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Abstract 

 

“Feeling a Part of Something Bigger Than Myself”:  Arts Integration in 

One University Level Course 

 

Hillary Claire Vincent, M.A. 

The University of Texas at Austin, 2016 

 

Supervisor:  Christina Bain 

 

 

 

The purpose of this study is to investigate students’ perceptions of arts-based 

learning strategies in one university arts integration course. This case study examined one 

Fine Arts course at The University of Texas at Austin titled "FA 308: Arts Integration for 

Multidisciplinary Connections" from Fall 2014. This study focused on students' 

perceptions on arts-based learning strategies learned in FA 308 by collecting artifacts and 

interviews. The participants for this study were 37 undergraduate students enrolled in FA 

308. Four of the 37 participants were interviewed in Fall 2015 to shed light on their 

perceptions regarding what arts-based learning strategies were most significant to each of 

them. The findings of this study suggest that the majority of students found several arts-

based learning strategies from FA 308 effective. Therefore, it is proposed that arts-based 

learning strategies contribute to 21st century learning skills that inevitably benefit 

students as they prepare to enter the workforce. 
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Chapter 1: Introduction to the Study 

INTRODUCTION 

This study explores the perceptions of students enrolled in one Fine Arts course at 

The University of Texas at Austin titled “FA 308: Arts Integration for Multidisciplinary 

Connections.” Students enrolled from Fall 2014 were the participants for the study. I was 

most interested in learning how the course benefitted students, from their perspective. In 

order to understand this question, data was first collected from the self-reflective final 

exam. Along with this information, five semi-structured interviews were conducted in 

November of 2015 to determine the longitudinal outcomes of the course. This study 

provides a detailed description of the course as well as the learning outcomes from it. 

Focusing on students’ perspective of arts-based learning strategies utilized in the course, 

this case study reports the learning outcomes according to the students. 

PROBLEM STATEMENT 

In recent history, arts programs in schools across the nation are at risk of being 

discontinued by boards of education, principals, and state legislatures who are pressing 

for mathematics and science achievement (Burnaford, Brown, Doherty, & McLaughlin, 

2007). Because of these goals, American education has been driven toward teaching 

concepts in science, technology, engineering and math (STEM) above the arts. As a result 

of the straightforward nature of STEM education, scholars like Sousa and Pilecki (2010) 

argue that many skills such as creative thinking and problem solving are not cultivated in 

STEM. They suggest that integrating the arts with STEM will create a more wholesome 

educational experience that prepares students to enter the workforce.  

Sousa and Pilecki’s argument originates from a framework seen in Figure 1 

defined by the Partnership for 21st Century Skills. This organization defines 21st Century 
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Skills as creativity, critical thinking, problem solving, decision making, communication, 

collaboration, information and communications technology (ICT), citizenship, life and 

career, and personal and social responsibility. 

 

 

Figure 1: Framework for 21st Century Learning (image source: Partnership for 21st 
Century Learning, 2007). 

Integrating the arts with STEM will simultaneously teach students the STEM 

education that state legislators are pressing for, as well as the 21st century learning skills. 

When the arts are integrated into STEM education, a new movement named STEAM 

(science, technology, engineering, arts, and math) is formed. Many programs across the 

nation have joined the effort to support the STEAM educational concept, like the A+ 
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Schools Program. The A+ Schools Program, created in 1995, is a whole-school reform 

model that combines interdisciplinary teaching and daily arts instruction into every aspect 

of a child's learning. After a four-year evaluation of the program from 1996-2000, results 

showed significant effects on student's engagement in the curriculum and improved their 

attitudes, attendance, and behavior (A+, 2001). Likewise, this integrated arts effort is 

reflected in higher education with courses such as the introductory undergraduate course 

FA 308: Arts Integration for Multidisciplinary Connections. The course was first taught 

at The University of Texas at Austin in Fall 2012. 

One goal of this college course aligns with 21st century skills by creating 

meaningful experiences in the arts that prepare students to use arts-based learning 

strategies in their future professional careers. FA 308 provides students with learning 

experiences in and through four art forms: theatre, dance, music, and visual art. After 

exposure to each individual art form, students learn how two art forms, visual art and 

theatre, or music and dance, can be integrated together. Then in a final project, students 

choose one or two art forms to integrate with their future professional career. For 

example, a group of biology students taught the basic steps of mitosis by having their 

participants act out each stage of mitosis. Students were gathered in groups of four or five 

and each were assigned a stage of mitosis. They then worked together to physically 

represent their assigned stage, and the rest of the class guessed what stage they were 

representing. This arts-based learning strategy is called Frozen Images, where 

participants observing a group of people creating a frozen image make meaning of what 

they see1. The facilitators guide dialogue around the images made by students, prompting 

them in visual thinking strategies to describe what they see and how to interpret it. 

                                                
1 Arts-based learning strategies employed in FA 308 can be viewed in detail on the Drama Based 
Instruction website at: http://dbp.theatredance.utexas.edu. 
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Students who participated in this activity reported that when they embodied a specific 

stage of mitosis they were focused on what makes that stage unique from the others 

physically, thus employing critical thinking skills. 

This case study closely examined 37 college student’s perceptions on integrating 

the arts into their future professional careers, after taking FA 308: Art Integration for 

Multidisciplinary Connections at The University of Texas at Austin in Fall 2014.  

CENTRAL RESEARCH QUESTION 

This thesis was driven by one central research question: in conducting a case 

study with one class of college students, how does their perception of integrating arts-

based learning strategies into their future professional careers change after taking FA 

308: Arts Integration for Multidisciplinary Connections at The University of Texas at 

Austin? A sub question for the study was: from the immediate end of the course in 

December 2014 to a year later in November 2015, how does the undergraduates’ 

perception change regarding the use of arts-based learning strategies taught in the class? 

DEFINITIONS OF TERMS 

Arts Integration emerged from teaching methods designed to engage students in 

learning. Dewey proposed that subjects be reorganized so that “the interdependence of 

knowledge and the relationship between knowledge and human purpose would be made 

clear” (Kliebard, 2004, p. 149). In 1936, the National Council of Teachers issued a 

landmark report which combined subject-specific learning with interdisciplinary and 

integrated options (Weeks, 1936). For the purpose of this study, arts integration is defined 

as a pedagogical approach to teaching that uses one or more art forms to deepen 

understanding and support non-arts and arts curricular learning objectives in the 
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classroom (Bowell & Heap, 2001; Burnaford, 2009; Dohahue & Stewart, 2010; Luftig, 

2000; PCAH, 2011; Rabkin & Redmond, 2004; Silverstien & Layne, 2010). 

Arts-Based Learning Strategies are reflected in a project developed by Harvard 

University in 2003 called Project Zero. The project was called the Artists Habits of Mind, 

which lists eight disciplined habits of mind that the arts purposefully foster. For the 

purpose of this thesis, arts-based learning strategies can be found explicitly in the Artist 

Habits of Mind (Harvard College, 2003). These habits are uniquely cultivated in the arts 

and are necessary for learning in all content areas in life. They are as follows: 

 
1.   Develop craft: Learning to use tools and materials. Learning the practices of an art 

form. 
2.   Engage and persist: Learning to take up subjects of personal interest and importance 

within the art world. Learning to develop focus and other ways of thinking helpful to 
working and persevering at art tasks. 

3.   Envision: Learning to picture mentally what cannot be directly observed, heard, or 
written and to imagine possible next steps in making a piece. 

4.   Express: Learning to create works that convey an idea, feeling or personal meaning. 
5.   Observe: Learning to attend to visual, audible, and written contexts more closely than 

ordinary “looking” requires; learning to notice things that otherwise might not be 
noticed. 

6.   Reflect: Learning to think and talk with others about one’s work and the process of 
making it. Learning to judge one’s own and others’ work and processes in relation to 
the standards of the field. 

7.   Stretch and Explore: Learning to reach beyond one’s supposed limitations, to explore 
playfully without a preconceived plan and to embrace the opportunity to learn from 
mistakes and accidents. 

8.   Understand Art World: Learning about the history and practice of the art form. 
Interacting with other artists and the broader arts community. 

Constructivist Learning is a learning theory that suggests people create knowledge 

and meaning based on their personal life experiences (Silverstein & Layne, 2010). Dewey 

(1916), Piaget (1973), and Vygotsky (1978) have suggested that learners build on prior 

knowledge to construct new knowledge. Guided by basic developmental skills, students 

develop their own knowledge through active learning, collaboration, and discovery 
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(Dewey, 1916; Piaget, 1973). The instructor in a constructivist learning environment is 

not the focal point, differing from traditional forms of education. Dewey (1916) argued 

that the instructor's role should be to define boundaries and present problems while 

guiding students through their own specific processes of learning. Unlike Dewey, 

Vygotsky (1978) suggested that students not only build upon their past experiences but 

also by working with other students and instructors in collaborative ways. While 

constructivism is not a 21st century idea, the ideas employed in a constructivist learning 

environment employ multiple 21st century learning skills. 

For the purpose of this study, constructivist learning strategies are defined as an 

approach applied to various disciplines that is grounded in the belief that learning is 

actively built, experimental, evolving, collaborative, problem-solving, and reflective 

through a creative process (Dewey, 1916; Piaget, 1973; Silverstein & Layne, 2010; 

Vygotsky, 1978). FA 308 employs a vast array of constructivist learning methods.  

The 21st Century Learning Skills is a framework that illustrates the skills students 

need in order to succeed in all avenues of 21st century life including work, personal life, 

and citizenship.  Figure 1 provides a visual diagram of the 21st century framework. 

Education experts, business leaders, and teachers collaboratively created this framework. 

Key subjects and themes in the framework include global awareness, financial literacy, 

economic understanding, business and entrepreneurial literacy, civic literacy, health 

literacy, and environmental literacy. Skills involved in 21st century learning are: 

creativity, innovation, critical thinking, problem solving, communication and 

collaboration, information literacy, media literacy, flexibility and adaptability, initiative 

and self-direction, social and cross-cultural skills, productivity and accountability, and 

leadership and responsibility (Partnership for 21st Century Skills, 2009). 
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STEM is an educational framework originally designed to increase learning in 

subjects of science, technology, engineering, and math (STEM). In 1957, the launch of 

the Russian Satellite Sputnik caused a realization that the United States was far behind 

Russia in scientific discovery. In President Eisenhower’s famous speech after the launch 

of Sputnik, he challenged Americans to increase education and professionals in the fields 

of science and engineering saying “they [Russia] are producing graduates in these fields 

at a much faster rate … We need scientists ten years ahead” (Mohr-Schroeder, 

Cavalcanti, & Blyman, 2015, p. 7). Very quickly thereafter, the National Aeronautics and 

Space Administration (NASA) was formed in 1958 (Mohr-Schroeder, Cavalcanti, & 

Blyman, 2015). 

Although the call to action in STEM significantly heightened after the 1957 

Sputnik launch, the United States has had an extensive history of recognizing the 

importance of scientific issues, phenomena, and research, and can be seen in policy by 

President George W. Bush’s Administration with American Competitiveness Initiative 

(2006), which was a call to action addressing training more highly-qualified mathematic 

and science teachers, increasing the number of people involved in innovation and 

providing additional grant money to schools to encourage them to more readily adopt and 

implement research-based mathematics curricula. These events, along with numerous 

others created an educational framework that focuses on science, technology, 

engineering, and math. 

STEAM is an educational framework derived from STEM that incorporates the 

arts with science, technology, engineering, and math. STEAM frameworks recognize that 

in order to be successful in technical fields, individuals must also be creative and use 

critical thinking skills. These skills are best developed through exposure to the arts. The 
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goal of STEAM education is to foster innovation that comes with combining the skills of 

a scientist or technologist with that of an artist or designer (Sousa & Pilecki, 2010). 

RESEARCH METHODS: CASE STUDY 

Merriam (1988) defines a case study as the investigation of a particular 

phenomenon, bounded within a specific system. Yin (2003) asserts that case studies are 

the preferred method in conducting research related to a how or why question. This study 

is best classified as a case study because it is bound by one specific course during one 

semester with 37 college students. The data collected came directly from the 37 

participants in students’ responses to a summative reflection assignment which was then 

triangulated with four semi-structured interviews. Documents were gathered through 

Canvas, an online platform used by many universities where students electronically 

submit assignments for grading. The four students who participated in interviews were 

randomly selected from a variety of ages and majors.  

According to Creswell (2009), qualitative observations are those in which the 

researcher takes field notes on the behavior and activities of individuals at the research 

site (p. 181). Although I did not observe the class or students in FA 308 from Fall 2014, I 

served as a teaching assistant for the course one year later in Fall 2015 and Spring 2016 

which gave me insight to the structure and function of the course. However, this course 

has different instructors each semester as well as new students, so my research focused 

on the written responses, interviews, and Fall 2014 syllabus, which was purposeful so 

there would not be any conflicts of interest as I did grade student assignments during Fall 

2015 and Spring 2016. 
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Data Collection and Analysis 

The main source of data collected were the take home final exams in FA 308 (see 

Appendix A). Specifically, I examined one self-reflective essay question that states: 

“What will you take from this course? What ideas/practices will be most useful as you 

move forward through your degree and into your professional career? Consider your 

goals for this course; did you accomplish what you wanted to accomplish in this course? 

Why?” While the entire exam was collected and analyzed, this question served as the 

primary focus.  

Data was analyzed by sorting responses based on student majors. Overall, data 

analysis determined if the students who consider using arts-based learning strategies in 

their future professional careers share commonalities. Beyond the commonalities found 

in student majors, I also reported on descriptions of applying arts-based learning 

strategies to students’ future careers. Inductive analysis assisted me in identifying 

patterns in the data. Four themes emerged from these patterns. All themes that emerged 

were directly related to the central research question: what is their perception of using 

arts-based learning strategies and does it change? 

Follow-up interviews were conducted in Fall 2015, one year after the completion 

of the course, with four randomly selected students from a variety of grade levels and 

academic majors. Audio recording during interviews assisted me in transcribing useful 

information on specific students’ perspectives. The inductive analysis method assisted in 

identifying themes that emerged from these interviews, which were condensed into a 

brief summary and narrative of each participant (Thomas, 2003). 

MOTIVATIONS FOR RESEARCH 

Certain personal experiences have influenced motivations for this study. I was an 

active child who always pushed my physical limits, which ultimately cost me a couple of 
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broken bones and sprained ankles. In elementary school I struggled to stay engaged in the 

typical classroom setting which focused on verbal instruction. I then discovered I was a 

kinesthetic and visual learner. My middle school experience was centered around 

athletics and art, but at this time I became interested in science. 

My parents and other adults were impressed by my artistic talent at this young 

age. I often received compliments on my artwork followed by questions about my 

interests. Upon realizing science was a favorite subject of mine, as well as my best 

academic subject, a sense of confusion often came across the adult’s face. Reflecting on 

these experiences, even at that age, I knew I was defying a norm in my community by 

excelling at science and art while also competing on three different athletic teams.  

I did not understand why some adults were surprised by my diverse interests. As a 

child I only knew I enjoyed both science and art. As an adult I have come to realize both 

these disciplines developed my creative abilities, problem solving skills, and offered 

hands-on learning experiences. I found comfort in being an athlete, artist, and student 

who loved science. Understanding how these disciplines connect has always been a part 

of my life. This thesis is an opportunity to provide connections between the arts and other 

disciplines, from the perspective of college students. 

LIMITATIONS OF STUDY 

This study is limited to the students enrolled in FA 308 at The University of 

Texas at Austin in Fall 2014. In a class of 47 students, 37 signed a consent approved by 

UT’s Institutional Review Board (IRB) (Appendix B for consent form). Of those 37 

students, four were randomly selected for interviews in November 2015. The scope of 

this study focuses on one class in 2014, but the course is evolving with new instructors 

each year. I did not examine the academic success of the course or the effectiveness of 
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each instructor. My analysis is limited to the student perspective regarding their 

understanding and application of arts-based learning strategies to their professional 

careers. It is important to note that the student’s final grade and overall academic success 

in the course could influence their opinions on the effectiveness of arts-based learning 

strategies.  Prior arts experiences could also influence students’ “opinions” regarding 

whether or not to use these types of strategies in their personal and professional 

endeavors. 

SIGNIFICANCE OF STUDY 

The longitudinal results of this Fine Arts course have gone unreported. Although 

previous instructors of the course speak of the tremendous success and strong instructor 

evaluation scores support their claims, this study examines how 37 students perceived 

arts-based instruction via their written reflections in the take home final exam, then to 

what degree they applied these strategies a year later. In short, did arts-based strategies 

“stick” with undergraduate students? If so, to what degree? 

In Fall 2015, this popular course enrolled 47 students and had a waiting list of 

more than fifty students. While there is a high demand for enrollment, the question still 

remains if arts-based learning strategies introduced in FA 308 are continuously used by 

students after taking the course. 

With the current climate of high stakes testing in education, it is increasingly 

important to examine how arts learning can contribute to the overall learning experience 

of students. The arts, like other subjects that are not subjected to standardized 

assessments, are largely overlooked. This college course was designed to stimulate 

students’ creative thinking and expand students’ knowledge of an experience in arts 



 12 

integration while demystifying common educational perceptions about the arts and 

education.  

CONCLUSION 

This study highlights the potential learning benefits in arts integration for college 

students. Through this case study, a critical lens is applied to college students’ 

perceptions on arts integration. Arts integration can be a meaningful way for students to 

engage in active learning. Dewey’s theories of hands-on learning are reflected in arts 

integration practices as it asserts that students must be engaged in educational 

environments and create personal connections to curriculum (Dewey, 1938). Art is an 

avenue for this, and by integrating it with other disciplines we cultivate skills that 

contribute to effective ways of learning. This study closely examines college students’ 

perceptions regarding the integration of the arts into their future professional careers after 

taking FA 308: Art Integration for Multidisciplinary Connections at The University of 

Texas at Austin in Fall 2014. 
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Chapter 2: Literature Review 

INTRODUCTION 

Much of the research in the field of arts integration thoroughly examines the 

definitions associated with the term (Bowell & Heap, 2001; Burnaford, 2009; Dohahue & 

Stewart, 2010; Luftig, 2000; PCAH, 2011; Rabkin & Redmond, 2004; Silverstien & 

Layne, 2010). While there are also numerous studies available demonstrating the success 

of students engaged in an arts integrated curriculum at the elementary, middle, and 

secondary school level (Barry, 2010; Burnaford, 2009; Catterall, 1999; Corbett, 2001; 

Ingram & Seashore, 2003; Smithrim & Upitis, 2005; Spina, 2006; Walker, Tabone, and 

Weltsek, 2011), there are few studies illustrating the impact it can have on college 

students and professionals in the workforce. Providing an analysis of existing literature 

on arts integration, this review begins by defining the term arts integration. Providing an 

in depth look at various arts integration educational models, the historical context of arts 

integration is examined. Awareness of history dealing with arts integration is necessary in 

order to consider its future place in American education. After discussing the historical 

context, a detailed review of the STEM vs. STEAM approaches is provided. Following 

the STEM section, this chapter discusses the constructivist nature of arts integration, 

illustrating the importance of 21st century learning and how the Artists Habits of Mind 

are applied in FA 308. Concluding the chapter is an analysis of the current challenging 

climate of arts in American education. It is important to note that issues regarding the role 

for arts in schools profoundly affects frameworks and models for arts integration.  

DEFINING ARTS INTEGRATION 

While varying definitions of arts integration exist in educational literature, for the 

purpose of this study arts integration is defined as a pedagogical approach to teaching that 
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uses one or more art forms to deepen understanding in non-arts and arts content areas 

(Bowell & Heap, 2001; Burnaford, 2009; Dohahue & Stewart, 2010; Luftig, 2000; 

PCAH, 2011; Rabkin & Redmond, 2004; Silverstien & Layne, 2010). Lajevic (2013) 

offers a helpful definition for the term that resonates in this study, stating “arts 

integration, a complicated term with no one universal meaning, can be explored as a 

dynamic process of merging art with another discipline(s) in an attempt to open up a 

space of inclusiveness in teaching, learning, and experiencing” (p. 42).  

Arts integration strategies are constructivist, focusing on the process in which a 

student constructs meaning. In contrast, more traditional forms of education (like STEM) 

focus on teaching to the end product, commonly measured by an exam. Many scholars 

note the most critical issue involved with integrating the arts with other subjects is 

finding the balance of what content is taught in the arts and content from the non-arts 

subject (Bates, 2000; Bowell & Heap, 2001; Kliebard, 2004; Winner & Hetland, 2000). 

The arts have the capacity to make learning more relevant to each student’s personal life, 

as constructivist methods encourage students to develop their own knowledge through 

active learning, collaboration, and discovery (Dewey, 1916; Piaget, 1973). 

Potential Benefits of Arts Integration     

While this thesis focuses on the perspectives of undergraduate students enrolled in 

one arts integration course, an overview of related research helps ground the study. The 

arts encourage student engagement, and research shows that arts learning strategies 

contributes to significant positive change in student learning across the curriculum 

(Deasy, 2002; Lee, et. al, 2015; Winner & Hetland, 2000). As discussed in Chapter 1, the 

A+ Schools Program implemented a four-year district-wide reform integrating the arts in 

all subject areas in 1996. After a four-year evaluation of the program from 1996-2000, 
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results showed significant effects on student's engagement in the curriculum and 

improved their attitudes, attendance, and behavior. Researchers found that students’ 

attitudes toward school, attendance, and academic achievement improved (A+, 2001). 

Similarly, Moore and Caldwell (1990) investigated the benefits 15 high school students 

had when engaged in 45 minute arts-based sessions focusing on developing character for 

15 weeks. They discovered that students who received instruction through an art-based 

strategy had significantly greater gains in their writing skills than students who received 

the instruction without the arts-based learning strategies during the same period. Another 

study randomly selected middle school students and assigned an arts-based intervention 

where they engaged intensely in theatre and dance activities. These students had a 

significantly better understanding of electrolysis of water than did students who were 

taught in a traditional lecture format (Saricayir, 2010). The benefits of arts integrated 

learning are supported by The President’s Committee Report (2011), which is an 18-

month in-depth review of the arts in American education. Results from this report 

indicate that the arts contribute to student improvement in engagement in the classroom, 

building creativity, and nurturing innovative thinking skills (PCAH, 2011). 

To summarize, through multiple studies (Barry, 2010; Burnaford, 2009; Caldwell, 

1990; Catterall, 1999; Corbett, 2001; Ingram & Seashore, 2003; Saricayir, 2010; 

Smithrim & Upitis, 2005; Spina, 2006; Walker, Tabone, and Weltsek, 2011), research 

shows that arts integration pedagogies have impacted students’ overall lives and learning 

positively. Throughout the last decade, increased attention has turned to research in the 

field of arts integration. Historically, arts integration received little research activity, 

however this concept of an integrated approach has played a role in society’s learning 

development since the Renaissance. 
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HISTORICAL CONTEXT 

Arts integration, the idea of connecting arts disciplines with learning in another 

discipline, is not a new concept. This idea was personified in the Renaissance with 

figures like Leonardo da Vinci and Michelangelo Buonarroti, as these men saw no 

boundaries between art and science. Therefore, the concept of an integrated approach by 

an individual who applies the arts to a typically non-arts based profession, does have 

roots in these historic figures (Burnaford, Aprill, & Weiss, 2001). 

In more recent American education, arts integration has roots in the 1920s 

Progressive Movement, pioneered by John Dewey. Dewey proposed that educational 

subjects be reorganized so “knowledge and the relationship between knowledge and 

human purpose would be made clear” (Kliebard, 2004, p. 149). As an advocate for 

experiential learning, the project based nature of the arts lend themselves to Dewey’s 

beliefs in learning by doing. Therefore, art was integrated across Dewey’s proposed 

curriculum. For example, this approach required students to use art materials to visually 

represent information learned in other subjects. Fine art advocates eventually criticized 

this idea, as it focused too much on the primary academic subject and devalued art’s 

intrinsic worth. Bates (2000) writes, “art content was not actually taught; art activities 

were simply used to support teaching of other subjects” (p. 196). 

While arts integration was continuously pursued throughout the 1920s-1980s, the 

concept gained little attention and research (Kliebard, 2004). The concept of arts 

integration regained national attention when public schools partnered with community art 

organizations in the 1970s (Remer, 1996). In 1992, the National Arts Association (NAA) 

published a Joint Statement on integration of the arts with other disciplines and with each 

other that serves as a position statement for many national arts advocate groups like the 

American Alliance for Theatre and Education (AATE), the National Association for 
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Music Educators, the National Art Education Association (NAEA), and the National 

Dance Association (NDA). This statement recognizes the issues raised in the Progressive 

Movement, saying they encouraged “well designed and well taught” integrated courses 

(NAA, 1992). While cautioning educators to avoid similar mistakes made in the 

Progressive Movement, The NAA’s Joint Statement endorsed the use of art instruction as 

a means of enriching the teaching of other subject matter. While this approach continues 

to be debated, a main question remains regarding how to measure “well designed and 

well taught” art integration programs. 

Likewise, critics of arts integration argue that there are not enough opportunities 

for teachers to seek professional development in arts integration strategies. If professional 

development in arts integration was more readily accessible, how would it be funded? 

While this challenging issue remains, the clear benefit of the integration of the arts with 

other subjects shows enormous promise for student improvement in engagement in the 

classroom and creative thinking skills (PCAH, 2011) 

Historically, art appears in some capacity in every culture ever discovered (Sousa 

& Pilecki, 2013). There have been a number of cultures, even some existing today, that 

do not including reading or writing. Sousa and Pilecki (2013) suggest that art has the 

ability to be more valuable than reading and writing in certain cultural circumstances 

because it provides an outlet for cognitive, physical, and emotional activities to be 

represented. They argue that the arts are a basic need of the human experience and are 

necessary for survival. As funding for K-12 arts programs decrease, a course like FA 308 

is important because it provides college students with another opportunity to engage with 

the arts before entering their respected professions in society. 

While much of the existing literature on arts integration focusing on K-12 

schooling (e.g., A+, 2001; Bowell & Heap, 2001; Burnaford, 2009; Dohahue & Stewart, 
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2010; Luftig, 2000; PCAH, 2011; Rabkin & Redmond, 2004; Silverstien & Layne, 2010), 

with a growing emphasis on higher education in American society, arts opportunities in 

higher education should be more prevalent (Ritz, 2011). In 2005, Ross Miller, Director of 

Programs for the Office of Education and Quality Initiatives with the Association of 

American Colleges and Universities, reinforced the idea for integrative learning 

experiences in higher education by calling colleges and universities to action to 

implement more integrative learning experiences in curriculum provided to students of all 

majors. Advocating for colleges and universities across America to include the arts in 

more degree plans from 2005-2008, we soon see an extensive report published by the 

President’s Committee reinforcing this idea at the K-16 level. 

The President’s Committee on Arts and Humanities (PCAH, 2008) released a 

report titled, “Reinvesting in Arts Education: Winning America’s Future Through 

Creative Schools,” in support of K-16 American arts education. This document addresses 

the issues American education faces when the arts are eliminated from the curriculum. 

For example, as a landmark report PCAH demonstrates how integral the arts and 

humanities are to a complete education that gives young people the capacity to innovate 

and meet the challenges of a global marketplace. Barnes (2008) has pointed out that it 

had been more than a decade since any federal entity comprehensively examined arts 

education data in the United States. During that time, there have been important 

developments in arts education research, as well as major shifts in the landscape of 

American education in the form of “No Child Left Behind” legislation and increasing 

economic pressure. 

PCAH conducted an in-depth review over 18 months focusing on the challenges 

and opportunities faced by arts education in America. During the review, the President’s 

Committee sought out nationally recognized educational leaders, visited schools, 
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surveyed recent research, and talked to stakeholders across the U.S. who were working in 

the field of arts education (PCAH, 2008). 

Schools are improving test scores and fostering their students’ competitiveness in 

the workforce by investing in arts education strategies, even in the toughest 

neighborhoods. PCAH concludes the report by calling for more arts integration work at 

the university level. As multiple universities have created arts-based pedagogy courses 

(e.g., The University of Texas at Austin, Stanford University, and The Ohio State 

University), the future of arts integration at the university level is bright. While PCAH 

strongly supports any arts-based pedagogy, arts integration is referred to as “the most 

significant innovation in the field over the last two decades” (2011, p. 40).  

Models and Practice 

As discussed in the historical context section of this chapter, focus has previously 

been on what content is taught in order for something to qualify as arts integration. 

Robinson (2013) offers a perspective on the definition of arts integration, stating that 

“arts integration can best be understood, because of the lack of consensus on any one 

definition, as being defined by three categories: arts integration as learning through and 

with the arts, arts integration as a curricular connection process, and arts integration as a 

collaborative engagement” (p. 191). Smilan and Miraglia (2009) state that Authentic Arts 

Integration (AAI) can be further defined as learning which is meaningfully connected “to 

art content and art instruction” (p. 39). Scholars suggest that for authentic arts integration 

to occur, objectives should be met in both specified subjects (Bowell & Heap, 2001; 

Burnaford, 2009; Dohahue & Stewart, 2010; Luftig, 2000; PCAH, 2011; Rabkin & 

Redmond, 2004; Silverstien & Layne, 2010). At its core, arts integration provides 

multiple ways for students to make sense of what they learn (Silverstein & Layne, 2010). 
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Likewise, these are the main goals of FA 308. Students are provided multiple outlets to 

engage in all art forms and critically think about how they can apply arts based learning 

strategies to another discipline. 

Evolution of the term “arts integration” is found in literature produced by state 

arts councils, school districts, and various arts organizations over the past 15 years. 

Terms like arts-infused curriculum, learning in and through the arts, learning with the 

arts, and arts as a vehicle for learning all refer to slightly different interpretations of an 

integrated curriculum. “Practitioners sometimes speak of interdisciplinary studies, a 

multidisciplinary curriculum, and integrated learning in relatively interchangeable terms” 

(Burnaford, Brown, Doherty, & McLaughlin, 2007). With much disagreement from art 

professionals on the topic, the two most common terms used to represent this theory of 

practice are interdisciplinary and integrative (Burnaford, Brown, Doherty, & 

McLaughlin, 2007).  

Eric Booth (2003) suggests the need for a teaching artist2 from the community as 

the heart of arts integration. In this model, the teaching artist participates in integration, 

not only of content but also because of the community he/she represents. Since arts 

partnerships are often involved in integration processes, the role of community becomes 

central to the conversation about the focus and structure for the content in arts integration 

(Burnaford, Brown, Doherty, & McLaughlin, 2007, p. 18).  

As stated by Booth, the values of each individual community should be the heart 

of arts integration. Communities can be identified broadly as a school or a public 

organization, but each group must collaborate with another party. The community in FA 

308 at large from Fall 2014 was 47 students enrolled in the course, four instructors, and 

                                                
2 A teaching artist is a professional artist that seeks to teach and integrate their art form in a wide range of 
settings (Booth, 2009). 
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two teaching assistants. Students were often grouped for sections of the course, creating 

smaller communities within the class.  

In a final assignment in FA 308, groups create a lesson that teaches non-arts 

content through an arts based strategy. Instructors group students based on their academic 

and social interests to encourage a common non-arts subject. Once each group has agreed 

on what non-arts content they will teach, they engage in a process to decide which art 

form will best support their facilitation. Groups are given a specific lesson plan template 

(see Appendix C) that requires students to articulate objectives taught in both the non-arts 

content and the arts content. We often find that the process of arts integration relies 

heavily on collaboration. This final assignment in FA 308 provides students with an 

experience in arts integration relying heavily on collaboration. 

STEM VS. STEAM 

Over the past ten years, federal policy has played a pivotal role in the history of 

STEM education. During his tenure as President, George W. Bush passed the American 

Competitiveness Initiative (2006). The goal of this initiative was to improve mathematics 

and science performance in the United States in hopes of making the nation a world 

leader in STEM fields. It provided additional grant money to schools to encourage them 

to implement research-based mathematics and science curricula (Mohr-Schroeder, 

Cavalcanti, & Blyman, 2015; Sousa & Pilecki, 2013). 

With similar goals to those of President Bush’s initiative, President Barack 

Obama and his administration passed two specific initiatives to improve STEM education 

in America: Education to Innovate in 2009 and Change the Equation in 2010. The 

original goal of Educate to Innovate was to increase diversity within STEM fields and 

careers while improving funding for STEM education at a federal level. Change the 
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Equation was a specific call to action for the business community to become more 

involved in STEM education. President Obama’s goal was to improve undergraduate 

STEM learning (Mohr-Schroeder, Cavalcanti, & Blyman, 2015). 

While presidential initiatives like these come and go with changes in 

administration, they tend to be nothing more than “calls to action.” However, unlike the 

previously stated “calls to action,” Congress passed the America Competes Act which 

provided funding for STEM initiatives from kindergarten through graduate school in 

2007. Federal and state funding became readily available for schools to increase the 

quality of STEM education. With this new concentration in American education on 

STEM subjects, the arts were slowly pushed out of the school system (Sousa & Pilecki, 

2013). While STEM has the capacity to encourage development of a variety of 21st 

century skills, like critical thinking and problem solving, the arts purposefully cultivate 

these skills in individuals and also provide an opportunity to explore content in a new 

way of learning. 

Recently, the idea of adding the arts to STEM programs has gained momentum 

creating a new educational movement: STEAM (science, technology, engineering, art, 

and math) (Sousa & Pilecki, 2013). The arts provide diverse opportunities for 

communication and expression through multiple learning methods. Ruth Catchen, 

STEAM developer in Colorado, believes that in our technically-focused world, we have a 

responsibility to educate the whole child to become a global citizen (Jolly, 2014).  

The purpose of STEAM is not to “add” the arts to the equation, but to seek the 

naturally-aligned standards between the arts and STEM content areas (Jolly, 2014). When 

the arts are integrated across the academic curriculum, a meaningful process of learning 

and exploring content is created. If each STEM project used an element of artistic design, 
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then students would intrinsically have opportunities to develop their art making and 

creative skills through STEAM education. 

21ST CENTURY LEARNING 

As described in Chapter 1, the 21st century learning skills are a framework that 

illustrates the skills an individual needs in order to succeed in all avenues of 21st century 

life, including work, personal life, and citizenship. Skills involved in 21st century 

learning are: creativity, innovation, critical thinking, problem solving, communication 

and collaboration, information literacy, media literacy, and ICT (information, 

communications and technology) literacy, flexibility and adaptability, initiative and self-

direction, social and cross-cultural skills, productivity and accountability, and leadership 

and responsibility. Many of these skills are intentionally cultivated in the arts. For 

example, in my elementary art education experience I created a self portrait without 

depicting my actual face. The project required me to think critically about my values and 

problem solve various ways of depicting myself without an actual picture of me. 

This encouraged my creative thinking skills, because as a 5th grade student I was 

conditioned to believe self portraits needed faces. This is only one example of how the 

arts intentionally cultivated 21st century skills in a lesson. 

With United States leaders worried about losing a competitive edge in creativity 

and innovation, there is a demand for even more rigorous academic standards. However, 

these academic standards often overlook or forget the value of the arts. The ability to 

perform and create through art encourages innovative problem-solving skills that students 

can apply to other academic disciplines. Not only does FA 308 encourage the 

development of problem-solving skills through creative course assignments, but various 
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projects require students to work together, which is a crucial skill in the 21st century 

workforce.  

While each art form contributes to the development of specific technical skills, 

overall arts instruction supports success in critical thinking, problem solving, 

collaboration, and innovative skills (PCAH, 2008). For example, visual arts instruction 

improves reading readiness. Likewise, learning to play a musical instrument helps 

students to succeed in math (PCAH, 2008). “Experiences in the arts are valuable on their 

own, but they also enliven learning of other subjects, making them indispensable for a 

complete education in the 21st Century” (PCAH, 2008, p. 12). 

Artists Habits of Mind 

The Artists Habits of Mind, as described in Chapter 1, serves as the foundation for 

arts-based learning strategies employed in this study. Harvard Project Zero researchers 

explored the challenges of achieving and sustaining quality arts learning. Project Zero 

states there are four purposes of arts education: (a) development of habits of mind and 

dispositions; (b) aesthetic awareness; (c) engagement with civic issues; and (d) self-

development and expression. Project Zero, pioneered at Harvard, lists eight disciplined 

habits of mind the arts purposefully foster (Harvard College, 2003). The eight habits are: 

 
1.   Develop craft: Learning to use tools and materials. Learning the practices of an art 

form. 
2.   Engage and persist: Learning to take up subjects of personal interest and 

importance within the art world. Learning to develop focus and other ways of 
thinking helpful to working and persevering at art tasks. 

3.   Envision: Learning to picture mentally what cannot be directly observed, heard, 
or written and to imagine possible next steps in making a piece. 

4.   Express: Learning to create works that convey an idea, feeling or personal 
meaning. 
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5.   Observe: Learning to attend to visual, audible, and written contexts more closely 
than ordinary “looking” requires; learning to notice things that otherwise might 
not be noticed. 

6.   Reflect: Learning to think and talk with others about one’s work and the process 
of making it. Learning to judge one’s own and others’ work and processes in 
relation to the standards of the field. 

7.   Stretch and Explore: Learning to reach beyond one’s supposed limitations, to 
explore playfully without a preconceived plan and to embrace the opportunity to 
learn from mistakes and accidents. 

8.   Understand Art World: Learning about the history and practice of the art form. 
Interacting with other artists and the broader arts community (Harvard College, 
2003). 

Throughout FA 308, students are asked to reflect on how they are using these 

habits daily. In each class period, students are asked to reflect on each activity performed 

in the course. For example, students engage in an activity called “Exploding Atom” 

during the first unit. This activity begins with the students standing in a large circle. An 

object, for example a water bottle, is placed in the center of the circle by an instructor. 

Statements from a previously assigned reading are read aloud, and students must decide if 

they agree or disagree with the statements. The closer you are to the water bottle the more 

you agree with a statement. The further you are from the water bottle the more you 

disagree. An instructor demonstrates this process, then read the statements aloud. These 

statements were read in Fall 2014:  
1.   Anyone can make art.  
2.   In order to be valued, art must be “original.”  
3.   It’s easy to connect personally to art. 
4.   Art has to have an audience. (Does art have to have an audience?) 

Students were actively moving in the room deciding where they fit on the scale of 

strongly agree or strongly disagree. Once the activity was complete, students were asked 

to reflect on which habits of mind they were using in this strategy. 
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Theoretical Framework 

This study is grounded in constructivist learning theory that arts-based learning 

strategies have the ability to benefit college students in a variety of ways. As discussed in 

Chapter 2, it has been theorized that integrating arts-based learning strategies across the 

curriculum have positively improved a student’s academic success and aided in their 

personal growth (Deasy, 2002; Lee, et. al, 2015; Winner & Hetland, 2000).  

Constructivist Learning 

Constructivist learning is a theory that believes people create knowledge and 

meaning based on their personal life experiences. For the purpose of this thesis, 

constructivist learning strategies are defined as an approach applied to various disciplines 

and grounded in the belief that learning is actively built, experimental, evolving, 

collaborative, problem-solving, and reflective through a creative process (Silverstein & 

Layne, 2010). 

Constructivist learning theory guides the entire FA 308 course. It encourages 

students to create meaning, critically engage, and make authentic connections with the 

world and with each other by challenging learners to interpret everything they experience 

and engage within the arts.  

CURRENT CLIMATE OF ARTS IN EDUCATION 

How many art educators are typically housed within one public school in the 

United States? In most American elementary public school settings, the answer to this 

question is usually just one visual art teacher and one music teacher. Unlike a second 

grade team for instance, consisting of several teachers, there usually is not an art team as 

a support network. When considering introducing arts integration to a school, we must 

think of the collaborators each art specialist will have. Do art teachers have fellow 



 27 

teachers within a school or district willing to collaboratively teach constructivist art 

lessons? Will the art teachers solely integrate various non-arts content into their 

classroom with no assistance from other teachers specializing in non-art content areas? 

With only one visual arts specialist per elementary school, support for an authentic art 

integrated lesson must come from other classroom teachers. 

In 2006, seven states had standards for an arts integrated curriculum: Arizona, 

Idaho, Illinois, Indiana, Kentucky, Louisiana, and New Mexico (Burnaford, Brown, 

Doherty, & McLaughlin, 2007). Administrators across the nation need to continue to 

provide the structure to support these types of innovative curriculum approaches. While 

some states are providing an arts integration education to children in elementary and 

secondary education, few universities offer a course even slightly similar to FA 308. 

FA 308 offers an avenue for non-art majors enrolled at The University of Texas at 

Austin to broaden their ideas about what it means to use arts based learning strategies. 

The purpose of this course is not to train artists, but to showcase all four art forms to 

students who might not have ever engaged with the arts and discover how arts based 

learning strategies can benefit them in their own future career.   

The value of arts education is often phrased in enrichment terms—helping kids 

find their voice, rounding out their education and tapping into their undiscovered talents. 

This is true, but as the President’s Committee saw in schools all over the country, it is 

also an effective tool in school-wide reform and in fixing some of the nation's biggest 

educational challenges like dropout rates and student violence (PCAH, 2011). 

To realize the potential of arts education, the PCAH report argues for a seamless 

marriage of arts education strategies with overall educational goals. To accomplish this 

requires a dynamic collaboration between classroom arts specialists and other classroom 
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teachers to create environments that provide children the possibility to reach his or her 

potential, through the implementation of arts based learning strategies. 

CONCLUSION 

Research suggests that arts integration has a significant impact on various student 

academic-related outcomes (Deasy, 2002; Lee, Patall, Cawthon & Steingut, 2015; 

Podlozny, 2000). With research supporting involvement in the arts in a student’s life at 

any age, this study contributes to the theory that arts integration strategies and 

experiences can benefit all individuals in ways a traditional form of curriculum struggles. 

The term “integration” comes from the Latin word integrate, which means to 

make something whole (Grumet, 2004). To make American education whole, we must 

integrate the arts and seamlessly teach students the 21st century skills needed in order to 

prepare them for the present day and future workforce. The following chapter illustrates 

the methodology used in this study to examine arts-based learning strategies found in one 

university arts integration course. 
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Chapter 3: Methodology 

 

INTRODUCTION 

This chapter is an overview of the methodology that directed this study. 

Beginning with qualitative research, this chapter explains why case study methods were 

best suited to answer the central research questions over other qualitative research 

strategies. Next, the process of selecting participants is described. Data collection 

included course documents and semi-structured interviews. Inductive analyses were 

employed as the data analysis strategy, followed by coding and triangulation. An 

overview of FA 308: Arts Integration for Multidisciplinary Connections concludes this 

chapter to provide insight to the reader about the course structure and function.  

QUALITATIVE RESEARCH 

Creswell describes qualitative research as “a means for exploring and 

understanding the meaning individuals or groups ascribe to a social or human problem” 

(2009, p. 4). Contrarily, Creswell describes a quantitative approach as a “means for 

testing objective theories by examining the relationship among variables” (2009, p. 4). 

With these definitions in mind, it was clear this study called for methods of qualitative 

research. Qualitative research relies on the socially constructed nature of reality, and 

seeks to answer questions that ask how a social experience is created and given meaning: 

“Qualitative research is a means for exploring the meaning individuals or groups ascribe 

to a social or human problem” (Creswell, 2009, p. 4). Key characteristics of qualitative 

research include: focus on participants’ understanding of a phenomenon, an emergent 

design, taking place in a natural setting, utilizing multiple sources of data, and the 
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researcher serves as a key instrument (Denzin & Lincoln, 2008). Each of these elements 

are found in this study. 

This study focused on understanding the participants’ perceptions of arts-based 

learning strategies while taking place in the natural setting of their university classroom. 

Many qualitative research strategies are not mutually exclusive. For example, case 

studies engage the use of multiple data collection tools in any given study (e.g., survey 

within a case study or an interview in a case study). Qualitative research provides 

opportunity for thick description that provides the reader a deeper understanding of the 

phenomenon being studied, which is central to this research. Because the focus of the 

study was the in-depth perspective of 37 college students in one course during one 

semester, this study utilized qualitative research methods (Stake, 1994).  

Case Study 

There are many types of qualitative research. To fully answer the central research 

question, a case study was conducted. Merriam (1988) defines a case study as a study of a 

particular phenomenon bounded within a specific system. This study in bounded by one 

specific course during one semester with 37 voluntary participants. “A qualitative case 

study is an intensive, holistic description and analysis of a single instance, phenomenon, 

or social unit” (Merriam, 1988, p. 21). Yin asserts that case studies are a preferred 

method in conducting research related to a how or why question (2003). Many methods 

are involved with case studies. Yin explains how case studies can be based on any mix of 

quantitative and qualitative evidence, and do not always need direct observations as a 

source of evidence (2003). A unique strength found in case studies is the ability to deal 

with a full variety of evidence like documents, artifacts, interviews, and observations.   
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My goal in this study was to expand on the general theory behind arts integration 

by providing evidence that arts-based learning strategies have the capacity to impact 

college students in their personal and professional endeavors. Arts integration theory, as 

described in Chapter 2, can best be understood as learning through and with the arts for 

curricular connections and collaborative engagement to positively impact individual 

growth as well as community relations (Burnaford, Aprill & Weiss, 2001; Dohahue & 

Stewart, 2010; Robinson, 2013). Yin (2003) describes a case study as one that does not 

seek statistical generalizations, but to support and generalize theories, also known as 

“analytic generalization” (p. 10). Yin ultimately defines a case study as a research 

strategy that is an “all-encompassing method covering logic of design, data collection 

techniques, and specific approaches to data analysis” (2003, p. 14). In this sense, the case 

study is a comprehensive research strategy that is more than just a design framework with 

data collection tactics. This was the best approach for conducting research on the topic of 

arts-based learning strategies because the data collected came directly from 37 

participants in written class assignment reflections from one class and were triangulated 

with four semi-structured interviews collected from four of the 37 students.  

RESEARCH DESIGN 

Research design can be defined as a guide that leads the investigator in the 

process of collecting, analyzing, and interpreting data. It is essentially a “blueprint” of the 

study. The research design answers four problems: what questions to study, what data is 

relevant, what data to collect, and how to analyze the results (Philliber, Schwab, & 

Samsloss, 1980). 

In creating my research design, I examined the central research question for the 

study: in conducting a case study with one class of college students, how does their 
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perception of integrating arts-based learning strategies into the future professional careers 

change after taking FA 308: Arts Integration for Multidisciplinary Connections at The 

University of Texas at Austin? This question focuses on the perceptions of individuals 

enrolled in one specific class. From this information, I understood data must come from 

the students’ perceptions.  

There were two types of tools used for data collection: the take home final exam 

and interviews. I looked through the course syllabus for significant self-reflective projects 

that could answer my research question, and my attention immediately turned to the take 

home final exam. The final question on the exam reads: “What will you take from this 

course? What ideas/practices will be most useful as you move forward through your 

degree and into your professional career? Consider your goals for this course; did you 

accomplish what you wanted to accomplish in this course? Why?” With this question in 

mind, I collected all of the final exams which served as my primary source of data. All 

data from 37 students from Fall 2014 was analyzed. 

Since my research involved human subjects, this study received approval in 

October 2015 from the Institutional Review Board (IRB) at The University of Texas at 

Austin. By following my IRB protocols for this study, privacy is maintained for all 

participants involved. 

Participants 

On the first day of FA 308 in Fall 2014, 48 students enrolled in the class and had 

a waiting list of over 30 students. Each student enrolled and present on the first day of 

class received an IRB approved consent form (Appendix B), in which 43 students agreed 

to participate. Due to changes in students’ schedules, five students who consented to 

participate on the first day dropped the class. Therefore, only 37 of the students were the 
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participants for this study. One year later, four students were selected based on 

willingness to participate and be interviewed in November 2015 to shed light on the 

longitudinal outcomes of the course. After emailing 30 students to interview, four agreed 

to be interviewed. Because I had access to the email addresses each student provided a 

year ago, it is possible that many of the students did not receive my contact. I received 

confirmation for five students agreeing to be interviewed, but one of them never followed 

through. The four students who were interviewed were the only four who contacted me 

after my request. 

In this study, I provided each interview participant with a pseudonym. 

Pseudonyms provide the participants with anonymity and protect their identity (Ogden, 

2008). Because there were 37 reflection essays to analyze and sort, I assigned numerical 

codes by grouping students into their academic colleges. Figure 2 depicts the 

participants’ enrollment in academic colleges and schools at The University of Texas at 

Austin, while Figure 3 shows the participants range in academic grade level. 
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Figure 2: Participants’ Enrollment in Academic Colleges and Schools at The University 
of Texas at Austin. 
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Figure 3: Participants’ Range in Academic Grade Level 
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 36 Table 1 continued on next page. 

This study examined events that took place in FA 308 from August 2014 to 

December 2014, one academic semester. Writing and analysis of the study began in 

August 2015. Interviews of four students were conducted in November 2015. Because the 

events studied took place in the previous year, the follow-up interviews provide 

information on the longitudinal effects of this class through select students’ perceptions. 

Table 1 lists each participant’s numerical code, gender, academic major, and academic 

grade level (1=Freshman, 2=Sophomore, 3=Junior, and 4=Senior). 

 

Student Gender Academic Major Academic 
Grade 

Kate (also Student 1) Female Youth and Community 4 

Ruby (also Student 2) Female Advertising 4 

Anna (also Student 3) Female Undeclared 2 

Tess (also Student 4) Female Accounting 4 

Student 5 Female Early Childhood Education 4 

Student 6 Female Early Childhood Education 2 

Student 7 Female Early Childhood Education 3 

Student 8 Female Early Childhood Education 1 

Student 9 Male Early Childhood Education 4 

Student 10 Female Early Childhood Education 4 

Student 11 Female Early Childhood Education 3 
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Student 12 Female Early Childhood Education 1 

Student 13 Female Early Childhood Education 2 

Student 14 Female Early Childhood Education 2 

Student 15 Female Early Childhood Education 1 

Student 16 Female Early Childhood Education 3 

Student 17 Female Early Childhood Education 2 

Student 18 Female Youth and Communities 4 

Student 19 Female Youth and Communities 4 

Student 20 Female Special Education 3 

Student 21 Female Undeclared 1 

Student 22 Female Undeclared 2 

Student 23 Female Advertising 3 

Student 24 Male Computer Science 2 

Student 25 Female Computer Science 3 

Student 26 Male Nutritional Science 4 

Student 27 Female Chemistry 4 

Student 28 Female Science Undeclared 2 

Student 29 Male Biology 3 
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Student 30 Male Economics 2 

Student 31 Female Government 3 

Student 32 Female 

International Relations and 

Global Studies 3 

Student 33 Female Rhetoric and Writing 4 

Student 34 Female Social Work 4 

Student 35 Female Engineering 2 

Student 36 Female Civil Engineering 3 

Student 37 Female Business 3 

Table 1: Participants Descriptions 
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In summary, the following list depicts a comprehensive description of the student 

majors represented in FA 308, and each College or School they belong to at the 

University. 
• Architecture: 0
• Business: 1 Accounting, 1 Business
• Communication: 2 Advertising
• Education: 13 Early Childhood, 1 Special Education, 3 Youth and Communities
• Engineering: 1 Civil Engineering, 1 Undeclared Engineering
• Fine Arts: 0
• Geosciences: 0
• Liberal Arts: 1 Economics, 1 International Relations and Global Studies, 1

Rhetoric and Writing, 1 Government
• Natural Sciences: 1 Undeclared, 2 Computer Science, 1 Biology, 1 Chemistry, 1

Nutritional Science
• Nursing: 0
• Pharmacy: 0
• Social Work: 1 Social Work
• Undeclared: 3 Undeclared

DATA COLLECTION 

Case study methods utilize a variety of approaches to collect and record data. This 

study used documents and semi-structured interviews. The documents collected were the 

take home final exams and the syllabus. Semi-structured interviews were conducted and 

audiotaped with four students one year after taking the course. The use of multiple data 

gathering strategies resulted in triangulation of data. By interviewing more than one 

person, triangulation also occurs in gaining multiple perspectives of the course. Data 

collection occurred from October 2015 to December 2015. 

Documents 

As previously stated, the take home final exam was the main artifact collected. 

The take home final exam was a comprehensive self-reflection about the course. This 

document provided written perceptions from the participants’ self reporting their learning 
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outcomes and how the arts-based learning strategies impacted them. Figure 4 exhibits the 

entire take home final exam. While the majority of the results reported come from 

question 5, the entire exam was included in analysis. 

Course and Self Reflection 
FA 308: AIMC  

Fall 2014 

Your culminating assignment for the Arts Integration for Multidisciplinary Connections is a 

take- home final course reflection and self-assessment. 

In an effort to help assess your progress in this course please consider the following questions. 

Please respond fully to each question (at least 2 paragraphs for each question) using specific 

examples from our readings, your notes, and our work together over the semester. Please 

answer in complete sentences with proper grammar and sentence structure (points will be 

deducted for writing issues and typos). You are welcome to use all resources at your disposal. 

If you are using someone else’s words (professor, a colleague, video, or a reading from the 

course) please use proper APA or MLA citation format. This should be original work and 

University scholastic policies apply. 

Key Concepts: questioning, reflection, collaboration, constructivism, prior knowledge, Studio 

Habits of Mind, or a concept that you see as “key” that is not on this list. 

1. Describe the significance of (pick a key concept from the above list) in arts integration.

Construct an argument based on your experience this semester. Illustrate your claims using at 

least two examples of lessons shared in this course either by you, your colleagues, or the 

instructors in class or observed in the field. Support your claims using at least one citation 

Figure 4: continued on next page.
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from our reading this semester. 

2. Describe the significance of (pick a different key concept from the above list) in arts

integration. Construct an argument based on your experience this semester. Illustrate your 

claims using at least two examples of lessons shared in this course either by you, your 

colleagues, or the instructors in class or observed in the field. Support your claims using at 

least one citation from our reading this semester. 

Answer the following questions: 

3. Define the key elements of (pick ONE:) music/visual art/dance/theatre in your own words.

Define arts integration in your own words. Offer three recommendations that you think are 

important to consider when integrating this art form (the one you picked) into another subject 

area. 

4. What was your biggest success during your FINAL group project experience? What was

your biggest challenge? What did you learn about how to successfully integrate the arts during 

this group experience? What do you want to know now based on this experience?  

Self-reflection: 

5. What will you take from this course? What ideas/practices will be most useful as you move

forward through your degree and into your professional career? Consider your goals for this 

course; did you accomplish what you wanted to accomplish in this course? Why? 

Figure 4: Take Home Final Exam 
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Interviews 

Researchers in the social sciences often conduct interviews. Interviews are 

defined as a social communication between individuals based on the process of asking 

and answering questions. Subcategories of interviews include unstructured, semi-

structured, and structured (Crawford, 2009). Typically, semi-structured interviews consist 

of pre-constructed open-ended questions. The biggest difference between a semi-

structured interview and a structured interview is the type of questions being asked; 

structured interviews tend to ask more close-ended questions (Aryes, 2008). Though the 

previously mentioned documents collected were vital to answering the central research 

question, interviews added validity to this study by examining students’ perceptions 

about their learning a year after they completed the FA 308 course. The structure of the 

questions was purposely open-ended to evoke the participants to elaborate on their 

answers as necessary. The semi-structured interview questions are as follows: 

1.   What do you remember about FA 308? 

2.   How do you define arts integration? 

3.   What did you think of the structure and content of the course? 

4.   Have you used any strategies or concepts learned in FA 308 since the closure of 

the course? 

5.   How would you describe your overall experience in the course? 

6.   Do you have any thoughts or experiences you’d like to share about the course? 

The structure of these questions enabled me to maintain a general guideline for 

the interview while allowing space for the participant to elaborate and expand on their 

personal experience. Each interview lasted about fifteen minutes. 
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DATA ANALYSIS 

The goal of data analysis is to form an overall meaning of the content and identify 

concrete themes to understand and explain the phenomena studied. I employed inductive 

data analysis with both interviews and documents in order to identify “patterns, 

categories, and themes from the bottom up the organizing the data into increasingly more 

abstract units of information” (Creswell, 2009 p. 175). Inductive analyses collect raw 

data and information that establish links between the research question and findings. In 

an inductive approach, coding and themes are not predetermined (Thomas, 2003). As 

students reported their own interpretations of their learning outcomes through personal 

reflections, I coded and separated their responses into themes. 

First, I organized the take home final exams into groups by academic college or 

schools. I began with a summative content analysis of the take home final exams. I then 

grouped the take home final exams by academic college and schools, and reread through 

each exam. Immediately noticing commonalities, I recorded keywords. 

I read through the take home final exams again this time with the keywords from 

the content analysis in mind, and began in vivo coding. I color coded ideas repeated in 

multiple take home final exams. Although I read through the exams in groups of 

academic colleges and schools, I saw similarities in the coding that linked the majority of 

participants together. 

In vivo coding3 assisted in my data analysis because it is “systematic, 

comprehensive (searching all the data until the categories are saturated) and cumulative, 

gradually building understanding or explanations” (Simons, 2009, p. 121). Coding 

enables the researcher to identify themes and patterns that can further be assigned 

meaning. 

                                                
3 See Appendix D for image of coding process. 
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Overall, data analysis determined if the students who consider using arts-based 

learning strategies in their future professional careers shared any commonalities. 

Inductive analysis assisted me to identify patterns in the data and to find themes that 

emerged from these patterns. All themes that emerged were directly related to the central 

research question: what is their perception of using arts-based learning strategies, and do 

these perceptions change? 

Triangulation 

Triangulation reinforces qualitative investigations by offering multiple vantage 

points to view emergent themes from the data collection (Patton 1990). By comparing all 

interviews and documents, triangulation occurred in this study. This provided a deeper 

understanding of how the class benefitted the students enrolled. By interviewing four 

participants, triangulation provided a way to examine any consistencies among the 

students’ perspectives. Finding themes in one set of data was further supported by 

locating similar themes in another form of data. 

Validity 

To maintain validity of this study, I diligently documented the analysis process. 

Creswell (2009) writes, “Qualitative validity means that the researcher checks the 

accuracy of the findings by employing certain procedures” (p. 190). Some procedures 

described by Creswell (2009) are triangulation, personal comments on motivations, 

accurate transcriptions, and documentation of procedures. By triangulation of data and 

thoroughly checking the accuracy of my transcriptions and document analysis, validity is 

ensured. 

Creswell (2009) also describes that validity can be maintained by transparency of 

the researcher: “Good qualitative research contains comments by the researchers about 
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how their interpretation of the findings is shaped by their background” (Creswell, 2009, 

p.192). The following section describes my positinoality in this study. 

Positionality of the Researcher 

I graduated from The University of Louisiana at Lafayette in Spring 2014 with a 

Bachelor’s of Fine Arts concentrating in graphic design. I began pursing a master’s 

degree in art education the semester after I completed my undergraduate course work. As 

a young female graduate student, my teaching experience is limited to after school art 

programs, substitute teaching, teaching assistant positions, and summer art camps. I was 

assigned the teaching assistant position for FA 308 in Fall of 2015 and Spring 2016, 

along with another class that serves as an introductory course for undergraduate visual 

arts studies majors. Serving as a teaching assistant to FA 308 helped me understand the 

structure and overall function of the class. While the students in those semesters were not 

the participants for my study, I was able to grasp the experiential nature of the course. 

THE COURSE FA 308: ART INTEGRATION FOR MULTIDISCIPLINARY CONNECTIONS 

It is important to note that no other university in the nation offers an arts 

integration course quite similar to this one. This particular course was co-constructed by 

four faculty members in visual art, theater, dance, and music. It was collaboratively 

taught by four instructors and two teaching assistants. While other university arts 

integration courses exist, their structure is typically focused on using art forms to support 

core curricular subjects such as English, science, math, or history. Usually involving only 

one art specialist with another discipline, UT’s arts integration course offers exploration 

in integrating music with dance and visual art with theatre.  

With one visual art instructor, one dance instructor, one music instructor, and one 

theatre instructor, the course was created as a university fine arts core curriculum course 
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in Fall 2013. The two teaching assistants can vary in what art form they specialize in. 

Any undergraduate student from throughout the university is eligible to enroll in this 

course. Students from a wide range of academic majors and grade levels were drawn to 

this course the first year it was taught. Students had varying amount of exposure to the 

four art forms (dance, music, visual art, and theatre). Following is the description of the 

course taken from the syllabus: 

This arts-based course is designed to stimulate students’ thinking and expand 
students’ knowledge of and experience in arts integration. Through readings, 
videos, in class activities, discussion, field trips, facilitations, and written 
reflection, students will develop a practical understanding of the techniques and 
skills associated with integrating the arts into various contexts. Students will 
experience each art content area (dance, music, theatre arts, and visual arts) to 
develop an introductory understanding of each of these disciplines. The remainder 
of the course will be spent exploring the teaching skills and creative competencies 
necessary to integrate two of the four arts disciplines –theatre and visual arts or 
music and dance—into a range of disciplines e.g., arts in education, arts in 
business, and arts in community development. 

Course Units and Objectives 

FA 308 course objectives are listed on the syllabus as follows:  

This course aims to create an environment in which students should be able to: 1) 
Articulate the fundamental concepts of the arts disciplines as related to historical, 
cultural and/or social context; 2) Apply knowledge and practices of the creative 
process of arts-based pedagogy (i.e., instruction) across various contexts, to create 
developmentally appropriate arts-based strategies which support meaning making 
in all areas of the curriculum; 3) Demonstrate aesthetic appreciation of a range of 
art works through reflection, inquiry based writing and oral discussion. 4) 
Evaluate arts-based instruction through critical thinking and active reflection; 5) 
Advocate for the arts and quality arts instruction in schools, community and 
professional settings4. 

                                                
4 See Appendix E for full syllabus. 
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The FA 308 course is divided into four specific units. Through these units, 

students experience the art making process in all four art forms. Table 2 explains each 

unit with a brief description. 
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Unit Weeks Description/Objectives 

Unit 1 Weeks 1-3 
The purpose of the first unit is to engage students to think 

about how they experience art in their lives and begin to 

define arts integration through readings, in class discussion, 

and specific in class activities. 

Unit 2 Weeks 4-7 
In the second unit, students are divided into four groups of 

eleven students. Each group spends one week learning each 

separate art form (visual art, music, dance, and theatre). 

Students must learn vocabulary and objectives in each art 

form before integrating them with other disciplines. In these 

weeks, students create practical artistic projects related to 

their life. There are four scheduled meeting places for these 

weeks and all students rotate through the same content in 

small groups. 

Unit 3 Weeks 8-9 
The entire group comes together to reflect and synthesize on 

the learning from the previous four weeks. From their 

learning of each art form, students discuss how art is 

integrated into their lives, workplaces, and education. 

Students give a short group presentation on specific arts 

organizations in America. 

Table 2 continued on next page. 
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Unit 4 Weeks 10-15 
In the final unit the students are divided into two large 

groups. Students concentrate on music and dance OR 

theatre and visual arts. Lessons are taught integrating two 

art forms and students will gain a deeper understanding of 

what arts integration looks like when combining those two 

art forms and adding another content area. They will 

complete the unit with a group presentation involving 

facilitations of an art form with a different content area. 

Table 2: Description of Each Unit in FA 308 
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CONCLUSION 

This chapter provided an overview of the methodology utilized in this study. This 

chapter also included a description of the course FA 308. Thirty-seven students enrolled 

in FA 308 in Fall of 2014 were the participants for this study. This qualitative case study 

collected data through an electronic grading platform and by interviewing participants. 

Documents collected for this study were the take home final exam and syllabus. The take 

home final exam was analyzed through a content analysis procedure followed by an 

inductive approach with the use of in vivo coding and triangulation. Interviews were 

coded and triangulated. The following chapter elaborates on the results of this study.  
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Chapter 4: Data Analysis 

INTRODUCTION 

This chapter describes the results of this study. It begins with four narratives of 

the four interviews conducted for this investigation. Following the narratives, the results 

from the analysis conducted of the take home final exam is described. Four overarching 

themes emerged from examining artifacts: (a) impactful arts-based learning strategies 

found in FA 308, (b) development of 21st century learning skills, and (c) application to 

future career, and (d) overall experience in class.  

The main goal of this study was to uncover student perceptions regarding their 

experience in FA 308: Arts Integration for Multidisciplinary Connections at The 

University of Texas at Austin. This thesis was driven by one central research question: in 

conducting a case study with one class of college students, how does their perception of 

integrating arts-based learning strategies into their future professional careers change 

after taking FA 308: Arts Integration for Multidisciplinary Connections at The University 

of Texas at Austin? Figure 4 exhibits the entire take home final exam, and can be found 

in Chapter 3. 

KATE 

In Fall 2014, Kate was a junior majoring in education. She did not know if she 

wanted to be a teacher, or what subject she might teach. Through her engagement with 

the arts in FA 308 in Fall 2014, Kate realized she did not want to be a classroom teacher. 

She was grouped with a classmate majoring in Youth and Communities Studies for a 

class project in FA 308, and realized by the end of the course that wanted to major in 

Youth and Communities. Because Youth and Communities was also a major in the 
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College of Education, she did not have to reapply to any particular School or College, 

and most of her electives and core classes counted toward her new degree. 

She credits FA 308 with part of her decision to switch to Youth and Communities 

Studies. She described the activities she participated in FA 308 as fun and engaging, and 

knew her passion to work with kids remained as she looked forward to using those 

activities and games with youth.  

In our interview, Kate recalled many specific events in the class that stuck out to 

her as favorites. One of those events was during the dance rotation week. Leading into 

the first dance session, she was terrified. She had never danced in front of others before, 

and it was the first rotation week with her cohort. This meant that she had yet to establish 

relationships with others in her group. She recalled the instructor of the dance week made 

everyone feel so comfortable and her fears were gone by the end of the class. 

Following that story was another that dealt with anxiety. Kate recalled showing 

up to dance on the second session and over-hearing her fellow students talk about a 

reflection paper they submitted for a grade. Panicking, she approached the instructor and 

informed her she did not submit a reflection and must have misunderstood the 

assignment. Kate recalled, “I must have missed the part when the instructor said to have 

dance prepared for the next class period. I also missed the part when she told us we had 

to submit a reflection. I was so nervous that first day my mind just blanked” (personal 

communication, November 29, 2015)5.  

Reflecting on her experience in dance, she noted how understanding and caring 

the instructor was because Kate was given an opportunity to fulfill the assignment. While 

Kate describes her experience in dance as very important, and one that encouraged her to 

                                                
5 For the remainder of this section, all direct quotes were collected from personal communication with Kate 
on November 29, 2015. 
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come out of her shell, she enjoyed learning about visual art the most. When I asked her 

why, she said “The lessons were just really interesting in that class. The teachers 

presented some really interesting lessons. I was so surprised by myself with how creative 

I got putting symbols about my life in my piece.” Concluding her comments on the visual 

art rotation week, Kate said she still has her work of art6 from the class at home. It is the 

only work of art she has created and kept since her parents stopped collecting her art in 

middle school. This is due to the fact that she does not create art on her own, and this 

class provided her an opportunity she missed having from her earlier educational years. 

When I asked Kate what she thought about the structure of the class, she 

responded with a quiet tone saying “it was okay.” I asked her to describe what she meant, 

and she revealed that she thought the course was quite rushed. Noting the most enjoyable 

time in the class for her was with her cohort rotating through the art forms, she described 

it as the “the most rushed part of the class.” She described how close she was with her 

cohort, and did not enjoy returning to a lecture style class. When the class was split into 

bigger groups, she remembers being in the same group as several of her original cohort 

members. While Kate said this was nice, she enjoyed learning in a smaller environment 

more. She expressed her comfort in a smaller group environment and felt more willing to 

share. However, when I asked Kate about any specific strategies she remembered from 

the course, she recognized the poster dialogue7 technique that made her feel more 

comfortable sharing in the bigger group. 
  

                                                
6 See Illustration 1. 
7 Poster Dialogue is an arts based learning strategy where participants respond individually to multiple 
open-ended prompts with symbols and images on a large sheet poster paper. Students silently respond to 
each statement, then an instructor facilitates a synthesis of meaning on each poster. Poster dialogue is 
further discussed in Chapter 4, while specific examples of this strategy can be viewed on the Drama Based 
Instruction website at: http://dbp.theatredance.utexas.edu. 
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Figure 5: Photo credit: Kate’s Visual Art Assignment  
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I asked Kate to reflect on her other university courses, and if she had experienced 

the poster dialogue in other courses. She said, “No, I haven’t seen that anywhere else, but 

I don’t know why. It was the most I’ve shared in any other class. I also gained more 

insight on each topic seeing what my peers wrote.” 

When prompted with the question about her overall experience in FA 308, Kate 

recalled a specific conversation focusing on arts in education. She said, “I don’t know 

why the education system underappreciates the arts. This class showed me so much about 

the worth and value it has in everyone's lives, even for people who don’t want to be 

artists.” 

She continued her thoughts on her overall experience by acknowledging the hard 

work of her professors and TA’s. She described them as some of the most influential 

people in her college career. While remembering how impactful her cohort was on her as 

well, she explained how much she learned about the world and others from them. Kate 

concluded our interview saying, “I just loved this class so much. I always looked forward 

to it, and wish I could take it again.” 

Kate’s take home final exam met minimal criteria, not referencing many specific 

learning objectives from the class. She received an 80% on the final exam, and a 93% in 

the course. She concluded her take home final exam stating how she felt like a “robotic 

student who regurgitates information” and felt that this class encouraged her develop 

creative thinking skill. Before taking this course, Kate believed that she relied too heavily 

on the Internet to generate new ideas for her academic projects. Reflecting on the past 

year since she took FA 308, Kate believed she discovered a new understanding of how to 

be creative when generating ideas for academic projects with the help of some of the 

brainstorming strategies she learning in FA 308. 
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RUBY 

 Double majoring in advertising and psychology, Ruby informed me that she 

picked up her double major in psychology in spring of 2015, one semester after taking 

FA 308. Ruby had a very clear memory of the activities and structure of the course, 

explaining the process of rotating with her cohort followed by choosing two of the art 

forms to focus on for the second half of the semester. She chose visual art and theatre 

because she is a visual learner and appreciates that aspect of her major, advertising. Ruby 

noted how she never felt overwhelmed in the class, explaining how patient her instructors 

were. She described their teaching as “step by step,” yet revealing how engaged she felt 

in most classes. Noting that the lecture style classes were her least favorite, Ruby 

expressed her love for the interactive nature of the class. 

When I asked Ruby what she remembered specifically about the class and any 

strategies that might come to mind, she replied by describing the poster dialogue strategy. 

Ruby explained that she uses this strategy in her advertising class, and believes it is a 

great brainstorming activity. Making a clear connection to something she uses in her 

everyday practices as an advertising major, Ruby believed poster dialogue in FA 308 

encouraged her to express herself, knowing it was a safe place. 

As Ruby continued to tell me about her overall experience in the class she said, 

“One thing I really appreciated about this class, we were asked a lot of questions. There 

was never a question I felt like had a right answer that the instructors were looking for” 

(Ruby, personal communication, November 22, 2015)8. Finding new ways to see the 

world, she reflected on many things her peers communicated to her throughout the class, 

whether that be in a poster dialogue or a collaborative project. Ruby viewed integrated 

                                                
8 For the remainder of this section, all direct quotes were collected from personal communication with 
Ruby on November 22, 2015. 



 57 

arts as “a way to reflect and think of new different ways to teach people. You use creation 

to teach. I learned that anything can be art, and that anything can be integrated with art. 

It’s about building relationships in different ways. It is just such a huge idea; it helps 

widen your understanding. I don’t know why I’ve never done this before.” 

A friend of Ruby’s had previously taken the class and suggested it to her, 

knowing her appreciation for the visual thinking strategies they use in advertising. Not 

interesting in taking an art history class, Ruby signed up for this class with one goal in 

mind: taking her required arts elective for her degree program. Ruby explained: 

I didn’t want to write papers in art history, but I was afraid of public speaking and 
I don’t really like to talk in class. Knowing I was going to have to choose one or 
the other, I’m so glad I chose to take a class that made me stand up and talk in 
front of people. But this class made me do more than just talk in front of others! I 
had to perform, create, and share intimate things about my life. It taught me some 
great skills involving public speaking. I also made good friends in class. 
Normally, in my classes I don’t even meet others. But in this class, we got to 
teach each other about new things we knew about. 

Reflecting more about her experience developing her public speaking skills, Ruby 

recalled her “Modern Mona Lisa9” visual arts project. She remembered staying in the 

classroom for hours after the class ended to create her project. Losing track of time, Ruby 

spent three hours creating this project. She explained that her experience making her 

“Modern Mona” reminded her of her childhood because it led her to be so carefree. Being 

a junior in college, Ruby does not get the opportunity to let herself go and create 

something often. Like Kate, Ruby’s “Modern Mona” is hanging in her college apartment. 

Illustration 2 depicts her Modern Mona assignment. 

                                                
9 The Modern Mona Lisa project was created in the visual arts rotation week in FA 308. Students 
appropriate Mona Lisa’s face in a work of art using symbolism based on their own life. For this project, 
students learn about and focus on symbolism, composition, creativity, and craftsmanship in the visual arts. 
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Figure 6: Photo credit: Ruby’s Modern Mona Lisa Assignment  
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Concluding her thoughts about her overall experience in the class, Ruby said, “It 

was such a great class. I talk more in classes now because I am not afraid to stand up for 

my ideas. That class helped me gain confidence, especially because my native language 

is not English. I learned about new ways to express myself when my English cannot fill 

in the gaps.”  

In the take home final exam, Ruby reported how reflection and questioning were 

her favorite parts of the class. She recalled using poster dialogue to learn about interview 

skills. Surprised by how passionate she was about creating art, she enjoyed her time in 

visual art the most. Ruby received a 91% on her final exam, and a 92% in the course. 

With little to report about what she took away from the class, Ruby recognizes that her 

goal in taking this course was to receive credit for a fine art course for her degree plan. 

ANNA 

As a sophomore unsure of what she wants to do with the rest of her life, Anna 

remembered how impactful she found this class. In Fall of 2014, Anna applied to the 

advertising department at The University of Texas at Austin and began her advertising 

coursework in Spring 2015. I asked Anna what she generally remembered about FA 308, 

and she immediately began talking about her experience rotating through the art forms. 

She noted how she has never played music, danced, or really created anything before this 

class. Referring to herself as a “theatre person in high school,” Anna provided several 

stories from FA 308. 

She spoke of how much fun the entire class was, but explained how she expected 

the class to involve more acting. Being proficient in acting, Anna was nervous to journey 

through the other art forms early in the semester. She claimed to have a bond with some 
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of the students in her cohort still to this day, while remembering how this class pushed 

her out of her comfort zone in many ways.  

Anna believed the strategies used in FA 308 were effective, but she did not 

remember any specific arts-based learning strategies at first. After thinking about her 

rotation through each art form, she remembered a classmate’s facilitation when she was 

asked to perform a four step dance sequence illustrating how she felt about circles.  

The instructors provided Anna with comfort and guidance as they demonstrated 

everything they asked her to do. Anna said, “our instructors gave us so much guidance, 

but always asked up to create things from our own beliefs and passions in life instead of 

telling us what to do exactly and how to do it” (personal communication, November 23, 

2015)10. Anna’s favorite part about the course was getting to know her instructors on a 

meaningful level and learning about herself by listening to her classmates defend their 

creative work. 

Anna viewed FA 308 as a unique course, and had not seen anything like it during 

her time at The University of Texas at Austin. She hopes her advertising classes will 

become more interactive as she advances through the program. Thinking about her 

academic struggles in elementary school, Anna stated how she wished integrated arts 

were a part of her curriculum as a child. She described herself as visual and kinesthetic 

learner, and loved the interactive nature of FA 308. Anna said, “In school, I felt like 

teachers were just throwing things at me. It was so clear that math, science, history, and 

English were the only things that mattered in my Texas public school. Why didn’t I get to 

learn about the arts in those classrooms? This way of teaching was so effective, why can’t 

we teach math with a song or history through theatre?” 

                                                
10 For the remainder of this section, all direct quotes were collected from personal communication with 
Anna on November 23, 2015. 
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Admitting that she was a shy at the beginning of the class, Anna explained how 

much she loved FA 308 describing it as “an exciting way to share ideas.” When I asked 

Anna if there was anything specific she thought I should know about before concluding 

our interview, she told me how important she felt in the class. She recalled the way the 

instructors spoke to the students. Instead of calling them “students” or “guys” the 

instructors spoke to the students directly as “friends.” Anna informed me that she is an 

elementary teacher in an after school program and uses this strategy in her class, calling 

her students friends has eliminated her use of the gendered term “guys.” Concluding our 

discussion, Anna said, “I learned a lot about myself in this course. But the most important 

thing I learned was how to respect others. I always felt respected, and I always knew 

respect was asked of me. When you're in such a creative environment things can get 

serious, so I think the class as a whole managed to learn that skill a little more than 

before.” 

Anna thought constructivism and questioning were the two most important key 

concepts from the course in her take home final exam. Unfortunately, Anna did not 

complete the take home final exam, resulting in her exam grade of 50%. She did not 

answer three of the six questions asked on the exam, turning it in only partially complete. 

She made a 77% in the overall class. While her exam was incomplete, she did write, “I 

felt the only wrong answer in this class was simply not having an answer, so I always 

tried to have an answer.”  

TESS 

Commencing our interview, Tess greeted me with an energetic hello. She started 

the conversation by explaining that she has switched majors after taking FA 308, 

however her switch was not related to her experience in the class. When enrolled in the 
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course, Tess was an accounting major, and switched to corporate finance in Fall 2015. 

She explained how she did not enjoy accounting, but wanted to stay in the College of 

Business and found corporate finance to match all of her career goals. I began to ask her 

about her journey through FA 308, and as she stopped me to state that she added a minor 

in theatre and dance because of her experience in FA 308. Tess took an improvisation 

course also in Fall 2014 with the original goal of making an easy A. She soon realized 

how much depth there was in theatre and dance and felt that she was getting a specific 

education in the theatre department that her experience in College of Business was 

lacking. Tess said, “this is cheesy, but I felt like those [art] classes where feeding my soul 

and keeping me so happy I wanted to keep it in my life” (personal communication, 

November 23, 2015)11. 

When Tess described what she remembered about the class, she had a detailed 

description of the dance rotation week. Making sure I knew that she is not a trained 

dancer, she found dance to be the most memorable and fun part of the class. When I 

asked Tess what made dance so significant to her she said, “Honestly dance was the one I 

dreaded the most. On the first day of class we watched a TED talk about how light 

worked in science and they taught it to us through a dance. That just stuck with me. I’ve 

always struggled in science and seeing that video made me realize how beneficial this 

way of thinking would have been for me as a child learning science. So I guess I was just 

impressed the most with the power of dance.” 

When I asked her how she would define integrated arts, Tess said she believed it 

was about “deepening your understanding in whatever content you want, through the 

arts.” Tess recalled strategies found in the theatre rotation week, like tableaus and 

                                                
11 For the remainder of this section, all direct quotes were collected from personal communication with 
Tess on November 23, 2015. 
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performing “skits.” She appreciated how dedicated her instructor was to taking on a 

character, and wanted to do the same. I asked Tess if she uses strategies similar to these 

anywhere else in her life, and she told me that she is serving as President of a spirit 

organization on campus. Dealing with conflict management can be tough, but she 

chooses to give others the benefit of the doubt and of uses role playing in helping to solve 

these conflicts. 

After reflecting on the overall structure of the course, Tess loved how she got a 

taste of each art form. She felt like the course was particularly directed to students who 

had no experience in the arts. Tess expressed her concerns for the lack of funding in 

Texas public education, and believes she learned much more than just about the arts 

through this exploration. She said FA 308 was like no other course she has taken at The 

University of Texas at Austin, and how nervous that made her daily but ultimately noted 

how rewarding it was.  

Concluding our interview, Tess shared these closing thoughts: 

This class changed my life, it was one of the most important classes someone 
could take in college. It helped me grow as a person and a college student. I also 
just think that we don’t really get to talk to our peers much in college and this 
class was purposefully collaborative and I really liked getting to know others from 
all different majors. I think people especially nowadays try and solve a problem in 
one specific way because that’s the way people think. I think this class helped me 
learn that people learn and interpret things in different ways. I think art is one of 
the most open ways to learn about and understand problems. 

Tess wrote about the significance of describe, analyze, and reflect (DAR) strategy 

in her take home final exam. Tess found that this course encouraged her to think more 

creatively in everyday life situations. She claimed that this class improved the 

productivity and efficiency in her academic life. She found a new appreciation for the 
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Table 3 continued on next page. 

arts, and felt disappointed that arts integration was not apart of her educational experience 

growing up. 

TAKE HOME FINAL EXAMS 

In order to begin to understand why some students benefited from arts-based 

learning strategies more than others, it is important to note their final grade in the class 

and grade on the final exam. Table 3 displays participants’ grades in the course and on 

the take home final exam. 

 

Student Gender Academic Major Academic 
Grade 

Take 
Home 
Final 

Course 
Grade 

Kate (also 

Student 1) 
Female Youth and Community 4 80 93.1 

Ruby (also 

Student 2) 
Female Advertising 4 91 92 

Anna (also 

Student 3) 
Female Undecided 2 50 77 

Tess (also 

Student 4) 
Female Accounting 4 96 95.7 

Student 5 Female Early Childhood 

Education 
4 89.5 93 

Student 6 Female Early Childhood 

Education 
2 100 96 
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Table 3 continued on next page. 

Student 7 Female Early Childhood 

Education 
3 93.5 90.4 

Student 8 Female Early Childhood 

Education 
1 84 83.8 

Student 9 Male Early Childhood 

Education 
4 67 83 

Student 10 Female Early Childhood 

Education 
4 95 97 

Student 11 Female Early Childhood 

Education 
3 85 90 

Student 12 Female Early Childhood 

Education 
1 100 91.8 

Student 13 Female Early Childhood 

Education 
2 98 95.8 

Student 14 Female Early Childhood 

Education 
2 99 94 

Student 15 Female Early Childhood 

Education 
1 95 93 

Student 16 Female Early Childhood 

Education 
3 100 95 

Student 17 Female Early Childhood 

Education 
2 100 96 
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Student 18 Female Youth and Communities 4 99 93 

Student 19 Female Youth and Communities 4 95 94 

Student 20 Female Special Education 3 95 94 

Student 21 Female Undecided 1 92 94 

Student 22 Female Undecided 2 95 92 

Student 23 Female Advertising 3 77 89 

Student 24 Male Computer Science 2 95 95 

Student 25 Female Computer Science 3 91 95 

Student 26  Male Nutritional Science 4 95.5 82 

Student 27 Female Chemistry 4 98 97 

Student 28 Female Science Undeclared 2 100 98 

Student 29 Male Biology 3 98 95.8 

Student 30 Male Economics 2 83 87 

Student 31 Female Government 3 91 93 

Student 32 Female International Relations 

and Global Studies 

3 96 91 
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Student 33 Female Rhetoric and Writing 4 94.5 89 

Student 34 Female Social Work 4 86 87 

Student 35 Female Engineering 2 94 96 

Student 36 Female Civil Engineering 3 95 93.4 

Student 37 Female Business 3 98 98 

Table 3: Participants Description and Grades 
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ARTS-BASED LEARNING STRATEGIES  

The first question in the take home final exam asked students to write about two 

key concepts from the course and describe the significance of it in arts integration. The 

following list was provided as key concepts: reflection, collaboration, questioning, 

constructivism, prior knowledge, and Artists Habits of Mind. Students were also given 

the option to choose their own key concept. Students were required to construct an 

argument based on their experience in the class. Responses to this question were direct 

connections to arts-based learning strategies as well as 21st century skills. For example, 

collaboration, time management, and public speaking were mentioned by 89% of 

students. 

Of the 37 participants, 21 students wrote about reflection, 17 students wrote about 

collaboration, 13 students wrote about questioning, 10 students wrote about 

constructivism, 2 wrote about prior knowledge, 5 students wrote about the Artists Habits 

of Mind, while 4 students chose key concepts not provided on the list. This information is 

displayed in Figure 5. The four students who chose their own concepts wrote about 

engagement, observation, and two chose personal relation. 
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Figure 7: Students Final Exam Strategy Topics 
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SPECIFIC ARTS-BASED LEARNING STRATEGIES REFERENCED 

Describe, Analyze, and Reflect (DAR) was a discussion and interpretation 

strategy frequently employed in FA 308. The process begins with an instructor asking 

students to first describe what they see. In my experience in the class as a teaching 

assistant the following year, students often skipped the description part and jumped ahead 

to analyzing the visual image. For example, DAR is employed in a lesson in Unit 4 where 

students gather around a sculpture on The University of Texas at Austin’s campus, shown 

in Illustration 3. When prompted with the statement, “describe what you see here,” a 

student might have responded with “I see texture and dark lines,” while another student 

might have said “It looks like it is falling.” The second response does not describe why 

the statue looks like it is falling. The instructor then responds, “What do you see that 

makes you say that?” Next students are asked to interpret, or analyze, the piece. The 

analysis provides an interpretation and examination of what was described. Students are 

prompted with, “What do you think those descriptions mean?” Potential responses to this 

question might be “the figure looks like he is balancing” or “the figure looks gender 

neutral because it has no head or defining physical characteristics.” After the image is 

analyzed, students are asked to relate the image to something else in their life. When 

relating this sculpture to their life, a student might compare the balancing of the figure to 

the constant battle to find balance in their personal life. 
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Figure 8: Photo credit: http://landmarks.utexas.edu/artwork/figure-trunk 
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Reflection is a specific kind of analysis in the DAR strategy and calls for self-

analysis. Student 8, 10, 12, 19, 21, 32, 33 and 36 wrote about the significance of DAR 

and how it encouraged them to reflect on more things in the course. As they remembered 

how intentional their actions were, Student 19, 21, and 25 credited their purposeful 

creative work throughout the semester because of the DAR process. 

The DAR strategy was referenced more than any other specific strategy in the 

take home final exams. The 13 students described DAR as an opportunity to interpret 

something in a less intimidating way. Ten students explained how the idea of interpreting 

creative works scared them, particularly creative works made by their classmates in fear 

of offending someone, as they thought there should always be a right answer. DAR 

encouraged students to explore multiple possible interpretations, rather than seek one 

correct answer. Students 10 and 16 believed that DAR can be used in any profession 

because they thought it created a safe space to talk about social issues. 

An additional interpretation strategy called “Two Grins and a Grow” was 

referenced several times. This strategy was introduced in the visual art rotation week. At 

this point in the course, students have created a visual art piece based on their values and 

beliefs. Students are paired and instructed to look closely at their partners’ artwork. After 

a minute of only looking at the artwork, students write two “grins” and one “grow” they 

observed about the artwork. A grin is a positive comment about something they 

appreciate about the artwork. A grow is a comment about something they wonder about 

the artwork to encourage growth in the piece. This strategy is structured like: “I 

appreciate… because…” and a grow is: “I wonder…” This wonder could be about the 

symbolism, composition, or a visual element in the piece. This exercise provides students 

a space to respond to a fellow classmate's work and suggest an area of growth. Student 24 

explained how this process enlightened him to a new form of critique. He viewed critique 
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as something negative, but after participating in this process appreciates the possibility of 

positive feedback.  

Another strategy regularly used in FA 308 was referred to as poster dialogue. For 

this activity, instructors write open ended statements or questions at the top of large 

sheets of paper. Each student is given a marker and silently responds to each of the 

prompts on the posters in any order they like. Poster dialogue is an activity that cultivates 

a conversation without the pressure of speaking in class in front of others. After students 

respond to each poster, the instructor guides a synthesis discussion based on the ideas 

found on the posters. Poster dialogue was referenced several times in the take home final 

exams, as an activity that created a safe space for sharing ideas. 

Students 6, 10, 19, 23, and 36 wrote about how they appreciated the poster 

dialogue strategy and had not participated in it before. Referring to this activity as an 

opportunity to voice opinions without the pressure of feeling judged because “all students 

were writing their individual thoughts and no one was noticing exactly what I was 

writing” (personal communication, Student 19, December 10, 2014). 

The Truth About Me is a strategy where students learn about each other or a 

specific theme. For this activity, students stood in a circle and placed a sticky note on the 

floor where they were standing. The instructor stood in the middle of the circle to 

demonstrate, and proceeded to share a truth about himself. For example, the instructor 

might have said “the truth about me is that I have a dog,” and if that statement is true 

about anyone standing on a sticky note in the circle they must move and find a new sticky 

note to stand one. This strategy can be adapted and used in other contexts as icebreakers 

or for educational purposes. Students 19, 22, and 30 reported the significant role this 

strategy played in their experience. The Truth About Me provided a space for students to 
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share details about their life with each other, establishing a sense of community in the 

classroom. 

Constructivism 

Many students commented on the experiential nature of the course, noting how 

constructivist methods encouraged a deeper understanding of specific content. Student 14 

wrote how constructivism made her challenge traditional societal norms of assessment, 

such as standardized methods. She wrote, “Constructivism opens the door for greater 

learning in terms of processing and utilizes past experiences to recognize that each 

student brings a different perspective and knowledge set to every class period. With a 

constructive learning culture, students receive a shared responsibility for their own 

education with the teacher” (Student 14, personal communication, December 10, 2014).  

Student 21 felt that she learned more from other students, which helped to build 

her base of knowledge. Although she is is not an education major, she believes 

constructivist methods provided her with opportunities to grow from others and reflect on 

her own work. Likewise, Student 9 wrote, “We have all had unique experiences in our 

lives and although we cannot experience what everyone else has, we can still learn from 

their experiences. Not only does this help us delve deeper into a subject, but we also learn 

about our peers and the world around us” (personal communication, December 10, 2014). 

Reflection 

In the Artists Habits of Mind, reflection is defined as “learning to think and talk 

with others about one’s work and the process of making it. Learning to judge one’s own 

and others’ work and processes in relation to the standards of the field” (Harvard College, 

2003, p. 1). FA 308 employed this definition of reflection in the final projects of the 

course, when students received feedback from instructors and had the opportunity to 
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revise and improve their work. In this sense, active reflection came from both the 

students, as well as the instructors. 

Personal relevance guided students to write about their experience through 

reflection. Six students argued that reflection is not frequently utilized in non-arts 

subjects, which made it an important role in their journey through this class (Students 13, 

20, 23, 28, 34, and 36). For example, Student 23 felt her creative projects were successful 

because she was determined to create something that was a true representation of her 

values, thus requiring conscious reflection on her values. Student 23 wrote:  

Reflection is the most essential part of looking at a piece of art because it is at this 
point that you begin to relate the piece to your own life. Every piece of artwork 
can be related to your own life in some way because in the end, a fellow human 
made it. It is through reflection that the person looking at a piece makes it their 
own. (personal communication, December 10, 2014) 

As student 24 moves forward with his career in computer science, he believes 

reflection will be useful as he constantly builds upon his past projects. He believes, “with 

reflection I would be able to appreciate the good things about a project and dive deeper 

into the things that need work. I have learned more about positive critiquing that would 

keep morale up in the team and hopefully lead to greater innovations” (Student 24, 

personal communication, December 10, 2014). 

With a broader view regarding reflection, Student 32 discovered through this class 

that reflection does not have to be in written format. She believes she learned more by 

hearing about her classmates’ perceptions through verbal reflection in class.  

21ST CENTURY LEARNING SKILLS  

Defined by the Partnership for 21st Century (2009), 21st Century Skills are: 

creativity, critical thinking, problem solving, decision making, communication, 

collaboration, citizenship, life and career, and personal and social responsibility. Seven 
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out of ten of these skills were referenced in the take home final exams. This section 

examines students’ references to specific 21st century learning skills. 

Collaboration 

Arts integration is inherently collaborative. Whether the collaboration happens 

between a student and student, student and instructor, art form and art form, or an art 

form and a non-arts discipline, there is constant collaboration between people and 

content. Seventeen students found collaboration to be the most effective skill learned in 

this course. While collaborative skills are cultivated in many areas, this class purposefully 

used the arts to have students work together to create things and interpret them. Student 

17 found that collaborating in small groups established intimate relationships with her 

partners, and wrote “that is the beauty of art, for art connects one’s world to another 

person’s world” (personal communication, December 10, 2014). 

Students 9 and 16 found that collaboration, specifically in arts integration in this 

class, enabled them to be more open-minded and creative. FA 308 is structured to have 

students work in groups more than four times in the course. Student 16 described her 

experience as vulnerable, and one that enabled her to learn more about herself through 

sharing with her peers. Student 18 reported that collaboration provided her with an outlet 

for her voice to be heard. While student 26 was surprised with the level of collaboration 

this course required him to participate in, he ultimately found collaborating with other 

students to be the most rewarding part of the class. Student 33 also found that 

collaboration was “the key to growth” in both “intrapersonal and interpersonal practice; 

while a teaching artist can collaborate within themselves, between multiple intelligences 

and skill sets, and can collaborate with other artists, teachers, and with students” 

(personal communication, December 10, 2014). She continued to report that 
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collaboration was an integral part of the learning process in this class, and how it made an 

overall positive, creative, and welcoming experience. 

Twelve of the seventeen students who reported about collaboration suggested that 

it encouraged their creative thinking. “Collaboration with my classmates has allowed me 

to be more imaginative and resourceful with my work” (Student 5, personal 

communication, December 10, 2014). Brainstorming ideas with others helped students 

decide together what was the best direction for their projects. Student 23 said, “My 

biggest success in my final group project was incorporating my ideas with others. We 

were able to create a lesson that represented a little bit of everyone's ideas” (personal 

communication, December 10, 2014). 

Creative Thinking 

While collaboration was a key learning strategy in FA 308, students also reported 

that it led to creative thinking. Encouraged by a group not only helped students meet 

deadlines, but eight students wrote how they felt more responsible to create a project that 

was more engaging. Student 19 reported that this class encouraged her to explore a new 

creative way of thinking. She wrote about her diverse passions: physical health and 

wellness, emotional well being of adolescents, hip hop and jazz dancing, weight training, 

yoga, scrapbooking and crafting, jewelry making, and more. While she admits to never 

seeing direct connections among these interests before this class, she reported that this 

class encouraged her to “think outside the box” and find connections in all aspects of her 

life (personal communication, December 10, 2014). She describes how she would like to 

help teenaged girls with their body image struggles by using dance as an exercise and an 

outlet for creative expression, directly connecting her multiple passions in life. 
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While creative thinking was inherently practiced in the artistic processes 

performed in each art form rotation week, Student 17 reflected on how impactful this 

class was as she realized there is not always one specific way of learning. She believed 

her creative thinking skills grew exponentially by engaging with the artistic process in 

multiple contexts. 

Communication and Public Speaking 

The structure of this class has students interacting with each other constantly. 

Clear communication is vital for success when working in groups. Eight students wrote 

about the occasional struggle between group members when someone was suggesting an 

idea that was misunderstood. Student 23 remembered struggling with her group to decide 

on a topic because they could not understand the fundamentals of their ideas. Finally 

agreeing on a topic, Student 23 wrote, “my biggest success in my final group project was 

communicating with my class and group successfully about a very controversial topic. 

My peers were open to what I had to say and they did not try to avoid the topic” (Student 

23, personal communication, December 10, 2014). 

Students were constantly asked to stand up in front of their peers and either 

present something they had prepared, or discuss works of art or their thoughts on class 

readings. Six students wrote about the noticeable growth in comfort with public speaking 

because they were required to do it frequently. Student 26 reported, “This course helped 

me a lot in my public speaking skills because we had to talk so much and participate. It 

truly helped me feel more comfortable in front of a group” (personal communication, 

December 10, 2014). Similarly, student 18 wrote, “My biggest success was being able to 

speak eloquently in front of the class while still being energetic and relaxed” (personal 

communication, December 10, 2014). 
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Student 34 reported how one of her biggest goals for the course was to gain 

confidence presenting in front of others. She explained how this course pushed her to 

stand in front of her peers almost everyday participating in different activities, and she 

believed her public speaking skills have inherently improved. 

APPLICATION TO FUTURE CAREER  

While the 29 out of 37 participants reported clear applications of their learning 

outcomes to their future careers, students studying education found a significant amount 

of specific strategies they will continue to use in their teaching pedagogy. This section is 

divided into specific academic areas and examines what different majors believed about 

incorporating arts-based learning strategies into their professional and academic careers. 

Education Majors 

As discussed in Chapter 2, arts integration is defined as a pedagogical approach to 

teaching that uses one or more art forms to deepen understanding and support non-arts 

and arts curricular learning objectives in the classroom (Bowell & Heap, 2001; 

Burnaford, Aprill, & Weiss, 2001; Dohahue & Stewart, 2010; Luftig, 2000; PCAH, 2011; 

Rabkin & Redmond, 2004; Silverstien & Layne, 2010). Seventeen of the 37 participants 

for this study were education majors. With this in mind, 100% of students in this course 

who were enrolled in the College of Education found arts integration to be essential in 

their preparation of their future career in education. Generally speaking, feedback from 

education majors included ideas of broadening their definition of teaching and 

assessment, rethinking ways their students learn, discovering more about their personal 

pedagogical beliefs, and learning about how the arts can support each lesson. 

Engagement was necessary for every FA 308 class sessions. Many students 

reported how engaged they were the entire semester. Student 10 explained how this class 
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was valuable to her future career as an early childhood teacher because it provided her 

with strategies to engage her students and “exercise parts of their minds that might have 

been only used in the art classroom before” (personal communication, December 10, 

2014). Students 5, 7, 8, 11, and 15 reflected on how disengaged they often were as 

elementary students, and reported that strategies like DAR, Two Grins and a Grow, 

Poster Dialogue, and The Truth About Me will be present in their instruction. Students 7 

and 8 developed a new foundation to practice their teaching, as they continue to learn 

about arts integration and the role it will play in their classroom. Student 15 also reported 

that she thoroughly enjoyed learning about the art forms, however she believed that 

learning through specific arts-based strategies was her greatest success from the course. 

While many education majors discovered innovative ways to engage learners, 

Student 8 reported that she will always seek to establish in her students a deeper meaning 

with academic content in relation to the world at large. After reflecting on her educational 

experience, she wished she would have had more of an opportunity to explore content 

areas, instead of receiving information in a lecture style classroom. She wrote,  

At first, I thought the purpose of this course was to teach people how to teach art 
in the elementary school setting, but after finishing it I realize art is everywhere in 
our life. Everything can been viewed as art. My students will be able to explore 
content through music, dance, theatre, and visual from the knowledge I gained in 
this class. (Student 8, personal communication, December 10, 2014) 

Student 19 also reported that the main idea she will take from this class was 

innovative ways to approach and teach different disciplines. She believes that practice 

with arts integration will encourage her to remain open-minded in her future career as a 

teacher. 

Reinforcing the importance of reflection after exploration, Student 12 described 

how her experience with arts integration has reminded her that reflection can be utilized 
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as a form of assessment. Not only did she report how crucial reflection will be for her 

students, but how encouraged she felt about being more reflective in her own teaching 

practice. She notes that this class influenced the way she thinks about the world and how 

she will approach sensitive and difficult topics in her future classroom. Similarly, Student 

13 described her experience in this class as one that revealed more about herself and her 

values than she anticipated. Student 18 also appreciated the use of reflection as a tool to 

formally assess individuals, noting the uniqueness of this strategy compared to the 

traditional testing methods. She questioned why arts integration is not used more widely 

in the educational system. She wrote, “as an education major, I was able to relate many of 

the concepts we learned about arts integration to other education classes, and I think that 

this teaching method would be immensely effective, especially for younger students” 

(personal communication, December 10, 2014).  

Student 5 described her experience with the arts in this class as one that will 

encourage her to teach material that relates well to future students. She believes the arts 

are an outlet to make material relatable and are then capable of enhancing a student's’ 

overall experience, as she wrote: 

I never even thought of integrating arts in education and after this class I can say 
that arts will most definitely be integrated into my future elementary classroom. 
… I have so many ideas now for my future classroom and I know when making 
my own lesson plans I will always want to incorporate the arts. I now know that I 
will become a better teacher because of this class. (Student 5, personal 
communication, December 10, 2014) 

Student 9 described arts integration as “the key to success” in elementary and 

middle school education because it offers multiple vantage points for students to enter the 

learning experience. As an early childhood education major, he found connections to core 

subjects through the arts and will implement them into his teaching practice. In addition, 

Student 11 wrote, “I plan on educating myself more in this area and intend to find new 
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and exciting ways to use it in everyday life” (personal communication, December 10, 

2014). 

Enthusiastic about her second year of college, Student 6 planned to learn more 

about arts integration. She questioned how she could adapt many lessons she participated 

in to her own classroom. Without having a formal arts education before this class, 

Student 6 reported, “I didn’t know how important the arts are in the classroom and all of 

the success that the arts contribute to, but now I can confidently say that the arts will be 

found in my future classroom” (personal communication, December 10, 2014). 

Many education majors appreciated this class because of the practical application 

of it in their future careers in education. However, several students also reported how this 

class influenced their everyday lives. Student 20 wrote, “not only did I learn many ways 

to use arts in my teaching career, but also in other aspects such as the business world and 

how the arts can be used to make events such as meetings much more engaging” 

(personal communication, December 10, 2014). 

Non-Education Majors 

Eleven out of 20 students enrolled in academic majors outside the College of 

Education discovered authentic applications of course content to their future careers. 

However, students outside the College of Education were not as specific about the arts-

based learning strategies that impacted them as those majoring in Education. This section 

explores what students in a wide range of majors from business to liberal arts thought of 

applying arts-based learning strategies to their future careers. 

Without referencing a specific strategy, Student 31 reported how this class 

provided her with a new way to think. She wrote: 

Coming into this course I thought it was going to be an art class where I drew 
pictures and painted things, therefore my initial goals did not really apply to what 
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this course was actually about. With that being said, I feel like I learned far more 
valuable and useful things about all of the art forms that I can use in other areas of 
my life, especially in my senior year majoring in Government. (personal 
communication, December 10, 2014) 

Student 21 began the Fall 2014 semester as an undeclared major, and by the end 

of the semester became a computer science major. She believed this class helped develop 

her creative thinking skills and wrote, “I learned the importance of mixing ideas to create 

an even better one together- which is extremely important when working in computer 

science. We are always seeking the next big thing” (personal communication, December 

10, 2014). Similarly, Student 25 was encouraged to find success in her future career in 

computer science because she learned innovative ways to present material and projects to 

her future clients.  

With hopes to attend medical school, Student 29 did not doubt that he will 

continue to apply concepts learned in FA 308, like questioning and reflection, in his 

career as a student and potentially as a doctor. He wrote, “I had no idea what role the arts 

could possibly play in the world of science or business; this class changed that notion, 

showing that even the most difficult topics could be communicated in theatre or dance 

among other art forms” (personal communication, December 10, 2014). 

Additionally, Student 28 reported, “as a future geologist, I believe I will have many 

opportunities to utilize the practices I have learned in this course. I could use ‘Two Grins 

and a Grow’ as a form of peer-evaluation” (personal communication, December 10, 

2014). Student 33, majoring in Rhetoric and Writing, found this class to be life changing 

as she reported, “Arts integration in an educational setting is precisely what I hope to 

move on to study as I graduate college. … This experience is extremely valuable to me, 

and one that I will carry with me for the rest of my life as I seek ways to promote 

education in various topics of advocacy” (personal communication, December 10, 2014).  
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Engineering major, Student 35, wrote about how useful the practice in 

collaborating was. She said, “I have to work with others all the time, and this experience 

has helped me understand how to approach those situations. I feel adequately prepared 

for collaboration in my future career.” 

While Student 32 reflected more on the application of arts-based learning 

strategies to her remaining career as a student, she wrote: 

I never really thought of myself as being artistically creative, but this class 
allowed me to redefine what I thought of as creative and allowed me to give 
myself more credit for expression. That sort of confidence I received in this class 
allowed me to do better in my other classes, like speaking in my French class for 
example. Surely I feel that what I learned in this class can help me in the future in 
many different areas. (personal communication, December 10, 2014) 

She continued by reporting how this course inspired her to reflect more on her 

daily life, and reminded her of the potential avenues her daily conversations with family 

and friends could go to develop more meaningful relationships. 

OVERALL EXPERIENCE IN CLASS  

As shown by increasing enrollment and waiting lists, FA 308 became a highly 

demanded course at The University of Texas at Austin. Most frequently, students report 

that a friend encouraged them to take the course. Because of the strong positive 

recommendation from students, this section explores the comments that describe 

students’ overall experience in the class. 

Collaboration was referenced by 24 students throughout all of the take home final 

exams. Students frequented wrote about how important collaborating is in their specific 

field outside the arts. Student 9 found this class to be unique among any other class he 

has taken in his four years at The University of Texas at Austin because of the inherent 

focus on collaboration. He wrote, “This class was so successful because my fellow 
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classmates grew with me. We had a certain bond with each other that made this class so 

special” (personal communication, December 10, 2014). Likewise, student 16 described 

FA 308 as “the most enjoyable course I have ever taken at The University of Texas at 

Austin because it was about exploring the meaning of material and not always having a 

right answer” (personal communication, December 10, 2014).  

While Student 28 learned about practical uses of arts integration, she commented 

on how this class encouraged her to be an active participant in the tasks at hand. She 

reported, “I have learned that the arts open minds. If utilized by everyone, arts integration 

can change the world” (personal communication, December 10, 2014). Similarly, 

students 9, 16, and 23 described how important this class was in their personal growth as 

an individual. Student 23 explained: 

I will always be reminded of how important it is to integrate the arts into my daily 
life. I fully intend on teaching my children the importance of art. My only goal for 
this class was to stop being shy. While I still feel shy, I did get more comfortable 
with my classmates in a way that I did not think was possible. This course helped 
me a lot with my self confidence and that is something I will never forget. I loved 
this course and I have recommended it to everyone who has asked about it. 
(personal communication, December 10, 2014) 

Many students pointed out this class pushed them beyond their comfort zone. 

Because this class was not designed for art majors, the majority of students approached 

this class with little to no arts education. Student 10 wrote, “I especially like that this 

class pushed me out of my comfort zone. Dance is something I have avoided at all costs 

through most of my life, but that week allowed me to understand it more and not fear 

getting up in front of people and moving” (personal communication, December 10, 

2014). Student 32 felt similar and wrote, “Each time I came to class and each activity we 

participated in not only truly engage me, but it helped me to become more expressive 
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without feeling that my answer would be wrong” (personal communication, December 

10, 2014).   

Student 23 felt this class helped her feel like she was a part of something at large, 

bigger than herself. She made personal connections to many of her classmates’ projects, 

and appreciated the sense of community this class brought her. Similarly, student 24 

reported that she established close relationships to many classmates, and felt like a part of 

a community. Student 24 also reported that he began dating someone he met in class. 

While Student 26 did not meet a partner in class, he wrote: 

Arts integration has so many meanings; arts integration has turned out to be a 
much larger part of the human experience than I had originally thought possible. 
The attempt to define arts integration is trivial. I mean that in the sense that arts 
integration is a way of life. It is the persistent and ever conscious integration of 
the myriad number of definable art forms into everyday life and work. Not only 
does arts integration shine within those mediums, but also within the simple act of 
breaking the ice between social barrier and allowing unfamiliar beings to work 
together in a comfortable, judgment free environment. (personal communication, 
December 10, 2014) 

Following this comment, Student 26 wrote that he believed this course should be 

a mandatory course requirement for everyone. He found the lessons he learned to be 

invaluable and believed he would consciously implement arts-based strategies into his 

life and studies. In addition, Student 30 also wrote that he would recommend this class to 

his peers, as he has enjoyed engaging with the creative process and does not get many 

opportunities to do so in a safe classroom environment. 

Expecting this class to be smaller in size, Student 32 still reported, “this class has 

been one of my favorites, and perhaps the course that I have truly learned from and 

explored the most in during my time at UT” (personal communication, December 10, 

2014). 
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When reading the take home final exams, it was clear that most students 

appreciated this class because of its experiential nature. The instructors and arts-based 

learning strategies are what made this class unique. One individual, Student 22 felt 

disappointed with her learning outcomes because she did not learn enough about each art 

form. She suggested the class be restructured to have fewer lesson planning activities, as 

not everyone enrolled in the class are education majors. That being the only negative 

criticism found in all 37 take home final exams, overall students had positive outcomes 

from this class.  

CONCLUSION 

This chapter provided four narratives of interviews conducted for this study and 

revealed four main themes that emerged from data. These four main themes were the 

following: (a) impactful arts-based learning strategies found in FA 308, (b) development 

of 21st century learning skills, and (c) application to future career, and (d) overall 

experience in class. I examined the artifacts through a case study methodology.  

The main goal of this study was to uncover student perceptions regarding their 

experience in FA 308: Arts Integration for Multidisciplinary Connections at The 

University of Texas at Austin. With many specific arts-based learning strategies 

referenced in the artifacts, the majority of students recalled an overwhelming amount of 

information from the semester. After examining which students anticipate using arts-

based learning strategies in their future professional careers, 17 out of 17 education 

majors foresee implementing arts-based learning strategies in their future instruction, 

while 11 out of 20 students not majoring in education reported that they anticipate using 

arts-based strategies learned in FA 308 in future professional endeavors. To summarize 
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the findings made in this chapter, FA 308 positively impacted 36 out of 37 students’ 

overall growth as a student and individual in society. 
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Chapter 5: Conclusion 

OVERVIEW OF THE STUDY 

The previous four chapters of this thesis have discussed the historical context of 

arts integration, the current climate of the arts in American education, described FA 308 

at The University of Texas at Austin, discussed learning outcomes from FA 308 from one 

semester, and the methods used to examine the learning outcomes from the course. 

Specifically, this study examined the perceptions of 37 undergraduate college students 

enrolled in FA 308 from Fall 2014 at The University of Texas at Austin. This case study 

focused on students’ perspectives of arts-based learning strategies utilized in this course. 

This chapter provides a summary of this study, including the 

central research question, purpose for study, significant findings, and recommendations 

for future research.  

CENTRAL RESEARCH QUESTION 

 This thesis was driven by one central research question: in conducting a case 

study with one class of college students, how does their perception of integrating arts-

based learning strategies into their future professional careers change after taking FA 

308: Arts Integration for Multidisciplinary Connections at The University of Texas at 

Austin? A sub question for the study was: from the immediate end of the course in 

December of 2014 to a year later in November of 2015, how does the undergraduates’ 

perception change on using the arts-based learning strategies taught in the class? 

PROBLEM STATEMENT 

In recent history, arts programs in schools across the nation are at risk of being 

discontinued by boards of education, principals, and state legislatures who are pressing 

for mathematics and science achievement (Burnaford, Brown, Doherty, & McLaughlin, 
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2007). Because of the lack of funding for the arts in K-12 schools, arts integration 

provides an opportunity to teach the arts in general classrooms. When concerned about 

the lack of funding for the arts in schools it is important to ask, how do the arts benefit 

students who do not plan to become artists?  

A purpose of this study was to investigate what college students from varying 

majors and arts experiences thought of a course where they learned about four art forms 

and how arts-based learning strategies could apply to their personal and professional 

endeavors. Findings supported that the students’ experiences with arts integration in FA 

308 was positive and meaningful. While 36 of 37 students were positively impacted by 

arts-based learning strategies, 17 of 17 education majors found significant value in their 

new knowledge of arts integration from FA 308. Arts integration emerged from teaching 

methods designed to engage students in learning and is defined as a pedagogical 

approach to teaching that uses one or more art forms to deepen understanding in other 

content areas and support non-arts and arts curricular learning objectives in the classroom 

(Bowell & Heap, 2001; Burnaford, Aprill, & Weiss, 2001; Dohahue & Stewart, 2010; 

Luftig, 2000; PCAH, 2011; Rabkin & Redmond, 2004; Silverstien & Layne, 2010).  

Sixty percent of students commented on how arts integration strategies provided 

them with new ways of thinking about their future careers. For example, Student 28 

reported, “as a future geologist, I believe I will have many opportunities to utilize the 

practices I have learned in this course. I could use ‘Two Grins and a Grow’ as a form of 

peer-evaluation” (personal communication, December 10, 2014). 

Arts integration offers a unique and alternative way to keep the arts in schools. 

Arts integration provides students with opportunities to connect what they are learning in 

multiple disciplines. Arts-based learning strategies provide multiple entry points for 

learners, as they employ a variety of techniques that encourage engagement from all 
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types of learners. Whether a student is a visual, kinesthetic, or auditory learner, all these 

types of learners can benefit from arts integration. Learning is actively built in arts 

integration, making learning student centered. As displayed in this study, arts integration 

can provide students with unique arts-based learning strategies that can keep students 

excited, motivated, and in school, and provide them with the tools to succeed in the 

workforce after graduation. 

SIGNIFICANT RESEARCH FINDINGS 

To summarize the significant findings from this study, 100% of participants had 

at least one positive learning outcome from FA 308 that can be applied to their personal 

or professional endeavors. The findings from this study add to the validity that 21st 

century skills are cultivated in education, specifically arts education. Collaboration, 

creative thinking skills, public speaking and communication were the most referenced 

21st Century Skills in data collected for this study. 

It is significant to note the positive response regarding arts-based learning 

strategies from education majors. While this course is a fine arts course designed to fulfill 

a visual art/performing art requirement for all majors, the education majors enrolled in 

this course benefited in important ways. While it is ideal for all individuals to find 

connections in the arts with their personal and professional endeavors, if we educate 

future educators about how to teach the arts in their general classroom a ripple effect is 

created. We are now providing their future students opportunities to engage with the arts 

in general classrooms and learn other disciplines through an artistic lens. Of the 17 

education majors, all of them foresee using at least one of the arts-based learning 

strategies employed in FA 308. 
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 A significant finding from the interview with Ruby is how this class challenged 

her to think more about her daily decisions. She felt that she had never been asked so 

many questions, because in a typical classroom setting information is usually given to her 

and then she as the student has questions for the teachers. She found her experience in FA 

308 to be the opposite. The instructors frequently asked the students questions, which 

made Ruby determine that the only wrong answer in this course (and often in life), is not 

having an answer. These findings show how arts education at any grade level can develop 

students’ divergent thinking skills. It is generally accepted that arts education has the 

potential to develop students’ creativity, but more definitive information was provided 

through this study.  

RECOMMENDATIONS FOR FUTURE RESEARCH 

Because FA 308 is a course where students learn collaboratively from each other 

and their instructors and the small sample size, this study cannot be generalized to other 

semesters or students. FA 308 is constantly evolving with new instructors and students 

from semester to semester. Each situation is unique, and while we can learn from each of 

them, semesters must be analyzed separately to identify any common themes found 

between them. This study focused on students enrolled in Fall 2014 and I recommend 

studies be done on the class during other semesters. The class was founded in Fall 2013, 

and is expanding in enrollment size in Fall 2016.  

Due to the expansion, another avenue for research would be to follow the class in 

2016 as it expands to 100 students. What changes occur and what are the implications to 

accommodate such a large group? Since Fall 2013, about 50 students have enrolled in FA 

308 each semester. Fall 2016 will be the first semester with 100 students. While this 

speaks to the high demand of enrollment in the course, it also adds logistical stress to 
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how this class will function. Concern also arises in where the class will meet, as the 

spaces this course currently meets in are not equipped to hold 100 students.  

With the expansion aside, FA 308 is under constant revision. From my personal 

experience in the class as a teaching assistant in Fall 2015 and Spring 2016, lesson plans 

changed greatly each semester. Because there are some new instructors each semester, 

they revise the lessons to fit with their personal pedagogy. While there are constant 

revisions to the course content, cohesion to the overall structure of the course is 

established by keeping the objectives and goals of each unit the same. I recommend 

further research be done on what changes are made from each semester, and why this is 

so. Interviewing the creators of the course as well as the other instructors who joined the 

course throughout its time at The University of Texas at Austin on what content they 

each taught in their respected sections would answer these questions. 

This study interviewed four students, twelve months after taking the course to 

understand what their impression of the course one year later. Interviewing the same four 

participants at a later date would create a more longitudinal aspect to this study. It would 

be interesting to learn about their thoughts on the arts-based learning strategies they 

mentioned in the interview once they have entered their careers, as all four of the 

participants were still in school at the time of the study. 

A final suggestion for future research would be to implement a class similar to FA 

308 in another university and track its results and response from the administration. With 

a lack of research on college students and arts integration, a study like this would 

immensely contribute to the field of art education at large. 
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CONCLUSION 

When analyzing the data secured for this study, it was clear that through each 

theme, an overarching idea of empathy emerged. Ninety-six percent of students 

commented on their experiences of feeling like a community in class. Some supported 

this idea by describing how everything they created was met with support from others. 

Other students backed this idea of empathy by discussing how their creations were 

always personally relevant, which made the interactions in the class more vulnerable and 

easy to relate to others.  

From the findings of this study, it is clear the arts have the capacity to encourage 

empathy and community in individuals. Through collaboration in FA 308, students made 

connections to each other. Because of these connections 23 students recognized that it is 

an innate part of the human experience to be in community. The arts have the capacity to 

unite individuals using avenues not found in many areas of modern society. Through the 

interactions in the arts and with each other in FA 308, students reported growth in 

understanding why the arts matter to them. Eighty-nine percent of students wrote that 

they did not give the arts much thought or credit prior to enrolling in this course. After 

exploring the arts through arts integration firsthand in this course with colleagues from 

across campus, they recognize the value of the arts and perceived those benefits as 

immeasurable.  

Because the benefits of arts education are not as easily measured by typical 

testing, the arts in K-12 schools go undervalued. When we accept the arts into our 

schools and communities, we are providing learners with a space that is engaging, where 

they can creatively solve problems with self-confidence and work together with 

classmates for a common goal. Imagine if schools across our nation were full of music, 

movement and dance, theatre and speech, and visual and media arts. Our society would 
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be full of creative thinking and fresh ideas. All the research points to finding success in 

schools that are “arts-rich” –– in which “students who may have fallen by the wayside 

find themselves re-engaged in learning when their enthusiasm for film, design, theater or 

even hip-hop is tapped into by their teachers” (PCAH, 2008, p. 47).  

The arts are a vital part of the culture and life of this country, and all students 

deserve access to the arts in school as part of a complete education. This idea was evident 

in this study when twelve college students spoke of their positive experiences with arts 

integration as life changing because they had never engaged with the arts before FA 308. 

Just as science and social studies are deemed essential subjects because of their learning 

outcomes, this study provides evidence that the arts merit a similar place in the 

curriculum. Decades of research and experience show that high quality arts education can 

play an important part in achieving a range of educational objectives (PCAH, 2008). The 

PCAH report supports this argument by stating: 

The arts can motivate and engage students; stimulate curiosity and foster 
creativity; teach 21st Century Skills such as problem solving and teamwork; and 
facilitate school-wide collaborations. While there is certainly room for additional 
information in these areas, there is no doubt that research about the value of arts 
education is positive and consistent. (PCAH, 2008, p. 48) 

In support of the arts in schools, PCAH aims to create a climate in American 

schools where all students are engaged, where they come to school and to class eager to 

learn, where they speak and write and solve problems with self-confidence and discipline, 

and where their innate gifts of creativity and innovation are nurtured and encouraged 

(PCAH, 2008). This study contributes to this climate, as college students found immense 

benefits in learning through arts integration. This study shows how the arts 

interdisciplinary nature has the potential to be a pervasive force in learning contexts. 

Demystifying common educational perceptions about the arts and education, this study 



 96 

supports a climate in which arts education is further implemented and accepted in public 

schools across America to provide high quality educational experiences for all students. 

When I engaged with visual art in high school, I felt like I could relate to my 

fellow classmates in new ways. Before taking my first high school art class, I felt 

disconnected from my peers because of my learning disability. I succeeded in the art 

classroom academically, and discovered more about myself through the creative process. 

Having a sense of identity encouraged self-confidence in me and helped me relate the 

things in my life to the world at large. Analyzing data for this study required me to read 

through the participants take home final exams multiple times. Reading through the 

exams made me feel connected to this group of students, as findings from the exams 

support that 36 out of 37 students found a sense of community in this college class as 

they discovered more about the importance of an arts education from their meaningful 

experience in FA 308. If I, a researcher with no personal connection to this specific group 

of students that I have not met in person, felt compassion for them by reading about their 

experiences in the arts, imagine what would happen if more individuals engaged with the 

artistic process globally. Could we, as humanity, find more compassion for each other?  

The arts have been and continues to be one of the best ways that communities can 

understand each other and engage in difficult discussions. Experiences in the arts can 

connect people more deeply to the world and open them up to new ways of seeing. FA 

308 was designed to stimulate students’ thinking and expand students’ knowledge of and 

experience in arts integration. Developing and nurturing skills of observation, analysis, 

awareness, and self-reflection, FA 308 fosters personally reflective learning and gives 

students an active role in their college learning experiences. 
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Appendix A: Take Home Final Exam 

Course and Self Reflection 
FA 308: AIMC 2014  

Due Wednesday, December 10 - Posted on Canvas before 7pm 
 

Your culminating assignment for the Arts Integration for Multidisciplinary 
Connections is a take- home final course reflection and self-assessment.  
 

In an effort to help assess your progress in this course please consider the 
following questions. Please respond fully to each question (at least 2 paragraphs for each 
question) using specific examples from our readings, your notes, and our work together 
over the semester. Please answer in complete sentences with proper grammar and 
sentence structure (points will be deducted for writing issues and typos). You are 
welcome to use all resources at your disposal. If you are using someone else’s words 
(professor, a colleague, video, or a reading from the course) please use proper APA or 
MLA citation format. This should be original work and University scholastic policies 
apply.  

Key Concepts: questioning, reflection, collaboration, constructivism, prior 
knowledge, Studio Habits of Mind, or a concept that you see as “key” 
that is not on this list  

1.   Describe the significance of (pick a key concept from the above list) in arts 
integration. Construct an argument based on your experience this semester. 
Illustrate your claims using at least two examples of lessons shared in this course 
either by you, your colleagues, or the instructors in class or observed in the field. 
Support your claims using at least one citation from our reading this semester.   

2.   Describe the significance of (pick a different key concept from the above list) 
in arts integration. Construct an argument based on your experience this semester. 
Illustrate your claims using at least two examples of lessons shared in this course 
either by you, your colleagues, or the instructors in class or observed in the field. 
Support your claims using at least one citation from our reading this semester.   

Answer the following questions:  

3.   Define the key elements of (pick ONE:) music/visual art/dance/theatre in your 
own  words. Define arts integration in your own words. Offer three 
recommendations that you think are important to consider when integrating this 
art form (the one you picked) into another subject area.  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4.   What was your biggest success during your FINAL group project experience? 
What was your biggest challenge? What did you learn about how to successfully 
integrate the arts during this group experience? What do you want to know now 
based on this experience?   

Self reflection: 

5.   What will you take from this course? What ideas/practices will be most useful as 
you move forward through your degree and into your professional career? 
Consider your goals for this course; did you accomplish what you wanted to 
accomplish in this course? Why?  

Please end your document with a complete bibliography for any citations used in your 
answers. You can use MLA or APA style format. Only one bibliography is needed for 
the full document.  
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Appendix B: IRB Consent Form 
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Appendix C: Lesson Plan Template 

 
AIMC Fall 2014  

Arts Integration Facilitation #2 Template 
Both Visual Arts & Theatre and Music & Dance cohorts 

 
 
Preparation: 

1. Topic: In one or two sentences, describe the main idea/theme of this 
lesson/presentation. What content are you bringing together in this lesson? List both art 
and non-art concepts.  
 

2. Context: Who are your imagined participants? Where is the lesson set?  
 

3. Goals/Standards: What are your goals or objectives in conducting this activity with 
this audience? What non-arts content are you trying to teach? What is your instructional 
goal regarding that content?  (Note: for K-12 school aged audiences, be sure to include 
relevant TEKS-Texas Essential Knowledge and Skills. See 
http://www.tea.state.tx.us/index2.aspx?id=6148  You will not include TEKS for adult 
audiences but should still list specific, concrete goals/skills.) 

 
4. Essential Question: What is the question you are asking in relationship to your 
instructional goal?  For example: Instructional goal - learn the process of photosynthesis 
through visual arts and theatre, Essential Question: How can we visually represent and 
embody photosynthesis in order to have a complete understanding of what it is and how it 
functions in our world? 

 
5. Space and Materials: Describe the space for facilitating this activity (e.g., set-up, 
chairs, acoustics) and materials needed (e.g., paper, instrument, markers, etc.). 
Facilitation of Activities 

Facilitator:  
Time: 

 
6. Engage participants in theme or key concept:  How will you help your participants 
enter into the content you want to teach or the experience you want to take them through? 
Write opening questions/an opening activity to engage your participants in your larger 
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focus question/s. Consider your peers prior knowledge and lived experiences.  What will 
you say to “hook” them into the activity?  
 
Transition: How you will transition to flow smoothly from the end of one activity to the 
beginning of the next? Think about how you are using the space in the room as well as 
what you will say.  

 
Facilitator: (two people might lead this section)  
Time: 
 

7. Exploring the Content: This is the bulk of your lesson facilitation. You may select 
one art form and should include a minimum of 2 strategies or activities. How will you 
help your participants actively explore the topic and skills of the lesson? How will you 
invite them to reflect at the end of each activity/strategy about what they did and how it 
relates to the larger lesson goals and their own experience (Describe, Analyze, Relate)? 
Include side-coaching statements or questions as needed.  

 
Transition: How you will transition to flow smoothly from the end of one activity to the 
beginning of the next? Think about how you are using the space in the room as well as 
what you will say.  

 
Facilitator: (two people might lead this section)  
Time: 
 

8. Final Processing/Reflection: What is the relevance of this exploration for your 
participants? What questions might you pose to your participants to help them reflect on 
their experience? These questions should encourage critical thinking by first asking 
participants to describe what was done in the activity, then analyze specific points, and 
then relate or apply these concepts and skills to other situations or larger content goals. 
Describe: 

Analyze: 
Relate: 

 
9. Ending Summary: Leave the participants with something to think about based on the 
experience they went through today. Often this final idea circles back to the theme or 
inquiry. (Example: end with a quote, ask a final inquiry to leave thinking about, etc) 
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10. Appendices: What background information is necessary in order to facilitate this 
presentation?  For example, if you are featuring visual art or musical work, describe 
relevant contextual information such as: the name of the work, artist, time period, etc.. If 
you are using a drama-based or dance-based strategy, cite it. Be sure to list your non-arts 
facts and resources here as well. Be sure to give credit where credit is due and cite your 
sources using MLA or APA. 
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Appendix D: Coding 
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Appendix E: FA 308 Syllabus 

FA 308: Arts Integration for Multidisciplinary Connections 
 
Instructor: Theatre        
Instructor: Dance    
Instructor: Music    
Instructor: Visual Arts      
Teaching Assistant: Visual Arts & Theatre   
Teaching Assistant: Dance & Music  
 
Locations:      Class Type/Focus: 
Winship     2.112  Full Class Sessions and Music Sessions 
Art 3.408      Visual Art and Visual Art/ Theatre Sessions 
Winship    Payne lobby  Theatre Sessions and some Full Class sharing 
sessions 
Winship     2.120  Dance Sessions and Dance/ Music Sessions 
Visual Art Center (First Floor)               Visual Arts/Theatre Sessions 
 
 
 
The arts inform as well as stimulate, they challenge as well as satisfy. Their location is not 
limited to galleries, concert halls and theatres. Their home can be found wherever humans 
choose to have attentive and vital intercourse with life itself. This is, perhaps, the largest lesson 
that the arts in education can teach, the lesson that life itself can be led as a work of art. In so 
doing the maker himself or herself is remade. The remaking, this re-creation is at the heart of the 
process of education. (Eisner, 1998) 
 
 
This course may be used to fulfill the visual and performing arts component of the 
university core curriculum and addresses the following four core objectives established by 
the Texas Higher Education Coordinating Board: communication skills, critical thinking 
skills, teamwork, and social responsibility. 
 
Course Description:   
 
This arts-based course is designed to stimulate students’ thinking and expand students’ 
knowledge of and experience in arts integration. Through readings, videos, in-class activities, 
discussion, field trips, micro-teaching, and written reflection, students will develop a practical 
understanding of the techniques and skills associated with integrating the arts into various 
contexts. Students will experience each art content area (dance, music, theatre arts, and visual 
arts), to develop an introductory understanding of each of these disciplines.  The remainder of the 
course will be spent exploring the teaching skills and creative competencies necessary to integrate 
two of the four arts disciplines –theatre and visual arts or music and dance—into a range of 
disciplines e.g., arts in education, arts in business, arts in community development, etc. 
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Objectives: 
This course aims to create an environment in which students should be able to: 

●   Articulate the fundamental concepts of the arts disciplines as related to historical, cultural 
and/or social context;  

●   Apply knowledge and practices of the creative process of arts-based pedagogy (i.e., 
instruction) across various contexts, to create developmentally appropriate arts-based 
strategies which support meaning-making in all areas of the curriculum;  

●   Demonstrate aesthetic appreciation of a range of art works through reflection, inquiry-
based writing and oral discussion.  

●   Evaluate arts-based instruction through critical thinking and active reflection;  
●   Advocate for the arts and quality arts instruction in schools, community and professional 

settings.  
 
Course Text: 

1.   Unless otherwise specified, course readings and resource materials are posted under 
course documents on CANVAS. We expect you to bring hard copy of readings to class 
on days they are assigned. This site can be accessed automatically through UT Direct or 
through http://courses.utexas.edu.  We will also make extensive use of the 
Announcements and Discussion Board functions on our Canvas site. 

 
Suggested Reading/Resources: 
The Children’s Book Collection on the 6th floor of the PCL can be extremely useful when 
planning integrated arts lessons. Also check out: 

●   Texas Essential Knowledge & Skills (TEKS): 
www.tea.state.tx.us/teks/http://www.tea.state.tx.us/teks/ 

●   Fine Arts TEKS and related resources: Center for Educator Development in Fine Arts 
(CEDFA): www.cedfa.org/http://www.cedfa.org/ 

●   New York City Blueprint: 
http://schools.nyc.gov/offices/teachlearn/arts/blueprint.htmlhttp://schools.nyc.gov/offic
es/teachlearn/arts/blueprint.html 

●   Texas Art Education Association:  www.taea.org 
●   Texas Music Educator Association: www.tmea.org 
●   American Alliance for Theatre and Education: 

http://www.aate.comhttp://www.aate.com/ 
●   National Art Educators Association: www.naea-reston.org 
●   Music Educators National Conference: www.menc.org 
●   National Dance Education Organization: www.ndeo.org 
●   Community-based Arts: www.communityarts.nethttp://www.communityarts.net/ 
●   DANA Foundation: www.dana.org/artsed.cfm 
●   Arts Connection: www.artsconnection.orghttp://www.artsconnection.org/ 
●   Lincoln Center Institute: 

http://www.lcinstitute.org/wps/myportal/!ut/p/kcxml/0wcA1NLTeQ!! 
●   Chicago Arts Partners in Education:  www.capeweb.orghttp://www.capeweb.org/ 
●   Association of Teaching Artists (ATA): 

www.teachingartists.comhttp://www.teachingartists.com/ 
●   Education Programs for the Kennedy Center:  http://artsedge.kennedy-center.org/  
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●   Arts Education Partnerships: www.aep-arts.orghttp://www.aep-arts.org/ 
●   Young Audiences: www.youngaudiences.orghttp://www.youngaudiences.org/ 
●   ARTSCONNECTED: Tools for Teaching the Arts:  

www.artsconnected.org/http://www.artsconnected.org/ 
●   Arts4learning: www.arts4learning.org/http://www.arts4learning.org/ 
●   Right Brain Initiative 

www.therightbraininitiative.org/http://www.therightbraininitiative.org/ 
●   Performing Arts Workshop 

www.performingartsworkshop.orghttp://www.performingartsworkshop.org/ 
●   mindPOP www.mindpop.orghttp://www.mindpop.org/ 
●   BigThought  www.bigthought.orghttp://www.bigthought.org/ 
●   North Carolina Museum of Art: artnc.org 
●   Southeast Center for Education and the Arts: http://www.utc.edu/Outreach/SCEA/ 
●   Drama-based instruction (DBI) Network  https://www.utexas.edu/cofa/dbi/ 

 
 
Attendance and Participation: 
Your attendance and participation is required in this course. You are expected to be in class on 
time and physically, emotionally, and mentally prepared to actively engage in the day’s activities. 
You are not allowed any absences, and missing any classes will result in the loss of daily 
attendance/participation points because you earn points daily. In the case of emergencies (ie. 
death in family), please inform your instructor PRIOR to any class you may miss. If you miss 
class on a day when you are to lead a session or hand in an assignment, you will receive a “0” for 
that assignment.  Due to the hands-on nature of many of the activities, there are some classes that 
you will be unable to make up the assignment. In the event of an absence, please contact a 
classmate to take notes, record assignments, and pick up handouts for you. All assignments must 
be completed on this assigned/printed due date in order to receive credit unless under 
extraordinary, extenuating circumstances which MUST be cleared through instructor/s.  The 
expectation is that all phones are silenced and away for the duration of class time. All work must 
be typed and stapled unless otherwise specified. 
 

SPECIAL NEEDS ACCOMMODATIONS: 

The University of Texas at Austin provides upon request appropriate academic accommodations 
for qualified students with disabilities.  For more information, please contact the Office of the 
Dean of Students at 471-6259 or 471-4541 TTY.  Services for Students with Disabilities (SSD) is 
an on-campus resource for student support and assistance, please visit: 
http://ddce.utexas.edu/disability/ for more information. 
 
Scholastic Dishonesty: 
Students who engage in creative and scholastic dishonesty are subject to disciplinary penalties, 
including the possibility of failure in the course and/or dismissal from the University. According 
to the 2006-2007 General Information Catalog, “Scholastic dishonesty" includes, but is not 
limited to, cheating, plagiarism, collusion, falsifying academic records, misrepresenting facts, and 
any act designed to give unfair academic advantage to the student (such as, but not limited to, 
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submission of essentially the same written assignment for two courses without the prior 
permission of the instructor), or the attempt to commit such an act.” If you have any questions 
about what constitutes academic dishonesty, please ASK your instructor/s.  You may also contact 
the Dean of Students, or find information online at 
http://deanofstudents.utexas.edu/sjs/scholdis_whatis.phphttp://deanofstudents.utexas.edu/sjs/s
choldis_whatis.php 
http://deanofstudents.utexas.edu/sjs/scholdis_whatis.php 

ASSIGNMENTS, WORKLOAD, AND RUBRIC 

Information concerning specific expectations for each assignment will be provided before each is 
due, but here’s a quick overview.  Students will be expected to watch videos, participate in online 
activities and complete reading assignments prior to each in class week. Although the general 
shape of the semester will stay as listed here, the specifics may change as we get to know you and 
your needs and interests.  In general, according to University policy, you can expect to spend at 
least 6 hours a week on homework, reading, and other out-of-class preparation for this course 
 

Participation and Attendance      10% 
One-Page Arts in our World Description/Presentation    10% 
Observation of Arts in the Community        5% 
Art Discipline Assignment (4 total)      20% 
Art Discipline Core Concept Quiz (4 total)    10% 
Group Facilitation        15% 
Final Project        20% 
Take Home Final & Self-assessment                            10% 

 
90 - 100        = A/ A- 
80 – 89.9      = B+ B B- 
70 – 79.9      = C+ C C- 
60 – 69.9      = D+ D D- 

             - 59.9      = F 
 
 
1.   Attendance, Engagement and Participation (100 pts): Students are expected to actively 

participate in each course activity, discussion, and lecture. From time to time, students will be 
asked to respond to writing prompts on Canvas, which provides a way to develop our written 
discussion skills and prepare for our in-class application and dialogue regarding our reading 
assignment. When asked to respond to specific texts, please incorporate salient quotations 
from reading/s using APA or MLA format. This grade includes attendance points, 
participation points, and Canvas response points. 

 
2.   Arts in our World: Description/Presentation (100 pts.):  Students will work in small 

groups to create a one-two page description (max.) of an assigned arts organization or arts-
based professional organization and share the information with the class in a five-minute 
presentation. Students will identify the mission of the organization and the audience. They 
will discuss how are arts are explored/applied/activated through practice and discuss why this 
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organization might be a useful resource for us to access in the future. Final version must be 
posted on the assigned course Canvas thread on assigned date to receive full credit. 

 
3.   Arts in our Community: Observation (50 pts.): Each student is responsible for attending at 

least one example of arts or arts integration in UT and/or Austin area schools or community 
locations. Instructors will provide a list of events approved to fulfill the Arts in our 
Community assignment. The Observation Report, located on the course documents section of 
Canvas, MUST be completed in full and within a week of the event date to receive credit.  

 
4.   Art Discipline Assignment (200 pts. total): A complete description of each assignment 

resources and requirements will be available on Canvas.  Students will be expected to watch 
videos, participate in online activities, and complete reading assignments prior to Monday of 
each week on the topic for the coming week. Students will complete and share a short arts 
assignment (worth 50 points) on Wednesday of each arts discipline each week (Weeks 3-6) of 
the course.  Be sure to leave time in your schedule on Sunday and Tuesday to complete 
assignments for Wednesday. We will not accept late or incomplete work. 

 
5.   Art Discipline Core Concept Quiz (100 pts. total): Students will complete a short quiz 

(worth 25 points in each discipline) on the Wednesday of each arts discipline week (3-6) of 
the course. The short assessments will evaluate students’ understanding of core concepts 
related to each art form based on modeling of strategies, lectures, online training, and written 
resources provided by the instructor. 

 
6.   Group Facilitation (150 pts.): Students will work in a small group to facilitate an interactive 

discussion/exploration of a piece of art (theatre, dance, visual art, music) using arts-based 
instructional strategies. The reflection will include discussion and at least one kinesthetic 
activity, to connect participants’ interpretation to their own lives and/or society. Each group 
will turn in ONE facilitation plan (examples provided) on the day they teach. All facilitators 
will turn their own revised facilitation plan, which reflects knowledge gained through the in-
class exploration; the revised facilitation plan is the description that will be graded.  

 
7.   Final Project (200 pts.): Students will work in small groups to create an arts integrated 

lesson/workshop/experience which connects to their larger educational goals and program of 
study within the university. For example, pre-med majors might create a workshop to explore 
how health care professionals can use theatre skills to work on “bed-side manner” or visual 
arts skills to work on close perception for diagnosis.  Or, pre-service elementary teachers 
might create a lesson, which teaches fractions and pattern through a music and movement 
activity. Each group will turn in ONE facilitation plan (examples provided) on the day they 
teach. All facilitators will turn their own revised facilitation plan, which reflects knowledge 
gained through the in-class exploration; the revised facilitation plan is the description that 
will be graded. Students will be evaluated on their effort and performance both individually 
and as a group. Students will also offer feedback on colleagues’ participation and effort 
within the group as well as a self-assessment as part of the final grading.  

 
8.   Final Course Reflection/ Self-assessment (100 pts.): Students will complete a final course 

reflection and         self-assessment at the conclusion of the course (details to follow). 
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Course Calendar 

Arts Integration for Multidisciplinary Connections    
Assignments/readings are DUE on the date listed 

(Subject to change at instructors’ discretion.) 
 

 
UNIT 1: Setting the Stage; Preparing the Canvas 
Location: WIN 2.112 - All  
 
Week 1:  Course Introduction/Personal and Collaborative Goals 
Overview: In this introductory class, arts professors will lead students in an exploration of the arts 
learning frameworks and the teaching/learning sequence of the course.  

WEDNESDAY 8/27 WHAT WILL WE DO IN THIS COURSE? 
    

WEEK 2:  WHAT CAN THE ARTS DO?    
Overview: Students will reflect on personal arts experiences and how they see themselves in 
relation to the arts.  We will consider the role of the arts in our life and the importance of art and 
art-making to society. 
 
Sunday 8/31 Please post Canvas assignment by 7:00 pm on Canvas #1 (Kennedy 

Center/Baker articles) Discussion Board link. 
 
Monday 9/1  Labor Day – No class meeting  
 
Wednesday 9/3  What is arts integration? 

READ: “What is Arts Integration” selection from the Kennedy Center’s 
Changing Education through the Arts online resources, on Canvas 
“Making Sense with the Five Senses” Paul Baker, on Canvas 
Cohorts assigned for week 3-6 

   Observation assignment introduced 
DUE In-Class: Student Profile Form/Schedule 
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UNIT 2: The Art Forms 
Locations: Dance WIN 2.120; Music WIN 2.112; Theatre WIN Payne Lobby; Visual Art ART 
3.408 

WEEK 3- 6  INVESTIGATING THE ART FORMS – DANCE, MUSIC, THEATER ARTS, VISUAL 
ART, 
During weeks 3, 4, 5, 6, cohort groups will rotate as follows between the four arts disciples.   
 ORANGE Cohort  BLUE Cohort GREEN Cohort RED Cohort 

Week 3      9/8 Music Theater Arts Dance Visual Arts 

Week 4      9/15 Theater Arts Dance Visual Arts Music 

Week 5      9/22 Dance Visual Arts Music Theater Arts 

Week 6      9/29 Visual Arts Music Theater Arts Dance 
 
Overview: Each week will include readings and/or videos and a final synthesis assignment or 
online assessment, which must be posted to Canvas by Sunday of the same week to receive full 
credit. Since students will rotate through the art forms the “weeks” are listed by art form not by 
date. Please confirm above dates to determine which week each art form is scheduled for your 
cohort. 
 
 
Theatre:  WEEK _____  
Overview: Students will explore fundamental concepts of drama/theatre in education and 
performance. 
 
Monday  What are key terms, roles and techniques in theatre and drama/theatre 
education? 

READ:  Course Documents in THEATRE section on Canvas  
WATCH:  Recipes for Trust     http://www.recipesfortrust.com/ 
Truth about me   http://www.utexas.edu/cofa/dbi/content/truth-about-me 
DUE in class:  Core Values Worksheet   and   Recipe for Me Worksheet 
 

Wednesday How do we use drama/theatre skills and pedagogy as a tool for 
personal expression? 
WATCH:  What is DBI?  http://www.utexas.edu/cofa/dbi/content/what-

dbi 
In-Class QUIZ: Elements and Vocabulary from Theatre 
DUE on Canvas: 1 Page Reflection on Creative Process in Theatre 
PERFORM in class: Recipe for Me and be prepared to discuss 
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Music:  WEEK _____  

Overview: Students will explore fundamental concepts of pedagogy and practice in music 
education and performance. 

  

Monday                      What are key vocabulary in music and music education? 

READ:  Course Documents in MUSIC section on Canvas “Seven Basic 
Elements of Music”   

WATCH: How Music Works 1 – Melody Pt. 1 

The complete video (over 47 minutes) is not required. Watch to minute 
14:49. http://www.youtube.com/watch?v=xw9eef99aSI 

How Music Works 2 0 Rhythm Pt. 1   

The complete video is not required. Watch to minute 10:52. 
http://www.youtube.com/watch?v=ZZJPnAer7EM 

DUE in class: Music Analysis Assignment  

  

Wednesday                    How do we use music skills and pedagogy as a tool for learning?  

Suggested Reading: Musical people, a musical school by S. Willner on 
CANVAS 

In-Class QUIZ: Basic Elements of Music 

DUE on Canvas: 1 Page Reflection on Creative Process in Music 

PERFORM in class: What’s My Rhyme? Be prepared to discuss in 
class. 
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Dance:  WEEK _____  
Overview: Students will explore fundamental concepts of creative process and pedagogy in dance 
education and performance. 
 
Monday  What are key elements and vocabulary in dance and dance education? 

READ: Why People Dance 
http://www.artsalive.ca/en/dan/dance101/whydance.asp 

Elements of Dance  http://opd.mpls.k12.mn.us/The_Elements_of_Dance 
WATCH: PUMA Dance Dictionary Dance Video 
http://www.youtube.com/watch?v=0GBRcr0xJNU&list=UUZq427EjGq
UbV6pZIjEKkgg 

 
Dance:  
Monday (cont.)  Dance vs. Powerpoint, a modest proposal. 

http://www.youtube.com/watch?v=0nqhopRhju4 
DUE in class: Dance vs. Powerpoint Analysis Worksheet  
 

Wednesday                 How do we use dance elements and pedagogy as a tool for creating? 
READ: Using	  Movement	  to	  Teach	  Academics:	  An	  Outline	  for	  Success	  
by	  S.	  Minton	   
 WATCH: Wayne McGregor: A choreographer’s creative process in real 
time (for inspiration):   http://www.youtube.com/watch?v=KPPxXeoIzRY 
In-Class QUIZ: Key Elements and Vocabulary in Dance 
DUE on Canvas: 1 Page Reflection on Creative Process in Dance 
PERFORM in class: XXXX (need name for assignment) and be 
prepared to discuss 
 

 
Visual Art:  WEEK _____  
Overview: Students will explore fundamental concepts of pedagogy and practice in visual art 
education and performance. 
 
Monday  What are key vocabulary in visual art and visual art education? 

READ:  The Artist’s Toolkit: Visual Elements and Principles website at 
http://www.artsconnected.org/toolkit/encyclopedia.html 
Due in class: Artist’s Toolkit- 5 Concept Creations and Reflection  

 
Wednesday  How do we use visual art skills and pedagogy as a tool for learning?  
   In-Class QUIZ: Principals and Elements of Visual Art 

DUE on Canvas: 1 Page Reflection on Creative Process in Visual Art 
SHARE in class:  Modern Mona and be prepared to discuss  
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UNIT 3: Synthesizing our Experiences and Understanding 
Location: WIN 2.112 - All 

WEEK 7: WHERE ARE THE ARTS IN OUR LIVES? (ALL GROUPS TOGETHER) 
Overview: Students will reconvene as a large group to reflect on arts domain specific exploration 
and cohort experience and to synthesize learning across art forms. Students will also discuss 
second half of course process and procedures. 
 
Monday 10/6 What is the potential impact of the arts in education?  

READ: Reinvesting in Arts Education executive summary from the 
President’s Committee on Arts and Humanities 2011 report. 

DUE: Sign-up for Arts in our World Group Presentation   
 

Wednesday 10/8 How are the arts integrated and applied in education and other 
professions? 

READ: Eric Booth - Teaching Artists in Arts Learning Ecosystem 
REQUEST: Arts integration focus preference for second half of 
semester 

WEEK 8: WHAT ARE ART-RELATED PROFESSIONS AND HOW MIGHT THEY BE USEFUL TO ME 
IN MY PERSONAL LIFE AND CAREER PATH? 
Overview: Students will share and discuss local, state, national, and international professional 
organizations dedicated to training and work in and through the arts. 
 
Monday 10/13  What is the role of the arts in education? 

DUE: ALL One-Page Arts in our World: Description/Presentations 
posted on Canvas by beginning of class. 
PRESENT: Arts in education group 
 

Wednesday 10/15 What is the role of the arts in society?  
PRESENT: Arts in society group 
 

 

UNIT 4: ARTS INTEGRATION  
Locations: Dance/Music WIN 2.120 ; Theatre/Visual Arts ART 3.408 

WEEK 9-13: ARTS INTEGRATED SPECIALS: THEATER AND VISUAL ARTS, DANCE AND MUSIC  
Overview: Students will work in two cohorts: theatre/visual arts and dance/music to explore 
integrated arts in depth through the integration of two art forms in education, community, and 
professional contexts. Students will be required to follow and meet all deadlines for assigned 
cohort scope and sequence. Both cohorts information is listed below. 
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Week 9: Theatre and Visual Arts 
Overview: Students will look at further visual art and theatre methods and the role of questioning 
and critical response in facilitation. 
 
Monday 10/20  CLASS MEETS AT THE VISUAL ART CENTER (1st Floor Art 
Building).  

How do we explore a work of art using drama? 
Assignment (Due Thursday, 10/31): Group facilitation- groups and art 
assigned 
READ: “Guidelines for Teaching Artistry” from The Music Teaching 
Artist’s Bible by Eric Booth 
WATCH VIDEO: Questioning Strategies DBI 
https://www.utexas.edu/cofa/dbi/content/questioning 

 
Wednesday 10/22 CLASS MEETS AT THE VISUAL ART CENTER (1st Floor Art 

Building). 
How do we use questions to explore visual and theatrical works of art?  

   READ: Asking Better Questions by Nora Morgan and Julianna Saxton 
“Toward a Process of Critical Response” by Liz Lerman critical response 
method 

 
Week 9: Dance and Music 
Overview: Students will examine the interrelationship between music and dance methods and the 
role of questioning and critical response in facilitation. 
 
Monday 10/20   CLASS MEETS AT WINSHIP 2.120 (Double check this) 

How do we explore dance through music? 
READ: “Guidelines for Teaching Artistry” from Music Teaching 
Artist’s Bible -Booth 
WATCH VIDEO: Questioning Strategies DBI 
https://www.utexas.edu/cofa/dbi/content/questioning 

Wednesday 10/22 How do we use questions and critical response to explore dance and 
musical works of art?  

   READ: Asking Better Questions by Nora Morgan and Julianna Saxton 
“Toward a Process of Critical Response” by Liz Lerman critical response 
method 

 

 

WEEK 10: THEATER AND VISUAL ARTS  
Overview: Students will explore drama/theatre applications in a visual art museum context. 
Monday 10/27  CLASS MEETS AT THE VISUAL ART CENTER (1st Floor Art 
Building). 

Group Facilitation Presentations 
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DUE: Each group must bring at least TWO complete, printed facilitation 
plans (one is given to the Instructor and be fully prepared to facilitate 
their session. 
 

   Assignment (Due Thursday): Group facilitation plan 
 
Wednesday 10/29 CLASS MEETS AT THE VISUAL ART CENTER (1st Floor Art 
Building).   

Group Facilitation Presentations 
DUE: Each group must bring at least TWO complete, printed facilitation 
plans (one is given to the Instructor) and be fully prepared to facilitate 
their session. 

WEEK 10: DANCE AND MUSIC  
Overview: Students will experience integrated music and dance methods in a variety of contexts.   
 
Monday 10/27  Group Facilitation Presentations 

DUE: Each group must bring at least TWO complete, printed facilitation 
plans (one is given to the Instructor) and be fully prepared to facilitate 
their session. 

 
Wednesday 10.29 Group Facilitation Presentations 

DUE: Each group must bring at least TWO complete, printed facilitation 
plans (one is given to the Instructor) and be fully prepared to facilitate 
their session. 

 
 
Week 11: Theater and Visual Arts  
Overview: Students will explore a basic lesson plan format exploring the relationship between 
goals, engagement, exploration, and reflection.  
 
Monday 11/3  How do we learn in and through visual art? 

READ: TBA and sample instructional plans for learning in and through 
visual arts 

    
Wednesday 11/5 How do we learn in and through theatre art? 

READ: TBA and sample instructional plans for learning in and through 
drama/theatre 
DUE: Individual revised Group Facilitation Plan must be emailed to 
professors by class time to receive full credit for assignment. 
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WEEK 11: DANCE AND MUSIC  
Overview: Students will explore a basic lesson plan format exploring the relationship between 
goals, engagement, exploration, and reflection.  
 
Monday 11/3 How do we learn in and through dance? 
   READ: TBA and Sample instructional plans for learning in and through 
dance 
    
Wednesday 11/5 How do we learn in and through music? 
   READ: TBA and Sample instructional plans for learning in and through 
music 
 

DUE: Individual revised Group Facilitation Plan must be emailed to 
professors by class time to receive full credit for assignment. 

 
 

WEEK 12: THEATER AND VISUAL ARTS  

OVERVIEW:  STUDENTS WILL WORK WITHIN ASSIGNED FINAL PROJECT GROUPS OF LIKE-
MINDED COLLEAGUES TO DEVELOP FINAL PROJECTS THAT INTEGRATE ONE OR MORE ART 
FORMS INTO A NON-ART ACTIVITY AND/OR CONTENT AREA.  
 
Monday 11/10 How do we work collaboratively to set goals and develop our research 

and practice? 
 READ:  Based on assigned topics, TBD 
  
Wednesday11/12 What sorts of activities will meet our goals? How will we assess our 
success?  
   In-class workshop on lesson plan structure and facilitation. 
 

WEEK 12: DANCE AND MUSIC  

OVERVIEW:  STUDENTS WILL WORK WITHIN ASSIGNED FINAL PROJECT GROUPS OF LIKE-
MINDED COLLEAGUES TO DEVELOP FINAL PROJECTS THAT INTEGRATE ONE OR MORE ART 
FORMS INTO A NON-ART ACTIVITY AND/OR CONTENT AREA.  
 
Monday 11/10 How do we work collaboratively to set goals and develop our research 

and practice? 
 READ:  Based on assigned topics, TBD 
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Wednesday 11/12 What sorts of activities will meet our goals? How will we assess our 
success? 
   In-class workshop on lesson plan structure and facilitation. 
 
    

WEEK 13: THEATER AND VISUAL ARTS  

OVERVIEW:  STUDENTS WILL RECEIVE FEEDBACK AND CONTINUE WORK ON FINAL PROJECT 
THAT INTEGRATE ONE OR MORE ART FORMS INTO A NON-ART ACTIVITY AND/OR CONTENT 
AREA.  

 
Monday 11/17  Share draft of project for peer and instructor feedback. Instructors 

available for individual and group meetings 
DUE: A COMPLETE Draft of your instructional plan must be posted on 
Canvas by class time. 

 
Wednesday 11/19  In-class workshop. 

DUE: Arts in Our Community: Observation events have all ended. 
Completed Reports must be posted on Canvas by this date for credit. 

WEEK 13: DANCE AND MUSIC  

OVERVIEW: STUDENTS WILL RECEIVE FEEDBACK AND CONTINUE WORK ON FINAL PROJECT 
THAT INTEGRATE ONE OR MORE ART FORMS INTO A NON-ART ACTIVITY AND/OR CONTENT 
AREA. 
  
Monday 11/17  Share draft of project for peer and instructor feedback. Instructors 

available for individual and group meetings 
DUE: A COMPLETE Draft of your instructional plan must be posted on 
Canvas by class time. 

 
Wednesday 11/19  In-class workshop.  
 

WEEK 14: THANKSGIVING WEEK ALL THEATRE/VISUAL ART/DANCE/MUSIC 

OVERVIEW: PREPARE FINAL PROJECTS IN SMALL GROUPS. 
 
Monday 11/24  In-Class workshop 
 
Wednesday 11/26 Research day in field and/or individual meetings with professors 
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WEEK 15: FINAL SHARING/ FINAL ASSESSMENT 
Locations: Dance/Music TBA; Theatre/Visual Arts TBA 

OVERVIEW: GROUPS WILL SHARE/FACILITATE FINAL PROJECTS FOR CRITICAL RESPONSE 
FROM COLLEAGUES AND INSTRUCTORS. 
 
Monday 12/1  Group written facilitation plans and presentations  
 
Wednesday 12/3 Group written facilitation plans and presentations 
 
Saturday, Dec. 6th Revised plans are due emailed to instructor by Saturday at midnight 
 
 
 

CULMINATION/REFLECTION: Wednesday, December 10th 7-10 pm 
Location: WIN 2.112 

DUE: Take-home Final Course Reflection/Self-Assessment, Course evaluation 
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