act under conditions of vulnerability and dependence. 

Each of these definitions is relevant to this current research and a combined definition 

will be adapted for the purposes of this study.  

This research circumscribes the definition of trust as being: 

 “An individual’s willingness to depend on another party based on ideological 

principles, even in circumstances when the truster is completely unfamiliar with the 

trustee while in an institutional setting.” 

  
Often, distrust is discussed and evaluated in literature examining trust, as some 

scholars see trust and distrust as being separate constructs and even polar opposites in 

certain circumstances (Lewicki and Bies 1999; McKnight and Chervany 2001). However, 

the goal and rationale for this study is not to approach the idea of credibility from a 

dubious point-of-view (i.e., what phenotype characteristics create a distrust of the 

spokesperson/ model within the ad), but rather an inquisitive aspect (i.e., what 

phenotypes characteristics generate more trust of the spokesperson/ model within the ad).  

The second component of credibility is expertise. This element is important to the 

nature of the current study, as children within educational institutions are the principle 

subjects being evaluated. It would be reasonable to assume that there are varying levels 

of trust exerted by an individual based on their environment. For instance, a child may be 

more comfortable with approaching an adult (stranger) for help in a school setting, than 

approaching that same stranger for help in a grocery store. Although children are usually 
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taught to “not talk to strangers,” children may have a certain level of comfort or 

perceived safety in certain environments.  McKnight (1999) developed a model 

examining organizational relationships with employees and evaluating employee 

performance. The author defines this as “awareness systems”, which are categorized by 

the idea that an employee will more willingly accept feedback if they trust the individual 

providing the constructive criticism.  

 McKnight’s research is significant to this study, in that it investigates 

relationships between supervisor and subordinate and provides a through overview of 

trust and disposition to trust. Disposition is defined as “the extent to which one is willing 

to depend on others across a broad spectrum of situations and persons (Webster 2007). 

Accordingly, a child’s perception of trust of an adult would be able to be assessed via use 

of the McKnight model. When incorporating Shapiro (1987) and Williamson (1993) 

definition of “institutional disposition”, the definition is extends to include the belief that 

success [or trust] is more plausible because of structural conditions like guarantees, 

regulations, and procedures (McKnight 1999), by incorporating these elements, the idea 

of institutional-based trust is created.  
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CHAPTER III 

PILOT ASSESSMENT 

 

SUBJECTS 
The research site for the pilot assessment was Stephens Community Center in 

Little Rock, AR. Student participants in the pilot study were enrolled in the after school 

program during the 2007-2008 academic year. The center offers extracurricular activities 

such as basketball camps, pottery, swimming, tennis, and etiquette classes.  During the 

2007-2008 academic year, Stephens reported a high enrollment of predominantly African 

American students consisting of elementary thru high school age. Cooperation of students 

was secured by agreement of Stephen Community Center director and parental consent 

forms signed by parents / guardians of student participants.  

PROCEDURE 
Written consent forms were distributed to the parents of all African American 

students in the fourth and fifth grades that were a part of the after school program at 

Stephens Community Center. Verbal consent was also received from each child 

participant prior to conducting the interview. As an incentive to participate in the study, 

each child was awarded a gift certificate from Mimi’s Café good for a free kids meal, 

upon completion of the interview with the investigator.  

An administration of the Multigroup Ethnic Identification Measure (MEIM) 

followed by a verbal administration of the Trust and Competence scale was administered 

verbally with child participants. This phase of the study incorporated visuals of nine 

different headshot photographs. There were a total of three models, and each model was 

created with three separate hairstyles- totaling nine different photos. Each headshot 
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consisted of the same avatar model. The only change made to each headshot was the 

skin-tone of the avatar- all other phenotype characteristics remained consistent (see 

appendix A). This assessment of the three model avatars was done in order to elect which 

avatars would be used in study 2.  

For the pilot study, the goal of the researcher was to examine child perception of 

Afro-centric features, as well as evaluate comprehension of language used within the 

measurement instruments for the age group specified (fourth and fifth grade students).  

FINDINGS  
 For the fist phase of the pilot assessment, results indicated that the students were 

able to understand terminology used in the Multigroup Ethnic Identification 

Measurement. Question number twelve utilized in the original scale: “I understand pretty 

well what my ethnic group membership means to me, in terms of how to relate to my 

own ethnic group and other groups,” was often confused respondents. This question 

would consequently be modified for study 2 to read as: “I understand what my ethnic 

group means to me and how it effects how I relate to my ethnic group and other ethnic 

groups”.  The mean age for respondents in the pilot assessment was 10.42, making them 

analogous to the respondents in the formal study.  

 The pilot assessment was also conducted to determine (1) hair style of models and 

(2) skin-tone of models that would be used in study 2. The skin-tone of models was 

determined by the qualitative portion of the study, as well as in-depth examination of the 

model samples presented to the child participants. Insight into the student selection 

preference of models was displayed during the qualitative portion of the pilot assessment 

(see appendix D). 
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Results examining model preference for being “African American” showed that 

column 1 (lightest skin-tone model) was selected 57.1 percent of the time; column 2 

(medium skin-tone model) was selected 42.9 percent of the time and; column 3(dark 

skin-tone model) was selected 100.0 percent of the time. Results also indicated a clear 

preference for models with long hair (87.5 percent); medium length hair reported the 

second highest preference (71.4 percent), and the least preference was found with short 

length hair (42.8 percent). At various points during the assessment participants did 

inquire to if the models within the same rows were the same person. This was important, 

as it showed that different hairstyles do, in fact, make a difference in aesthetically 

assessing phenotypes of Afro-centric traits.  

Follow-up One-On-One Discussion: Pilot Assessment  

The quantitative measures in the pilot assessment only provide a numerical rating 

of the child’s perception of the model avatar within the photo, so a follow-up qualitative 

discussion was conducted in conjunction with the quantitative analysis in order to gain an 

in-depth understanding of perceptions.   All child participants that participated in the 

quantitative portion of the pilot assessment also participated in the one-on-one discussion 

with the investigator.  

 The discussions lasted approximately 10-12 minutes and due to age of 

participants, the moderator’s questions to the child participant were loosely structured to 

accommodate conversations with the participants. Included in questions asked were 

questions such as: “Will you please tell me why you did not select this row for the 

women that you feel look like African American women?” (i.e., referencing the rows of 

the women that were not selected as looking Afro-centric), “If I told you that all of these 

women [model avatars] were African American, would you believe me?” (i.e., assessing 
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believability of model avatars), and “Will you tell me what are some organizations or 

social groups you are a part of?”( assessing understanding of a question asked within the 

MEIM scale measure).  

The discussions were recorded by the investigator via use of pen and paper and 

later transcribed and analyzed. In this follow-up discussion the goal was to clarify 

understanding of questions asked in the quantitative portion of the pilot assessment and to 

gain an in-depth understanding of reasoning for model avatar selection preferences. The 

group commonly selected the darker skin-tone model avatar as the more desirable and 

trustworthy model. There was variation in the perceptions of model avatars with 

divergent skin-tones. Participants comments varied over all, and often inquired about the 

ethnicity of the lightest skin-tone model with short hair (see appendix D). Participants 

specifically mentioned that “The woman on the first row [row 1, column 1] looks like 

someone from a different country”, some students stated that; “They [models] are all to 

light except these women [darkest skin-tone models, Column 3, Rows 1, 2 and 3].”and 

others simply stated; “ I don’t know…,” when asked which model looked more afro-

centric.  

There was a general consensus amongst child participants concerning their 

participation in organizations and social groups. This question from the Multigroup 

Ethnic Identity Measure (MEIM) was discussed in order to make sure that children in this 

age group were able to distinguish what a social group and organization affiliation 

referred to in the MEIM scale. Participants clearly understood the question and described 

their participation in social groups and with organizations. 

 

 51



Three participants commented: 

I’m in cheerleading and I come here to the Boys and Girls club. You mean stuff like that 
right? 

 
I play basketball and stuff. Not here, but in my neighborhood, you know… It’s like a team 
of us that play together all the time. I’m in clubs at school too. I guess that’s my social 
group. 
 
I’m in the Girls Scotts. 

The student participants that did not participate in organizations or social groups 

still acknowledged understanding of the MEIM scale question, as they were able to 

inform the investigator of their lack of organizational and/ or social group participation. 

Some sample comments included: 

I’m not really in any organizations or nothing, but I know what you are talking about… 
 
I don’t know… I guess I come here after school… you mean stuff like that? I’m in clubs at 
school but I don’t really like doing that kind of thing. 

I’m not in any organizations or social groups 

Each of these interviews allowed for the child participant to speak freely on their 

understanding of the measures that were presented to them, as well as their perceptions of 

the model avatars. There was a clear understanding of all measures presented to the 

participants and selection of model avatars that will be used in study 2 were able to be 

made based off of the quantitative as well as the qualitative assessments of the pilot 

study.  
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                                                CHAPTER IV 
CAMPUS SELECTION  

Student populations and educational institutions were selected via use of Austin 

Independent School District (AISD) statistical data which provided an ethnic breakdown 

of all fourth and fifth grade students within the district (see table 1). There were five 

schools that reported an aggregated enrollment of at least 50 African American students 

in the fourth and fifth grade. Reported enrollment of African American students at 

petitioned schools: Andrews Elementary 35.8 percent (N= 54); Campbell Elementary, 

66.1 percent (N= 74); Pecan Springs, 41.7% (N= 56); and Mary Jane Sims Elementary, 

46.4 percent (N= 52).  

After Austin Independent School District (AISD) approved the proposed research 

study and IRB approval was granted through the University of Texas at Austin. 

Recruitment letters were sent to all aforementioned school principals.  Mary Jane Sims 

elementary and Andrews elementary granted approval for research study 1 and 2 to be 

conducted during the final quarter of classes (January-May).  

METHODOLOGY  

The methodology utilize for this study can be analyzed in terms of (1) research 

measurements and tools, and (2) statistical methodology used for data analysis.  

 
SUBJECTS 
 Research sites were determined via use of Austin Independent School District 

(AISD) data reporting predominantly minority populations within the school district, 

specifically African American students in the fourth and fifth grade levels. As previously 

mentioned, schools selected for these studies are Mary Jane Sims Elementary School and 

Andrews Elementary School. Cooperation of subjects was secured by agreements with 
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appropriate school personal and principals. In addition, the researcher obtained parental 

consent forms from each child participant’s parent/ guardian prior to speaking with the 

researcher.    

  
MATERIALS  
 Materials consisted of questionnaires focusing on ethnic identity (MEIM Scale, 

Phinney, 1992), Trust and Competence (Levine and Valle, 1975), and skin-tone 

preference (Model avatar photos). Visuals of two model avatars were used as photo tools 

with the study. These two photos were selected from the nine potential photos shown to 

students participating in the pilot assessment as Stephens Community Center.  

Study 1 Procedure   
 

 The researcher photographed all culturally relevant material at school 1 and 

school 2 (see appendix E & F). These photographs were taken on the same day, during 

regular school hours. 

 Next, the MEIM scale was administered to child participants on an individual 

bases, in a private and confidential setting. The researcher introduced herself and 

explained briefly the activities that she and the child would engage in over the course of 

the study (appendix K). 

After verbal consent was received from the child participant, the researcher read 

the questionnaire to the child and noted their answers in an excel file. Secondly, the Trust 

and Competence scale was administered verbally. This phase of the study incorporated 

the two model avatars (full body photographs). Each photo was identical, with the 

exception of skin-tone of the model within the ad (see appendix H).  Instruction of this 

phase was explained as paraphrased below: 
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You did very good with the first section, now I would like for you to help me 

with deciding which models I want to use in my advertisement. (Researcher shows 
child two photos- light skin-tone woman and a darker skin-tone woman) I will say a 
word and I would like for you to point to the woman that you feel represents that 
word. For example the first word is “trust”, I would like for you to point to the 
woman that you feel looks the most trustworthy. If I say a word that you do not 
understand, just ask me to define that word for you and I will give you another word 
with the same meaning. 

  
Each participant verbally answered each question for all phases of the study and 

their answers were logged into an Excel file created by the researcher. This Excel file 

would later be transferred to SPSS for analysis. Each participant was given an 

opportunity to expand upon any questions that they were interested in discussing and 

each session lasted approximately 5-15 minutes. Throughout the study students were 

randomly selected to participate in a qualitative portion of the study. The researcher 

selected the third participant and every seventh participant thereafter for interviewing and 

discussion. For study 1, the total number of students surveyed at school 1 was 30 and 24 

students were surveyed at school 2. 

Study 2 Procedure   

The researcher provided the child participant with two photos (see appendix H) 

and informed the child that she would say a list of words. Each child was asked to select 

the photo of the model that they felt represented that word. Each of the words used in 

study 2 assess trust and expertise (see appendix F and G) of the model. The child selected 

only one model per word and was provided an opportunity to discuss their selections after 

completion of the task. Child participants were also randomly selected to have a brief 

discussion regarding their model selection which lasted approximately 5-10 min per 

child.
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                                                             CHAPTER IV 

           METHODOLOGY  

       STUDY 1 

 
Materials  
 Materials included a measurement scale assessing Ethnic Identity and 

photographs taken of culturally related materials found in school 1- High Cultural 

Educational Environment (HCEE), and school 2- Low Culture Educational Environment 

(LCEE).  

Ethnic Identity  

Ethnic identity is assessed and measured using the Multigroup Ethnic Identity 

Measure (MEIM). Ethnic identity is an important measure of self-concept, and like other 

aspects of identity, it can be especially salient during adolescent years (Phinney 1992) 

The MEIM scale assesses self concept through a survey consisting of 23 questions. The 

sale is divided into three specific sub categories that assess various aspects of self-

concept; 1.) affirmation and belonging, 2) ethnic identity achievement and, 3.) ethnic 

identity behavior. Reliability, assessed by Cronbach’s alpha, was .81 for the piloted high 

school sample and .9 for the piloted college sample. The relationship of ethnic identity to 

various demographic variables and to self-esteem was also examined in this study. The 

measure can be used to examine similarities and differences in ethnic identity and its 

correlates among youths from different ethnic groups. The complete MEIM scale (see 

appendix B) was revised for this study, to only evaluate two of the three subcategories- 

ethnic identity achievement and ethnic identity behavior (see appendix C). Affirmation 

and belonging were excluded from the analysis of the formal study.  
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Ethnic identity behavior evaluates level of involvement in cultural practices as 

well as social activity. The measure evaluates level of participation in traditional 

practices and language usage as important components of ethnic identity (Phinney 1992 

and 1990). Ethnic identity achievement is influential on life choices such as occupation 

and traditional practices. It is a continuous variable ranging from lack of exploration and 

commitment to (low interest and awareness and little clarity concerning ones ethnicity) to 

evidence of both exploration and commitment, reflecting efforts to learn more about ones 

background and a clear understanding of the role of ethnicity for oneself (Phinney 1992).  

Ethnic identity strength of students is assessed with relation to the school (HCEE or 

LCEE) the student attends.   

METHODOLOGY STUDY 2 

Study 2 assesses perceived credibility (i.e., trust and competence) of the model 

avatar. This measure examines the relationship of school1 (HCEE) and school 2 (LCEE) 

and child perception of credibility. 

 

Trust and Competence Measure 

 In study 2, the trust and competence scale is derived from the Lavine and Valle 

1975 Communicator- Communication Rating Scale (see appendix G).  The original 

model examines various “personal” and “impersonal” communications from the 

communicator, as well as perceived believability of the communicator. The elements 

derived from this scale for use in the formal study are the language and categorical 

measures used to assess trust and competence only (see appendix K).  

Model Images 

 The model images used for study 2 are images of the same woman with skin-tone 

being the only element manipulated. Both photos display an African American woman 
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avatar who is wearing a white collar shirt layered with a pink sweater and a green skit 

(see appendix I). The woman avatar has shoulder length hair and is holding a green purse. 

These images were created via use of a computer program which allows for the creator to 

manipulate facial features and body type of the avatar.  

The final stage requested that the participant select a color splotch that they felt 

was similar to the color of their skin-tone. The participant was shown a light brown color 

splotch and a dark brown color splotch (obtained from a local Home Depot paint supply 

store) After the child participant left the room, the researcher also noted the color that she 

felt was most representative of the child’s skin-tone. The color splotch selection results 

were obtained in order to secure data that will be used in a future study, and will the 

results of this phase will not be reported in this formal study.  
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CHAPTER V 

ANALYSIS AND RESULTS 

(STUDY 1 AND 2) 

 
Before the results of the statistical analysis of data are reported, the population of 

participants will be described in terms of school demographic information, according to 

data obtained from Austin Independent School District (AISD). 2006-2007 data is 

presented, as school district information is published annually by academic year.  It is 

being presented in order to show similarity of demographic and environment between 

school 1 (HCEE) and school 2 (LCEE) elementary.  

School Demographic Characteristics (African American Students) 

School 1 and School 2 

 During the 2006-2007 academic year, School 1 enrolled 411 students, with a staff 

of 34 teachers, giving them a teacher-student ratio of approximately 12 to 1, while School 

2 had a student population totaling 606, with a staff of 46 teachers, giving them a teacher-

student ratio of approximately 13 to 1.  

Specifically, School 1 fourth grade (N = 24) and fifth grade (N = 28) classes 

enrolled a total of 52 African American students. While school 2 enrollment of fourth 

grade and fifth grade African American students was slightly lower (N= 27), (N= 20) 

respectively. Of the 30.7 percent of African American students attending school 1, 12.8 

percent are enrolled in the fourth and fifth grade levels. Correspondent to school 1, of the 

43.6 percent of African American students attending school 2, 12 percent are enrolled in 

these grade levels. Total ethnic distribution, student count and economic status of 

populations in attendance at both institutions can be found in Table 1. 
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 The statistical breakdown presented in table 1 shows that both campuses used in 

the formal study are comparable by demographic, as well as economic characteristics 

with respect to the fourth and fifth grade levels. 

Table 1: Demographic Characteristics by School 
Sims Elementary Andrews 

Elementary 
District   

N % N % % 

Total Students 
by Grade Level 

Early Childhood 5 1.2 6 1.0 0.4 

 Pre-Kindergarten 45 10.9 82 13.5 5.6 

 Kindergarten  60 14.6 98 16.2 8.9 

 Grade 1 67 16.3 109 18.0 9.1 

 Grade 2 70 17.0 104 17.2 8.4 

 Grade 3 48 11.7 75 12.4 8.0 

 *Grade 4 62 15.1 68 11.2 7.5 

 *Grade 5 54 13.1 64 10.6 7.2 

Student 
Population 

Total 411 100 606 100 72.6  

       

African 
American’s 

 188 45.7 177 29.2 29.2 

       
Economically 
Disadvantaged  
(total population) 

 400 97.3 582 96.0 96.0 

 
* District totals equal less than 100 percent because this table only examines grades pre-kindergarten- 6 
grade. District totals examine Pre kindergarten- 12th grade. 

 

As shown in table 2 the sexes were equally represented between school 1 and 2, 

male (N = 27) and female (N = 27). However, the breakdown according to grade level 

within schools was significantly different. Table 2 shows that school 1 and school 2 

elementary fourth grade participants (male and female) represented only 38.8 percent the 

total population sampled (N =21). Conversely, the number of participants from school 1 

fifth grade, (N = 23) was significantly lower than that of school 2, (N = 10) with 

percentages of 69.7 and 30.3 respectively, of the total populations sampled.  
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Figure 2: Child Participants by Gender and Grade Level 
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Table 2: Gender and Grade Distribution of Participants School 1 (HCEE) and School2 
(LCEE) 
 
 

SCHOOL FOURTH GRADE FIFTH GRADE TOTAL 
 %   N %  N 

 
%  N 

 

Sims Male 10.0 3 40.0 12 50.0 15 
Sims Female 13.4 4 36.6 11 50.0 15 
Total % and N 23.4 21 76.6 33 100.0 54 
       
Andrews Male 25.1 6 25.1 6 50.0 12 

Andrews Female 33.3 8 16.5 4 50.0 12 
Total % and N 58.4 21 41.6 33 100.0 54 
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STATISTICAL METHODS 

The data were analyzed using the Statistical Package for the Social Sciences 

(SPSS) subprograms t-test and logistic regression. A subset of questions from the original 

Multigroup Ethnic Identification Measure (MEIM) was used for the formal study, 

specifically questions 1, 3, 5, 12 and 13 (ethnic identity-achievement) and 2 and 16 

(ethnic identity- behavior). Logistic regression testing was conducted on variables which 

had two or more classes of observation (i.e., responses to a scaled question) and two or 

more sets of observation (i.e., a set of subjects from school 1 and a set of subjects from 

school 2).  

The results of the statistical analysis of data will be presented for two major areas: 

Study 1- ethnic identity and culturally relevant materials and; study 2- divergent skin-

tones and child perception of model avatar. Each of these areas address individual 

hypotheses examined for the formal study. For each study, the procedure will be to state 

the hypothesis, provide an overview of results, followed by data in tabular form, when 

appropriate. Statistical measures used to test hypotheses are provided in the appendices. 

T-tests were done to compare schools and ethnic identification of student participants. 

Logistic Regression analysis was then preformed to determine relationships between 

school environment, ethnic identification, and model preference of the child participant. 

The significance level was .05. 

Study 1: Results and Findings 
T test 

School environment (HCEE or LCEE) and ethnic identification of child 

participants were the two variables measured at a ratio level. Ethnic identification was 

examined in the sub categories of achievement and behavior, while school environment, 
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i.e., school 1 (HCEE) or school 2 (LCEE), represent the two schools surveyed, thus 

creating four distinct variables. This examined differences amongst children within a 

school with a significant amount of culturally relevant materials (HCEE) vs. a school 

with limited culturally relevant materials (LCEE) posted within the institution. This is 

further assessed by accounting for ethnic identity strength of the child (strong or weak).  

Ethnic Identification 

 

H1: Ethnic Identity and culturally relevant materials:  The amount of culturally 

relevant materials posted in an educational institution will influence the level of ethnic 

identity of African American students, specifically ethnic identity achievement and ethnic 

behavior. 

 Results indicated that school affiliation is influential on ethnic identification- 

achievement * schools, but not statistically significant when examining ethnic 

identification-behavior* school. School 2 elementary displayed weak achievement and 

behavior scores, while school 1 achievement *school scores were strong. 

Consequently, the data moderately supported H1, as the average mean score for 

achievement at school 1 (2.947) was significant at .022, whereas school 2 mean score 

(2.67) was weak (.359). The average mean scores for behavior at school 1 was 3.000, and 

3.146 at school 2, yielding a mean difference of -.146.  

Table 4 and 5 represents the cumulative, achievement, and behavioral ethnic 

identity scores for children at both schools. To test hypothesis 1, an independent sample 

t-test was run with the aforementioned dependent variables. The two groups tested were 

(1) Sims Elementary “school 1” (HCEE) and, (2) Andrews Elementary “school 2” 

(LCEE). The t-value suggests that the mean differences of the cumulative ethnic identity 
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scores are also not statistically significant. Consequently, environment within the schools 

have very little effect on ethnic identity and behavior amongst African American children 

at school 1 and school 2. There is, however, some indication that if a larger sample had 

been examined, that ethnic identity-achievement and ethnic identity-behavior strength of 

students would have produced higher numbers.  Yet, the sample sized used for this study 

was only able to identify a moderate impact of environment on ethnic identity 

achievement.  

Table 3: t- test Group Statistics for School 1 (HCEE) and School 2 (LCEE) 

 schools N Mean 
Std. 

Deviation 
Std. Error 

Mean F Sig. 
Achievement 
Mean 

School 1 (HCEE) 30 2.947 .4200 .0767 5.568 .022

  School 2 (LCEE) 24 2.658 .4772 .0974   
Behavior Mean School 1 (HCEE) 30 3.000 .5872 .1072   
  School 2 (LCEE) 24 3.146 .5610 .1145 .855 .359
Cumulative Mean School 1 (HCEE) 30 2.9619 .33958 .06200   
  School 2 (LCEE) 24 2.7976 .39499 .08063   

 N Correlation Sig. 
 Achievement & Behavior 

Mean 
School 1 (HCEE) and School 
2 (LCEE) 

54 .002 .986

 
Table 4: Independent Samples Test (Cumulative) Ethnic Identity Behavior 

Sims and Andrews Elementary  t df Sig. (2-tailed) 
Mean 

Difference 
Cumulative 
Behavior Mean 

Equal variances 
assumed -.925 52 .359 -.1458

 Equal variances not 
assumed -.930 50.324 .357 -.1458

 Sims Elementary  
 
Table 5: Independent Samples Test (Cumulative) Achievement  

Sims and Andrews Elementary  t df Sig. (2-tailed) 
Mean 

Difference 
Cumulative 
Achievement 
Mean 

Equal variances 
assumed 2.360 52 .022 .2883

 Equal variances not 
assumed 2..326 46.247 .024 .2883

 Sims Elementary  
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Study 2: Results and Findings 

Logistic Regression Analysis 

 In order to assess influence, it was necessary to examine variables as predictors 

and examine correlation, or lack thereof. Variables used to examine predictability of 

model selection were ethnic identity and school affiliation. This analysis allows for 

predictability and probability of influence.   

H2: DIVERGENT SKIN-TONES AND MODEL PERCEPTION: As ethnic identification increases, 

child perception credibility of models with divergent skin-tones will be more favorable of 

the darker skin-tone model than that of the lighter skin-tone model, with regard to school 

Relationship. 

Expertise 

The data partially supported H2, as the data component assessing perceived expertise of 

the model was not significant. (see table 6). The difference between model choice adopted by 

students in the category of expertise at school 1 vs. Students at school 2 was not driven  by  level 

of ethnic identity, thus not showing a significant interaction effect on the cumulative ethnic 

identity scores * schools.  

Model Expertise and School Environment 

Expertise of model* school environment showed no significant interaction effect, 

nor did cumulative scores of trust*expertise*school relation. Results indicate that school 

relation is the key indicator driving perceptions on trust and expertise, specifically 

influencing model selection preference for the darker skin-tone model.   
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Figure 3: Credibility-Expertise of Model  
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Selection
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School 2 
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Table6:   Credibility-Expertise: Participant Model Selection 
Model Total  

Schools*expert Light Dark  
Schools Sims Elementary 14 16 30 

 Andrews 
Elementary 

10 14 24 

Total  24 30 54 
 

Trust 

Data assessing the trust component of credibility approached significance at a .07 level; 

however, the number of student responses used to assess the data did have some influence on the 

final statistical outcome.  Consequently, trust was not found to be significant at the .05 level. A 

larger sample may have been able to produce a significance of .05; however .07 does indicate 

some level of relational interaction between school environment and perceived trust of the model 

(see table 7). The data indicated a clear preference for the darker skin-tone model at both 

schools; with school 2 (LCEE) showing a stronger preference for the darker skin-tone 

model than school 1 (HCEE). Results indicated little to no influence of ethnic 

identification on model choice in either school.   
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Model Trust and School Environment 

When an analysis of school* model selection was examined, it was found that 

there was a significant interaction effect on trust of model * school relation, with school 2 

showing the greater significant correlation. Table 6 illustrates a clear preference for the 

darker skin-tone model, with school 2 showing a strong preference for the darker skin-

tone model.  

Figure 4: Credibility-Trust of Model  

 
Credibility-Trust: Light Skin-tone Model Selection
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Table 7  Credibility Trust: Participant Model Selection 
 

Model Total  
Schools*trust Light Dark  

Schools Sims Elementary 13 17 30 
 Andrews 

Elementary 
5 19 24 

Total  18 36 54 
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Ethnic Identity, Model Preference and School Environment 

Logistical Regression analysis showed that predictability “trust” of model based 

on sample size of 54 participants was limited at 75.9 percent. Selection of trust model 

selection * school relation is represented in table 7. Predictability of expertise selection 

choice based on a sample size of 54 was even lower at 57.4 percent. Consequently, 

predictability of choice using logistic regression methodology shows that ethnic identity 

and school relation would only be able to influence perceived model credibility (trust) 

75.9 and (expertise) 57.4 percent of the time. These levels are not significant enough to 

conclude that either ethnic identity or school relation influence model selection or 

preference in fourth and fifth grade students at school 1(HCEE) or school 2 (LCEE). 

Follow-up One-On-One Discussion: Model Selection- Study 2 

Exploring African American History 
There were also participants that expressed that they did not really learn or talk 

about African American history very often. These children still stated that they were 

proud to be African American; however they did not attempt to enrich their knowledge 

about African American history outside of school.  

The investigator asked each child interviewed “How do you learn about African 

American History”, and children often commented that they learn them in class or at 

home. An example of some feedback gained during this discussion was as follows: 

“We do research about our heritage and where I come from… and how it’s important…”  
 
“We read books about African American people and talk about people like Rosa Parks 
and Corretta King, and about Black history. I know that being Black is a good thing 
because I like my color, and I have a lot of friends my color. I like being around people 
my color.” 

 68



 
“I talk to people about Black history, like my mom and dad. I’m happy to be African 
American” 
 

Some child participants admitted that they did not spend very much time learning 
about African American history.  
 
“I don’t really study Black history, but I like being Black. Some people try to say stuff to 
me because my mom is Mexican but I don’t really care because I’m still proud to be 
Black.”  
 

Further, they asserted that skin color does not make a difference due to other 
factors that should be examined, like personality and character. One student commented: 
 
“Well, I don’t just sit around thinking about being African American. I know I’m happy 
that I’m Black but I don’t talk about it all the time. If you like who you are, people forget 
about the color of your skin… they start to like you for you.”  
 

Many children in the study stated that they have tried to find out more about their ethnic 

background in various ways. These activities usually occurred outside of school and included 

everything from food to clothing preferences and interest. This attitude and pride about their 

heritage was consistent at both school 1 and school two: 

School 1 (HCEE) : “I eat soul food and listing to Black music. Sometimes I eat with my 
friends that aren’t Black and I like their food, but I still like eating soul food”. 

 
School 2 (LCEE):  “I eat Black food and stuff, but usually when I’m with my dad’s 
family. I still play with mostly Black kids, but I have friends of all colors. I don’t really 
think it matters what color you are, as long as you are a nice person”.  
 

Model Selection and Trust 

The model phase of the study provided valuable insight into the thought process 

of the child participants and mirrored comments of child participants in the pilot 

assessment. Questions asked by the investigator included questions such as “Why was 

this model (A or B- depending on child selection for majority of the questions assessing 

competence) selected most of the time,” “What aspect of the model leads you to trust one 
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model over the other,” and “Do both of these models appear to be African American 

women?”  

This phase of the study was most interesting, as many of the children either had a 

strong preference for the darker skin-tone woman, or seemed to select each woman 

equally. There were occasions when the darker skin-tone woman was selected 100 

percent of the time and interviews with those participants provided insight as to why this 

may have been. Often, children mentioned that she resembled someone in their family or 

looked like “most of the people they know.” 

The discussion following study 2 lasted approximately 5-7 minutes per child. 

Each child participant was randomly selected starting with the third child and every 

seventh child thereafter.   

The discussions were recorded by the investigator via computer. In this follow-up 

discussion the goal was to clarify understanding of questions asked in the quantitative 

portion of study 1 and 2, and to gain an in-depth understanding of reasoning for model 

avatar selection preferences with relation to ethnic identity. The group commonly 

selected the darker skin-tone model avatar as the more desirable and trustworthy model. 

Overall, there was variation in the perceptions of model avatars with divergent skin-

tones. Participant’s comments were diverse, and often inquired about the ethnicity of the 

lightest skin-tone model (see appendix A). Feedback on model appearance varied from 

child to child. Participants specifically mentioned that: 

“This woman (Dark skin-tone model) looks like my aunt” 
 Many students commented that a particular model resembled a family member of 

there’s and often selected that model most often for the trust component of competence. 

Other children simply stated that they were unsure of the reasoning behind their model 
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preferences and at times admitted that it was difficult to express trust or expertise based 

off of a photo alone.  

“I don’t know [why I didn’t select certain models for certain questions]… I just didn’t 
pick them.” 
 
“You have me pick these pictures but I don’t know either of them… I don’t judge people 
off of looks. How you look doesn’t really tell me much about how you are as a person.” 
 

Model Selection and Expertise 

 The expertise selections did not vary greatly from child to child. On average they 

were consistent with the child’s preferences for the darker skin-tone model or the lighter 

skin-tone model. Some specific comments made by child participants during the 

interview were: 

 [Selected the darker skin-tone model majority of the time] “I don’t know… [Why I 
selected the dark skin-tone model for “warm”] you said that “warm” could mean caring 
and I think she looks caring. 

 
 [Selected dark skin-tone model for most credibility “trust” phrases] “I didn’t choose that 
woman [light skin-tone model] because she just doesn’t look honest. She looks like she is 
up to something. You said I can only choose one, so I chose her[dark skin-tone model].” 

 
 [Selected the dark skin-tone model for majority of responses] “I picked her because she 
is pretty. She looks helpful and nice. She sorta looks like my aunt. She kinda looks like 
you too!” 

 
 [Selected dark skin-tone model for all responses] “I don’t know why I picked her. I just 
like her more. This woman [light skin-tone model] looks funny acting… I just don’t trust 
her for some reason.” 
 

Often students requested to select both models, although a selection of one or the 

other was necessary. There was a clear indication of a certain level of cultural teaching 

and understanding of not judging a person or model by look alone. This was highlighted 

in comments made by one student at school 2: 
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 “You say you want me to pick one of these [pictures] but I don’t know either one of them 
[personally]. It shouldn’t matter how they look… I don’t judge people on how they look… 
that would be wrong. But if I have to pick one or the other, I guess I’ll pick her [light-
skin-tone model]. I really wish I could pick them both. They both look like nice people… 
You just can’t judge someone by a picture though.”  

 
Selection of the lighter skin-tone model was limited. When asked why the lighter 

skin-tone model was not preferred, often children could not verbalize why they preferred 

not to select her, yet there was some clear apprehension selecting that model. The 

perception of trust and perceived expertise strongly supported the darker skin-tone model 

with children with strong and weak ethnic identity and was not limited by school 

affiliation.  
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Chapter VI 

Summary and Discussion 
 
 
INTRODUCTION  
  

The purpose and value of this research from the point of view of the researcher 

was not to discover new innovative ways to increase market share, nor was it to inform or 

support current superficial ideologies held within the African American culture. This 

study investigated ethnic identification strength with regard to achievement and behavior. 

Achievement examines ethnic identity as an exploration, understanding and level of pride 

in history and traditions of one’s ethnicity and ethnic identity-behavior, examines the 

involvement and the social behaviors that may strengthen ties to a culture. Both of these 

subcomponents of ethnic identity are important in furthering the understanding of ethnic 

identity formation and development. The results of this study suggest that there is a 

possibility of ethnic identity-achievement as early as fourth grade (9-10 years of age), 

whereas prior studies have examined high school and college age students and found that 

ethnic identity strength increases as age increase. Specifically, achievement has been 

noted as having stronger identity scores with adolescents and adults. The current study 

aimed to push the envelope and explore the possibility of development of historical and 

social interactions during early childhood.  
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Strengths and Implications of the Study 

Cultivation Theory 

This study has examined cultivation theory from a different perspective.  As 

media becomes more complex and inventive, it is necessary to evaluate the effects of 

communication on audiences, specifically, younger audiences. Through this study, the 

researcher has examined three very specific theoretical concepts (cultivation, color 

consciousness and credibility) and their relationship with one another. The findings have 

provided interesting and relevant information regarding perceptions of African American 

children in both the Low and High culture environments. These implications suggest that 

the cultural materials in each environment do have a certain level of influence, however 

further research is needed to determine what other factors contribute to the cultivation 

practices in academic institutions.  

Ethnic Identity Development in Young Children: Methodological Strength 

Understanding identity development has the potential to be a cumbersome and 

complicated task, however this understanding is necessary in the effort to strengthen 

efforts to positively redefine superficial ideologies within cultures. As mentioned in the 

beginning of this paper, “behavior” is not easy changed, especially when the behavior is 

influenced by core constructs such as tradition and ideology, yet there is a definite 

possibility and benefit of bringing awareness too such issues. This research made another 

step toward doing just that, by evaluating ethnic identity of young children. The 

Multigroup Ethnic Identity Measure has not been used to assess ethnic identity strength 

in young children of color prior to this research. The pilot assessment as well as the 

formal study provided data to suggest that children are able to understand the questions 

asked throughout the measure. The number of scales available for assessing ethnic 

identity in young children of color is limited, and the results of this research show that the 

MEIM assessment has the capability of charting ethnic identity strength in individuals 

younger than high school age.  This is noteworthy, as it incorporates a younger age group 
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whose ethnic identity is able to be assed via use of this measure, and because of this, 

further research is needed in order to examine how early children are able to understand 

this measure, as it is possible that children are capable of comprehending terminology 

within the measure prior to the fourth and fifth grade.  

 
A Need for Additional Research 

The current study suggests that cultural environment is not the only predictor of 

ethnic identity development among children in the forth and fifth grades. No results were 

found to support the assertion that culturally relevant materials within an educational 

institution was the sole influential element effecting ethnic identity development, nor did 

results indicate that cultural environment influenced perceptions of trust and credibility of 

child participants.  As a result of these findings, it could be argued that ultimately no 

results were found, and that argument would be valid with respect to examination of the 

specific research questions addressed in this particular study; however the implications of 

this study and of prior studies conducted to examine skin-tone perceptions of children are 

noteworthy, as they have implications in the realms of education, advertising, and 

cultural development. In addition, this research provides clear implications for ethnic and 

racial identity scale development focusing on younger audiences. 

Educational Environment and Classroom Learning 

Results indicate that the child participants within this study had a clear preference 

for the darker skin-tone model, particularly at school 2. Interviews revealed that teaching 

strategies and programs implemented within the school may have some influence on this 

preference. Interviews with the children made support to this assumption (see study 2). 

 75



Further, Ethnic identity strength for child participants were strong in both school 

1 (HCEE) and school 2 (LCEE) populations, indicating that cultural materials posted 

within the child’s educational environment was not the only factor influencing ethnic 

identity strength. There are other elements impacting the perceptions of children within 

the study regarding their understanding and appreciation for African American culture. 

These elements could include classroom teachings, cultural events held throughout the 

school year and even parental socialization practices at home. Future research is needed 

to examine these elements in conjunction with controlling for culturally relevant 

materials in the school.  

It is important to still assess the amount of culturally relevant material within the 

school due to the amount of time spent in school. Research has shown that children spend 

an average of 900 hours in school, and view more than 1500 hours of television per year. 

The current study asserts that cultural cultivation surpasses the realms of television 

messages, and are communicated via materials posted within the school. Accordingly, not 

only are children spending hundreds of hours in school environments, but are also being 

influenced by the verbal (i.e., classroom teachings, cultural programs, Black history 

Month etc…) “messages,” as well as the non-verbal cultural messages (i.e., posted 

material highlighting and supporting diversity) within the school.  

Diversity in Advertising 

Given the renewed calls for diversity among ad agency personnel, it may be 

helpful to investigate the effects of diversity when creating advertising that must appeal 

to an increasingly diverse American consumer.  In fact, the 2000 Census estimates that 

25% of the U.S. population is non-white and that percentage increases among key 
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marketing target groups, such as teens (14 - 17) and young adults (18 - 24).  African 

Americans comprise 12.3% of the total U.S. population, for example, but they account 

for 15% of the teen target and 14% of the young adult target.  Furthermore, African 

American buying power is projected to increase from $761 billion in 2005 to $1 trillion 

in 2010 (Humphries 2005). 

Currently the largest minority groups in the United States are the African 

American, Hispanics, and Asian ethnic groups. In advertising, this makes them a very 

attractive population and many advertising dollars are spent trying to reach this group. 

Since the 1960’s there have been many important research projects that have evaluated 

the portrayals of these minority groups in advertising. The research normally focuses on 

three main factors; (1) frequency of minority actors in a given show or sitcom, (2) 

valence of the role and (3) changes in portrayals over time.   A research study done by 

Taylor (1995) on Portrayals of African American, Hispanic and Asian Americans in 

Magazine advertisements showed that negative stereotypical portrayals of these groups 

within advertisements, especially the African American community, have negative 

results.  

It has also been found that African Americans images can be found on television 

far more than in magazines. When featured on television, African Americans are mostly 

found to hold the role of an athlete, servant and/ or as entertainers. Although Taylor’s 

study showed that African Americans are now being featured as professionals more so 

now than they were 30 years ago, there are rarely African Americans portrayed in 

professional roles such as lawyers, doctors or scientist. These types of portrayals are not 
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only relevant to television advertising, but also depictions of minority audiences, 

specifically African American’s in print ads.  

This current research aimed to evaluate if positive portrayals of cultural diversity 

and non-stereotypical roles within photo representations effected child perceptions. It 

showed that portrayals (i.e., media, print, personal interaction) all may play a role in 

identity development; however that role is only a segment of the overall relationship of 

influence impacting perceptions of credibility.  All of the visual representations of ethnic 

groups cultivate our understanding of ourselves and those around us. The creators of 

these materials, the cultivators, if you will, are not always aware of their efforts or deeds, 

yet, they have the power to impact nonetheless.  

In a content analysis study done by Logan, Parker and Harden in 2006 on 

Minority Representation within Grey’s Anatomy, it was found that commercials featured 

during the airing of ethnically diverse programs showed high levels of African American 

representation that were proportionate to the ethnic population of which they represented 

within the programming.  The representation of African Americans on primetime 

programming exceeded representation of the viewing population. This, much like the 

overrepresentation of ethnic diversity displayed in school 1 (HCEE) in study 1, shows 

that there are often other factors that contribute to perceptions of characters or models 

used for a cause. For the sake of the programming and commercials on television, the 

cause was an attempt to incorporate more diversity into primetime television. For the 

sake of the current study, the schools “cause” was to incorporate more awareness and 

diversity within the social environment of elementary school children.   
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In the study examining depictions of race (Logan et. al 2006,) of all the actors 

appearing in the commercials, 15.5% of them were African American, +3.2 percentage 

points greater than the proportion of African Americans in the population. The findings 

for that study, as well as the current study confirm recent research conclusions that 

African American representation in TV commercials is “proportionate to the population."  

The current research showed varying levels of culturally related material within 

the schools examined and for school 1 (HCEE), the amount of material posted within the 

school was proportionate to the amount of ethnic diversity within that school, yet there 

was still not a significant effect on ethnic identity strength, when comparing it to school 2 

(LCEE) whose level of culturally related material significantly differed from school 1, as 

it had little to no culturally related materials posted throughout the school .   

The research indicates that advertising, specifically commercial advertising has 

done a good job of reflecting the representation of African Americans within an ad, to the 

representation of African Americans in society (Bailey 2006,) yet this reflection of 

representation is not necessarily true, nor does it appear to be necessary, in school 

environments.   

 In this study, school 1 has “packaged reality” in a new way for students, and 

attempted to bridge a relationship between ethnic diversity and learning.  They have 

attempted to (conscious or unconsciously) provide a worldview that assumes that the 

proportion of African American visibility (in media and advertising) and achievement is 

not limited by African American proportional representation in the population.  Not only 

do the materials in both schools display a disproportionate amount of cultural material 

(extremely low or extremely high); they also provide a more desirable vs. realistic reality 
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of diversity.  Nonetheless, children in both institutions displayed a strong level of ethnic 

identity, showing that there are other factors involved in ethnic identity development and 

cultural understanding. 

 It appears, therefore, that the environmental origin of the communication does not 

have an impact on the perception of the communicator and/ or the communication.    

School 2 (LCEE) positions itself as a more generic and traditional environment that 

incorporates diversity in ways other than racial socialization through photos and pictures, 

whereas School 1 (HCEE), has chosen to project a new reality:  a reality that is not based 

on proportional representation, but more on desired environment with an emphasis on 

cultural sensitivity and understanding.  

 
Implications for Cultural Development and School Environment 
  
 The current study indicates that environment and social interactions may play a 

limited role in ethnic identity development. School 1 encompassed a large amount of 

culturally related materials within its academic environment, while school 2 had limited 

culturally related materials displayed throughout the school. Both institutions were 

similar with respect to student-teacher ratio, demographic and socioeconomic factors, 

thus allowing for a reasonable examination and comparable sample. Results indicate a 

predictor of influence of environment with a positive effect on ethnic identity strength of 

African American children. Results from both schools showed that ethnic identity 

strength was fairly strong amongst both groups sampled, and there is some indication that 

environment has some level of influence on ethnic identity-achievement, yet there is still 

more to be examined.  

 

 80



Implications for Cultural Development In and Out of the Home 

Racial Socialization 

 Racial socialization begins in the home. As mentioned in the literature review, the 

parent-child relationship and understanding of developing personal ties with others is 

developed overtime and are influenced by (1) interactions in the home between the child 

and family members, (2) discipline techniques used within the home, and (3) control of 

information and social interactions by the parents (Goodman 1969, Newman and 

Newman 1991). As a result of this, step three in the African American home has been 

found to include variables that are not necessarily taught or “controlled” for in non-

African American homes. The African American family in general has its own unique 

history and story that began when they were first brought over from Africa. Their present 

reality and understanding of “Black” culture recognizes that they are unlike the 

hegemonic group. Because of this, African American families attempt to “prepare their 

children for realities of being Black in America,” (Taylor et. al, 1990.) Racial 

socialization practices include the parents influence on their child’s perception of society, 

as well as provide them with a particular perspective of not only being a unique 

individual, but also equips them with the mental and psychological tools needed to 

survive as a Black child in White America (Hill 1999.) 

 Although racial socialization may have had an impact on the findings in this 

study, it was not the only element that impacted perceptions of children regarding trust 

and perceived credibility. Although students were able to correctly answer the questions 

within the MEIM scale, they did not mentally distinguish ethnicity from race. 
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Race and Ethnicity in Elementary School 

 The formal study examined ethnic identity strength of fourth and fifth graders, as 

well as assessed intragroup racial preferences regarding skin-tone and phenotypical traits 

of models. As mentioned before, ethnicity and race are two very distinct concepts, as 

ethnicity recognized geography, nationality, language, and religion; and race deals more 

with the assessments of phenotypical traits (e.g.,  aesthetically assessing Afro-centric 

characteristics), and cultural practices. Theoretically, the researcher asserts that the 

formal study examined both concepts (study 1: Ethnicity and study 2: Race), however an 

evaluation of the qualitative data showed that child participants did not distinguish 

between race and ethnicity.  

During the qualitative phase of study 2 the researcher prefaced the study by 

asking the child participants if they understood the meaning of term ethnicity. There was 

a clear consensus of unfamiliarity of the term amongst students. Because of this, the 

researcher often followed-up by asking the child participants if they understood the 

meaning of the term “race,” and requested that the child define the term. All children 

were able to correctly define the term race and often provided elements recognized by 

scholars as being race (e.g. Black people.) Because of this, the researcher often asked the 

children if they understood the term African American and child participants consistently 

stated that Black and African American were “the same thing.” Accordingly, for the sake 

of this research, it is argued that children in this age group (9-12 years old), do not yet 

distinguish between the two concepts of ethnicity and race. This was an interesting 

finding, as very little research has been done to assess when children, or adults for that 
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matter, began to distinguish the difference between “Black” and “African American.” 

More research is needed in order to understand when children began to recognize the 

differences between the two concepts. In order to examine this, further analysis 

examining validity of racial and ethnic identity scales among child audiences are needed. 

Ethnic and Racial Identity Scale Development for Children 

This study was one of the first to examine ethnic identity amongst children. The 

Multigroup Ethnic Identity Measure (MEIM) scale created by Phinney (1992) has 

evaluated audiences as young as high school age  children, yet it has not ever examined 

children in elementary or middle school. The findings in this study suggest that children 

are able to understand and clearly communicate preferences regarding the questions 

asked within the MEIM measure. Although only a sub-section of the measure was used 

(e.g., achievement and behavior,) for study 1, child participant’s were able to understand 

and respond to all questions within the MEIM scale, as demonstrated in the pilot 

assessment conducted at Stephens Community Center. 

It would be beneficial to the study of ethnic and racial development to have a 

scale that is designed specifically for children in elementary and middle school.  As the 

literature suggest that children began to understand race and culture as early as age five, 

and moreover, parent socialization practices begin as early as age three; there is a clear 

necessity for this age group to be examined further. Children learn a significant amount 

about themselves and those around them during middle school, and this social 

understanding is developed through external and internal factors. External factors may 

include elements such as environment, culture, teacher/ schoolmate influence, and media, 

while the internal factors include self-esteem, self-concept and emotional constructs.   It 
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essential that scholars continue to develop race and ethnicity scales conducive to 

examining younger audiences and environmental factors that may influence race and 

ethnic identity development.  These scales should incorporate questions that assess the 

external as well as the internal elements that are influential on the developmental process 

of children, based on their specific age groups. For example, child participants within this 

study are in the developmental stages that focus mostly on self-concept and 

understanding who they are as individuals, while a younger age group such as children 

age four to six are in the stages of moral development, group play and sex-role 

identification (Newman and Newman 1990.) Accordingly, scales that focus on self 

evaluation, social competence, and cultural practices with relation to ethnic and racial 

identity are needed. Further, since the formal study was able to show that children within 

the fourth and fifth grade (age 9-11) do not distinguish between ethnicity and race, there 

is a need for scales that are able to find common ground between ethnic identity and 

racial identity. Future research should seek to identify other predictors of ethnic identity 

development and its effect on skin-tone and other phenotypical preferences. This research 

is needed in order to better understand how ideological development is influential on 

learned practices and beliefs with the African American community Many scholars have 

argued that ethnic identity is not as “at risk” as it was in the past when studies like Clark 

and Clark were originally performed, yet the studies done to examine the ideological 

development in younger children of color is still very limited. 

Past, Present, and Future Studies on Skin-tone Perceptions 

Scholars assessing adult populations have commonly found that light skin-tone 

individuals receive higher paying jobs, are higher educated, and have an overall better 
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quality of life in comparison to their darker skin-tone counterparts. One of the first 

studies examining possible correlations of skin-tone and privilege was the Burns (1980) 

study.  

Winona Williams-Burns (1980) examined self-esteem and skin color perceptions 

of “privileged” and “non-privileged” African American children. Burns found that self-

esteem was low among the children who attended more prestigious schools, while child 

skin color perception scores of “self,” were significantly accurate. In the 1980 study, one-

hundred fifteen economically privileged African American children in the third grade 

were recruited and “privilege” was assessed by controlling for family income and tuition 

rates that were paid by parents, with the most prestigious families paying $1000 per 

school term, and the least prestigious paying $25 monthly per child. For the 

methodological aspect of the study Burns administered the Coopersmith Self-esteem 

Inventory Measure in order to assess self-esteem strength, and the Williams-Burns Skin 

Color Matrix (WBSC) was used to assess accuracy of children’s skin color perceptions. 

The children were asked to color an object such as an apple to ensure that they 

understood color, as well as asked to color a self-portrait the color that they thought that 

they were. The accuracy of this was judged by the investigator.  

An exploratory study mirroring the Williams-Burns (1980) research was 

conducted to assess skin-tone perceptions of African American children and their 

preferences of adults with divergent skin-tones (Parker 2007.) This study did not evaluate 

self-esteem, but rather, it evaluated trust and competence perceptions of children age 5-9. 

The results of this exploratory assessment with relation to the current study suggest that 

there is a clear preference for the darker skin-tone models within the photos presented to 
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African American child participants. These findings differed greatly from previous 

findings (Herring and Keith 2003; Gomez 2001; Williams-Burns 1980; Clark and Clark 

1939) assessing skin-tone preferences in people of color.  

The children that participated the 2007 exploratory assessment were students 

attending Stephens Community Center (the same facility used for the pilot assessment in 

the current study,) between the ages of 5-9. A total of 41 children were interviewed and 

the ethnic breakdown of respondents consisted of 22 African American and 19 Anglo 

children. The results and implications of that research showed a preference for adults 

with darker skin-tones regarding trust, and a preference for light skin-tone adults with 

respect to competence. These results mirrored that of the current study, as the darker 

skin-tone model was selected most often by African American children. Further, when 

color preference was assessed,  41 percent of African American participants expressed 

that they felt  that dark brown was the prettiest color, light brown was next (36 percent) 

and medium brown was chosen the least number of times (23 percent.) When asked to 

color the human face image the color that little boys/ girls should be; 41 percent of the 

African American respondents colored the image light brown and 59 percent selected 

darker brown.   

During this exploratory assessment, the child participants were asked to do a 

series of activities similar to those done in the Clark and Clark (1939) study and the 

Williams-Burns (1980) study. The assessment was conducted in five parts to investigate 

how children viewed themselves and African American adults, in respect to skin-tone, 

trust, and expertise.  
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For the first phase, three brown shade color splotches are presented to child 

participants (a darker brown, lighter brown and a medium brown color splotch.) As with 

the current study, the splotch colors were selected from the paint department of a local 

hardware store.  The children are asked to indicate which color they feel is the prettiest 

color.  

For phase two, the children are given a coloring test, similar to the coloring 

activity done in the Clark and Clark (1939) and Williams-Burns (1980) studies. The 

pictures that they were asked to color were pictures of a mouse and a strawberry. They 

were given access to the basic 24-count Crayola crayon colors in order to complete this 

task. This coloring test was done to determine the child’s since of color, which usually 

begins to be developed around age three.  If the two items are colored correctly, (i.e., 

strawberry colored red or pink, and mouse colored brown, grey, white or tan,) the child 

was given a picture of a face. If the child did not correctly color the strawberry and 

mouse, they were eliminated from the study. If the pictures are colored correctly, they 

continue to phase three.  

For phase three, a face resembling the “no hurt” face on the Wong & Baker “Pain 

Scale” (1981) is given to the child participant. This face has little to no defined ethnic 

characteristics.  During this phase of the study the children are asked to “color the face 

the color that you like little boys/ girls to be.” This methodology of assessing skin-tone 

preferences was adapted from the Clark and Clark 1940 study, however for this 

assessment, the researcher provided Crayola Multicultural Crayons, which only include 

skin-tone shades, and allow for the child to select (i.e. brown, white, beige, tan, bark 

brown etc…) which will indicate skin-tone preference of the child.  
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The final phase of the survey attempts to gain a better understanding of trust in 

relation to safety, competence and likeability. Each child was asked a series of questions 

and asked to select the photo of the adult that they feel they could trust most. Further, the 

child was asked to rank their responses (e.g., the adult you would feel most safe with,) 

once that photo was selected, then the child was asked to select the “next person you 

would feel safest with from the photos not yet chosen” etc…  

The results were evaluated based off of the first photo selected by the child in all 

categories.  Three situational scenarios were presented to the child and photos of two 

light skin-tone [1 man & 1 woman] and two dark skin-tone [1 man & 1 woman] 

individuals were presented to the child. Scenario “A” examined trust concerning safety; 

scenario “B” examined trust concerning competence and finally scenario “C” examined 

trust concerning likeability (please see appendix K.)  

After photo selection of the questioner is complete, a randomly selected child 

(approximately every 8th child) is asked how they determined safety, based on their photo 

selection. As with the current study, the interviews were very informal and allowed the 

child to completely express their thoughts. The investigator prefaced their questions by 

first letting the child know that they did a wonderful job with answering the questions in 

the survey and they were interested in understanding why they felt safe with certain 

individuals. Usually the investigator sat down in the seat next to the child and allowed the 

child to speak freely without interrupting them and limiting commentary on the child’s 

response (appendix K) 

The qualitative section in the exploratory study was similar to the current study, 

as it was done to allow for a better understanding of reasoning behind specific photo 
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choice and selection order. For example, one child chose the light skin-tone male last for 

every selection but varied in their selection of all other photos. Another child picked the 

same photos in the same order in all scenarios Cross-tabulation was used to analyze this 

data.  

Discussion of Exploratory Study with Regard to the Formal Study 
 

 The research within both studies indicates that African American children often 

preferred darker brown skin-tone models. When assessing color preference in the 

exploratory study, dark brown was found to be prettiest color yet, respondents 

consistently changed color preference when asked about personal trust and perceived 

competence of lighter vs. darker skin-tone adults. Moreover, in the exploratory study 

children often selected the female adults as the safest adult when lost in a store, thus 

suggesting that African American children perceive lighter skin-tone women as safe and 

most trustworthy adults in everyday situations. The exploratory study findings also 

indicated that lighter skin-tone individuals are preferred by African American children 

when selecting a member of the opposite sex.  

For the third phase, when children were asked what color they “felt little boys/ 

girls should be,” 61 percent of African American children selected the darker brown 

Multicultural crayon color, contrasting findings of recent studies (Herring, et al. 2004 and 

Featherstone 1994) that suggest that African American’s are more attracted to lighter 

skin-tone individuals. The difference in this study and the one’s done by previous 

authors, are the age of children, which would suggest that skin-tone preference of the 

opposite sex may, in fact, formulate early on in childhood.  

 89



   Further researches examining these preferences are needed. As stated before, 

there are many studies evaluating adult populations and their preferences, life chances 

and in-group perceptions based on skin-tone, however little research has examined how 

early these preferences are created.  

Model Selection Choices and Interviewer Effect 

 During both the exploratory study, as well as the current study, there were 

instances were the children based their model selection on the attractiveness of the adult, 

with one child stating, “I think she is pretty”, when asked why they selected the lighter-

skin adult as the person to approach if lost in a store. Another child, which selected the 

darker skin-tone female as the person they would “most like to be their doctor” said, “she 

is really pretty… and she looks a lot like you, [the researcher]” when asked about her 

photo choice. However, attractiveness had an adverse reaction for one child, which stated 

that she selected the lighter skin-tone male as the least trustworthy person because “he’s 

too cute and my momma told me not to ever trust those cute boys.” Now whether or not 

this child was saying this to be witty; the fact remains that the attractiveness of the adult 

in the photo impacted her selection choices, as she did select the lighter skin-tone male 

last for every scenario.   

 During the qualitative phases of both the exploratory and the current study, 

children often stated that their selections were made based on attractiveness of the adult, 

and familiarity of the appearance of the model in the photo. On occasion, children 

commented that the model within the photos resembled the interviewer, and expressed a 

positive relationship between their perceptions of the model in the ad and their perception 

of the interviewer.  These implications would suggest that interviewer bias may 
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influences model selection of child participants. Due to this, it is imperative that future 

research take measures to ensure that model choice is not a reflection of the child’s 

fondness of the interviewer.  

When examining skin-tone, this bias could be addressed by having interviewers 

with varying skin-tones administer trust and credibility measures. Further, special 

attention to the appearance of the model in the photos used in the study should ensure that 

the model does not mirror the researchers conducting the study with child participants, as 

it has been found in the exploratory study, as well as the current study, that fondness of 

the interviewer has a certain level of influence over the model selections.  Previous 

research (Brown and Keith 2003; Hunter 2002; Butler 1991; Hopson and Hopson 1988) 

has shown that perceptions of attractiveness, and familiarity of ethnic traits of the 

individual, can influence overall preferences of African American individuals. 

Consequently, it is necessary to certify that feelings toward the interviewer are not 

influential in overall preferences choices made by child participants.     

Implications of the Exploratory and Formal Study 

Findings suggest that there is a need for further evaluation of this age group, as 

the exploratory study as well as the formal study shows a distinct preference for darker 

skin-tone models, as the darker skin-tone models are selected a majority of the time. 

Additionally, when examining child preferences, it was found that children in the 

exploratory study (age 5-9) and children in the formal study (age 9-11) show a stronger 

preference for the darker skin-tone model with regard to trust, while maintaining a 

preference for the lighter skin-tone model when examining competence and credibility. 

 91



This is an interesting finding, as prior research has shown that adults demonstrate a 

stronger preference overall, for lighter skin-tone individuals.  

Additional research is also needed to examine not only African American 

children, but also Mexican American children, as the Hispanic population continually 

increases in the United States, it is necessary and somewhat obligatory, that scholars 

grasp a better understanding of this group.  

And finally, gender (of the model and the child participant) is something that 

should be examined. The formal study included only woman models within the ad and 

did not control for gender of respondent answers. Future studies may benefit from 

assessing these variables and exploring whether or not there is a relationship between 

gender of viewer of the ad and gender of model(s) within the ad.   

Limitations  

When attempting to recreate humanity via use of technological resources, there 

will always be a level of difficulty met with regard to generating a realistic and agreeable 

product. African American men and women encompass a myriad of skin-tones and 

shades and pinpointing and agreeing upon what is perceived to be “light” and “dark” is 

difficult when there is more than one evaluator. Technological resources available for 

conducting a study of this type is one clear limitation to any skin-tone study, and further, 

creating a models that encompass acceptable afro-centric phonotypical traits can be 

challenging.  

In order to address these issues, a pilot assessment was performed to determine 

stimuli and skin-tone of models used for the formal study. Nonetheless, the assessment 

results were determined by subjective selections made by participants in the pilot study. 

If conducted with another group of children, it is probable that completely different 

photos would have been selected and used for the formal study, thus reliability is strong, 
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and validity is weak in studies of this nature. Steps have been taken to reduce biased or 

unrealistic stimuli within the study; however skin-tone and aesthetic appraisal of afro-

centric phenotypes is a limiting factor when conducting these types of studies. 

In order to analyze environment and influence of such, one could argue that it 

would be beneficial to the quantitative portion of the research, to have a larger sample 

size. By doing so, the researcher will be able to evaluate influence of environment on 

ethnic identity and racial preferences more in-depth. I would agree. If I was able to 

rewind time, I would incorporate a larger sample size into the study. In order to do so, it 

is likely that I would have needed to obtain approval from more elementary schools to 

conduct research within their academic institutions, yet it would have been a benefit to 

the research in the long run. By having more data, the researcher would be able to assess 

whether or not the findings were more significant across populations. 

This is an exploratory study that evaluates an aspect of ethnic identity and the 

influence and development of ethnic identity from a perspective that has not been 

previously researched. There are a number of other factors that may be influential to 

ethnic identity development, yet it is important to evaluate these factors one at a time. If 

all possible elements of ethnic identity development were examined in a single study, it is 

possible that the study would not be able to evaluate causality or effects of all variables 

examined. This study aims to ascertain whether or not environment does, in fact have 

influence on psychological and value development.  

 

Conclusion 

Theoretical literature examining skin-tone and perceptions of intra-racial 

interactions have largely examined adult populations and in-depth examinations of 

younger populations have been extremely limited. The legendary 1942 Clark and Clark 

doll study was instrumental in sparking interest and developing a better understanding of 

ideologies held by many people of color, yet the current study as well as other performed 
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in the today’s time continue to show that there is, in fact, a progression in the ideological 

development thought process of African American men, women, and children, however 

there is still a significant amount of learning needed.  In order to avoid becoming 

complacent and oblivious to the preferences and unspoken values of a culture, it is 

necessary to continue to study and investigate how, when, and why these preferences 

continue to prevail even during a time period in history when diversity and culture is 

recognized and respected more than it ever has been.  

Future research should examine elements within the school that may contribute to 

ethnic identity development, such as programs, curriculum, and extra curricular activities. 

All of these elements have some level of effect on children, and by further examining the 

amount of influence certain environmental cues or activities have on children of color, 

the better equipped schools will be in producing programming, and designing 

curriculums that meet the needs of this group.  

Further, future research should aim to explore ethnic identity of Mexican 

American children. The literature examining these groups is limited. The Mexican 

American population is rapidly growing, and in some schools, out numbering that of the 

African American population. Consequently, it is necessary to gain a better 

understanding of this group. By doing so, schools will be capable of designing a 

curriculum, and creating an academic environment that is not only educational, but also 

nurturing- culturally, mentally and psychologically. 
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Appendix A 

Pilot Assessment:  

Avatar Model Photos 
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LIGHT SKIN-TONE MODELS 
 

Column 1, Row 1 

 Column 1, Row 2 

 Column 2, Row 3 
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MEDIUM SKIN-TONE MODELS 
 
 

 Column 1, Row 3 

 Column 2, Row 1 

 Column 2, Row 2 
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DARK SKIN-TONE MODELS 
 
 

Column 3, Row 1 

Column 3, Row 2 

Column 3, Row 3 
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Appendix B 

Multigroup Ethnic Identity Measure (MEIM)  

(Phinney 1992) 
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The Multigroup Ethnic Identity Measure- MEIM 
 
 
In this country, people come from a lot of different cultures and there are many different words to 
describe the different backgrounds or ethnic groups that people come from. Some examples of the 
names of the names of ethnic groups are Mexican-American, Hispanic, Black, Asian-American, 
American Indian, Anglo-American, and White. Every person is born into an ethnic group, or 
sometimes two groups, but people differ on how important their ethnicity is to them, how you feel 
about it, and how much their behavior is affected by it. These questions are about your ethnicity 
or your ethnic group and how you feel about it or react to it.  
Please Fill In: 
 
In terms of ethnic group, I consider myself to be: ________________________________ 
 
Use the numbers given below to indicate how much you agree or disagree with each statement. 
 

4: Strongly Agree 3: Somewhat Agree 2: Somewhat Disagree 1: Strongly Disagree 
 
 

1. I have spent time trying to find out 
more about my own ethnic group, such 
as its history, traditions and customs. 

 
2. I am active in organizations or social 

groups that include mostly members of 
my own ethnic group 

 
3. I have a clear sense of my ethnic 

background and what it means to me 
 
4. I like meeting and getting to know 

people from ethnic groups other than 
my own. 

 
5. I think a lot about how my life will 

affect my ethnic group membership. 
 
6. I am happy that I am a member of my 

ethnic group. 
 
7. I sometimes feel it would be better if 

different ethnic groups didn’t try to 
mix together. 

 
8. I am not very clear about the role of my 

ethnicity in my life. 
 

 
9. I often spend time with people from 

ethnic groups other than my own. 
 

_____________ 
 
 
 

_____________ 
 
 
 

_____________ 
 
 

_____________ 
 
 

_____________ 
 
 

_____________ 
 
 
 
 
 
 

_____________ 
 
 

_____________ 
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10. I really have not spent much time 
trying to learn more about the culture 
and history of my ethnic group. 

 
 
11. I have a strong sense of belonging to 

my own ethnic group. 
 
12. I understand pretty well what my 

ethnic group membership means to me, 
in terms of how to relate to my own 
ethnic group and other groups. 

 
 
13. In order to learn more about my ethnic 

background, I have often talked to 
other people about my ethnic group.  

 
14. I have a lot of pride in my ethnic group 

and its accomplishments. 
 

 
15. I don’t try to become friends with 

people from other ethnic groups. 
 
16. I participate in cultural practices of my 

own group, such as special food, 
music, or customs. 

 
 
17. I am involved in activities with people 

from other ethnic groups. 
 
18. I feel a strong attachment towards my 

own ethnic group. 
 

 
19. I enjoy being around people from 

ethnic groups other than my own. 
 
20. I feel good about my cultural or ethnic 

background. 

_____________ 
 
 

_____________ 
 
 
 

_____________ 
 
 
 

_____________ 
 
 
 
 

_____________ 
 
 
 

_____________ 
 
 
 

_____________ 
 
 

_____________ 
 
 
 
 

_____________ 
 
 
 

_____________ 
 
 
 

_____________ 

 
Write a number that gives the best answer to each question. 
 

21. My ethnicity is: 
(1) Asian, Asian American, or Oriental 
(2) Black or African American 
(3) Hispanic or Latino 
(4) White, Caucasian, European, not Hispanic 
(5) American Indian 
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(6) Mixed: parents are from two different groups 
(7) Other (write in) ________________________ 

 
22. My father’s ethnicity is (use numbers above)  __________ 
23. My mother’s ethnicity is (use numbers above) __________ 
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Appendix C 

Multigroup Ethnic Identity Measure Sub-scales: 

Ethnic Identity Achievement & Ethnic Identity Behavior 
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Ethnic Identity Behavior 
 

2. I am active in organizations or 
social groups that include mostly 
members of my own ethnic group 

 
16. I participate in cultural practices of 

my own group, such as special 
food, music, or customs. 

Ethnic Identity Achievement 
 
1. I have spent time trying to find out 

more about my own ethnic group, 
such as its history, traditions and 
customs. 

3. I have a clear sense of my ethnic 
background and what it means to 
me 
 

5. I think a lot about how my life will 
affect my ethnic group membership. 

 
 

12. I understand what my ethnic group 
membership means to me, in terms 
of how I relate to my own ethnic 
group and other ethnic groups. 

 
13. In order to learn more about my 

ethnic background, I have often 
talked to other people about my 
ethnic group. 
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Appendix 

Pilot Assessment Results: Model Avatar Selection 

Skin-tone and Hair Preference Assessment 
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Study Investigator: For my homework, I need help deciding which models look the most 
African American. Will you tell me which two models you think look the most African 
American? Please select the column, not the row (visually showed them the difference 
between row and column). 
 
Results: 

 
 (Stephens)-Student#1: selection = column #2 and column #3 
 
(Stephens)-Student #2: selection = column #3 and column #1 
 
(Stephens)-Student #3: selection = column # 2 and column # 3 
 
(Stephens)-Student #4: selection = column # 3 and column # 1 
 
(Stephens)-Student #5: selection = column #3 and column #2 
 
(Stephens)-Student #6: selection = column #1 and column # 3 
 
(Stephens)-Student #7: selection = column #3 and column # 1 
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Appendix D 

Culturally Related Material Samples (Study 1): School 1-  

High Culture Educational Environment (LCEE) 
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School A: Sample 1 

 

 
School A: Sample 2 
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School A: Sample 3 

 
 
 
 
 

 
School A: Sample 4
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School A: Sample 5 
 
 
 
 

 

School A: Sample 6 
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Appendix E 

Culturally Related Material (Study 1): School 2-  

Low Culture Educational Environment (LCEE) 
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School B: Sample 1 

 

 

School B: Sample 2
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Appendix F 

Communicator- Communication Rating Scale 
Levine and Valle (1975)  
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 No Covert 

Impersonal 
Similar 
Personal 
Covert 

Similar 
Impersonal 
Covert 

Extreme 
Personal 
Covert 

Extreme 
Impersonal 
Covert 

Expert      

Open      

Trustworthy      

Knowledgeable      

Attractive      

Experienced      

Warm      

Objective      

Convincing      

Personal      

Powerful      

Truthful      

Concrete      

Fair      

Factual      
Sincere      
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Appendix G 

Communicator- Communication Rating Scale (Study 2): Revised 
Levine and Valle (1975)  
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 Trustworthiness Expertise 

Expert   

Open   

Trustworthy   

Knowledgeable   

Attractive   

Warm   

Experienced   

Convincing   

Sincere   

Fair   

Factual   

Truthful   
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Appendix H 
Model Avatars (Study 2): Light Skin-tone (A) & Dark Skin-tone Avatar (B)
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 Model Avatar “A”
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 Model Avatar “B” 
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Appendix I 

Color Splotch (Study 2): Light Brown & Dark Brown 
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Light Brown 

 
 

Dark Brown 
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Appendix J 

Script for Oral Consent: Study 1 and 2 
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Script Read to Student Participants: Study 1 & 2 

 
Hello, my name is Danielle and I would like for you to answer a few questions for me 

about ethnicity, and also select photos that you feel represent the description of words 

that I will call out. Do you know what ethnicity means? [If the child participant said 

“yes”, the researcher moved forward with the questionnaire, yet if they said “no”, then 

the research explains the term to the child participant. Ethnicity was explained as the 

differences between two groups of people based on skin-color (i.e., White, Black, and 

Hispanic). Although the researcher is aware of the difference between ethnicity and race, 

it was important that the child had a general, yet comprehensible understanding of the 

concept in order to participate in the study. This description was successful in creating 

understanding of the term. 

I have to complete some homework for my class assignment and I was hoping that 

you would be willing to help me with answering some questions. Everything that we talk 

about will be between you and me, and if you decide that you do not want to participate, 

at any point, you can tell me and we can end our meeting.  Is this okay with you? 
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Appendix K 

Results of the Exploratory Study with relation to the Formal Study 

(Discussion provided in the Implications Section) 
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Exploratory Study Layout, Findings, and Results 

 
Scenario “A”:  
All of these adults are very nice people however, if you were lost in a grocery store, 
which adult would you feel would be the safest person to ask for help?  
 
Scenario “B”:  
If you were really sick and we had to go to the hospital to see the doctor, which of these 
four doctors do you feel would be the best doctor for you?  
 
Scenario “C”:  
We are going on a field trip and these four parents will be going with us. You have to sit 
next to one of the parents that you feel would be the safest to sit with? Which parent 
would you like to sit with?  
 

Results & Findings of the Exploratory Study 
 
RQ1: Do African American children perceive darker skin-tone African America adults as less 
trustworthy and/ or safe in comparison to lighter skin-tone African American adults? 

 

Results suggest that although children may feel that darker skin-tones are prettier, 

a high number of respondents changed their skin-tone preference when a scenario was 

presented to them in which they had to select the adult that they felt most comfortable 

with asking for help. Overall, 55 percent of all African American subjects selected lighter 

skin-tone adults and 45 percent selected the darker skin-tone adults in scenario “A”.  

 
RQ2: Do African American children perceive darker skin-tone professionals (i.e. - firefighters, 
doctors, and police officers) as less trustworthy and/ or safe in comparison to lighter skin-tone 
professionals? 
 

Overall, 54 percent of African American respondents selected the lighter skin-tone adults 

and only 46 percent selected the darker skin-tone adults as their choice for their doctor. When a 

child selected a certain color shade for their favorite color, they often selected the opposite skin-

tone shade for their physician preference. Nevertheless, children selected the lighter skin-tone 

adults a majority of the time.  
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RQ3: Do African American children show any relation to general skin-tone color preference and 
overall likeability of adults based on skin-tone?  
 

A majority (46 percent) of children prefer light skin-tone adults as their seat-mate 

on a field trip, while fifty-four percent prefer darker skin-tone adults. One interesting 

finding was that women (both light skin-tone and darker skin-tone) were chosen 82 

percent of the time as the person the child would most like to sit next to. When the male 

photo was only chosen 18 percent of the time and it was most often the lighter skin-tone 

male that was selected.  

Color Preference and Skin-Tone Preference (Gender Specific) 
 

Skin-tone Color Selection vs. Gender Skin-Tone Preference was also able to be 

analyzed in this study. Much of the literature argues that there is a significant difference 

in male/ female skin-tone preference within the African American community (Keith 

2004, Hunter 2005) in regard to mate selection. Finding support the literature, suggesting 

that skin-tone preference is a key factor in mate/ opposite sex attractiveness preference.  

RQ4: Do African American children show any relation in general skin-tone color preference and 
skin-tone color preference of the opposite sex?  

 
African American children were 54 percent of the total population surveyed in 

this study. Of the three color splotches presented to child participants, forty-one percent 

of the children thought that dark brown was the prettiest color, light brown was next (36 

percent) and medium brown was the least prettiest (23 percent). When asked to color the 

face image the color that little boys/ girls should be; 41 percent of African American 

respondents colored the image light brown and 59 percent selected darker brown.  The 

preference for the darker skin-tone model was also evident in Study 2 of the formal study, 
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thus showing that darker skin-tone adults were most often preferred by African American 

children. 

Limitations of Exploratory Study 
 
 Skin-tone research with children has been fairly limited. Clark & Clark Doll test 

in the early ‘40’s has been one of the most well known and recognized studies done 

specifically looking at skin-tone preference, yet little research has been done looking at 

skin-tone preference in relation to trustworthiness. This study asked children to select the 

adult that they would feel safest interacting with. They were presented with a photo of 

two lighter skin-tone African American adults and two darker skin-tone African 

American adults. Each adult was approximately 25 years of age, (two male and two 

female of each skin shade). Although careful consideration was given to having models 

that were similar in age, attitude expression and environment (headshots), there are still 

differences in appearance.  

Past research has shown that some facial traits may have the ability to influence 

attractiveness of an individual and thus create a higher preference amongst individuals. In 

this respect, the facial characteristics of different individuals may have impacted the 

photo selection. The only way to limit this element would be to have a photo of one man 

and one woman and manipulate the skin-tone. However, in doing so the researcher is 

only able to gain a limited understanding of the consistency or reasoning behind 

respondent photo selections (i.e. hair color, eye color, facial expressions).  

The second limitation of this study is the length of the study. Although each phase 

is designed to understand specific elements of skin-tone in relation to trust, the study is 

five phases long. Most often the children were eager to go to the next phase, even after 
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the survey was over, yet the length did impact the amount of respondents the investigator 

was able to survey. Due to time restraints, the investigator was only able to survey 41 of 

the 70 children that signed up for the study.  
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