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Army War College Fellows 
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Supervisor:  Robert Chesney 

 

Each year, the University of Texas hosts several Fellows from the United States Army 

War College Fellowship. The Fellows are senior Army officers selected for a year of education 

in a non-military setting. In response to weaknesses in Fellow writing and in an effort to better 

understand policy implementation, the author developed and executed a writing course as pilot 

program to explore a strategy for improving Fellow writing. At the beginning of the fall 2015 

semester, the University of Texas Fellows completed the writing module, a short course with 

ten class sessions specifically designed to address the Fellows’ research and writing needs. 

This report shares the process by which the pilot program developed, the program’s 

methodology, and its results. After reporting the results, the report explores two alternatives 

for action and key lessons learned for future policy implementation efforts. 
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Chapter 1:  More than Punctuation 

The intent of the Fellowship Program is to provide selected officers an 

educational experience designed to develop their critical thinking ability, 

provide a new lens through which to look at problems, and expose them to 

civilian society in order to broaden their perspectives, make connections 

outside the military, and enable them to discern societal developments of 

importance to the Army.1 

Viewed from a simple perspective, writing is merely the act of transcribing thinking 

into text. But critical thinking, and therefore critical writing, is complex and difficult.2  Critical 

thinking is a uniquely individual activity as it involves discovering one’s assumptions, 

questioning those assumptions, considering alternative viewpoints, and taking informed 

action.3  The act of writing offers the opportunity to evaluate arguments and alternatives 

employing higher-level thinking skills.4  Writing thus serves two fundamental purposes: It is 

both an act of thinking and a method for communicating that thinking. As a result, improving 

writing involves more than a review of punctuation. It is a process of evaluating and refining 

thinking.  

As illustrated by the intent quoted in epigraph above, the United States Army War 

College Fellowship (AWCF) strives to improve the critical thinking of the Army officers 

admitted to its selective program. Moreover, the Army War College (AWC) itself notes that 

the “ability to write well, with purpose, clarity, and precision reflects the quality of a writer’s 

mind.”5  In response to weaknesses in Fellow writing, the author developed and executed a 

pilot program to test the policy of providing upfront writing instruction to all Fellows. At the 

                                                   
1 U.S. ARMY WAR COLL. FELLOWSHIP PROGRAM, ADMINISTRATIVE HANDBOOK 8 (2015). 
2 See Bryan Goodwin, Research Says Teach Critical Thinking to Teach Writing, 71 EDUC. LEADERSHIP 78, 78 

(2014) (citing DANIEL KAHNEMAN, THINKING, FAST AND SLOW (2011)) (explaining why critical thinking is 

difficult for our brains)). 
3 STEPHEN D. BROOKFIELD, TEACHING FOR CRITICAL THINKING: TOOLS AND TECHNIQUES TO HELP STUDENTS 

QUESTION THEIR ASSUMPTIONS 11–13 (2012).  
4 Ian J. Quitadamo & Martha J. Kurtz, Learning to Improve: Using Writing to Increase Critical Thinking 

Performance in General Education Biology, 6 CBE LIFE SCI. EDUC. 140, 141–42 (2007).  
5 U.S. ARMY WAR COLL., COMMUNICATIVE ARTS DIRECTIVE 2 (2014). 
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beginning of the fall 2015 semester, the University of Texas Fellows completed a writing 

module, a short course with ten class sessions specifically designed to address the Fellows’ 

research and writing needs. This report shares the process by which the pilot program 

developed, the program’s methodology, and its results. After reporting the results, the report 

explores two alternatives for action.   

INTRODUCTION TO THE AUTHOR 

Despite developing and teaching a course on writing, I do not profess to be an expert 

on writing. Instead, I am merely a student of writing who had the opportunity to further develop 

and share the lessons I had learned about writing with other students. The needs of the AWCF 

at the University of Texas (UT) matched with my professional aspirations, experience, and 

degree requirements.  

 My key goal in pursuing my graduate degrees has been to gather the skills and tools 

necessary to affect change in my community. Simply put, I sought to learn how to implement 

policy solutions. On the other hand, I have a strong interest in mentoring and helping others 

develop their skills, especially in the sphere of higher education. While at UT, I worked as a 

Teaching Quizmaster6 in the law school’s writing program for two years and as a Teaching 

Assistant to Admiral Inman’s Crisis Management course. The Crisis Management course 

applies a case-study methodology to examine how problems are defined, agendas are set, 

information gathered, decisions reached and implemented, and the ultimate effects achieved.  

The capstone of the joint degree between the University of Texas School of Law and 

the Lyndon B. Johnson School of Public Affairs is a professional report. The professional 

report, as embodied in this document, is an individual written project involving policy analysis 

conducted during the final semester of study. Thus, the combination of my goal of learning 

                                                   
6 Teaching Quizmasters are teaching assistants for University of Texas School of Law’s writing program.  
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how to implement solutions to problems, desire to help others develop their skills, experience 

assisting in educational settings, and obligation to produce a written policy analysis created an 

opportunity for me to serve the AWCF by designing, implementing, and documenting a 

mechanism to improve Fellow writing.  
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Chapter 2:  Background on the United States Army War College  

For those unfamiliar with the United States Army War College, a brief overview of its 

history and purpose in combination with an introduction to its Fellowship program provides 

context.  

OVERVIEW OF THE ROLE OF THE ARMY WAR COLLEGE 

The U.S. Army War College was established in 1901 in the wake of the Spanish-

American War.7  The Army’s efforts in the Spanish-American War revealed a lack of 

preparedness and a need to improve the Army’s planning, logistics, and organizational 

structure.8  Criticism of the Army’s effort led to a change in leadership with Elihu Root 

becoming the Secretary of War.9  At the dedication of the War College’s original building, 

Secretary Root directed the War College “to preserve peace by intelligent and adequate 

preparation to repel aggression, through studying and conferring on the great problems of 

national defense, military science, and responsible command.”10  

The early curriculum focused on developing senior officers to assume roles in the 

General Staff of the Army.11  The Army War College provided an intense year of schooling, 

and graduates were expected to transition to a senior command or senior staff position.12  

Overtime, especially in the wake of World War I, the AWC expanded its curriculum to focus 

on the academic study of war.13  While the early AWC primarily prioritized “learning by doing” 

                                                   
7 JUDITH HICKS STIEHM, U.S. ARMY WAR COLLEGE: EDUCATION IN A DEMOCRACY 27 (2002). 
8 Id. 
9 Id. 
10 U.S. ARMY WAR COLL., ACADEMIC PROGRAMS FOR ACADEMIC YEAR 2015 5 (2014). 
11 U.S. ARMY WAR COLLEGE HISTORY http://www.carlisle.army.mil/history.htm (last visited Oct. 22, 2015). 
12 STIEHM, supra note 7, at 28. 
13 Id. at 31–32; U.S. ARMY WAR COLLEGE HISTORY, supra note 11. 
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through actual military planning,14 the AWC evolved to a graduate-school model characterized 

by lectures and individual research.15   

Currently, the AWC concentrates on the strategic level of war, and topics of study can 

range from logistics and mobilization to leadership and effective command.16  “The purpose of 

the US Army War College at this time in our Nation’s history is to produce graduates from all 

our courses who are skilled critical thinkers and complex problem solvers in the global 

application of Landpower.”17  The Army War College offers a variety of programs for soldiers 

at different points in their careers, and graduates are expected to serve in leadership positions 

across the Army.18  

US ARMY WAR COLLEGE FELLOWSHIP 

The US Army War College Fellowship is one of the AWC’s education programs.19   

Each year, ninety Army officers ranking above a captain and below a brigadier general from 

the active component, National Guard, and Reserve are selected for a year of education in a 

non-military setting.20  Fellows spend ten months at civilian institutions such as universities, 

think tanks, corporations, and government agencies.21  Participating organizations include 

Harvard University, the Central Intelligence Agency, the U.S. Institute of Peace, as well as the 

University of Texas.22  

                                                   
14 U.S. ARMY WAR COLL., supra note 10, at 5. 
15 STIEHM, supra note 7, at 31–32.  
16 Id. at 43–45.  
17 ABOUT THE U.S. ARMY WAR COLLEGE http://www.carlisle.army.mil/overview.htm (last visited Oct. 22, 2015). 
18 U.S. ARMY WAR COLLEGE HISTORY, supra note 13. 
19 U.S. ARMY WAR COLLEGE FELLOWS & CSA SENIOR ARMY FELLOWS 

http://www.carlisle.army.mil/programs/Fellows.htm (last visited Oct. 22, 2015). 
20 Id. 
21 Thomas Zimmerman, 90 Senior Officers Begin Army War College Fellows Program, ARMY WAR COLLEGE 

COMMUNITY BANNER (Apr. 9, 2012), http://www.carlisle.army.mil/banner/article.cfm?id=2621. 
22 Id. 
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Involved in an exchange between the military and civilian sectors, AWC Fellows gain 

knowledge and experience from civilian institutions while also acting as ambassadors of the 

U.S. Army.23  The exchange is primarily intended to broaden the perspective of a Fellow and 

prepare him or her for a more complex leadership role requiring greater innovation and having 

fewer established directives, but it has the added bonus of increasing civilian and Army 

connections.24   

Each year, the Fellowship kicks off with a two-week orientation at the AWC in 

Carlisle, Pennsylvania.25 During that two weeks, both the Fellows and the War College’s 

resident-course students attend a series of guest lectures and presentations, which provide 

perspective on the Army’s role in the federal government, insight into strategic issues facing 

the Army and nation, and an overview of the AWC’s expectations.26  Once the orientation 

finishes, Fellows disperse to their host institutions while resident-course students remain at the 

AWC for a very specific curriculum.  

Although programs differ at civilian host institutions, core elements tie the Fellowship 

together. Individual Fellows are assigned an AWC faculty member and a senior Army Mentor 

who provide guidance throughout the year.27  By the end of the year, Fellows are expected to 

produce two papers: the Strategy Paper and the Civilian Research Paper. 28 The Strategy Paper 

is shorter in length, 1500–1650 words, and the key requirement is that the paper examine an 

issue of strategic importance.29  The Civilian Research Paper (CRP) is a longer research 

endeavor, between 5,000 and 6,000 words, and must focus on an approved research topic that 

                                                   
23 U.S. ARMY WAR COLLEGE FELLOWS & CSA SENIOR ARMY FELLOWS, supra note 19. 
24 Id. 
25 U.S. ARMY WAR COLL. FELLOWSHIP PROGRAM, supra note 1, at 3–4; Zimmerman, supra note 21.  
26 Zimmerman, supra note 21.   
27 U.S. ARMY WAR COLL., supra note 10, at 14. 
28 COMMUNICATIVE ARTS DIRECTIVE, supra note 5, at 5. 
29 Id. at 7. 
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has implications for national and international security.30   Both papers are expected to convey 

an original and strategic, rather than operational or tactical, analysis; however, the CRP is 

viewed as the capstone project of the Fellowship program.31  

In addition to common requirements, each host institution, like UT, may have 

individual requirements and components.32 These individual requirements can include 

additional papers or courses.33  At UT, the Fellowship Program includes a series of guest 

speakers as well as requiring the Fellows’ participation in graduate-level courses.34 Each UT 

Fellow creates a unique course schedule based on individual interests and professional goals.35  

How the Fellowship program is administered at the University of Texas provides 

additional context. The UT AWCF is directed by Joseph Yakovac, a retired Lieutenant 

General.36  LTG Yakovac has ultimate responsibility, but the program coordinator, retired 

Lieutenant Colonel Dougald MacMillan II, oversees its daily operation.37  Additionally, the 

UT Fellowship program is supported by a Senior Administrative Associate and Research 

Librarian.38  While UT has hosted a Fellowship class ranging in size from fifteen to four Army 

officers, UT hosted five Fellows for the 2015–2016 academic year.39   

  

                                                   
30 Id. at 8–9.  
31 Id. at 5, 9 (“The CRP must be original, representing the student’s best work during the Fellowship term.”). 
32 U.S. ARMY WAR COLL. FELLOWSHIP PROGRAM, supra note 1, at 9. 
33 Id. 
34 About, ARMY WAR COLLEGE FELLOWSHIP AT UT, http://www.utexas.edu/academic/sscf/about.html (last 

visited Oct. 22, 2015). 
35 Id. 
36 Staff, ARMY WAR COLLEGE FELLOWSHIP AT UT, http://www.utexas.edu/academic/sscf/staff.html (last visited 

Oct. 22, 2015). 
37 Id. 
38 Id.  
39 Graduates, ARMY WAR COLLEGE FELLOWSHIP AT UT, http://www.utexas.edu/academic/sscf/graduates.html 

(last visited Oct. 22, 2015). 
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Chapter 3:  A Problem and a Proposed Solution 

Policy analysis involves bringing together “resources and objectives, means and ends, 

[and available] instruments” with collective preferences to create an improvement.40 A problem 

differs from a puzzle when there is a possibility that something can be done.41 To be helpful, 

policy analysts should do more than identify a problem.42 Instead, analysts should discuss 

policy problems through tentative solutions given objectives and resources.43 Effective policy 

implementation requires: (a) assessing the context in which the implementation will take place; 

(b) evaluating the access points where implementers can change the course of events; and (c) 

weighing what factors can be affected given the timeline and resources.44 Thus, a policy 

problem and proposed solution framework provides a useful tool for evaluating the difficulty 

faced by the AWCF.   

To give an accurate account of both the problem and the proposed solution, I share how 

my perception of the writing challenges facing the AWC Fellows developed and how a pilot 

program to explore a possible remedy was established.  

POLICY PROBLEM STATEMENT  

In the spring of 2014, I worked closely with the program coordinator of the AWCF at 

UT, LTC MacMillan, who also works as a research assistant for Admiral Inman.  Following a 

review of student writing assignments from Admiral Inman’s class, LTC MacMillan and I were 

discussing the strengths and weaknesses of the students’ writing when he indicated that writing 

difficulties were especially tricky in the Fellowship program. Many of the Fellows were 

unaccustomed to academic writing. After spending years as Army professionals, the Fellows 

                                                   
40 AARON B. WILDAVSKY, SPEAKING TRUTH TO POWER 42 (1989). 
41 Id. 
42 Id. 
43 Id. 
44 TADAO MIYAKAWA, THE SCIENCE OF PUBLIC POLICY: POLICY PROCESS, PART II 97–98 (2000). 
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exhibited writing skills that were, at best, rusty. Although his comments were intended only as 

offhanded remarks, they stuck with me.  

About a week later, I revisited this topic with LTC MacMillan. I asked him about 

resources for the AWC Fellows and whether there were any dedicated writing resources. After 

a series of conversations of this topic, I learned that the AWCF’s policy was only to provide 

instruction when a Fellow’s writing fell too far below expectations. At UT, the AWCF has 

historically enlisted the help of the Fellowship’s own Research Librarian and occasionally 

sought remedial tutoring. These efforts were typically ad hoc and reactive rather than proactive. 

LTC MacMillan discussed other options to improve the Fellows’ writing such as having the 

Fellows attend liberal-arts writing classes or a workshop offered through UT’s library system. 

Yet, these solutions did not fit the specific timeline of the Fellowship, nor did they meet the 

needs of senior officers adjusting to the academic realm.   

Further conversations with LTC MacMillan exposed additional difficulties facing any 

effort to change the policy regarding writing instruction. First, the AWCF program at UT did 

not have the extra resources to hire a writing instructor. Second, LTC MacMillan noted that 

the Fellows often had a range of writing abilities with some students producing excellent papers 

and others struggling to string together a sentence. Third, there was no regularly scheduled 

time when the Fellows received collective instruction other than during their orientation to UT. 

Fourth, the Fellows were already committed to their courses, families, physical training, and 

research activities. Any effort to improve their writing would be an addition to other 

responsibilities.  

A PROPOSED SOLUTION 

Such a problem had me reflecting on the growth of my own writing. While my writing 

has grown and improved slowly throughout my education, the biggest change in my writing 
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occurred through the first-year writing program at the law school. It was through that program, 

with repeated feedback from instructors and Teaching Quizmasters, that I began to understand 

the writing process and how to improve my own writing. The program made such an impact 

on me that I sought the Teaching Quizmaster role to help other students improve their writing. 

Through my conversations with LTC MacMillan, I realized that the AWC Fellows 

could benefit from a program similar to the law school’s first-year writing program. Rather 

than providing only remedial writing assistance, AWCF could approve a policy prioritizing 

writing training for all Fellows. The Fellows needed specially tailored instruction that would 

maximize their time while meeting their unique learning needs. The Fellows also needed an 

opportunity to dust off their writing skills before delving into the AWC assignments. Such an 

opportunity would allow them to learn from their writing-and-research mistakes before a 

mistake could have significant consequences for their Fellowship work product.  

I expressed the idea to LTC MacMillan, sharing my insights from the law school’s 

writing program. He agreed that a similar type program would probably be beneficial for the 

Fellows although it would be difficult to implement. I recommended that he speak to a few 

professors at the law school to see if they would be interested in teaching the class. However, 

LTC MacMillan quickly responded by emphasizing his inability to pay any professor. Any 

solution would have to creatively use available resources.  

Simultaneously, I had started research on my professional report. Originally, I explored 

an academic topic concerning civil liberties. I read several articles and collected detailed notes 

on my original topic, but I found my interest waning. I could not see how such an extensive 

project would have an impact on more than a shelf in the library.  

I began to consider how I could help LTC MacMillan’s out of his predicament. Turning 

it over in my mind, I contemplated offering to teach the course myself. I could perform the 

research necessary to craft a new course configured to meet the needs of the Fellows while 
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documenting my experiences and articulating the results. Rather than merely continuing an 

academic research project as the capstone for my degrees, I could construct and implement a 

pilot program to explore and address an educational policy problem. The needs of the AWCF 

at the UT and my experiences in graduate school in combination with the capstone requirement 

for my degrees created the opportunity for a partnership: I could teach a short writing course 

for the AWC Fellows. I would then document my results and share these results with AWC 

through my professional report.  

I shared this thought with LTC MacMillan, and he was intrigued by the idea. I could 

offer the AWCF program free writing instruction as I used the experience as a research 

opportunity. Designing and executing a writing module for the Fellows would offer me a 

chance to put a policy solution into action, testing implementation principles. Furthermore, 

because I would configure the course to respond to the needs of the AWCF program, I could 

directly address the difficulties facing efforts to improve the Fellows’ writing. The course could 

include lessons reviewing grammar mechanics as well as higher-level writing techniques. I 

could set a class-meeting schedule based on the collective availability of the Fellows, and out-

of-class assignments could be minimized to reduce the burden of an additional requirement for 

the Fellows. 

With my proposal in mind, LTC MacMillan presented the pilot program to the AWC 

administrators in Carlisle, Pennsylvania. We were given permission to test the proposed 

solution.   
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Chapter 4:  Implementation & Methodology 

To create and execute a pilot writing course for the Fellows, I followed the basic steps 

of strategic planning. In its most simplified version, strategic planning involves five steps.45 

The first step focuses on assessing the status quo by identifying strengths, weaknesses, and 

opportunities.46 Second, strategic planning involves defining objectives and ideal results.47 The 

third step emphasizes articulating goals and targets, a roadmap.48 Fourth, typical strategic 

planning focuses on determining accountability.49 And finally, the fifth step centers on 

structuring an evaluation of the results.50   

Applying these principles, I first collected information from experienced writing 

teachers, the AWCF administrators at UT, and prior Fellow work product to understand both 

the status quo and areas for improvement. Next, within the context of AWCF objectives, I 

defined the objective of the writing module. Third, I created a schedule of topics and 

assignments given constraints.  The fourth step of the strategic planning process did not apply 

as I maintained full responsibility throughout the course. However, I did struggle with how to 

maintain my authority and credibility. Lastly, I prioritized regular evaluation of the course, 

incorporating ways to document and assess outcomes throughout the pilot program.  

INITIAL RESEARCH 

Once I had approval to begin, I began researching best practices for developing a 

writing course while also learning about the specific needs of the AWC Fellows.   

To learn about teaching a writing course, I began by meeting with experienced 

practitioners. Specifically, I consulted with three different writing professors at the University 

                                                   
45 STEVEN COHEN, WILLIAM EIMICHE, & TANYA HEIKKLA, THE EFFECTIVE PUBLIC MANAGER (2013). 
46 Id. 
47 Id. 
48 Id. 
49 Id. 
50 Id. 
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of Texas School of Law. Former Professor Einhorn, as a practiced instructor in writing at the 

law school, shared lessons that she had gathered from the several years she had taught legal 

writing.51 I also consulted with Professor Sean Petrie, another University of Texas School of 

Law writing professor, to learn about his style of engaging with students.52 Lastly, I 

interviewed Professor Stacy Sharp.53  

In total, although the three writing professors all taught legal writing, they all offered 

different and valuable advice about methodology and approach for teaching writing. For 

example, Professor Einhorn emphasized the importance of having the students edit their own 

writing using a writing checklist that guides the students through very specific editing tasks. 

Professor Petrie explained the level of commitment that was required to plan for each class. 

Most significantly, Professor Sharp detailed the variety of teaching methods necessary to reach 

different students. She emphasized using visuals, lectures, and exercises to reach students who 

would all have different learning styles.  

During the spring of 2015, I also met with LTC MacMillan and with Michael Nomura, 

the Research Librarian and Webmaster for the AWCF at UT, to learn more about the AWCF, 

the writing challenges that Fellows have historically faced, and the writing requirements of the 

program. Through LTC MacMillan and Mr. Nomura, I learned more about how the Fellows 

typically demonstrated a range of writing abilities. Some students were strong writers, while 

others struggled with basic sentence structure. Mr. Nomura provided me with sample papers 

produced by previous Fellows that demonstrated the wide range of capabilities as well as a 

                                                   
51 Professor Elana Einhorn was a full-time faculty member who taught courses in first-year legal research and 

writing and advanced legal writing at the University of Texas School of Law from 2008–2015.  
52 Professor Sean Petrie has been a full-time faculty member at the University of Texas School of Law since 

2007. He focuses on legal writing and research, teaching the first-year required course, as well as upper-division 

electives on litigation writing and preparing for judicial clerkships. 
53 An adjunct professor at the University of Texas School of Law, Professor Stacey Sharp has taught courses in 

first-year legal research and writing and advanced legal writing. However, before law school, Professor Sharp 

had worked as a grade-school teacher. 
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copy of the Communicative Arts Directive (CAD). The CAD is an 85-page document that 

articulates the importance of communication skills to strategic leadership, communication 

objectives for the AWCF, and the parameters of the Fellowship’s writing assignments. It also 

provides sample writing assignments and citation-formatting instructions. 

The Fellows themselves receive a copy of the CAD when they attend the two-week 

orientation program in Carlisle. In addition to receiving the CAD, the students also take a 

writing diagnostic test. Ideally, the writing diagnostic evaluates each student’s writing skills 

and flags potential issues for remediation. However, the writing diagnostic is more of a 

grammar test and only students who score very poorly are given individual, remedial 

instruction during the Fellowship year. Any special writing instruction is highly dependent on 

a Fellow’s host institution and may only entail greater editing for a student’s work product. 

CLASS DESIGN 

Following up on this initial research, I began analyzing the samples papers that Mr. 

Nomura provided me. For each paper, I made a list of ways the paper could be improved and 

then compiled my lists to identify topics to cover in the course. While there were some common 

problems among the sample papers, issues in the papers varied and ranged in scale from 

missing an argument to contradictory statements to poor grammar mechanics such as 

incomplete sentences and subject-verb disagreement.     

With my list of topics in mind, I collected sample syllabi from a variety of writing 

courses from around the country. I examined undergraduate introductory writing courses, 

advanced undergraduate writing courses, and graduate level writing courses. Similarly, I 

compiled a collection of writing resources to help me shape a course that would have a 

measurable and valuable impact on Fellows’ writing. Harnessing the knowledge and advice I 
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had gathered in combination with these resources, I began to design a course specifically 

tailored to the needs of the Fellows.  

The CAD describes how AWC Fellows’ written work is assessed: Each written product 

is evaluated in terms of its content, organization, and style.54  Thus, the course needed to focus 

on improving these three areas. Building on the philosophy and objectives articulated in the 

CAD, best practices of writing courses, the issues from the sample papers, and the 

programmatic needs identified by LTC MacMillan and Mr. Nomura, I shaped a purpose 

statement for the course: “The ultimate goal of this module is to prepare Fellows to achieve 

excellence in the writing projects required by the AWC program and in the writing tasks of a 

strategic leader.”55 

To achieve this goal, I narrowed down the list of techniques discussed in the literature, 

recommended by writing professors, and observed in my own experience to decide which 

techniques might be most effective. Specifically, the writing module would use a workshop 

model focused on one piece of writing. Through repeated revisions of the piece of writing, the 

Fellows would apply lessons from the course. Fellows would also exchange drafts of their 

writing to give them an opportunity learn from another’s writing style, evaluate another’s 

argument, and practice editing. Additionally, I planned to incorporate a discussion, practice 

exercises, or both into each class in order to engage the Fellows and to promote lesson 

application.  

In consultation with LTC MacMillan, I determined that the writing module would be 

composed of ten units, nine hour-long class meetings and one session where I met with each 

Fellow individually to provide concentrated feedback on his or her writing. The class meetings 

would occur twice a week in the beginning of the Fellows’ first semester to enable them to 

                                                   
54 COMMUNICATIVE ARTS DIRECTIVE, supra note 5, at 3. 
55 The Writing Module syllabus is attached as Appendix A.  
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apply the lessons from the course to their AWC assignments. As the first substantial deadline 

for the AWC writing assignments was the second week of October, I aimed to complete the 

course by the end of September and tailor my one-on-one meetings to provide the Fellows 

feedback before the submission of their first AWC assignment.  

I then identified the order of topics that I wanted to address to create a course 

schedule.56  I struggled with how to start. I knew that the first class would be essential in 

establishing my credibility with my students, and I did not want to immediately alienate them 

from writing by reviewing grammar mechanics. Most importantly, I wanted to convey to the 

Fellows my love for writing and perhaps get them more interested and excited about their AWC 

assignments. I reasoned that if the class started with the big-picture concepts of the writing 

process and how to make an effective argument, the Fellows would gain the perspective that 

writing was more than cobbling together a series of sentences and following grammar 

conventions. And, because I would be teaching students much older than I and whose years of 

military service rivaled my age, I would have to make the case for why the writing course was 

important within the first two classes.  

Thus, I structured the writing module to begin by answering three specific questions: 

1) Why this course? 2) What is “good” writing? And 3) How is effective writing achieved? 

After the initial class, I would cover the topic of authority and how the Fellows should research 

and cite. In order to put this lesson into context, the Fellows would read a New York Times 

article detailing the scandal that brought down former Senator John Walsh; Walsh had 

plagiarized sections of his AWC paper, which was discovered years later and ruined his career 

and reputation.57  

                                                   
56 See second and third pages of syllabus, attached as Appendix A, for final course schedule of topics and 

assignments. 
57 Nick Corasaniti & Jonathan Martin, Army War College Starts Plagiarism Inquiry of Senator John 

Walsh’s Thesis, NEW YORK TIMES (July 24, 2014), http://nyti.ms/1kXrBKy. 
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The remainder of the course would narrow in focus with each class, moving from 

analysis and large-scale organization down to sentence-level techniques. Subsequent classes 

would then focus on editing and an in-depth review of introductions and conclusions. I also 

decided to include a class on advanced writing techniques to target a more skilled writer 

looking to take his or her writing to the next level in light of the range of writing capabilities 

that previous Fellows demonstrated. The final class meeting would include a discussion of two 

papers by prior Fellows, one strategy paper and one CRP, as well as a dialogue about the 

problems I had identified in reading the sample papers as a review of the lessons we covered.  

While each class session would include exercises or discussion, I endeavored to 

minimize the out-of-class burden. Reading assignments would be few and short. However, in 

order to crystallize and apply the lessons from the class, the Fellows needed to complete at 

least one writing exercise. While I debated having the students work on one of their AWC 

assignments throughout the course, I decided to have the students execute a short writing 

assignment that they could complete with minimal research. The short timeline of the course 

needed a smaller, more agile assignment than the AWC assignments could offer. Additionally, 

I wanted the Fellows to have a chance to make and learn from mistakes before delving into 

their Fellowship assignments.  

As a result, I adapted an assignment from Admiral Inman’s Crisis Management course 

to meet the needs of the writing module. Each Fellow would produce a short piece of writing, 

an op-ed, that assessed the degree to which terrorism still constitutes a crisis for the United 

States.58  During the writing module, the Fellows would be tasked with producing three drafts 

of the op-ed assignment. The students would submit their first draft to me so I could provide 

them with individualized feedback and adjust the remaining classes to their writing abilities. 

                                                   
58 An op-ed (originally short for "opposite the editorial page") is a short piece of writing that is usually published 

by a periodical like a newspaper or magazine that expresses the opinions of an author outside of the publication. 

The op-ed assignment is available in Appendix B. 
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The second draft would be exchanged with another student for peer review. The third draft 

would be the final draft, and I would provide comments on this draft as part of the overall 

assessment of the student’s writing in the one-on-one meeting.  

After completing a draft of the syllabus, I solicited feedback on it from LTC MacMillan 

and Professor Einhorn. While LTC MacMillan indicated that the course appeared to fit the 

AWCF’s needs, Professor Einhorn gave some targeted advice. For example, she recommended 

adding the subtopic of “Topic Sentences” to the “Analysis and Small-Scale Organization” 

class. I adjusted the syllabus to include her suggestions. I then sent the final copy to LTC 

MacMillan to share with the incoming Fellows. LTC MacMillan distributed the syllabus to the 

UT AWC Fellows while visiting the Fellowship orientation at the AWC in Carlisle during July 

2015.  

PILOT PROGRAM METHODOLOGY 

Recognizing that the writing module was an experimental solution to an education 

policy problem, I structured the course so it could be replicated in the future and created 

opportunities for feedback and evaluation. 

For example, for each of the nine class sessions, I designed a PowerPoint presentation 

that emphasized the key points of each lesson and, when possible, provided examples. While I 

might have taught each class session from notes, transcribing my notes into PowerPoint served 

three purposes. First, the slides communicated the points of the lesson to visual learners while 

my verbal statements communicated to auditory learners. Second, I could email the PowerPoint 

presentations to the students following each class so they could use the presentations as 

reference tools. Third and most importantly, future instructors could capitalize on my course 

by using the ready-made presentations. In addition, for each class, I made a lesson plan to 
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document all of the class’s activities, the order of the activities, and how much time I expected 

each activity to take. The materials for each class are attached as Appendices C through K.  

At the conclusion of each class, I solicited one minute of feedback from the students. 

Borrowing from a method used by Dr. Howard Prince,59 I gave each student a notecard during 

the last minute of class and asked him or her to anonymously identify “the main points of 

today’s lesson, what worked, and what needs improvement.” Using this exercise, I could assess 

whether the students were understanding the lessons, what was effective, and what was 

ineffective on a class-by-class basis rather than at the end of the entire course. 

Throughout the course, I also sought input and feedback from LTC MacMillan and Mr. 

Nomura. Mr. Nomura attended all nine class sessions, while LTC MacMillan attended about 

half. Mid-way through the course, I also provided LTC MacMillan and Mr. Nomura a status 

update based on my initial review of the students’ writing. 

Finally, I created an Action After Review (AAR) for the Fellows to complete at the 

conclusion of the writing module.60  The AAR would take the form of a survey that would 

collect the Fellows’ evaluations of the course.61 LTC MacMillan informed the Fellows at the 

Fellowship orientation that their input would be requested at the end of the writing module, 

and I repeated this expectation on the first day of class.  

  

                                                   
59 Howard Prince is a clinical professor at the LBJ School of Public Affairs and holds the Loyd Hackler 

Endowed Chair in Ethical Leadership. 
60 An After Action Review is tool developed by that Army that includes fostering soldier assessment of an event. 

MacMillan introduced me to this term when I discussed having the Fellows complete a survey at the end of the 

course.  
61 After Action Review survey is attached as Appendix L. 



 20 

Chapter 5:  The Course Experience 

While the next chapter focuses on assessing the outcomes of the writing module, this 

chapter shares my qualitative observations through personal narrative. I hope that my reflection 

on the experience of teaching the writing module provides perspective for a future instructor. 

Furthermore, my experience teaching the writing module provides context for my 

recommendations and insight into how writing instruction might be continued. Lastly, 

reflection on my teaching experience also shares my growth, obstacles, and successes.  

At the start of the fall 2015 semester, LTC MacMillan immediately reached out to me. 

He informed me that the UT AWCF officially had five Fellows for the 2015–2016 year and 

provided me copies of the Fellows’ schedules for the semester. He asked me to sit down with 

the program’s Senior Administrative Associate to find times when all the Fellows could meet 

for the nine class sessions. Identifying common breaks in the Fellows’ schedules and my own 

was no easy feat, but we were able to identify specific times at the end of the school day, during 

lunch, and in the morning when the writing course could convene.  

The next step was finding class space. Unfortunately, it proved more difficult than 

expected. Because I was not an official professor at UT, I could not reserve a classroom in the 

typical manner. The Senior Administrative Associate called the LBJ school to reserve rooms 

for me for the first few class sessions. We would schedule the remaining classrooms as the last 

class sessions approached.  

Similarly, I was limited to email communication with my students. I would not be able 

to set up a class portal via Canvas or Blackboard because I was not an official professor. Thus, 

two days before the start of the writing module, I emailed the students to inform them of the 

class schedule, the room for the first class session, and the first reading assignment.  
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FIRST CLASS 

As I prepared for the first class session, I found myself overwrought with nerves. How 

could I teach a class of senior military officers to improve their writing? Feeling anxious about 

my youth and my lack of military experience, I questioned my offer to teach this short writing 

course. LTC MacMillan had provided me with short biographies of the Fellows. Their breadth 

and depth of experience was intimidating. And I knew that the Fellows would question whether 

a graduate student like myself could teach them anything.  

To reassure myself and calm my nerves, I practiced the lesson and tweaked my plan. 

In addition, I had asked the students to read two short, online articles about writing so I could 

challenge their preconceived notions before they entered the class.62  Many of the arguments 

that these articles made were points that revolutionized my own thinking on writing, and I 

hoped that the articles would provide a good platform for discussion.  

 When the date of the first class session arrived, I found myself in the classroom thirty 

minutes early. When the Fellows started arriving, I was not sure how to greet them, but I 

quickly settled on first names. I would not worry about their rank, and I would only have them 

call me by first name. “Professor Mason” implied a formality and a status level that I had not 

earned. LTC MacMillan commenced the class for me by giving a quick series of 

announcements, introducing me, and thanking me for providing the writing module. LTC 

MacMillan’s introduction helped ease the start of the class by giving me a margin of respect.  

Assuming control of the class, I moved through my well-practiced lesson plan and 

presentation. My primary goal for that first class was to emphasize that writing was a skill that 

can always be improved. I wanted to offer my students the perspective that writing was not 

                                                   
62 I asked the students to read Jonathan Morrow, Seven Bad Writing Habits You Learned in School, 

COPYBLOGGER, http://www.copyblogger.com/bad-writing-habits/ (last visited Oct. 22, 2015) and Ann Handley, 9 

Qualities of Good Writing,  http://www.annhandley.com/2013/11/18/9-qualities-of-good-writing/ (last visited 

Oct. 22, 2015). 



 22 

merely the execution of the grammar skills that they had been tested on at the Fellowship 

orientation. Instead, I hoped to show the Fellows that writing was a combination of science and 

art. With introduction of a dramatized version of the writing process,63  I aimed to articulate 

the distinct stages of producing a polished written product.  

At first, my nerves won the battle for control of my body. I felt my words slurring 

together as I raced through the points that I was trying to make. With a quick introduction of 

myself, I explained the context of the course and how it came to be. Transitioning to course 

content, I introduced the varied purposes of writing and what “good” writing might look like. 

I then moved into discussing the reading.  

Here, I applied the cold-call style of law school by calling on a Fellow to share with 

the class what she thought of the first article. I could sense that the Fellows did not expect to 

be directly called upon, but after a moment’s hesitation, the Fellow I addressed responded. I 

soon included the rest of the Fellows in discussion, and I felt myself relax and the class click 

into place.  

The Fellows’ comments illustrated that the focus of the discussion was a new one for 

them. For example, several Fellows discussed one article’s argument that it is a bad writing 

habit to mimic the writing of the long dead great writers.64  Most of the Fellows had harbored 

the idea that writing should sound academic and intelligent in addition to making good points. 

The idea that understanding the points of an argument should be easy for the reader was novel. 

Similarly, the students were intrigued by the idea that good writing was like math because it 

                                                   
63 Betty S. Flowers, Madman, Architect, Carpenter, Judge: Roles and the Writing Process, 44 Proceedings of the 

Conference of  Teachers  of English 7–10 (1979). 
64 Jonathan Morrow, Seven Bad Writing Habits You Learned in School, COPYBLOGGER, 

http://www.copyblogger.com/bad-writing-habits/ (last visited Oct. 22, 2015). 
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has logic and structure and can be improved through practice.65 Such a concept contradicted 

their long-held idea that one was either innately a good writer or not.   

By the end of class session, the students were fully engaged. They completed a short 

exercise walking through the stages of the writing process by answering a prompt about their 

experience thus far in the AWCF program. When one Fellow mentioned that he was struggling, 

we walked through the writing process orally and I could sense his “ah ha” moment as he began 

to see his argument become more sophisticated by progressing through the distinct writing 

process steps.  

Following class, I checked in with LTC MacMillan, who indicated that the first class 

was a success and the Fellows had found the first class session instructive and engaging. 

FELLOW RESEARCH & WRITING ABILITIES 

The first class proved illustrative of a theme that pervaded the remainder of the course: 

A structured approach to writing and analyzing one’s writing was a new concept and skill for 

the majority of the Fellows.   

The second class focused on authority and discussed how to research, document 

research, and then build upon that research in creating a new argument. While the Fellows 

understood that attribution was important and plagiarism should be avoided, they were unclear 

about how to execute proper citation and when to attribute an idea to a source. Several Fellows 

were surprised to learn that one should track sources throughout the research process rather 

than only assembling a source list at the end of a writing project. And, although the CAD 

provides a comprehensive discussion of citation, the Fellows did not fully understand and 

internalize the CAD’s instruction. 

                                                   
65 Ann Handley, 9 Qualities of Good Writing, http://www.annhandley.com/2013/11/18/9-qualities-of-good-

writing/ (last visited Oct. 22, 2015). 
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Furthermore, the first draft of the op-ed assignment, the writing product the Fellows 

would revise over the span of the writing module, illustrated the range of the Fellows’ writing 

abilities and where improvement was needed. Of the five Fellows, only one Fellow produced 

a paper with a clear argument and that was generally free of grammatical errors. Three of the 

students struggled with both constructing a well-supported, sharp argument and following 

grammar mechanics. The final student appeared to have a good command of grammar and 

sentence structure, but his paper lacked an argument and merely rambled to meet the page 

requirement.  

In the class immediately following the Fellows’ submission of their first drafts, I used 

their drafts to demonstrate the lessons that we had been working on in the writing module. 

While I would and did provide individual feedback on the initial drafts, placing the papers on 

the document camera for the entire class to view and indicating strengths, flaws, and strategies 

for improvement crystallized the more abstract points from class. For example, I was able to 

contrast a paper that had a strong thesis with a paper that lacked a thesis. Several Fellows 

commented on the value of this exercise.  

When the students turned in a second draft for peer editing, they were all eager to read 

one another’s papers. While I had only planned on having the Fellows swap papers with one 

other student, the Fellows each read all of the papers; most Fellows provided at least some 

comments on every paper. In discussing other students’ papers, the Fellows gained additional 

practice in analyzing arguments and editing.  

At the end of the course, the Fellows submitted their final drafts of the op-ed 

assignment. Most of the students showed a significant improvement. Four out of five of the 

students demonstrated a stronger argument and a more developed paper structure.66 Even the 

                                                   
66 For a discussion of the fifth student, see the subsection Teaching Experience. 
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advanced student produced a paper with smoother, more concise sentences. While the papers 

were not perfect, they were a substantial improvement from the original drafts. 

TEACHING EXPERIENCE 

An important note for any future instructor is that each class session required more 

preparation that I expected. For each hour-long class session, I spent at least six hours 

preparing. I would research the topic and lessons to gain a deeper understanding and explore 

how other resources and teachers approached instruction of the topic. After I had gathered a 

critical level of research, I would then sketch out the bones of a lesson plan before building a 

PowerPoint presentation and associated exercises. Moreover, for each class, I would usually 

need more material than expected. Having back up exercises and planning extra, “if time” 

lessons helped ensure that I used class time effectively.  

Additionally, the One-Minute Feedback exercise proved invaluable as it helped me 

adjust my teaching methods as the course progressed.67  For example, after the first class’s 

feedback, I learned that the students wanted the assignment emails to be sent earlier, with more 

time before the next class. After class 3, I increased the number of exercises per class session 

as each Fellow indicated the exercises were valuable. Additionally, in the first few classes, I 

had students read examples that I listed on the PowerPoint slides aloud. However, I discovered 

from one student’s comments that he or she would prefer not to read from the slides. Slight 

adjustments in my teaching methods in response to these comments helped the students focus 

on the material and gain more from the class.  

Similarly, the One-Minute Feedback provided the Fellows with a chance to indicate 

when they needed additional instruction on a topic or did not understand a lesson. Following 

the first class, a student indicated that he or she needed to improve the carpenter stage of the 

                                                   
67 Results from One-Minute Feedback have been tabulated and included in Appendix M. 
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writing process where one builds the draft from an outline using complete sentences and 

supporting details. Likewise, at the end of class 8, another student indicated the program 

element on transitions needed improvement. Responding to this comment, I spent part of class 

9 reviewing transitions.  

While initially I had been very anxious about working with students who were senior 

military officers, for the most part my concern was unwarranted. From the first day, the Fellows 

were eager to learn and approached every lesson with humility and humor.68  Throughout the 

class, the majority of the Fellows treated me with great respect. I came to enjoy talking with 

the students before and after class. The writing course created an opportunity for dialogue 

between a civilian and senior army officers. I learned about their deployments, families, and 

goals, while they asked me about the legal field and my work in the domestic violence clinic 

at the law school. In total, I was impressed and humbled by the caliber of the Fellows and their 

commitment to improving their writing.  

However, one Fellow posed a stark contrast to the other four Fellows. For anonymity 

and ease of reference, I will call this student Z and refer to Z as male. Demonstrating the type 

of attitude I had feared before the course started, Z felt that he was already an accomplished 

writer and the course did not offer much to him. In class, he completed the exercises hastily. 

His op-ed demonstrated decent sentence structure and generally followed grammar 

conventions but did not advance a coherent argument or respond directly to the prompt; he was 

a mediocre writer and had rushed through the assignment. During class 6 when the Fellows 

edited one another’s papers, Z completed the peer editing in fifteen minutes and refused to give 

his peer additional feedback. He then spent the remainder of the class bothering the other 

                                                   
68 Several of the One-Minute Feedback comments, included in Appendix M, allude to jokes that the Fellows 

tossed around while in class. As one Fellow explained to me outside of class, “After you have picked up the body 

parts of your buddies on the battle field, you learn to find humor in everything and not take life too seriously.” 
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students who were focused on giving each other detailed critiques. I was surprised and 

disappointed by this behavior. 

At the end of the course, I reviewed Z’s draft abstract and outline for his CRP. Although 

Z was serious about his topic, I could see that he had failed to apply many of the lessons from 

the course. For example, his draft abstract lacked a strong thesis and failed to address the 

implications of his argument, to answer the “so what” question. When I met with Z to provide 

him with one-on-one feedback, I reiterated several of the key lessons from the course and hoped 

he would apply them in the next draft. As this meeting drew to a close, Z commented that he 

had not expected to get anything from the course, especially not from a civilian instructor, but 

was surprised that he did learn something. He thanked me for my time and effort.  

With the old adage “you can lead a horse to water, but you can’t make it drink” 

springing to mind, I recognize that lessons will not reach every student. A student has to want 

to learn and improve to get the maximum benefit from instruction. Moreover, despite my best 

efforts to establish authority by command of the course material and well prepared lessons, 

some students are still going to question me. Lastly, and most significantly for any future effort 

at writing instruction for the AWCF, ego and lack of commitment to constant improvement 

pose obstacles to army officer development. Only by approaching the AWCF with humility 

and a willingness to learn will a Fellow achieve the Fellowship’s goal of gaining knowledge 

and experience from civilian institutions while also portraying a positive image of the Army. 

Other minor obstacles included the logistical difficulties posed by not being an official 

course registered with the university. For example, one Fellow did not turn his final draft of 

the op-ed in on time. Because the class was not for a grade or credit, I had no way to hold this 

student accountable. Likewise, when a student did an excellent job revising her paper, I was 

unable to reward her beyond praising her efforts. 
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Similarly, limited to only email communication, I could not use the online course 

management system that the students expected based on their other courses. Additionally, after 

the first four classes, the classroom that we had been using became unavailable and the class 

shifted to a new room. Unfortunately, the new room did not have a computer or the same AV 

equipment as the first room. While the classroom did have the ability to display a PowerPoint 

presentation from a laptop, the connection was only configured for a specific type of laptop. 

After teaching a class with no AV support, I found a computer available for checkout at the 

law school library that could connect to the new classroom’s setup. Thus, before each class, I 

would check out the laptop and return it after class.  

On the whole, teaching a writing pilot program for the AWC Fellows at UT was a 

profound experience. It fostered a connection with service men and women that I would have 

otherwise not met. However, the teaching experience was not without its challenges and leaves 

room for improvement in the future.  
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Chapter 6:  Course Results and Recommendations 

This chapter presents the results of the writing module pilot program. The first 

section describes my observations regarding changes in the Fellows’ writing abilities as well 

as other, unexpected effects of the course. The second section highlights the results of the 

After Action Review and the Fellows’ feedback on the course. The final section discusses my 

recommendations for scaling up this pilot program into an official policy of the AWC so all 

Fellows benefit.  

FINDINGS THROUGH OBSERVATION 

From the beginning of the writing course to its completion, the Fellows made the most 

gains in their ability to evaluate  an argument. To illustrate, for the final class, the students read 

a sample CRP and strategy paper. The CRP had won an award from the AWC, but the strategy 

paper was a mediocre paper from the UT AWCF program from a prior year. In class, we 

discussed these two papers. Each student was given an opportunity to comment on the strengths 

and weaknesses of both papers. Applying the lessons from the last few weeks, the students 

critiqued the thesis statements, argument structure, sentence structure, and word choice of both 

papers. The students remarked that the strategy paper lacked a cohesive argument and thesis. 

By contrast, the students recognized that the award-winning CRP had a strong argument. 

However, more than one student felt that the CRP was not accessible because it did not explain 

jargon before using it. 

Describing the Fellows’ comments on the two papers demonstrates how the Fellows’ 

understanding of written communication matured. They gained an analytical construct and 

vocabulary that enabled them to articulate what defines effective writing. More than merely 

knowing that good writing should be organized, the Fellows now understand how a structured 
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argument operates. Following a review of basic grammar, the Fellows were also able to spot 

when a sentence was incomplete or a run-on.  

The improvement in the Fellows’ understanding of written communication was 

particularly apparent in the contrast between their initial drafts of the op-ed and the final drafts. 

On almost every paper, I made substantially fewer comments on the final draft. Comments on 

the initial drafts focused on grammatical issues and on restructuring arguments. On more than 

three of the initial drafts, I could not identify a thesis; there was no centralized argument. On 

the final drafts, my feedback was more nuanced. While I still corrected the occasional 

grammatical error, I was able to comment on advanced topics like where a transition could 

have been more effective or where an idea undermined the strength of the thesis.  

Furthermore, the writing module provided a time to discuss the Fellows’ progress on 

their strategy papers and CRPs. The course used exercises to allow the Fellows to benefit from 

topic sharing and research planning. Fellows exchanged feedback on each other’s subject 

matter. Fellows also shared information on their individual progress. These benefits fostered a 

collaborative writing community and encouraged regular work on the AWC assignments. 

Following the peer-editing exercise, several of the Fellows discussed setting up a peer-review 

mechanism for the strategy paper and CRP.  

An additional benefit was that the writing module also enabled the UT AWC Fellows 

to stay connected during the beginning of the semester.  Without the writing module, after the 

Fellowship orientation in Carlisle and the institution specific orientation at UT, the UT Fellows 

would convene irregularly for guest lectures. However, the bi-weekly writing classes and 

shared assignments created a greater collective experience for the Fellows. Before and after 

class, the Fellows had a chance to discuss their experiences at UT, personal lives, and Army 

careers. Immediately before the last class, one of the Fellows commented to me that she had 
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enjoyed the opportunity to get to know the other Fellows better, and the group was planning 

on continuing a weekly meeting even after the completion of the course.  

AFTER ACTION REVIEW 

As mentioned in Chapter 4, I created an After Action Review (AAR) to enable the 

Fellows to give feedback on the writing module at the completion of the course.69  All five of 

the Fellows completed the survey.70 The responses to the AAR were overwhelmingly positive 

although the Fellows also offered suggestions for improvement.   

Four out of five of the Fellows answered that they strongly agreed that the course was 

of value and helpful, and the fifth Fellow agreed with this statement rather than strongly 

agreed.71  All five of the Fellows strongly agreed that the course should continue and gave the 

course an overall rating of excellent.72  Similarly, all five Fellows strongly agreed that the 

course provided lessons that they would use in their AWC assignments and beyond.73  

In the comment sections that followed each scoring question, the Fellows explained 

why the course was of value to them. Several indicated that the writing skills refresher was 

important because there had been a significant time gap between when the Fellows had last 

written academic papers and the Fellowship. For example, one Fellow stated, “The timing of 

this ‘mini-course’ in the first month of the program was critical to its value.”74   Commenting 

on the takeaways of the course, another student wrote: “I feel this training has had more impact 

than my policy lectures, as it is a fundamental element in communicating my ideas. I feel the 

product I will achieve on research papers will be measurably better now.”75  

                                                   
69 The full After Action Review Survey is included in Appendix L. 
70 The After Action Review results are included in Appendix N. 
71 Appendix N, Course Value Responses. 
72 Appendix N, Recommendation Responses and Overall Rating Responses. 
73 Appendix N, Takeaway Responses. 
74 Appendix N, Course Value Comment, Response #5. 
75 Appendix N, Takeaways Comment, Response #3. 
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The Fellows also offered feedback on how the course could be improved. One Fellow 

indicated confusion over classifying the course’s writing assignment as an “op-ed” but thought 

that the topic was appropriate.76  Another Fellow indicated that he or she would prefer to work 

on a draft of the strategy paper instead of the op-ed.77    

Several Fellows commented on the course length. One Fellow recommended 

consolidating the courses into longer class sessions that all occurred in the first two weeks, but 

this Fellow also recommended an additional class on citation. By contrast, other Fellows 

advocated for a longer course with one Fellow suggesting turning the writing module into a 

semester-long course.78  Other suggestions for improvement included putting the course 

material on UT’s course management system and assigning short, one-page writing 

assignments throughout the course.  

RECOMMENDATIONS 

The pilot writing course revealed the strong need to create a more comprehensive 

writing training across the AWCF program. While some Fellows have prior experience in 

written communication, other Fellows have had very limited exposure to writing. Likely all 

Fellows would benefit from review of the basic principles of academic writing.  

The AWC currently relies on the CAD to instruct Fellows in the AWCF program’s 

expectations for the written assignments. Assuming that all Fellows read the entire 85-page 

CAD, such a mechanism fails to provide Fellows with adequate training to develop the writing 

and analytical skills needed to produce top quality work. I hypothesize that only Fellows who 

start the Fellowship with excellent writing skills produce first-rate products. Investing in 

writing training for all Fellows will enable the AWCF program to produce higher quality 

                                                   
76 Appendix N, Course Objectives Comment, Response #5. 
77 Appendix N, Workload Comment, Response #4. 
78 Appendix N, Course Length Comment, Response #2, 3, and 5. 
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research and analysis. The current system of merely informing Fellows of writing expectations 

and providing sample papers does not provide the Fellows an opportunity to process the 

expectations and or the tools to achieve those expectations. 

For example, the CAD devotes several pages to describing academic misconduct 

through cheating, plagiarism, and fabrication.79  It then continues to articulate the proper form 

for citations and source attribution.80  It does not prepare the Fellows for how to properly 

research and attribute information to other sources. The Fellows have questions about when 

and how to cite, and the CAD does not provide an accessible way to have those questions 

answered. The lack of support for Fellows’ research efforts creates a system in which last-

minute source documentation and improper attribution are likely to occur. 

Yet, there are several options for implementing a policy of providing writing 

instruction to all Fellows. Below I discuss two non-exhaustive alternatives that I propose as 

recommendations. However, efforts fostering the greatest improvement in Fellow writing will 

have common characteristics. First, a solution to maximize improvement in Fellow writing 

should include an iterative process of feedback and revision. The Fellows need an opportunity 

to write early in their Fellowship, receive targeted and comprehensive feedback on their 

writing, and revise their writing based on that feedback. Complementing the feedback with 

instruction addressing common errors and basic skills would be ideal. The partnership of 

instruction and feedback gives Fellows an opportunity to process and apply the lessons they 

learn.  

Furthermore, to drive top quality research, the AWCF should create an avenue to 

question Fellows’ thinking. Fellows should be exposed to basic logic models so they can 

evaluate the structure of their own reasoning and arguments. For example, the writing course 

                                                   
79 COMMUNICATIVE ARTS DIRECTIVE, supra note 5, at 27–33. 
80 Id. at 35–48.  
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reviewed both common flaws in logic and common errors in Fellow strategy papers and CRPs. 

Without this type of dialogue, the Fellows’ reasoning is shallower and less detailed. To produce 

exemplary strategy papers and CRPs and, more importantly, to reach higher levels of analysis, 

the students need to practice evaluating their own thinking. 

Alternative 1 

The first alternative involves providing writing instruction at each civilian institution. 

At each partner intuition, Fellows would take an AWCF specific course that provides lessons 

aimed at addressing the Fellows’ unique writing needs. Such instruction would be tailored to 

foster critical analysis, prepare Fellows to successfully complete both the strategy paper and 

the CRP, and present the basics of academic writing. As an added benefit, the course would 

also provide a mechanism for connecting Fellows placed at the same institution and promote a 

peer writing community. 

Because each civilian institution would have ownership over its own writing course 

structure, each institution could adjust the structure of the course to meet its needs and 

requirements. For example, one civilian institution might offer a year-long writing seminar in 

which the Fellows receive writing training, exchange updates on their strategy paper and CRP 

progress, and present their final products. Another institution might institute a condensed two-

week course to provide Fellows with a quick review of research and writing strategies.  

With such a decentralized model of writing instruction, the host institutions would 

likely apply different approaches and might even teach contradictory lessons. To mitigate this 

difficulty, the AWC might explore methods for standardizing institution-based writing lessons. 

For instance, the AWC might provide training for institutional instructors or ready-made lesson 

plans. However, not all AWCF partner organizations are institutions of higher education. The 
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AWC would have to work with these other organizations to find alternative sources for Fellows 

to learn and practice their written communication skills.  

An institution-specific solution also presents other obstacles. Most significantly, it 

places additional resource demands on the AWC’s civilian host organizations. Each institution 

would have to identify a qualified and available instructor. Courses would likely require at 

least some logistical support in the form of classroom space, technological resources, and 

supplies. Moreover, if the writing course were taught poorly, for example with limited Fellow 

engagement or only a pro forma PowerPoint presentation, the course might do more harm than 

good. It could create the misperception that writing is simple or insignificant and that the 

Fellows have already mastered a skill that can always be improved. 

Alternative 2 

The second alternative offers a more centralized solution. The AWC could provide an 

intense writing workshop during its two-week orientation program. A writing program at 

Carlisle would provide all Fellows with the same level of writing training regardless of their 

civilian institution. Because the orientation is the first step in the Fellowship experience, a 

workshop at Carlisle would expose the Fellow to the principles of academic writing and 

analysis before they began working on their strategy papers and CRPs.  

Nevertheless, a writing workshop during orientation also has obstacles. It may be 

difficult to make time for a writing workshop in an already packed orientation schedule. 

Fellows might not have the time or resources to complete the short writing assignments 

necessary for feedback during the orientation period. Additionally, effective instruction would 

require the ninety Fellows to be broken into small groups. Each group would likely require its 

own instructor. The logistics of such a program would require both resources and a 

commitment by the AWC.  
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Chapter 7:  Conclusion 

An organizational consultant and researcher since 1973, Margaret Wheatley wrote, 

“Thinking is the place where intelligent actions begin. We pause long enough to look more 

carefully at a situation, to see more of its character, to think about why it’s happening, to notice 

how it’s affecting us and others.”81 Writing provides an opportunity for the thinking that leads 

to intelligent action. Academic writing often involves comparing the status quo to normative 

perspectives. Efforts to improve one’s writing include evaluating, restructuring, and refining 

one’s thinking. Thus, by encouraging metacognition, writing instruction promotes measured 

and deliberate action. And, writing also offers a mechanism for sharing individual thinking 

with others, increasing dialogue and collective thinking.  

As the writing module pilot program demonstrates, providing AWC Fellows with the 

training and resources to improve their writing strengthens their critical thinking skills and their 

ability to communicate those thoughts to others. To capitalize on the Fellowship experience 

and produce top-quality writing, Fellows need a review of research techniques, argument 

structure, and writing mechanics. Such a review should feature a combination of instruction, 

feedback, and application so the Fellows internalize and use its lessons.  

And finally, the pilot program also enabled me to evaluate my own understanding of 

testing and implementing policy solutions. A few lessons stand out. For example, through this 

experience, I learned about the importance of administrative support as LTC MacMillan 

already recognized a problem and was willing to experiment with a solution to that problem. 

Without LTC MacMillan’s support and willingness to innovate, the pilot program would never 

have begun. Similarly, I realized the need to adjust solutions to fit available constraints and 

resources. A free pilot program taught by a graduate student was a realistic solution that could 

                                                   
81 MARGARET J. WHEATLEY, FINDING OUR WAY: LEADERSHIP FOR AN UNCERTAIN TIME 215 (2007). 
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pave the way for future access to resources and fewer constraints. Additionally, I learned the 

importance of gathering information from a variety of sources before crafting the details of an 

initiative. For the writing module, I sought advice from experience professors, insight into the 

AWCF from its administrators, and insight from other writing courses. I also discovered how 

the regular solicitation of feedback rather than one final feedback opportunity at the conclusion 

of a program or initiative can facilitate fine-tuning and adjusting mid-effort. I hope to harness 

these lessons in future solution-based efforts and offer them to the policy community as part 

of the policy-analysis dialogue.  
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Appendix A Syllabus 

Writing Module 
Fall 2015 

 
Christen Mason 

 
 “Easy reading is damn hard writing.” 

― Nathaniel Hawthorne 
 

“Don't tell me the moon is shining; show me the glint of light on broken glass.” 
― Anton Chekhov 

 
Module Objectives 

 
This writing module focuses on improving the ability of United States Army War College 
(USAWC) Fellows to write sharp, clear prose. Using advanced writing practice and critique, 
the module will provide Fellows with the opportunity to edit their own and others’ writing 
and to become more proficient and efficient at composing and organizing written documents. 
Fellows will draft and revise short pieces, evaluate documents written by others, and complete 
in-class exercises.   
 
The ultimate goal of this module is to prepare Fellows to achieve excellence in the writing 
projects required by the USAWC program and in the writing tasks of a strategic leader. 
Specifically, this module will hone the following skills: 

 Analyzing and conceptualizing arguments and issues 

 Employing the writing process and organizational strategies  

 Understanding plagiarism and effectively using citations 

 Researching efficiently and evaluating sources 

 Using core writing techniques, to achieve clarity, cohesion, and concision 

 Writing strong introductions and conclusions 

 Using new editing techniques 
Assignments 

Assignments will be due on the class hour listed on the schedule of module topics and 
assignments (i.e. the first assignment is DUE at the first class). Out-of-class assignments will 
be limited and the bulk of the module will focus on in-class exercises.  
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Class Meetings 
We will meet for a total of 10 hours. Class meetings will be scheduled based on availability of 
both Fellows and the instructor over a 4-week period.  
 
Fellows are required to attend all class meetings and must obtain permission from LTC (Ret) 
MacMillan and the instructor before an absence.  

 
Schedule of Module Topics and Assignments 

 
 
 

 
 
 
 

Hour Topic Assignment (due at the class hour of the row) 

1 
 

Introduction 

 Module overview 

 What is “good” writing? 

 The Writing Process 

Read 2 articles distributed via email on good v. bad writing.  
 

2 
 

Authority 

 Plagiarism & Citations 

 Research Techniques 

 Evaluating Authority 

Read NY Times Article Re: Army War College Thesis 
(distributed via email). 

3 
 

Analysis & Large-Scale 
Organization 

 Audience 

 Thesis Statement & Sub-
points 

 Structure 

 

4 
 

Analysis & Small-Scale 
Organization 

 Paragraph structure 

 Transitions and Topic 
Sentences 

 Smooth sentences 

Op Ed on Terrorism as a Crisis due via email at 9:00 
am. 

5 
 

Sentence-Level Techniques 

 Sentence Structure 

 Word Choice 

 Punctuation 
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Schedule of Module Topics and Assignments Continued 

Date Topic Assignment (due at the class hour of the 
row) 

6 
 

Editing: Process & Techniques 

 Strategies 

 Checklist 

 Peer Critiquing 

Revisions to Op Ed are due in class. 
Please bring 2 copies. 

7 
 
 

Introductions and Conclusions 

 Structure 

 Style 

Peer edits to Op Ed are due in class. 

8 
 

Advanced Writing Techniques 

 Counter Analysis 

 Nesting 

 Action Verbs 

Final Op Ed is due in class. 

9 
 

Common Errors in Strategy Papers and 
CRPs  

Review sample strategy paper and CRP 
(distributed via email or in class). 

TBD Make-Up Class Draft of strategy paper outline and 1- 
paragraph abstract is due 10/5 at 9 am via 
email 

- Individualized Feedback Sessions 

 Review the Final Op Ed, draft of 
strategy paper outline, and strategy 
paper abstract. 

After Action Review distributed via email.  
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Appendix B Op-Ed Prompt 

Writing Assignment: Op-Ed 
 

An op-ed (originally short for "opposite the editorial page") is a short piece of writing that is 
usually published by periodical like a newspaper or magazine that expresses the opinions of 
an author outside of the publication. With this assignment, you have the opportunity to 
articulate your thoughts on a key issue in American military and political life. 
 
Topic: Assess the degree to which you think terrorism still constitutes a crisis for the 
United States. You might consider the following to help shape your thinking or your “take” 
on the subject (but this is not meant as an outline to your response).  

 What is the nature and immediacy of the threat?  

 To what extent does it, or does it not, rise to the level of a crisis? Why? 

 Can a crisis be constant over time, or has terrorism morphed into something entirely 

different than we perceived it in the immediate post 9/11 period? 

 What has been done to reduce the threat? Has it been effective?  How do we know? 

 What does an “acceptable level” of security mean? If we are not ready for the next 

domestic attack, is lack of preparedness the real crisis? 

 
Requirements:  
Content: The objective of the exercise is to produce a coherent, intellectually-driven 
argument to support the position that you take on the issue. The function of a good op-ed is 
to inform and analyze so that any reader (intellectual, layperson) can follow your argument 
and be persuaded to your point of view. Your paper should be based on reasoned and 
supported rational arguments, but it is not intended as a research paper.   
Format: The op-ed should be 2 pages in length with 1-inch margins. The font should be 
Times New Roman, size 12. Your op-ed should have a title and byline at the top of the first 
page.  
Citations: For any information gathered from another source, be sure to cite the authority. 
Use the endnote citation format. See Communicative Arts Directive on page 35. Citations do 
not count toward the page requirement.  
Due Date: The initial draft of your op-ed is due to via email on 9/16 by 9:00 am.  
 

In order for you as well as your peers to get the most out of this assignment, it 
is important that you complete your op-ed (1) in a timely manner and (2) with a 
good-faith effort.  
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Appendix C Class 1 Materials 

Writing 1 Lesson Plan 

Activity  Resources Time & Notes 

Quick Introduction & 

Agenda 
1. Course Overview and 

Introductions 

2. Lesson: Good Writing & 

Writing as a Process 

a. Debrief the Reading 

3. Exercise 

Names and Faces 

 

 

Course Overview 
1. Why this course 

2. Who I am? 

3. Who are you? 

4. Distribute copies of syllabi 

5. Run through overview of 

syllabus 

Distribute Copies of Op-Ed 

Prompt 

Copies of Syllabi 

Copies of Op-Ed 

Assignment 

 

 

7-10 minutes 

5:22-5:25 

Lesson Part 1: Good 

Writing  

PowerPoint Presentation  5-7 minutes 

5:27-5:32 

Debrief the Readings Question List 

Copies of the articles 

10-15 minutes 

5:37 – 5:47 

Lesson Part II: Writing as a 

Process 

PowerPoint Presentation 10-15 minutes 

5:47-6:02 

Exercise: Short Writing 

Exercise 

 

Debrief Exercise 

 15-20 minutes 

6:02-6:22 

 

 

One-Minute Feedback Notecards  

Next Class:   

HW: Read NY Times 

Article, Distributed Via 

Email 

 

Class Topics: Plagiarism & 

Citations, Research 

Techniques, Evaluating 

Authority 

 

-  
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Slide 1 

“Good” Writing & 
Writing as a Process
WRITING 1

 

 

Slide 2 

Why does it matter?
A skill for your toolbox to–

Persuade

Inspire

Inform

Defend

Direct
Evaluate

Collaborate

Report

Reflect

Lead

 

 

Slide 3 

“Good” Writing
• What is writing?

• When is it “good”?
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Slide 4 

Example 1
It is difficult to compare the different technologies for controlling air pollution. Because of 
competing priorities, the technology for one industry or individual operation will not work for 
another. The choice of technology is contingent upon the manner in which the technology will 
be used and the values of the industry. 

 

 

Slide 5 

Example 2
Determining the “best” technology for controlling air pollution is like asking people to pick the 
“best” car. Mario Andretti may select a Ferrari; a college student a Volkswagen Beetle; a family 
of six a mini-van. A Minnesotan’s choice will doubtless have four-wheel drive; a Floridian’s might 
well be a convertible. The choices would turn on how the decisionmaker weighed competing 
priorities such as cost, mileage, safety, cargo space, speed, handling, and so on. Likewise, the 
choice of technology to control air pollution hinges on the importance of factors such as cost, 
federal or state regulations, industry practices, effectiveness, and operational compatibility. 

 

 
 
 

Slide 6 

Compare
Example 1

It is difficult to compare the different technologies for controlling air pollution. Because of competing 
priorities, the technology for one industry or individual operation will not work for another. The choice of 
technology is contingent upon the manner in which the technology will be used and the values of the 
industry. 

Example 2
◦ Determining the “best” technology for controlling air pollution is like asking people to pick the “best” 

car. Mario Andretti may select a Ferrari; a college student a Volkswagen Beetle; a family of six a mini-
van. A Minnesotan’s choice will doubtless have four-wheel drive; a Floridian’s might well be a 
convertible. The choices would turn on how the decisionmaker weighed competing priorities such as 
cost, mileage, safety, cargo space, speed, handling, and so on. Likewise, the choice of technology to 
control air pollution hinges on the importance of factors such as cost, federal or state regulations, 
industry practices, effectiveness, and operational compatibility. 
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Slide 7 

Review Reading
Article 1: Seven Bad Writing Habits You Learned in School

Author: Jonathan Morrow

Article 2: 9 Qualities of Good Writing

Author: Ann Handley

 

 

Slide 8 

Good writing: Ideas
Good writing begins with good ideas.
◦Analyzing data

◦Commenting on authority

◦Persuading the reader to a new point of view

 

 

Slide 9 

Good writing: Consider the Audience
• Writing for supervising officer?

• Subordinates?

• Other professionals?

• Public?

• Academia? 

• Family? 
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Slide 10 

Good Writing: Organized

• Clear and consistent organization

• Points build on each other

• An argument is like a mathematical proof

 

 

Slide 11 

Good Writing: Effective Mechanics
• Follows grammar conventions

• Smooth sentences

• Careful word choice

 

 

Slide 12 

Takeaways
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Slide 13 

Writing as a Process
• Steps or Stages

• Maximizes efficiency & effectiveness

• Avoids writing too early

• A draft is NOT sacred

 

 

Slide 14 

A Dramatized Version

 

 

Slide 15 

Stage 1: Madman
• Full of ideas

• Says YES to everything

• Gets carried away by enthusiasm

• Writes everything down
• Facts
• Research findings
• Illustrations, diagrams
• Analogies, metaphors

• Every writing assignment presents opportunities for 
creativity.

• Does not let the Judge interfere!
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Slide 16 

Stage 2: Architect
• Assembles the madman’s ideas into a structure

• Designs a blueprint, an outline

• Defines the issues and the key points

• Accounts for each step of the argument
• Argument is formed through an interlocking proof

•Organizes points from most important to least 
important

 

 

Slide 17 

Repeat madman-architect cycle
As many times as necessary!

 

 

Slide 18 

Stage 3: Carpenter
• Build the draft

• Fill in the gaps of the architect’s plan

• Write rapidly, without editing along the way

• Take a break before editing
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Slide 19 

Stage 4: Judge
• Examines the draft

• Edits and looks for improvement

• Self-critiques

• Proofreads carefully

• Asks others to proofread

 

 

Slide 20 

Stage 4: Judge
• Examines the draft

• Edits and looks for improvement

• Self-critiques

• Proofreads carefully

• Asks others to proofread

BONUS: Have others edit your 
writing too!

 

 

Slide 21 

Why?
• Sequential nature of the writing process

• Shows the need for rewriting

• Clearly portrays the purpose of every stage

• Keep self-critique (Judge) from interfering with the 
creation

• Writing process can be personal
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Slide 22 

Key Point: Writing is a skill 
and can always be improved. 

 

 

Slide 23 

Exercise
• What is the most important thing a USAWC Fellow 
should know before embarking on the Fellowship?
•Madman

•Architect

•Carpenter

•Judge

 

 

Slide 24 

1 Minute Feedback
• Main points of today’s lesson

• What worked

• What needs improvement
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Debrief Reading: Question List 

Article 1: Seven Bad Writing Habits You Learned in School 

 Author: Jonathan Morrow 

 

What were the main points of the article? 

- 7 bad habits in writing: 

o Trying to write like dead people (not finding your own style, overly 

jargoned, overly formalistic) 

o Expecting someone to hand you a writing prompt 

o Writing long paragraphs (nobody wants to read that) 

o Avoiding profanity at all costs (not being plain and direct) 

o Leaning on sources (not coming up with your own ideas, analysis) 

o Staying detached (not using your perspective or insight) 

o Listening to “authorities” more than yourself (You need to work at it. 

Someone cannot tell you how to do it.) 

 

Were there habits from the article that you can identify from your own writing? 

- Long paragraphs? 

- Writing like dead people- i.e. overly formal prose? 

 

What was the point the author was trying to make when he said that it was a bad habit to 

“Avoid Profanity at all Costs”? How is that relevant to your writing? 

 

What does that bad habit “Leaning on sources” mean? 

 

What did you learn? Agree with? Disagree with? 

 

What were the strengths of this article? What critiques do you have? 

 

Article 2: 9 Qualities of Good Writing 

 Author: Ann Handley 

 

Why did I assign it? Did the context of web-based content through you off? 

 

What were the main points of this article/post? 

- Good writing anticipates reader questions 

- Good writing is grounded in data (research & authority) 

- Good writing tries to teach the reader something 

- Good writing tells a full story- explores multiple viewpoints 

- Good writing comes on the rewrite—multiple drafts 

- Good writing is like math: it has logic and structure  

- Good writing is easily understood 
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- Good writing incorporates the writer’s own style 

- Good writers are not smug—always can be improving 

- And importance of editing and having someone else edit 

 

Anything surprise you? 

 

How can you incorporate any of the 9 qualities of good writing into your own writing? 

 

Any qualities of good writing that you would add? Agree with/ disagree with in the 

article? 
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Appendix D Class 2 Materials 

Writing 2 Lesson Plan 

Activity  Resources Time & Notes 

Quick Introduction & 

Agenda 
1. Review the Reading 

2. Plagiarism Discussion 

3. Endnote Citation 

4. Research Tools & 

Techniques 

5. Exercise 

6. One-Minute Feedback 

Names and Faces 

 

 

Review Reading: Army 

War College Starts 

Plagiarism Inquiry of 

Senator John Walsh’s 

Thesis 

Authors: Nick Corasaniti 

and Johnathan Martin 

Copy of Reading (personal) 

Question List 

 

 

7-10 minutes 

12:37-12:40 

Plagiarism and Endnote 

Citations 

PowerPoint Presentation  10-15 minutes 

12:47-12:55 

Research Techniques & 

Tools 

PowerPoint Presentation 10-15 minutes 

12:57-1:10 

Exercise: Research 

Planning 

Individual work time 

Collaboration 

Possible Class Sharing (if 

time) 

 

 

Research Planning 

Worksheet for Students 

15-20 minutes 

1:22-1:30 

 

 

1 minute Feedback Notecards  
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Slide 1 

Plagiarism & Authority
WRITING 2

 

 

Slide 2 

Review Reading
Army War College Starts Plagiarism Inquiry of Senator John 
Walsh’s Thesis

Authors: Nick Corasaniti and Johnathan Martin

 

 

Slide 3 

Plagiarism 
• What is Plagiarism?
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Slide 4 

Plagiarism 
• What is Plagiarism?

• Plagiarism is the act of stealing someone else’s work 
and representing that the work is your own.

 

 

Slide 5 

Types of Plagiarism
• Copying someone else’s work

• Patchwork 
• Copying or using “phrases and clauses” from an original source without 

using quotation marks or citing the source

• Usually more than 4-6 words

• Paraphrasing 
• Paraphrasing or summarizing another’s work without citing the source

 

 

Slide 6 

Avoiding Plagiarism
• Give credit where credit is due!

• Take good notes during your research phase.

• Use your own work as often as possible.
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Slide 7 

Why Cite?
Purposes
◦ Where to find the cited material
◦ Weight and persuasiveness of the source 
◦ Type and degree of support the source provides
◦ Proper attribution 

Standardization
◦ Makes sure all necessary information included
◦ Easier to interpret
◦ As short as they can be and still be complete
◦ More efficient in the long run

◦ Tedious at first, but becomes second-nature with practice

 

 

Slide 8 

Endnote Citations
•Goal: Clarity and access to information and sources 
referenced

•Important to be precise and meticulous 

•Non-conventional sources will require some creativity

 

 

Slide 9 

Endnotes: Direct Citation
Use a direct citation when you are referring to information that is 
explicitly derived from another source.

Example: 
◦ Source: “Our meetings with the Iraqis made clear to us the magnitude of the 

political challenge.” 
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Slide 10 

Endnotes: Direct Citation
Use a direct citation when you are referring to information that is 
explicitly derived from another source.

Example: 
◦ Source: “Our meetings with the Iraqis made clear to us the magnitude of the 

political challenge.” 

◦ Textual sentence: Meetings between the Iraq Study Group and Iraqi leaders 
exposed the extent of political difficulties.1 

 

 

Slide 11 

Endnotes: Direct Citation
Use a direct citation when you are referring to information that is 
explicitly derived from another source.

Example: 
◦ Source: “Our meetings with the Iraqis made clear to us the magnitude of the 

political challenge.” 

◦ Textual sentence: Meetings between the Iraq Study Group and Iraqi leaders 
exposed the extent of political difficulties.1 

◦ Citation: 1Robert M. Gates, Duty: Memoirs of a Secretary at War (New York: 
Alfred A. Knope, 2014), 34).

 

 

Slide 12 

Endnotes: Indirect Citation
Use a content endnote when your textual sentence makes a 
leap or inference that is not directly supported by the source.

Example:
◦ Source: “Our meetings with the Iraqis made clear to us the magnitude 

of the political challenge.” 
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Slide 13 

Endnotes: Indirect Citation
Use a content endnote when your textual sentence makes a 
leap or inference that is not directly supported by the source.

Example:
◦ Source: “Our meetings with the Iraqis made clear to us the magnitude 

of the political challenge.” 

◦ Textual sentence: In executing United States strategy in Iraq, the 
administration was aware of the extent of the political difficulties.2

 

 

Slide 14 

Endnotes: Indirect Citation
Use a content endnote when your textual sentence makes a leap 
or inference that is not directly supported by the source.

Example:
◦ Source: “Our meetings with the Iraqis made clear to us the magnitude of the 

political challenge.” 
◦ Textual sentence: In executing United States strategy in Iraq, the 

administration was aware of the extent of the political difficulties.2

◦ Citation Example A: 2Meetings between the Iraq Study Group and Iraqi 
leaders exposed the extent of political difficulties. Robert M. Gates, Duty: 
Memoirs of a Secretary at War (New York: Alfred A. Knope, 2014), 34.

 

 

Slide 15 

Endnotes: Indirect Citation
Use a content endnote when your textual sentence makes a leap or inference 
that is not directly supported by the source.

Example:
◦ Source: “Our meetings with the Iraqis made clear to us the magnitude of the political 

challenge.” 
◦ Textual sentence: In executing United States strategy in Iraq, the administration was aware 

of the extent of the political difficulties.2

◦ Citation Example A: 2Meetings between the Iraq Study Group and Iraqi leaders exposed the 
extent of political difficulties. Robert M. Gates, Duty: Memoirs of a Secretary at War (New 
York: Alfred A. Knope, 2014), 34.

◦ Citation Example B: 2Robert M. Gates, Duty: Memoirs of a Secretary at 
War (New York: Alfred A. Knope, 2014), 34 (“Our meetings with the 
Iraqis made clear to us the magnitude of the political challenge.”).

 

 



 59 

Slide 16 

Endnotes: Indirect Citation
Use a content endnote when your textual sentence makes a leap or inference that is not 
directly supported by the source.

Example:
◦ Source: “Our meetings with the Iraqis made clear to us the magnitude of the political challenge.” 
◦ Textual sentence: In executing United States strategy in Iraq, the administration was aware of the 

extent of the political difficulties.2

◦ Citation Example A: 2Meetings between the Iraq Study Group and Iraqi leaders exposed the extent of political 
difficulties. Robert M. Gates, Duty: Memoirs of a Secretary at War (New York: Alfred A. Knope, 2014), 34.

◦ Citation Example B: 2Robert M. Gates, Duty: Memoirs of a Secretary at War (New York: Alfred A. Knope, 2014), 
34 (“Our meetings with the Iraqis made clear to us the magnitude of the political challenge.”).

◦ Citation Example C: 2For additional information on the development of 
United States strategy on Iraq and the Iraq Study Group, see Robert M. 
Gates, Duty: Memoirs of a Secretary at War (New York: Alfred A. Knope, 
2014), 34. 

 

 

Slide 17 

Citations while Researching
•Worry about formatting later

• Keep track of:
• Author

• Title

• Date of publication

• Page numbers!

• Where you found it/how accessed (keep hyperlinks!)

• Use screenshots if necessary

• Download copies when possible

 

 

Slide 18 

More Information
Communicative Arts Directive p. 35

• Specific Examples
•Journal Article, Magazine Article, Interview in a 
Periodical, Book, Sections of Book, Internet Sources, 
Military Publications, Public Documents, Unpublished 
Sources

•Details on Formatting
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Slide 19 

Short Forms
Use a short form citation when you had already given the full 
citation. 

• Ibid. 
• Use Ibid when you are citing the same source again.
• Referring back to the sole, immediately preceding authority!

• If you are citing a different page: Ibid., 52.

• Short form: Author Last name, Title, page #.
• Use the short form for a non-consecutive citation to a source that you already 

cited. 

 

 

Slide 20 

Research Techniques: First Steps
• Start by generating a list of topics and keywords

• Conduct a preliminary search
•Google
•Wikipedia
• Conversations with professors or experts

• Consider Key Strategic Issues List
•http://www.strategicstudiesinstitute.army.mil/pubs/display.

cfm?pubID=1296

 

 

Slide 21 

Research Techniques: Research Tools
UT’s Resource: scoUT

http://www.lib.utexas.edu/
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Slide 22 

Research Tools: scoUT
Let’s try it: http://www.lib.utexas.edu/

◦ Filtering

◦ Use the “Advanced Search” function

◦ Wildcards “?” and “*”. 
◦ “?”: match any one character 

◦ Ex. “Olsen” or “Olson” by searching for “Ols?n”

◦ “*” will match zero or more characters within a word or at the end of a word

◦ Ex. “Ch*ter” would match “Charter”, “Character”, and “Chapter”

◦ Ex. Use at the end of a word, such as “Temp*” to match all suffixes such as  “Temptation”, “Temple” 
and “Temporary”

◦ Wildcards cannot be the first character

 

Leadership in the military? 
 
 
 

Slide 23 

Research Tools: Google Scholar
Google Scholar

https://scholar.google.com/

 

 

Slide 24 

Research Tools: Jstor
One of the best electronic 
resources

Access through the UT system:

1. http://www.lib.utexas.edu/

2. Click “Databases”

3. Search “Jstor”

4. Click “Access this database”
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Slide 25 

Research Tools: Statistics
http://www.lib.utexas.edu/stud
ents/find/findstats.html

•Access the list of statistical 
databases
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Research Tools: Others
Databases re: Government Information
◦ http://www.lib.utexas.edu/indexes/titles.php?type=Government%20Information

Declassified Documents Reference System 
◦ http://www.lib.utexas.edu/indexes/titles.php?id=108

USAWC Library Collections and Archives
◦ http://www.carlisle.army.mil/ahec/library.cfm

 

 

Slide 27 

Research Techniques: Tips
•Follow the trail
• Look at the citations, forward and back

• Find the “shelf” in the library

• Use specific search terms
• Use connectors (AND, OR, NOT)

• Use quotes for phrases

• Keep a research log
• What search terms

• When

• Results
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Slide 28 

Evaluating Authority
Authority should be evaluated for:
◦ Author Credibility

◦ Primary v. Secondary Sources

◦ Publisher Credibility

◦ Timeliness/Date

◦ Number of Citations

◦ Tone & Content

 

 

Slide 29 

Exercise

Research Planning

 

 

Slide 30 

1 Minute Feedback
• Main points of today’s lesson

• What worked

• What needs improvement
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Class 2 Exercise 

 

Research Planning 

Potential Strategy Paper/CRP Topic (describe generally):  

 

 

 

 

 

Why would you write on this topic? Who (people, departments, disciplines) would be 

interested in it? 

 

 

 

 

 

Brainstorm some approaches that you might take with this topic and write down at least 

3. Your “approach” is the perspective you wish to take on your topic, driven by your 

interest or available information. For example, are you interested in physical or 

psychological aspects? Security aspects? Implications for personnel management? 

 

 

 

 

 

 

 

Write a preliminary research question. This question may evolve and change over time. 

Ex.  I’m studying military leadership education (topic) to find out what pedagogy is most 

effective (research question) in order to understand the best practices and what 

improvements can be made in developing personnel (significance/rationale).  
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Develop key terms and concepts from your research question or topic statement. 

Consider terms and concepts that are both broader and narrower than your initial terms. 

 

Key concepts     

Alternate terms     

Alternate terms     

Alternate terms     

Alternate terms     

 

 

What sources or types of sources do you plan on exploring? Think about access to these 

resources and how timing may be a factor.  
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Appendix E Class 3 Materials 

Writing 3 Lesson Plan 

Activity  Resources Time & Notes 

Quick Introduction & Agenda 
1. Why Structure 

2. Developing Your Analysis 

3. Big Picture Structure 

4. Defining your thesis 

5. Exercise 

6. One-Minute Feedback 

Names and Faces 

 

 

Developing Your Analysis PowerPoint Presentation  10-15 minutes 

12:55-1:00 

Big Picture Structure PowerPoint Presentation 7-10 minutes 

1:02-1:10 

Exercise: Practice Structuring 

a Piece of Writing 

 

 

Worksheet for Students Initial Exercise 15-20 

minutes 

1:17-1:30 

Sharing & Feedback 10-

15 minutes 

1:27-1:45 

 

1 minute Feedback Notecards  

Next Week:   

HW: Op Ed on Terrorism as a 

Crisis due via email at 9:00 am 

on Wednesday 

 

Next two classes: Paragraphs 

& Sentences- More detail  

focused. 

-  
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Slide 1 

Analysis & Large Scale 
Organization 
WRITING 3

 

 

Slide 2 

Why “Structure”?
• Refers to the order and progression of your ideas

• Extensive role in convincing reader of argument validity

• Unstructured = confused argument and lack of focus

 

 

Slide 3 

Developing Your Analysis 
• Avoid merely copying structure of sources!

• Use logic and evidence to reach conclusions.
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Slide 4 

Developing Your Analysis 
• Avoid merely copying structure of sources!

• Use logic and evidence to reach conclusions.
o Premise 1: All monkeys are primates
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Developing Your Analysis 
• Avoid merely copying structure of sources!

• Use logic and evidence to reach conclusions.
o Premise 1: All monkeys are primates

o Premise 2: All primates are mammals.
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Developing Your Analysis 
• Avoid merely copying structure of sources!

• Use logic and evidence to reach conclusions.
o Premise 1: All monkeys are primates

o Premise 2: All primates are mammals.

o Premise 3: All mammals are vertebrate animals.
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Slide 7 

Developing Your Analysis 
• Avoid merely copying structure of sources!

• Use logic and evidence to reach conclusions.
o Premise 1: All monkeys are primates

o Premise 2: All primates are mammals.

o Premise 3: All mammals are vertebrate animals.

o Conclusion: Monkeys are vertebrate animals. 

 

 

Slide 8 

Analysis: Problems to Avoid
• Hasty Generalizations
• Premise 1: Some quadrilaterals are squares.

• Premise 2: Figure 1 is a quadrilateral.

• Conclusion: Figure 1 is a square. (But Figure 1 could have been only a 
rectangle!)

 

 

Slide 9 

Analysis: Problems to Avoid
• Hasty Generalizations

• Poor foundational premise
• Premise 1: People with red hair are not good at checkers.

• Premise 2: Bill has red hair.

• Conclusion: Bill is not good at checkers.
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Slide 10 

Analysis: Problems to Avoid
• Hasty Generalizations

• Poor foundational premise

• Slippery Slope
• If we ban Hummers because they are bad for the environment, the 

government will eventually ban all cars. Therefore, we should not ban 
Hummers. 

 

 

Slide 11 

Analysis: Problems to Avoid
• Hasty Generalizations

• Poor foundational premise

• Slippery Slope

• Correlation v. Causation
• I drank bottled water and now I am sick, so the water must have made me 

sick.

 

 

Slide 12 

Analysis: Problems to Avoid
• Hasty Generalizations

• Poor foundational premise

• Slippery Slope

• Correlation v. Causation

• Circular Argument
◦ The President is a good communicator because he speaks effectively. 
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Slide 13 

Analysis: Problems to Avoid
• Hasty Generalizations

• Poor foundational premise

• Slippery Slope

• Correlation v. Causation

• Circular Argument

• Straw Man
• Misrepresenting opposing arguments by
• Misquoting
• Oversimplifying 
• Creating an either/or

 

 

Slide 14 

4 Key Ingredients to Start Your Analysis
1. Brass Tacks
• Who, what, when, where, why, and how

• Context

 

 

Slide 15 

4 Key Ingredients to Start Your Analysis
1. Brass Tacks

2. The Short List
• Number your path: Reasons for your claim!

• Answers the “Because” question
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Slide 16 

4 Key Ingredients to Start Your Analysis
1. Brass Tacks

2. The Short List

3. Why Should I Care?
• Give your reader a reason to continue reading!
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4 Key Ingredients to Start Your Analysis
1. Brass Tacks

2. The Short List

3. Why Should I Care?

4. Don’t be Fooled
• Why is YOUR analysis/claim correct compared to another perspective?

 

 

Slide 18 

Develop a Theme!
• Underlying concept or idea that shapes your writing

• Helps connect the structure of your writing

• Part of the answer to the “so what?” question

• Examples:
•Value of discourse
• Justice/Fairness
• Efficiency
• Safety/Security
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Slide 19 

Big Picture Structure: Basic
• Introduction  Body  Conclusion

 

 

Slide 20 Hook
Orientate the Reader
Identify the Focus/Scope
State Thesis

Summarize Argument
Restate Thesis
Reconnect to Theme & 
Significance

Idea 1: Topic Sentence
Supporting Evidence
Summarize/Connect

Idea 2: Topic Sentence
Supporting Evidence
Summarize/Connect

Idea Nth: Topic Sentence
Supporting Evidence
Summarize/Connect

 

 

Slide 21 

Big Picture Structure: Introduction
Hook
Orientate the Reader
Identify the Focus/Scope
State Thesis

• Hook: A sentence or idea that engages the reader
• Ex. Question, startling statement

• Orientate the Reader: Provides context and overview of argument
• Ex. Roadmap, Application

• Identify the Focus/Scope
• Ex. Not addressing Z

• State the Thesis: The main claim or conclusion
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Slide 22 

Big Picture Structure: Body

• Body is composed of the 
logic points that support 
your conclusion

• Supported by your 
research!!

• Ideas should be 
connected to each other

Idea 1: Topic Sentence
Supporting Evidence
Summarize/Connect

Idea 2: Topic Sentence
Supporting Evidence
Summarize/Connect

Idea Nth: Topic Sentence
Supporting Evidence
Summarize/Connect

 

 

Slide 23 

Big Picture Structure: Conclusion

• Tying a “bow” on your analysis

• Some readers skip to the conclusion

• Be sure to answer the “so what?” question

Summarize Argument
Restate Thesis
Reconnect to Theme & Significance

 

 

Slide 24 

Defining Your Thesis
•What is a “Thesis”?
• Debatable claim or statement

Non-debatable Debatable

Pollution is bad for the environment. At least 25 percent of the federal budget 
should be spent on limiting pollution.

Congress has passed fewer pieces of 
legislation this year.

The Senate erred when it revised its 
procedural rules to favor one party.
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Slide 25 

Developing Your Thesis
Narrow!
◦ Too Broad: Drug use is detrimental to society.

◦ Narrowed and Focused: Illegal drug use encourages gang violence 
and increases community health costs.

Non-debatable Debatable Narrowed

Pollution is bad for the
environment.

At least 25 percent of the 
federal budget should be spent 
on limiting pollution.

At least 25 percent of the 
federal budget should be spent 
on helping upgrade businesses 
to clean technology, 
researching renewable energy 
sources, and planting more 
trees to control or eliminate 
pollution.
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Types of Thesis Statements
1. Claims of fact or definition
• Ex. What some people refer to as global warming is actually nothing more 

than normal, long-term cycles of climate change.

 

 

Slide 27 

Types of Thesis Statements
1. Claims of fact or definition
• Ex. What some people refer to as global warming is actually nothing more 

than normal, long-term cycles of climate change.

2. Claims of cause and effect
• Ex. The popularity of large cars in America has caused pollution to increase.
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Slide 28 

Types of Thesis Statements
1. Claims of fact or definition
• Ex. What some people refer to as global warming is actually nothing more 

than normal, long-term cycles of climate change.

2. Claims of cause and effect
• Ex. The popularity of large cars in America has caused pollution to increase.

3. Claims about value
• Ex. Global warming is the most pressing challenge facing the world today 

because a failure to act immediately will have long term effects across 
borders and industries.
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Types of Thesis Statements
1. Claims of fact or definition
• Ex. What some people refer to as global warming is actually nothing more than 

normal, long-term cycles of climate change.

2. Claims of cause and effect
• Ex. The popularity of large cars in America has caused pollution to increase.

3. Claims about value
• Ex. Global warming is the most pressing challenge facing the world today because a 

failure to act immediately will have long term effects across borders and industries.

4. Claims about solutions or policies
◦ Ex. Instead of granting permission to drill for oil in Alaska, the U.S. government should 

provides incentives for reduced oil consumption and renewable energy research. 

 

 

Slide 30 

Exercise

Practice: Develop the structure for a piece of writing that 
claims YOU are the best student in this class!
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Slide 31 

1 Minute Feedback
• Main points of today’s lesson

• What worked

• What needs improvement
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Structured Analysis Exercise 

Introduction: 

 Hook:  

    

 Theme:  

 

 Thesis statement: 

   

Body: 

 Idea 1: 

    

Supporting Evidence: 
   

   

   

 Idea 2:  

 

Supporting Evidence: 
   

   

   

 

 Idea 3:  

 

Supporting Evidence: 
   

   

   

 

Conclusion: 

Restate Thesis: 

 

 Connect to Significance/Theme:   
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Appendix F Class 4 Materials 

Writing 4 Lesson Plan 

Activity  Resources Time & Notes 

Quick Introduction & 

Agenda 
1. Paragraphs 

2. Exercise 

3. Writing Topic Sentences 

4. Exercise 

5. Transitions 

6. Review drafts of Op-Eds 

7. One-Minute Feedback 

Names and Faces 

 

 

Paragraphs PowerPoint Presentation  5 minutes 

5:20 pm 

Exercise 1: Identify 

Topic Sentences 

Exercise Worksheet 1 5-7 minutes 

5:25-5:27 

Writing Topic Sentences PowerPoint Presentation 5-7 minutes 

5:30-5:34 

Exercise 2: Write Topic 

Sentences 

Exercise Worksheet 2 5-7 minutes 

5:35 – 5:41 

Transitions & Smoothing PowerPoint Presentation 7-10 minutes 

5:42 - 5:51  

Exercise 3: Paragraph 

Rewrite 

Exercise Worksheet 3 5-7 minutes 

5: 47 – 5:58 

Op-Ed Discuss Some 

Errors 

Op-Eds on the Doc Cam 10-15 minutes 

5:57 – 5:13 

Feedback PowerPoint & Notecards  

Next class:   

Tomorrow 

Writing 5, 12:45 -1:45 pm 

Usual Classroom 

 

Focus on sentences 

 

Revisions to Op Ed are due 

in class on Monday. Please 

bring 2 copies. 

-  
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Slide 1 

Analysis & Small-Scale 
Organization
WRITING 4

 

 

Slide 2 

Paragraphs
What makes a good paragraph?

 

 

Slide 3 

Paragraphs
What makes a good paragraph?

• A topic sentence

• All remaining sentences support and develop the topic sentence

• Only one main idea should be developed

• Sentences flow smoothly and logically

• A concluding sentence may be added but is not essential
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Slide 4 

Paragraph Myths
• Fixed Length

• New idea = New Paragraph

• Only need three paragraphs

 

 

Slide 5 

General Paragraph Structure
1. Topic Sentence

2.  Supporting Sentences/Ideas

3. Optional: Concluding sentence

 

 

Slide 6 

Exercise: Identify Topic Sentences
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Slide 7 

Exercise Lessons
• Topic sentences gives the reader a  clear idea what the paragraph is 
about!

• Topic sentence is the most important sentence in the paragraph.

• Topic sentence does not always have to be first!
• BUT placing the topic sentence first is the clearest way to present your points

• NO danger in making the topic sentence the first sentence almost every 
paragraph

 

 

Slide 8 

Writing the Topic Sentence
• Try to state the main point of the paragraph as clearly and as accurately as 
possible

• Too general: Studying overseas was deemed to be very difficult.

 

 

Slide 9 

Writing the Topic Sentence
• Try to state the main point of the paragraph as clearly and as accurately as 
possible

• Too general: Studying overseas was deemed to be very difficult.

• Too specific: Studying overseas was deemed to be difficult for 63% of the 
people surveyed who cited a range of difficulties including homesickness, 
loneliness, difficulty making friends of another nationality, changes to diets, 
health problems, weight gain, and difficulties with money and jobs, 
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Slide 10 

Writing the Topic Sentence
• Try to state the main point of the paragraph as clearly and as accurately as 
possible

• Too general: Studying overseas was deemed to be very difficult.

• Too specific: Studying overseas was deemed to be difficult for 63% of the 
people surveyed who cited a range of difficulties including homesickness, 
loneliness, difficulty making friends of another nationality, changes to diets, 
health problems, weight gain, and difficulties with money and jobs, 

• Good Topic Sentence: Studying oversea was deemed to be very difficult in 
three main respects for 63% of the people surveyed.
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Writing the Topic Sentence
• Try to state the main point of the paragraph as clearly and as accurately as possible

• Too general: Studying overseas was deemed to be very difficult.

• Too specific: Studying overseas was deemed to be difficult for 63% of the people 
surveyed who cited a range of difficulties including homesickness, loneliness, difficulty 
making friends of another nationality, changes to diets, health problems, weight gain, 
and difficulties with money and jobs, 

• Good Topic Sentence: Studying oversea was deemed to be very difficult in three main 
respects for 63% of the people surveyed.

• Better Topic Sentence: Studying overseas was deemed to be very difficult for 63% of 
the people surveyed due to the impacts of culture shock, financial concerns, and health 
difficulties. 

 

 

Slide 12 

Parts of the Topic Sentence
1. A Topic = a subject

2. The controlling idea for the paragraph

Example Topic Sentence: Synonyms, words that have the basic meaning, do not 
always have the same emotional meaning. 
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Slide 13 

Best Practices
• Place the topic at or near the start of the sentence

• The topic should NOT be a pronoun. Ex. He, she, this, these, it

• The controlling idea….obviously controls. 

• Indicate/Foreshadow the structure of the paragraph:
o . . .  for three main reasons
o . . .  in the following ways
o There are two methods of . . .
o The advantages of X outweigh the disadvantages. 
o Doctors have historically underestimated the rate of disease transmission. For 

example, . . .

 

 

Slide 14 

Exercise 2: Write Topic Sentences

 

 

Slide 15 

Exercise 2: Writing Topic Sentences
Sample Answers: 

1. Paragraphs can be structured in a number of ways. 

2.  A paragraph may feature a concluding sentence.
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Slide 16 

Transitions
• Purpose: 
• Link ideas between paragraphs and between sentences

• Explains the logic between points

• Examples:
• First,

• The most important reason

• Next,

• In addition to . . .

• As a result, 

 

 

Slide 17 

Examples of Linking Paragraphs
Example 1

. . .  Overall, Management Systems International has logged increased sales in 
every sector, leading to a significant rise in third-quarter profits.

The increased profits are largely due to the corporation’s expanded 
international influence. . . .

 

 

Slide 18 

Examples of Linking Paragraphs
Example 2

. . . Amy Tan became a famous author after her novel, The Joy Luck Club, 
skyrocketed up the bestseller list. 

Though her fiction is well known,  Amy Tan’s work with a satirical garage 
bank, the Rock Bottom Remainders, receives far less publicity.  
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Slide 19 

Examples of Linking Sentences
Example 1:

Synonyms, words that have the same basic meaning, do not always have 
the same emotional meaning. For example, the words “stingy” and “frugal” both 
mean “careful with money.” However, to call a person stingy is an insult, while 
the word frugal has a much more positive connotation. Similarly, a person wants 
to be slender but not skinny, and aggressive, but not pushy. Therefore, you 
should be careful in choosing words because many so-called synonyms are not 
really synonymous at all. 

 

 

Slide 20 

Examples of Linking Sentences
Example 2

HRM policies affect certain immediate organizational outcomes and have 
long-term consequences. For example, policy choices made by managers affect 
the overall competence of employees, the commitment of employees, the 
degree of congruence between the goals of employees and those of the 
organization, and the overall cost effectiveness of HRM practices. These four Cs 
are not exhaustive of the criteria that HRM policy makers may find useful in 
evaluating the effectiveness of human resource management. However, they are 
reasonably comprehensive. 

 

 

Slide 21 

Transition Words
Depend on the relationship 

between ideas!

• To provide another point:
• Additionally

• Along with

• Also

• And

• Another reason

• As well (as)

• Besides

• Further/Furthermore

• In addition

• Nor

• To X, Y adds Z

• What is more
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Slide 22 

Transition Words
Depend on the relationship 

between ideas!

• To conclude
• Accordingly

• All in all

• At its core

• Consequently

• Hence

• In any event

• In brief

• In conclusion 

• In consequence

• In short

• So

• Then

• Therefore

• Thus

 

 

Slide 23 

Transition Words
Depend on the relationship 

between ideas!

• To show cause and effect:
• As a result

• Because

• For that reason

• On that basis

• That is why

• With that in mind

 

 

Slide 24 

Transition Words
Depend on the relationship 

between ideas!

• To give an example:
• As in
• First, second, third, etc.
• For example
• For instance
• For one thing
• Including
• To illustrate
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Slide 25 

Transition Words
Depend on the relationship 

between ideas!

• To give an example:
• As in
• First, second, third, etc.
• For example
• For instance
• For one thing
• Including
• To illustrate

Need more transitions? Just 
google “transitions.” There are 
tons out there! 
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Paragraph Clarity and Coherence
• Sentences in a paragraph should flow smoothly and 
logically.

• Ways to improve paragraphs
1. Use pronouns correctly

◦ Ex.  The United States Army’s practices = its practices ≠ their practices
◦ Ex.  The practice of charging a lower interest rate  = This lead to … ≠ These lead to …
◦ Ex.  A supervising officer must . . = He or she can only … ≠ They can only . . .

2. Scrutinize the logical order of the sentences
3. Link sentences and use transition words
4. Repeat key nouns (with care)
• Ex. The United States Army has deeply invested in its personnel. Because it is the largest 

branch of the United States, the Army . . .  

 

 

Slide 27 

Paragraph Clarity and Coherence
• Sentences in a paragraph should flow smoothly and 
logically.

• Ways to improve paragraphs
1. Use pronouns correctly
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Slide 28 

Paragraph Clarity and Coherence
• Sentences in a paragraph should flow smoothly and 
logically.

• Ways to improve paragraphs
1. Use pronouns correctly

◦ Ex.  The United States Army’s practices = its practices ≠ their practices
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Paragraph Clarity and Coherence
• Sentences in a paragraph should flow smoothly and 
logically.

• Ways to improve paragraphs
1. Use pronouns correctly

◦ Ex.  The United States Army’s practices = its practices ≠ their practices

◦ Ex.  The practice of charging a lower interest rate  = This lead to … ≠ These lead to …
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Paragraph Clarity and Coherence
• Sentences in a paragraph should flow smoothly and 
logically.

• Ways to improve paragraphs
1. Use pronouns correctly

◦ Ex.  The United States Army’s practices = its practices ≠ their practices

◦ Ex.  The practice of charging a lower interest rate  = This lead to … ≠ These lead to …

◦ Ex.  A supervising officer must . . = He or she can only … ≠ They can only . . .
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Slide 31 

Paragraph Clarity and Coherence
• Sentences in a paragraph should flow smoothly and 
logically.

• Ways to improve paragraphs
1. Use pronouns correctly

◦ Ex.  The United States Army’s practices = its practices ≠ their practices

◦ Ex.  The practice of charging a lower interest rate  = This lead to … ≠ These lead to …

◦ Ex.  A supervising officer must . . = He or she can only … ≠ They can only . . .

2. Scrutinize the logical order of the sentences
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Paragraph Clarity and Coherence
• Sentences in a paragraph should flow smoothly and 
logically.

• Ways to improve paragraphs
1. Use pronouns correctly

◦ Ex.  The United States Army’s practices = its practices ≠ their practices
◦ Ex.  The practice of charging a lower interest rate  = This lead to … ≠ These lead to …
◦ Ex.  A supervising officer must . . = He or she can only … ≠ They can only . . .

2. Scrutinize the logical order of the sentences
3. Link sentences and use transition words
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Paragraph Clarity and Coherence
• Sentences in a paragraph should flow smoothly and 
logically.

• Ways to improve paragraphs
1. Use pronouns correctly

◦ Ex.  The United States Army’s practices = its practices ≠ their practices

◦ Ex.  The practice of charging a lower interest rate  = This lead to … ≠ These lead to …

◦ Ex.  A supervising officer must . . = He or she can only … ≠ They can only . . .

2. Scrutinize the logical order of the sentences
3. Link sentences and use transition words
4. Repeat key nouns (with care)
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Slide 34 

Paragraph Clarity and Coherence
• Sentences in a paragraph should flow smoothly and 
logically.

• Ways to improve paragraphs
1. Use pronouns correctly

◦ Ex.  The United States Army’s practices = its practices ≠ their practices
◦ Ex.  The practice of charging a lower interest rate  = This lead to … ≠ These lead to …
◦ Ex.  A supervising officer must . . = He or she can only … ≠ They can only . . .

2. Scrutinize the logical order of the sentences
3. Link sentences and use transition words
4. Repeat key nouns (with care)
• Ex. The United States Army has deeply invested in its personnel. Because it is the largest 

branch of the United States, the Army . . .  

 

 

Slide 35 

Exercise: Paragraph Rewrite

 

 

Slide 36 

Exercise 3: Rewrite
Geert Hofstede’s cultural theories have been hugely influential for several reasons. Perhaps 

most importantly, they have encouraged people to think more deeply about cultural differences. 

Furthermore, they have helped provide people with effective ways of discussing cultural 

differences. With respect to employment, Hofstede’s theories have given organizations ideas about 

how to manage workplace diversity. 

However, not everyone agrees with Hofstede’s model of cultural differences. In particular, 

his concept of masculine vs. feminine cultures has been subject to great criticism. In addition, some 

people have argued that his ideas are based on research of groups that are atypical in terms of 

career and class and are not reflective of the different people who make up the different national 

cultures. Despite such criticisms, Hofstede’s theories continue to be useful and are hard to ignore.
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Slide 37 

Exercise
• Review initial drafts of the Op-Eds

 

 

Slide 38 

1 Minute Feedback
• Main points of today’s lesson

• What worked

• What needs improvement

 

 

 

  



 93 

 

Class 4 Exercises 

 

Exercise 1: Identify Topic Sentences 

Underline the topic sentence in each paragraph.  

1. Synonyms, words that have the same basic meaning, do not always have the same 

emotional meaning. For example, the words “stingy” and “frugal” both mean “careful 

with money.” However, to call a person stingy is an insult, while the word frugal has a 

much more positive connotation. Similarly, a person wants to be slender but not skinny, 

and aggressive, but not pushy. Therefore, you should be careful in choosing words 

because many so-called synonyms are not really synonymous at all.  

 

2. HRM policies affect certain immediate organizational outcomes and have long-term 

consequences. For example, policy choices made by managers affect the overall 

competence of employees, the commitment of employees, the degree of congruence 

between the goals of employees and those of the organization, and the overall cost 

effectiveness of HRM practices. These four Cs are not exhaustive of the criteria that 

HRM policy makers may find useful in evaluating the effectiveness of human resource 

management. However, they are reasonably comprehensive.  

 

3. Gold, a precious metal, is prized for two important reasons: it is both beautiful and 

useful. First of all, gold has a lustrous beauty that is resistant to corrosion. For example, a 

Macedonian coin remains as untarnished today as the day it was minted twenty three 

centuries ago. Another important characteristic of gold is its utility in industry and 

science. The most recent application of gold is in astronauts’ suits.  

 

4. Albert Einstein, one of the world’s geniuses, failed his university entrance 

examinations on his first attempt. William Faulkner, one of America’s noted writers, 

never finished college because he could not pass his English courses. Sir Winston 

Churchill, who is considered one of the masters of the English language, had to have 

special tutoring in English during elementary school. These few examples show that 

failure in school does not always predict failure in life. 

 

Exercise 2: Writing Topic Sentences 
Write topic sentences for the following paragraphs (you will need to read the supporting 

sentences very carefully).  

1.  

________________________________________________________________________

________________________________________________________________________ 

 

For example, a paragraph could be structured to compare and contrast alternatives. It 

could also explain a process by sequentially describing the steps of that process. Another 
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paragraph may list the points of an argument in order of strongest to weakest. In this 

particular case, the structure enumerates the writer’s points.  

 

2.  

________________________________________________________________________ 

________________________________________________________________________  

This is not always necessary. However, the concluding sentence can be useful in 

reminding the reader of the main point of the paragraph, especially in a long paragraph. It 

can also leave the reader with a thought that may provoke further reflection on the topic. 

 

Exercise 3: Paragraph Rewrite 
Geert Hofstede’s cultural theories have been hugely influential. They have encouraged 

people to think more deeply about cultural differences. They have helped provide people 

with effective ‘ways of seeing’ cultural differences. They have helped provide people 

with an effective way of discussing cultural differences. They have given organizations 

ideas about how to manage workplace diversity. Not every one agrees with Hofstede’s 

model of cultural differences. His concept of masculine vs. feminine cultures has been 

subject to great criticism. Some people have argued that his ideas are based on research 

of atypical groups. They are atypical in terms of career and class. These groups are not 

reflective of the different people who make up the different national cultures. Hofstede’s 

theories continue to be useful. They are hard to ignore. 
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Appendix G Class 5 Materials 

Writing 5 Lesson Plan 

Activity  Resources Time & Notes 

Quick Introduction & 

Agenda 
1. Basic Sentence Structure 

2. Exercise 

3. Basic Sentence Structure II 

4. Exercise 

5. Word Choice 

6. Exercise 

7. Punctuation 

8. Exercise 

9. One-Minute Feedback 

Names and Faces 

 

 

Basic Sentence Structure I: 

Fragments & Run-On 

Sentences 

PowerPoint Presentation  5-7 minutes 

12:50- 12:57 pm 

Exercise 1: Fix 

Fragments and Run-On 

Sentences 

Exercise Worksheet 1 5-7 minutes 

12:55 – 1:04 

Basic Sentence Structure II: 

Subject-Verb Agreement & 

Dangling Modifiers 

PowerPoint Presentation 7-10 minutes 

1:02-1:14 

Exercise 2: Fix Subject-

Verb Agreement & 

Dangling Modifiers 

Exercise Worksheet 2 5-7 minutes 

1:07-1:21 

Word Choice PowerPoint Presentation 7-10 minutes 

1:14 -1:31  

Exercise 3 Exercise Worksheet 3 5-7 minutes 

1:19 -1:38 

Punctuation PowerPoint Presentation 5-7 minutes 

1:25- 1:46 

Exercise 4 Exercise Worksheet 4 5-7 minutes 

1:30- 1:53 

Feedback Notecards  

Next class:   

Monday @ 5:15 pm 

 

Revisions to Op Ed are due 

in class on Monday. Please 

bring 2 copies. 

-  
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Slide 1 

Sentence Techniques
WRITING 5

 

 

Slide 2 

Fragments
• Fragments are incomplete sentences.

• Usually lacks a subject or a main verb

• Often just a clause of sentence left out in the cold

 

 

Slide 3 

Fragment Examples
• Fragment: A story with deep thoughts and emotions.
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Slide 4 

Fragment Examples
• Fragment: A story with deep thoughts and emotions.

• Revisions:
• She told a story with deep thoughts and emotions.

 

 

Slide 5 

Fragment Examples
• Fragment: A story with deep thoughts and emotions.

• Revisions:
• She told a story with deep thoughts and emotions.

• The Grapes of Wrath, a story with deep thoughts and emotions, has 
impressed critics for decades.

 

 

Slide 6 

Fragment Examples
• Fragment: A record of accomplishment beginning when you were 
first hired.
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Slide 7 

Fragment Examples
• Fragment: A record of accomplishment beginning when you were 
first hired.

• Revisions:
• I’ve noticed a record of accomplishment beginning when you were first hired.

 

 

Slide 8 

Fragment Examples
• Fragment: A record of accomplishment beginning when you were 
first hired.

• Revisions:
• I’ve noticed a record of accomplishment beginning when you were first hired.

• A record of accomplishment began when you were first hired.

 

 

Slide 9 

Run-On Sentences
• Where two or more complete sentences are joined without 
appropriate punctuation or a conjunction
• i.e. Multiple sentences have been smooshed into one sentence instead of 

being properly connected

• When two independent sentences are connected by ONLY a 
comma, it is a run-on sentence.
• 1 comma cannot bear the weight of > 1 sentence

• UNLESS the comma is supported by a conjunction!

• Conjunctions: and, but, for, nor, yet, or, so 
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Slide 10 

Run-On Examples
• Run-on: This next chapter has a lot of difficult information in it, you 
should start studying right away.

 

 

Slide 11 

Run-On Examples
• Run-on: This next chapter has a lot of difficult information in it, you 
should start studying right away.

• Revisions:
• This next chapter has a lot of difficult information in it. You should start studying right 

away.

 

 

Slide 12 

Run-On Examples
• Run-on: This next chapter has a lot of difficult information in it, you 
should start studying right away.

• Revisions:
• This next chapter has a lot of difficult information in it. You should start studying right 

away.

• This next chapter has a lot of difficult information in it, so you should start studying 
right away.
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Slide 13 

Run-On Examples
• Run-on: Ana sent her four children to ivy-league colleges, however, she 
sacrificed her health working day and night in that dusty bakery.

 

 

Slide 14 

Run-On Examples
• Run-on: Ana sent her four children to ivy-league colleges, however, she 
sacrificed her health working day and night in that dusty bakery.

• Revisions: 
• Ana sent her four children to ivy-league colleges; however, she sacrificed her health 

working day and night in that dusty bakery.

 

 

Slide 15 

Run-On Examples
• Run-on: Ana sent her four children to ivy-league colleges, however, she 
sacrificed her health working day and night in that dusty bakery.

• Revisions: 
• Ana sent her four children to ivy-league colleges; however, she sacrificed her health 

working day and night in that dusty bakery.

• Ana sent her four children to ivy-league colleges. However, she sacrificed her health 
working day and night in that dusty bakery.
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Slide 16 

Exercise 1: Fragments & Run-Ons

 

 

Slide 17 

Exercise 1: Fragments & Run-Ons
1. For the past twenty years, the Survey Research Center at the University of Michigan has been 
measuring the level of Americans' trust and confidence in their politicians and quasi-political 
trust and confidence in their political institutions and their leaders. "Political" refers to all levels 
of government, and "quasi-political“ includes churches, labor unions, large 
professional/business associations, educational institutions, and the like. The Survey Research 

Center recently released startling results; a very sharp decline has taken place every year since 
1964.

 

 

Slide 18 

Exercise 1: Fragments & Run-Ons
1. For the past twenty years, the Survey Research Center at the University of Michigan has been 
measuring the level of Americans' trust and confidence in their politicians and quasi-political 
trust and confidence in their political institutions and their leaders. "Political" refers to all levels 
of government, and "quasi-political“ includes churches, labor unions, large 
professional/business associations, educational institutions, and the like. The Survey Research 

Center recently released startling results; a very sharp decline has taken place every year since 
1964.

2. For 200 years Americans believed in better jobs, better homes, a better life for one's children. 
This confidence no longer exists. Polls now indicate that fewer Americans feel they are better off 
today than they were five years ago. A public-opinion analysis group has found that large 
numbers of Americans view themselves as stuck on a lower rung of the social ladder, 
facing declining living conditions and decreasing job prospects over the next five years.
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Slide 19 

Exercise 1: Fragments & Run-Ons
1. For the past twenty years, the Survey Research Center at the University of Michigan has been 
measuring the level of Americans' trust and confidence in their politicians and quasi-political trust 
and confidence in their political institutions and their leaders. "Political" refers to all levels of 
government, and "quasi-political“ includes churches, labor unions, large professional/business 
associations, educational institutions, and the like. The Survey Research Center recently released 
startling results; a very sharp decline has taken place every year since 1964.

2. For 200 years Americans believed in better jobs, better homes, a better life for one's children. This 
confidence no longer exists. Polls now indicate that fewer Americans feel they are better off today 
than they were five years ago. A public-opinion analysis group has found that large numbers of 
Americans view themselves as stuck on a lower rung of the social ladder, facing declining living 
conditions and decreasing job prospects over the next five years.

3. A president is an appointed leader, someone who is a decision maker in the executive branch of 
our government. This does not necessarily mean that the person the people elect is capable of 
leading the country. Voters hopefully assume the candidate they vote for is capable based his past 
record as a politician.

 

 

Slide 20 

Subject-Verb Agreement
1. Two or more nouns or pronouns connected by “and” = plural verb

◦ Hope and her friends attend class.

 

 

Slide 21 

Subject-Verb Agreement
1. Two or more nouns or pronouns connected by “and” = plural verb

◦ Hope and her friends attend class.

2. Two or more singular nouns or pronouns are  connected by “or” 
or “nor”, = singular verb

◦ The pen or pencil is in the drawer.
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Slide 22 

Subject-Verb Agreement
1. Two or more nouns or pronouns connected by “and” = plural verb

◦ Hope and her friends attend class.

2. Two or more singular nouns or pronouns are  connected by “or” 
or “nor”, = singular verb

◦ The pen or pencil is in the drawer.

3. Do not be misled by an intervening phrase. The verb should still 
agree with the subject.

• One of the boxes is open.

• The team captain, as well as his players, is anxious,

• The book, especially the first few chapters, is boring.

 

 

Slide 23 

Subject-Verb Agreement
1. Two or more nouns or pronouns connected by “and” = plural verb

◦ Hope and her friends attend class.

2. Two or more singular nouns or pronouns are  connected by “or” or “nor”, = singular verb

◦ The pen or pencil is in the drawer.

3. Do not be misled by an intervening phrase. The verb should still agree with the subject.

• One of the boxes is open.

• The team captain, as well as his players, is anxious,

• The book, especially the first few chapters, is boring.

4. Each, each one, either, neither, everyone, someone = singular verb
• Each of these oranges is juicy.

 

 

Slide 24 

Subject-Verb Agreement
5. “There is . . .” or “There are . .” sentences have a subject that follows the verb. The verb 

agrees with the subject that follows.
◦ There are many questions.

◦ There is a question. 
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Slide 25 

Subject-Verb Agreement
5. “There is . . .” or “There are . .” sentences have a subject that follows the verb. The verb 

agrees with the subject that follows.
◦ There are many questions.

◦ There is a question. 

6. Collective nouns that are singular take a singular verb (group, team, committee, family)

◦ The committee decides how to proceed. 

◦ Several committees review school decisions. 
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Subject-Verb Agreement
5. “There is . . .” or “There are . .” sentences have a subject that follows the verb. The verb 

agrees with the subject that follows.
◦ There are many questions.

◦ There is a question. 

6. Collective nouns that are singular take a singular verb (group, team, committee, family)

◦ The committee decides how to proceed. 

◦ Several committees review school decisions. 

7. Expression such as with, together with, including, in addition to, etc. do not change the 
number of the subject

◦ The President, accompanied by his wife, is traveling to India.

◦ All of the books, including yours, are in that box. 

 

 

Slide 27 

Dangling Modifiers
• A modifier describes, clarifies, or gives more detail about a concept. 

• A modifier should describe the doer or item being modified.
• Correct: Having finished the assignment, Dave turned on the TV.

• Incorrect: Having finished the assignment, the TV was turned on by Dave. 
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Slide 28 

How to Fix Dangling Modifiers
•Reorder the sentence
•Name the doer or item in the modifier
• Ex. Without knowing her name, it was difficult to introduce her.

•Revised: Because Tim did not know her name, it was difficult to 
introduce her. 

•Combine the modifier and main clause into one!
• Ex. To improve her results, the experiment was done again.

•Revised: Kris improved her results by doing the experiment again. 

 

 

Slide 29 Exercise 2: Subject-Verb Agreement and 
Dangling Modifiers

 

 

Slide 30 Exercise 2: Subject-Verb Agreement 
Answers

1. Scott is the only student in that class who has lived up to his 
potential.

2. The International Club, as well as the Choral Society and the 
Rowing Club, needs to submit a new constitution.

3. One of my best friends is an extra on Game of Thrones this week.

4. These are overly simplified examples. 

5. Most of the milk has gone bad. Six gallons of milk are still in the 
refrigerator.
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Slide 31 

Exercise 2: Dangling Modifiers Answers
1. After reading the original study, Dave still finds the article 

unconvincing.

2. Relieved of your responsibilities at your job, you should be able to 
relax at home.

3. The students failed the writing exercises because they did not 
study the grammar lessons carefully. 

4. Having arrived late for class, Kris needed a written excuse. 

 

 

Slide 32 

Parallel Sentences
• Use the same pattern of words to show that two or more ideas have the 
same level of importance

• At the word, phrase, or clause level

• Most common need for parallelism is for items in a series
• Hope likes hiking, swimming, and biking.
• Tim likes to bike, hike, or cycle. 

• Do not mix forms!
• Not parallel: Hope likes hiking, swimming, and to ride a bicycle.
• Not parallel: Dave was asked to write his report quickly, accurately, and in a detailed 

manner. 

 

 

Slide 33 

Concise Sentences
• Concise writing used the most powerful words

• Convey your idea in a combination of the fewest and strongest 
words

• Words that do not add value should be FIRED! 
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Slide 34 

How to Make Sentences More Concise
•Replace vague words with more powerful, direct words

•Interrogate every word in a sentence

•Combine sentences

 

 

Slide 35 

How to Make Sentences More Concise
•Replace vague words with more powerful, direct words

•Interrogate every word in a sentence

•Combine sentences Rule of thumb: A sentence 
should not be longer than 3 
lines!

 

 

Slide 36 

Concise Examples
• Wordy: Working as a student under someone who develops photos 
was an experience that really helped me learn a lot. (20 words)
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Slide 37 

Concise Examples
• Wordy: Working as a student under someone who develops photos 
was an experience that really helped me learn a lot. (20 words)

• Concise: Working as a photo technician's apprentice was an 
educational experience. (10 words)

 

 

Slide 38 

Concise Examples
•Wordy: Eric Clapton and Steve Winwood formed a new band of 
musicians together in 1969, giving it the ironic name of Blind Faith 
because early speculation that was spreading everywhere about the 
band suggested that the new musical group would be good enough 
to rival the earlier bands that both men had been in, Cream and 
Traffic, which people had really liked and had been very popular. (66 
words)

 

 

Slide 39 

Concise Examples
•Wordy: Eric Clapton and Steve Winwood formed a new band of 
musicians together in 1969, giving it the ironic name of Blind Faith 
because early speculation that was spreading everywhere about the 
band suggested that the new musical group would be good enough 
to rival the earlier bands that both men had been in, Cream and 
Traffic, which people had really liked and had been very popular. (66 
words)

• Concise: Eric Clapton and Steve Winwood formed a new band in 
1969, ironically naming it Blind Faith because speculation suggested 
that the group would rival the musicians’ previous popular bands, 
Cream and Traffic. (32 words)
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Slide 40 

Concise Examples
•Wordy: The supposed crash of a UFO in Roswell, New Mexico 
aroused interest in extraterrestrial life. This crash is rumored to have 
occurred in 1947. (24 words)

 

 

Slide 41 

Concise Examples
•Wordy: The supposed crash of a UFO in Roswell, New Mexico 
aroused interest in extraterrestrial life. This crash is rumored to have 
occurred in 1947. (24 words)

• Concise: The supposed 1947 crash of a UFO in Roswell, New Mexico 
aroused interest in extraterrestrial life. (16 words)

 

 

Slide 42 

Active v. Passive
• Active sentences make ideas clearer for readers

• Active sentences are less complicated or wordy.

• Eliminate or reduce to be verbs and replace with action 
verbs.
• To be verbs: is, are, was, were, has been, have been, etc. 
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Slide 43 

Active v. Passive Examples
• Passive: The grammar entrance exam was failed by over one-third 

of the United States Army War College Fellows.

•Active: Over one-third of the United States Army War College 
Fellows failed the grammar entrance exam. 

• Passive: The brakes were slammed on by her as the car sped 
downhill.

•Active: She slammed on the brakes as the car sped downhill. 

 

 

Slide 44 Exercise: Parallel, Concise, and Active 
Sentences

 

 

Slide 45 

Parallel Answers
1. Dave enjoys basketball more than video games.

2. On Tim’s birthday, we ate, danced, and sang.

3. Scott’s job was both interesting and challenging. 

4. Buying textbooks is almost as expensive as paying tuition. OR 
Textbooks are almost as expensive as tuition. 

5. Kris would rather arrive early and stay late than work on 
Saturdays.
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Slide 46 

Concise Answers
1. The teacher demonstrated methods for cutting words from my 

essay. (10 words)

2. The three castles Ludwig commissioned are an astounding 
marriage of beauty and madness.

3. The politician touted after-school programs in his speech.

4. There is no need for further protection of the environment. 

 

 

Slide 47 

Passive v. Active Answers
1. The researchers will publish their results in the next issue of the 

journal. 

2. The CIA director and his close advisors have pursued a policy of 
whitewashing narratives and covering up damaging outcomes. 

3. Many of the restaurant’s customers found the coffee too bitter to 
drink, but they still ordered it frequently. 

4. President Obama tried to keep his composure when he slipped in 
a puddle, but the reporters still laughed at him. 

 

 

Slide 48 

Punctuation: Comma
• Separates items in a series
•

• Links a compound sentence with the help of a coordinating conjunction
•

• Connects dependent and independent clauses when the dependent clause begins the 
sentence
•

• Offsets non-essential phrases
•
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Slide 49 

Punctuation: Comma
• Separates items in a series
• Ex. Dougald coordinates the schedule, answers questions, and oversees the program. 

• Links a compound sentence with the help of a coordinating conjunction
•

• Connects dependent and independent clauses when the dependent clause begins the 
sentence

• Offsets non-essential phrases
•

 

 

Slide 50 

Punctuation: Comma
• Separates items in a series
• Ex. Dougald coordinates the schedule, answers questions, and oversees the program. 

• Links a compound sentence with the help of a coordinating conjunction
• Ex. Dave proofread the first draft himself, but both Dave and Scott edited the final draft. 

• Connects dependent and independent clauses when the dependent clause begins the 
sentence
•

• Offsets non-essential phrases
•

 

 

Slide 51 

Punctuation: Comma
• Separates items in a series
• Ex. Dougald coordinates the schedule, answers questions, and oversees the program. 

• Links a compound sentence with the help of a coordinating conjunction
• Ex. Dave proofread the first draft himself, but both Dave and Scott edited the final draft. 

• Connects dependent and independent clauses when the dependent clause begins the 
sentence
• Ex. Because Monday was Labor Day, classes were cancelled. 

• BUT: Classes were cancelled because it was Labor Day. 

• Offsets non-essential phrases
•

 

 



 113 

Slide 52 

Punctuation: Comma
• Separates items in a series
• Ex. Dougald coordinates the schedule, answers questions, and oversees the program. 

• Links a compound sentence with the help of a coordinating conjunction
• Ex. Dave proofread the first draft himself, but both Dave and Scott edited the final draft. 

• Connects dependent and independent clauses when the dependent clause begins the 
sentence
• Ex. Because Monday was Labor Day, classes were cancelled. 

• BUT: Classes were cancelled because it was Labor Day. 

• Offsets non-essential phrases
• Non-Essential: Kris’s husband, who lives on the east coast, plans to throw a party at then end of her fellowship. 

• Essential: The students who are in my class are loud. 

 

 

Slide 53 

Punctuation: Colon :
• Use a colon before a list or explanation where the sentences begins 
with a clause that can stand by itself.

 

 

Slide 54 

Punctuation: Colon :
• Use a colon before a list or explanation where the sentences begins with a 
clause that can stand by itself.

• A colon is a gate, inviting a reader to keep going
• Ex: There is only one thing left to do now: Confess while you still have time.

• Ex. There were two reasons for a drop in attendance at NBA games this season: First, 
there was no superstar to take the place of Michael Jordan. Second, fans were 
disillusioned about the misbehavior of several prominent players.

• Ex. Let us not forget this point: An open society is vulnerable to terrorist attack.
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Punctuation: Colon :
• Use a colon before a list or explanation where the sentences begins with 
a clause that can stand by itself.

• A colon is a gate, inviting a reader to keep going
• Ex: There is only one thing left to do now: Confess while you still have time.

• Ex. There were two reasons for a drop in attendance at NBA games this season: First, 
there was no superstar to take the place of Michael Jordan. Second, fans were 
disillusioned about the misbehavior of several prominent players.

• Ex. Let us not forget this point: An open society is vulnerable to terrorist attack.

• No colon if the clause cannot stand by itself
• Tim’s recipe included red chilies, Ghost salsa, and wasabi. 

 

 

Slide 56 

Exercise: Revise Paragraph

 

 

Slide 57 

Revise Paragraph Answers

China has increasingly assumed a more prominent role in the global economy and international 

politics. However, U.S. and China relations are complex and multidimensional. Engaged in a not-so-subtle 

competition for preeminence, the U.S. and China have disagreed over numerous issues such as trade,
human rights, and cybersecurity. Given Russia’s increasing antagonism and the possible resurgence of 

Cold War rivalries in combination with the nuclear threats posed by North Korea and Iran, the need for 

strong U.S.-China relations is critical. A key source of regular tension in U.S.-China relations has been the 

United States’ position on the “one China policy.” By maintaining unofficial relations with Taiwan, the 
U.S. strengthens the competition between the Republic of China (ROC), which controls Taiwan, and the 

People’s Republic of China (PRC), which controls mainland China. Therefore, the U.S. should stabilize 

U.S.-China relations: It should re-examine its policies to improve dynamics between China and Taiwan.
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1 Minute Feedback
• Main points of today’s lesson

• What worked

• What needs improvement
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Class 5 Exercises 

Exercise 1: Fragments & Run-Ons 

These paragraphs need proofreading for possible fragments and run-on sentences. Use the 

space below each paragraph for revising or edit within the paragraph. 

 
1. For the past twenty years, the Survey Research Center at the University of Michigan has been 

measuring the level of Americans' trust and confidence in their politicians and quasi-political trust 

and confidence in their political institutions and their leaders. "Political" being all levels of 

government, and "quasi-political" churches, labor unions, large professional/business associations, 

educational institutions, and the like. The Survey Research Center recently released startling 

results a very sharp decline has taken place every year since 1964. 

 
 
 

2. For 200 years, Americans believed in better jobs, better homes, and better opportunities for one's 

children. This confidence no longer exists polls now indicate that fewer Americans feel they are 

better off today than they were five years ago. A public-opinion analysis group has found that 

large numbers of Americans view themselves as stuck on a lower rung of the social ladder. 

Adding declining living conditions and decreasing job prospects over the next five years. 

 

 

 
3. A president is an appointed leader. Someone who is a decision maker in the executive branch of 

our government. This doesn't necessarily mean that the person the people elect is capable. Just 

hopefully assumes. Assumes the candidate they vote for is capable based on his past record as a 

politician. 

 

Exercise 2: Dangling Modifiers and Subject-Verb Agreement 
Choose the correct verb. 

1. Scott is the only student in that class who has/have lived up to his potential. 

2. The International Club, as well as the Choral Society and the Rowing Club, need/needs to submit 

a new constitution. 

3. One of my best friends is/are an extra on Seinfeld this week. 

4. These are/is overly simplified examples.  

5. Most of the milk has/have gone bad. Six gallons of milk are/is still in the refrigerator. 

 

Correct any dangling modifiers.  
1. After reading the original study, the article remains unconvincing. 

 

 

 
2. Relieved of the responsibilities of your job, your home should be a place to relax. 
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3. The writing exercises were a failure, not having studied the grammar lessons carefully. 

 

 

 
4. Having arrived late for class, a written excuse was needed. 

 

Exercise 3:  Parallel, Concise, and Active Sentences 

Rewrite the following sentences so they are parallel. 
1. Dave enjoys basketball more than playing video games. 

 
2. On Tim’s birthday, we ate, danced, and were singing. 

 

 

3. Scott’s job was both interesting and a challenge. 

 
4. Buying textbooks is almost as expensive as tuition.  

 
5. Kris would rather arrive early and stay late than to work on Saturdays.  

 

Revise the following sentences to use fewer words. 
1. The teacher demonstrated some of the various ways and methods for cutting words from my essay 

that I had written for class. 

 
2. Ludwig's castles are an astounding marriage of beauty and madness. By his death, he had 

commissioned three castles. 

 

 
3. The politician talked about several of the merits of after-school programs in his speech 

 
4. As far as I’m concerned, there is no need for further protection of the environment.  

 

Transform the following sentences from passive voice to active voice. 
1. Results will be published in the next issue of the journal.  

 
2. A policy of whitewashing narratives and covering up damaging outcomes has been pursued by the 

CIA directors and his close advisors.  
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3. Many of the restaurant’s customers found the coffee too bitter to drink, but it was still ordered 

frequently.  

 

 
4. President Obama tried to keep his composure when he slipped in a puddle, but he was still laughed 

at by the reporters.  

 

 

Exercise 4: Punctuation 

Add punctuation to the following paragraph. Avoid fragments or run-on sentences.  

 

China has increasingly assumed a more prominent role in the global economy and 

international politics however U.S. and China relations are complex and 

multidimensional engaged in a not-so-subtle competition for preeminence the U.S. and 

China have disagreed over numerous issues such as trade human rights and cybersecurity 

given Russia’s increasing antagonism and the possible resurgence of Cold War rivalries 

in combination with the nuclear threats posed by North Korea and Iran the need for 

strong U.S.-China relations is critical a key source of regular tension in U.S.-China 

relations has been the United States’ position on the “one China policy” by maintaining 

unofficial relations with Taiwan the U.S. strengthens the competition between the 

Republic of China (ROC), which controls Taiwan, and the People’s Republic of China 

(PRC), which controls mainland China therefore the U.S. should stabilize U.S.-China 

relations it should re-examine its policies to improve dynamics between China and 

Taiwan 
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Appendix H Class 6 Materials 

Writing 6 Lesson Plan 

Activity  Resources Time & Notes 

Quick Introduction & 

Agenda 
1. Intro to Editing 

2. Peer Review Instructions 

3. Peer Review Time 

4. Read and Ask your reviewer 

any questions 

5. One-Minute Feedback 

Names and Faces 

 

 

Introduction to Editing PowerPoint Presentation  5-7 minutes 

5:20-5:22 

Introduction to Peer 

Review Exercise 

Peer Review Guidance 

Sheet & PowerPoint 

5-7 minutes 

5:25-5:29 

Peer Review Exercise PowerPoint Presentation 46-50 minutes 

6:15 

1 Minute Feedback Notecards  

Next class:   

Thursday@ 8:00 am 

in  SRH 3.220 

 

-  
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Slide 1 

Editing: Process & 
Techniques
WRITING 6

 

 

Slide 2 

Editing Strategies
• Part of the Writing Process! 

 

 

Slide 3 

Editing Strategies
• Part of the Writing Process! 

• Approach editing strategically:
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Slide 4 

Editing Strategies
• Part of the Writing Process! 

• Approach editing strategically:
• Take a break between writing and editing

 

 

Slide 5 

Editing Strategies
• Part of the Writing Process! 

• Approach editing strategically:
• Take a break between writing and editing

• Prioritize high-level concerns

 

 

Slide 6 

Editing Strategies
• Part of the Writing Process! 

• Approach editing strategically:
• Take a break between writing and editing

• Prioritize high-level concerns

• Evaluate detail-level construction
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Slide 7 

Editing Strategies
• Part of the Writing Process! 

• Approach editing strategically:
• Take a break between writing and editing

• Prioritize high-level concerns

• Evaluate detail-level construction

• Ask a peer to review your writing

 

 

Slide 8 

Editing Strategies
• Part of the Writing Process! 

• Approach editing strategically:
• Take a break between writing and editing

• Prioritize high-level concerns

• Evaluate detail-level construction

• Ask a peer to review your writing

• Print your paper out to mark it up
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Editing Strategies
• Part of the Writing Process! 

• Approach editing strategically:
• Take a break between writing and editing

• Prioritize high-level concerns

• Evaluate detail-level construction

• Ask a peer to review your writing

• Print your paper out to mark it up

• Read it aloud
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Slide 10 

Editing Process: High Level
• Thesis or focus

•Organization

•Development.
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Editing Process: High Level
• Thesis or focus
• Does the paper have a central thesis or argument?

• Why would someone want to read this paper? What would he or she learn, 
or be persuaded to do or believe?

• Does the purpose match the assignment?

• Organization

• Development.
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Editing Process: High Level
• Thesis or focus
• Does the paper have a central thesis or argument?

• Why would someone want to read this paper? What would he or she learn, 
or be persuaded to do or believe?

• Does the purpose match the assignment?

• Organization
• Does the paper progress in an organized, logical way?

• Does each paragraph have a topic sentence that is clearly stated?

• Development.
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Editing Process: High Level
• Thesis or focus
• Does the paper have a central thesis or argument?
• Why would someone want to read this paper? What would he or she learn, or be 

persuaded to do or believe?
• Does the purpose match the assignment?

• Organization
• Does the paper progress in an organized, logical way?
• Does each paragraph have a topic sentence that is clearly stated?

• Development.
• Are there places in the paper where more details, examples, or specifics are needed?
• Is the thesis fully proven and supported?
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Editing Process: Detail Level  
• Transitions

• Sentence Construction

•Concision
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Editing Process: Detail Level  
• Transitions
• Are paragraphs and sentences connected with transitions?

• Sentence Construction

• Concision
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Editing Process: Detail Level  
• Transitions
• Are paragraphs and sentences connected with transitions?

• Sentence Construction
• Evaluate sentences for
• Fragments or Run-Ons

• Subject-verb agreement

• Passive v. Active voice

• Dangling Modifiers

• Missing Punctuation

• Concision
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Editing Process: Detail Level  
• Transitions
• Are paragraphs and sentences connected with transitions?

• Sentence Construction
• Evaluate sentences for
• Fragments or Run-Ons

• Subject-Verb Agreement

• Passive v. Active Voice

• Dangling Modifiers

• Missing Punctuation

• Concision
• Does every word count or can sentences be revised to be more direct?
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Peer Review: Why?
• Provide another perspective & constructive feedback for peer

• Further develop your ability to analyze writing

• See how another writer operates

• Cement the skills we have been discussing
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Slide 19 

Introduction of Peer Review Document
[Doc Cam]
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Peer Review List
Writer Peer Reviewer

Tim Domke Hope Rampy

Kris Henry Dave Krugh

Dave Krugh Scott Nolan

Scott Nolan Tim Domke

Hope Rampy Kris Henry
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“We all need people who will give us feedback. That's how we 
improve.”~ Bill Gates

"As we look ahead into the next century, leaders will be those who 
empower others." ~ Bill Gates

 

 



 127 

Slide 22 

1 Minute Feedback
• Main points of today’s lesson

• What worked

• What needs improvement
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Class 6 Exercise: Peer Review 

Read through the draft. Do not add any comments or corrections. 
1. First Impression: In one or two sentences, describe your initial impression of the 

document and its argument. 

Read the draft a second time. Do not add any comments or corrections. 

Once you have finished reading through the draft a second time, answer 

the following questions and complete the following tasks. 
1. Thesis Statement 

a. Does the paper have a central thesis or argument? Circle or highlight in 

yellow the thesis statement. 

b. Do you have any recommendations for revising the thesis statement in 

light of the rest of the paper? 

2. Audience/Purpose 

a. What is the paper intended to do/accomplish? 

b. Does it accomplish its goal(s)? Why or Why Not? 

c. Why would a reader want to read this paper? 

3. Analysis 

a. Has the author made a serious attempt to shed new light or offer 

interesting perspectives on the subject? 

b. What was the author’s strongest point? 

c. Do any points need further development (i.e. more evidence, specifics, 

supporting argument)? If so, which ones? 

d. Did the author address any opposing points of view and explain why these 

viewpoints are less persuasive? 

4. Organization   

a. Underline or highlight in green the topic sentence of each paragraph. 

Indicate paragraphs that are missing a topic sentence.  

b. Take note of and evaluate the author’s use of transition words and phrases. 

Does the author effectively employ transitions to connect ideas? 

c. Does the paper progress in an organized, logical way? 

d. Would you rearrange any parts of the paper to make a stronger argument? 

5. Introduction 

a. Did the author use a hook that caught your interest? 

b. Was the hook and introduction logically connected to the rest of 

argument? 

6. Conclusion 

a. Did the author briefly and effectively summarize the argument? 

b. Did the author restate the thesis? 
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c. Did the author answer the “so what” question or explain why the reader 

should care? 

Read the draft a third time making comments and corrections as you 

read.  For guidance, complete the following tasks: 
 Identify any subject-verb agreement errors. 

 Make a least 2 suggestions for the revision of sentences that could be more 

concise. 

 Box or highlight in orange any to be verbs (is, are, was, were, being, am, etc.). 

 Comment on any dangling modifiers. 

 Note any punctuation errors. 
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Appendix I Class 7 Materials 

Writing 7 Lesson Plan 

Activity  Resources Time & Notes 

Quick Introduction & 

Agenda 
1. Clean Up Peer Editing 

2. Introductions 

3. Conclusions 

4. Abstracts 

Names and Faces 

 

 

Peer Editing Review Partners  5-7 minutes 

8:05 

Introductions & 

Exercise 

PowerPoint, Hook 

Example Worksheet 

10-15 minutes 

8:15 – 8:20 

Conclusions PowerPoint Presentation 7-10 minutes 

8:22 -8:30 

Abstracts PowerPoint Presentation 5-7 minutes 

8:27-8:37 

Abstract Exercise Abstract Worksheet 7-10 minutes 

8:34-8:47 

Abstract Example Original Abstract 

Doc Cam & Suggested 

Revisions 

Remainder of time 

1 Minute Feedback Notecards  

Next class:   

Monday at 5:15 pm 

in  SRH 3.214 

 

Final Op Ed due at class 

time. Please send me an 

email copy.  

-  
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Slide 1 

In Depth: Introductions, 
Conclusions, & 
Abstracts
WRITING 7

 

 

Slide 2 Hook
Orientate the Reader
Identify the Focus/Scope
State Thesis

Summarize Argument
Restate Thesis
Reconnect to Theme & 
Significance

Idea 1: Topic Sentence
Supporting Evidence
Summarize/Connect

Idea 2: Topic Sentence
Supporting Evidence
Summarize/Connect

Idea Nth: Topic Sentence
Supporting Evidence
Summarize/Connect

 

 

Slide 3 

Writing Steps
1. Start thesis statement and outline

2. Write the body

3. Write the introduction and conclusion
◦ Might want to start with the conclusion first

4. Make any necessary changes to the body
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Slide 4 

Refresher: Introduction
Hook
Orientate the Reader
Identify the Focus/Scope
State Thesis

• Hook: A sentence or idea that engages the reader
• Ex. Question, startling statement

• Orientate the Reader: Provides context and overview of argument
• Ex. Roadmap, Application

• Identify the Focus/Scope
• Ex. Not addressing Z

• State the Thesis: The main claim or conclusion

 

 

Slide 5 

Complex Introduction Structure
Paragraph 1: Opener
• Hook: Pulls the reader into your paper topic. This should be interesting and 

specific.

Paragraph 2: Thesis & Findings
• Transition: Sentence(s) that connect the hook with the thesis.

• Findings: The findings section should be a roadmap of the points that you 
address

• Thesis: The main overall claim of your paper

Paragraph 3: Context (optional)
• Frame: Provide any necessary background information

 

 

Slide 6 

Types of Hooks
• Describe a scene or anecdote

• Provide relevant background information

• Use a comparison, contrast, or analogy

• Use a startling remark or statistic

• Ask a question or present a problem

• Use a quotation

• Define an important term or concept

• Challenge a widely held assumption or opinion
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A Hook Should NOT-
• Be an obvious or broad statement

• Apologize 
• Ex. I do not have much background in this subject. . .
• Ex. In my opinion, . . .
• Ex. After a preliminary analysis . . .

• Use a trite or overworn expressions
• Ex. Haste makes waste.
• Ex. Patience is a virtue.

•Begin with a dictionary definition

 

 

Slide 8 

Hook Examples

 

 

Slide 9 

Thesis & Findings: Roadmap
• In the same order as the paper, provide overarching statements of findings and thesis!

• Example:

[Hook paragraph using headlines to illustrate integrity problem in commanding officers 
(COs)]

The premise of this article is that this is a systemic problem, that although the number of 
offenders is low, it is too high. The excessive (and increasing) number of COs fired for 
personal misconduct is symptomatic of cultural issues within the Navy and of a confusing 
ethical context in society, combined with a failure to set effectively and uphold an ethical 
standard within the service. The Navy needs to make adjustments in priority, policy, training, 
and personnel processes in order to stem the tide of personal misconduct by leaders. As a 
new Chief of Naval Operations (CNO) ends the first year of his tour of command, this article 
opens the door for debate and reexamination of the Navy’s policies, standards for 
command, and ethical foundations. 

 

- What is the thesis? 
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Slide 10 

Refresher: Conclusion

• Tying a “bow” on your analysis

• Some readers skip to the conclusion

• Be sure to answer the “so what?” question

Summarize Argument
Restate Thesis
Reconnect to Theme & Significance
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Complex Conclusion Structure
• Paragraph 1: Briefly Summarize 
• Include a brief summary of the paper’s main points
• Don’t simply repeat things that were in your paper but connect the points in a 

condensed version
• Restate thesis

• Subsequent Paragraphs: Address the implications of your argument
• Not only “why important” but “next steps” or a “call to action”
• Examples:
• Propose a course of action or a solution to an issue

• Point to broader implications just as further research or altered perspective

 

 

Slide 12 

Advanced Conclusion Technique
Link the last paragraph to the first paragraph

•Ex. Reiterate a word or phrase you used at the beginning

•Ex. Reference the hook again
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Slide 13 

Ineffective Conclusions
“That’s My Story and I’m Sticking to It” 

• Only restates the thesis and is usually painfully short.

• Usually when the author cannot think of anything else to say

• Example: In conclusion, terrorism is a crisis for the United States. 
The membership of terrorist organizations is growing while the U.S. 
struggles to combat the ever-changing tactics of terrorism. 

 

 

Slide 14 

Ineffective Conclusions
“Sherlock Holmes” 

• States the true thesis statement for the first time in the conclusion

• Makes the reader search for the point

• Example: As the evidence demonstrates, terrorism poses a 
significant challenge for the U.S. but it is not currently at the level of 
a crisis. 

 

 

Slide 15 

Ineffective Conclusions
“America the Beautiful”/”I Am Woman”/”We Shall Overcome” 

• Draws on emotion and sentiment in a way that is out of 
character with the rest of an analytical paper

• Example: Terrorism undermines the fabric of American 
identity and threatens to extinguish the shining beacon of 
American values. To protect our ideals and the historic 
sacrifices of many Americans, we need to revise our strategy 
for combatting terrorism. 
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Slide 16 

Ineffective Conclusions
“Grab Bag” 

• Includes extra random information that the writer couldn’t include 
in the rest of the main paper

• Random facts and bits of evidence at the end of an otherwise-well-
organized essay that creates confusion.

• Example: In addition to being a crisis, Terrorism also offers the 
United States an opportunity to revise the structure of its Armed 
Forces. The Armed Forces have not had a significant overhaul of the 
collective structure for over a decade.

 

 

Slide 17 

Abstracts
• An abstract is a short and powerful statement that describes a 
larger work.

• Includes the thesis and main points

• CRP abstracts must have between 150 – 200 words

 

 

Slide 18 

Elements of an Abstract
• Problem:
• What problem does this work attempt to solve? What is the scope of the 

project? 

• Methodology:
• What types of research was conducted? What evidence was examined?

• Findings:
• What are the results of the research? What is the main argument or thesis?

• Implications:
• What changes should be implemented as a result of the findings of the work? 

How does this work add to the body of knowledge on the topic?
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Slide 19 

Example 1 Abstract
This paper examines the excessive and increasing number of US Navy 
commanding officers fired for personal conduct recently, analyzing data covering 
the last 11 years. It proposes that this is a systemic problem, symptomatic of 
Navy cultural issues and a confusing ethical context in society, combined with a 
failure to effectively set and uphold an ethical standard within the service. It 
proposes that the Navy needs to make adjustments in policy, training and 
personnel processes in order to stem the tide of personal misconduct by 
commanding officers. Specific recommendations include elevating the priority of 
this issue and emphasizing the need for change, setting ethical standards 
through policy and refinement of Navy core values, and modifying the Officer 
Fitness Report format to specifically address moral character. Finally, if 
successful, this paper will open the door for debate and reexamination of the 
Navy's policies, standards for command and ethical foundations.
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Example 1 Abstract
This paper examines the excessive and increasing number of US Navy 
commanding officers fired for personal conduct recently, analyzing data covering 
the last 11 years. It proposes that this is a systemic problem, symptomatic of 
Navy cultural issues and a confusing ethical context in society, combined with a 
failure to effectively set and uphold an ethical standard within the service. It 
proposes that the Navy needs to make adjustments in policy, training and 
personnel processes in order to stem the tide of personal misconduct by 
commanding officers. Specific recommendations include elevating the priority of 
this issue and emphasizing the need for change, setting ethical standards 
through policy and refinement of Navy core values, and modifying the Officer 
Fitness Report format to specifically address moral character. Finally, if 
successful, this paper will open the door for debate and reexamination of the 
Navy's policies, standards for command and ethical foundations.

Problem
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Example 1 Abstract
This paper examines the excessive and increasing number of US Navy 
commanding officers fired for personal conduct recently, analyzing data covering 
the last 11 years. It proposes that this is a systemic problem, symptomatic of 
Navy cultural issues and a confusing ethical context in society, combined with a 
failure to effectively set and uphold an ethical standard within the service. It 
proposes that the Navy needs to make adjustments in policy, training and 
personnel processes in order to stem the tide of personal misconduct by 
commanding officers. Specific recommendations include elevating the priority of 
this issue and emphasizing the need for change, setting ethical standards 
through policy and refinement of Navy core values, and modifying the Officer 
Fitness Report format to specifically address moral character. Finally, if 
successful, this paper will open the door for debate and reexamination of the 
Navy's policies, standards for command and ethical foundations.

Problem

Methods
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Slide 22 

Example 1 Abstract
This paper examines the excessive and increasing number of US Navy 
commanding officers fired for personal conduct recently, analyzing data covering 
the last 11 years. It proposes that this is a systemic problem, symptomatic of 
Navy cultural issues and a confusing ethical context in society, combined with a 
failure to effectively set and uphold an ethical standard within the service. It 
proposes that the Navy needs to make adjustments in policy, training and 
personnel processes in order to stem the tide of personal misconduct by 
commanding officers. Specific recommendations include elevating the priority of 
this issue and emphasizing the need for change, setting ethical standards 
through policy and refinement of Navy core values, and modifying the Officer 
Fitness Report format to specifically address moral character. Finally, if 
successful, this paper will open the door for debate and reexamination of the 
Navy's policies, standards for command and ethical foundations.

Problem

Findings

Methods
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Example 1 Abstract
This paper examines the excessive and increasing number of US Navy 
commanding officers fired for personal conduct recently, analyzing data covering 
the last 11 years. It proposes that this is a systemic problem, symptomatic of 
Navy cultural issues and a confusing ethical context in society, combined with a 
failure to effectively set and uphold an ethical standard within the service. It 
proposes that the Navy needs to make adjustments in policy, training and 
personnel processes in order to stem the tide of personal misconduct by 
commanding officers. Specific recommendations include elevating the priority of 
this issue and emphasizing the need for change, setting ethical standards 
through policy and refinement of Navy core values, and modifying the Officer 
Fitness Report format to specifically address moral character. Finally, if 
successful, this paper will open the door for debate and reexamination of the 
Navy's policies, standards for command and ethical foundations.

Problem

Implications

Findings

Methods

 

 

Slide 24 

Example 2 Abstract

 

 



 139 

Slide 25 

Example 2 Abstract
What framework best explains China's grand strategy? Some postulate a transition of power 
theory: that China is a rising power to challenge the status quo power, the United States, and 
globally competes with or attempts to replace the latter. Others believe that China desires to 
be a regional hegemon and return Asia to a China-centered sphere. Many also believe that 
China drives to overcome the social construct of "century of humiliation" from its past 
history. This paper presents a view, however, that China's grand strategy can be best 
understood through Mao's theory of war of resistance. War of resistance, different from the 
theory of the war of revolution that Mao is most known for, is a defensive strategy he utilized 
in fighting the Japanese invasion of China. The theory advocates a war strategy that a weaker 
state can implement in resisting a stronger, imperialist state. This strategy appeals to Chinese 
elites who are still strongly influenced by Mao's thinking. The strategy aims to resist a 
hegemonic United States that encroaches on Chinese sovereignty. It uses conventional and 
unconventional elements of national power in a compound manner with both defensive and 
offensive approaches, oriented geographically and in a protracted manner.

Problem

Findings

Implied 
Methodology?Implications?
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Example 2 Abstract: Improve
• A more assertive thesis statement
• Weak: This paper presents a view, however, that China's grand strategy can be best 

understood through Mao's theory of war of resistance. 

• Revised: This paper argues that Mao’s theory of resistance best explains and 
provides context for China’s grand strategy because it ...

• Explicitly state the methodology
• Ex. This paper compares and contrasts three frameworks…

• Explicitly state the implications
• Ex. How will having a framework for China’s grand strategy change the strategy of 

the United States?
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Example 2 Abstract: Improve
•Add a clause that explains what “grand strategy” means

• Revise clause that is not parallel and is ambiguous
• Some postulate a transition of power theory: that China is a rising power to 

challenge the status quo power, the United States, and globally competes with or 
attempts to replace the latter.”

• Some postulate a transition of power theory: China is a rising power that 
challenges the status quo, competes with the United States, and potentially hopes 
to replace American leadership.

• Others?
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Slide 28 

Exercise 2

 

 

Slide 29 

1 Minute Feedback
• Main points of today’s lesson

• What worked

• What needs improvement
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Exercise 1: Abstract Example 

Abstract: What framework best explains China's grand strategy? Some postulate a 

transition of power theory: that China is a rising power to challenge the status quo power, 

the United States, and globally competes with or attempts to replace the latter. Others 

believe that China desires to be a regional hegemon and return Asia to a China-centered 

sphere. Many also believe that China drives to overcome the social construct of "century 

of humiliation" from its past history. This paper presents a view, however, that China's 

grand strategy can be best understood through Mao's theory of war of resistance. War of 

resistance, different from the theory of the war of revolution that Mao is most known for, 

is a defensive strategy he utilized in fighting the Japanese invasion of China. The theory 

advocates a war strategy that a weaker state can implement in resisting a stronger, 

imperialist state. This strategy appeals to Chinese elites who are still strongly influenced 

by Mao's thinking. The strategy aims to resist a hegemonic United States that encroaches 

on Chinese sovereignty. It uses conventional and unconventional elements of national 

power in a compound manner with both defensive and offensive approaches, oriented 

geographically and in a protracted manner. 

Identify the elements of an abstract. Be aware that the abstract may be missing 

some of the elements.  

- What is the problem? 

 

- What is the methodology? 

 

- What are the findings? What is the thesis? 

 

- What are the implications? 

 

- How would you improve this abstract? What is missing? What would you 

correct?  
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Appendix J Class 8 Materials 

Writing 8 Lesson Plan 

Activity  Resources Time & Notes 

Quick Introduction & 

Agenda 
4. Advanced Argument 

Structure 

5. Nesting 

6. Counter Analysis 

7. Better Transitions 

8. Advanced Sentences 

9. Quiz 

Names and Faces 

 

 

Advanced Argument 

Structure 

PowerPoint 5-7 minutes 

5:20-5:27 

Nesting PowerPoint 3-5 minutes 

5:23-5:32 

Counter Analysis PowerPoint 7-10 minutes 

5:30-5:40 

Better Transitions PowerPoint 5-7 minutes 

5:35-5:47 

More Advanced Sentences PowerPoint 7-10 minutes 

5:42-5:57 

Class Review/Quiz PowerPoint & Candy 7-10 minutes 

5:49-6:07 

1 Minute Feedback Notecards  

Next class:   

Last one- Thursday at 

12:45-1:45 pm in  SRH 

3.214 

 

Review sample strategy 

paper and CRP. 

 

Schedule One-On-Ones 

- Remainder of Time 
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Slide 1 

Advanced Writing 
Techniques
WRITING 8

 

 

Slide 2 

Big Picture Structure: Body

• Body is composed of the 
logic points that support 
your conclusion

• Supported by your 
research!!

• Ideas should be 
connected to each other

Idea 1: Topic Sentence
Supporting Evidence
Summarize/Connect

Idea 2: Topic Sentence
Supporting Evidence
Summarize/Connect

Idea Nth: Topic Sentence
Supporting Evidence
Summarize/Connect

 

 

Slide 3 

Thesis

Supporting 
Argument A

Supporting 
Argument B

Supporting 
Argument C
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Slide 4 

Thesis

Supporting 
Argument A

Supporting 
Argument B

Supporting 
Argument C

 

 

Slide 5 

Thesis

Supporting 
Argument A

Supporting 
Argument B

Data 1 Data 2

Supporting 
Argument C

 

 

Slide 6 

Thesis

Supporting 
Argument A

Supporting 
Argument B

Data 1

Bridge 1 Bridge 2

Data 2

Supporting 
Argument C
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Slide 7 

Thesis

Supporting 
Argument A

Supporting 
Argument B

Data 1

Bridge 1 Bridge 2

Data 2
Backing 

Supporting 
Argument C

 

 

Slide 8 

Thesis

Supporting 
Argument A

Supporting 
Argument B

Data 1

Bridge 1 Bridge 2

Data 2
Backing 

Counterclaim

Rebuttal

Supporting 
Argument C
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Thesis

Supporting 
Argument A

Supporting 
Argument B

Counter 
Analysis

Data 1

Bridge 1 Bridge 2

Data 2
Backing 

Counterclaim

Rebuttal

Counterclaim Rebuttal

Supporting 
Argument C
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Example
Thesis: Individual action can make a significant impact on pollution levels.

Supporting Argument 1: Driving a hybrid car rather than a car powered only by gasoline is an 
effective strategy to fight pollution.
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Example
Thesis: Individual action can make a significant impact on pollution levels.

Supporting Argument 1: Driving a hybrid car rather than a car powered only by gasoline is an 
effective strategy to fight pollution.

Data 1: The average citizen’s greatest contribution to air pollution is driving a private car. (Citation)

Bridge 1: Because driving cars is the largest source of private air pollution, switching to hybrid cars 
should have an impact on pollution. 
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Example
Thesis: Individual action can make a significant impact on pollution levels.

Supporting Argument 1: Driving a hybrid car rather than a car powered only by gasoline is an 
effective strategy to fight pollution.

Data 1: The average citizen’s greatest contribution to air pollution is driving a private car. (Citation)

Bridge 1: Because driving cars is the largest source of private air pollution, switching to hybrid cars 
should have an impact on pollution. 

Data 2: Each vehicle produced will travel the roads for approximately 12 to 15 years. (Citation)

Bridge 2: Because cars have a long lifespan, a decision to drive a hybrid car will have a long-term 
impact on pollution levels.
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Example
Thesis: Individual action can make a significant impact on pollution levels.

Supporting Argument 1: Driving a hybrid car rather than a car powered only by gasoline is an 
effective strategy to fight pollution.

Data 1: The average citizen’s greatest contribution to air pollution is a driving a private car.

Bridge 1: Because driving cars is the largest source of private air pollution, switching to hybrid cars 
should have an impact on pollution. 

Data 2: Each vehicle produced will travel the roads for approximately 12 to 15 years. 

Bridge 2: Because cars have a long lifespan, a decision to drive a hybrid car will have a long-term 
impact on pollution levels.

Backing: Each person who switches to a hybrid car will expose his or her neighbors to the idea of 
owning a hybrid car.  Therefore, individual action to reduce personal emissions will also inspire 
greater collective responsibility. 
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Example Continued
Counterclaim: Others may argue that instead of focusing on hybrid cars, the nation should 
prioritize building and fostering the use of mass transit systems. 

Rebuttal: While mass transit systems do reduce pollution and should be encouraged, such 
systems are not feasible in many rural and suburban areas. Workers commuting from more 
remote areas also struggle to utilize mass transit systems. Thus, hybrid cars offer greater 
flexibility and are a better solution for much of the nation’s population. 

 

 

Slide 15 

Nesting

 

 



 149 

Slide 16 

Nesting
• Great writers use the “Russian doll” effect in their writing 

•How to
• Start with broad, more general ideas and headings

• Progressively narrow to more specific, detailed concepts and headings
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Headings
• Should have parallel structure

• Short phrases, not questions

• Eliminate extra words

• No CAPS LOCK
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Example
I. The Military as a Profession

II. Retired Leaders as Stewards of that Profession

III. Stewardship, Stoicism, and Restraint

IV. Professional Stewardship and Civil Society

V. Stewardship, the Individual, and Noblesse Oblige

VI. Toward a New Professional Ethic
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Slide 19 

In Depth: Counter Analysis
• What is a Counter Analysis?
• An argument that opposes your thesis
• Composed of the counterclaim and rebuttal

•Why?
• Develop a stronger thesis by anticipating and accounting for counterclaims
• Explicitly refute opposing arguments
• Give your reader more faith in your conclusion

 

 

Slide 20 

Counterclaim
• Envision an opponent who disagrees with your thesis

• What arguments would your opponent make?
• What topics would your opponent discuss?

• Which of your points would an opponent attack?

• To what argument would it be most important for you to respond?
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Rebuttal
• Identify the error or problem with your opponent’s argument
• Logic Flaw

• Bad Assumption

• Contrary Evidence

• Value difference

• Remind the reader why your argument and reasoning is stronger

• Conclude by connecting back to your thesis/argument
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Counter Analysis: Detailed Structure
1. Topic Sentence(s) introducing the opposing point of view

• Some critics argue/assert/contend/claim/state . . .

• Many believe . . .

• It has been argued/asserted/contended/claimed/stated . . .

• Opponents argue/assert/contend/claim/state . . .
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Counter Analysis: Detailed Structure
1. Topic Sentence(s) introducing the opposing point of view

• Some critics argue/assert/contend/claim/state . . .

• Many believe . . .

• It has been argued/asserted/contended/claimed/stated . . .

• Opponents argue/assert/contend/claim/state . . .
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Counter Analysis: Detailed Structure
1. Topic Sentence(s) introducing the opposing point of view

• Some critics argue/assert/contend/claim/state . . .

• Many believe . . .

• It has been argued/asserted/contended/claimed/stated . . .

• Opponents argue/assert/contend/claim/state . . .

2. Evidence/Expert Sources that supports the counterclaim
• Supported by data, quotation, logic, etc.
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Counter Analysis: Detailed Structure
1. Topic Sentence(s) introducing the opposing point of view

• Some critics argue/assert/contend/claim/state . . .

• Many believe . . .

• It has been argued/asserted/contended/claimed/stated . . .

• Opponents argue/assert/contend/claim/state . . .

2. Evidence/Expert Sources that supports the counterclaim
• Supported by data, quotation, logic, etc.

3. Transition
• Nevertheless/nonetheless/however

• While X, …

• Although Z …
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Counter Analysis: Detailed Structure
1. Topic Sentence(s) introducing the opposing point of view

• Some critics argue/assert/contend/claim/state . . .

• Many believe . . .

• It has been argued/asserted/contended/claimed/stated . . .

• Opponents argue/assert/contend/claim/state . . .

2. Evidence/Expert Sources that supports the counterclaim
• Supported by data, quotation, logic, etc.

3. Transition
• Nevertheless/nonetheless/however

• While X, …

• Although Z …

4. Refutation
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Counter Analysis: Detailed Structure
1. Topic Sentence(s) introducing the opposing point of view

• Some critics argue/assert/contend/claim/state . . .

• Many believe . . .

• It has been argued/asserted/contended/claimed/stated . . .

• Opponents argue/assert/contend/claim/state . . .

2. Evidence/Expert Sources that supports the counterclaim
• Supported by data, quotation, logic, etc.

3. Transition
• Nevertheless/nonetheless/however

• While X, …

• Although Z …

4. Refutation

5. Re-emphasize your thesis/argument
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Example
Thesis: Terminally ill patients have the right to end their own lives, and those who choose to help 
them should not be punished for doing so.

Counter Analysis: Opponents of assisted suicide argue that the reason some terminally ill 
patients wish to commit suicide is nothing more than the influence of melancholia; patients 
suffering terminal illness tend to be negative, hopeless, and depressed. In When Patients Request 
Assistance with Suicide, Dr. Michael Maskin, an associate professor of clinical psychiatry at 
Columbia-Presbyterian Medical Center in New York, argues that in many cases, dying patients’ 
thinking is occupied by negative reactions to their critical condition.2 For this reason, opponents 
argue that the terminally ill patient needs psychotherapy, and that his wish to end his life should 
never be considered. Though it is true that psychotherapy might help the terminally ill patient 
confirm his decision and it is not a medical doctor’s job to help patients end their lives, it is 
ultimately the patient’s decision and his life to end. When a patient exercises his self-autonomy 
to end his life rather than suffer a terminal illness, no person or law should prevent or punish 
loved ones who assist in that choice. 
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Example
Thesis: Terminally ill patients have the right to end their own lives, and those who choose to help 
them should not be punished for doing so.

Counter Analysis: Opponents of assisted suicide argue that the reason some terminally ill 
patients wish to commit suicide is nothing more than the influence of melancholia; patients 
suffering terminal illness tend to be negative, hopeless, and depressed. In When Patients Request 
Assistance with Suicide, Dr. Michael Maskin, an associate professor of clinical psychiatry at 
Columbia-Presbyterian Medical Center in New York, argues that in many cases, dying patients’ 
thinking is occupied by negative reactions to their critical condition.2 For this reason, opponents 
argue that the terminally ill patient needs psychotherapy, and that his wish to end his life should 
never be considered. Though it is true that psychotherapy might help the terminally ill patient 
confirm his decision and it is not a medical doctor’s job to help patients end their lives, it is 
ultimately the patient’s decision and his life to end. When a patient exercises his self-autonomy 
to end his life rather than suffer a terminal illness, no person or law should prevent or punish 
loved ones who assist in that choice. 

Topic sentence
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Example
Thesis: Terminally ill patients have the right to end their own lives, and those who choose to help 
them should not be punished for doing so.

Counter Analysis: Opponents of assisted suicide argue that the reason some terminally ill 
patients wish to commit suicide is nothing more than the influence of melancholia; patients 
suffering terminal illness tend to be negative, hopeless, and depressed. In When Patients Request 
Assistance with Suicide, Dr. Michael Maskin, an associate professor of clinical psychiatry at 
Columbia-Presbyterian Medical Center in New York, argues that in many cases, dying patients’ 
thinking is occupied by negative reactions to their critical condition.2 For this reason, opponents 
argue that the terminally ill patient needs psychotherapy, and that his wish to end his life should 
never be considered. Though it is true that psychotherapy might help the terminally ill patient 
confirm his decision and it is not a medical doctor’s job to help patients end their lives, it is 
ultimately the patient’s decision and his life to end. When a patient exercises his self-autonomy 
to end his life rather than suffer a terminal illness, no person or law should prevent or punish 
loved ones who assist in that choice. 

Topic sentence Counterclaim 
support
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Example
Thesis: Terminally ill patients have the right to end their own lives, and those who choose to help 
them should not be punished for doing so.

Counter Analysis: Opponents of assisted suicide argue that the reason some terminally ill 
patients wish to commit suicide is nothing more than the influence of melancholia; patients 
suffering terminal illness tend to be negative, hopeless, and depressed. In When Patients Request 
Assistance with Suicide, Dr. Michael Maskin, an associate professor of clinical psychiatry at 
Columbia-Presbyterian Medical Center in New York, argues that in many cases, dying patients’ 
thinking is occupied by negative reactions to their critical condition.2 For this reason, opponents 
argue that the terminally ill patient needs psychotherapy, and that his wish to end his life should 
never be considered. Though it is true that psychotherapy might help the terminally ill patient 
confirm his decision and it is not a medical doctor’s job to help patients end their lives, it is 
ultimately the patient’s decision and his life to end. When a patient exercises his self-autonomy 
to end his life rather than suffer a terminal illness, no person or law should prevent or punish 
loved ones who assist in that choice. 

Topic sentence Counterclaim 
support

Transition
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Example
Thesis: Terminally ill patients have the right to end their own lives, and those who choose to help 
them should not be punished for doing so.

Counter Analysis: Opponents of assisted suicide argue that the reason some terminally ill 
patients wish to commit suicide is nothing more than the influence of melancholia; patients 
suffering terminal illness tend to be negative, hopeless, and depressed. In When Patients Request 
Assistance with Suicide, Dr. Michael Maskin, an associate professor of clinical psychiatry at 
Columbia-Presbyterian Medical Center in New York, argues that in many cases, dying patients’ 
thinking is occupied by negative reactions to their critical condition.2 For this reason, opponents 
argue that the terminally ill patient needs psychotherapy, and that his wish to end his life should 
never be considered. Though it is true that psychotherapy might help the terminally ill patient 
confirm his decision and it is not a medical doctor’s job to help patients end their lives, it is 
ultimately the patient’s decision and his life to end. When a patient exercises his self-autonomy 
to end his life rather than suffer a terminal illness, no person or law should prevent or punish 
loved ones who assist in that choice. 

Topic sentence Counterclaim 
support

Transition

Refutation
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Example
Thesis: Terminally ill patients have the right to end their own lives, and those who choose to help 
them should not be punished for doing so.

Counter Analysis: Opponents of assisted suicide argue that the reason some terminally ill 
patients wish to commit suicide is nothing more than the influence of melancholia; patients 
suffering terminal illness tend to be negative, hopeless, and depressed. In When Patients Request 
Assistance with Suicide, Dr. Michael Maskin, an associate professor of clinical psychiatry at 
Columbia-Presbyterian Medical Center in New York, argues that in many cases, dying patients’ 
thinking is occupied by negative reactions to their critical condition.2 For this reason, opponents 
argue that the terminally ill patient needs psychotherapy, and that his wish to end his life should 
never be considered. Though it is true that psychotherapy might help the terminally ill patient 
confirm his decision and it is not a medical doctor’s job to help patients end their lives, it is 
ultimately the patient’s decision and his life to end. When a patient exercises his self-autonomy 
to end his life rather than suffer a terminal illness, no person or law should prevent or punish 
loved ones who assist in that choice. 

Topic sentence Counterclaim 
support

Transition

Refutation

Restate Thesis
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Better Transitions
• Write your body paragraphs with placeholders for transitions. 

• Later, rework the transition section to connect the two ideas.
• Avoid merely repeating ideas

• Don’t start the new idea in the prior paragraph

• Explain how the two ideas are related

• Possibly directly reference your prior point in the new paragraph

• Repeat a word
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Example
Ex. Lone wolves increase the instability of the crisis that is today’s terrorism. First, it is difficult to 
determine when an individual turns from radicalism to violent radicalism and a willingness to 
launch attacks against the United States. Second, because lone wolves are not communicating 
with a larger terrorist network, they carry out ad hoc attacks that require little planning rather 
than large scale plots that require more resources; the reduced planning of lone wolf plots 
decreases the likelihood of detection and shortens the time window for prevention. As a result, 
lone wolves pose a complex challenge to law enforcement. 

[Transition] The FBI, as well as state and local agencies, have focused on assessing the likelihood 
that an individual will carry out an attack. Policing tactics to disrupt potential plots focus on 
catching potential terrorists for other crimes, typically unrelated to terrorism, and sting 
operations. Law enforcement also continues to develop its ability to utilize the internet to 
identify suspect activities.
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Example
•Ex. Lone wolves increase the instability of the crisis that is today’s terrorism. First, it is difficult to 
determine when an individual turns from radicalism to violent radicalism and a willingness to 
launch attacks against the United States. Second, because lone wolves are not communicating 
with a larger terrorist network, they carry out ad hoc attacks that require little planning rather 
the large scale plots that require more resources; the reduced planning of lone wolf plots 
decreases the likelihood of detection and shortens the time window for prevention. As a result, 
lone wolves pose a complex challenge to law enforcement. 

To combat this challenge, domestic law enforcement agencies such as the FBI, as well as state 
and local agencies, have focused on assessing the likelihood that an individual will carry out an 
attack. Policing tactics to disrupt potential plots focus on catching potential terrorists for other 
crimes, typically unrelated to terrorism, and sting operations. Law enforcement also continues to 
develop its ability to utilize the internet to identify suspect activities.
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Sentence Variety
• Too many sentences that are the same structure and length =monotonous, 
difficult to read

• Varying sentence structure = reduce repetition, add emphasis

• Long sentences= more information

• Short sentence= convey crucial points

 

 

Slide 38 

Sentence Variety: How To
1. Vary the rhythm by alternating short and long sentences.
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Sentence Variety: How To
1. Vary the rhythm by alternating short and long sentences.

Example: The Henry family visited Canada and Alaska last summer to find some native American 
art. In Anchorage stores they found some excellent examples of soapstone carvings. But they 
couldn't find a dealer selling any of the woven wall hangings they wanted. They were very 
disappointed when they left Anchorage empty-handed.
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Sentence Variety: How To
1. Vary the rhythm by alternating short and long sentences.

Example: The Henry family visited Canada and Alaska last summer to find some native American 
art. In Anchorage stores they found some excellent examples of soapstone carvings. But they 
couldn't find a dealer selling any of the woven wall hangings they wanted. They were very 
disappointed when they left Anchorage empty-handed.

Revision: The Henry family visited Canada and Alaska last summer to find some native American 
art, such as soapstone carvings and wall hangings. Anchorage stores had many soapstone items 
available. Still, they were disappointed to learn that wall hangings, which they had particularly 
wanted, were difficult to find. Sadly, they left empty-handed.
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Sentence Variety: How To
2. Vary Sentence Openings

• Too many sentence start with the, it, this, or I 

• Altering the beginning of one or more sentences may lead to the rephrasing of 
sentences before or after = greater sentence variety
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Example
Prior sentence: The biggest coincidence that day happened when Tim and I ended up sitting next 
to each other at the Super Bowl.

Revisions:
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Example
Prior sentence: The biggest coincidence that day happened when Tim and I ended up sitting next 
to each other at the Super Bowl.

Revisions:

• Coincidentally, Tim and I ended up sitting right next to each other at the Super Bowl.
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Example
Prior sentence: The biggest coincidence that day happened when Tim and I ended up sitting next 
to each other at the Super Bowl.

Revisions:

• Coincidentally, Tim and I ended up sitting right next to each other at the Super Bowl.

• In an amazing coincidence, Tim and I ended up sitting next to each other at the Super Bowl.
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Example
Prior sentence: The biggest coincidence that day happened when Tim and I ended up sitting next 
to each other at the Super Bowl.

Revisions:

• Coincidentally, Tim and I ended up sitting right next to each other at the Super Bowl.

• In an amazing coincidence, Tim and I ended up sitting next to each other at the Super Bowl.

• But the biggest coincidence that day happened when Tim and I ended up sitting next to each 
other at the Super Bowl.
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Example
Prior sentence: The biggest coincidence that day happened when Tim and I ended up sitting next 
to each other at the Super Bowl.

Revisions:

• Coincidentally, Tim and I ended up sitting right next to each other at the Super Bowl.

• In an amazing coincidence, Tim and I ended up sitting next to each other at the Super Bowl.

• But the biggest coincidence that day happened when Tim and I ended up sitting next to each 
other at the Super Bowl.

• Tim and I, without any prior planning, ended up sitting right next to each other at the Super 
Bowl.
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Example
Prior sentence: The biggest coincidence that day happened when Tim and I ended up sitting next 
to each other at the Super Bowl.

Revisions:

• Coincidentally, Tim and I ended up sitting right next to each other at the Super Bowl.

• In an amazing coincidence, Tim and I ended up sitting next to each other at the Super Bowl.

• But the biggest coincidence that day happened when Tim and I ended up sitting next to each 
other at the Super Bowl.

• Tim and I, without any prior planning, ended up sitting right next to each other at the Super 
Bowl.

•At the crowded Super Bowl, packed with 50,000 screaming fans, Tim and I ended up sitting right 
next to each other by sheer coincidence.
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Example
Prior sentence: The biggest coincidence that day happened when Tim and I ended up sitting next to 
each other at the Super Bowl.

Revisions:

• Coincidentally, Tim and I ended up sitting right next to each other at the Super Bowl.

• In an amazing coincidence, Tim and I ended up sitting next to each other at the Super Bowl.

• But the biggest coincidence that day happened when Tim and I ended up sitting next to each other at 
the Super Bowl.

• Tim and I, without any prior planning, ended up sitting right next to each other at the Super Bowl.

•At the crowded Super Bowl, packed with 50,000 screaming fans, Tim and I ended up sitting right next 
to each other by sheer coincidence.

•Although I hadn't made any advance arrangements with Tim, we ended up sitting right next to each 
other at the Super Bowl.
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Example
Prior sentence: The biggest coincidence that day happened when Tim and I ended up sitting next to 
each other at the Super Bowl.

Revisions:

• Coincidentally, Tim and I ended up sitting right next to each other at the Super Bowl.

• In an amazing coincidence, Tim and I ended up sitting next to each other at the Super Bowl.

• But the biggest coincidence that day happened when Tim and I ended up sitting next to each other at 
the Super Bowl.

• Tim and I, without any prior planning, ended up sitting right next to each other at the Super Bowl.

•At the crowded Super Bowl, packed with 50,000 screaming fans, Tim and I ended up sitting right next 
to each other by sheer coincidence.

•Although I hadn't made any advance arrangements with Tim, we ended up sitting right next to each 
other at the Super Bowl.

•Many amazing coincidences occurred that day, but nothing topped sitting right next to Tim at the 
Super Bowl.
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Active Verbs
• Active verbs invigorate your writing

• Help eliminate wordiness, passive voice, and excessive use of is, are, was, were, etc.
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Active Verbs
• Active verbs invigorate your writing

• Help eliminate wordiness, passive voice, and excessive use of is, are, was, were, etc.

Examples:

• This work is a generalization of Smith’s earlier algorithm.
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Active Verbs
• Active verbs invigorate your writing

• Help eliminate wordiness, passive voice, and excessive use of is, are, was, were, etc.

Examples:

• This work is a generalization of Smith’s earlier algorithm.

• Revision: This work generalizes Smith’s earlier algorithm.
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Active Verbs
• Active verbs invigorate your writing

• Help eliminate wordiness, passive voice, and excessive use of is, are, was, were, etc.

Examples:

• This work is a generalization of Smith’s earlier algorithm.

• Revision: This work generalizes Smith’s earlier algorithm.

• This approach is an improvement on Smith’s design.
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Examples of Active Verbs
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Review
• What is the detailed structure of a Counter Analysis?
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Review
• What is the detailed structure of a Counter Analysis?
• Topic Sentence(s), Data/Evidence, Transition, Refutation, Restate Thesis/Argument
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Review
• What is the detailed structure of a Counter Analysis?
• Topic Sentence(s), Data/Evidence, Transition, Refutation, Restate Thesis/Argument

• Why active verbs?
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Review
• What is the detailed structure of a Counter Analysis?
• Topic Sentence(s), Data/Evidence, Transition, Refutation, Restate Thesis/Argument

• Why active verbs?
• Invigorate writing and eliminate wordiness, passive voice, and excessive use of is, are, was, were, etc

• Examples of active verbs?
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Review
• What is the detailed structure of a Counter Analysis?
• Topic Sentence(s), Data/Evidence, Transition, Refutation, Restate Thesis/Argument

• Why active verbs?
• Invigorate writing and eliminate wordiness, passive voice, and excessive use of is, are, was, were, etc

• Examples of active verbs?

• Tell me about the parts of an advanced argument.
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Review
• What is the detailed structure of a Counter Analysis?
• Topic Sentence(s), Data/Evidence, Transition, Refutation, Restate Thesis/Argument

• Why active verbs?
• Invigorate writing and eliminate wordiness, passive voice, and excessive use of is, are, was, were, etc

• Examples of active verbs?

• Tell me about the parts of an advanced argument.
• Data

• Bridge

• Backing

• Counter Analysis
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Review
• What is the detailed structure of a Counter Analysis?
• Topic Sentence(s), Data/Evidence, Transition, Refutation, Restate Thesis/Argument

• Why active verbs?
• Invigorate writing and eliminate wordiness, passive voice, and excessive use of is, are, was, were, etc

• Examples of active verbs?

• Tell me about the parts of an advanced argument.
• Data

• Bridge

• Backing

• Counter Analysis

• Where might a Counter Analysis be located?
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Review
• What is the detailed structure of a Counter Analysis?
• Topic Sentence(s), Data/Evidence, Transition, Refutation, Restate Thesis/Argument

• Why active verbs?
• Invigorate writing and eliminate wordiness, passive voice, and excessive use of is, are, was, were, etc
• Examples of active verbs?

• Tell me about the parts of an advanced argument.
• Data
• Bridge
• Backing
• Counter Analysis

• Where might a Counter Analysis be located?
• And the end of a specific argument
• And the end of the body

 

 

Slide 63 

Review
• How do you increase your sentence variety?
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Review
• How do you increase your sentence variety?
• Alternate short and long sentences

• Vary sentence openings
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Review
• How do you increase your sentence variety?
• Alternate short and long sentences

• Vary sentence openings

• What is Nesting?
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Review
• How do you increase your sentence variety?
• Alternate short and long sentences

• Vary sentence openings

• What is Nesting?
• Moving from broader statements to more specific, detailed arguments
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Review
• How do you increase your sentence variety?
• Alternate short and long sentences

• Vary sentence openings

• What is Nesting?
• Moving from broader statements to more specific, detailed arguments

• How can you create better transitions between paragraphs?
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Review
• How do you increase your sentence variety?
• Alternate short and long sentences

• Vary sentence openings

• What is Nesting?
• Moving from broader statements to more specific, detailed arguments

• How can you create better transitions between paragraphs?
• Fill-in the transitions later!
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Review
• How do you increase your sentence variety?
• Alternate short and long sentences

• Vary sentence openings

• What is Nesting?
• Moving from broader statements to more specific, detailed arguments

• How can you create better transitions between paragraphs?
• Fill-in the transitions later!

• How do you develop a Counter Analysis?
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Review
• How do you increase your sentence variety?
• Alternate short and long sentences
• Vary sentence openings

• What is Nesting?
• Moving from broader statements to more specific, detailed arguments

• How can you create better transitions between paragraphs?
• Fill-in the transitions later!

• How do you develop a Counter Analysis?
• Envision an opponent who disagrees with your thesis & identify her arguments
• Pick one to respond to
• Identify flaws
• Remind the reader why your argument and reasoning is stronger
• Conclude by connecting back to your thesis/argument
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1 Minute Feedback
• Main points of today’s lesson

• What worked

• What needs improvement
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Schedule One-On-Ones
• Wednesday 10/7

• Friday 10/9
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Appendix K Class 9 Materials 

Writing 9 Lesson Plan 

Activity  Resources Time & Notes 

Quick Introduction & 

Agenda 
10. Editing Exercise 1 

11. Transitions Revisited 

12. Discuss sample papers 

13. Review Common Errors 

14. Editing Exercise 2 

15. 1 Minute Feedback 

16. Wrap-up 

Names and Faces 

 

 

Editing Exercise 1 Handout & PowerPoint 7-10 minutes 

12:52-12:55 
Transitions Revisited PowerPoint 5-7 minutes 

12:57-1:02 

Review and Discuss 

Sample Papers 

Sample CRP Paper 

Sample Strategy Paper 

10-15 minutes 

1:07-1:17 

Common Errors PowerPoint Presentation 10-15 minutes 

1:17-1:32 

Editing Exercise 2 Handout 2 & PowerPoint 7-10 minutes 

1:24-1:42 

1 Minute Feedback Notecards  

Thank you and Wrap Up   

No More Class 

 

Turn in your abstract and 

outline by Monday @ 9 am 

 

Attend One-On-Ones for 

feedback 

-  
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Common Errors & Wrap 
Up
WRITING 9

 

 

Slide 2 

Exercise
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Sample Corrected Exercise
Urban planners in 16th century Shibam, Yemen created a 

walled city, now dubbed “Manhattan of the desert.” Their city was 
composed of 500 buildings, ranging from five to eight stories in 
height. Structures erected by wealthy families during the Middle Ages 
in Ireland, Scotland, France, Spain, and Greece also reached heights 
of several stories. These buildings are thought to have been 
constructed upwards in order to thwart marauders. Today’s urban 
planners anticipate a mile-high skyscraper to be constructed in the 
near future. A British engineering company is reportedly in the 
process of designing such an immense tower now.
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Transitions Revisited
Goals of using transitions

• Provide reader with accurate link between paragraphs and 
sentences

• Maintain paragraph focus and unity

• Emphasize both distinctions and connections between paragraphs
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Ineffective Transitions
• Merely repeating or summarizing what you stated in the last 
paragraph or what the paper has discussed thus far

• Placing a sentence at the end of one paragraph that summarizes the 
next paragraph
• Ruins the unity of the first paragraph

• Makes the topic sentence of the following paragraph seem repetitive

• May misrepresent the relationship between ideas
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Effective Transitions
• Place the transition at the beginning of the second of the two paragraphs
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Effective Transitions
• Place the transition at the beginning of the second of the two paragraphs

• Create a sentence that reminds readers of paragraph(s) above but has forward 
momentum leading to the paragraph(s) that follow
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Effective Transitions
• Place the transition at the beginning of the second of the two paragraphs

• Create a sentence that reminds readers of paragraph(s) above but has forward 
momentum leading to the paragraph(s) that follow
• How? For example, create a dependent clause that reflects the paragraph(s) above the transitional 

point and a main clause that reflects the focus of the new paragraph
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Effective Transitions
• Place the transition at the beginning of the second of the two paragraphs

• Create a sentence that reminds readers of paragraph(s) above but has forward 
momentum leading to the paragraph(s) that follow
• How? For example, create a dependent clause that reflects the paragraph(s) above the transitional 

point and a main clause that reflects the focus of the new paragraph

• Ex. Topic sentence from earlier paragraph: Strengthening gun control laws offers one solution to the 
school violence problem.
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Effective Transitions
• Place the transition at the beginning of the second of the two paragraphs

• Create a sentence that reminds readers of paragraph(s) above but has forward 
momentum leading to the paragraph(s) that follow
• How? For example, create a dependent clause that reflects the paragraph(s) above the transitional point 

and a main clause that reflects the focus of the new paragraph

• Ex. Topic sentence from earlier paragraph: Strengthening gun control laws offers one solution to the 
school violence problem.

Next Paragraph: Although gun control could prevent troubled teens from accessing guns, a better        
solution would be to improve family relationships to prevent teens from desiring guns in the first place. 
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Effective Transitions
• Place the transition at the beginning of the second of the two paragraphs

• Create a sentence that reminds readers of paragraph(s) above but has forward 
momentum leading to the paragraph(s) that follow
• How? For example, create a dependent clause that reflects the paragraph(s) above the transitional 

point and a main clause that reflects the focus of the new paragraph

• Ex. Topic sentence from earlier paragraph: Strengthening gun control laws offers one solution to the 
school violence problem.

Next Paragraph: Although gun control could prevent troubled teens from accessing guns, a better        
solution would be to improve family relationships to prevent teens from desiring guns in the first place. 

• Complex transitions v. simplistic transitions
• Closely related ideas = simpler transitions

• More complex relationships = dependent clause, full sentence, or even a complete paragraph
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Discuss Sample Papers
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Common Errors: Big Picture
• No clear introduction
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Common Errors: Big Picture
• No clear introduction

• No clear thesis
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Common Errors: Big Picture
• No clear introduction

• No clear thesis

• Poor structure with few or no transitions
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Common Errors: Big Picture
• No clear introduction

• No clear thesis

• Poor structure with few or no transitions

• General and descriptive statements with little or no analysis
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Common Errors: Big Picture
• No clear introduction

• No clear thesis

• Poor structure with few or no transitions

• General and descriptive statements with little or no analysis

• Poor referencing without explaining context
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Common Errors: Big Picture
• No clear introduction

• No clear thesis

• Poor structure with few or no transitions

• General and descriptive statements with little or no analysis

• Poor referencing without explaining context

• Little or no conclusion
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Common Errors: Big Picture
• No clear introduction

• No clear thesis

• Poor structure with few or no transitions

• General and descriptive statements with little or no analysis

• Poor referencing without explaining context

• Little or no conclusion

• No response to the “so what” question
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Common Errors: Paragraph Level
• Weak or non-existent topic sentences
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Common Errors: Paragraph Level
• Weak or non-existent topic sentences

• Paragraphs ramble with no comprehensive main idea
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Common Errors: Paragraph Level
• Weak or non-existent topic sentences

• Paragraphs ramble with no comprehensive main idea

• Statements have no supporting evidence or relevant examples
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Common Errors: Paragraph Level
• Weak or non-existent topic sentences

• Paragraphs ramble with no comprehensive main idea

• Statements have no supporting evidence or relevant examples

• Overly long paragraphs that should be divided into multiple 
paragraphs
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Common Errors: Paragraph Level
• Weak or non-existent topic sentences

• Paragraphs ramble with no comprehensive main idea

• Statements have no supporting evidence or relevant examples

• Overly long paragraphs that should be divided into multiple 
paragraphs

• Only including a citation at the end of a paragraph!
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Common Errors: Sentence Level
• Incomplete sentences
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Common Errors: Sentence Level
• Incomplete sentences

• Overly long or run-on sentences
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Common Errors: Sentence Level
• Incomplete sentences

• Overly long or run-on sentences

• Disconnected sentences (no transitions within a paragraph)
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Common Errors: Sentence Level
• Incomplete sentences

• Overly long or run-on sentences

• Disconnected sentences (no transitions within a paragraph)

• In correct word order (ex. dangling modifiers, ambiguous pronouns)
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Common Errors: Sentence Level
• Incomplete sentences

• Overly long or run-on sentences

• Disconnected sentences (no transitions within a paragraph)

• In correct word order (ex. dangling modifiers, ambiguous pronouns)

• Faulty parallelism
• Use the same part of speech when comparing or collecting items (and, 

or, as)

• Use similar forms for items in a series
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Common Errors: Grammar
• Poor subject and verb agreement 
• Ex. Incorrect = they was

Correct = they were
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Slide 31 

Common Errors: Grammar
• Poor subject and verb agreement 
• Ex. Incorrect = they was

Correct = they were

• Poor agreement using collective nouns 
• Ex. Incorrect = the government were

Correct = the government was

 

 

Slide 32 

Common Errors: Grammar
• Poor subject and verb agreement 
• Ex. Incorrect = they was

Correct = they were

• Poor agreement using collective nouns 
• Ex. Incorrect = the government were

Correct = the government was

• Incorrect or inappropriate use of passive voice
• Use your list of action verbs!

 

 

Slide 33 

Common Errors: Punctuation Problems
• Apostrophe 
• Incorrectly using an apostrophe to create a plural form

• Omitting or misplacing the apostrophe for possession
• Ex. the student’s work OR the students’ work

• Using “it’s” instead of “its” for the possessive form of it
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Slide 34 

Common Errors: Punctuation Problems
•Apostrophe 
• Incorrectly using an apostrophe to create a plural form
• Omitting or misplacing the apostrophe for possession
• Ex. the student’s work OR the students’ work

• Using “it’s” instead of “its” for the possessive form of it

• Comma
• Missing comma after an introductory element
• Missing a comma in a series
• Missing a comma when combining two independent clauses
• Missing a comma or commas to offset a nonessential clause

 

 

Slide 35 

Stylistic Errors
• Using quotation marks with block quotes
• Quotes over 50 words should be indented from both sides and have no quotation marks

 

 

Slide 36 

Stylistic Errors
• Using quotation marks with block quotes
• Quotes over 50 words should be indented from both sides and have no quotation marks

• Repeatedly using “of” or “that” in a sentence
• A good way to eliminate wordiness
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Slide 37 

Stylistic Errors
• Using quotation marks with block quotes
• Quotes over 50 words should be indented from both sides and have no quotation marks

• Repeatedly using “of” or “that” in a sentence
• A good way to eliminate wordiness

•Using informal language and contractions
• Ex. whatever, isn’t, doesn’t

 

 

Slide 38 

Stylistic Errors
• Using quotation marks with block quotes
• Quotes over 50 words should be indented from both sides and have no quotation marks

• Repeatedly using “of” or “that” in a sentence
• A good way to eliminate wordiness

•Using informal language and contractions
• Ex. whatever, isn’t, doesn’t

• Employing adverbs instead of explaining analysis
• Clearly, inevitably, plainly

• BUT a good adverb is specifically

 

 

Slide 39 

Use this presentation as a checklist!
• You also have the peer review checklist!
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Slide 40 

Exercise 

 

 

Slide 41 

Corrected Exercise
“To be, or not to be…that is the question.” This well-known 

utterance has been the source of both mystery and wonderment for 
students around the world since the turn of the 16th century—
arguably the zenith of Shakespeare’s creative output. However, the 
mere ubiquity of this phrase fails to answer some basic questions 
about its rather unknown context. Where did it come from? What 
does it mean? The first of these questions can be answered fairly 
easily: from Shakespeare’s famous play Hamlet. As for the latter 
question, a complete answer would require a more in-depth
investigation of Shakespearean culture and nuance. 

 

 

Slide 42 

1 Minute Feedback
• Main points of today’s lesson

• What worked

• What needs improvement
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Class 9 Exercises 

Exercise 1 

Directions: Read the passage below. Identify and correct errors.  

 

Urban planners in 16th century Shibam, Yemen created a walled city, now 

dubbed Manhattan of the desert their city is composed of 500 buildings, ranging from 

five to eight stories in height. Structures erected by wealthy families during the Middle 

Ages in Ireland Scotland France Spain and Greece also reached heights of several stories. 

These buildings are thought to be constructed upwards in order to run off marauders. 

Today’s urban planners anticipate a mile-high-skyscraper to be constructed in the near 

future. A British engineering company is reportedly in the process to design such an 

immense tower now. 

 

Exercise 2 
Directions: Read the passage below. Identify and correct errors.  

 

 “To be, or not to be…that is the question” this wellknown utterance has been the 

source of both mystery and wonderment for students around the world since the turn of 

the 16th century—arguably the zenith of Shakespeare’s creative output. However, the 

mere ubiquity of this phrase fails to answer some basic questions about it’s rather 

unknown context. Where did it come from what does it mean? The first of these 

questions (where does it come from?) can be answered fairly easily: from Shakespeare’s 

famous play Hamlet. As for the last of the two questions, a complete answer would 

require a more deep look at Shakespearean culture and nuance. 
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Appendix L After Action Review Survey 

After Action Review: Writing Module 

Thank you for taking the time and effort to respond to this questionnaire. Please give your 

most candid and thorough responses to the questions below. Rest assured that the 

information you share here is confidential. 

* Required 

1. Course Value * 

The Writing Module was of value and helpful to me. 
Mark only one oval. 

 Strongly Agree 

 Agree 

 Neutral 

 Disagree 

 Strongly Disagree 

2. Course Value Comment 

 
The course objectives were clear. 
Mark only one oval. 

 Strongly Agree 

 Agree 

 Neutral 

 Disagree 

 Strongly Disagree 

4 Course Objectives Comment 
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5. Instruction * 

The course instruction and assignments supported the objectives. 
Mark only one oval. 

 Strongly Agree 

 Agree 

 Neutral 

 Disagree 

 Strongly Disagree 

6. Instruction Comment 

 

7. Course Length * 

The length of the course was appropriate. 
Mark only one oval. 

 Strongly Agree 

 Agree 

 Neutral 

 Disagree 

 Strongly Disagree 

8. Course Length Comment 
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9 Workload * 

The amount of writing and other course work that you were asked to do was appropriate. 
Mark only one oval. 

 Strongly Agree 

 Agree 

 Neutral 

 Disagree 

 Strongly Disagree 

10. Workload Comment 

 

11. Takeaways * 

I learned lessons in this writing course that I will use in my USAWC assignments and 
beyond. 
Mark only one oval. 

 Strongly Agree 

 Agree 

 Neutral 

 Disagree 

 Strongly Disagree 

12. Takeaways Comment 
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13 Recommendation 

I would recommend that this course be continued. 
Mark only one oval. 

 Strongly Agree 

 Agree 

 Neutral 

 Disagree 

 Strongly Disagree 

14. Recommendation Comment 

 

15. Other Topics 

Are there any topics on which you wish there was additional or followup training? 

 

16. Strengths * 

What were the strengths of this course, if any? 
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17 Improvement * 

What improvements for this course would you recommend, if any? 

 
What overall rating would you give this course? 
Mark only one oval. 

 Excellent 

 Good 

 Average 

 Poor 

 Very Poor 

19. Overall Rating Comment 

 

 

Powered by 
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Appendix M One-Minute Feedback Results 

Below are the recorded student responses to the One Minute Feedback prompt at the end 

of each class. The students remained anonymous in providing comments and their 

responses have not been altered or edited. For ease of reference, student responses have 

been given a number but these numbers do not correlate across class sessions.  

 

Class 1 

 Main Point What worked Needs Improvement 

Student 1 writing process to 

develop ideas (4 

stage process) 

Gave me a good adaption 

of my current process 

Better students 

Student 2 help learn tips on 

writing 

Discussion, examples All the cursing- ha! 

Student 3 general focus of 

what the program is 

about and what we 

will be doing 

Good writing exercise Emails go out earlier 

Student 4 writing is a skill and 

can always be 

improved 

I enjoyed the writing 

process approach- 

madman, architect, 

carpenter, judge. My needs 

are carpenter/details.  

 

Student 5 getting started on 

writing 

Structure stages- how to 

work through the writing 

process 

Just right for first class 

 

Class 2 

 Main Point What worked Needs Improvement 

Student 1 Legality of 

documentation 

Breakdown of citation 

structure 

Nothing noted 

Student 2 Plagiarism, 

endnotes/citations, 

start writing 

Good Would love another 

plagiarism example to balance 

out Guard 

Student 3 Citations & research Showing library stuff Slides beforehand to take 

notes on 

Student 4 Plagiarism, 

research/resources, 

authority 

Great content and 

emphasis areas 

Might provide the exercise 

ahead of time with instruction 

to look over and starting 

thinking about but not 

complete until class 

Student 5 Citations/Research 

Tools 

Demonstration of 

Research Tools 
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Class 3 

 Main Point What worked Needs Improvement 

Student 1 Structure Good exercise All was good this 

time 

Student 2 Structure of the 

paper- Work 

theme/thesis 

Practical Exercise Don’t have people 

read slides out loud 

Student 3 Building structure 

in logical 

arguments 

I liked the exercise; 

developed better 

understanding of 

ideas 

None 

Student 4 Writing through 

process, logic 

Presentations, 

examples 

? 

Student 5 Format of paper 

(intro, body, 

conclusion) 

Practical exercise 

tied everything 

together 

Class participation 

could be better 

 

Class 4 

 Main Point What worked Needs Improvement 

Student 1 Structure of 

paragraphs & 

transitions 

Showing our papers No 

recommendations 

Student 2 Topic sentence, 

paragraph structure 

Practical ex. on 

paragraph rewrite 

Great class, would 

not change anything 

Student 3 Paragraph structure 

and sentence 

transition 

I liked all the 

material. New 

concepts I have 

never used in 

writing 

Cover the structure 

before the first paper 

is turned in to allow 

concept application 

Student 4 Paragraph 

Structures, topic 

sentences, editing 

your work 

Examples of 

paragraphs, 

examples of papers 

Would like to have 

papers back today 

but understand 

Student 5 Paragraph structure 

and transitions 

Good in-class 

exercises 

Examples at the end, 

a bit of a firehose 

since we did not see 

these papers ahead 

of time 
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Class 5 

 Main Point What worked Needs Improvement 

Student 1 Use of punctuation 

to build proper 

sentences and 

structure sentence 

to eliminate “un-

needed” words 

I liked the exercises Time was 

compressed for the 

subject 

Student 2 Great class 5 exercises would 

have been better 

than 5 (passive 

voice ;-) ) 

 

Student 3 Grammar- Sentence 

structure 

Exer. were good  

Student 4 Sentence structure Good exercises Nothing 

Student 5 Great Great Great 

 

Class 6 

 Main Point What worked Needs Improvement 

Student 1 Editing reveals the 

construction 

required of a paper 

(Op Ed) 

 Improve- 

breakdown in 

groups w/ 15 min 

left to review with 

peer 

Student 2 Editing process- 

structured! 

Handout for guide Audio/Visual 

support 

Student 3 Review process This was good to 

do today 

Nothing to 

recommend 

Student 4 How to edit Liked doing peer 

reviews; “Read out 

loud”- good tip 

 

Student 5 Peer Review of 

papers 

Outline on how to 

review was very 

useful 

N/A 
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Class 7 

 Main Point What worked Needs Improvement 

Student 1 Good use of 

examples to 

determine how to 

succinctly write an 

abstract 

Good discussion  

Student 2 Building abstract 

statement 

Good examples None 

Student 3 Liked individual 

notes 

Examples-Good ? 

Student 4 Good abstract & 

beginning of thesis 

Good No 

Recommendations 

Student 5- Absent    

 

Class 8 

 Main Point What worked Needs Improvement 

Student 1 Counter analysis, 

paragraph structure, 

and nesting 

Good information 

on slides 

P.E. on paragraph 

transition 

Student 2 How to write w/ 

more advanced 

style- flow 

All good Overall, would like 

one on one to 

discuss products, 

like abstract 

Student 3 Advanced writing 

techniques 

Review of material 

helped retention of 

lesson 

Students need 

improvement 

Student 4 Advance Writing 

Techniques 

Good Class At least 5 exercises 

Student 5 Counter Argument 

Analysis 

Good examples, 

good review 

None 
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Class 9 

 Main Point What worked Needs 

Improvement 

Student 1 Review of CRP, 

strategy paper, and 

some common 

errors 

Good discussion on 

what we thought of 

different papers- 

structure, etc. 

More of the same- 

great job.  

Student 2 Editing and its 

(notice no “ ’s”) 

importance 

Use of the papers as 

examples, shocking 

None 

Student 3 Edit, Edit, Edit Exercises ? 

Student 4 (I missed the 

beginning of class) 

Good Exercise Nothing 

Student 5 Critical writing and 

punctuation  

Exercises reiterated 

punctuation/editing 

Improvement is 

more homework for 

next USAWC. Oh, 

and more reading 

for the next class. 
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Appendix N After Action Review Results 

Response 
Number 

Course Value Course Value Comment 
Course 
Objectives 

Course Objectives Comment 

Response #1  Agree 

Good overview of writing techniques 
that was valuable.  I have not written a 
thesis since 2007 so this was a good 
refresher. 

Agree 
Define clearer how the OpEd 
will be utilized (ie future peer 
review, etc). 

Response #2 Strongly Agree 

Having not written an academic paper in 
years, I had forgotten much of the 
required formatting.  This refresher was 
of great use to me. 

Strongly Agree 
Yes, they were clear at the 
beginning during the initial 
instruction with the syllabus. 

Response #3 Strongly Agree 

The writing module has had the greatest 
impact of the semester on my research 
papers. It has been a considerable 
amount of time since I have had such 
education, and knowing the rules to 
frame my project is immeasurable.  

Strongly Agree 
The objective was clearly 
stated, layout was followed 
perfectly. 

Response #4 Strongly Agree   Strongly Agree   

Response #5 Strongly Agree 

The timing of this "mini-course" in the 
first month of the program was critical to 
its value.   
 
The one-on-one sessions were the most 
beneficial. 

Strongly Agree 

 "Is terrorism still a crisis?" This 
topic for our short paper was 
very appropriate. However, I 
was a little distracted by calling 
the paper an op-ed.   
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Response 
Number 

Instruction Instruction Comment Course Length Course Length Comment 

Response 
#1  

Strongly 
Agree 

  Disagree 

I would shorten the overall timeline and expand classes 
an extra 30 minutes so instead of a month it would be 
about 2 weeks in length.  Include the first class during the 
first fellow induction week at UT to knock out a class early. 

Response 
#2 

Strongly 
Agree 

All assignments supported each class 
although some were painful. 

Strongly Agree 
I think it was enough although I would have no issue 
having a few more meetings. 

Response 
#3 

Strongly 
Agree 

Course instruction was conducted without 
flaw, I feel regret for following classes who will 
not have the benefit of Christen's ability. 
Assignments aided my learning throughout 
the process in a very deliberate progression 
that was evident after completion of the class. 
I am sure other instructors have similar 
knowledge, it is going to be a burden to locate 
this talent.  

Agree 
I feel a longer and more in-depth training course would be 
more beneficial for writing progression, perhaps as one 
the three elective courses for the first semester. 

Response 
#4 

Strongly 
Agree 

The instructor is phenomenal.  She was well 
prepared, professional, and articulate. 

Strongly Agree   

Response 
#5 

Strongly 
Agree 

The quality of instruction was key to the 
success of the course. The ability of the 
instructor to personalize the instruction to the 
needs of the group enabled the instructor to 
cover all the material within that short time 
frame.   
 
The curriculum was tied directly to our 
USAWC assignments.  The instructor was 
intimately familiar with the USAWC rules, 
guidance, and requirements.   

Strongly Agree 

If possible, this course could be considered a "mini-
course" so we actually have more time to dedicate to it.  If 
it turned into a semester course, the first part could remain 
paced about the same, and the rest of the semester could 
be dedicated as structured time to write and edit  for our 
actual assignments.   
 
I do not think that any regular writing course taught by the 
school would be beneficial.  The focus on USAWC 
requirements and the individual levels is what made this 
course worthwhile. 
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Response 
Number 

Workload Workload Comment 
Takeaw
ays 

Takeaways Comment 

Response #1  Strongly Agree   
Strongly 
Agree 

  

Response #2 Strongly Agree 
I think it was the right level.  However, I believe 
the op-ed needs to be consistent length from 
draft through final paper. 

Strongly 
Agree 

Definitely! 

Response #3 Strongly Agree 

I believe the work completed was a minimum 
requirement to achieve the desired goal for the 
students, increased requirements and a longer 
class would only prove more beneficial. The 
work was not overly taxing for me in general, 
one weekend was overloaded due to significant 
text reading for multiple classes on Monday; 
which did result in my error in assignment due 
dates for the final re-write; but that was isolated 
to my error.  

Strongly 
Agree 

I feel this training has had more impact than 
my policy lectures, as it is a fundamental 
element in communicating my ideas. I feel 
the product I will achieve on research 
papers will be measurably better now. 

Response #4 Agree 

Would recommend doing a draft of the strategy 
paper instead of an OPED piece.  It could be 
just the intro and one of the main points if you 
wanted to limit the length. Gets at the writing 
part and forces the fellows to start the strategy 
paper.   

Strongly 
Agree 

  

Response #5 Strongly Agree   
Strongly 
Agree 

The structured peer-review sessions should 
continue throughout the year. Would have 
liked more time to conduct and receive 
peer-reviews on all the papers from our 
group.   
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Response 
Number 

Recommendation Recommendation Comment Other Topics 

Response 
#1  

Strongly Agree 
I recommend the course is necessary to 
continue. 

I hate to say that more class is required for endnote 
and citation techniques.  I think this is one of the 
hardest part of writing a paper. 

Response 
#2 

Strongly Agree Yes, we all benefited from it.   

Response 
#3 

Strongly Agree 

I believe it would be an injustice not to 
continue this session. After reading historical 
papers; as poor examples submitted by 
fellows in the past, I would believe this class 
should have been mandated long ago. 

A longer course would allow greater detail on proper 
sentence structure and forming logical paragraphs. 
Practicing this skill on multiple writings would be an 
advantage over just one paper. I feel using the class 
notes I can re-create the format on my CRP and 
strategy papers fairly well, but my confidence would be 
stronger with repetition.  

Response 
#4 

Strongly Agree 

Agree that the course should be continued if it 
is delivered in the same manner.  The 
instructor would have to be just as good as 
Christen. 

  

Response 
#5 

Strongly Agree   
I would like to see more one-on-one sessions after 
spending time editing.  These one-on-one sessions 
could also be with peers.     
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Response 
Number 

Strengths Improvement Overall Rating 
Overall Rating 
Comment 

Response 
#1  

The exercises were necessary and reiterated 
the course material. 

I would shorten the overall timeline and expand 
classes an extra 30 minutes so instead of a 
month it would be about 2 weeks in length.  
Include the first class during the first fellow 
induction week at UT to knock out a class early. 

Excellent 

Good instructor.  I 
think the instructor is 
key to the success of 
this course. 

Response 
#2 

Very well structures.  Flow went very well. 
Have all presentations put into Canvas in one file 
for easy referencing instead of separate emails. 

Excellent It was fun! 

Response 
#3 

Very knowledgeable instructor. Christen was 
able to answer all questions and arranged the 
course material and presentations to adapt to 
the students learning needs. SHE was a 
pivotal anchor in this course. 

Increase the length of the course and create 
multiple one-page writing samples by the 
students. Possibly create a one page sample the 
first day, collect it for review on the last day by 
the author. This would provide great feed back 
for what the student learned over the program.  

Excellent 

I am so happy to have 
had this training. 
Normally I would be 
very pessimistic on 
such an "extra" 
requirement; however, 
I would repeat this 
course tomorrow if I 
had the opportunity. 

Response 
#4 

The array of information covered, the practical 
exercises and the instructor. 

Working on the strategy paper. Excellent   

Response 
#5 

The quality of instruction was key to the 
success of the course. The ability of the 
instructor to personalize the instruction to the 
needs of the group enabled the instructor to 
cover all the material within that short time 
frame.   
The curriculum was tied directly to our 
USAWC assignments.  The instructor was 
intimately familiar with the USAWC rules, 
guidance, and requirements.   

If possible, this course could be considered a 
"mini-course" so we actually have more time to 
dedicate to it.  If it turned into a semester course, 
the first part could remain paced about the same, 
and the rest of the semester could be dedicated 
as structured time to write and edit  for our actual 
assignments.  I do not think that any regular 
writing course taught by the school would be 
beneficial.  The focus on USAWC requirements 
and the individual levels is what made this course 
worthwhile.   

Excellent 
This course should 
definitely continue!   
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