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PART ONE 

By Roy Bedichek 



"A FALSE SORT OF CONCORD" 

For as it is the opinion of philosophers, that could you take 
away strife and opposition out of the universe, all the heavenly 
bodies would stand still, generation and motion would cease in 
the mutual concord and agreement of all things, so the Spartan 
legislator seems to have admitted ambition and emulation 
among the ingredients of his commonwealth, as the incentives 
of virtue, distinctly wishing that there should be some dispute 
and competition among his men of worth, and pronouncing the 
mere idle, uncontested, mutual compliance to unproved deserts 
to be but a false sort of concord. 

-Plutarch's Agesilaus 

INTERNAL HARMONY 

Assured of worthiness we do not dread 
Competitors; we rather give them hail 
And greeting in the lists where we may fail

Must, if we bear an aim beyond the head! 
My betters are my masters; purely fed 

By their sustainment I likewise shall scale 
Some rocky steps between the mount and vale; 

Meanwhile the mark I have, and I, will wed. 
So that I draw the breath of finer air, 

Station is nought, nor footways laurel-strewn, 
Nor rivals tightly belted for the race. 

Good speed to them! My place is here or there; 
My pride is that among them I have place: 
And thus I keep this instrument in tune. 

-George Meredith. 



INTRODUCTION 

One cannot proceed far in the study of extracurricular activi
ties before he encounters a contest in one form or another. If 
not a definite, specific competition, he finds the spirit of rivalry 
invoked and emulative situations developed. Indeed, it would 
be difficult to mention one extracurricular activity in the con
duct of which the element of competition is entirely avoided. 

We de not criticize the standard texts in this field, but we 
have yet to find one in which the general subject of the com
petitive drive is adequately treated. It is with a view to correct
ing this underemphasis that we propose to treat in some detail 
competitions that are inherent in a large percentage of all 
extracurricular programs. Let us consider a few activities 
selected at random, merely for illustrative purposes: School 
Publications-there is competition in organization of the staff; 
pupil participation in school government-there is rivalry in 
political form; debating societies obviously involve constant 
competition; athletics is ninety per cent competition; honor 
societies are in themselves a device for stimulating competitive 
endeavor. And so on. 

Even in our curricular work, the competitive stimulus is ever 
present. The whole system of grades, or marks, is competitive, 
although designed, perhaps, for a different purpose. If anyone 
doubts the presence of this motive in our present grading sys
tem, let him observe any group of children immediately after 
the issuance of report cards, comparing their grades one with 
another. Jubilation and depression occur among individuals 
of the group in much the same way that they occur after the 
results of a formal contest are announced. The various honor 
societies are little more than organized competitions in cur
ricular work. Even the conduct of an ordinary class-room 
recitation is not free from it. There is the child who knows 
his lesson and naturally wishes to exhibit his knowledge; and, 
as he shows his superiority over others who are ill-prepared, 
he experiences the glow of satisfaction, the psychic pleasure 
which comes from a feeling of mastery, the exhiliration of 
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triumph. On the other hand, the unsuccessful contenders ex
perience the depression, momentary, it is true, of defeat. 

Again competition varies considerably in different states 
of the Union. In some of them many extracurricular activities 
are thoroughly organized on a competitive basis. This is 
especially true of athletics, the activating principle in which is 
wholly competitive. "If the average student of today," says 
Professor Irving Babbitt, "is more more interested in football 
than in things of the mind, one reason may be that football, 
unlike the college as it has become under the new education, 
has a definite goal and is frankly competitive (italics ours) 
with reference to it."* 

Of course, we might assume, as many texts evidently do, 
that there is nothing to discuss in this connection, that com
petitions and tlie competitive motive may be taken for granted, 
and so pass on to other and more disputable considerations. 
In other words, the whole question might be ignored, as it is 
in most of our extracurricular texts. Our purpose here, how
ever, is to show why it cannot be ignored. 

*"Humanistic Versus Humanitarian Ideals in American Education," by 
Irving Babbitt, Professor of French Literature at Harvard University. 
Higher Education Faces the Future, Horace Liveright, New York, 1930, 
p. 199. 



CHAPTER I 

COMPETITION IN GENERAL 

Why does the normal human being derive a pleasure from 
competition? Apart from any reward won, why is there ex
hiliration in competing one with another? Why in the 
informal discussion in a class does each pupil derive a pleasure 
from dissenting from an expressed opinion and scoring his 
point? Why is competition the life of any animated and 
pleasurable conversation? Notice how that keen observer, 
Robert Louis Stevenson, describes the pleasure inherent in com
petition. "The spice of life,'' he says, "is battle; the friendliest 
relations are still a kind of contest; and if we would not forego 
all that is valuable in our lot, we must continually face some 
other person, eye to eye, and wrestle a fall whether in love or 
enmity."* 

Elaborating this theme, he says further: 
"It is by force of body, or power of character or intellect, 

that we attain to worthy pleasures. Men and women contend 
for each other in the lists of love, like rival mesmerists; the 
active and adroit decide their challenges in sports of the body; 
and the sedentary sit down to chess or conversation. All 
sluggish and pacific pleasures are, to the same degree, solitary 
and selfish; and every durable bond between human beings is 
founded in or heightened by some element of competition." 

BEGINNINGS OF RIVALRY 

One method of coming to a fuller understanding of any 
subject is to inquire into its beginnings. We have a better 
understanding of such an institution as the Church, for example, 
if we go back through the centuries and study its beginnings, 
tracing its history on down to the present time. "The nature 
of physical things," says Descartes, "is much more easily 
understood when they are beheld coming gradually into ex
istence, than when they are considered as produced at one& 

*ftobert Louis Stevenson, Talk and Talkers. 
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in a finished and perfect state." It is the same with human 
institutions and human motives. We shall endeavor now to 
exhibit rivalry, the emulative motive, or competition, "coming 
gradually into existence." Later we shall observe how contests 
came gradually to be used with conscious educational purpose. 

It would be very easy to dismiss all we have said so far by 
saying that everybody knows it, that it is universally accepted 
that the competitive motive inheres in and influences practically 
all human action, that it permeates the whole animal kingdom 
and, for that matter, vegetable life, if one cared to make a case 
by analogy. 

But the reader has not read attentively if he does not see 
that we are not only establishing rivalry as a universal motive, 
but at the same time trying to understand it with a view to 

applying it intelligently in a very restricted field, namely, in 
the schools. The rivalry of the jungle, the rivalry of war, 
motivates one set of actions and establishes one set of habit
patterns, while the rivalry in an oratorical contest, or in 
dramatics, or in composition, or in a tennis game motivates 
another set of actions, induces a different attitude of mind, and 
establishes a different set of habit-patterns. The explosive 
power of gasoline accomplishes one set of results where it 
wrecks a building and takes a toll of human life, but the same 
force produces an entirely different set of results when it is 
applied in a gasoline engine. Here we find it controlled and 
directed by engineering intelligence. Just so the motive of 
rivalry when introduced into school activities (especially when 
it is consciously introduced by school authorities) needs careful 
study and ingenious engineering. It is obviously a subject of 
importance to teachers and school executives. 

Food and sex rivalry.-To find the beginnings of rivalry, 
of course, we must study lower forms of life. This study has 
been made by George Ordahl and published under the title 
Rivalry: Its Genetic Development and Pedagogy.* His con
clusion, after a quite exhaustive treatment, is that food rivalry 
is a reaction to an organic sensation, that it came in with very 

*Pedagogical Seminary (1908). Vol. XV. 
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low forms of life and became a condition of survival. Those 
individuals which possessed it were more likely to survive than 
those which did not possess it. This tends, of course, in 
accordance with sound evolutionary theory, to increase the 
intensity of the feeling. 

Sex rivalry is treated in the same general way. 

The supposition is that this powerful motive arose in con
nection with these two fundamental instincts, the one involv
ing the life of the individual and the other the life of the species. 
Surely a motive could not be grounded more firmly in the 
inner fabric of all animal life. 

Psychic pleasure in mastery.--Students of animal behavior 
constantly study and report upon how the competitive motive 
influences the actions and habits of animals. "When a pig 
is in a sty alone," says Louis Robinson, "he will take his meals 
in an indifferent and leisurely manner, and often as not, if 
abundantly supplied with 'wash', he will leave some of it in 
the trough until it becomes stale and uneatable. When several 
are domiciled together, the beautiful influence of competition, 
which we so often admire in human affairs, comes to the aid 
of the farmer. The instant that the pail is emptied into the 
hog-trough, there is an eager rush to the spot, each pig thrust
ihg his fellows aside, and plunging its snout deep into the fluid, 
in order to get as much property as possible into the only 
strong room he knows of, where his goods are in peace."* 
Whoever observes animals can multiply similar instances. 

This leads us to another observation relative to competition 
among animals. Not only is there a fierce struggle which food 
and sex arouses among lower forms of life. The game cock 
not only kills his rival, but if he has any feeble strength left 
in him after the conflict, he mounts the prostrate form of his 
late rival and crows proudly with the most evident satisfac
tion. The horse chases his fellows away from the watering 
trough, and, after he has quenched his thirst, remains there 
enjoying his triumph by keeping the others away. "From such 

*Quoted by Ordahl, ibid., p. 494-5. 



12 The Univer.sity of T..exas Publication 

phenomena," says Ordahl,* " ... we may conclude food 
rivalry has developed a psychic pleasure in a situation of mas
tery or supremacy." 

A THEORY OF PLAY 

As suggested above, the constant association of food-satisfac
tion or sex-satisfaction with successful competition has built up 
in animals a "psychic pleasure" in the mere act of competitive 
struggle. The association together of two mental states tends 
to induce the one when the other occurs. "The pleasure is in 
the chase and not in the possession." Many other such com
mon-places are thus explained in a rational way. The hunter 
goes on hunting after his food needs have been supplied, and 
the fisherman is never satisfied with "just enough to eat." It 
should give those advocates of extreme pacifism in education 
some idea of the tremendous force against which they are 
struggling when they seek to remove all forms of rivalry from 
the schools. Indeed, it cannot be done. The competitive 
motive may be thwarted but it cannot be suppressed. It can 
be directed and controlled, as we shall seek to show, but it 
cannot be done away with. Considered as animals, we are 
basically competitive. 

The natural way.-Given this highly competitive impulse in 
animals and in the young of animals, what does Nature do 
with it? She first uses it to weed out the non-competitive and 
the weaker individuals, the ones least suited to survival. But 
the well-fed pup after a short rest is still competitive; the 
lion's whelp, having nursed to repletion, dozes awhile and 
awakens with the competitive instinct still very much alive. 
He cuffs his little-brother and receives a slap in return. In 
short, play ensues. 

Karl Groos has advanced and supported quite conclusively 
"the practice theory" of play.+ He notes how closely 
movement plays are connected with habits which are indis
pensable in the serious struggle for life. He believes that the 

*Ibid., p . 497. 
tThe Play of Animals. D. Appleton & Co., New York. 1898. and The 

Play of Man, same publisher. 1901. 



13 The Speech Teacher and Competition 

play of animals exercises them in directions that fit them for 
the duties of adult life. This theory seems to have been 
generally accepted by subsequent commentators on the subject. 
Joseph Lee, for- instance, summarizes and accepts the view, as 
follows: 

"It is the same with all play-built animals, as Herr Groos 
has shown. All these are fashioned not merely for, but by, 
their main pursuits. Puppies chase and bite and threaten and 
roll over one another or join in the chorus after some quarry, 
because fighting, chasing, and running with the pack are the 
vital activities of the wolf or other early ancestor from whom 
their characteristics are derived."* 

"What," says the poet, "though no mice are caught by the 
young kitten, may it not leap and play as grown cats do, till 
its claws come." Books on animal behavior teem with similar 
illustrations of the training which competitions afford the 
young of a given species for the more serious contests later on. 

The whole matter may be briefly summarized. The young 
of many animals play instinctively, often with the encourage
ment, sometimes under compulsion of adults. All play has 
in it an element of competition; indeed, the essential element 
of all play is competition. It has been observed that the play 
of young animals tends to strengthen those muscles, to develop 
that cunning in both pursuit and escape, and to quicken those 
reactions, which are needed for the preservation of the species. 
Young rabbits play "pursuit and escape" games, as do the 
pups of the coyote. In later life "pursuit and escape" matches 
between individuals of these two species occur in which the 
prize for the coyote is a dinner and the prize for the rabbit is a 
longer lease on life. 

Nature's pedagogy.-Accepting a very common theory that 
Nature does not take the trouble to create a new organ when 
an old one can be adapted to her purpose, nor build up a 
new purpose when a little tinkering or adjustment can turn a 
motive already established into a new and useful channel, we 
point out that the turning of the competitive urge from the 

*Play in Education, Joseph Lee, pp. 9-10. 
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serious struggle for food into the world of make-believe which 
is Play, is merely a case under the general assumption that 
Nature economizes. Two pups will tug against each other for 
the possession of a stick, of no earthly use to either of them. 
The stick has merely a symbolic meaning. Possession in
dicates overcoming, and the successful pup, having finally 
wrenched the stick loose from his competitor, makes off with 
it proud and elated and apparently experiencing the psychic 
pleasure of mastery. The meed of victory is not a bone which 
has utility, and hence the struggle cannot be explained by a 
utilitarian motive. Nature has cleverly substituted another 
incentive to action, namely, the desire to win, and the activity 
so incited is a training for the sterner battles of later life in 
which the prizes of competition are utilitarian rather than 
symbolic. Two mature and dignified dogs no longer wear 
themselves out for the possession of a stick, but will fight to the 
death, if need be, over a bone or a female, using the same 
muscles, the same lung capacity, the same agilities, the same 
will-to-power and to overpower that were developed in the 
innocent plays of their puphood. 

The mature animal still plays but plays less and less as the 
duties of adult life encroach more and more upon his time and 
energy and offer the psychic pleasure of mastery in struggles 
of another character. The plays of adult man come to have a 
conscious purpose, "social contacts," "keeping fit," "realiza
tion," and so on. 

EXERCISE OF "ADAPTIVE FUNCTIONS" 

A considerable number among our profoundest thinkers have 
sought a moral equivalent for war. One of our greatest uni
versity presidents, A. Lawrence Lowell,* insisted in season 
and out on the insufficiency of ordinary effort to build character 
or to attain the status of an educated citizen. Mere effort is 
not enough, in his opinion, really to educate. There must be 
what he calls "the strenuous effort." He defends the whole 

*Address at the Convocation of the University of the State of New York, 
October 18, 1929; re-published in Higher Education Faces the Future 
Horace Liveright, 1930, pp. 327-337. ' 
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competitive program for Harvard University because he sees 
in it the most effective means of stimulating "strenuous effort." 
Theodore Roosevelt's "The Strenuous Life" aroused widespread 
enthusiasm in America. It remained, however, for a distin
guished American physician to furnish a sound biological 
argument for placing our young people in situations which call 
for near-heroic exertions. Alexis Carrell* gives substantial 
scientific basis for the enthusiastic but rather hazy generaliza
tions of Lowell, Ruskin, James, Roosevelt, et al. 

Exercise of the adaptive mechanism is possible, according 
to Carrell, only under stress of very powerful motivation. 
Fear of death, a great love, an intense sense of responsibility, 
rivalry, are among the motives which are strong enough to 
incite the heroic endeavor which is here contemplated. As 
communities become "civilized" fewer circumstances arise in 
the lives of the average individuals, and especially in the lives 
of the youth, which call forth effort of sufficient magnitude to 
exercise the adaptive functions. 

Frontier disciplines.-It follows, therefore, that the pioneer 
schools of America had no such need of formal competitions 
as we have in our schools of today. The boy and girl grew 
up in an environment of intense struggle. The "adaptive 
mechanism," of which Alexis Carrell writes, was constantly 
exercised in the routine of everyday life. A prominent Texan, 
well past middle age, tells this story illustrative of the life 
of his generation in western Texas towards the end of the 
nineteenth century: 

"On one occasion when I was about sixteen, my father told 
me to go to a certain windmill and see if the cattle there were 
getting sufficient water. The well was ten miles from any 
human habitation, and when I reached the place, many hun
dreds of cattle were crowding around the dry watering-troughs, 
bawling piteously. Many were almost dying of thirst. I found 
that the pump many feet down in the well was out of order. 
knew that by the time I could get home, and from home twenty 
miles to the nearest village for a repair man, it would be night, 

•Man the Unknown, Chapter VI, Harper & Bros., Publishers, 1935. 

I 
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and the condition of the cattle by the next day would be 
desperate. I began pulling the casing to get at and repair the 
pump. In the meantime a 'blue norther' came up, and the 
temperature dropped to almost freezing. Throughout the 
afternoon I struggled with the casing, working feverishly 
against time. Night came and I worked on into the night. 
Finally I got at the pump, repaired it, lowered it into place 
again and turned on the windmill. Under the drive of the 
brisk norther, water was soon gushing out and the thirsting 
herd was satisfied. 

"I was so nearly exhausted that I could hardly sit on my 
pony for the homeward journey, but never before or since have 
I had a greater feeling of exhilaration. I had conquered. I 
was hungry, almost starving, but the cattle had water; I was 
sore all over, but the watering troughs were full." 

Dr. Carrell would say that here is a case in which the 
"adaptive mechanism" was wholesomely exercised. Ex
periences of this nature were of almost daily occurrence in the 
lives of the American youth of two generations ago, especially 
west of the Alleghenies. Compare such a life with the life of 
the average city-bred youngster of today, as described by Dr. 
Carrell:* 

"The effect of the deficiencies of adaptation upon the develop
ment of man is not as yet completely known. In the large 
cities, there are many individuals whose adaptive activities are 
permanently at rest. Sometimes the consequences of this 
phenomenon become obvious. They manifest themselves 
especially in the children of rich families. And, likewise, in 
those who are brought up in the same way as the rich. From 
their birth, these children live under conditions that bring about 
the atrophy of their adaptive systems. They are kept in warm 
rooms and, when they go out, dressed like little Eskimos. They 
are crammed with food, they sleep as much as they like, have 
no responsibility, never make an intellectual or moral effort 

' learn only what amuses them, and struggle against nothing. 

*Ibid., pp. 231-2. 



17 The Speech Teacher and Competition 

The result is well known. They usually generally become 
pleasant and handsome, often strong, easily tired, extremely 
selfish, without intellectual acuteness, moral sense, and nervous 
resistance.* These defects are not of ancestral origin. They 
are observed in the descendants of the men who built up 
American industries, as well as in those of the newcomers. 
Obviously, a function as important as adaptation cannot be 
left in disuse with impunity. The law of the struggle for life 
must, above all, be obeyed. Degeneration of body and soul 
is the price paid by the individuals and the races who have 
forgotten the existence of this law." 

Biological basis.-Educational theorists too often neglect the 
lessons of evolution; Dr. Carrell, a great anatomist, does not. 
He knows that as man has come down the long road, the need 
for certain physical and emotional experiences has been built 
into him, and one such is the exercise of what he calls the 
"adaptive functions." In the soft "civilized" environment of 
most American communities, especially urban ones, artificial 
situations must be supplied to exercise this mechanism. The 
boy who cannot in one way or another be inspired to strenuous 
endeavor becomes at maturity, more or less of a sissie; the girl 
whose life is cushioned and protected at every turn, who is 
never inspired to put out a genuine, "killing" effort in order 
to attain some worthy objective, is apt to degenerate into the 
rather mushy, oriental type of "protected" female. And cer
tainly one way to inspire such activity, and by all odds the 
surest way, is to appeal to that deeply rooted competitive 
instinct and engage it in an ambition to excel in some field 
of endeavor which challenges the best that is in her. 

Such organizations as Boy Scouts, Girl Scouts, and Campfire 
Girls (when we find them under proper local leadership) are 
waging heroic but hopeless battle against the corrupting in
fluences which technology and advertising, bolstered, sad to say, 
by certain educational theorists, have liberated in this country. 
Only the school is big enough to cope with the situation. 

*Those who remember the story and incidents of Kipling's Captains 
Courageous will recognize immediately a fictionized treatment of the very 
theme of Dr. Carrell's contention. 
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The only sound argument in our opinion, ever made against 
pacifism is that without the stimulation of war people perish in 
the ease and obesity of peace. Many profound thinkers take 
this point of view: John Ruskin and William James, for 
instance. We of the West are still near enough to pioneer 
conditions to realize more keenly than more eastern Americans, 
the invaluable character-building situations of pioneer life, and 
so respond more readily to suggestions for replacing these "lost 
opportunities" with artificial ones. 



CHAPTER II 

SCHOOL CONTESTS: CRITICISMS 

The use of contests in schools has been sharply criticized by 
educational theorists from Rousseau on down to the present 
time. It appears that in ancient Greek education competition 
was taken as a matter of course. Competitions were so 
organized and directed that the results were generally whole
some. Plato calmly discusses the values and abuses of contests. 
In this field, as in everything else in Greek life, the ideal was 
"nothing overmuch"; and a perfect sanity prevailed that the 
barbarian world, neither ancient nor modern, has attained. 

The lesuits.-ln the Middle Ages, the great Jesuit teachers 
replaced corporal punishment (then carried to brutal extremes) 
with motivation by contests. The schoolrooms of these skilled 
educators were a-buzz with the competitive spirit. Every school 
task was thrown into competitive form. While this was much 
better than following out the former theory of "spare the rod 
and spoil the child," competitions were carried to excess-so 
much so that Rousseau revolted and declared them to be the 
invention of the Devil. Then followed an effort to suppress 
entirely the competitive motive and set up in its place the 
motivation of "love of teacher" and "love of learning," but 
this experiment did not develop very satisfactory results. Soon 
the practical teachers were again encouraging competitions in 
the schools, and so practical teachers have continued to do ever 
since, although often reproved by theorists converted to the 
Rousseauan point of view. 

In America, for illustration, John S. Parkhurst, addressing 
the American Institute of Instruction in 1831 on "Substitutes 
for Emulation," pitched his argument against the use of rivalry 
on a high ethical and religious plane, saying: "To desire that 
others should be second in order that we may be first (as the 
spirit of rivalry necessarily implies) is inconsistent with the 
precepts of the Saviour." In the years immediately following 
there was much discussion among American educators of the 
use of rivalry. Those opposing Parkhurst's view pointed out 
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that there were rewards even in Heaven, and that the Saviour 
declared specifically (Matt. X, 34), "I came not to send peace 
but a sword." 

In American schools.-The argument swung back and forth 
among the theorists, but practical school-teachers continued to 
stimulate rivalry among their pupils, especially in scholarship. 
About the beginning of the present century, interschool compe
titions in a great variety of contests began on a rather extensive 
scale, starting with public speaking leagues and rapidly ex
panding to include athletics, academic subjects, and many 
different events in music and art. From local leagues sprang 
leagues including greater geographical areas until in about forty 
different states of the Union there were state leagues organized 
for the express purpose of prescribing and enforcing rules and 
regulations, determining what contests should be undertaken, 
and the extent to which the competition should be pursued. 
Unfortunately, some of these leagues drifted into being merely 
the instruments of colleges for the purpose of forming secondary 
school contacts, and in several instances, state leagues have 
broken away from the institutions originally sponsoring them. 
In other states, so many leagues were formed, sponsored by 
different institutions or agencies, independent one of the other, 
that it became quite a drain on the time and attention of public 
school administrators, and they, also, fell into disfavor. 

Theoretical attack died down and criticism came to be 
largely directed towards abuses rather than towards the more 
fundamental aspects of interschool competitions. Athletics 
bore the brunt of this attack, but flourished, nevertheless. 
However, in the early twenties, we again begin to hear echoes 
from Rousseau and Parkhurst. Rivalry itself again came under 
fire; and, as remote as it may seem from the subject, the Rus
sian revolution influenced very powerfully a movement in 
this country against using contests of any kind in the schools.* 

*The extreme position taken by communists against competitions in 
schools is illustrated by an incident which occurred in the Middle West 
some years ago, and reported on page 11, September (1941) issue of 
Athletic Journal: "The communists in a University town objected because 
a football coach who had had an unusually successful season was given 
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COMMUNISTIC OPPOSITION 

To a number of professors in one of our larger schools of 
education, the new regime in Russia appeared in the guise 
of the final accomplishment of communism. It was roman
tically apprehended, and there was such faith in the principle 
of communism that it was taken for granted the experiment 
would spread rapidly throughout the world. We began to hear 
talk of the ''cooperative state," of the "emergent" state, of the 
"new social order," and so on-all meaning that we were now 
in the presence of a world revolution against capitalistic 
systems everywhere, and that the "new order" would be 
"cooperative" and not "competitive." 

So sure were some of our professors of education that the 
"kingdom of God was at hand," that the "emergent" state was 
now in fact emerging, that competition of every kind and 
description was doomed, and that cooperation was to become 
immediately the ruling principle of all human society-so 
sure were they of the dawn of the millennium, that they 
seriously proposed training children, not for participation in 
"competitive capitalistic society," but for becoming citizens of 
the "emergent" state. This was to be accomplished by sup
pressing in the school all forms of competitive endeavor and 
substituting therefor "cooperative" enterprises. 

Competition vs. cooperation.-These earnest idealists took 
the position that cooperation and competition were two op
posing principles, and that you could not have training in 
one without at the same time spoiling your patient for the 
other. The lessons of evolution were ignored. It is true that 
all gregarious animals, including man, cooperate or are 
eliminated in the struggle for existence,* but it does not follow 

public recognition. When asked why they objected, these communists 
replied: 'Football is part of the competitive capitalistic system. We do 
not believe in the competitive system, therefore we do not believe in 
football.'" 

*For many and striking examples of the survival-value of cooperation 
in the animal world and in the world of primitive man, the reader is re
ferred to a delightful book entitled "Mutual Aid" by Prince Kropotkin. 
first published as a series of articles in the Nineteenth Century, September 
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that group does not compete against group, or that individual 
competitions of the fiercest kind do not occur within the group. 
Indeed, cooperation is motivated by competition. To the 
individual, Nature says, "compete or die"; to the group she 
says "cooperate or die" in a battle with some other group that 
does cooperate. The two principles are in no way mutually 
exclusive. Indeed, cooperation is often one of the means 
employed for successful competition. This is evidenced in 
human society by a team game, a factory system, a political 
party, an army on the field of battle, or by any one of ten 
thousand examples one may care to pick up at random. 

This curious doctrine of cooperation versus competition 
percolated into the provinces, seeping gradually into the most 
obscure scholastic by-ways; so that now, twenty years later, 
after all the grounds upon which the theory was originally 
based have dissolved in thin air, we still find it seriously 
advocated here in Texas by earnest people who are unaware 
that the "emergent" state didn't emerge, and that all pros
pects of its emerging have long since gone a-glimmering.t 

and November, 1890; April, 1891; January, 1892; August and September, 
1894; January and June, 1896. These articles appeared in book form in 
1902 published by W. Heinemann, London. Various other editions were 
issued until the final one in 1914. 

*In the final, supreme international competition which we call war, 
cooperation is forced upon opposing, often enemy-groups within the 
national economy of each of the warring nations. Notice in this country 
which at the present time (Oct. 21, 1941) is not yet actually at war, the 
coalescence of opposing factions to meet the national emergency. Even 
the prospect of war forces this cooperation upon us. Charles Duff in 
"Bombs over Hedgerows," Nation, Apr. 5, 1941, page 404, describes the 
effect of the bombing of Madrid in the Spanish War and of the bombing 
of English cities, both of which he witnessed: "There is no need to disguise 
the fact that life was difficult and sometimes chaotic, but the ordinary 
people rose above officialdom and bureaucracy and solved problem after 
problem for themselves. They worked like a rather good football team. 
There has never been a better example of what Kropotkin calls 'Mutual 
Aid.' Everybody helped everybody; the amount of looting was negligible, 
considering the population; and the stoicism of the people and the nightly 
heroism of the workers and the services had epic qualities." 

fThe cloistered proponents of the "emergent state" theory are apparently 
unaware that even in the communistic state which did emerge, namely, in 
Russia, it was soon found that the wheels of progress clogged up and 
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THE ELECTIVE SYSTEM 

Another important influence (antedating the rise of com
munism) tending to moderate the use of competition in scho
lastic work came as a result of the general acceptance of the 
elective system in colleges and secondary schools. In that 
golden age of scholarship when all pupils were compelled to 
take the same narrow and exacting course of study, grades 
or marks really meant something. All pupils were put up 
against the same studies under the same conditions and their 
accomplishments were judged by the same standards. Hence, 
in the system generally followed of ranking pupils by marks, 
we had a sort of wholesale competition which motivated serious 
study.* 

Standards of comparison break down.-Under this system 
genuine scholarship attained a respect which surprises the 
student of today who is curious enough to examine the records 

stalled as the competitive drive was lessened. When the slow but sure 
Russian mind found out that production, culture, even communism itself 
could make no progress without competition, a most heroic remedy was 
applied. A stupendous system for instituting competitive endeavor was 
established. Now artists vie with one another for substantial rewards. 
Physicians are placed upon a competitive basis, promotions and demotions 
being made contingent upon results judged by definite criteria for success 
in the practice of medicine. Industries, although communally owned, 
are organized on a competitive basis; stakhanovite workers are accorded 
national honors; and awards, medals, insignia of all sorts evidencing 
excellence in, and gradations of, successful achievement are multiplied 
without number, until humorists suggest that a dictionary of these be
wildering symbols be compiled so that one might find his way among 
them. England has lately copied much of this program to stimulate 
greater wartime production, and our own army is busy in the same direc
tion. 

Eyewitness account by an honest and brilliant journalist, Ralph Inger
soll, confirms this account and adds interesting sidelights, for which see 
"Russia's Caste System," in The Newspaper PM, issue of November 5, 
1941, pp. 6-7. 

*For an illuminating account of the disastrous effects of the elimination 
of competition as motivation in scholastic work, see "Competition in 
College," by A. Lawrence Lowell, Atlantic Monthly, June, 1909, and At 
War With Academic Traditions, Harvard University Press, 1934, pp. 46 
to 64. 
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of that era. Scholastic honors were deemed worth while by 
pupils, faculties and by the public generally, and hence effort 
was motivated. The elective system has tended to break down 
this competition in scholarship, for standards were all shaken 
to pieces. How compare a grade made in vocational agriculture 
or shop work with one made in modelling, arithmetic, Latin, 
or home economics? It can't be done. The so-called "all-A 
sharks" soon caught on to how to beat the game and registered 
for easy courses. It was like putting a dash man on the track 
with a competitor who had the hurdles set up in his lane. 
The competition in scholarship soon came to mean practically 
nothing. Then followed, as a matter of course, a great lack 
of interest in scholarship, and loud lamentations from the old
timers. Even the sacred Phi Beta Kappa key lost some of its 
meaning; and in the secondary schools, honor awards came 
to be based not only on scholarship (which under the elective 
system cannot be measured upon a just competitive basis) 
but upon such amorphous and unmeasurable qualities as 
"citizenship." By this door, sad to say, politics entered, and 
"good" pupils, meaning those who gave little trouble and who 
flattered the teachers, were given high grades in "citizenship." 
This, unfortunately, is just another example of the phony 
competitions that replace genuine competition when the rules 
of the game degenerate in favor of the idlers, the lazy, and the 
dishonest. It happens every time. In fact, human nature being 
what it is, nothing else can happen. 

Compare professional schools.-In contrast, examine what 
has happened in schools which still have narrow curricula and 
few electives or none. Scholarship still me&ns something in 
Annapolis and West Point,* because there is an opportunity 
for even and honest competition and this competition is fostered 
by ranking every pupil, down to the bitter (the very bitter) 
end. The lower ranking pupils are sent home; the higher 
ranking pupils are making a record which they know will 

*For brief description, excellently illustrated, of this military academy's 
system, see "West Point: Its Curriculum Disciplines Soldierly Minds" 
Life, November 3, 1941, p. 86. ' 
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advance them later in their chosen profession. When the 
honors of generals and admirals are published, or when they 
are up for promotions, their rankings in their respective 
academies are not forgotten. In short, the military and naval 
academies, being professional schools, take their instruction 
seriously. They make scholarship mean something by plac
ing it on a strictly competitive basis. 

The same attitude towards marks is preserved in the best 
professional schools. The curricula are narrow, each student 
takes practically the same course, and the reward of high 
marks is that those students who attain them are given sub
stantial preferment after graduation. In the medical schools, 
the most attractive internships are reserved for those who have 
shown the highest scholarship. In the law schools, the highest 
ranking students are recommended for the most lucrative posi
tions with the best law firms. There is no foolishness or phony 
business about it. The record is made; there it is; and the 
administrators of these schools act upon it. In short, we have 
a definite and fair competition. The course is set and the prizes 
are advertised. May the best man win. If it is claimed that 
professional schools secure harder work because their students 
have had their fling, sown their wild oats and are now ready 
to settle down to the serious business of life, it will be sufficient 
answer to point out that the student now realizes that the 
"business of life" is highly competitive. That's what makes 
it serious. 

This is what makes the difference between the atmosphere 
of the ordinary college of arts and the atmosphere of the 
professional school. In the former, there is generally an easy, 
unfair, phony competition; in the latter, there is an honest, 
go-to-the-bat competition in scholarship. 

"Grind" term of contempt.-Children are much sharper 
than adults in matters that nearly concern them. They soon 
recognize the phony elements in this competition, under the 
elective system. More than that, positive sentiment against 
scholarship was organized. The word "grind" was invented 
and given a sinister meaning. Intellectually competent stu
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dents intentionally neglected their studies in fear of this con
temptuous epithet, not only in high schools but in colleges. 
Motion pictures and the lighter fiction of school and college 
life are saturated with the idea that the scholastic dub always 
turns out well in later life, while the "grind" (meaning the 
good scholar) peters out in some unimportant job. The curious 
theory that high marks in school mean failure or very mediocre 
performance in later life is listened to with patience by many 
responsible school people, in spite of the fact that every 
scientific study ever made of this matter flatly contradicts the 
theory.* It all comes down to this: when genuine competition 
was removed as a motivation for excellence in scholarship, the 
quality of scholarship deteriorated exactly as every other 
human performance requiring the output of strenuous effort 
deteriorates when the competitive motive is removed. 

To re-establish right emphasis.-The advantages of the 
elective system are many: the destruction of the opportunity 
for a genuine competition in scholarship is one disadvantage 
that must be set down against it. There are ways and means, 
however, of restoring the prestige once accorded intellectual 
competence in schools and colleges. One method is by properly 
planned formal competitions or by informal competitions. In 
one great university a planned and continuous program of 
public discussions of controversial subjects on a competitive 
basis is carried on among students and among the faculty. The 
student newspaper often banner-lines a faculty debate on 
some fundamental theoretical question. Undergraduates 
separate into groups after hearing such debates and carry on 
the discussion as if philosophical questions really amounted to 
something. This seems new, but it is at least a thousand years 
old. Just such debates, just such intellectual leaders, and just 
such disputatious groups of students were the beginnings of 

*For a summary of several of . these studies, see Relationship of Scholar
ship in School to Later Success in Life, by Dr. H. Y. Benedict. A copy 
of this 15-page pamphlet is sent free on request to this Bureau, Drawer 
H, University Station, Austin, Texas. Stamped and addressed envelope 
should accompany re.quest. See also studies reported by Lowell, op. cit. 
pp. 146-7. 
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the world's most famous universities. In some of our forward
looking colleges and universities, the element of intellectual 
combat or competitive discussion has, in a measure, been re
stored with the most promising results. 

By providing suitable, honest competitions for the intel
lectually capable, and by intelligently promoting such com
petitions, any American high school can do the same thing. 
Many high schools do. We know of at least one large high 
school here in Texas where hundreds of students meet almost 
every night in preparation for a great intramural program 
in competitive speech. 

THE "Goon TIME" THEORY 

Another theory which has influenced some teachers and 
administrators against competitions is that pupils must have a 
glorious good time while the educative process is under way. 
The proverb of a generation ago, "all work and no play makes 
Jack a dull boy," has been converted into "all play and no 
work makes Jack a superior lad." According to this theory, 
or at least, according to the way it is often applied, there must 
be no more scorning of delights and living laborious days, in 
so far as school work is concerned. It must be in a kind of 
perpetual holiday spirit that we undertake education.* In 
no other serious business, undertaking, or enterprise of any 
kind is this true. Judging from the examples offered by the 
more extreme practitioners, education is the one and only 
serious undertaking in pursuance of which everybody must 
have a good time. Competitions are frowned upon because they 
entail a strenuous effort incompatible with the festive mood 
in which all school activities should be undertaken. As above 
noted, this attitude does not extend to professional education. 
Here again, the student "scorns delights and lives laborious 

*There is always the joy in good work and the exhiliration of successful 
achievement, but this is another mood entirely from the sportive attitude 
to which we here refer. We are attacking here the Herbartian nonsense 
to the effect that no child ought to be made to work hard, and that no 
education is good unless it is pleasant. 
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days," because here again he finds himself in a competitive 
situation. 

The neutralizing of competition in scholarship due to the 
adoption of the elective system, the communistic slant on 
competition in general, the glorious-good-time theory, along 
with the "easyism"* and the babying school of thought which 
fears to provide conditions which make boys and girls really 
"put out anything" in the way of effort, as well as the intro
duction into the curriculum of subjects which contain no chal
lenge whatever for an intelligent and energetic pupil, often 
leaves the talented and competitive element in our school popu
lation, both pupils and teachers, with little incentive to exertion 
and little opportunity to exhibit excellence in any field, except 
in so far as the school provides a program of well-set-up intra
mural or interschool competitions, or both.+ 

*For the term "easyism" we are indebted to a little book entitled "Horace 
Mann After Fifty Years," published by Horace Mann School for Boys, 
New York, 1937. 

+One of the Houston newspapers gave the following summary of an 
address delivered by Dr. Paul L. Boynton, before one of the General 
Session of the 1941 Texas State Teachers' Association: 

"Dr. Boynton told his audience that if there is anyone who needs a 
new deal in education it is the superior child. At the outset of his speech 
he asserted that one of the most difficult things about a democracy is 
that it is a biological mirage. The saying that 'all children are born 
equal,' he said, is a biological impossibility and teachers must realize it. 
The schools must realize that they have some children who far exceed 
others in mental endowment," he asserted. In the past, Dr. Boynton 
said, the children singled out for individual attention have been the 
poorer ones. And, he said, the most important ones to the welfare of the 
nation-the superior ones who create wealth, advance science and develop 
culture-have all of this time been neglected. The first problem facing 
teachers is detecting the superior children, he said. As yet, teachers as a 
whole have not shown they can evaluate their students, he said. Dr. 
Boynton said the problem can be met if administrators interest themselves 
in it, chiefly through adapting their curriculum to the needs of the 
superior student." 

We add also "adopting the Extracurriculum" also--indeed, there is the 
golden opportunity. 
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SUPPRESSING COMPETITION 

Many cases are of record showing that in one way or another 
schools are going to have interschool competitions, whether or 
no. In one state, the state league decided that the debate 
contest was too competitive, and abolished it in favor of a 
discussion type of contest in which rivalry was not so intense. 
Immediately, another debate league was organized which is 
now thriving, sponsored by another institution, while the 
"discussion league" has become decidedly anaemic. In an
other state there was a statewide league organized and con
ducted by the public schools themselves and functioning quite 
satisfactorily. It was argued in some of the state meetings 
of the League that competitions were in truth undemocratic, 
that they took too much time, that they were too expensive, 
that we should have cooperation not competition, that there 
should be a "sharing of cultural experiences" rather than a 
battling of the same, and so on down the line. These argu
ments prevailed, and the League solemnly committee hari
kari. Were interschool competitions thus easily disposed of? 
By no means. 

Nearly every college in the state immediately entered the 
field, advertising and promoting interschool competitions to 
take the place of those which were discontinued. Soon there 
were a number of college-sponsored leagues, none of which 
was as well administered as the one which had been dis
continued. These various leagues competed one with the other, 
since the main purpose of each was not primarily to render a 
service to the schools but to attract students to the respective 
sponsoring institutions. There was, therefore, much useless 
pulling and hauling and wasted effort. 

In another state, where, in obedience to this curious non
competition theory, interschool athletic activities were pro
hibited, the athletic and competitive boys simply joined the 
teams of business firms which used competitive athletics as a 
means of advertising. Thus the school lost whatever influence 
it might have exerted over these boys through athletic com
petitions and it passed, without protest, to the business firms 
which took them over. 
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"Easy" competitions.-And what a plethora of easy com
petitions or disguised or diluted competitions have been in
stituted in an attempt to recover some of the lost ground, and 
still escape the terrible accusation of promoting outright con
tests. We have the festival-idea where we all get together and 
simply exhibit; we have phony contests in which everybody 
wins, usually accomplished by creating so many divisions that 
a school or individual has few competitors, and the contest 
itself broken up into so many events, that with a little dickering 
among the judges, there are prizes to distribute to everyone. 
The local paper is thus given a winning headline, and every
body is made happy without any great trouble in making a 
preparation in a worthwhile field against serious competition. 

An amusing instance of lengths to which a presumably 
sensible organization will go to avoid "ranking" and substitute 
"rating" is found in awards announced by "Quill & Scroll," 
international honor society for journalism students.* A group 
of papers is given what is called "international honor rating." 
This is done on a point system, and it is found that one school 
paper is given 920 points out of a possible 1000; another 905 
and another 910, and so on. Then a group of other schools 
is given each an "International First Place Award." Just 
how a first place can be so separated as to be distributed to a 
number of different schools is not explained. Then the points 
of each school are recorded and it turns out that the points are 
lower than those in the first group which received "honor 
rating." Thus a first place award is someway lower than an 
"honor rating," the language of the organization being evi
dently a rather special affair, departing here and there from 
the definitions given in the standard dictionaries. Since ob
viously 910 is more than 905, and 920 is more than either, the 
school which received 920 takes first place; the one receiving 
910 second, and the one receiving 905, third. The "rating" 
would make sense if the points were not published. Since the 

*This contradictory mess is taken from the claims of the winning high
school papers themselves, not from the rules of the contests as announced 
by Quill & Scroll. For detail and for papers involved see "High School 
Press" November issue of the /Jnterscholastic Leaguer, p. 2. 
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points are published, the schools are definitely ranked in the 
mind of anyone whose arithmetic has taught that 2 is greater 
than 1. However, care is taken to avoid saying "first," or 
"second," or "third." The fear of these words, "first," 
"second," and "third," has become superstitious. 

Athletics, an exception.--One notable exception must be 
made to all this: Generally, the athletic contests have not 
been drawn into any compromise. Here, as of old, there is a 
winner, there is a next place, and a next. When the season 
ends, you know who won and who lost. And in athletics, 
the competitive spirit is undiluted and largely unchallenged, 
and the motivation is accordingly as intense as ever. Here 
we find strenuous effort put forth, effective teaching, and a high 
seriousness not found in any other area of public education, 
except, of course, in the professional schools. 

Those who have accepted the views opposing competition 
outlined above have failed to apply their theory to athletic 
competitions. If the arousing of the competitive spirit is evil, 
it is just as evil in athletics as it is in art or music or typing 
or public speaking or stock judging. If you say that competi
tion favors the few at the expense of the many, and that this 
is evil, it applies in athletics with more force than in any 
other contest in the public schools. If you say that a competi
tion places a wrong emphasis, or the emphasis in the wrong 
place, how can one defend athletic competitions? But many 
of those who have swallowed whole the "emergent state" 
theory, the communistic line that we must train in cooperation 
and not in competition, proceed to support athletic competi
ions enthusiasically, and "without batting an eye." 

If debate, art, music, declamation, and typing competitions 
on an interschool basis are for the few, how much more are 
tennis, basketball, and football for the few. If a thorough 
medical survey were made of the boys of any high school, 
it is doubtful if more than twenty per cent would be passed 
by a competent medical staff as having the necessary physical 
equipment for a strenuous interschool sport. But for this small 
group an expenditure is made far in excess of the expenditure 
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made for any other group of similar size in the school That 
there is a good and sufficient reason for all emphasis given to 
physical sports is beside the point; the persons who argue 
against competition on theory don't know what these reasons 
are, and hence are nonplussed when contradiction is presented 
to them. 

Again, the same person who will argue that competitions and 
the arousing of rivalry and the competitive spirit is injurious 
to individual character, swallows the athletic competition as a 
normal and wholesome influence upon youthful participants. 
The person who takes this position will hesitate to condemn 
the legal profession as composed of men of particularly bad 
characters, although practitioners are forced into serious and 
formal competition every day of their lives. If it is harmful 
to the character of a boy to debate, why is it not harmful to 
the character of this same individual a few years later to accept 
and defend one side of a legal dispute? There is, of course, no 
answer. If competition and arousing of rivalry make for bad 
citizenship, it follows that participants who have their com
petitive spirit" heated up to the boiling point every day of their 
school lives would turn out to be bad citizens; but has anyone 
noticed that the school and college athlete and debater gen
erally turn out to be bad citizens? Quite the contrary. 



CHAPTER III 

PLANNED PROGRAM-OR ELSE 

The whole school (indeed, the whole community) is often 
the victim of the superior organizing ability of certain groups 
of pupils who are determined to have competitions of one kind 
or another. In the old days, when interschool sports were tabu, 
it was the vigorous, full-blooded lads who went about organiz
ing their own athletic competitions, for competitions of one 
sort or another this type of American youth will have. That 
was the time when a school team would slip off after hours, 
or on Saturday, to meet another team in a lonesome pasture 
for an interschool game of town-ball or, later, of baseball. 
Without adult supervision, there were no eligibility rules, there 
was much disputing of umpires' decisions, and often bats were 
used upon heads instead of upon balls in deciding the question 
of whether or not the runner was "safe on first." 

A "brickbat" contest.-Often contests were npt even recog
nized games, but impromptu diversions to let off combative 
steam. In the old Austin High School (to take a specific 
illustration) now the Allan Junior High School, belligerent 
groups of boys (the type that now play football and basketball) 
organized pitched battles, using as ammunition large stones 
with which the unpaved streets round about were littered. 
It was not unusual after one of these battles for a dozen boys 
to require medical treatment; for gashes and bruises inflicted 
with these rude weapons. J . E. Pearce, then Principal of the 
school, and later Professor of Anthropology in The University 
of Texas, often observed that this was merely the competitive 
instinct exhibiting itself in a brutal and harmful way, whereas, 
it might have been turned to good purpose through the organ
ization of rugged games, had the administrators of that era 
known enough to do this simple thing. 

A contest in t/Uevery.-Another school administrator of that 
time reports a case of organized thievery among high-school 
boys whereby hundreds of dollars worth of clothing, jewelry 
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and whatnot was taken on numerous occasions from local 
stores. The gangs were so clever that they defied detection. 
With the organization of a program in interschool contests, 
the burglaries gradually ceased. No one was ever brought to 
justice, but it was discovered years later that these gangs were 
made up of high-school boys from families in the higher income 
brackets, and that the motive was not gain, but adventure. 
They liked this contest with the police; they liked to outwit 
the authorities. 

"Big" boys vs. teacher.-The same undirected competitive 
"drive" was responsible in pioneer schools for the organization 
of the big boys against the teacher. It was quite an exploit in 
those days to "break up the school." Considerable prestige 
attached to "lickin' the teacher." Many of our old people today 
remember the time when a teacher was expected to be able to 
whip any combination of "big boys" which might choose to 
attack him. In Massachusetts in one year practically every 
rural school in the state was closed because the big boys had 
chased the teachers out of the respective communities. Even 
as late as the early nineties in Texas, the present State School 
Supervisor, J. W. O'Banion, maintained his professional stand
ing as Principal of the Vernon High School, "more," as he 
humorously says, "by my skill as a fisticuffer than by the 
excellence of my teaching." 

American boys and girls will not permit the healthy, natural 
impulse for competitive endeavor to be suppressed. They are 
as cooperative as you like; they like cooperation; but they 
learn their most effective lessons in cooperation by engaging 
in competitions. Indeed, the natural way to teach cooperation 
is by means of competition, and competitions these boys and 
girls will have. Their instinctive wisdom is truer than the soft 
nonsense of educational theory that tells them to practice 
cooperation, not competition; that it is wrong to seek to excel; 
that the thrill of honest victory is sinful; and that the humilia
tion of defeat warps and corrodes the character. Without a 
great deal of philosophizing, they act upon the assumption 
that these contentions are groundless, and in case the adminis
tration will not give them the opportunity to distinguish them
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selves in the more civilized forms of rivalry, they proceed to 
indulge themselves in contests of their own choosing. When 
they are denied the opportunity to compete in worthwhile 
activities, they often resort to means of acquiring prestige 
which is anything but educative for the individual or whole
some for the school community. 

Secret societies.-It is nearly always a symptom of a too 
lean competitive program to find the wealthy pupils (being 
smart enough to see their initial advantage), organizing the 
game of social prestige. This is something at which they can 
excel easily because their schoolmates from humbler homes 
are handicapped before the game starts. They get some expert 
advice in this from similar social groups in a nearby college 
and from itinerant jewelry salesmen. They parade their 
superior clothing, their pins, their secret signs; they ride around 
in handsome automobiles; they give costly dances, etc., all at 
their parents' expense, of course. The respective groups that 
are formed to do this sort of thing naturally drift into inter
group rivalry. Frequently camouflaged under the name of a 
literary society, and with a complaisant faculty sponsor to lend 
it scholastic respectability, one social group will give a dance, 
using $100 for decorations and $300 for music; the rival 
group next month will use $500 for decorations and $1000 for 
music. And so it goes from bad to worse, for when the com
petitive drive gets started in the wrong direction, it is just as 
powerful and just as hard to stop as if it were going in the right 
direction.* 

Overemphasis.-We sometimes find a school which throws 
all of its competitive endeavor into one sport or contest. If 
it wins, fine; if it loses, general despair. All the eggs are in 
one basket, "all ventures to one bottom trusted." The boys 
or the girls who are proficient in the contest chosen are the 
lions; all the others are lambs, or rooters. Perhaps five per 
cent of the student body is involved, leaving the other ninety
five per cent to their own competitive devices. If anything, 

*It may be noted that early American chi.Irch schools suppressed rivalry 
in dress by prescribing uniforms. It would not be a bad idea in public 
schools of today. 
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this is a worse situation than we have in the school which 
attempts totally to suppress competitions; or in the one which 
divides the school into bitterly antagonistic groups by center
ing wholly upon a do-or-die intramural program, denying the 
school that wholesome unity which comes from asserting itself, 
on occasion, in "all-out" interschool rivalry. 

If, however, a wise administration sees to it that enough 
to-do is made over successful contestants in worj:hwhile activi
ties, that the competitive program is wide enough to attract all 
types of competitive pupils, that due recognition is given in 
each activity,-if this kind of balanced extracurricular pro
gram is put into effect, the more tawdry and vicious competi
tions tend to lose cast in the public opinion of the school, and 
gradually fade out. As accomplishment in activities of edu
cational value is magnified, the administrator is given more 
powerful leverage for suppressing activities which he considers 
harmful, for he can eventually make eligibility for the worth
while, dependent upon renunciation of the others. He is 
guided in this by the sound principle that inside the school no 
group should be tolerated whose members place loyalty to its 
own clique or set above loyalty to the school. A properly 
planned program of interschool competitions, including events 
adapted to a wide variety of pupil-talent, tends to unify the 
school (and community for that matter) by breaking down 
disintegrating loyalties that lurk inside it. 

ADMINISTRATORS' CHOICE 

We have found on occasion ambitious speech teachers de
sirous of entering contests but prevented from doing so by 
administrative discouragement. In other schools, we have the 
principal quite anxious to apply the contest stimulus in speech 
training, but held back from doing so by teachers who are 
either not persuaded of the efficacy of the method, or hesitate 
to undertake the additional work and responsibility which a 
thorough-going competition always entails. 

Who decides?-Whether or not competitive speech, for ex
ample, is introduced or maintained in a given school is an 
administrative matter. The superintendent or principal is 
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given the decision. H it is to be superimposed as an additional 
burden upon the shoulders of an already overloaded teacher, 
the results cannot be entirely satisfactory. H a contest is 
undertaken seriously, it takes time, and time is the stuff that 
life is made of. However, there are ways of articulating speech 
contests with regular classroom work, and with club work. 
For illustration, the extemporaneous speech contest, as is 
pointed out in another place in this bulletin, correlates per
fectly with study of current events. The debate contest 
involves a study of an organized body of knowledge which 
serves the double end of speech training and of a course in 
social science. H a school offers no speech training as such, 
at least, declamation and one-act play contests are legitimate 
activities for appropriate clubs. 

But after you have made all the adjustments possible by 
fitting contests into the regular school work and into the 
activities program, there still remains an added demand on 
teacher-time that cannot be avoided if the full value of the 
contest is to be realized. There is the final "polishing off" 
process, there are trips, there are conferences, etc., etc. 

Choice obligatory.-There is no denying, and there should 
be :Q.O desire to deny, that pupils who go to work with a will to 
qualify themselves as representatives of the school in an 
interschool contest deserve, and should receive, some extra 
attention. So, the problem before the administrator (who, by 
the way, always feels that he is short-handed) is to decide the 
relative importance of this, that or the other activity requiring 
teacher-time. The administrator finds himself under constant 
pressure from one group or another. The public expects the 
schools to do everything. Crackpot propaganda organizations, 
as well as those only half cracked, and quite legitimate ones, 
consider the public schools their first and easiest prey. Safety 
drives, charity drives, patriotism drives, drives for this and 
drives for that, all, drive upon the school, and they all, in their 
scramble for public attention, ignore the fact that the school 
has a definite function to perform, namely, that of giving the 
children of the community the best possible opportunity to 
educate themselves. 
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Besides these outside time-demanding enterprises, the cur
riculum has been spread like warm molasses all over the map. 
"A good example of all the popular fallacies about education 
is the theory and practice of vocational education. Here 
society casts upon the school the burden of making the popu
lation self-supporting, and industry presents it with the task 
of training its hands."* We therefore find courses offered in 
everything from giving tourist-information to preventing wind 
erosion, from boy-and-girl relationships to how to drive a car
really, it is high time educators everywhere got back to the 
great fundamental question, "What knowledge, what training, 
is of most worth?" 

The school can't do it all, hence, a choice is obligatory; and 
the wisdom of the choice made is the measure of the admin
istrator. How get most for the money; that is, how, with the 
facilities at hand, can we provide the best opportunity for 
children in school to educate themselves?-that is the only 
administrative problem worth thinking about. 

The child's interest.-There is a fad going the rounds now
(next year this one will be forgotten and there will be an
other)-to the effect that education should follow the interests 
of the child: "Let us watch the way the wind of child-interest 
blows and go in that direction. Without interest, there is no 
activity; without activity, there is no education." So goes the 
argument, and it goes shortly into the ditch. The problem is 
not simply to follow the child's interest, but to direct the child's 
interest in the way it should go. Take a leaf from the nutri
tion expert's notebook: don't give the child what it wants to 
eat, but lead it to want the right food. So with the curriculum 
and so with extra-class activities. Since all education is self
education, nothing should be offered in the pursuance of which 
there is not an opportunity for self-development. The blind
alleys of child-interest are many. It is the school's business to 
keep the child's activities out of these blind-alleys. 

"Interest," as a great educator has said, "often comes from 
doing; not doing from interest." Use any device available to 

*President R. M. Hutchins, Harpers Magazine, October, 1941, p. 518. 
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secure the actual doing of the thing in which you desire to 
create the interest. Interest will follow. The naturally com
petitive child, which means quite often, the unusually gifted 
child, will engage in a contest in anything, from tiddle-de
winks to debate, from identifying music records to mumbly
peg, just for the sake of measuring himself against an opponent. 
Preparation for a given contest, however, enforces upon him 
the necessity of study or practice in the field in which he has 
chosen to compete. Interest follows upon doing; and so the 
contest offers the administrator one of the best means of 
directing student interest. 

A tool for shifting emphasis.-lt offers another golden op
portunity-that is the opportunity of giving emphasis to 
activities that are really worth while. Part of the importance 
attached to winning in the public mind is transferred to the 
subject-matter of the contest. One reason scholarship has sunk 
in the estimation of the public in the last thirty years is that 
there is no longer clear cut competitions in scholarship.* One 
reason why physical training is considered so important by 
the public is that part of the importance of winning athletic 
games adheres to the subject-matter in the public mind. . . . 
"competition provokes rivalry, intense rivalry gives rise to a 
keen interest, and this in turn enhances the apparent value of 
the object for which the contest was waged. It is one of the 
many instances where a state of mind is produced by stimulat
ing the secondary emotions to which it naturally gives birth."t 

In a system that has not already overloaded its teachers 
with teaching or general community service, or both, the more 
energetic and capable members of the faculty readily volunteer 
for contest directing, for it is in this field that they are able 
to get out of the routine and widen their field of knowledge 
and establish stimulating relationships with the brighter and 
more promising students. This is ample reward for the am
bitious and capable teacher, but, by the same token, it is no 
reason for "working a willing horse to death." 

*For reasons why this is so, see pp. 23-27. 
tA. Lawrence Lowell, op. cit., p. 52. 
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So, we see that the school is subject to many demands upon 
the time and energy of both teachers and pupils. Preparation 
for, and participation in, contests take additional time, even 
though general preparation for many contests may be worked 
into the classroom routine or may be used in the extraclass 
activities that are already a part of the school's program. 
They come therefore, as a competitor for school-time and must 
be judged comparatively with other activities which are mak
ing their demands for the same time. In support of a reason
able resort to contests, i.e., with a planned program, it is 
pointed out that we have here a prime method or device for 
direction of student interest into worth-while channels, for 
spotlighting activities otherwise overlooked or undervalued by 
the public, and for applying emphasis now here, now there, as 
the need appears. In short, a contest program supplies the 
administration with a facile tool which may be turned to mani
fold uses. These, along with other suggestions which are made 
in this booklet, should be held in view when the administrator 
is exercising his judgment, i.e., choosing those activities which 
he considers of most worth. His is the responsibility, and, 
therefore, his is the choice. 



CHAPTER IV 

SUPERIOR PERFORMANCE 

We wonder that the "easy" school of educational thought 
does not turn to competitions outside the school and declare 
them to be evil. If it is destroying the morale of little Mary 
to participate in a declamation contest, how about Mary's 
mama who bakes a cake and enters it in competition in the 
county fair, where, by the way, it will be "subjectively" 
judged? Mary's father is perhaps busy trying to get his 
turnips in condition for exhibition, and is his character, also, 
in danger? Mary's brother is busy with a baby beef with 
which to compete in the stock show. Is this contest injurious 
to Mary's brother? If not, why deny Mary an opportunity for 
distinction? 

From time out of mind, when any social group decides that 
it is necessary really to accomplish something, to achieve 
genuine excellence, to promote superior performance, it has 
naturally resorted to competition to furnish the necessary 
stimulus. 

Example from the military.-We don't know what educa
tional theory, if any, determines how soldiers are taught at 
West Point, but when this country finally realized that an 
emergency existed and that it was necessary to develop more 
military leaders, and at once, we find Lieutenant General 
Hugh Drum, addressing the first assembly of the new U.S. 
Army, order-of-the-day, in part, as follows: "A competitive 
system should be devised to bring to the front individuals who 
have leadership superiority." He evidences no misgivings as 
to the deleterious effect upon character which any competitive 
system may have; he hasn't been infected with the philosophy 
of "easyism"; he is acting upon the promptings of common 
sense. Leadership being necessarily competitive, the best way 
to discover the varying degrees of leadership that are available 
is by instituting a proper competitive system. 

The example of wartime Germany is also in point. Aside 
from the ghastly use made of it, the German military machine 
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must be considered among the finest things ever created by 
the mind of man. For thorough-going efficiency, adaptation 
of means to end, hard, realistic thinking, prevision, courage, 
cooperation, discipline, audacity-indeed, for every quality 
which makes for success in a restricted field of sharp and 
definite objectives, where may one turn for a more startling 
example of what the will and wit of man may accomplish? 
How is it done? In the first place, a military caste is created 
which is surrounded with such glamor that German youth is 
ambitious to enter it. But there is a long and strenuous road, 
full of tests and hard work and competitions, which winnow 
out mediocrity and select talent. The military caste is truly 
an elite. Having drawn in the finest brains of the nation, an 
heirarchy is established based upon ability demonstrated in 
competitive accomplishments. At the apex of this hierarchy is 
the General Staff, and its competitions take the form in peace 
of competitive war plans. Men devote their lives to drawing 
up one plan after another, having it criticized, judged, approved 
or disapproved, accepted, as a "solution" or discarded as "no 
solution," and advancement is made to depend upon these 
competitions. In the long series of contests in which Hinden
burg engaged as a rising young officer in the military caste, he 
produced a plan for attacking Russia through the Mansurian 
lakes region. It was finally approved as a "solution" and laid 
away while Hindenburg was yet a comparatively young man. 
But the study of this region had become a hobby with him, a 
passion, and for years he pursued it. He became an old man 
and was retired, but when the day came for attacking Russia 
in the lakes region, he was recalled and won the most amazing 
victory of World War I. The attack upon France in the present 
war followed lines developed through years of competitive 
planning. Thus this marvelous military machine is a product 
of a human mill which turns the best talent of the nation into 
the army, and of pyramided competitions which throw the 
best of the best talent into positions of responsibility and 
power. 

Adjustments in our own army are going forward at an 
accelerated pace. At last account, 30 per cent of our officers 
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had been retired as unfit, judged on a competitive basis. Great 
concern is felt over the effects of such retirement upon the 
individuals involved. Just the other day, a rejected officer com
mitted suicide. This merely emphasizes the truth of the con
tention made elsewhere in this bulltin that children who are 
competitive should be inured to the emotional stress of winning 
and losing. Indeed, this emotional conditioning is of more 
importance, perhaps, for success in later life than the mastery 
attained in the subject matter of the contest in which the 
competitive effort is made. 

Primitive man's contests.-Primitive man instinctively 
teaches by competition. In every part of the world, in every 
condition of primitive life, ancient and modern, the necessary 
skills for the existence of the group are taught by organized 
contests. George Catlin gives an account of how the Comanche 
Indians learned to master the horse when wild horses became 
available for their use. They did it by organizing riding and 
shooting contests for their youth, who became the most pro
ficient marksmen with bows and arrows from running horses 
the world has ever seen. Our present rodeos are the com
mercialized remnants of contests organized for training cow
boys in the handling of stock on the open range. And so on. 
Superior performance is the child of competitive endeavor. 

Although we may not approve of a world in which such is 
the case, it is the universal experience of mankind that really 
superior performance is attaind only under competitive con
ditions. Man is so constructed emotionally that he does not 
"put out all he has" unless spurred to do so by necessity, and 
the necessity is produced by a competitive situation of one kind 
or another. World War I began, and World War II is com
pleting, man's mastery of the air, and however much we may 
shudder to contemplate the rain of 

". . . ghastly dew 
From the nations' airy naives, grappling in the central blue," 

still we know, if we are honest with ourselves, that this con
quest of the air can be made by man only under stress of life
and-death competition. Every tool of peace, every weapon of 
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war, every mechanical adaptation which today helps perform 
the work of the world, was perfected upon the spur and stimu
lus of someone else trying to perfect a better one. One need 
only read the history of scientific discoveries, one need only 
travel around among the busy laboratories of this country, 
or scan the professional journals to realize how powerfully 
competition is goading our scientific workers on to superhuman 
effort. 

DEVELOPING THE FEW 

We have suggested incidentally another contention of the 
no-competitionists which will bear some elaboration. They say 
competitions are undemocratic, that they give awards and 
honors to one and withhold them from another, developing the 
few at the expense of the many, and setting up ranks and 
distinctions in a country which the fathers founded in opposi
tion to all such inequalities. We are told, therefore, that 
competitions violate a fundamental maxim of democracy: "all 
men are created equal."* 

We might honor this contention as sincere if its proponents 
were in some measure consistent. The stupid, the lazy, the 
irresponsible pupil is given "special attention" with no question 
being raised as to the democracy of this procedure.+ Athletic 
competitions are not only tolerated but promoted by those 
who complain of the undemocracy of speech contests, music 
contests, or academic contests of any kind. Are athletic contests 
democratic while all other contests are not? In some miracu
lous way is it possible that they do not develop the few. 
whereas speech contests, music contests, typing contests and 
contests in various phases of journalism do develop the few 
at the expense of the many? If it is found that competitive 
athletics does develop the few at the expense of the many, 
should we put our football teams back in the gym classes 
where they democratically belong? Likewise, a boy with a 

*Dr. Paul L. Boynton discusses this point in footnote, page 28. 
tHow many teachers, for example, are asked to remain after school 

hours to coach up some failing pupils, especially if the failing pupils 
happen to come from the more prominent families of the community? 
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talent for becoming a great orator should be given no special 
attention, such as is required in competitive speech, or incited 
t.o any strenuous effort by placing him in a competitive situa
tion. To do so, we are told, would be undemocratic. 

You who wonder why space is consumed in asking ques
tions which answer themselves have not examined seriously 
the contentions of those who would abolish all kinds of formal 
competitions in the schools, except, of course, athletic com
petitions. (Only dyed-in-the-red communists of the parlor 
variety are logical enough to demand abolition of athletic 
competitions on these theoretical grounds.) 

"All men are created equal."-The root-fault with this 
reasoning comes from the acceptance of the phrase, "all men 
are created equal," as representing a truth, or even a "demo
cratic" truth. "All men are created equal," taken out of its 
context, simply does not make sense. All men are not created 
equal. Universal human experience contradicts this state
ment. To contend that it is literally true, and to base any 
kind of public policy upon it, is to place oneself in opposition 
to facts of nature too obvious to be argued about. Exactly the 
reverse is true: All men are created unequal. 

We grant that it is sound democratic doctrine to say that 
all men are created equal by the Creator in so far as their 
respective claims to certain inalienable rights are concerned, 
especially to such rights as life, liberty and the pursuit of 
happiness. Hitler takes and enforces exactly the opposite view, 
contending that his so-called Aryans are created with special 
privileges, and that Jews, Poles, Russians, Negroes, and the 
Yellow and Brown races were created by an evidently 
prejudiced Creator without these so-called "inalienable rights"; 
and that the very fact of being born of non-Aryan stock 
deprives such unfortunates of the right to life, liberty and the 
pursuit of happiness, if, indeed, the assertion of these rights in 
any way inconveniences the lordly Aryans. How wide the 
difference between autocracy and democracy! Americans 
proceed on the theory that "all men are created by the Creator 
equal" in so far as certain inalienable rights are concerned: 
fascism denies this truth. 
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So let us take this phrase in its context. Anyone who argues 
that the bald statement removed from its context is true 
writes himself down in opposition to observed and universally 
accepted facts. Why try to defend nonsense? Let us restore 
this phrase to the association with other words and phrases 
where Thomas Jefferson placed it in the beginning. 

Are classification tests democratic?-In great emergencies, 
in matters of life and death, in situations where we must act 
rather than argue, such contentions as we have been disputing 
are simply ignored. Imagine some kindly professorial soul 
trying to dissuade the United States army from making tests 
of its recruits to find out for what they are fitted, sending one 
here, one there, spending forty or a hundred times as much 
in training one as in training another.* "All men are created 
equal," says the professor. "When you set aside by your 
foolish tests thirteen per cent of the draftees as 'officer material' 
and give them expensive training, costing many times as much 
as the training you give others, you are developing the few at 
the expense of the many." But even while the professor is 
talking, the tests proceed and the recruits are classified as 
follows: 

13% Grade I, "very superior, officer material." 
40% Grade II, "superior, noncommissioned officer material." 
27% Grade III, "average." 
13% Grade IV, "inferior." 

7% Grade V, "very inferior, for observation, special assign
ment, or discharge." 

And how horrified our hypothetical professor is when he finds 
that this is only the beginning! that rigorous classification tests 
follow, and that in some classifications the expense of training 
is very high, and in others very low. The climax comes when 
our theorist discovers that "the mass of the draftees drop into 
the 'basic' category-"useful for anything not too complicated." 

*Information in this paragraph is taken from an article by Frederic 
Sondem, Jr., entitled "It Wasn't That Way in '17," condensed from The 
American Legion Magazine and published in The Reader's Digest, issue 
of October, 1941, pp. 117-120. 



47 The Speech Teacher and Competition 

The same tests will make the same separations in the student 
body of any school ... yet, "all men were created equal!" 
An army fashioned on this theory would be utterly worthless. 
A nation educated on this basis would be quite as ineffective in 
the arts of peace. It is only when discussing pedagogical 
theory that we maintain straight and solemn faces in the 
presence of such assumptions. 

School system democratic.-The public school system itself 
is organized and conducted on a thoroughly democratic basis. 
Every pupil is offered the same opportunity to profit by 
instruction paid for from public funds. The fact that some 
pupils do not derive as great benefit and development as others 
from their school work is no reflection upon the democracy 
of the school system; nor is the fact that some courses are 
offered which are far beyond the ability of a considerable 
percentage of pupils in the public schools any cause for mis
giving. Because there are some one-armed pupils in school is 
no reason why courses in typing should not be offered. Be
cause ten per cent of the boys have weak hearts and cannot, 
therefore, participate in the great physical development offered 
in interschool athletics, is no reason why interschool athletics 
should be abolished. Some are tongue-tied, but let us, never
theless, have courses and competitions in public speaking, at 
the same time not foregoing courses in corrective speech. 
Because some pupils are not capable of superior performance, 
it does not follow as good democratic doctrine, therefore, that 
none should be permitted to develop superior performance. 



CHAPTER v 
SPEECH CONTESTS 

Psychologists of a certain school say speaking is so intimately 
linked with thought that the two cannot be disassociated for 
separate consideration. You cannot speak without thought, 
nor think, even silently, without faint, incipient movements 
of the organs of speech. There is much to indicate that the two 
processes, speaking and thinking, are doubly linked, if not 
indissoluble. 

Although writing on another subject, insomnia, a popular 
writer on medical subjects,* incidentally reveals the opinion 
held by many psychiatrists to the effect that there is a close 
linkage between action of the vocal chords and mental states, 
as follows: "Stress in vocal chords will be revealed readily by 
mumbling a sentence in a low voice for a few minutes. When 
the feelings of tension in the throat muscles become apparent, 
practice letting them 'plop.' Tension in throat muscles and 
vocal chords plays an important part in keeping thoughts 
racing through the mind. They flow less freely when the vocal 
chords are relaxed." 

Ancient proverbs, such as "if you can't say it you don't know 
it," indicate that the conception of the identity of speech and 
thought is deeply imbedded in pedagogical thinking. "I am 
just thinking out loud," is a common formula for indicating 
a sincere expression of thought. We come to believe that 
speech-training is necessarily mind-training; and the mind
training cannot be accomplished except through the medium of 
speech. 

Universities, as we know them, had their inception in 
debating clubs, or groups of intellectuals drawn together for 
the purpose of disputing one with another, with the "regent" 
or instructor, and for inter-group speaking competitions.+ 

*Matthew N. Chappell, Ph.D., In the Name of Common Sense-Stop 
Worrying, Macmillan Company, New York. 1938. 

tRashdall, The Universities of Europe in the Middle Ages, Vol. I. 
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Disputation was at once the method of instruction and the test 
of mastery. "Nothing is perfectly learned unless masticated 
by the tooth of disputation." The root meaning of the word 
"dispute" is "to think." 

In Greek education.-The history of education contains 
evidence that before psychology was a science, both philoso
phers and practical school.men emphasized the importance of 
training in speech. In ancient Greece, education in speech 
made up half of the entire curriculum. Phoenix sends the 
King, father of Achilles, a message when the boy is returned 
home from graduation, saying, "I have sought so to instruct 
your son that he can speak when speech is fit and do when 
deeds are done; not sit as dumb for want of words, idle for 
skill to move." Homer reports these words and lays down for 
a thousand years the core of the Greek curriculum: speech 
and physical training. Of course, speech included somewhat 
more than we include now, for musical speech was a part of 
speech-training, and dancing, which, in so far as it was pure 
action, was physical training, and in so far as it was expres
sion, was logically a part of speech. For a thousand years it 
was sufficient that Greek youth be taught to "speak when 
speech was fit and do when deeds were done." 

These two things, and what else, pray, can we ask of the 
educated person, even in this day and time: to be able to speak 
when speech is fit and do when deeds are done, not sit as dumb 
for want of words, idle for skill to move? 

In Hebrew education.-Here, also, we find speech given an 
early emphasis. Chapter IV of the Exodus records a conversa
tion between Moses and the Lord which indicates the im
portance ancient Hebrews attached to being able to speak not 
only in conversation but in public. The Lord is "angered" 
when Moses admits that he is "slow of speech and of a slow 
tongue," and angrily rebukes him, inquiring "Who made thy 
mouth?" A considerable, and not the least important portion 
of the Old Testament, is composed of drama and orations, 
showing that in this ancient civilization which has influenced 
ours as profoundly as Greco-Latin civilization, public speaking 
was a fine art, cultivated by all the great leaders of thought 
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from Aaron to John the Baptist. It will not be forgotten, either, 
that Jesus "swayed the multitude." 

If, in the earliest times, public speaking was considered of 
transcendent importance, what shall we say of the importance 
of this art in the modern world? Comparatively late inventions 
have multiplied the speaking voice a million times; its imper
fections have been magnified beyond computation and its 
excellencies escape from the limited range which once confined 
them and spread instantaneously over the world. If the spoken 
word was once important, there is now no word or phrase in 
any language to indicate, or even suggest, its expanded value. 
When Winston Churchill recently pronounced the word 
"guttersnipe" in a radio denunciation of Hitler, and intoned 
the words "one at a time" in another address, the whole 
English-speaking world became aware of a new richness in 
the vocalization of English words. 

Speech naturally competitive.-Like physical training, public 
speaking has nearly always been taught competitively. Robert 
Louis Stevenson says that even conversation is rather flat 
unless it contains some element of competition. And how 
much more so is public speaking of any kind? Greek in
structors pitted their pupils one against the other in preparation 
for public performances which were also competitive. Indeed, 
in the great national games, public speaking of various kinds 
shared the interest with athletic contests, although, as in 
modern times, the latter captured most of the publicity. In 
his Insitutes, Quintilian describes declamation contests and 
recommends them to Roman schoolmasters as a means of 
motivating effort. 

It is a commonplace that the training process for any skill 
should, as nearly as possible, reproduce the life situation in 
which the skill is to be employed. This is especially true of 
any skill which is exercised under emotional stress as the 

' emotions must be tempered to stand the strain, just as the 
physical mechanism must be conditioned to respond adequately 
to the calls made upon it. It is the emotional training in 
athletics as well as the physical which is now setting apart the 
sports as the most practical field for general conditioning 
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of men for the air service. It is in speech contests in the schools 
and colleges that we find the most effective means of disciplin
ing the emotions for effective service in the great legal and 
political battles in which the adult leader is to contend. And 
in no other way, except in competitions, can the emotions be 
engaged and trained for the calls which are made upon them 
in life situations. "You cannot give moral training in a 
vacuum." 

So popular are speech contests in the schools that there has 
been constant pressure in the League organization since its 
beginning to increase the number of contests and create new 
divisions to induce wider participation. There are now in the 
League schedule five different contests in speech which are 
conducted in seventeen different divisions. Besides debate and 
declamation, already mentioned, we have extemporaneous 
speech in two divisions, one-act play in two divisions, and story
telling for "tiny tots." There has been considerable demand 
for sight-reading, dramatic readings, humorous readings, radio 
script-writing and presentation, and a more advanced division 
in story-telling. 

Leagues to promote speech contests.-Not only in Texas but 
in practically every other state in the Union, there are leagues 
or associations among secondary schools which carry on a 
yearly program of interschool contests in various forms of 
public speaking. Not only are there many state associations, 
but regional associations including several states in one associa
tion, and there has been an attempt, fairly successful, to conduct 
interschool contests over even wider geographical areas. 

The general participation in the many divisions of public 
speaking contests, including every type of secondary school, 
their national scope, the great number of leagues and associa
tions promoting them, and the insistent demand for increasing 
the program, indicate a realization among public schools of 
the significance of this training, far beyond the importance 
attached to speech by theoretical educationists and the cur
riculum-makers and revisionists. We have not yet given speech 
the place and space which the logical Greeks did. Speech is 
not "just another subject." 
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We shall not undertake in this bulletin to discuss the whole 
speech program of the Interscholastic League. Rather we 
select three typical contests, Declamation, Extemporaneous 
Speech and Dramatics. We use these contests as illustrative 
material. Other speech contests are susceptible to the same 
kind of treatment. 

DECLAMATION 

Until recently, training in speech has received comparatively 
little attention in the curriculum of Texas public schools. 
For thirty years, the University Interscholastic League has 
arranged interschool contests in speech, in some measure com
pensating for neglect of speech in the classroom. 

Thirty-one years ago, the League organized the first state
wide interschool debating contests in Texas, and since that 
time has brought the thousands of entries each season to a 
final state championship. Many of the leading public men and 
women of Texas today got their first inspiration in public 
speaking from participation in Interscholastic League contests 
in schools, the vast majority of which had no regular courses 
in speech. 

Shortly after the debating contests were started, declamation 
contests were organized, which rapidly assumed first place in 
popularity, so far as participation by schools is concerned. 
More schools participate in declamation than in any other 
contest offered under the auspices of the League. Again a 
gap in the curriculum was filled, and thousands of schools 
which have no regular courses in speech, participate yearly in 
the declamation contests. Hundreds of thousands of children 
in Texas have, during the past thirty years, made their first 
public appearances as participants in declamation, and received 
therefrom the only training the school offered in this important 
field. 

The purposes of this contest are many fold: ( 1) the general 
interest in a contest assembles an audience for the speakers to 
address; (2) the mental enrichment of the pupil through the 
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memorization of a worth-while selection;* (3) training in the 
emotions of appearing before an audience in a competitive 
situation; (4) training and practice in speech; and (5) motiva
tion of effort. Further, the conditioning of the emotions to 
winning and losing; the submitting one's efforts to subjective 
judging, and thus accustoming the child to the emotional 
experience of being judged subjectively, just as he will be 
judged in life situations after his school days are over, are items 
of great importance. 

ExTEMPORANEOUS SPEECH 

Comparatively a late comer, the extemporaneous speech 
contest is founded in sound principles and will eventually come 
into much greater popularity than it now enjoys. It is making 
slow progress because it is difficult. It offers no easy honors. 
Its appeal is to those teachers and pupils, "few but fit," whose 
zest is increased by the arduousness of the undertaking. "The 
wise gods have put difficulty between man and everything that 
is worth having." 

Reproduces "life situation."-This contest is so ordered that 
it duplicates as nearly as possible extemporaneous speaking 
in life situations. It is estimated that 99 per cent of public 
speaking (outside the professional field) is extemporaneous. 
In the ordinary run of civic affairs a person is invited to speak 
upon a subject with which he is generally familiar. A few 
hours before he is scheduled to make his address, he begins 
jotting down notes and arranging them in some order. He 
tries to make his headings brief but suggestive, and so to arrange 
them that they will remind him of the information he has 
which will interest his audience. He leaves the language in 
which he will clothe his thoughts to the inspiration of the 
moment. This is extemporaneous speaking. A more detailed 
and accurate description of this form of public speaking is 

*In an attempt to assure reasonably meritorious selections, the League 
now prescribes a list of poems for juniar divis.ions comprising some three 
thousand titles. 
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given by Mr. Winship later in this bulletin, for which see 
page 94. 

This kind of speech is the one which furnishes the most 
numerous examples of conspicuous failure among the adult 
population. Those who attend service clubs, community 
gatherings, teachers meetings and other trade or professional 
gatherings will understand what we mean by "conspicuous 
failure." You hear men and women flounder about, unable 
to collect and present their thoughts, arousing no emotion 
among their hearers except pity, while these same individuals 
in private convervation are consecutive and intelligent talkers. 
What does this mean, except that the school has failed to give 
the necessary drill and to provide the opportunity for exercis
ing and developing this all-important art? It is a tragic fail
ure, considering the amount of school-time devoted to com
paratively unimportant skills or to collecting information of 
comparatively little use--skills and information which con
tribute practically nothing to the development of the child's 
personality. We think there is no other contest which yields 
greater returns than this one. 

General field of study.-In providing conditions for duplicat
ing extemporaneous speech in life situations, pupils are 
furnished a general field of study so that they will have some
thing of present and popular interest to communicate. The 
contest motivates a careful and systematic study of current 
events, using as basic material the news magazines, radio broad
casts of news and news commentary, as well as the more 
reliable newspapers. Notes and scrapbooks are kept, and each 
big news story is carried along with its background and develop
ment from week to week. Class discussion of the news, practice 
in speaking before the class or club, public appearances before 
service clubs and civic gatherings and on assembly programs, 
give the pupils the opportunity to master the great art of 
natural and effective extemporaneous speech. Concrete sug
gestions for using this contest to best advantage are outlined 
on pages 94-113. 

Opportunity for broad training.-This training is not con
fined to the narrow limits of a specific subject matter or to a 
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single skill, such as typing, throwing a baseball, or firing a 
pistol, but consists of a set of experiences designed to expand 
the personality and make socially available whatever other 
information or original thought the individual has, or may 
come to have. It unties the public speaking tongue. This 
kind of training bears a striking analogy to the physical effects 
of certain glandular secretions necessary for the harmonious 
functioning of the human body. The teaching of speech, there
fore, cannot be compared with other subjects and evaluated by 
credit-hours, time allotments, cost per pupil, etc. There is here 
a difference in kind which vitiates the standards of the rule-of
thumb curriculum-makers. The value of a vitamin is not 
judged by its weight (a pound of vitamin to a pound of beans) 
but by the magical forces it liberates in the bodily mechanism. 
This is analogous to speech-training. In this field you are 
dealing with thought, the very mechanism of thought itself; 
with personality; with emotional stability; with the proper 
functioning of a unit in the social organism; all in addition 
to an art which employs quite complicated bodily skills. 

Moreover, physical and mental health are important for the 
speaker. He should train as rigorously as an athlete, for the 
bodily organs upon which effective speech depends are ex
tremely sensitive to mental moods and to physical ailments 
of any kind. Besides this, one cannot be effectively trained 
in speech without amassing such crude information as may be 
necessary for the case in hand. By "crude information" we 
mean memorizatior;i of a selection for declamation; for ex
temporaneous speech, factual data out of which the speech is 
to be fashioned; for debate, a grasp and mastery of argument 
buttressed by a sufficient body of authentic information; for 
drama, memorizing the lines and building a characterization; 
and for story-telling the outlines of the story. It is with this 
"crude information" that the artist works to fashion his speech 
so that it will convince, persuade, entertain or move emotion
ally his audience. For these reasons, let us not fall into the 
error of making futile comparisons. The class which enters 
into extemporaneous speech under a proper competitive 
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stimulus with a will to mastery, is taking the equivalent of 
half a dozen routine courses. Indeed, it is doubtful if they can 
be equated at all, since, as above noted, there is a difference 
in kind. 

ONE-ACT PLAY 

Fifteen years ago, when the one-act play contest of the 
University Interscholastic League was first undertaken, interest 
in dramatics in Texas high schools was weak; few colleges or 
institutions of higher learning pretended to prepare teachers for 
directing plays; competent judges were scarce; and high-school 
buildings with adequate stage facilities were few and far 
between. As an extracurricular activity, play production was 
rare; as a part of the curriculum it was practically non
existent. Plays were expensive, since the school (usually the 
teacher at her own expense) had to buy many plays before 
finding a suitable one. There was no way of telling whether 
a director had put on a play that was really a credit to his 
pupils or not, since there was no organized plan for comparative 
judging of his production with those of other schools of similar 
size and character. Standards of superior performance did not 
exist. An energetic director here and there did outstanding 
work, but usually failed to receive due credit for it. 

The stock argument against introducing this contest was that 
there were not enough trained directors in the public schools 
of the state to make the enterprise worth while. It was argued 
that many teachers not equipped would be compelled to try to 
produce a play and that this would really discourage student 
groups interested in dramatics, debase standards, waste time-
in short, do more harm than good. 

Those favoring the contest argued that the interest in 
dramatics engendered by the contest and the comparative judg
ing by approved standards, would shortly correct the evils of 
which the opponents complained. It was admitted that many 
atrocities would be committed in the name of dramatics, but 
that the quickest way to eliminate these and make them quite 
impossible would be to force a comparison among the schools 
before competent judges by approved standards. It was 
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pointed out that "atrocities" were already committed and that 
a contest would force them into the open where they could be 
judged, condemned, and gradually eliminated altogether. 

It was a long-drawn-out argument, but the proponents of the 
contest finally won, and the contest was installed as a regular 
part of the League's program. 

Contest quickens interest.-With the introduction of the con
test, there was an immediate quickening of interest. Eighty
nine high schools entered the contest the first year-schools 
of all sizes, from the small high schools to some of the largest. 
The quality of the work was generally crude, and many of the 
plays undertaken were of a type ranging from the utterly 
frivolous to the positively vicious. As the judging became 
more expert and the standards were refined to meet the needs 
of the situation brought to light by the contest, the quality of 
the dramatic work improved. 

As Texas colleges were slow in providing this type of train
ing for teachers, there began an exodus of teachers in summer, 
seeking courses in directing in other states. When the League 
contest had been in progress five years, the Dean of one of the 
most important drama schools in the country declared there 
were more Texas teachers in his school every summer than 
from any other state, except, of course, from the state in which 
the institution was located. There began richer training courses 
in Texas colleges, as the demand for teachers with ability to 
direct plays became more insistent. There is now hardly a 
college worthy of the name in Texas that does not offer some 
training in dramatics, and recently in a number of colleges 
courses were designed especially for teachers who are charged 
with the responsibility of directing high-school plays. 

Drama loan service.*-The problem of supplying good plays 
was solved by the establishment of a Loan Service, which has 
grown to be one of the largest in the country. Plays are lent 
free of charge to Texas schools for examination. All of the 
larger publishing companies cooperate in this enterprise. 
Demand on this loan service is itself an indication of the vast 

*See "Special Services to Teachers" in Appendix. 
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growth of interest in dramatics since the contest was organized. 
Circulation of plays reached 8,000 per year during the first 
few years of the organized contest; in the school year of 
1938-39, eighteen thousand one hundred fifty-nine plays were 
circulated; last year (1940-41), 26,097 plays were circulated. 

When the one-act play contest was established, few high 
schools outside the larger centers had any stage facilities. 
School architects testify that now even the small rural con
solidated schools demand stages suitable for dramatic presenta
tions, while such facilities are taken as a matter of course in 
the villages and smaller towns. 

Under the conditions of the contest adopted by the League, 
the plays produced are of a higher grade each year. If one 
compares the plays now produced in Texas schools with those 
produced fifteen years ago, he is amazed at the revolution in 
taste that has taken place. Competent critic judges now serve 
many of the League contests, and offer constructive criticisms 
of the performances, and inform the general public of what it 
may legitimately demand of amateur performances. 

A like development has taken place in those states which 
have managed to get going a bona fide contest which brings 
together casts for a state championship. Countless play festi
vals have sprung up in which formal decisions are not rendered, 
and the competition is virtual rather than professed. In some 
cases, as for instance the so-called "Cultural Olympics" spon
sored by the University of Pennsylvania, competition is, for 
some reason, specifically denied, but an examination of the list 
of scholarships awarded, honor certificates, prizes not only 
symbolic but many of actual money value, as well as the plan 
for "selecting" certain schools from preliminary meets (or 
"festivals") to attend higher meets (or "festivals") leaves one 
quite unable to understand how all this is accomplished without 
arousing any rivalry or permitting any individual or group 
to feel in competition with another individual or group. Per
haps the substitution of the word "adjudicators" for the word 
"judges" accomplishes this psychological miracle. Indeed, in 
practically all the so-called "festivals" the competitive motive 
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is implicit, but it is often subdued or diluted under the mistaken 
notion that it is necessary to temper the wind to the shorn 
lamb.* 

There is no gainsaying the progress that has been made in 
high-school dramatics since the introduction of contests on a 
statewide basis. No one acquainted with the facts disputes 
this. Still, many are at a loss to know why it is that a contest 
offers such remarkable stimulation. There are a number of 
reasons: 

1. Drama is another classical contest. It is an exhibitive 
affair and lends itself naturally to contest treatment. The 
Greeks used it, and the greatest age of Greek drama, which 
means the greatest age of drama in the whole history of the 
world, came while dramas were judged competitively. No 
doubt there were errors in judging. Euripides was defeated 
by a fifth rate dramatist, and there were many such errors, 
but the contest-idea, that of submitting your work in competi
tion with that of others to the decision of judges is so powerful 
that mistakes in judging have little influence upon it. They 
are considered a part of the "hazard of the game," and the 
game's the thing. 

2. The dramatic temperament is naturally competitive. 
Desire for prestige is a powerful motive not only with actors 
but with artists of all types. More than in any other field, 
with the possible exception of athletics, competition has 
motivated effort in dramatics during all recorded history. 

3. The presentation of a drama is a competition in itself, 
since it is the undertaking of a group of actors to make the 

*Those who claim that the festival type of competition should be sub
stituted for the more genuine competitive meets have gotten themselves 
into a strange attitude of mind towards the latter. They seem to think 
that in order to have the festival, the competitive meets must be first 
abolished. As a matter of fact, (and of common observation) the two 
types work along together not only without interference but complement
ing each other very nicely. We have in states most highly organized 
for genuine competition the most successful festivals. They come both 
as a preparation for the sterner contest, and as a relief from it. This is 
but natural, since the one motivates and reinforces the other. 
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audience think and feel with them. The audience is more or 
less inert and will remain so unless the performance is of a 
quality to overcome this inertia. The actor often speaks of 
"fighting" with his audience. The audience attitude is "move 
me if you can." The actor's is "just wait, we'll move you all 
right." It is a competitive situation, even though there is only 
one cast and only one play, and so it is an activity which 
appeals to those who are naturally competitive. 

4. Among the troubles of the play-director, surely not the 
least is that of providing an audience to hear the play. Various 
devices, and many ingenious ones, are used. A good director, 
however, is not always a good promoter, and often a fine play 
is produced in a sparsely occupied auditorium. Nothing quite 
so surely deadens dramatic interest in the players. Playing 
to empty seats is an experience that must be avoided at all 
costs. The contest serves to awaken public interest. Publicity 
becomes easier under competitive conditions, and school and 
community spirit naturally fall in behind the play that is going 
to be judged comparatively with the play of another school 
and community. 

5. The contest forces cooperation upon the group. Under 
proper directing, and with a contest in prospect, each member 
of the cast is made to feel that he or she is engaged in a team 
event, and that teamwork is required of each individual. 
There is less apt to be attempts to "steal the show," and 
certainly the "star evil" is greatly minimized. Directors find 
such powerful motive for cooperation and teamwork in the 
contest, that many justify dramatic contests on this ground 
alone. The desire for distinction is so strong in many talented 
individuals that it is only under most strenuous competitive 
conditions that they may be subdued to cooperative endeavor. 
Not only dramatic directors but football coaches have this 
problem to contend with, and for both, the team-contest is the 
solution. 

Non-competitive presentation heightens individual com
petition, each actor striving against his cast-fellows for atten
tion. In short, the play is not in competition, but individual 
actors are in competition, one with another. Hence, instead 
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of non-competitive presentation providing a situation for 
"sharing cultural experiences," as is often claimed, just the 
reverse is true, since individual competition is emphasized. 
The competition of group against group, however, offers the 
director an opportunity for preaching subordination of the 
individual to the interests of the group with some chance of its 
taking effect. In presenting a balanced performance a situa
tion is provided for "sharing cultural experiences." Competi
tion compels co0peration. 

"SUB.JECTIVE" JUDGING 

It may be remarked in passing that one of the objections 
offered by a few to speaking contests, namely, that they must 
be judged subjectively, is really one of the main points in their 
favor. How is one judged, it may be asked, when he applies 
for a job? Subjectively. Who passes on whether or not the 
political candidate shall be successful over his opponents. The 
people. How do they judge? Subjectively. Who judges 
whether Mr. Smith or Mr. Jones shall be advanced to a more 
remunerative position in a business organization? The man
ager. How does he judge? In nine cases out of ten, sub
jectively. When John and Henry, recently graduated from 
the same high school, apply for the same job, who makes the 
decision? The employer. How does he judge? Subjectively. 
And so on through all the range of the competitive life into 
which the pupil is ushered after leaving school, he is judged 
by someone subjectively. He is constantly judging someone 
else subjectively. How better prepare him for this emotional 
experience than by having his efforts judged subjectively, and 
getting him accustomed to the emotional experience of success 
and failure in a subjectively judged competition? It is an im
portant element in the "conditioning" of the youth for suc
cessful living. 

There is really more nonsense spoken and written about the 
comparative merits of subjective and objective judging than 
about anything else in the whole contest field. It is taken for 
granted that all judging of athletic contests is objective, whereas 
all judging in literary contests is subjective. Nothing could 
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be further from the fact. A typing contest, for instance, is 
judged much more objectively than a hundred-yard dash. The 
motion-picture sometimes shows the first place man in the 
latter, to be other than the one the judges of the finish selected, 
the picture-machine's judgment being objective and the judges' 
subjective. In horse-racing this has been corrected by using 
the photograph of the finish as decisive, which certainly elim
inates subjective judging until it comes to interpreting a doubt
ful photograph. The referee in a football game is constantly 
giving subjective judgments, generally right, but occasionally 
wrong, just as the judge of a public speaking contest does. 
There is not a great deal of difference, so far as objective and 
subjective judging is concerned, between public speaking and 
athletic contests. Athletic coaches and contestants, however, 
take the mistake of a judge as a hazard of the game, and make 
little to-do about it, and never, so far as we have observed, 
argue that athletic contests should be abolished because the 
judges' decisions are sometimes shown to be wrong. 

And this final word to teachers who are charged with 
the responsibility of sponsoring public speaking contests of any 
kind: 

If one wishes to profit by any given method, he must be 
willing to accept its inherent disadvantages, also. You cannot 
eat your cake and have it. In the normal course of human 
events, and allowing for the operation of the law of probability, 
you and your pupils will occasionally suffer from atrocious 
judging. Count that a necessary hazard, and have done with 
it. Unless you can guarantee your pupils against being in
competently, or even dishonestly, judged in later life, perhaps 
it will be better to condition them emotionally to this very 
common life-situation. Perhaps you can cushion some of the 
shocks that they are almost certain to receive. Consider a 
misjudging as an experience that cannot be escaped in school 
life or in later life. Let such occasions serve as an inoculation 
against the common disease of emotional upsets induced by 
life's often tragic injustices. 



PART TWO 

By F. L. Winship 



In these days . . . power is with the tongue, power is with 
him who can speak. -LoRD SALISBURY. 

There can be no fairer ambition than to excel in talk. . . . 
-R. L. STEVENSON. 

As a vessel is known by the sound, whether it is cracked or not; 
so men are proved by their speeches. 

-DEMOSTHENES. 

It is noble to excel man in that which man excels all other 
animals [Speech]. -CICERO. 

Wars today are fought not only with weapons but with words 
. . . At the forefront of this fight stand . . . the guardians 
of words--our writers, speakers, editors and teachers of 
speech and English. 

-ROBERT CECIL POOLEY. 



CHAPTER I 

PRODUCING AND DIRECTING THE CONTEST PLAY 

Your superintendent or principal has notified you that one 
of your extracurricular activities will be to direct the play 
in the Interscholastic League contests. At once, questions 
begin to arise in your mind. The purpose of this chapter is to 
suggest answers to these questions and to provide procedures 
which will result in a production that will be a credit to you, 
your students, and your school. 

THE PURPOSE OP PLAY CONTESTS 

Growth.-There have been play contests since the time of the 
Greeks. One of the principal reasons for the great growth of 
interest in amateur dramatics during the past few years is the 
play contest. The recently published Yearbook of Drama Con
tests and Festivals shows that schools in at least 42 states 
participate in organized contests and festivals. These tourna
ments vary in size from two schools in a city competition to 
the state contest in Texas where about 700 schools compete 
annually for the state one-act play championship. In most 
states schools seems to prefer to compete for either a definite 
rating or ranking. One-half of these contests are judged by a 
single critic. This plan of judging is rapidly taking the place 
of the old jury plan where three or more, usually inexpert, 
judges determine the winning or superior plays. 

Attitude of the director.-Much of your success in contest 
dramatics will depend upon your attitude towards participation 
in these affairs. Directors must realize that drama exists in the 
public schools primarily to benefit students. Every phase of 
production must be undertaken with that principle in mind. 
There is no place in our schools for directors who use drama 
solely as a means to enhance their reputations in order that 
they may secure better positions. This practice amounts to 
sheer exploitation of student abilities. The director who puts 
all the emphasis upon winning a contest is positively detri
mental to the cause of amateur dramatics. While the wish to 
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win at any cost cannot be condoned, the desire to win is cer
tairtly not condemned. It is a natural and normal human 
characteristic, and it has a legitimate place in our educational 
system. There is no better device than the contest to stimulate 
interest in dramatics. You as a director of drama must begin 
your job firmly convinced of the value of contest dramatics, 
but that conviction must be tempered with the knowledge that 
your first duty is to use drama as a means to an end rather 
than as an end in itself. You should make every effort to 
give your students the best possible direction. They need 
thorough training in acting, but also, they must be shown 
how to lose as well as how to win. 

Drama is the combination of all the arts. You must realize 
that dramatics is an excellent means of teaching teamwork, 
good citizenship, assumption of responsibility, development 
of initiative, stimulation of proper emotional and physical 
responses, that it can develop an appreciation for good drama 
and literature, that it can provide a student with an activity 
which may be profitably used in leisure time after graduation, 
that it will give him greater poise, greater confidence in his 
own abilities, and that play production is "a lot of fun" regard
less of the number of trophies brought home. Your responsi
bility involves a great deal more than requiring students to 
learn lines and business. It shall be your task to emphasize 
the values inherent in play production in addition to teaching 
students certain fundamentals of acting and stagecraft. Your 
attitude toward contest play production will largely determine 
what values are received by your actors from participation in 
competition. You enter a contest not necessarily to beat the 
other fellow, but to achieve the highest standards of play pro
duction. Your stiffest competitor should be yourself. 

SELECTING YOUR PLAY 

Perhaps your most difficult task will be to select a play. 
Here are some suggestions about this matter of selecting the 
contest play. 

Know the rules.-Your first step should be a careful perusal 
of the one-act play rules which appear in the League Bulletin 
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No. 3824. They are revised annually. Each year schools are 
disqualified because directors use ineligible students, go over 
the time limit, use illegal sets or effects, do not learn the date, 
time and place of the meet, select an ineligible play, or violate 
some other rule. Save yourself and your cast disappointment 
by strict adherence to all regulations. 

The League rules require that all contest plays, except those 
especially approved by the State Office, be selected from the 
official Prescribed List. A copy of this list goes to every high 
school superintendent in the State early in October each year. 
Additional copies may be secured from the State Office. 

Directors wishing to use a play not on the Prescribed List 
shall submit the play to the State Office for reading and ap
proval. If it is approved, a notice to that effect will be sent to 
the director. Plays not on the list or officially approved by 
the State Office may not be used in League contests. 

Start early.-Good directors who organize their work prop
erly will have several good contest plays in mind before school 
starts. After they become acquainted with their talent they will 
make a definite selection of title during the first semester. 
They are then ready to go into rehearsal after try-outs and 
casting are held in February. Should you be in a new 
position where you are unfamiliar with the students, you will 
be somewhat delayed in choosing a play. In any event, do not 
wait until January to start play selection. Examine the Pre
scribed List and send early in the first term to the Drama Loan 
Library* for reading copies of the plays which interest you. 
Except in emergency cases, you should have selected the con
test play well before the Christmas holidays. 

Know your own capabilities.--So frequently we hear direc
tors say, «J don't have much training or experience, so I did 
not select one of the better plays." Do not underestimate 
your abilities. Good advice along this line was given by a 
successful young director when she said, "I select a play which 
I am afraid is a bit over my head. Then I do it." Of course, 
that policy can be carried to unpleasant extremes. To a large 

•see Services to the Speech Teacher, page 129. 
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extent, directing is a matter of the application of common sense 
to principles of technique which may be read in almost any 
good book on the subject. Do not be afraid you "can't." Have 
confidence in your ability to direct. It will pay handsome 
returns. At the same time, do not attempt to 'do a play which 
is obviously far beyond your experience and training. 

Know your actors.-It is essential that you know the acting 
ability and theatrical experience of your students. Perhaps 
the most common mistake made by all directors is that of 
underestimating the abilities of high-school students. As a 
result, we see capable youngsters cast in silly inconsequential 
plays, especially farces, which offer no challenge whatsoever 
to any actor. You must realize that high-school students have 
possibilities as well as limitations. Carefully note that word 
"possibilities" in the preceding sentence. Again, we find some
thing here which can be carried to extremes. Do not cast a 
boy with no experience as The Toff in A Night at an Inn and 
expect a very good performance. Generally, your play should 
be one that your students can understand and appreciate, or 
that they can be taught to understand and appreciate. Please 
observe that we say "taught to understand and appreciate." 
Certainly, it should be one that provides a definite challenge 
for them. The age, apparent ability, physical fitness, tempera
ment, mentality, and response to direction should be deter
mining factors as you select a play in which your students 
will work. If you have no boy able to portray Dyke in The 
Valiant or no girl fitted to do The White-Faced Girl in Will-
0-the-Wisp, do not select these plays for contest use. On the 
other hand, if you have actors who can do Who Gets the Car 
Tonight with comparative ease, you should try to find a play 
that will give them a better chance to display their talents. 

Know your stage.-Select a play you can do on your stage 
and that can be played on the stages of schools where the 
contests will be held. Properties should be simple. There 
should be very few special sound effects. In League contests 
you are allowed to use only cloth cycloramas, the simplest box 
sets, and the simplest of exterior sets. Do not consider a play 
that requires the construction of special set pieces. Find a 
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play that requires you to emphasize acting and directing rather 
than costumes, scenery or special effects. One of the most 
successful one-act plays on any list is The Happy Journey 
by Thornton Wilder. It requires only four straight-backed 
chairs for properties, and it can be done on the <lining-room 
floor. 

Know about royalties.-In the front of every one-act play 
book there is a statement from the publisher about the royalty. 
If it is a royalty play, the fee required is usually indicated. 
This means that you must pay this fee, usually $5 or $10.00, 
for each performance of the play unless special arrangements 
are made with the publishing company. If it is a non-royalty 
play, you must buy enough copies for each member of your 
cast. In any case, you must get permission from the publisher 
to produce the play. In no case may you copy "parts," 
change the title, or otherwise violate the federal copyright 
laws. The penalty for such violation is severe. Recently a 
director copied three three-act plays, changed the titles, and 
produced each play once. She refused to pay the royalty even 
after the publisher did everything possible to avoid the neces
sity for bringing suit. The case finally went to court and the 
publisher was awarded $900.00 damages. Virtually all play 
publishing companies are fair and reasonable. A letter to them 
explaining what you wish to do will usually result in an 
equitable adjustment which will not work a hardship on your 
budget. 

Know about the successful plays.-It is necessary that you 
know which types of plays are most successful as you select 
one for contest use. You should know that farce is harder to 
do well than is tragedy. Tragedies or serious plays win only a 
slightly higher percentage of contests than comedies. Come
dies and farces are done more frequently than tragedies. 
Fantasies are difficult to do, but they win a large number of 
contests in which they compete. Royalty plays win many 
more contests in proportion to the number of times they are 
produced than non-royalty plays. This is natural and logical 
because royalty plays are usually better written. They direct 
and play more easily than non-royalty plays. This does not 
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necessarily mean that all non-royalty plays are inferior to 
those requiring royalty payments. The farces of Chekhov are 
excellent examples of good non-royalty plays. There are a 
number of non-royalty plays by contemporary authors that 
are well worth doing. 

Some types of plays have no place in League contests. The 
method to be used for securing approval of plays not on the list 
was mentioned in a foregoing paragraph. It should be kept 
in mind that plays dealing with sex, those with morbid or 
sordid themes, those written primarily for the purpose of 
shocking or thrilling audiences, those using foul or obscene 
dialogue, and those involving violent death on stage cannot be 
used in contests. Brittle, sophisticated plays, plays based on 
the "eternal triangle," and plays requiring the use of "dope" 
or drinking to excess will not be approved by the State Office. 

Very frequently we hear the question, "What shall I do about 
cursing, smoking, and drinking in the play?" Many experienced 
directors cut as much of this as possible. Some cut it out 
entirely, and their plays seem to be entirely successful. It is 
not necessarily a question of morals, but one concerning the 
emphatic response of the audience. Mrs. Smith goes to see a 
high-school play and observes young John Jones smoking a 
cigarette on stage. Immediately, and perhaps unconsciously, 
she thinks, "There is Mrs. Jones' little Johnnie smoking a 
cigarette in a play." Her mind is momentarily taken away 
from the plot, the action, and the whole show. For Mrs. Smith, 
John loses character, and her reaction to him and to the play 
is unfavorable. The same thing happens when John rips out a 
hearty "hell" or a deep-throated "damn." He becomes a 
veritable drunkard when the script requires that he drink 
liquor of any kind. Mrs. Smith may see John smoke on the 
street, hear him swear at a football game, or see him take a 
cocktail at a party and think little of it. But, when she sees 
the same thing on the stage, her attention is distracted, she 
makes a menal note to speak to the superintendent about cor
rupting the youth of the city, and drama suffers, all because 
the director "just did what the author said." You must not 
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forget that all action, movement, and business is greatly magni
fied on the stage. Thus, bits of business and dialogue become 
unduly important in the minds of those in your audience. It 
behooves us to think carefully about this rather intangible but 
highly important factor of empathic response on the part of the 
audience when we select a play. Also, the judge is always a 
part of that audience. 

Some directors are inclined to produce contest plays requir
ing elaborate costumes, special sound and lighting effects and 
unusual scenery. These plays are barred from League con
tests for two reasons. In order to be fair to all schools, plays 
using only the simplest sets and costumes are allowed. Some 
schools do not have the adequate equipment, sufficient funds 
or a trained teacher to build special sets or make elaborate 
costumes. A second reason is that there is too frequently a 
tendency to allow unusual sets or effects to take the place of 
intelligent directing and convincing acting. A good critic judge 
will be certain to spot the deficiency, and your efforts will have 
been at least partially wasted. 

Select a play that has clean dialogue, that depends upon 
acting for its effectiveness rather than upon the use of unusual 
effects, and one that is suited to the abilities of yourself and 
your cast as regards appreciation for comedy, fantasy, or 
tragedy. It is easy to write about this, but much more diffi
cult to find plays of this kind. 

Other factors governing selection.-There are some other 
points you should keep in mind as you choose a contest play. 
The character balance is worthy of consideration. The cast 
should contain both men and women. It is not necessary that 
there be an equal number of each. An all-woman cast will 
usually have less success than will an all-male cast. You 
should try to find a play with no star part unless the supporting 
roles are proportionally strong. It is usually unwise to depend 
upon one or two leads to carry the play. In other words, a 
play with four characters should allow each to carry about 
twenty-five per cent of the dialogue. While plays with large 
casts are likely to be favorably considered by some judges if 
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the acting of all members is good, these plays have the dis
advantage of being more difficult to cast and direct. All else 
being equal, the director using a good play with a large cast 
should perhaps have more credit than the director of a 
play with a small cast done equally well. Casts of two 
characters should be avoided if possible, and you should never 
do a play with but one member in the cast. Madam President, 
Catesby, and many others are examples of plays with only 
two characters that may be done rather well, but they are 
seldom successful in contests. The judges often feel the di
rectors use only two actors because they have not the ability 
to interest others, or because they are using only their fmest 
actors for the sole purpose of winning a contest. 

Here is another point. Many directors feel that high-school 
students can best play roles approximating their own ages. 
It is the opinion of a number of experienced directors that this 
is not true. They believe that one of the most difficult acting 
assignments for high-school students is to "be himself" on the 
stage. Despite the opinion of many directors to the contrary, 
there are defmite statistics to prove that plays with plots about 
'teen age characters are not as successful as are those not 
involving 'teen age characters in leading roles. During the last 
three years, 'teen age plays have been much less successful 
than have other plays in League competition. The 'teen age 
plays appear to be easy to do. Actually, they require a great 
deal of talent and careful directing if they are to be done well. 
It is not true that all 'teen age plays are unworthy of produc
tion. However, too many of them are horrible examples of 
a type of farce which should never appear on any stage, least 
of all the contest stage. It is suggested that you consider very 
carefully before using such plays. 

Frequently we hear inexperienced directors ask for "easy" 
plays, using one man and five women, "very comical," easy 
set, no difficult properties, and easy to act and direct. Of 
course, there is no such thing as a play that is easy to do. 
You may be certain that any play is hard work if it is done 
well. The poorly written play with the implausible plot is 
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usually much more difficult to do well than is the well con
structed play. There is just a certain amount of hard work to 
the production of any play. Using the "easy" play generally 
means hours of extra rehearsals. It almost always means a 
poor or mediocre production as a final result. Do good plays 
if you want good results. This is a very important point. 

Several years ago we received a letter from a newly
graduated director who asked for advice about contest rules 
and play directing. Her second paragraph began, "I shall 
use Act III of The Enemy for my contest play. I saw it done 
so very successfully by a college cast last summer, and I am 
sure I can do it just like they did." She won fourth place in 
a county contest where three other schools were entered. "Copy 
directing" is not often advisable. The results are almost always 
disappointing. Doing the same play year after year is also to 
be discouraged. You should select your play, cast it, and re
hearse it according to the abilities of your cast and yourself, 
generally disregarding what others have done. Your dramatics 
program will be much more interesting and successful if it is 
a reflection of your own efforts. 

In summing up the comments made on play selection, let us 
repeat that much of your success will depend upon your ability 
co choose a proper vehicle for your actors. It is wise to set 
your aims high and do a play which you think may be above 
the known abilities of your students. You will spend much 
time and effort on this phase of your work if you are planning 
to do something that will be an adequate index of your own 
capabilities. It is not necessary to spend large sums of money 
buying examination copies of plays, because the Interscho
lastic League offers a free drama loan service.* Start early to 
select your title, get the best play you can find that will suit 
your needs, and then go ahead to the important business of 
casting and rehearsal. 

CASTING 

Let us assume that the date for your contest is set for the last 
week end in March. You have selected a play you think will 

*See Services to the Speech Teacher, page 129. 
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be a good one for your use. You have four weeks to cast and 
rehearse the show. That is sufficient time if you can have a 
good rehearsal five days a week for the last two weeks. The 
next question concerns the method of casting. There are 
several methods. 

The Director-chosen cast.-For the sake of an example, we 
shall presume there are fifteen students who have asked to be 
in the contest play cast. With this method the director simply 
selects those he thinks will best handle the work and assigns 
the roles without any try-outs. This is not a good plan. The 
director puts himself in a bad position. If the play is not 
successful, he gets all the blame. It gives no chance to stimu
late interest among those not selected. At best, it is a dicta
torial practice which should be used only in case of emergency. 

The begging method.-This is as bad as the first plan men
tioned. It works this way. In your school there seems to be 
little or no interest in dramatics, or it has been customary to 
ask students to take parts. At any rate, there is no class in 
dramatics, no dramatics club, and the contest play must be 
cast. So the director goes to the students asking them to take 
parts. Often the director actually begs the students to "be 
in the play." Sometimes he goes to the superintendent or 
principal and asks him to intercede. The superintendent calls 
several students to his office and asks them to be actors for the 
"sake of dear old Tech." All but the poorest of these usually 
find some excuse to get out of the whole affair. Such a situa· 
ti.on, whether the student is in the cast because of the begging 
of the teacher or the coercion of the administrator, very fre
quently turns out badly for all concerned. Young Harry, who 
was literally dragged into the cast, may not get his lines as 
rapidly as you desire. His reply to your ultimatum that "he 
must have those lines before rehearsal tomorrow night" goes 
something like this: "Nuts to it. You asked me to be in this 
thing. I didn't want a part." Now, he may not be so brash 
as to say that to you, but he probably will think it and may 
say that and more to other members of the cast. You can 
easily see where that leaves you. The total result is a cast out 
of harmony with the director and the play, and the whole 
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venture is doomed because a director has not been more in
genious in getting students into the cast. It is not always as 
bad as the example indicates, but sometimes it is even worse. 
One very successful director recently remarked that never in 
his twelve years of high-school directing had he asked a student 
to take a part. 

When there are no students apparently interested, casting 
is a real problem. In such instances it is suggested that the 
matter be attacked indirectly. Other teachers may be asked 
to assist. They may suggest to Harry that he try out for the 
play. The director may even mention to him that there is a 
good part in which he might be interested without ever asking 
directly that he play the part of Mr. Sud in The Pot-Boiler. 
Usually there is at least one student in school who is greatly 
interested in dramatics. The director can work through this 
student. ·There are always methods of solving the problem if 
the director is tactful and possessed of ingenuity. It is stoutly 
maintained that rarely should a director ask a student to take 
any part except in cases of dire necessity. It is just as stoutly 
maintained that a director with a cast which has been coaxed 
and coerced into accepting roles will rarely turn out a suc
cessful contest show. 

The try-out method.-The most widely used way to cast a 
play is to conduct try-outs. An announcement goes out stating 
that try-outs for Quiet Please will be held. Those interested 
come to the meeting, the director describes the play and the 
roles, books are distributed, and after a brief period of prep
aration each student reads lines of his own choice. The 
director may suggest other lines to get a better idea of indi
vidual abilities, and this is continued until all present have 
read. 

Some directors cast from the first try-out. This is especially 
true where there are few students trying out. If there is a 
large number, and it is not uncommon to have sixty to a hun
dred seeking roles in a play with cast of five, the director may 
decide to have final try-outs. Those who seem to be the best 
suited to partitular roles are asked to memorize a few lines. 
Perhaps there may be three students given a chance at each of 
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the roles in a play. Two days later final try-outs are held and 
the cast is selected. 

There are various methods of selecting individual members 
of the cast. In most cases the director is the sole judge and 
selects the cast without assistance. Since the director is respon
sible for the play and must be the one who works with the 
cast during the trying business of rehearsal, this plan is the 
most practicable. Sometimes a jury of three or more teachers, 
most of whom know nothing about play production is appointed 
by the administration to select the cast. This method often 
results in embarrassing situations for the director. The well
intentioned but dramatically ignorant teachers frequently fail 
to realize the importance of getting a cast that can best do the 
play. They seem not to consider the necessity of having a 
cast that can work together, and work with the director. Team
work is as essential for a one-act play cast as it is for a football 
team. So, if it is at all possible, pick your own cast and take 
the consequences. 

Before leaving the try-out method the item of double casting 
should be mentioned. Double casting is the selection of two 
students for each role. It can be done successfully only when 
there are enough capable students to have two casts. The plan 
has advantages. It gives more students an opportunity to 
participate in dramatics. It provides understudies who may 
fill in should a regular member of the cast become ill, ineligible, 
turn out to be obviously bad in the part, or transfer to another 
school. It provides competition among students for a place 
in the final cast. This point may be good or bad, depending 
upon the way in which the matter is handled by the director. 
Its disadvantages are worthy of note. It takes a great deal 
more rehearsal time for the director. It might result in hard 
feelings among those who are not selected for the final cast. 
The greatest disadvantage is that when the best actors from 
both casts are used in the final cast, it usually does not allow 
the director enough time to present a unified production which 
will show evidence of adequate rehearsal as a group. 

The inter-cast contest method.-A plan which is being used 
more and more is one for which we have coined the term 

' 
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"inter-cast" contest. The director selects three or four plays, 
any one of which might be successful in a contest. Each one 
is cast by the last method suggested above. Student directors 
are placed in charge of each cast, and the director divides his 
time among them. About four weeks before the date of the 
League contest, the inter-cast contest is held. Admission may 
be charged since this should be a public performance. Suitable 
advertising is given to the contest. The box office receipts can 
be used to defray expenses, pay royalties, and assist in paying 
expenses incident to the League contest. A good critic judge 
is invited to criticize and evaluate the plays, and select the best 
play and the outstanding actors and actresses from each cast. 
The plays are presented, the decision announced, and the 
director may use the results to determine which shall be the 
contest play and what actors shall be in its cast. 

The disadvantages of this plan are serious unless the director 
has the affair properly under control. When either a critic 
judge or a jury of three or more judges is used, there is a 
possibility that the play of your choice might not be selected. 
That is not such a problem when all the plays presented are 
suitable for contest use. However, if you think. the judge 
might not select the play that you wish to use in the contes~ 
the matter might be handled in this way. Select one play and 
cast it with as many people as you have. One director used 
fourteen casts for The Happy Journey and selected the final 
cast by the method which has been described. Incidentally, 
he won the state championship with his final cast. There is 
always a strong possibility that some of the actors the critic 
selects as outstanding will not be those you want in your final 
cast. This is a problem which might be met in this way. The 
director should have an understanding with all cast members, 
their parents, and the audience that the actors selected by the 
judge as outstanding are not necessarily the ones who will 
comprise the contest play cast. In some cases the judge is 
requested not to announce the outstanding actors but make 
suggestions to the director in private after the inter-class 
contest. It is made clear from the beginning that the final 
cast for the contest play must be selected by the director. 
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Another disadvantage is the work involved. We shall pass 
that by with the hope that there are few lazy, indifferent 
directors. The time element is sometimes a real factor. It is 
fully realized that many directors do not have time for such a 
program. This situation cannot be remedied unless a director 
is willing to put in a great deal of extra time and effort. 
The advantages of the inter-cast contest casting system out
weigh its disadvantages. It is undoubtedly a superior way to 
select the strongest possible cast for your contest play if the 
director has the affair under control, and if a good judge can 
be secured. It serves as a strong stimulus to promote interest 
in drama in your school and your town. It gives all the 
students interested a chance to do some work. It is one of the 
easiest methods to raise money. It allows all your students to 

appear in at least one public appearance, and increases their 
theatrical experience. If you are ambitious, if you have enough 
students and stage equipment (it doesn't take as much as you 
would think), this method is perhaps the fairest and most 
:interesting of any described. 

Using the dramatics club.-If you have a dramatics club, 
your casting problem is much simpler. You have an organized 
group actively interested in drama. There is no coaxing or 
coercion, you do not find it necessary to resort to tricks to get 
students to try-out, and you have an experienced group willing 
to co-operate with you to produce a show. You can use the 
try-out method to cast, the inter-cast contest, or a combination 
of both. A good dramatics club will solve many difficulties 
encountered by the director. This chapter is not the place for a 
discussion about how to form a dramatics club, but let it be 
stated in passing that you will find your work in drama much 
easier and more pleasant if you will organize a dramatics 
club.* 

*You may get a copy of the booklet Dramatics Clubs free by writing to 
Walter H. Baker Co., 178 Tremont St., Boston, Mass. 
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REHEARSING 

You have cast your play. You may have used any of the 
methods described in preceding paragraphs. The next step 
is rehearsals, and rehearsals will prove you to be a director or 
just another "coach." It is the most trying and at the same 
time, the most interesting phase of dramatic production. Going 
on the assumption that you have selected a good play and have 
cast it to the best of your ability with the material you have 
on hand, rehearsals should be a combination of fun and work. 

The part of the director in rehearsals.-Among the first 
things any director must learn is the value of organization 
and the necessity for just, rigid discipline. The director must 
be the final authority as to what goes into or is taken out of a 
production. While students should be encouraged to make 
suggestions, the use of these suggestions must rest entirely with 
the director. Your job is to produce a play which will repre
sent the best efforts of you and your cast. Therefore, your 
opinion must be the fmal one. Of course, this implies that 
you are capable of making right decisions and of enforcing 
them in a just way. You will set the pace for the entire 
rehearsal period. Students will know almost at once if your 
attitude toward the work is not a good one. Their efforts 
will reflect your attitude to a greater degree than perhaps you 
realize. So get the idea early that you have a show to do, 
that you have only certain materials and certain talent with 
which to work, and that you are a director. Do all you can 
to start your rehearsals in a business like manner. Let it be 
known from the first that you will expect and get obedient 
response to your demands, attack your job in a sincere, en
thusiastic, workmanlike way, and you will fmd half the battle 
won regardless of the amount of your training or experience. 
The importance of this paragraph cannot be emphasized too 
strongly. 

Pre-rehearsal tasks. -Before the first rehearsal it is essential 
that you study the play carefully. You should know what you 
want your actors to do and what you expect them to be. There 
must be a clear picture in your mind of each character. The 
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business, movement, and action must be carefully plotted be
fore rehearsals begin. It is a waste of time for all but 
experienced directors to attempt "blocking out" of movement 
after rehearsals start. It is recommended that you draw up a 
tentative schedule of rehearsals including dress rehearsals. Of 
course, this will have to be adjusted to the time individual 
actors have available. You will find that time spent in "block
ing out" business, and drawing up a rehearsal schedule will 
save many precious hours later. There can be little sympathy 
for directors who forever complain about how little time they 
have for their work when they fail to organize their work in a 
way which will not waste that time. 

The first rehearsal.-The cast, a student director or book
holder, and the members of your production staff should be 
present at the first rehearsal. You should begin by insisting 
that all members of the cast and staff be on time whenever 
rehearsals are called. This is most important. A rehearsal 
that begins even a few minutes late starts off on a sour note. 
Those members of the staff or cast who persist in being late 
must be replaced without hesitation. Nothing we know will 
do more to make or break yt>ur rehearsals than the manner in 
which the "be on time" rule is enforced. 

The next logical step is to complete your rehearsal schedule 
for the entire period. The days and hours of rehearsing should 
be agreed upon. The days must be set when books are no 
longer to be used. Each member of the staff and cast should 
make a copy of the schedule for future reference. The duties 
of the staff members should be explained. You will not need 
a large staff, but you should have a bookholder, at least two 
stage hands and a person in charge of properties. Other addi
tions may be made as they seem necessary. 

We shall mention briefly the duties of the staff. The book
holder is a very important person. (Some directors like the 
title of "student director" better than that of "bookholder" 
since it seems to imply greater responsibility.) Without one, 
the director is forced to hold the book and prompt all lines 
and busine!.s. This is a task a responsible student can do well, 
and the use of a student allows the director to concentrate 
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on the job of directing. You will find you cannot serve as a 
director and a bookholder and do both things well at the same 
time. The stage hands take care of all problems concerning 
the stage and lights. In shows where there is considerable 
use of lighting equipment and scenery, two stage hands will 
not be enough. The property chairman will have charge of 
all properties both large and small. If you are doing a costume 
show, you will need a costume mistress. The more students 
you can legitimately work into your production, the greater 
will be the value of dramatics to the general program of your 
school. Of course, staff members should not be required to 
attend rehearsals except when they are needed. Many direc
tors have the actors read the play at the first rehearsal. 
Difficult lines and new words or names should be explained. 
Above all, be certain your actors know the theme or idea of 
the play. (Be sure you know it too before you try to explain 
it.) We have seen casts doing Strange Road, Overtones, Riders 
to the Sea, and other plays without the slightest idea what the 
play was about. Naturally, the performances lacked some
thing. 

The second rehearsal.-This should be a business rehearsal. 
All movement and business should be written into the books 
by the cast members as you give it. The student director 
should take down every stage direction given. And let us 
stop here to discuss an item which seems to puzzle many 
directors. In the play book you buy from the publishing 
company you find words in italics which tell the actor when 
to cross right, left, up, down, enter, etc. With most scripts 
you will find that such directions do not seem to work very 
well on your stage. In such cases you have a perfect right 
to disregard the movement prescribed by the author and substi
tute or add business of your own design. There is no law 
which requires you to follow implicitly every direction you 
read in the book. In the same fashion, you may cut speeches 
or words which you think objectionable. Do not be such a 
slave to the script as was one director. She allowed one of her 
fourteen year old boys to use the expression "for God's sake" 
twelve times in less than four pages of script. When the judge 



82 The University of Texas Publication 

criticized her for using this phrase so often she said, "But it's 
in the book that way. What could I do?" 

But to get back to the second rehearsal. Walk your people 
through the entire act asking each actor to write on the margin 
of the book all business you give him. Some of your original 
movements may need to be changed slightly. After the first 
time through, repeat the performance to get the business 
partially set. This is also a good time to check the business 
you have "blocked out" to see that all of it is properly moti
vated. One of the few rules for the amateur director which 
has no exception is this: There must be a good motive or 
reason for every movement an actor makes on the stage. 

Succeeding rehearsals.-Rehearsals should seldom last longer 
than two hours. Certainly, they should not be shorter than 
that time. Let us repeat, they must begin on time. There 
can be no horseplay during rehearsals. You must maintain an 
almost classroom-like discipline if you are to have successful 
rehearsals. Do not allow students to be late for entrance cues. 
They should not leave the rehearsal room without permission. 
If they have nothing to do for a greater part of the act, have 
them spend the time learning lines. Since there are few high
school theatres with "green rooms," this must be done in the 
rehearsal room. However, there need be no great confusion 
if the students realize clearly the purposes of their work. In 
other words, keep your actors rehearsing or working on the 
play during rehearsals. They will do a far better piece of 
acting and have a much greater respect for you because of 
your insistence that there is no time at rehearsals for "monkey 
business." 

Books should be "off" after the fifth regular rehearsal. Do 
not allow actors to use books after you have announced "books 
off." You may have some rather hectic rehearsals the first 
time your actors attempt to do without scripts. However, 
they will not learn lines so long as they can use books on stage. 
You cannot work on characterization and interpretation until 
the actors get their lines well in mind. If one of your people 
seems to be particularly slow, let him stumble through a 
rehearsal having the student director prompting him wherever 
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necessary, which may be every other line. Self-reproach and 
unfavorable comments of other cast members usually suffice 
to spur him to greater efforts in getting his lines. This is 
heroic treatment, but it seldom fails to work. 

As soon as the cast has its lines "cold," your work really 
begins. Every word, phrase, and line must receive careful 
attention. Every bit of business and movement must be care
fully checked. Do not allow your actors to imitate you. Make 
every attempt to encourage actors to create characterizations 
of their own. The imitative method of directing is a most 
dangerous one for the director to use. It contributes very 
little of lasting value to the students. Sometimes it will prove 
satisfactory when the director has had a great deal of experience 
acting many different roles. Even then, the plays that he 
directs will tend to have very much of the same acting pattern. 
Fay particular attention to details. They are important in 
your show. It must be remembered that the successful contest 
play must be as perfect in all respects as your directing and 
your actors can make it. 

Twelve regular rehearsals are usually sufficient for a forty
minute play if each rehearsal can be two hours in length. It 
may be necessary to have individual rehearsals with some 
members of your cast in addition to the regular rehearsals. 
This is often advisable when you have inexperienced actors or 
those who seem to be having a difficult time to get their 
characterizations to "jell." You will undoubtedly want to 
meet with members of your staff to discuss the set, properties, 
costumes, and other matters relating to their work. 

Dress rehearsal.s.-You should have at least two dress re
hearsals. A dress rehearsal is one which is as nearly like the 
actual performance as possible. The old bromide, "Bad 
rehearsal, good show" is as out-moded as another, "As goes 
Maine, so goes the Nation." A bad dress rehearsal is a rather 
definite sign of poor direction and insufficient organization of 
details. The second dress rehearsal should be an exact replica 
of your production when you present it in contest. At each 
of these rehearsals lights, properties, set, and make-up should 
be the same as those used for your regular production. Be 
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sure that you time your show in order that it will not exceed 
the forty-minute limit set by the rules. During dress rehearsals 
do not interrupt the actors unless necessary. Sit in the audi
torium and take notes on the production. After the rehearsal 
is over, meet the cast on the stage and discuss with them the 
points you have jotted down while watching the show. Do 
not try to make any major chances in business, or interpreta
tion during the last few rehearsals. Your people need to get 
the entire show set in order to do it in a rhythmically correct 
way. 

After dress rehearsals try to produce your play for an 
audience at least once before contest time. This will give your 
cast the advantage of experiencing audience reaction. Admis
sion might be charged to pay expenses. Some directors stage 
a special guest dress rehearsal to which are invited the members 
of the school board and their wives or husbands, the faculty, 
and any other guests whose presence is desired. After the show 
the guests are often asked to discuss the performance. The 
cast will be benefited and you may get some criticisms which 
you can use if you see fit. This rather clever plan presents 
possibilities of selling dramatics and the work of you and your 
actors which are too obvious to need further elaboration. 

If you win your first contest, you are confronted with the 
problem of what to do with the cast until the next contest. 
Unless the production needs rehearsal badly, it is advised that 
you hold no more rehearsals until a week before the second 
tournament. It might be well to hold a few short line re
hearsals, but a week of steady rehearsal should be a long enough 
time to get the play into condition. Constant rehearsal between 
contests frequently results in staleness. Both actors and director 
get bored with the play. Many casts do splendid work at the 
county meet and are unimpressive in the district. The same 
situation often exists for casts going from the district to the 
regional contest. It cannot be expected that many high-school 
actors can maintain characterizations for such lengths of time. 
This is an important point which you should not neglect to 
consider. 
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Summing up.-Rehearsals should be scheduled in advance 
and should begin on time. The first rehearsal should result in 
a definite understanding as to what the play is about. All 
duties should be assigned at this time. The second rehearsal 
is a business rehearsal. Books should be "off" after the fifth 
regular rehearsal. The remainder of the time is to be spent 
polishing the show and whipping it into shape. Many directors 
believe they have done their duty if they coach actors to learn 
and deliver lines and walk through routine business. They 
subsequently wonder why their plays fail to place in contest. 
Memorizing lines and business is only a small part of the whole. 
Hold at least two dress rehearsals which should be replicas 
of your actual production. Try to produce the play for an 
audience. Give the cast a vacation after winning a contest 
and don't begin rehearsals again until a week before the next 
contest. You may be a genius at play selection, a wizard at 
casting, but if you cannot handle rehearsals efficiently and 
effectively you are not a director or even a "coach." 

THE CONTEST 

There is nothing fundamentally wrong with the contest. 
It may be disliked because of poor organization or faulty 
judging. There is no good excuse for poorly organized drama 
competition. A contest properly conducted and well judged is 
an educational device of outstanding worth. 

Contest procedure.-Early in October your superintendent 
receives from the State Office a letter for you to which is 
attached an entry card. This card should have been returned 
to the State Office before February 1. If the card was correctly 
filled out, you received notice officially acknowledging your 
entry into this contest. Just before the contest date, you re
ceived a second letter from the State Office and a Scene and 
Property Plot and Eligibility Blank. This should have been 
completed and sent to your first contest director ten days 
before the date of the meet. The director of the contest 
received three letters from the State Office giving him complete 
instructions for the conduct of the tournament. He should 
have written to you giving details about the affair. To be 
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certain you know the rules, it might be well to reread them 
before leaving for the contest center. 

The day of the contest arrives. Plan to arrive several hours 
before you are scheduled to perform. You should try to have 
a rehearsal. Your cast needs a chance to test voices, try busi
ness, and get the feel of the theatre or auditorium. It is well 
to check scenery and properties with the contest director in 
order to determine that you have what you need. There should 
be adequate dressing-room space and a place to store costumes 
and make-up. You have a right to demand these things. Of 
course, you should realize the difficulties which confront the 
contest manager. It is not easy to get exactly the right prop
erties. For example, if you are doing Drums of Death, you 
should carry your own drums. If you are doing Jon which 
requires rain, thunder, wind, and lightning effects, you should 
provide these and not rely upon the contest manager to get 
them for you. Go to the contest resolved to do your best with 
the facilities as provided. See that your students have the same 
resolve. Exercising the ability to adapt oneself to circumstances 
is one of the training values of contest work. 

"When the time comes for you to present your play, have 
your cast and crew members there on time. There is rarely 
any excuse for late appearance at a contest. We must repeat; 
have all cast and crew members on stage on time. Make-up 
and costume the cast and keep them in the dressing rooms 
until just before curtain time. One of the most distressing 
sights witnessed at high-school play contests is a cast running 
about in make-up and costume before curtain time. Many 
judges are definitely influenced against such casts by the un
professional exhibition. A good rule in this regard is: Never 
appear in make-up or costume except during a production of 
your show. After your cast has played, students should re
move costumes and make-up. Not until this is accomplished 
should they be allowed to sit in the audience to watch the 
other shows. 

You should encourage your cast to see as many of the other 
plays as possible. This practice allows them to see the work 



87 The Speech Teacher and Competition 

of other casts and directors, to enlarge their theatrical ex
perience and to add to their knowledge of play production. 

Judging contests.-The tournament is over. Your work will 
be judged good or bad according to the ability of the judge. 
Your reputation as a director and the prestige of your school 
will be at least partially determined by the fitness of the judge 
as he evaluates and adjudicates the plays he has seen. You 
can readily see how important it is that a good judge is used 
in the contest. 

What can you, one lone director, do to bring about the use 
of a good judge for your contest? You can write to the 
manager of your contest and urge that such a judge be secured. 
It is your right and your duty to ask that the efforts of all 
directors and their casts be judged by a competent critic. If 
you know the names of some good judges, suggest to the 
manager that he try to procure the services of one. Ask him 
to consult the list of judges sent out by the State Office. We 
will have good judging for all contests only when you directors 
demand that good judges be used. 

Just what is meant by that term "a competent critic judge?" 
A good critic judge is a person who by training, education 
and experience is capable of seeing as many as twelve one-act 
plays at a sitting, who can select from that number the one or 
ones which deserve to be ranked first or rated superior, who 
can go before the audience, the directors, the cast members, 
any or all of these, and discuss in constructive detail all of the 
plays and actors in that particular contest. He must be able 
to justify his decision and give helpful criticism which will 
tend to improve dramatic production. That is a good critic 
judge. There are names of about one hundred critic judges on 
the approved list compiled by the State Office. 

There are certain advantages in using the critic judge plan. 
First, you get a decision rendered by one who knows dramatics. 
Second, it is usually easier and cheaper to get one good judge 
than it is to get three good judges. Third, and most important, 
the contest judged by a critic judge becomes an educational 
process. You get valuable constructive criticism from a good 
judge which can be used to great advantage by all directors. 
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H you have three judges, even though they are critics, you 
seldom find them willing to evaluate the plays in detail. 

If the contest director cannot secure the services of a good 
critic judge, he should get three judges who have some ex
perience and training in dramatics. It is much wiser that he 
use three judges than to rely upon the ability of one judge who 
is not a good critic. Merely using one judge will not improve 
judging, unless that person is an acknowledged expert. 

Winning and losing.-This point was mentioned briefly at 
the beginning of this chapter. It needs elaboration. Let us 
say your play did not win first place or receive a superior 
ranking by the judge. He told you what he thought you could 
do to improve your technique. Perhaps you are a trifle bitter 
about the outcome. Your loss can be turned into a victory, 
or it can become a real defeat for you. You can profit by the 
criticisms of the judge and show your students where they 
might improve their work, or you can "go home mad," and 
tell those at home that "we wuz robbed." If you went into 
the contest just to win, you will probably think the tourna
ment officials and the judge were against you or your play. 
You will use these and other excuses to alibi your way out of 
having the blame placed where it probably belongs, on your 
shoulders. If you entered the contest knowing that contests 
are of value to the students, that they tend to promote interest 
in drama, and that they result in better production methods, 
you will feel grateful for the criticisms of the judge. Of course, 
if you were so unfortunate as to have your contest judged by 
the local minister's wife, the vocational agriculture teacher, 
and the garage mechanic, you will probably gain much less 
from the competition than is your due. However, that is one 
of the hazards of competition which you as a competitor must 
be prepared to meet. It is simply a part of the game. Directors 
must go into one-act play contests with much the same attitude 
good athletics coaches adopt: Accept the situation as it is, do the 
besl you can, and take the decision without expressing com
plaint. Regardless of your purpose in entering the contest or 
its result, you should keep your feelings to yourself and try 
to set for your students an example of good sportsmanship. 
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Do all you can to encourage your students to have the same 
attitude. In the final analysis your success will not be 
measured by the trophies you win or lose, but by the degree 
to which you teach your boys and girls concepts of conduct 
which will help them to be a credit to themselves and to their 
community after graduation. 

CoMMON DEFECTS IN CcNTEST PLAY PRODUCTION 

Again let us assume you did not win your contest. For the 
sake of illustration we shall pretend you did Frank Tompkins' 
clever, satirical comedy Sham. We have a typed copy of the 
notes• which the judge took while he watched your produc
tion. His comments will reveal general weaknesses common 
to all amateur productions. They follow the official Judging 
Standards very closely. 

ACTING 

Characterization.-Generally speaking, the acting was just 
fair. We must believe each character. Charles was not in 
character when he did not have lines. The Thief did a good 
job. We believed him all the time. The characterization of 
Clara was a trifle spotty. She lacked reserve. She played 
the first of her scenes with the same force she used at the end. 
She seemed to have nothing left for her big scenes. The 
Reporter was a good example of a minor part poorly played. 
He seemed to be some one used to fill out the cast. Don't 
forget: Every member of your cast must be strong, even the 
minor ones with few or no lines. Your actors must know that 
acting is creating an illusion of being natural in their parts. 

Voices.-We couldn't hear Charles part of the time. We 
must hear an actor if we are to know what he can do. Clara 
needed more variety and inflection. She started a speech "in 
high" and stayed ther£ throughout the speech. She needs to 
learn how to project aml control her voice. The Thief was 
good and The Reporter was adequate. 

•These are purely fictional notes. Any resemblance to criticisms made 
of actual productions of this play is unintentional. 
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Timing.-All. your people need a better sense of timing. 
The use of the pause, picking up cues, and the moving of scenes 
toward their climaxes was not very well done. Dialogue 
should be paced and delivered so it will sound as though it 
were natural conversation. Your cast was quite weak at this 
point. 

Motivation.-We liked the way your Thief moved. There 
was no random movement or unnecessary bodily action. All 
his business had meaning and significance. The others were 
only fair. Actors must realize that all movements must have 
a reason which is clearly discernible to the audience. The 
casual walking about of Clara when she was up-stage right 
detracted from the important speeches The Thief was giving 
at the same time. There was no good reason for this business. 
Clara was supposed to indicate fear and surprise on her first 
entrance but the movements of her body did not help to show 
how she felt. In other words, her body was not in character. 
Much of the movement was not well motivated. This is a 
common but important defect of your production. 

Ensemble.-We did not get a strong enough impression of 
teamwork or playing together. The actors didn't look at each 
other when their speeches indicated that such connection was 
necessary. They seemed to be separate units unrelated to each 
other much of the time. The ensemble was better when The 
Thief was explaining his theory about sham. Perhaps the play 
needs more rehearsal. 

DIRECTING AND STAGE MECHANICS 

Business and movement.-There was some bad grouping. 
Keep the most important actors of each scene in the strongest 
stage positions. Some exits and entrances were slow. Many 
of the crosses lacked motivation. Actors should cross down
stage of each other unless they are playing servants. Don't 
have your people play back of the furniture so much. You 
did not use the left side of your stage very much. The stage 
seemed unbalanced too long too many times. There were too 
many times when dialogue was not broken up with logical 
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business. Introduction of motivated business would have 
helped scenes which were static. We felt that the business 
and movement was not very well thought out. There are 
several good books on the :market on this subject that might 
be of interest and of value to you.* 

Tempo.-The general pace of the show was too slow. Some 
of this was due to slow movement or bad business. Build up 
the climaxes of each scene. There are several definite episodes 
in this play. Each should have its climax. The final climax 
was flat because the sub-climaxes were weakly developed, and 
because Charles bungled unwrapping the picture of Washing
ton. Your play should always have a general upward pace 
toward the final climax with enough downward pace to em
phasize the climaxes. This is one of the chief defects of your 
production. 

Theme or idea of the play.-I wonder if you clearly ex
plained to the actors the idea of the play? It seemed at times 
that they were a little at sea, especially when The Thief ex
plained his feelings about sham. Some words such as Shef
field, Wedgewood, hawthorne, cloisonne, Sargent, and Gilbert 
Stuart seemed to have no meaning for your actors. 

Mechanical aspects.-Your set was good except for the table 
center. Leave center stage open for action. The lighting in 
the opening scene was effective. I would suggest some patches 
of yellow or amber gelatine over the red to make the fire in 
the fireplace look more like fire instead of looking like red light. 
The make-up was not too good. It was too heavy. Do not put 
heavy red rouge on the lips and cheeks of your men. Do not 
use black liner on the eyebrows of your blonde Charles. 
Make-up, like all dramatic production, must be an attempt to 
create the illusion of naturalness. It should not call attention 
to itself. Did you use a base for the make-up or did you just 
put on some rouge, lines, and white powder? The off-stage 
effects were not very natural. The ad lib conversation of 
Charles and Clara before their first entrance did not sound 

*See the bibliography at the end of the chapter. 
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off-stage. Test all off-stage effects and make them sound as 
real and natural as possible. 

SELECTION OF PLAy 

Since this is a contest in which acting and directing are most 
important, we penalized no cast because the director failed to 
select a good play. You deserve credit for selecting a good 
play. It provides a challenge to your actors. It is not one of 
those silly 'teen age things. It can be done well by able 
amateurs. You did not make the mistake many beginning 
directors do: Selecting a play that has an implausible plot 
with no challenge to either director or actor. Neither did you 
select one which appears to be "easy" to do. Sham is an ex
cellent royalty play. Congratulations upon selecting it instead 
of choosing some trashy "hit." 

Conclusion.-So, we come to the end of the notes this critic 
judge has taken as he watched your production. It would 
seem that your actors need to concentrate more on characteriza
tion and line delivery. They need to learn how to control their 
bodies, and in some cases, their voices. As a director you 
seemed to have three chief defects. The tempo or pace of the 
show was too slow, the business and movement was quite 
faulty and unmotivated, and certain mechanical weaknesses 
were evident. These are common faults found in most amateur 
productions. They are things which you must strive constantly 
to improve. Your play was a good one, and that is a factor 
in your favor. With these points in mind you should be able 
to improve your show next year. 

This chapter was written to give you as a director some 
pointers which should be helpful. We do not imply that the 
suggestions offered constitute the final or the only word on the 
subject. Revise them to suit your own needs. However, you 
may be assured that each recommended plan or idea suggested 
has been tried many times and with no small amount of success. 
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CHAPTER II 

TRAINING EXTEMPORANEOUS SPEAKERS 
FOR CONTESTS 

Extemporaneous Speaking is the most valuable of all Speech 
contests sponsored by the Interscholastic League. It is a type 
of work which may be transferred by the student to his daily 
life for immediate use. Training in this Speech activity is 
practicable and in keeping with modern aims of education. 
Its values for use in later life are acknowledged by leading 
educational authorities. It aids in the development of an 
intelligently vocal citizenry. No nation has come under the 
dictatorial power of the tyrant permanently when its people 
had the ability to express their opinions and convert others to 
their viewpoint. Free speech is a civil right guaranteed by the 
Constitution of our Nation. It is a responsibility of the schools 
to see that our citizens have an opportunity to use that right 
advantageously by teaching students how to speak publicly. 

ExTEMPORANEOUS SPEECH DEFINED 

An extemporaneous speech is a short address, prepared in 
advance, and delivered with or without notes. It is informal 
in nature, but it requires as much preparation and study as 
does a more formal type of address. It should not be mem
orized. It is not an impromptu speech, that is, a speech given 
on the spur of the moment without deliberate preparation. 
The chief purpose of any extemporaneous speech is to persuade 
an audience to accept a given opinion. It contains informa
tion, it intends to be interesting. However, it may have these 
two elements and still not be effective. A good extemporaneous 
speech falls short of what it should be when there is no attempt 
to sell an idea to an audience. Speeches given extempora
neously are usually more effective than memorized speeches 
because they have the quality of spontaneity and give the 
illusion of the "first time." The final test of an extempora
neous speech, or of any other for th.at matter is: "Did it get 
over to the audience?" 
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THE Puru>osE oF ExTEMPoRANEOUs SPEAKING CONTESTS 

The League has a contest in this Speech event because it 
knows no other better method than competition to stimulate 
interest in speaking. The best of the Nation's speeches are 
given under the stress and strain of competition. That com
petition may vary as to kind, but a better speech usually 
results when the speaker is competing with some one or some 
thing to "sell an idea." Most of the great speeches on record 
came in debates between speakers each of whom was striving 
to convince an audience that his viewpoint was the right one. 
High-school students especially need this stimulus of competi
tion to bring out their best performances. They do not often 
have sufficient natural desire to exert themselves unless some 
force, such as competition, serves as the stimulus. That is 
one reason for extemporaneous speaking contests in the League. 
Another reason is that contest participation often leads to a 
demand for and the ultimate establishment of Speech courses 
in the curricula. This has proved true too often to be mere 
coincidence. 

There are other purposes of the contest. It provides a solo 
activity for students possessing unusual abilities in public 
speaking. It brings students in touch with an activity which 
they can later use to their financial and social advantage. 
There are scores of examples of men prominent in public life 
who owe much of their success to the development of their 
ability to express themselves adequately in public. Many 
Texas lawyers and politicians got their first speech training in 
League Extemporaneous Speaking contests. They have testi
fied that this competitive experience was invaluable to them 
after graduation. 

THE REsPONsmILITY oF THE TEACHER 

The teacher plays a very important part in the training of 
students in extemporaneous speaking contests. She has a heavy 
responsibility. First, she should be completely familiar with 
the objectives, standards, and rules of the contest. These are 
found in Bulletin No. 3824 which contains all League contest 
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rules. A copy of this bulletin is sent to each school superin
tendent as soon as he enrolls that school in the League. Addi
tional copies may be secured from the State Office for ten 
cents per copy. Reading the rules and standards each year is 
essential because there are changes as the rules are modernized 
and improved. The teacher who does not find it convenient to 
read rules before beginning her work is taking an unnecessary 
risk which often results unpleasantly for both teacher and 
student. 

Begin early.-In the extemporaneous speaking contest it is 
especially important that the teacher and students begin their 
work early in the school year. The general subject to be 
covered is announced in each annual revision of the rules and 
is available by September 1. Too frequently little is done until 
just before contest time. Then there ensues a period of un
willing cramming by the student, he comes to the contest 
unprepared to compete with those who have been at work all 
year, and he may go away from the contest disgusted with 
Speech, the contest, the teacher and himself. He has not had 
a fair chance. 

The general subject.-Since the general subject is usually 
"National and Foreign Current Events," the study of the ques
tion can easily be correlated with the Social Science subjects 
in the curriculum. Most students are accustomed to reading 
some sections of their daily newspapers and are familiar with 
the topic "Current Events." Good extemporaneous speakers 
in this contest almost invariably start to work as soon as school 
opens. 

Materials for study.-It is neither difficult nor too expensive 
to get materials for the study of the question. Most current 
events periodicals are very reasonably priced. Some of the 
better sources are listed in Rule 8 of the Extemporaneous 
Speaking Contest Rules. A number of the publications listed 
may be taken in "clubs" at reduced rates. Many schools sub
scribe to some of them regularly for their libraries. If none 
of the periodicals can be secured, a good daily paper will often 
suffice. Any publication which describes the happenings of 
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the world is usable. There is no rule which states that certain 
publications are prescribed especially for use in this contest. 
It is important, however, that at least one good reliable source 
of material be available for use by students. Also, advantage 
should be taken of the best of the radio news-commentators. 

Aids for the teacher.-In some cases the teacher assigned to 
sponsor the extemporaneous speakers may have had no train
ing in Speech work. There are a number of sources contain
ing helpful information to aid such teachers in coaching their 
students. The Drama Loan Library of the Division of Exten
sion at The University of Texas has many valuable books 
about Speech which are lent according to the rules of that 
library. One of the best sources of information about the 
training of extemporaneous speakers is the Judging Standards 
for this event found in Bulletin No. 3824. If a teacher will 
consult these detailed standards and use them as guides, she 
should have less difficulty and greater success with her work. 
These standards are the ones used by judges, and should be 
read even though they are not used actively by the teacher. 
Another source is this booklet which was written solely for the 
purpose of assisting teachers sponsoring League Speech contest 
activities. 

Attitude of the teacher.-A word should be said here about 
the general attitude of the teacher sponsoring extemporaneous 
speaking. Unless that teacher is trained in Speech, there is 
sometimes a feeling of indifference and even antipathy toward 
the work. This is hardly conducive to the development of able 
speakers. Teachers should realize there are great values that 
almost automatically accrue to the student from participation 
in Speech work, regardless of his rank in the contest. The 
mere fact that a student will get on to his feet and express 
himself is of significant value in itself. This act marks the 
beginning of important growth in the life of the student. It is 
hardly fair to deny the pupil the opportunity for this growth 
simply because a teacher believes "contests take too much time 
and work," or because she may profess to believe in the 
erroneous theory that competition is not a healthful educational 
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process. Educating children, and that is the sole reason for the 
existence of schools, requires time and hard work. The con
test is a valuable part of the educational process. It is the duty 
of each teacher who directs extemporaneous speaking to do 
everything she can in order that her students will creditably 
represent themselves, their teacher, and their school. 

METHODS OF STIMULATING INTEREST 

There is a fre<tuent comment by administrators and teachers 
that it is difficult to interest students in extemporaneous speak
ing. Outlined below are some suggestions which may prove 
of value to remedy this situation where it exists. 

Arousing interest through the speech class.-The problem 
of stimulating interest is not very difficult for the teacher who 
has one or more Speech classes. If the teacher has the proper 
training and an enthusiasm for Speech work, she should be 
able to use the following plan with very little additional effort. 
Once each week the assignment would require two-minute 
speeches on some current event. Students might select general 
topics in which they have especial interest such as the Sino
Japanese War or aerial warfare.- They could use that topic 
for three or four weeks, selecting sub-topics of their choice, and 
then choose another in order to vary the topics studied. Each 
member of the class would use a topic different from that of 
other students. This method allows the class to have a general 
knowledge of the entire field of daily happenings. All speeches 
should be timed. Speakers going over the limit must close upon 
the signal. The class should have a ballot for judging each 
speech and all speeches might be ranked after each session. 
The names of the winners may be posted every week. Once 
a month these winners would meet for a contest. Regular 
contest rules should be observed. If the contest is held in class, 
students might again judge each speaker. The contest could 
very well be used as an assembly program since there is usually 
a need for a number of assembly programs. At the end of the 
term hold a contest for all those who won the monthly contests 
and invite any other students in the school or the Speech class 
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to participate. This contest might be judged by a critic or a 
jury of qualified adults. The girl and boy to represent the 
school in the League contest could be selected at this contest. 
Alternates should be indicated who would take the places of 
the winners if necessary. 

It should be noted that good judges for local contests are 
difficult to get. Consequently, it sometimes happens that the 
judges do not select the best speaker. In cases where the 
teacher is not confident of the ability of the judges, it is wiser 
to instruct them to select the three, for example, best speakers 
in each division. The teacher is then free to select the two 
students who will compete in the League contest. No one 
knows better than she which students are best qualified to 
represent the school. 

Use of the class room procedure just described accomplishes 
several things. It correlates what was previously an extra
curricular activity with a course in the curriculum. It puts 
into operation the theory of Speech composition taught during 
the week in regular classroom work. It brings up for dis
cussion a wide variety of current event topics as they happen, 
and all members of the class participate in the collection and 
dissemination of information about the League Extemporaneous 
Speaking topic. The class contests provide a wholesome com
petitive method to encourage students to prepare and do their 
best speaking. The judging of each speech by other students 
is obviously beneficial. There is no loss of time, no taking out 
four weeks to prepare for contest, the Speech course has prob
ably been made more interesting, and students outside the 
course have been acquainted with the proceedings in a manner 
which might interest them in Speech. Finally, representatives 
are selected for the League contest with a minimum of work on 
the part of teacher and student, and it is the easiest way to get 
the best results. 

This scheme works. Scores of better Speech teachers are 
using it successfully. Their students are winning Speech 
contests. Winning in itself is not so important, except that a 
winning speech accomplishes the aim of every good speech. 
"Get it over to the audience." Able teachers will have this or 
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some other plan, but they will have some sort of plan and will 
make it work. 

Use of a Speech club to create interest.-For teachers who do 
not have the advantage of a Speech class, the problem of 
stimulating interest in extemporaneous speech is more difficult 
than it is for those where Speech is a part of the curriculum. 
In such cases, the Speech club is one of the solutions offered. 
This club is composed of those who voluntarily join to take 
part in debate, extemporaneous speaking, declamation, or any 
other Speech activity. The club has the usual officers, meets 
regularly either during or after school hours, has its social 
functions, and is sponsored by one or more faculty members. 
Its program is usually outlined at the beginning of the year. 
The program is scheduled in a general way to coincide with 
the calendar of League Speech contests. 

When extemporaneous speaking activities are begun, the 
members have the usual current events discussions, institute 
local contests during some of the meetings, and discuss sources 
of material and methods of presenting that material. Much 
of the work is thus done by the students, and the sponsors 
serve in advisory capacities. They should make suggestions 
as to types of materials used and criticize methods of presenta
tion and delivery. Club members can serve as judges in the 
manner suggested before. From such an organization would 
come those selected by the club to represent the school in the 
League contests. The final program to determine the winners 
might very well be given before the rest of the student body 
during convocation, assembly, or whenever group meetings of 
the entire student body are held. This type of program would 
stimulate speakers to do their best work, and also would serve 
as a means of advertising the activities of the club. 

Home room and inter-class contests.-Still another method 
used to stimulate interest in extemporaneous speaking is a 
system of home-room contests. In places where the home
room system is not used, inter-class contests can serve the same 
purpose. Regular home-room periods are set aside to discuss 
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current events. Speakers are selected from each room by con
tests within the home room. These come together before the 
student body in a local contest, a judge or judges select winners, 
and these students represent the school for regular inter-school 
contests. The caution concerning the difficulty of getting able 
Speech judges for local contests should be kept in mind if the 
teacher uses a Speech Club or the home-rule contest as a 
method of determining which students shall represent the 
school. 

Other methods to stimulate interest.-In some instances 
schools within easy driving distance of each other arrange to 
exchange assembly programs. A part of the program is 
devoted to a speaking contest or exhibition. There are no 
prizes and there is no need to select a winner. This plan of 
exchanging assembly programs is widely practiced in some 
states. It has met with complete success in most cases. In 
many instances much of the program is given over to Speech 
events because they lend themselves so readily to public per
formance. Too, they provide valuable training and practice 
for students. 

Most schools are located in communities where there is 
ample opportunity to use student talent for many civic organ
izations and affairs. There is no better way to sell practical 
education to a group of school patrons than to exhibit what 
students have learned in public speaking. Many patrons 
frequently express a great desire to learn how to speak in 
public. Therefore, in the main, they approve of Speech in the 
school. It is logical that the teacher take advantage of this 
sentiment and have students appear at meetings of civic organ
izations. A debate, a play, an extemporaneous speaking con
test, or a group of declamations might be used. This is good 
advertising for the teacher and her work, it promotes interest 
in Speech, it shows how the school is meeting modern needs in 
a democracy, and it gives student speakers the training es
sential if they are to be successful in competition. 

No doubt there are other methods of promoting interest in 
extemporaneous speaking. The above constitute a few which 
have proved successful time after time. Variations of any plan 
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described might be worked out. Any one of these plans is 
easier than waiting until two weeks before the contest and then 
trying to cram the events of the past six months into the un
willing and unmotivated minds of a few unnecessarily neg
lected students. 

DEVELOPMENT OF THE SPEECH AND SPEAKER 

By this time we might assume that an interest in extempo
raneous speaking has been created, and that teacher and student 
are ready to proceed with the actual transformation of rela
tively untrained students into speakers of some ability. 

Organization of the speech.-As far as we are concerned in 
this booklet, there are four general points to be considered in 
the development of an extemporaneous speech and the speaker. 
They are Organization of the Speech, Directness, Desire to 
Communicate, and Mechanics of Delivery. It should be under
stood tha:t this subject matter is not intended to serve as a 
substitute for a text on extempore speaking. It is offered to 
serve as a guide for those whose task it is to guide the steps 
of students aspiring to participate in League Extemporaneous 
Speaking Contests. 

lntroduction.-In any good speech, there are three main 
divisions. The first is the Introduction. Most high-school 
speakers, and many adult speakers too, construct their intro
ductions very badly. The introduction has two purposes. The 
first is to get the attention of the audience. There are a num
ber of ways to do this. The use of a question, the use of a 
startling statement, the use of a story, the use of interesting 
statistics, and presenting a conflict are a few "attention-getters" 
recommended by authorities. There are two "don'ts" in con
nection with the introduction which should be heeded by all 
public speakers. Don't be trite, and don't announce the topic 
of the address. The topic should be announced by the chair
man who introduces the speaker. Triteness can be avoided by 
eliminating such openers as: "Ladies and Gentlemen, and Hon
orable Judges," or "Ladies and Gentlemen," or "Friends," etc., 
etc. It is necessary in certain types of speeches to use some of 
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these openings, but it is not necessary or advisable to use them 
in a short speech for this contest. A good judge can forgive 
almost anything but triteness. Try to avoid the time worn 
phrases so popular when Bryan was lifting the "Cross of Gold" 
off the brow of the common man. Do everything possible to 
gain the favorable attention of the audience, so long as the 
device used is in good taste and is not trite. 

The second part of the introduction should point out how 
the speaker intends to develop his subject. This should be done 
without using the exact wording of the topic as indicated on the 
slip drawn. Here is another "don't." Do not say, "I drew as 
my topic 'blah . . . blah . . . blah.' " Outline briefly the 
points to be discussed and get into the main body of the speech. 
Before leaving the discussion of the introduction, it is worth 
mentioning that speakers should exercise care in the volume 
and rate used for their first few sentences. The audience needs 
a brief moment to adjust itself to the voice of the speaker. The 
opening sentences should start out easily and conversationally. 
Good speakers do not shout or "blast" at their audiences, and 
they never start out at such a rapid rate that the audience has 
a difficult time catching up. The introduction is very im
portant. It sets the pace for the entire speech. The speaker 
must make it as nearly perfect as possible in the time avail
able. 

The main body.-The second general division of a speech is 
the main body. This is composed of from two to four major 
points. H there are more than that number in so short a 
speech, there is not enough time to develop each one sufficiently. 
Also, the audience will not keep in mind more than three or 
four points. While it is not necessary to indicate each of them 
by a letter or number, every point must stand out clearly. 
They should be arranged in logical sequence and developed 
as fully as time will permit. Every attempt must be made to 
stick to the subject assigned. One of the important items in the 
Standards refers to the ability of the speaker to "stick to the 
subject." About three-fourths of the speech should be devoted 
to the discussion of the points in the main body. 



104 The University of Texas Publication 

The conclusion.-The third general division of the speech is 
the conclusion. It has two sections. One sums up what has 
been said in the main body. This is done very briefly and 
clearly. The other, and more important part of the conclusion, 
is the peroration. It has been defined as the "emotional 
clincher" of the speech. It is that section of the speech which 
appeals to the emotions of the audience and impels the listeners 
to accept the contention of the speaker. It must be delivered 
with the utmost sincerity. It is here that he goes the limit in 
trying to convince the audience of the truth of his statements. 
All great speakers use it effectively. It might take the form 
of a story in keeping with the rest of the speech. It might be a 
poem, or a quotation from some other speech. Regardless of 
what is used, the peroration is present in some form or other 
in every good speech. Obviously, it must be short. Recently, 
a speaker in an extemporaneous speaking contest took four 
minutes of his time to praise again the magnificent courage of 
the heroes of the Alamo in a speech about socialized medicine. 
That was too much time to give to the peroration of speech 
which cannot be longer than eight minutes, to say nothing of 
the inappropriateness of the material used in the peroration. 
The conclusion should be about two minutes in length. 

Unfortunately, the conclusion is the weakest part of most 
extemporaneous speeches. It should be the best. Some speak
ers omit the conclusion entirely. Students should be en
couraged to "let go" and use a reasonable amount of emotional 
appeal in order to climax their remarks. A speaker who has 
carefully gathered adequate material for his speech will spend 
more time in the preparation room on his introduction and 
conclusion than he will on the main body of the speech. If he 
has any knowledge of his subject, he can talk easily without 
too much preparation, other than outlining, about the main 
points. He must fit the first and last parts of the speech into 
the main body. This requires care and practice. 

DIRECTNESS 

Physical directness.-To be effective a speech must not only 
be properly organized, but it must be delivered in a direct 
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manner. There are two phases to directness. One phase is 
physical and is closely connected with the second phase, mental 
directness. Physical directness concerns the use of the eyes 
and the body. The speaker must look at his audience while he 
is speaking. If the eyes stray to the floor, the ceiling, or out 
of the window, the speaker momentarily loses his audience. 
The eyes must be on the audience from the first appearance 
of the speaker until he finishes except when he deliberately 
looks away to produce or heighten some effect, or for brief 
glances at notes. Failure to observe this point is very damag
ing to the speaker. While the matter of hands and feet will be 
taken up later in detail, it should be mentioned in passing that 
indirection will result from the improper use of these important 
members of the body. The use of the same type of gesture 
with the hands, the use of an odd or inappropriate gesture, the 
use of a poorly timed gesture, the constant shifting of weight 
from one foot to the other, in fact the use of either hands or 
feet in such a way as to attract audience attention to them and 
away from the speech is bad technique. The entire body 
should contribute to directness. Above all, look at the audience. 
Of course, a fixed stare at one particular spot is to be avoided. 
The eyes should be directed to all parts of the audience at 
irregular intervals during the delivery of the speech. Every 
effort should be used to make each member of the audience 
feel that the speaker is talking directly to him. 

Mental. directness.-The other phase of directness involves 
concentration, a purely mental activity. The speaker cannot 
possibly be convincing if he fails for a moment to concentrate 
upon delivery and development of his subject. There can be 
no mental lapses. Here we see the close connection between 
physical and mental directness. The boy who glances out of 
the window, and sees something which sidetracks his mental 
processes, is certain to lose effectiveness and be indirect for the 
moment. In eight-minute speeches one cannot afford to lose 
an audience even for a second. Good extemporaneous speakers 
are thinking about their speeches, and their effect upon the 
audience, every second of the eight minutes they are on the 
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platform. Good speaking requires intense concentration. That 
is one of the reasons why this form of speech has such great 
value. 

THE DESIRE TO COMMUNICATE 

Enthusiasm and sincerity.-With organization and direct
ness, there must be an honest desire to communicate an idea 
to the audience. There can be little sincerity unless the speaker 
has a genuine desire to say something which is of importance 
to him. The intensity of this desire is evinced by the degree 
of sincerity shown by the speaker. In addition to sincerity, 
there must be an enthusiasm and an alive quality on the part 
of the speaker. The audience must feel the enthusiasm to the 
extent that it wishes to do or think what the speaker advocates. 
The speaker cannot be dull and lifeless. He must not give the 
impression that he is stalling until his four minutes minimum is 
up. The audience loses interest if he appears to be doing a 
routine assignment. 

Now, it is easy to state these rather obvious truths. It is 
much more difficult to get a high-school speaker to be sincere 
and enthusiastic. It must be realized that only a few will ever 
become first-class speakers. However, all normal students can 
learn to speak extemporaneously and speak rather well if the 
teacher will use patience and honest effort in her work. 
Certainly, it is not enough for her to say, "Henry, be more 
sincere. Have more enthusiasm." Henry cannot don sin
cerity and enthusiasm as he would a coat. These qualities 
must be nurtured and developed. There can be enthusiasm 
if the student has made adequate preparation and knows what 
to be enthusiastic about. He can be sincere only if he has 
studied and though about the subject for discussion. As stated 
before, this must be done early in the year. Four weeks of 
cramming will not be sufficient. As a student becomes inter
ested in current events, he will want to talk about them. As 
he becomes better informed he becomes more enthusiastic and 
his remarks bear the stamp of sincerity. The importance of 
sincerity and enthusiasm can be realized if the teacher will 



107 The Speech Teacher and Competition 

but consult official extemporaneous speaking contest judging 
standards. It will be noted that over half of the worth of the 
speech depends upon these two points. If the speaker is eager 
to say something and is sincere in his utterances, he will prob
ably have no difficulty in selling the audience and the judge 
his views on the subject. That is the final test of the effective
ness of any speech, "Does it get over to the audience?" 

"Desire to communicate" vs. "mechanics of speaking."
There has been some dispute about the comparative values of 
"the desire to communicate" versus "the mechanics of speak
ing." By mechanics we mean here the use of the voice and the 
body. Here is an example which will illustrate the conflict 
and suggest a logical solution. Two girls were competing in a 
League Extemporaneous Speaking Contest. The first girl had 
a good voice, her pronunciation and articulation were very 
good, and her bodily movements were poised and well con
trolled. Her speech was well organized in a formal way, but 
without the drive, enthusiasm and sincerity it needed to be 
completely convincing. The second girl was slightly faulty in 
some composition, diction, and bodily movements. But, she 
has such an intense desire to say something, and she was so 
enthusiastic in delivery of her speech that she forced the 
audience to believe her. The judge gave her first place. The 
teacher of the first speaker felt the decision was unfair, and 
pointed to the mechanical perfection of the first speaker as 
contrasted with the mechanical defects of the second speaker. 
She placed a very high value on the voice and bodily actions, 
but failed to give proper value to the most important task of 
the speaker: "Did she sell herself and her idea to the audi
ence?" The judge was exactly right in his decision. 

If a speech could be measured by a twelve-inch rule, it might 
be stated that the mechanics of delivery constitute a value 
comparable to about two inches of the rule, and the desire to 
communicate with its attendant preparation and use of ma
terial constitute the value indicated by the remaining ten 
inches. It is not so much the smoothness of delivery that 
counts in extemporaneous speaking as it is the content of the 
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speech and the sincerity and enthusiasm with which that con
tent is brought to the audience. 

PHYSICAL APPEARANCE AND MECHANICS OF DELIVERY 

Finally, we shall consider the fourth of these general points. 
The physical appearance of the speaker and use of his body 
play important parts in the impression made upon an audience. 
It would seem almost unnecessary to state that speakers should 
dress neatly and carefully. However, we have seen boys come 
onto the platform in dirty overalls, without ties, with hair 
uncombed, with mud on their shoes, and with dirty faces. 
We have seen girls get up to speak with several inches of slip 
showing, with a great surplus of make-up badly applied, and 
with clothing in general disarray. We have seen both boys 
and girls attempt to speak with large wads of chewing gum 
in their mouths. There is no wish to draw undue attention to 
the matter of dress. Some speakers come from families that 
cannot afford proper clothing for their children. We would 
certainly not penalize a speaker for having to wear poor cloth
ing. However, it is believed that all speakers can be clean 
and neat regardless of the quality and type of their apparel. 
They should make every attempt within their control to 
appear on the platform at their best, even though the best is 
not new and fashionable. Teachers have a right to inspect their 
speakers before they appear. Most students will welcome 
suggestions about their clothing and appearance if they are 
made tactfully and helpfully. 

Use of feet .-Speakers should be coached in posture and in 
the use of hands and feet. The importance of this point was 
mentioned in the discussion of directness. Students should 
practice walking on to the platform and should know how to 
spend that important two seconds before speaking to "get set 
and let the audience see you." They should be taught not 
to stand too far back, too far forward, or too much to either 
side of the platform. Pulpits, chairs, and lecterns should not 
be used by the speakers. Such furniture blocks the body from 
the view of the audience, and is too often used by speakers as 
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leaning posts. The recommended position for standing is to 
have one foot slightly ahead of and at an angle to the other. 
A position with both feet together or with the feet wide apart 
is not good because it results in a stiffness of posture. It is 
very easy to have ugly ungraceful movements of the body if 
the position of the feet is not right. There should be no random 
foot movements, bending of knees, or scraping of shoes on the 
floor. Movements of legs and feet should occur only when 
there is a good reason for moving them. The student should 
learn to stand in a comfortable, natural, relaxed position. Let 
it be understood that we advocate no rigid rules about postures. 
Students become too self-conscious if teachers continually harp 
on details of posture and use of the feet. 

Use of hands.-"What shall I do with my hands?" This 
question is asked hundreds of times by speakers every year. 
Hands should hang naturally at the sides, or should be used 
in any natural position from which effective gestures may be 
made. The untrained high-school student usually •believes his 
hands appear to be about the size of large hams, especially if 
they hang at the sides. This is a normal adolescent reaction 
which he will probably outgrow. Practice will gradually 
eliminate that awkward "ham" feeling. The teacher should 
seldom refer to the use of hands. It is much better that the 
student allow them to remain at the sides than for him to 
contrive some artificial position for them. For those students 
who use notes, part of the problem can be solved by holding 
them in one hand. Both hands should never be used to hold 
notes. Here are some other bad positions which should be 
avoided if they are maintained for any length of time. Both 
hands clasped back of the speaker, both hands in pockets, 

. thumbs in the armpits, one hand holding an elbow, the hands 
folded across the chest, thumbs hooked in pockets or over belts. 
One which girls use a great deal is the "prima donna" pose. 
The hands are held together in front of the speaker about 
chest high, the elbows akimbo. Usually a handkerchief is 
tightly clutched in one hand. This affected, unnatural pose 

. is especially bad. If a speaker cannot learn to control his 
hands and feet, it is probably better that he stand stock still 
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in a position as relaxed as possible. Artificial or awkward 
bodily movements are usually more damaging to the speaker 
than no movement at all. 

The secret of use of the hands and feet while speaking lies 
in the ability of the speaker to become so engrossed in what 
he is saying that they naturally take care of themselves. This 
comes chiefly from practice in speaking, and more practice, 
and still more practice. 

No rule against gestures.-Much has been said in the past 
about the use of movements and gestures in contests. Many 
teachers have been under the impression that there is a League 
rule against natural gestures. As far as it can be discovered, 
there has never been any rule which stated that speakers could 
not use natural bodily movements while speaking. On the 
contrary, correct, natural gestures are encouraged by the rules 
and standards as they exist today. The judge has no right to 
discount a speaker for using them. 

The voice.-There are many good texts about the use of the 
voice. It is not necessary here to go into a detailed discussion 
of the speaking apparatus and its use. Teachers should at
tempt to have their students use a pleasing, natural, well
pitched voice which can be clearly heard and understood. 
Students should be trained to adapt their voices to the types of 
audiences and auditoriums in which they will speak. There 
is no reason to use a loud, oratorical type of delivery when 
speaking in a small room with only a few persons present. 
In contrast, students should use sufficient volume to be heard 
by everyone when speaking in an auditorium or gymnasium. 
Many contests are held in gymnasiums and accoustics in them 
are almost always very bad. If possible, speakers should test 
their voices in the places where they are to speak before the 
contest begins. If the stage is high off the floor and surrounded 
by a cloth cyclorama, the speaker should move well to the front 
of the stage. 

Volume.-One of the chief voice defects noticeable in most 
speakers is the lack of volume. A speaker may be very 
effective, but if he cannot be heard, his efforts are wasted. 
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Again, speaking practice in different situations will help to 
remedy weak volume and will teach the student adaption and 
the art of projection. 

A very important thing for the speaker to know is this: 
Public speaking is "heightened conversation." This means 
that he should use a natural conversational voice and manner, 
slightly heightened because he is speaking to a number of 
persons rather than just one or two. While naturalness is 
essential in modern speaking, it can be emphasized to the point 
where the speech remains only conversation. The word 
"heightened" in this definition should not be neglected. 

CoNTEST PROCEDURE 

Pre-contest suggestions.-Having considered the organiza
tion of the speech, directness, desire to communicate, and the 
physical aspects of extemporaneous speaking, let us now discuss 
some specific procedures for the contest itself. Certain things 
must be attended to before the contest. We have already 
mentioned the need of starting preparation early, reading the 
rules, and securing adequate source material. Learn from the 
Director of the Contest, whose name and address may be 
found in the Interscholastic Leaguer, the place, date and hour 
of the contest. Bring the needed source material and a copy of 
the rules and standards to the contest center, arriving in plenty 
of time for the speakers to test voices in the room or auditorium 
where the contest will be held. 

Drawing.-At the specified time the speakers and the teacher 
should appear for drawing of topics. Contest directors are 
instructed to draw £rst for places. The next drawing is to 
determine the topic for each speaker. The proper procedure 
is fully explained in the rules. Before selecting one of the five 
topics drawn, the sNdent should consider his interest in the 
topic, his preparation, the general possibilities this topic might 
have for a good speech, and the effect it will have on an 
audience. 

The director of the contest should carefully explain the 
rules, and inform all contestants of the manner in which the 
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timekeeper shall indicate the required time warnings. Also, 
he should tell the speakers where the timekeeper will sit; he 
should be close to the front of the room or auditorium, and 
identify the timekeeper for each student before he goes on the 
platform or stage. If this information is not offered, do not 
hesitate to ask the contest director that it be given. 

Preparation room.-After all drawing is completed, the con
test director will assigu each speaker to a preparation room. 
It will be to his advantage if each speaker can have a separate 
room. This will allow complete privacy to develop and practice 
the speech, and there will not be the disturbing influence of 
having other persons in the same room against whom the 
speaker will compete. The student may take source material, 
as defined in the rules, to the preparation room for his use. 
He will have thirty minutes to prepare his speech. The first 
task should be the outlining of his address. It should conform 
in general to the type of organization described previously. 
Notes, if they are used at all, should be printed on small cards. 
A very inconspicuous and convenient size for such cards is 
two inches wide and three inches long. This size fits nicely in 
the hand and is not too noticeable. Do not use sheets of paper 
or large cards. Their use is always distracting. There must 
not be more than one hundred words on the note cards. The 
entire speech should be spoken aloud at least once. The 
introduction and the conclusion should be spoken aloud at 
least twice. The student should use every minute of his time. 
Few good speakers feel they have enough time in the prepara
tion room. Those who have time left are not those who are 
usually given a high rank by the judge. 

The speech.-At the conclusion of the preparation period 
the student is called to the speaking platform. In a second 
he should size up the audience and locate the timekeeper. He 
should have already seen the auditorium. After using not 
more than a few seconds to "get set," he should begin to speak. 
It should be remembered that the audience does not know him 
or his voice, and the first few sentences should not startle the 
audience. It is important that the speaker not begin to speak 
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until he completes his approach to a speaking position. During 
the next eight minutes all the study and work of the past 
months will be tested. When the speaker has finished his 
remarks, he should leave the stage without any "thank you." 
There should be no reason to thank an audience for listening 
to him. 

Criticism.-ln contests where a good critic judge is used, 
there will be time after the contest for all speakers to hear his 
criticisms. Unless it is necessary to leave, it is courteous and 
profitable to stay for the criticisms. The speaker will profit, 
so will the teacher. Surely, each contestant should stay long 
enough to get his own oral criticism. All contestants have a 
right to know what the judge thinks of their work. 

Sportsmanship.-Regardless of the outcome, be a good sport. 
Nothing is to be gained by "crying" about the decision. Accept 
it, win or lose, and look ahead to the next contest or to next 
year. If a teacher or student went into the event solely to win, 
the aim of the contest was defeated. Whether he won or lost 
the speaker has gained confidence in his ability to appear in 
public and speak, he has gained experience in competitive pro
cedure, he has acquired knowledge of a subject which is of 
value, and he has presented a speech of which he should have 
reason to be proud. These things cannot be taken from him 
regardless of the decision of the judge. If the student is intelli
gent and possessed of a desire to learn to speak in public, he 
will probably gain more from a defeat than he will from win
ning. He is better prepared to take his place in his community 
by engaging in the contest. When he gets out of school, he 
will sometimes win and sometimes lose in his endeavor to make 
a living. He needs to experience winning and losing in his 
school life if that school is to serve as a genuine educational 
agency for him and the community. The teacher may be 
assured that she has rendered a service to the boy or girl who 
participates, if that teacher does her share in preparing stu
dents to know the rich values inherent in Extemporaneous 
Speaking Contests. 
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CHAPTER III 

TRAINING DECLAIMERS FOR CONTEST 

The story is told of a Texas soldier during the World War 
who was waiting to go "over the top" for the first time. He 
was sick with fear and in desperation lest his courage fail 
when the signal came. Suddenly, the lines of a poem, which 
he had learned for a speaking contest in his early school days, 
rushed through his mind. The poet had said, "Isn't God upon 
the ocean just the same as on the land." This simple line 
expressing the faith of a child in Divine Guidance quieted the 
fear of this soldier. The officer's whistle sounded and with the 
others he charged across No Man's Land. Poetry learned as 
a barefoot boy came to a trench surrounded by danger, suf
fering and death, and gave courage to a man when his need 
was greatest. 

THE PURPOSE OF DECLAMATION CONTESTS 

The true story just related serves to indicate at least one 
value in learning selections of good prose and poetry. For 
many years, the Interscholastic League has sponsored decla
mation contests. Annually over 10,000 Texas boys and girls 
take part in county contests. Countless others try out in local 
competition. Obviously, a contest in which so many have par
ticipated over so long a period of years may be presumed to 
have sound reasons for its existence. 

Why declamation contests?-League officials have long con
tended that there are cultural values in a contest which requires 
the memorization of worth-while prose and poetry. The best 
thoughts of man exist in books. To learn these expressions of 
wisdom which have come down through the ages is to appre
ciate more thoroughly the development of man's artistic and 
intellectual processes. The best efforts of students are almost 
always stimulated by competition. While he is satisfying the 
natural instinct to compare his work with the other fellow, 
the declamation contestant is gaining valuable training in 
appreciation of poetry and prose, he is learning to evaluate 
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the works of great speakers and writers, he is gaining confi
dence in his ability to express himself, and is beginning to 
realize the power of the spoken word. He is acquiring poise, 
and he is training his mind by memorizing parts of the great 
literary works of the ages. While it is agreed that some of 
these values will result to a certain degree without the stimulus 
of the contest, it has been proved many times that competition 
increases these values and the final result is more beneficial to 
the student. 

Declamation defined.-The declamation contests of the 
League are divided into two general groups, senior and junior. 
Senior declamations are primarily orations. The subject of 
these orations may be patriotism, citizenship, American or 
Texas heroes ot incidents, or present-day issues. The declama
tion may be taken from a speech or article by leading Texas 
or American speakers or authors. It may be an original com
position written by the declaimer. Junior declamation contests 
are poeti:y-reading contests. The selections to be used must 
be taken from the Prescribed List of poems issued by the 
State Office. 

In neither case may selections be used which might come 
under the classification of dramatic or humorous interpretative 
readings. A dramatic reading is one in which characters are 
impersonated by the declaimer. There is usually dialogue or 
conversation interspersed by descriptive narration. The dra
matic reading is serious or tragic in content. In some cases, 
properties and costumes are used. The so-called humorous read
ing is allegedly funny. Otherwise it is about the same as the 
dramatic reading so far as construction and delivery is con
cerned. Obviously, these types of declamatory effort have no 
place in contests devoted strictly to the use of orations or 
speeches and poetry. Any attempt to impersonate characters, 
or to simulate their conversation, is not permissible in League 
Declamation Contests. 

The disciplinary, cultural and practical values of declama
tion contests are proved by the large number of participants, by 
the continuous existence and growth of the contest, and by 
the testimony of literally thousands of persons who have taken 
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part in the work. More students compete in League Declama
tion Contests each year than in any other League literary 
activity. 

STIMULATING INTEREST 

The attitude of the teacher.-Like all other activities, and 
especially Speech activities, the success of declamation work 
depends so largely upon the teacher. Her training, enthusiasm, 
capacity for work, and interest in the development of her pupils 
will determine to a large extent the values which students will 
receive. If training declaimers is just another boresome task to 
be done with the least possible exertion by the teacher, the re
sults will be apparent to students, parents, and administrators. 
The person who is truly a teacher will enjoy sharing in the 
cultural growth of the student, and will find herself deriving 
benefits from the work which will enrich her own education. 

Methods to stimulate interest.-Because of the widespread 
participation in declamation contests, not much need be said 
about means of stimulating interest. However, there are a few 
schools where teachers have difficulty in attracting talented 
students. This is sometimes true in the senior boys' division. 
In the discussion of extemporaneous speaking,* we have de
scribed methods of stimulating interest which may be used with 
little variation by teachers who sponsor the training of senior 
declaimers. If there is a Speech class, contests may be held 
as a part of the class work to determine which are the outstand
ing declaimers. It is not necessary to have so many contests 
because of the nature of the material to be used. It is urged 
that teachers with Speech classes have students write original 
deelamations even though none of them proves suitable for 
contest. The plan of having a local elimination contest is 
widely used. It is even more necessary for declamation con
tests that absolutely reliable judges be used for local tourna
ments. There is more frequent lack of able judging in these 
contests than in any of the succeeding meets. The plant sug

•see Training Extemporaneous Speakers for Contests, page 98. 
tSee Training Extemporaneous Speakers for Contests, page 99. 
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gested in the chapter about extemporaneous speaking is about 
the only possible solution until more good judges are available. 

Speech clubs and home-room contests as described else
where* are often the means of finding students who will take 
part in declamation contests. The English and reading classes 
can frequently be used by teachers in charge of junior de
claimers to begin training in this contest. The simplest way 
to handle any preparation for work in declaiming is to have 
it come as a result of classroom work. This can be done if 
the semester schedule is properly arranged, and it need not 
conflict with any prescribed course of study. Seldom is it nec
essary to take time completely outside of the daily schedule 
to train junior declaimers. 

Let us consider for a moment the problem of interesting 
senior boys in declaiming. Naturally, there are many activities 
which claim the attention of boys above the age of fourteen. 
The teacher must realize that only the most talented, and 
usually the most intelligent boys will be interested in declama
tion. Moreover, few boys can be expected to show any interest 
in an activity for which only old and time-worn material is 
provided by the school or the teacher. This is too frequently 
the case. Burke's speech of conciliation is an excellent speech, 
Patrick Henry's "give me liberty" oration is still a stirring 
address. But how much more enthusiasm can be developed 
for a good speech by a contemporary speaker or author. Better 
yet, a declamation written by the student is perhaps the most 
interesting of all speeches, at least to the student writer, because 
it represents his own opinions and ideas. 

Some teachers can stimulate the interest of boys by showing 
them the practical values of declaiming. Lawyers, teachers, 
salesmen, ministers, actors, radio speakers or announcers, busi
ness men, in fact almost any professional man needs the train
ing this type of work develops. All men who have to make 
their daily living can use Speech. They need training in 
Speech to sell their abilities, their opinions, or their goods to 
prospective employers, to customers, and audiences. More than 
ever before, men need the ability to speak in public either 

*See Training Extemporaneous Speakers for Contests, page 100. 
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formally or informally. Practice in declamation or any other 
Speech contest is literally a "bread and butter" activity which 
will in most instances increase the worth of a man to his em
ployer or public. For boys who will probably not continue 
their formal education after high-school graduation, the oppor
tunity to gain experience in speaking can be found only in 
such activities as declamation contests. If there is no Speech 
course in the curriculum, this is still more true. Some boys 
will see the advantage of seizing this opportunity to improve 
their educational equipment and prospects after graduation if 
the teacher will make the effort to point out these advantages. 
In most cases where there is little interest, the reason can 
usually be traced to corresponding lack of interest on the part 
of the teacher or the administrative officials of the school. 

PREPARING FOR CONTEST 

Preparation for the contest should be made at the beginning 
of the school year. Administrators should appoint teachers to 
sponsor extracurricular events as soon as possible after the 
members of the staff have been elected. Certainly, all assign
ments should be made by the time school opens, except for 
changes necessitated by resignations or withdrawals. Many of 
the teachers who complain of the amount of work required 
because of League contests are those who do not begin to 
organize their work until a short time before the date of the 
contest, or who are forced to begin late because administrators 
have neglected to make assignments at the proper time. Of 
course, some teachers have too much work to do. For this 
reason, early preparation is all the more necessary. Procrasti
nation makes the task the more difficult, and the fmal result is 
rarely satisfactory. 

Read the objectives, rules and standards.-It is essential 
that all teachers of declamation read and understand the objec
tives of the contest, the rules governing procedure, and the 
standards by which their speakers will be judged. These rules 
are found in Bulletin No. 3824 which goes to each superintend
ent when the school is enrolled in the League. Changes in the 
rules are made each year in order to keep them abreast of 
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modern Speech methods. No teacher should attempt to train 
declaimers until she has first read the rules. The objectives 
and standards are of equal importance. It is well to know the 
aims of the contest. The standards can serve as guides to 
measure the effectiveness of the speech and the speaker. They 
are invaluable aids for the inexperienced teacher. 

Selection of material.--One of the most difficult problems 
facing the teacher of declamation is the selection of material. 
The sources have been carefully prepared by the State Office. 
For junior declamation teachers, there is the Prescribed List of 
poems* issued in bulletin form. All poems used in junior 
declamation contests must be taken from this list. The bulletin 
also contains valuable information about the selection of poems. 
If it is read carefully, and if the teacher knows the rules, there 
should be no danger of using a selection which will be declared 
ineligible. One of the most unfortunate experiences which any 
junior declaimer can have is to appear at contest with a selection 
which is barred because his teacher did not read the rules gov
erning the sources of material. There can be no excuse for 
such negligence. Only the teacher is to blame. 

There is no single source of material for senior declaimers 
because of the nature of the material used. New orations and 
speeches are being delivered every day. The better sources are 
listed in the Senior Declamation Bibliogaphy. The use of 
original orations written by students is encouraged by the new 
rules. The editorials in some of the leading daily newspapers 
can often be cut and used. Most of the better periodicals con
tain editorials that satisfy requirements of a good declamation. 
If the teacher is seeking new material, these sources are in
valuable. There are a number of companies which deal in 
readings and declamations of all kinds.* Some of the orations 
listed in their catalogues are usable. However, most publica
tions of these companies are costly and almost always need a 
great deal of cutting to come within the time limit stipulaied 

*See Special Services of the League to Aid Speech Teachers, pages 129
130. 
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by the rules. Also, they are used hundreds of times by other 
declaimers and frequently deal with problems which are no 
longer pertinent. 

It should be kept in mind that the State Office does not pass 
on the eligibility of senior declamations. This matter is left to 
the discretion of the judges of the contests. Judges have no 
voice in determining the eligibility of junior declamations. If 
a poem appears on the most recently published Prescribed List, 
it is eligible for use in any junior declamation contest of the 
League. 

Methods of choosing selections.-Selections for use in contest 
are usually made by the teacher, the student or the parent. 
In most schools the teacher chooses the selections for the stu
dents. This is perhaps the best plan if the teacher has training 
or experience, and knows the students well enough to fmd 
material which will more or less fit their abilities. Some 
teachers use the same selection year after year because one of 
their students once won a contest with it. It cannot be denied 
that some pieces of prose or poetry are more suitable for contest 
use than are others. However, it is a mistake to rely too com
pletely upon the quality of the selection. One speaker may be 
successful with a selection while others will fail with the same 
selection. The ability of the individual speaker plays a very 
important part in declaiming. No two speakers will deliver 
the selection in the same way or with the same interpretation. 
The fact that a certain oration or poem has won state contests 
does no necessarily indicate that the selection will be a winner 
in other contests. 

Some teachers allow students to have complete control in 
the choice of material. The chief disadvantage of this plan is 
that students often are not acquainted with the better types of 
selections. Therefore, they use material which does not meas
ure up to required standards. The teacher should encourage 
students to choose their own selections, but at the same time 
guide that choice tactfully. 

Parents often select the material for their children. The 
teacher cannot do much about this practice except to explain 



122 The University of Texas Publication 

for them the rules governing selection in order to prevent the 
use of ineligible declamations. 

Senior declamations should be timely, new, within the under
standing of the student, and organized in such a way that they 
will be effective contest numbers. Junior declamations should 
be suited to the abilities of the student, should be long enough 
to give the judge sufficient time to evaluate the efforts of the 
speaker, and they must come from the most recently published 
official Prescribed List. In both instances, the selections chosen 
should add to the cultural growth of the student. They should 
prove a challenge to the imagination of the speaker, and encour
age him to put forth his best efforts. Whether selected by the 
teacher, student, or parent, they should be the best literature 
available. 

Memorizing.-"The only way to memorize is to memorize." 
This old axiom is still true. Books have been written about 
the art of committing to memory. Each teacher probably has 
his own private system. The time available and the methods 
employed will be determined by the teacher and the speaker. 
The important thing in this contest is that the selection be 
completely memorized. The declamation should be so firmly 
implanted in the mind of the speaker that he almost forgets 
it is not his own work. Memory lapses are unforgivable. They 
are dangerous to the speaker, not only because his hearers know 
he has forgotten, but because the speaker loses his audience 
during the painful pause while he struggles to recall the words 
of the author. For senior declamations, memorization should 
result in a delivery which is as natural and conversational as 
possible. It should appear that the student is speaking his own 
opinions and convictions. If there is a trace of mechanical 
recitation, the speaker is that much less effective. If there is 
a sing-song pattern in the delivery of a poem, the speaker 
obviously has not had sufficient preparation. "Make the selec
tion your own," is a very important rule which all declaimers 
should follow. 

Nothing much can be done with interpretation until the 
student has completely memorized the selection. As soon as 
this is accomplished, he should begin to time it to see that it 
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does not exceed the limit set by the rules. Then he should 
practice delivery with attention to voice, body, and audience 
reaction. Every word, phrase, clause, sentence and paragraph 
should be given the closest attention, and he should strive for 
the strongest possible effects. There should be a great deal of 
practice before audiences. Practice in private will not give the 
speaker sufficient confidence in himself. 

Desire to communicate.-This point was carefully discussed 
in the chapter on extemporaneous speaking.• It is applicable 
in the same degree of importance to all senior declamations. 
The junior declaimer need not have the intense physical direct
ness so necessary in the delivery of a speech, but his mental 
directness must be constant. The junior declaimer is trying 
to construct a word picture, rich in emotional content, and 
full of descriptive color. He tries to interpret for the audience 
in a correct rhythmic way the feelings and thoughts which 
were in the mind of the poet as he wrote. The need for genuine 
sincerity is very great. Without it, we get the impression that 
the student is merely reciting memorized lines. The student 
must learn to "get in to his selection" if he hopes to get and 
hold the attention of his audience. 

lnterpretation.-There are many theories of interpretation. 
For the purpose of this chapter it is advisable to mention only 
two simple but important factors which form part of the basis 
of all interpretation. The first of these involves the motive 
of the author. The student must know why the speech was 
given, why the editorial was V\Titten, and why the poem was 
written. In the case of the senior declamation, it is often not 
difficult to determine the motive. It is usually found in the 
introduction. The exact theme or purpose of a poem is some
times more difficult to pick out. If the student does not un
derstand the motive of the author, he will have trouble in 
presenting the selection to an audience clearly and under
standingly. The teacher must assist the student to solve this 
problem of interpretation. 

In addition to a comprehension of the motive the author or 
speaker had in composing the selection, the student must know 

•see Training Extemporaneous Speakers for Contests, page 106. 
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the meanings of all words used, know the locations of all places 
referred to, and understand any idiomatic words or phrases 
contained in the selection. Students miss much of value if they 
fail to become familiar with new words when memorizing 
prose or poetry. This point is an important one, and is fre
quently neglected. Good judges can almost always detect hap
hazard preparation of this kind. 

Mechanics of speaking.-Reference to this subject was made 
in the chapter on extemporaneous speaking.* It will be well to 
reemphasize a few important points. The body should be poised 
and under control. There should be no random movement of 
the hands and feet. It is especially necessary to know that there 
is no rule which forbids the use of natural, simple gestures. 
The speaker should practice going onto and leaving the speak
ing platform. The voice should be pleasing to the ear. There 
must be sufficient volume. The rate should not be too rapid, 
particularly for the first few sentences. 

A very common fault of declaimers is overemphasis in artic
ulation and pronunciation. In their efforts to overcome careless 
diction, speakers go to the other extreme. They give altogether 
too much prominence to conjunctions and prepositions. Each 
word comes out with equal force and never seems to become 
a part of a phrase, clause, or sentence. All directors and stu
dents should strive for naturalness, for the quality of 
"heightened conversation" mentioned before. Just "talk" the 
declamation, always remembering that it must have a trifle 
more force, volume, directness, and enthusiasm for an audience 
than when the speaker is conversing with only a few persons. 
This is especially true for senior declaimers. 

Words must be correctly pronounced. In case of doubt, con
sult the dictionary. The stilted, affected diction sometimes used 
by those who define it as "stage diction" should never be used. 
George Arliss, famous actor and master of diction, once said, 
"Remain simple in your diction. Never adopt that exaggerated 
English speech you often hear on the stage." 

*See Training Extemporaneous Speakers for Contests, page 108. 
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THE CONTEST 

The Director of the Contest has received adequate instruc
tions and supplies from the State Office for the organization 
and conduct of the contest. The teacher should write to him 
and learn the place, date, and hour of the tournament. 

Reread the objectives, rules and judging standards.-The im
portance of this point cannot be stressed too greatly. So many 
teachers and students have difficulties at contests because they 
have failed to read the rules governing participation. Each 
teacher should go over the rules in detail with her speakers. 
This should be done at the time when preparation is begun, 
and again just before the contest. 

Arrive early.-!£ possible, arrive at the contest center in time 
to get oriented before the program begins. The speakers should 
be given an opportunity to test their voices in the auditorium 
or room in which they will deliver their declamations. This 
is particularly recommended. It so often prevents excessive 
nervousness. 

Drawing for places.-When the speakers in a division have 
assembled, the director of the contest should give them com
plete information about the procedure to be followed. If the 
division is composed of junior declaimers, the teacher should 
give the contest director the title and author of the poem to 
be used and show him that it is on the Prescribed List. He 
is authorized to disqualify, before the contest, any speaker who 
intends to use a selection not on the List. There can be no 
exception to that rule. The director should inform each speaker 
of the method to be used for indicating time signals. Speakers 
should know where the timekeeper shall sit. He should be 
close to the front. Drawings for places are then held and the 
division is taken to a room off the platform or stage where 
speakers await their tum to speak. 

Speaking.-In the rules it is recommended that all speakers 
in a division not be seated on the stage at once to await their 
tum to speak. Experience has proved that the best speaking 
is done when speakers appear one at a time, each leaving the 
stage before the next appears. Teachers have a right to request 
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that this plan be followed. It allows each speaker greater free
dom and a fairer chance, he is not annoyed and embarrassed 
by the audience behind him, and he need not remain seated 
in strained anxiety before and after he speaks. 

The director of the contest should announce the topic or title 
of the selection the speaker will use. It should not be done by 
the speaker. This practice is outmoded, unnecessary, and dis
turbing to the speaker. It takes him several seconds of valuable 
time to get into the feeling of his selection after he stops to 
announce its title and author. This announcement is particu
larly damaging to the young inexperienced speaker. The stu
dent should begin easily and not too rapidly or loudly. Junior 
declaimers frequently start with a loud rush which dismays 
the audience. Many selections are not the type which can be 
delivered in this way. The opening sentences or lines are very 
important and must be very carefully prepared. The student 
must be trained to adapt himself to the auditorium and the 
audience. This matter was discussed previously,* and is as 
necessary for declaimers as for extempore speakers. 

The decision.-Elsewhere in this work mention is made of 
the way in which teacher and student should receive the de
cision.+ This might be added: Junior declamation contests are 
the most difficult of all League Speech contests to judge. The 
selections are often short and judges do not have time to evalu
ate thoroughly the work done. The many different theories of 
interpretation make it confusing for the judge to render a per
fect decision. The best solution to the problem of judging these 
contests is to use a good critic. It is fully realized that many 
contests cannot secure the services of such a judge. Conse
quently, teachers and students must be satisfied with the deci
sion of three or more judges. If judges will follow the standards 
set forth in the rules, they cannot be too wrong in their deci
sions. Sportsmanship in accepting the decision is an attitude 
which students and teachers should strive to develop. The 

•see Training Extemporaneous Speakers for Contests, page 110. 
tSee Training Extemporaneous Speakers for Contests, page 113; Pro

ducing and Directing the Contest play, page 88. 
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advantages of participation in League Declamation Contests, 
regardless of the action taken by the judge, are too great to be 
impaired by disputation about the decision. 

Out of the agony of World War II comes a poignant and 
highly significant statement about the value of knowing good 
prose and poetry. Its appropriateness as testimony to prove 
the worth of declaiming needs no further word from us. 

"Though I had lost everything, there was still a great deal 
left. What was left? First of all, my own self. You can take 
from a man his worldly belongings, his home, his friends, his 
family-but there is something no conqueror can take from 
him: that is his mind. As long as you are alive, there is in 
that frail little skull of yours a fortress no Blitzkrieger can 
storm. 

"And since this inner retreat is the only one that will be left 
us when our individual little worlds have been destroyed, I 
believe that the first rule of an Art of Living ought to be: 
Decorate and furnish with love and care that inner sanctuary 
of yours. Store your mind, when you are young, with beautiful 
poetry, with noble thoughts. You cannot imagine how helpful, 
and comforting, and exalting, you will find them all, if ever 
comes for you, as it did for so many of us, a time of despair 
and solitude.* 

*Andre Maurois, a penniless refugee along with many other Frenchmen 
after the nazi conquest of France, writing in Tomorrow. 
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BIBLIOGRAPHY 

The following books about declaiming and interpretation may be bor
rowed from the Drama Loan Library. 

Art and Science of Speech, The-Barksdale. Naylor. 
Art of Interpretative Speech, The-Woolbert and Nelson. Crofts. 
Effective Speech-Gough et al. Harpers. 
Interpretation of the Printed Page-Clark and Babcock. Prentice-Hall. 
Models of Speech Composition--O'Neill. D. Appleton-Century. 
Modern Literature for Oral Interpretation-Gertrude E. Johnson. D. 

Appleton-Century. 
Modern Speaking-Brees and Kelley. Follett. 
New Better Speech, The-Weaver, Borchers and Woolbert. Harcourt Brace. 
Our Speech-Dodd & Seabury. Steck. 
Public Speaking Today-Thorpe. Sanborn. 
Reading Aloud-Parrish. Nelson. 
Speech-Hedde and Brigance. Lippincott. 
Speech Arts, The-Craig, Macmillan. 
Speech Composition-Brigance. Crofts. 



APPENDIX 

SPECIAL SERVICES OF THE LEAGUE TO AID 
SPEECH TEACHERS 

Information about any of these services may be secured by addressing 
requests to the Director of Speech Activities, Interscholastic League, Austin, 
Texas. 

The lntersclwlastic Leaguer. A four-page newspaper issued eight times 
each school year from September to April inclusive. It is sent free to 
about 25,000 Texas school teachers. Upon receipt of a request listing name 
and address, this free publication will be sent to any Texas teacher. It 
contains the following regular features of particular interest to Speech 
teachers. 

"Teachers Guide to Good Plays." A review of twenty-five to forty plays 
each month. 

"Speech Books." Reviews of new books about Drama, Radio, Public 
Speaking, etc. 

"Texas Speech Association Column." Articles and notes pertinent to this 
organization. In addition there are articles by Texas teachers describing 
unusual phases of their work, articles explaining contest rule changes, and 
descriptions of Speech Conferences and Clinics. 

The Drama Loan Library. This free service is a part of the Division of 
Extension Loan Library. It is directed by the League Director of Speech 
Activities and a number of assistants. There are over 8,000 separate titles 
and 28,000 copies of plays, books, and articles on the shelves of the Library. 
It is the largest play lending library in the world. Virtually all of the 
plays of the major publishing houses may be borrowed for examination 
through this service. 

Plays will be lent for examination to any responsible adult in Texas. 
As many as ten will be sent in one package. They may be kept for seven 
days. There is a five-cent-per-day fine on any package kept longer than 
seven days. Borrowers must replace or pay for any material that is lost 
or damaged. The Library does not sell plays. These must be purchased 
from the publishing companies. There is no charge for the service except 
the postage on the package both ways. None of the books or plays may 
be copied in any way. Copying "parts" is a violation of the federal copy
right law and is punishable by a heavy fine or imprisonment. Plays are 
not lent to high-school students. Only one package at a time can be sent 
to one borrower, and each package must be returned before additional 
material will be sent out. Address requests for plays or books to the 
Director of Speech Activities. 

Prescribed List of Junior Declamations, Bulletin No. 4144, price 10 cents. 
This list, comprising 2,988 titles of poems, contains selections of all types 
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for every grade and age of junior declaimer. Each title is listed alpha
betically, its author is given, and the books in which it is found are clearly 
indicated. Only coins, checks, or money orders will be accepted as payment 
for this bulletin. Fifty-six collections from which the poems were taken 
are listed in the bibliography. All books are reduced in price, and may be 
secured at the Texas Book Store, Austin. Only poems whose titles appear 
on the Prescribed List may be used in Junior Declamation contests. 

Prescribed List of One-act Plays, Bulletin No. 4125. A free bulletin which 
contains the titles of about 350 plays that may be done in League contests. 
Each play is listed according to the number of characters, title, type, 
royalty, and publisher. Also included in the bulletin is information regard
ing royalties, publishers, and the method of securing official approval for 
plays not on the list. A new list is issued each year which supersedes all 
previously published lists. 

Senior Declamation Bibliography. A four-page pamphlet listing sug
gested sources of material for senior declaimers. It is revised each year 
and is free to Texas Speech teachers. 

Debate Bulletin, price 35 cents, four copies for $1.00. A bulletin pre
pared by a competent authority is issued each year. It contains a wealth of 
material on both sides of the current question adopted annually for use 
in Texas. 
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PLAY PUBLISHERS 

Walter H. Baker Co., 178 Tremont St., Boston, Mass. 
T. S. Denison & Co., 203 North Wabash Ave., Chicago, Ill. 
Dramatic Publishing Co., 59 East Van Buren St., Chicago, Ill. 
Dramatists Play Service, 6 East 39th St., New York City, N.Y. 
Samuel French, 25 West 45th St., New York City, N.Y. 
Longmans, Green & Co., 55 Fifth Ave., New York City, N.Y. 
Row, Peterson & Co., 1911 Ridge Ave., Evanston, Ill. 

BOOK PUBLISHERS 

Allyn & Bacon, Sante Fe Bldg., Dallas, Texas. 
American Book Co., Cincinnati, Ohio. 
D. Appleton-Century, 35 West 32nd St., New York City. 
Walter H. Baker, 178 Tremont St., Boston, Mass. 
F. S. Crofts, 41 Union Square West, New York City. 
Dodd, Mead, 447 Fourth Ave., New York City. 
Dramatists Play Service, 6 East 39th St., New York City. 
Dramatic Publishing Co., 59 East Van Buren St., Chicago, fil 
Expression Co., 16 Harcourt St., Boston, Mass. 
Farrar & Reinhart, 232 Madison Ave., New York City. 
Follett Publishing Co., Chicago, ill. 
Samuel French, 25 West 45th St., New York City. 
Harcourt-Brace, 383 Madison Ave., New City. 
Harpers, 49 East 33rd St., New York City. 
D. C. Heath, 713 Browder St., Dallas, Texas. 
Lippincott, 707 Browder St., Dallas, Texas. 
Macmillan Co., Ross Ave. and Akard St., Dallas, Texas. 
Naylor Co., San Antonio, Texas. 
Thomas N. Nelson & Sons, New York City. 
Pitman Publishing Co., 2 West 45th St., New York City. 
Prentice-Hall, 70 Fifth Ave., New York City. 
Rutgers University Press, New Brunswick, N.J. 
B. H. Sanborn & Co., Chicago, Ill. 
Silver, Burdette & Co., Chicago, Ill. 
Steck Co., 217 West 9th St., Austin, Texas. 
Theatre Arts, 40 East 49th St., New York City. 
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