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 CLASSICS BEYOND CRISIS

 fluctuat, non mergitur
 (Motto of the Sorbonne)

 The vitality of the classics in the broadest sense is a concern which
 is not limited to the classics profession these days. Architecture
 provides an instructive parallel: for decades, the dehumanizing Mod-
 ernist Style of Mies van der Rohe (a Platonist, at that) and others
 reigned supreme to the point of dogma. Any humanist aspirations or
 decorative and historicizing tendencies virtually vanished during this
 period of the "Protestant Inquisition." Less than twenty years ago,
 classicism in architecture was not just in a crisis, but dead in concrete

 and steel due to the reigning orthodoxy of the International Style (or
 simply, the "box"). It took courage, conviction, and individual
 creativity to bring it back: we are dealing not with neoclassicism, but
 with a pluralistic variety of idiosyncratic practitioners.

 There are some obvious parallels between such classicizing profes-
 sionals and academic classicists in American higher education today. I
 shall return to them later. More important is the creed which brought
 the classical mode in architecture back from virtual extinction: "Clas-
 sicism," as Robert A. M. Stern has put it, "offers the architect a
 canon as a guide, but what a liberal and tolerant canon it is. It
 proposes models of excellence in composition and detail. It does not
 set out on a singular route but points out various ways. . .classicism
 has flexibility and built-in tolerance. .

 This is the authentic voice of a classicist, articulating an attitude
 with which most academic classicists identify today because it is
 self-definition in these creative, pluralistic, tolerant, and humane terms
 which justifies the existence of our discipline, explains the demand for
 the classics in our country, and insures their continuing vitality. The
 contrast could not be more marked with some of the views expressed
 in the recently published Classics. A Discipline and Profession in
 Crisis?2

 I do not share the feeling that classics in American academe is a
 crisis-ridden profession and discipline, nor do I want to offer a
 point-by-point critique. Rather, the purpose of my remarks is a brief
 exploration of the situation of classics in the U.S. from various
 realistic perspectives germane to my experience, such as having been
 chairman of the country's largest (and growing) classics department
 for sixteen years; directing or substantively participating in numerous

 ' Robert A. M. Stern, Modern Classicism (New York 1988) 283; for an overview see
 also the books by Charles Jencks, esp. Post-Modernism. The New Classicism in Art and
 Architecture (New York 1987) and my Rome and America. Classical Themes in Modern
 Times (Univ. of Texas Press 1992) ch. 1; for a "canonical" polemic, Demetri
 Porphyrios, Classicism is not a Style. Architect Design (London 1982) 5-6.

 2 Phyllis Culham and Lowell Edmunds, edd., Classics. A Discipline and Profession in
 Crisis? (Lanham, MD 1989), hereafter referred to as Crisis.

 441
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 NEH projects; serving as one of the regional chairmen for the Mellon
 Fellowships in the Humanities and as a panelist for NEH for several
 years; working extensively with clienteles outside of academe such as
 high school teachers and business people; seeing a multitude of classics
 departments first-hand as a lecturer or consultant, most recently under
 the auspices of Phi Beta Kappa; and finally, both longer and less long
 ago than I care to remember, working on an assembly line in a
 chemical factory to earn money for college-you cannot help but
 notice how privileged the academic existence is by comparison. I am
 not asserting, of course, that there are no problems in the discipline
 and profession of U.S. classics today. But problems of varying kinds
 have always been and will always be with us, as they are in any other
 profession. They can be viewed as crises from self-limiting perspec-
 tives, or they can be regarded, a la Toynbee, as challenges. Emphasis
 on the former aspect has led the editors and many of the contributors
 of the Crisis volume to ignore the many ways in which classicists are
 addressing these problems and coming up with successful solutions at
 all kinds of institutions. Again, my point is not to provide a laundry
 list, but to address some of the underlying issues, clear away some
 misconceptions, and look at opportunities that lie ahead.

 I

 One central fact of classical life is that most departments are
 small-two to eight faculty members. Most of the problems besetting
 classics departments result from this basic determinant, rather than
 from more far-fetched causations such as "elitism", the failure to
 appreciate the difference between langue and parole, or the overblown
 vicissitudes of the Stanford curriculum. The continued vitality of
 classics departments thus comes down to some very practical mat-
 ters: so much more depends on the contribution made by each faculty
 member and on their vitality, imagination, and creativity, in addition
 to their cooperative interaction-in short, the "chemistry" of a
 department. Conversely, if there is just one dysfunctional tenured
 member, or someone who needs to be "worked around" constantly,
 the impact is far greater than in typically larger departments such as
 history or English where the capacity for regeneration has a broader
 base.

 The advantage is that there is far more latitude for experimentation
 and creativity than there is in other disciplines. It is a wonderful field
 for academic entrepreneurs, and there is ample room for a variety of
 strong individual contributions. It is people, not concepts, that make
 or break a program. I am confident that these opportunities will
 continue to attract resourceful individuals to our profession. One of
 the joys of being in classics these days is that there is so much
 opportunity, merely at the practical level, to build and develop
 effective programs and activities; I will return to some specifics
 shortly.
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 The downside is, of course, that classics departments are more
 adversely affected than others by personnel problems, intramural
 mayhem, and faculty stagnation. Mostly for such reasons, several
 departments managed to work themselves into a state of minimal
 effectiveness, if not outright dysfunction, in the past decade alone,
 whereas others, precisely because they obviated such problems and
 precisely because of the rise of the budgetary criterion of selective
 excellence, were given additional positions.

 A second basic factor comes into play here. By nature, classics is an
 interdisciplinary field,3 encompassing all aspects of ancient Mediterra-
 nean civilization (I deliberately choose this term to get away from the
 red herring of Eurocentrism; just in terms of territory, the Hellenistic
 world and the Roman Empire included much of the Near East and
 North Africa, to say nothing of the earlier cultural relations between
 the Near East and Greece). More than any other discipline in the
 humanities, classicists have been successful in counteracting the
 fragmentation, endemic to academic bureaucracies, of the study of
 whole cultures into history, language, literature, philosophy, archaeo-
 logy, religion, linguistics, etc. The modus operandi can be either
 departmental (which is preferable), such as at Berkeley, Texas, and
 Princeton, or interdepartmental or even inter-institutional (the Massa-
 chusetts Consortium is a fine example). One benefit is intrinsic: in
 such a context, one gets to appreciate the breadth of our discipline,
 the variety of methodologies, and the diversity of new discoveries and
 approaches. The late A. Bartlett Giamatti held up such classics
 programs as a model for the rest of the humanities. Another plus is
 that such programs have a far greater vitality, and capacity for
 renewing it, than others that are more limited in outlook.

 In other words, the purely academic diversity, range, and heteroge-
 neity of this profession is one of our greatest strengths. It is a
 necessary counterpoise to the quantitative limitations of most depart-
 ments and the resulting risk of stagnation. The appropriate training of
 classicists involves more than language and literature. This versatility
 has kept classicists vital, even in adverse locales, by giving them the
 revitalizing ability to offer a variety of courses and to develop
 themselves, and their programs, in an active fashion over the period
 of their appointment, even if it is forty years. For our discipline,
 faculty renewal is more crucial than for others; the breadth of our
 field provides us with the appropriate opportunities.

 Another practical observation is germane concerning the vitality of
 typically small classics departments. As another consequence of small
 numbers of faculty, relative to other departments, classics departments
 pay a heavier price for tenured mistakes. There is simply less margin
 for error. It can be avoided, for a start, by insistence on truly honest
 assessments, both internal and external, in lieu of the expectation of

 3 Cf. my remarks in D. Astolfi, ed., Teaching the Ancient World (Scholars Press
 1983) 1-1 1; ADFL Bulletin 13.1 (1981) 29-30; and Humanities 2.3 (1982) 1-4.
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 stylized eulogies which would make even encomiasts of the Ptolemies
 blush and which have drastically diminished the probative value

 especially of outside letters.4 At a time when even the richest private
 universities are cutting back to allocate resources on the basis of
 existing strengths, classics departments that are unduly weighed down
 with weak tenured faculty will simply not get additional resources, and

 the road to recovery often is a long one.
 There is one other significant effect of the small size of classics

 departments on the makeup of the profession. They usually have no
 room, nor do the smaller graduate departments, for scholarly interests

 that are other than "mainline". Ph.D.'s with dissertations in such
 areas as papyrology, ancient medicine, or Mycenaean studies thus
 depend largely on the interests of larger departments or programs to
 accommodate them. That need not be so because many of these
 individuals are versatile classicists who can teach effectively across the
 discipline. They are victims of the lingering perception that there is no
 life past the dissertation topic, and thesis advisers regrettably have to
 take these market forces into account. The situation inhibits experi-
 mentation and work on the cutting edge.

 II

 Academe, of course, has a well-known tendency to inflate itself at
 the expense of real problems. That is why I chose to focus on some
 basic realities first. Fundamentals, as our agonistic brethren (used
 generically) on the coaching staffs put it, come before you practice a
 triple play or a reverse layup. This is not to say that I am considering
 some degree of conceptual self-definition as unimportant. Even the
 most pragmatic and dynamic department needs to have a sense of
 direction, and it would be inspiring to see the same in the profession
 in general. There is certainly no shortage of agenda. But let me first
 clear away some cliches and shibboleths which impede productive
 discussion.

 1) The "two-tier" system. Classics departments mirror the tremen-
 dous diversity of the American higher educational system. Very few
 are like the other. This reality alone contradicts the posited model of
 utter professional statism according to which graduate departments are
 automatically "elitist", dominated by textual critics, and rarely
 condescend from their Olympic heights to acknowledge the existence
 of the others that are cut off from upward mobility, perks, and
 whatnot.

 Perhaps that was true thirty some years ago, but many departments
 today have multiple missions which transcend resentful dichotomies.
 Among the major graduate departments, e.g., North Carolina, Michi-
 gan, Texas, and UCLA, Ohio State, and others devote substantial
 resources to undergraduate education, including massive classical
 civilization courses, training of high school teachers (wherever we can

 4 Cf. my comments in Chronicle of Higher Education (Feb. 21, 1990) B4.
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 get them) and, in fact, working with and being supportive of
 colleagues in other, non-graduate institutions in their states, without
 being Big Brother. Concrete manifestations are the sharing of visiting
 lecturers, facilitation of the use of research libraries, invitation to
 participate in departmental colloquia, conferences, and even social
 events. This is an era of cooperation and collegiality. We know that
 most of our Ph.D.'s will not wind up in other graduate departments.
 That is no stigma whatever, given the significant impact any classicist
 can have on any institution.

 The terms in which the debate is framed are somewhat reminiscent
 of the discussion of nobilitas in the late Roman republic when
 inherited nobilitas alone stopped reigning supreme and nobilitas by
 effort came to the fore. Similarly, an American classicist today is not
 simply ennobled by the halo effect of his or her institution, but there
 is ample recognition that there are many energetic and bright
 practitioners in departments all across the spectrum. And there is

 mobility: Princeton, e.g., recently hired an ancient historian who
 previously taught at Montana State, and Texas hired an extremely
 well-published young classicist who taught at Skidmore. These are not
 isolated examples. The late Brooks Otis moved from Hobart and
 William Smith to Stanford. There is plenty of room at the top these
 days.

 Nor, to give another example, has NEH funding for projects
 directed by classicists been concentrated on Ph.D. departments. One
 of the largest awards ever was made to the University of Florida,
 under the direction of Gareth Schmeling, for integrating humanities
 into the curricula of the professional schools. Similarly, Brooklyn
 College under the leadership of Ethyle Wolfe received one of the
 largest NEH grants for curricular development in the humanities. Such
 efforts exemplify the realistic condition on which the health of the
 classics profession in the U.S. is based and which lies outside any
 schematic matrices: the best we can strive for is to have practitioners
 who are in touch with the special character and clientele of their
 particular institutions, who can identify and fill existing needs there,
 and who, as they do so, can act and lead rather than react. American
 higher education since its inception has been characterized by innova-
 tion, adaptability, and pluralism. It is an exciting setting in which
 classics can prosper and will have its ups and downs. Those who are
 more theoretically inclined are welcome to see in all this the
 post-modern diffusion of centers of authority or, to use a classical
 model, the mixing of genres.

 2) "Elitism." This label is applied to classics in various ways. As I
 have already pointed out, the undifferentiated characterization of any
 Ph.D.-granting classics department as elitist is tendentious rather than
 precise: there are first-rate classics departments or programs which are
 purely undergraduate and there are mediocre Ph.D. programs. Such
 quality distinctions cut across graduate/non-graduate lines and that

This content downloaded from 128.83.205.78 on Mon, 08 Aug 2016 18:21:39 UTC
All use subject to http://about.jstor.org/terms



 446 KARL GALINSKY

 should be an incentive to make any program as strong as possible.
 Again, the attainment of such quality usually is self-evident and has
 infinitely more to do with individual initiatives and the institutional
 context than being determined by the pronouncement of a graduate
 specialist in an "elite" institution; incidentally, it seems to this humble
 country Latinist that excessive preoccupation with peer approval fell
 by the way as long ago as the late books of the Iliad.

 Similarly, "elitism" defined as the elitist heritage of classics, if not
 liberal learning in general, is a very red herring for the classicist who
 wants to be a missionary-and given our small numbers, that is really
 what we are today. Latin instruction is flourishing in inner city
 schools in Philadelphia, Detroit, and Los Angeles; there is a crying
 need for more classicists to direct NEH-funded collaborative programs
 between school districts and universities; classics programs can be
 brought even to two-year colleges; and there are thousands of students
 studying Latin and classical civilization at state universities all over the
 country. Their serendipitous state of ahistoricism makes them happily
 unaware that classics in the past may have served "elitist" functions.
 That is totally irrelevant to the way we promulgate classics in this era.
 It is an era of unprecedented opportunity.5

 To give another example: when my department committed itself,
 sixteen years ago, to an archaeological excavation under the direction
 of my able colleague, Professor Joseph Carter, we did not want to
 replicate the traditional emphasis on citadels, temples, theaters, and
 other urban edifices. 80% or more of the Greco-Roman population
 lived in the countryside, and their lives had been totally neglected.
 Professor Carter simply went ahead with exploring the chora at
 Metaponto and pioneered a new approach in the process, which has
 become a much imitated model. He went ahead directly without
 spouting the currently fashionable rhetoric about the marginalized and
 oppressed and without denouncing the demonstrable elitism of his
 archaeological predecessors, let alone reciting an act of contrition for
 their sins. Substantive change can be accomplished without such
 posturing.

 3) Theory. Once more, it is useful to differentiate between myth
 and reality. Precisely because classics in this country has not been
 among the leading contributors to the discussion of literary or
 historical theory in recent decades, the effect of theory is sometimes
 overstated to the point where it is viewed as a magic wand that will
 ipso facto revitalize a hidebound discipline. A look at other depart-
 ments of literature shows that matters are not that simple, and that
 increased hermeticism can be one result. Or theory, as an uncreative
 alternative to intellectual precision or deeper spiritual values, becomes

 s One aspect of elitism is well documented, as Herbert Benario illustrates in his article
 on the APA (Crisis 285-94). That is what he calls elitism of place and region, i.e. the
 East Coast. Accordingly, the editors and the majority of the contributors to Crisis hail
 from there. That does lead to some insular perspectives.
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 an ontological commitment rather than an epistemological instrument.
 Accordingly, the inscription above the entrance of the academy today
 might often read "May no one without -isms enter." That can lead to
 a great deal of intolerance.

 The absence of a strong tradition of hermeneutic theory in classics
 over the past few decades has, in my opinion, been detrimental.
 Hermeneutics, as defined by August Boeckh,6 at a time when classics
 set the tone in such matters, after all provides simply an explanation
 of how we go about interpreting a text. The cessation of a continuing
 hermeneutic tradition in classics has produced such low-water marks
 as the continuing debate over Vergilian "optimism" and "pes-
 simism", a kind of poor man's (and woman's) deconstructionism
 which legitimately makes us look like impoverished relations on the
 contemporary interpretive scene; even the borrowing of Harvard's
 halo to give "pessimism" a respectable patina cannot cover up the
 lack of intellectual substance. More generally, another result of this
 lack has been a diffidence on the part of many American classicists
 toward anything that smacks of theory. This diffidence in part is a
 reaction formation against the excessive trendiness of some of the
 most vocal practitioners in other fields, and against overly schematic,
 one-dimensional and ultimately boring ways in which various theories
 or -isms have on occasion been applied to classical authors and
 subjects over the past two decades.

 I see considerable evidence that this is beginning to change. Many
 younger classicists in particular now are discerningly familiar with the
 contemporary discussion and its strengths and downsides. They draw
 on various theories eclectically as part of their general interpretive
 strategy, providing a clear rationale, in the spirit of Boeckh's
 postulate, for what they are doing, and using such theoretical
 perspectives to lead us back to the texts. In other words, there is a
 clear recognition of means and ends. I have noticed this in particular
 reading proposals for NEH fellowships. The classical time lag has
 saved us by and large from the trendiness, vatic cant, self-important
 posturing, solipsism, and dogmatism which produce fear and loathing
 on the theory trail. We have an opportunity now to be part of a more
 common-sensical, sophisticated, and judicious second generation that
 will further refine such approaches, and the concomitant intellectual
 discussion which ranges far beyond literature.7 Classicists, with their
 broadly humanistic and interdisciplinary perspectives, should not be
 absent from shaping this discussion.8 For, in actuality, the gap

 6 August Boeckh, Encyklopadie und Methodenlehre der philologischen Wissenschaf-
 ten, ed. E. Bratuschek (ed. 2, Leipzig 1886, repr. Darmstadt 1966) 76-77.

 7 As far as interpreting the U.S. Constitution, e.g., in terms of original intent and
 modern response; see, e.g., S. Levinson, "Law as Literature," Texas Law Review 60
 (1982) 373-403 with the responses, among others, of Gerald Graff and Stanley Fish; cf.
 Robert Bork, The Tempting of America (New York 1990) 217-18.

 8 Such as the debate comprised by the essays in W. J. T. Mitchell, ed., Against
 Theory. Literary Studies and the New Pragmatism (Chicago 1985); it would be too
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 between classics and modern theory often is not all that wide.
 Classical scholars have done much research, e.g., on intertextuality
 and interaction between author and reader long before these aspects
 received theoretical formulation.9 Theory, as indicated by Boeckh,
 simply demands that we now should do with fuller awareness what we
 are doing-a dimension missing far too often in the current interpreta-
 tion of Roman poetry, for instance. Ultimately, as always, it comes
 down to a matter of successful models: if some interesting and
 substantive work is done along these lines, it will find imitators.

 4) The Stanford Curriculum, Bill Bennett and Allan Bloom. The
 issues raised by this triad pose an obvious dilemma for classicists in
 this country. Do we want to pull the rug from under ourselves by
 agreeing that the importance of Greco-Roman culture should be
 diminished? Are we then prepared to relinquish some of our faculty
 positions to African-American studies and the like? The perceived
 dilemma, inflicted by the usual limiting dichotomies, seems to be that
 as a proponent of western civilization, one is nolens volens allied with
 Bennett and Bloom, an impression any politically correct humanities
 professor wants to avoid, of course.

 As in the debate about theory, there is plenty of middle ground
 here. First, even with all the hype endemic to the self-absorbed milieu
 of academe, the revisions in the Stanford curriculum and the
 protestants' doggerel about western civilization simply do not merit
 any further overreaction. By all accounts, the reality is that nothing
 much has changed. The same people still teach pretty much the same
 courses with pretty much the same books. So far from being a
 momentous educational breakthrough, the revisions, such as they
 were, fall into the common category of administrative expediency of
 managing (minority) student unrest by P.R.'?

 The real lesson, drawn from Stanford as well as the experience of
 many successful classics programs, is that in the curricular free-market
 economy typical of many of our colleges and universities classics can
 do very well indeed. Since there are few institutions with mandatory
 classics or western civilization courses, we must resist the coercion of
 mandated courses in other cultures, unless such requirements include
 both western and non-western cultures. In the free market, we will do
 better than many others because our field and the tradition in which
 we teach are incredibly rich and substantive. While insisting on high
 standards, they are undogmatic, adaptable, and susceptible to many
 approaches and interpretations. Bloom and Bennett represent one
 aspect of the latter, though by no means the only one. This is not the

 complacent for classicists to argue that in a world without theory, such a debate would
 not have been necessary in the first place.

 ' As Gerald Graff, Professing Literature: An Institutional History (Chicago 1987)
 reminds us (esp. in ch. 15), traditionalists or "conservatives" differ from the new
 theorists only in not having realized or systematized their presuppositions.

 10 See, e.g., 1. D. Barchas, "Stanford after the Fall," Academic Questions 3.1
 (1989-90) 28.
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 place to discuss their merits and demerits at length, but just pour
 epater les radicaux, let me highlight two central reasons-the forest
 instead of the trees, really-why they have found so much resonance
 within academe and, especially, outside of it. We could do worse than
 learn from them.

 The formative event for Bloom, conveniently ignored by his critics
 because his outlandish characterizations of today's students and
 working mothers offer easier targets, was the quick capitulation of the
 Cornell administration and social science/humanities faculty to stu-
 dent protests and threats in 1969. The lack of resolve to uphold, in
 actuality, the very moral and intellectual qualities which, especially as
 classicists, we constantly profess, does invite legitimate contempt from
 an outside world where most job holders are not protected by tenure.
 In practical terms, more backbone in tenure and curricular decisions,
 for instance, will only benefit our discipline. As for Bennett, he is a
 doer; it was he, as chairman of NEH, who put the money where
 everybody's mouth was by initiating the hugely successful program of
 summer seminars for secondary school teachers. It is deplorable that
 the pool of classicists willing to direct these and other projects is still
 far too small.

 To reiterate my principal theme: there are various roads to classical
 salvation. There are various approaches from which we can learn
 eclectically, and there are few inherent restraints on the flexibility of
 our discipline. What matters, most of all, is individual initiative,
 creativity, and persistence.

 III

 As a result, there are, as I said at the very beginning, many proven
 solutions to whatever crises Crisis manages to define in concrete
 terms. All one has to do is look around. But one also has to look
 ahead. Instead of recapitulating details of presently or traditionally
 successful programs, I want to conclude by identifying, albeit sum-
 marily, some areas in which there are further opportunities for classics
 as a discipline and profession. Most of them involve outreach and
 expansion.

 1) Adult education. Here we have reliable statistics for future
 growth instead of defective guesswork. To quote John Brademas:
 "Enrollments in adult-education classes are increasing three times as
 fast as the U.S. population and represent the area of greatest growth
 in postsecondary education. Serving this large number of older,
 part-time students is the next frontier of American higher
 education."" The maturity of this clientele is another plus for classics.

 2) Multiculturalism, properly defined as the study of the interaction
 of diverse cultures. Here Shelley Haley's comments on "Classics and
 Minorities" (Crisis 333-38) stand out for being unpretentious, concise,
 constructive and, as I can attest from working with minority recruit-

 1 Chronicle of Higher Education (May 2, 1990) BI.
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 ment programs for faculty, undergraduate, and, through the Mellon
 Fellowships, graduate students, entirely on target. To reiterate: from
 Hellenistic times on, the ancient world encompassed North Africa,
 Spain, and much of the Near East, and it comprised diverse cultures,
 races, religions, artistic and architectural traditions, etc. Some of the
 most prominent Roman writers and emperors were African and
 Hispanic. We do not need to resort to flawed and resentful scholar-
 ship, 'a la Martin Bernal, for a multicultural pedigree for Greco-
 Roman civilization; it's all there already. It presents us with an
 opportunity of studying these cultures from a fresh perspective and,
 by doing so in an academically honest way, of providing substance
 rather than doctrine and patronizing to multiculturalism in the
 curriculum. As in the case of theory, we should not simply use the
 excesses of such movements to stand aloof from them in complete
 disdain. Instead, we should identify those of their aspects which cry
 out for the kind of substance which classicists can well provide-it is
 time to lead and act rather than react.

 3) Two-year colleges. The splendid example of Richland College in
 Dallas and its cooperative classics concentration, due to the initiative
 of Dr. Nanette Pascal, is a good model for further initiatives of this
 kind. So is the involvement of faculty from four-year institutions in
 the development of such programs. With the help of an NEH grant
 the Richland program established a coordinated classics program with
 participating faculty from humanities and social studies. Guidance was
 provided, especially through two summer institutes, by classics faculty
 from the University of Texas at Austin, Southern Methodist Univer-
 sity, and the University of Texas at Arlington-I guess we just did not
 know about tiers at the time. For the record, the APA did have a
 subcommittee (composed of Zeph Stewart, Mark Morford, and
 myself) of the Board of Directors in the early eighties to provide some
 planning and recommendations for developing classics programs in
 two-year institutions.

 4) "Disseminating reliable information about the ancient world to a
 wider public." Both the phrase and the desideratum are borrowed
 from Lucius R. Shero's short history of the APA published in 1964.12
 By coincidence, the National Endowment for the Humanities was
 chartered in the same year. Outreach is simply vital; it does, of
 course, require more hard work, commitment, and imagination than
 mere hand-wringing about crises or one's own particular predicament
 at an institution of whatever tier. But there are plenty of opportuni-
 ties; here is a mere sample.

 a) Besides regular liaison with high schools and elementary schools,
 active outreach to this sector involves summer institutes and seminars
 for secondary and elementary school teachers and collaborative
 programs between a local university (or college) and school district to

 12 The American Philological Association: An Historical Sketch (Philadelphia 1964)
 43-44.
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 strengthen humanities areas like world literature. All these are NEH
 programs. Joseph O'Connor of Georgetown University and Robert
 and Michelle Wilhelm of Miami University in Ohio in particular have
 provided models for successful institutes of this kind.'3

 b) Short courses, as on Saturdays, through continuing education for
 special target clienteles such as doctors, lawyers, and travel consult-
 ants.

 c) Fund raising: identifying and cultivating patrons in the commu-
 nity. This is by no means a prerogative of "elite" schools; I have seen
 successful efforts of this kind by classics departments at inner city and
 rural state universities. An established tie-in at many institutions is
 alumni tours.

 In other words, it is important to go beyond academe and
 communicate with other constituencies rather than talk to our own.
 Other academic disciplines, in fact, do this routinely. It is high time
 that time-consuming efforts such as securing and administering outside
 funding become part of the classical academic culture and its
 recognized reward structure along with the traditional categories of
 publication and teaching effectiveness.

 5) Attentive study of the role of classical trends in contemporary
 American culture. To return to the example I gave earlier: the
 emergence of classicism in post-modern architecture has been accom-
 panied by a lively debate analogous to the academic debate about
 classics (in the larger sense) in the curriculum. The resilience and
 broad perspective of these practitioners are something we can learn
 from. We are not the only keepers of the classical tradition and there
 is a need for mutual encouragement and alliances.

 6) Limit Ph.D. study to five years. John D'Arms, one of the
 several classicists who currently are graduate deans, deans, or presi-
 dents at major universities-not a bad record for a profession
 supposedly in crisis-has recently made an overdue and well-reasoned
 case against overly long graduate study in the humanities, which has
 ballooned to an average length of almost ten years.'4 I would like to
 add a few supporting observations, especially in regard to our
 profession.

 Among many other bad results, the protracted course of graduate
 study has produced a mentality that (a) graduate study is primarily the
 acquisition of knowledge, and since knowledge in our interdisciplinary
 field is quite comprehensive, graduate study must therefore be
 correspondingly extensive; and (b) the Ph.D. is the pinnacle of

 13 The due recognition given these projects in such broadly based publications as the
 AFT's American Educator ("Classics are for Kids," Spring 1990, pp. 35-40) starkly
 contrasts with their barely being mentioned in a footnote in Crisis.

 14 Chronicle of Higher Education (January 17, 1990) B2. At the time this article was
 written, a six-year limit (i.e. students-in all disciplines-who do not complete the
 requirements for a Ph.D. in six years will not be allowed to teach any more) was
 announced by deans Pollitt and Kagan at Yale, drawing predictable howls of protest
 (NY Times, July 23, 1990, p. B4); both deans are classicists.
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 long-term effort rather than the threshold of an even longer-term
 effort. As for (a), no, graduate study, besides providing a basic
 knowledge, is primarily a way to learn approaches, methods, and how
 one goes about opening up new fields of research and interest for the
 prospective practitioner; the acquisition of further knowledge and
 development of further interests are precisely-and related to (b)-a
 lifelong enterprise. As we saw earlier, that attitude is essential for
 keeping classicists, who are handicapped by the small size of their
 departments, from going stale; it is anything but helped by the current
 system of time-serving in graduate school. Furthermore, this leads to a
 similarly skewed perspective on tenure: instead of being properly
 regarded as another waystation or promissory note for continuing
 accomplishments and vitality, tenure all too often assumes the
 dimensions of the apex of a career. That is part of the mindset behind
 the various tenure flaps currently involving humanities faculty.

 An attendant result is the diminished willingness and ability on the
 part of Ph.D.'s advanced in age and sheltered by too many years of
 graduate life to cope successfully with the real shift-more real than
 any theoretical and posited paradigm shifts-i.e., the attitude at any
 university that classics is not owed a guaranteed existence. More is
 expected of departments and individuals in terms of overall activity
 (such as securing outside funding) than mere teaching and some
 publication. That is different from the state of the profession thirty
 years ago, or whenever the Golden Age occurred. The resulting
 resentment and frustration can lead to convenient demonologies which
 ignore that successful solutions exist.

 What we need, therefore, is no more than five years (at most six, if
 a fellowship for study abroad is obtained) of Ph.D. study and more
 emphasis on post-Ph.D. and post-tenure continuing education and
 faculty development. That is one of the purposes of the NEH summer
 seminars and institutes for college teachers, but universities should do
 more along these lines on a regular basis. Again, such programs and
 attitudes are a matter of course in other professions.

 7) More good scholarship. As Zeph Stewart has recently pointed
 out, there is still so much to be done in terms of worthwhile
 projects.'5 Similarly, Ramsay McMullen's essay on "History in
 Classics" in Crisis (pp. 242-50) is one of the best of the lot: without
 excess verbiage or inflated generalizations, it identifies four areas of
 ancient history for further productive work. It is ultimately on the
 continuance of such work that the credibility of our discipline is
 based.

 IV

 These comments are not meant to be exhaustive. If classics seems
 like a marginalized discipline today, it should not follow the currently

 ' "'Changing Patterns of Scholarship as seen from the Center of Hellenic Studies,"
 AJP 111 (1990) 263.
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 fashionable trend of marginalized (or more correctly, self-perceived
 marginalized) entities towards self-pity, rancor, entropy, let alone
 consequent calls for empowerment by protective mandate. My basic
 argument is that the challenges we are facing are exciting, rewarding,
 and can be met.

 University of Texas at Austin, KARL GALINSKY
 American Academy in Rome

 CW 84.6 (1991)

 16 I am grateful to Robert Wilhelm, Stephanie Katz, and Jerry Clack for some helpful
 suggestions.

 LATIN PLACEMENT SERVICE
 The Latin Placement Service of the Classical Association of the Atlantic States is
 now accepting registrations from candidates who seek full-time or part-time
 employment for the 1992-93 academic year teaching Latin, or Latin in combination
 with another subject, at the middle or secondary school level. This service is
 available to all classicists regardless of CAAS membership.

 The following procedure will be observed:

 -Candidates may submit registration forms at any time until June 1, 1992, but
 are encouraged to do so at the earliest opportunity.

 -The Placement Service will send copies of each candidate's registration form to
 any school which notifies the Placement Service that it has a position available
 for 1992-93.

 -After January 1, 1991, the Placement Service will distribute periodic bulletins
 (approximately one per month) to candidates giving the addresses and telephone
 numbers of the administrators seeking teachers.

 It should be noted that the majority of positions will be for teachers of Latin in
 combination with another subject, such as English, German, French, Spanish,
 Italian, social studies, etc.

 A fee of $15.00 per annum will be charged each candidate to help defray the
 printing and mailing expenses.
 To register with the Latin Placement Service, request a registration form from:

 Professor John C. Traupman
 Department of Classics
 St. Joseph's University
 Philadelphia, PA 19131
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