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ABSTRACT 

A Phenomenological Study of the Experiences of Former Community College 

Student-Athletes 

Jeffrey D. Holmes, Ed.D. 

The University of Texas at Austin, 2012 

Supervisor: John E. Roueche 

Former two-year college student-athlete‘s perceptions of the identifiable institutional 

services and programs that contribute to the successful transfer of student-athletes from the 

community college to four-year colleges and universities; the professional athlete‘s perceptions 

of the how community college athletic association member institutions can create opportunities 

for degree completion and explore strategies to increase graduation rates for transfer student-

athletes. ―A Phenomenological Study of the Experiences of Former Community College 

Student-Athletes‖ examines the experiences of five athletes and their perceptions of what aided 

their personal success at the community college. The results of the study illustrate the 

mentoring and structured programs help to create climate for success. A national transfer 

clearinghouse will help both four-year and two-year colleges in aligning degree plans to 

improve the graduation and transfer rates of students. The completion of these education 

credentials will ultimately lead towards career pathways. 
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CHAPTER 1: 

Introduction 

 Chapter 1 will provide an introduction to the topic, ―A Phenomenological Study of the 

Experiences of Former Community College Student-Athlete.‖ The setting and the non-

qualifying athlete‘s data will provide the operational definition of terms, purpose of study, and 

the problem of the study, the significance, research questions and general methodology. The 

research questions are based on individual participants‘ perceptions, the programs that assisted 

them in success, and suggestions for current student-athletes.  As the introduction evolves, the 

significance of how special student populations such as student-athletes can benefit others in 

the post-secondary education pipeline emerges. 

The Overview 

On every college campus each fall term, a new set of fresh faces enter with high 

expectations for their success and a focus on the attainment of their goals for the future.  

Unfortunately, as Tinto notes most of these students will depart from their initial college 

experience without completing a degree (Tinto, 1993).  For the two year college student-athlete 

transferring to NCAA Division I recruit many of which are socially, economically, and 

educationally disadvantaged their hopes to complete the postsecondary education pipeline 

earning a Bachelor of Arts (BA) degree is bleak. According to a 2010 report from the NCAA, 

graduation rates are even more dismal  when two year college transferring student-athletes are 

compared to the graduation rates of student-athletes entering directly into four- year schools 

(Hosick, D1 working to solve the two-year transfer riddle, 2010) (Hosick, D1 working to solve 

the two-year transfer riddle, 2010). Two-year college transferring student-athletes were less 
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likely to graduate with an achievement gap in excess of 25%. In other words if a NCAA 

Division I graduation rate in 2000 was 50% for all athletes it was 25% for two year college 

transfers.    

The academic performance of student-athletes in colleges and universities is such a 

major topic of national concern that organizations have been formed for the sole purpose of 

establishing rules and regulations governing college sports: the National Association of 

Intercollegiate Athletics(NAIA) and the National Collegiate Athletic Association (NCAA), 

which govern four-year schools; the National Junior College Athletics Association (NJCAA); 

and, in California, the Commission on Athletics (COA), which are governing bodies for sports 

in two-year colleges (NCAA 2010, AACC 2011). 

The literature review in Chapter 2 will reflect on policy problems that have evolved 

over time with the governing bodies, have disproportionately established rules for football and 

men‘s basketball. Football and basketball are different than other sports, thus restricting the 

postsecondary educational pipeline for football and basketball student-athletes. The NCAA 

changed eligibility policy for transfer student-athletes from 2 year to 4 year athletic programs 

during the 1980s, 1990s, and 2000s. Changing the policy only confounded the problem and did 

not increase graduation and transfer rates; but it minimized opportunity for the student-athlete 

to experience a solid academic fit at the Division 1 level. (Ferris, 2004) 

 Edwards, Lapchick, and Harrison argued that academic preparedness of student-

athletes should be by questioning why student-athletes are largely unsuccessful academically. 

Some of the other questions paraphrased from the research are: What factors contribute to 

academic success and degree completion for some student-athletes? Did the college offer a 

programmatic solution? What are the resources to support student-athletes who perform poorly 
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in academic courses? What occurs with the student-athletes who have professional potential in 

Men‘s Basketball and Football? (Edwards, 1972), (Lapchick, 2009) and (Harrison 2010) 

Over the years, the community college system has attempted to confront these 

challenges and eradicate the bleak outlook for community college student-athletes.  

According to the American Council on Education (Green, 1989),         

―…our future as a nation depends on our ability to reverse these downward trends of 

minority achievement in education and ensure that our campuses are as diverse as our 

country.  We cannot afford to defer the dream of full participation in education by all 

citizens; it is not only unjust, but unwise―(p.23). 

The Setting 

Of the approximately 1250 regionally accredited, two year schools in North America,  

close to 320 of those two year schools offer intercollegiate athletics, one third of those 

intercollegiate athletic programs are in California.  A total of 101 of the 112 California 

Community Colleges offer intercollegiate athletics to men and women as part of their regular 

curriculum.  Researchers and administrators have often had concern over the achievement of 

educational goals by student-athletes within the California Community College System.  In 

1991 a landmark comprehensive study of community college athletes targeted the academic 

performance of this student population (Kanter, 1991). The study examined the pattern of 

courses taken and analyzed the student-athletes, and aggregated by gender, sport, GPA, and 

ethnicity.  Kanter (1991) concluded that student-athletes in the California community colleges 

are at-risk of not completing the associates degree, no possibility of transfer to the four year 

college, and no information on vocational or career certificates. Also the results of the study 



12 

could not provide any conclusive factors of success, or transfer opportunity for student-

athletes. The study was very broad and raised more questions about community college 

athletics than it answered. (p. 21). Although this ground breaking study raised questions about 

student athletic success in 1991, little has changed, as graduation rates for two-year transfer 

student-athletes in 2010 remain dismal (Hosick, Latest News Cabinet Seeks Input on Transfer 

Concepts, 2010). Many of the community college students enrolled in these two year colleges 

may have the athletic scholarship potential to transfer but also have poor grades in transferable 

courses and low academic preparation (Presentation by NATYCAA, an AACC affiliate 

council, 2011). 

With regard to admissions standards, the California Community Colleges have an 

open-access admission policy with virtually no academic standards for admission, thereby 

allowing those student-athletes with previous poor academic histories, and limited access to 

admissions into four-year schools, an opportunity to continue athletic careers after high school. 

Generally, two year college students with poor academic histories have low performance test 

score and get placed into developmental courses (CCCSE Report, 2011). Historically, the 

student-athletes are exploited for their athletic abilities and not encouraged to develop 

competency in academic courses; they have a higher tendency to drop out of college.  

According to sports journalist Telander (1989) the focus should just be on athletics, resulting in 

lower retention rates at two-year colleges when compared to other post-secondary institutions 

(Telander, 1989).  
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The Non-Qualifying Student-athlete 

In response to the needs of the developmental students, community college staff 

attempt to assist students lacking the academic qualifications to gain admittance to four-year 

colleges or universities, and provide an opportunity for these students to improve their 

academic status. Thus the community colleges prepare the student for transfer to four-year 

institutions where they can continue their education. Student-athletes in the community 

colleges are treated in the same manner as any other student in the college, with in additional to 

assistance provided to them that allows for their continual involvement in intercollegiate 

athletics. 

The passage of NCAA rules dealing with the academic qualifications of student-

athletes has denied an increasing number of athletically talented, but academically deficient 

students (referred to as nonqualifiers) admittance to Division I institutions. From 1990 to 2010, 

these strict eligibility standards have forced some of the best high school student-athletes in the 

country to attend community colleges as nonqualifiers (Wolff & Yaeger, 1995) (NCAA 

Manual, 2010). With this influx of athletic talent, community colleges have continued their 

missions to remain focused on retaining these students for a minimum of two seasons. 

Once enrolled within a community college, the academically deficient student-athlete 

(nonqualifier) desiring to transfer to a Division I school must follow a series of specific NCAA 

requirements.  These requirements include graduation from a community college with an 

associate‘s degree, with a minimum 2.0 GPA and 48 semester hours of transferable degree 

credit. (NCAA, National Collegiate Athletic Association Manual, 2010) Additionally, student-

athletes whose sports participation has been in football or men's basketball must complete 35% 

of the requirements toward their bachelor‘s degree prior to transferring.  Student-athletes in 
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other sports must complete 25% of their degree requirements prior to transferring (NCAA, 

2010). 

Over the last twenty years, from 1990 to 2010 the rules for student-athletes enrolled 

within the California Community Colleges have continually changed. During the 1980s, the 

literature and NCAA initial eligibility illustrates that enrollment of this student-athlete 

population in two-year colleges had increased with the change in NCAA policy proposition 48 

and then proposition 16, by the NCAA related to admitting freshman athletes. During the 

1990s, as colleges and universities competed to recruit community-college athletes for a ―quick 

fix‖ to ailing athletic programs, a loss of more than two million students within the traditional 

18 to 25-year-old age group was predicted by the late 1990s (Carnegie Council, 1980). Today, 

the total number of two-year transfer student-athletes, is shrinking and the statistics related to 

the number of two-year transfer student-athletes who actually earn four year degrees accentuate 

the need for increased awareness of issues associated with transfer and graduation (Ferris, 

2004) (Hosick, Latest News Cabinet Seeks Input on Transfer Concepts, 2010). 

Definition of Terms 

Significant terms are used throughout this study and defined here for the purposes of 

this research. 

Academic achiever can be a student who successfully completes an educational 

program. A high academic achiever who earns grades "B+" and above in classes other than 

non-rigorous Physical Education cou 

Academic pathway is the education plan towards completion of AA/AS degree and 

transfer, then complete BA/BS degree 
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Academic success is the completion of all courses at the California Community 

College(s) serving as the study site with a passing letter grade of a "C" or better, and 

mathematics and continued academic progress toward graduation or transfer.  

Academically at risk or underprepared defines an individual or group lacking the 

scholastic skills to compete in college courses and in jeopardy of disenfranchisement, 

disconnection, or disassociation from the mainstream student body. Student-athletes within this 

population group test below college level in English and math and require developmental 

courses. Student-athletes with a GPA below 2.00, multiple class withdrawals and poor 

academic performance in subjects other than physical education courses are not considered 

academic achievers. 

Athletic Academic-support programs are dynamic, broad ranged services, systems, 

practices, and components that assist student-athletes in maximizing their collegiate 

experience. Such programs aid student-athletes in establishing good study habits, developing 

sound academic and career plans, and meeting their educational goals. 

Athletic eligibility is a standard set by athletic governing boards that administrate 

intercollegiate athletic competition. 

Articulation agreement: An agreement that identifies the transfer of specific courses 

from the community college into specific courses and programs at the four-year institution. 

Athletic pathway – exhaust eligibility at two- year, transfer to four-year and leave prior 

to completing four-year degree to pursue professional career or leave two- year school to 

pursue professional athletics. 

Attrition refers to a reduction in the enrollment of a community college as a result of 

dropouts. 
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The Assessment or Placement Test is an instrument used by the study site to determine 

student proficiency in English and mathematics.  Based upon their test scores, students may or 

may not be eligible for placement in remedial- or college-level English and mathematics 

courses. 

 Community college – refers to a public, two-year college accredited to offer instruction 

in basic skills, vocational certificates, associate of arts and science degrees, and lower-division 

transfer courses. Community College will have the same contextual meaning as two-year 

college, technical college, junior college, or two-year institution for this study.  Can be a public 

or private institution of higher learning providing only two-year degrees (associate degrees), 

vocational, and certificate programs. 

California Community Colleges is a system composed of 112 institutions governed by 

California state educational code administrated by the Chancellor‘s Office in Sacramento, 

California. 

The Commission on Athletics (COA) is authorized by California Education Code (Title 

V,) to California community-college intercollegiate athletic programs and competitions. 

Components are elements of academic support systems for student-athletes that 

distinguish one academic support service from another. 

A core course is a recognized general education class designed for transferring students.   

Division 1 is the highest level of intercollegiate competition within the NCAA. Each 

member of the NCAA is categorized into Division 1, 2, or 3. The Division 1 institution 

generally offers numerous athletic scholarships, has the largest athletic programs and budgets, 

and the highest national media visibility. 

Football in this study refers to North American football not soccer (futbol). 



17 

Native students: Students who enter an institution as first-time freshmen, as opposed to 

transfer students. 

National Association of Intercollegiate Athletics (NAIA) is a governing body of 

intercollegiate athletics that oversees 1, 300 member intercollegiate programs at four-year 

institutions. 

National Collegiate Athletic Association (NCAA) is the major national governing body 

that oversees over 1,200 member intercollegiate programs at four-year institutions. 

Phenomenological study- Examine the sentient experiences and perceptions of the participants‘ 

consciousness as experienced and spoken from the first-person point of view.  

Persistence refers to continued enrollment in a California community college for two or 

more semesters and/or completion of a degree/certificate or transfer to a four-year college. 

Non-qualifier is a student-athlete who entered a community college as a freshman, 

without meeting NCAA academic requirements for scholarship, practice, and competition. 

Qualifier is a student-athlete who entered a community college as a freshman, meeting 

NCAA academic requirements for scholarship, practice and competition. 

Retention is the maintenance of enrollment figures throughout one semester or term. 

Student-athletes are members of an intercollegiate athletic team. 

Success refers to student outcomes, in which the student completes the goals that are 

identified by the student. Example included but is not limited to achieving a career goal such as 

athletics or, transferring to a four year college or university (the focus of this study). Other 

measures in literature are in the form of academic achievements measured by community-

college GPA, units selected and completed, degree-applicable classes and transfer units 
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completed, associate of arts or science degree or certificate attainment; and achievement of 

transfer-ready status to a four-year college. 

Success Transition factor refers to the students outcome move towards their individual 

career or academic goal. 

Title V is a section of the California Education Code that regulates programs within the 

community colleges. 

Transition Decision point – Assumes that once student-athletes have determined a goal 

they will make the resolution(s) towards that goal or set of goals. 

A 4-2-4 transfer is a student-athlete who transfers from a four-year college, to a two-

year college, and back to a four-year college. 

A 4 – 4 transfer is a student who transfers from a four-year college to a four year 

college. 

Problem Statement 

Community college student-athletes, who transfer to NCAA Division 1 colleges, are 

not graduating at the same rate as native four-year student-athletes or four-year to four-year 

transfer student-athletes (Hosick, D1 working to solve the two-year transfer riddle, 2010) 

(Hosick, D1 working to solve the two-year transfer riddle, 2010).  Transfer student-athletes are 

not experiencing successful pathways towards academics or athletic career choice. Laanan, 

(2001) argues that community college students who transfer to the four year colleges must have 

different adjustments in order to have success (Laanan, 2001). What needs to be addressed in 

research is the perceptions of the professional athletes who began their careers at the 

community college, what type of support they received both athletically and academically at 
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the community college, and what recommendations they would offer to student-athletes who 

have similar aspirations for professional athletic careers.  

Purpose 

The purpose of this study is to explore the transition to four-year colleges or 

professional athletics experienced by professional athletes who attended the community 

college. This study will include the success transition experiences of former student-athletes 

whose transition goal was to transfer from a community college to a four year institution or 

transition directly to a professional sports career. The study will also provide recommendations 

for best practices based on the participant‘s interview responses. 

Research Questions:  

The major research questions are: 

What were the professional athletes‘ perceptions about support services used by 

student-athletes to ensure successful transfer from two-year college to a four-year university? 

What programs were provided to student-athletes to pursue professional athletics? 

The Potential Outcome Question is: 

What can former successful transfer athletes offer as suggestions for the two-year 

college athletes to make an effective transition decision towards transfer and/or pursue 

professional athletics career? 
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Significance  

The intention of this study is to increase the two year college student-athlete‘s 

awareness for making effective transition decisions to pursue postsecondary education and 

enhance the knowledge base of governing body leadership in the NCAA,NAIA, NJCAA, 

NWAA and COA. With this new information the transition decision point for transferring 

community college student-athletes can assist two-year institutions, four-year institutions, and 

intercollegiate governing bodies to systematically provide support to the transfer student-

athlete. This study will contribute to knowledge related to community college athletics. Data 

gathered through this study could lead to an appropriate model for making good decisions for 

the two year college student-athletes grappling with the transition of transferring to a four year 

college or deciding to turn to professional athletics. Benefactors of the study will include 

practitioners in field at two-year institutions, four-year institutions, and intercollegiate 

governing bodies who will design policy and programs to ultimately benefit the community 

college transfer student seeking to graduate with a four-year degree.  

Methodology: overview 

This qualitative phenomenological study seeks to examine the sentient experiences and 

perceptions of professional athletes regarding the transitional academic and athletic decisions 

they made when they were student-athletes at the two-year college in California. McCaslin & 

Scott, (2003) noted that phenomenology is the study of the shared meaning of a similar 

experience or situation by individuals, p. 449), which allows a researcher to determine how 

ordinary members of society determine meaning in the world around them and how they make 

meaning out of social interactions (Creswell J. W., 1998), (M. L. McCaslin, 2003). The 
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qualitative method is the most effective method to determine this meaning from former two-

year college student-athletes. 

As a phenomenologist the researcher is not detached from their own presuppositions, 

this is in contrast to positivists. The researcher‘s theory of knowledge, which serves to decide 

how the phenomena will be studied is the epistemology. The epistemological position of the 

researcher in this study is formulated by: 1) the data are contained within the perspectives of 

people that are involved in professional athletics and attended community college, either as a 

transfer student or went directly to career in sport; and 2) because of the researcher engaged 

with the participants in collecting the data.  

Data gathered through this study could lead to an appropriate model for making good 

decisions for the two-year college student-athletes wrestling with the transition of transferring 

to a four year college or deciding to turn to professional athletics. Video tape and audio-tape, 

in-depth, face-to-face and telephone interviews, using open ended questions, will be conducted 

with professional athletes who began their post-secondary athletic careers at the two year 

college.  

The study is limited by the integrity of the participants‘ and the perceptions of the 

phenomenon during the responses during the interview process. (Groenewald, 2004) An 

intention of the study is to increase the two-year college student-athletes‘ awareness for making 

effective transition decisions to pursue education and to enhance the knowledge base of leaders 

in the community colleges, universities, professional athletic league offices, and major 

intercollegiate athletic governing bodies such as the NCAA, NAIA, NJCAA, and COA. 
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CHAPTER 2 

Review of the Literature 

     Introduction to the Body of Literature 

Chapter 2 examines the relevant literature that will help with understanding the 

transition decision points for community college student-athletes who set goals to transfer 

and/or participate in professional athletics. The areas are discussed in this section: empirical 

studies that focused on academic and social involvement, student-athletes and their unique 

problems, community college and the student-athlete, support systems for community college 

student-athletes, and contextual methodology to analysis the phenomenon. The major themes 

and heading were developed after querying major library databases. The key word searches 

included but were not limited to: transfer students, community colleges, student-athlete 

success, athletics, phenomenology, transition theory and prospect theory. 

According to previous research, many studies regarding community college students' 

transition to the four-year institution examined academic performance, and are limited to 

students' emotional, social, and psychological development at the four-year institution. Further, 

Laanan (2001) also clarified that transfer students are likely to experience a complex 

adjustment process. The process includes academic, social, and psychological adjustments due 

to environmental differences between two-year and-four-year institutions. Transfer students 

often come from historically underrepresented backgrounds including racial, social, and 

economic backgrounds than students who typically enter four-year institutions as freshmen. 

However, community college transfer students can expect to take longer to graduate and will 

be more likely to experience greater difficulty than native students.  
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The proposed research will examine the successful transition experience factors of 

former student-athletes who experienced success in completing the goals of transfer and/or 

professional athletic career. Many factors account for, or contribute to, academic success 

within universities and colleges throughout the country. GPA in high school academic and 

aptitude scores, such as on the SAT or ACT, traditionally seem to be the best predictors of 

academic success within institutions of high learning (Anastasi, 1981). Student-athletes have a 

limited ―window of opportunity‖ to transfer and compete at four-year colleges with an athletic 

scholarship.  

Academic and Social Involvement 

The importance of academic and social involvement in predicting persistence indicates 

that the student experience following college enrollment may be as important to persistence as 

the influence of pre-college variables (Kuh et al., 1994; Pascarella et al., 1986; Tinto, 1988). 

Therefore, it is important to consider not only the extensive body of research addressing 

traditional retention factors already known to affect student retention, but to examine other 

factors that may also contribute to transition decision making.  Too few college students, 

especially students at the community college level, succeed in and graduate from college today. 

The traditional approach to helping students graduate has been to offer remedial courses, and 

provide other forms of academic support (Kuo, 2004). Mentoring, tutoring, summer school and 

other mechanisms are part of a tried and true traditional system designed to alter the rate of 

attrition and improve retention on college campuses. Advisors who run these programs have a 

number of issues to address, in keeping such programs up-to-date. For example, studies have 

shown that student use of the on-campus library is in decline, undoubtedly due to the fact that 
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so much information is now available on the web (Kuo, 2004). For the same reason, on-

campus college study centers, established as part of an academic support system vision of 

helping reverse attrition, are also seeing declines in the number of students making use of them.  

While some researchers argue that such declines are symptomatic of an overall 

diminished academic expectation of education in the U.S. today, other studies have uncovered 

new data which indicate that the reasons for declining retention may be due to problems 

unrelated to academic success. For example, in a study by Kuo (2004), a body of students was 

surveyed and asked why they felt they were experiencing trouble in college.  Only a few 

mentioned the content or delivery of the academic courses, while many mentioned such issues 

as ―balancing personal and professional lives and the continuous question of how to pay for 

college‖ (p. 4). Especially in community colleges, where the college experience is less 

immersive, students are more likely to lament the difficulty of finding a balance between 

school and life (Kuo, 2004). Kuo‘s findings are consistent with a broad trend in the retention 

literature, and also relates directly to analyses of the difficulties which student-athletes face in 

college, where it is more likely the problem of finding a balance between academics and 

athletics, than the academics itself, that results in problems.  In the area of personal attributes, 

then, ―there are a wide variety of issues surrounding college student success‖ (p. 1).  

On one level, Kuo (2004) found that the ―personal directedness toward specific 

outcomes or ends‖ in a student may be the deciding factor in whether or not that student 

succeeds in college (p. 1). The degree to which a student is able to integrate and become 

connected and identified with the college as a whole has also been shown to be a critical factor 

for student success. Emotional maturity is yet another issue believed to impact college success 

(Kuo, 2004). In addition, it was found that gender, race, and at-risk status upon entry, as well as 
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socioeconomic status, impact college success (Kuo, 2004). As a result of studies analyzing the 

impact of these factors on college success, the literature has derived a number of best practices 

with regard to personal attributes, outlining those personality traits and personal skills that a 

student will need to be successful in college (Kuo, 2004). Conventional wisdom holds that 

―better academic preparation at the secondary school level results in a stronger likelihood of 

academic success‖ (p. 2). As a result, ―those who come to college without the raw skills 

necessary for academic success never have the opportunity to broadly develop and refine those 

skills‖ in college (p. 2). As a result of this long-term perspective, then, a ―self-fulfilling 

prophecy‖ develops ―where those who are under-prepared for college are the students who find 

themselves in jeopardy of non-matriculation‖ (p. 2).  

Formerly, the personal side of the literature on retention focused on psychological 

factors, and argued that individual personality was the deciding factor in college success or not 

(Liu & Liu, 1999). As a result of these studies, which examined student adjustment to the 

college experience, ―student departure became a reflection of individual maladjustment‖ (Liu 

& Liu, p. 537). Other studies have found that persistent anxiety in the student can ―predispose 

students to dropping out of school‖ (Lufi, Parish-Plass, & Cohen, 2003). Several researchers 

such as Lufi (2003) examined the factor of internal locus of control, a personality factor 

according to which an individual believes life events are controllable or not, and related college 

success to locus of control.  An important area of study in the literature on retention is in what 

are termed ―non-cognitive variables‖ which entail ―personal or social beliefs‖ (Hyatt, R. 2003, 

p. 3). Non-cognitive variables also include motivations and attitudes, and not only of the 

student, but also of other students, the faculty and the campus. Several studies have shown ―the 

viability of non-cognitive variables in predicting persistence in African-American college 
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students and student-athletes‖ (Hyatt, R. p. 3). The Non-cognitive Questionnaire has been used 

in several studies to show that these variables are ―a stronger indicator of continuing 

enrollment in African-American students than SAT scores‖ (Hyatt, R. p. 3). Other studies 

found that non-cognitive variables should be used alongside cognitive variables in order to 

more accurately measure or predict the retention rates of especially African-American students 

(Hyatt R. , 2003). An especially important variable that has emerged in studies of the impact of 

non-cognitive variables on retention is goal commitment, and the ability or willingness of the 

student to set long-term goals (Hyatt R. , 2003).  

The increased emphasis of the non-cognitive variable literature on the interaction 

between student and college life, have conflated these studies with theories or models which 

combine sociology and higher education ―to present institutions of higher learning as 

microcosms of society‖ (Liu & Liu, 1999, p. 537). In sociologically-oriented theories of 

retention, it is not so much the individual student‘s personality, but the environment of the 

college, and the ―fit‖ between the two, that accounts for success in college or not (Liu & Liu, p. 

537). That is, retention is not a matter of personal maladjustment but a ―function of the student 

body and of the institution of higher learning itself‖ (Liu & Liu, p. 537).  

One of the ―most famous examples of the conflation of sociology and higher 

education‖ (Liu & Liu, 1999, p. 537) is Tinto‘s model of college student attrition. Tinto‘s 

model is derived from Durkheim‘s concept of solidarity, where the self is strengthened by 

integrating oneself into the collective unit, socially and intellectually. When the self is unable 

to integrate, it undertakes what Durkheim describes as an ―anomic suicide,‖ a withdrawal from 

the collective that has been likened to the process of ―involuntary student departures‖ (Liu & 

Liu, p. 537). In the process of going to college, Tinto argues, it is the failure of the student to 
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integrate socially and intellectually with the college and its community that, more than any 

other factor, leads to confusion and separation, and thus dropping out. In his book Leaving 

College, Tinto describes the ―primary roadblock to persistence as the absence of commitment‖ 

(Hyatt, R. 2003, p. 3). Tinto defines goal commitment as ―the strength of the individual 

student‘s goals of attending college and completing a degree‖ (Hyatt, R. p. 3).  

Elements of Tinto‘s model also employ Van Gennep‘s concept of rites of passage, and 

outline the various phases that a student must successfully negotiate in order to succeed in 

college. At every stage, students face challenges, and these challenges must be met in order for 

the student to experience success in college. For example, in the separation stage, when the 

new student is just entering college, Tinto‘s model argues that, in order to assist such a student, 

an advisor must acknowledge every factor that may be making for a difficult transition, 

whether it be social, income, parental or other factors (Liu & Liu, 1999). At every stage as the 

student moves through college, he or she must change ―the patterns of interaction between the 

individual and his or her environment‖ (Liu & Liu, p. 538).  

The first year experience for many first generation college students is at the community 

college and community college retention rates are at an all-time low for this group of students.  

According to (Crawford, 2000), approximately 40% of freshmen student-athletes enrolled 

within four-year colleges will never complete to earn degrees. Less than half of first-year 

general community college students will return for their second year, and only about 20% will 

eventually earn associate degrees, while less than 10% are likely to reenroll to earn a bachelor‘s 

degree. Involuntary departure (i.e., academic suspension or athletic ineligibility) comprises 

approximately 15% of all college dropouts, while voluntary departures comprise the remaining 

85% of the student dropout rate (Drew, 1990, Pascarella & Ternzini, 2005). Overall, over 1.5 
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million students of the 2.4 million who entered higher education for the first time were 

projected to leave their first institution without a degree. Many will leave higher education 

altogether without completing either a two- or four-year degree program (Pascarella & 

Ternzini, 2005). Analyzing the problem of dropping out, Pascarella & Ternzini argue that a 

student fails to integrate into a college community as they are steered by counselors.  

The first year students are experiencing incongruence or isolation during their first 

college year. Incongruence is the ―lack of institutional fit‖ and it refers to ―that state where the 

individual perceives themselves as being substantially at odds with the institution‖ (Hyatt, R., 

2003, p. 6). When a student experiences such incongruence, he may begin to construe the goal 

of integration as not desirable, and simply widen the gap between themselves and the school. 

In the case of isolation, however, the student may simply fail to make ―sufficient interactions 

whereby integration may be achieved‖ (Hyatt, R.,p. 6). In this case, the student may end up 

finding himself isolated from the life of the institution on a daily basis—a condition that 

strongly contributes to dropping out.  

Lufi (2003) noted from these two aspects of failure and integration, a host of more 

specific failings are noted. Tinto found, in particular, that it does not take much to integrate a 

student into college life, and that, in fact, ―the most consistent finding has been that positive 

interaction with (one) faculty member has a direct bearing on whether students persist to earn a 

degree‖ (Lufi, 2003, p. 1). Tinto has also stressed the importance of beginning at the beginning, 

as studies have shown that the student‘s ―first semester GPA was the best predictor of 

persistence‖ especially in junior or community college life (Lufi, 2003, p. 1). Another factor 

derived from Tinto‘s model is that institutional commitment by the student is an important 

antidote to either incongruence or isolation. Institutional commitment consists of ―the student‘s 
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desire to attend a particular institution and obtain a degree from a particular institution‖ (Hyatt, 

2002, p. 5). A high degree of institutional commitment in a student has been shown to 

―increase the likelihood of the student interacting socially with peers, others students, staff and 

faculty‖ (Hyatt, 2002p. 6). A circle is thus generated, as increased social integration in turn 

leads to still more institutional commitment (Hyatt L. , 2002).  

These aspects of Tinto‘s models have come into regular use in the study of the success 

rates of student-athletes (Cox, 2003; Hamilton, 2004; Harrison & Lawrence, 2004; Hyatt, 

2003). Consider the issue of institutional commitment: as many student-athletes are recruited 

by schools on the basis of the reputation of their teams, researchers warn that just because a 

student-athlete is committed to the team does not mean that he or she is committed to the 

institution. By all appearances, the student-athletes ―would appear to be very committed to the 

institution‖ (Hyatt, R.,2003, p. 5), but whether or not the commitment of the athlete to the team 

carries over to the institution in Tinto‘s sense remains a prickly question (Hyatt, R., 2003). This 

problem is even further exacerbated in the case of community college student-athletes, who, 

more often than not, seek admission to a higher-ranking or more publicized sports program, 

only having to settle for the lower status of competing on the community college level. In such 

a situation where the student-athlete is not even happy where he or she is playing their sport, 

institutional commitment is a serious problem (Hyatt, R.,2003). As such, a study by Sedlacek 

found that, especially with African-American student-athletes, the ―identification with the 

institution correlates highly with retention‖ (Hyatt, R., p. 5). This may be explained by the fact 

that the reputation of the school transcends even athletics and, thus, commitment to the team 

becomes commitment to the institution. As positive as these findings sound, however, it is 

apparently only in the most prestigious Division 1 programs and schools that this 
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transcendence of commitment to the institution occurs. As Sedlacek‘s study found that when 

the student-athlete ―perceives the institution image or reputation to be inferior, he may be 

reluctant to commit‖ (Hyatt, R.,p. 5). This problem is especially troublesome if the student-

athlete, as indicated above, continues to compete in college sports when he ―was not recruited 

by the school of his ambitions and settled for a school in a lower division or a lesser known 

reputation‖ – most often a community college program (Hyatt, R., p. 5).  

Astin‘s theory of student involvement is a variation on Tinto‘s, and argues that ―the 

amount of physical and psychological energy that the student devotes to the academic 

experience directly impacts the student‘s likelihood of graduation‖ (Schroeder, 2000, p. 1). 

Astin‘s theory provided the foundation of a whole area of concern with regard to student-

athletes, namely, that they must balance academics and athletics, and as a result of pressure to 

devote too much time to sport, have too little time for academics, leading to lower academic 

success rates (Schroeder, 2000). Moreover, a study of student-athletes in different divisions, 

Division 1 (those designated by the NCAA as major collegiate athletic powers, with larger 

budgets, more elaborate facilities, and higher numbers of athletic scholarships) and Division 3 

(in which schools compete in athletics as a non-revenue making, extracurricular activity for 

students; hence, they may not offer athletic scholarships, and they may not use endowments or 

funds whose primary purpose is to benefit their athletic programs), found that where Division 1 

student-athletes may experience what Astin has criticized as ―excessive involvement,‖ Division 

3 athletes at elite schools devoted to academics do not have lower academic goals than students 

in general, and are committed to the institution, as evidenced by friendships, relationships with 

faculty and extracurricular activities other than sports (Schroeder, p. 9). Comprised within 

Tinto‘s theory of institutional commitment, the imbalances detected by the application of 
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Astin‘s model indicate that student-athletes, therefore, must struggle in order to maintain 

athletic and institutional commitment (Hyatt, R., 2003). 

While Tinto‘s model has become the foundation of much research on college retention, 

and especially on student-athlete retention, some researchers have criticized the model for 

being too positivist. Most of the criticism reported has come from interactionist researchers 

who believe that ―an individual acts towards events in terms of the meaning those events have 

for them‖ (Brunsden, 2000, p. 301).. These meanings arise, not from institutions, but from 

―their interactions with other people‖ (Brunsden, 2000, p. 301). As a result of this argument, 

interactionists believe that Tinto‘s model makes too many assumptions about ―how students 

reach dropout decisions, without ever consulting any students as to whether these assumptions 

hold true‖ (Brunsden, 2000, p. 301). The assumptions Tinto makes about the value of 

integration may be at odds in particular with the viewpoints and motivations of minority 

students, or students facing other socioeconomic issues which preclude full experience of 

integration, or even viewing incongruence or isolation in such a negative (as opposed to the 

way it is) way. As a result, the literature is beginning to find that there are limitations to Tinto‘s 

model as it applies to minority and diverse populations of students. As diverse student bodies 

are the bread and butter of community colleges, the applicability of the Tinto-inspired literature 

to community colleges must also be carefully discriminated. An important development in the 

study of the student-athlete population is that more and more researchers are beginning to look 

carefully at the experience of this population and have determined that the student-athlete ―fits 

the definition of non-traditional and special needs students‖ (Hyatt, 2003, p. 3). More attention 

is being paid to the ―atypical‖ nature of the experience of student-athletes of college life, and 

acknowledgement is being made of the fact that student-athletes ―lead stressful lives, have 
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unique and time-consuming demands placed upon them, and often face stereotyping and 

discrimination on campus and in the classroom‖ (Hyatt, p. 2). As a result of this direction in the 

literature, the student-athlete population is increasingly being studied as distinct from the 

college student population in general. Likewise, the special problems related to success and 

retention of student-athletes is being differentiated from the overall problem of retention for the 

traditional (or average) college student, yet the research is limited for community college 

athletes.  

The Community College Student 

The documentation of social class differences in students' college choice processes, 

college attendance rates, and the types of college they attend, is replete with evidence showing 

that students are less likely to attend college and more likely to attend a less selective 

institution when they do enroll in college than are more advantaged students (Choy & Bobbit, 

2000; Curtin, Ingels, Wu, & Heuer, 2002; Gall, Gall, & Borg, 2008). The fact that low income 

students disproportionately attend less selective colleges has long-term consequences, as these 

institutions have lower graduation rates and graduate school attendance rates than more 

selective colleges (Adelman, 2002).   Multiple reasons attribute to the   differences that occur 

prior to students' applying for and enrolling in college, including familial considerations, 

organizational obstacles, and individual agency. 

Community College builds hopes for disadvantaged 

According to Perna and Titus (2005) students disproportionately attend less selective 

public institutions, especially community colleges. Community colleges attract low-socio-
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economic students, both those aspiring to terminal associate degrees and those aspiring to 

transfer to four-year institutions (Perna &Titus, 2005) (Arnold, 2001).  Yet attendance at 

community colleges has been found to have a negative impact on persistence and attainment 

(Pascarella & Ternzini, 2005) often through the "cooling out" function in which counselors 

steer students toward vocational programs and quick placement in the occupational structure 

(Elkins, Braxton, & James, 2005). Transfer rates at community college are also associated with 

socioeconomic status, and community colleges that have high proportions of high-SES 

students also have high transfer rates (Choy & Bobbit, 2000) and socioeconomic status 

significantly predicts the likelihood that students will transfer (Collins, 2005). Perna and Titus 

(2005) believe community colleges' curricula, management systems, and disciplinary 

procedures reinforce movement into the lower strata of the occupational hierarchy, limiting 

student attainment.  

             Cook and King (2004) found that: 

. . . the structure of colleges and universities attended by low socio-economic 

students direct them toward lower positions in the occupational structure and away 

from graduate school attendance by discouraging independent students attend, 

particularly lower selectivity state universities, focus on vocational education 

rather than the liberal arts education they were originally entrusted to provide 

(p.42).  

Thus community college faced with the transition dilemma are not only pulled by the 

financial gains but are also pushed out the structure of colleges for them to work. 
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Student-athletes and their unique problems   

Only in the last decade has the literature on college student attrition begun to view the 

student-athlete as a member of a special student population (Carodine & Almond, et al., 2001; 

Clark, 2002; Ferris & Finster, et al., 2004; Hildebrand & Johnson, et al., 2001; Reimer & Beal, 

et al., 1999; Ryska, 2005; Schroeder, 2001). More commonly, discussion of the student-athlete 

is surrounded by ―countless myths‖ (Clark, 2002, p. 1), as people believe that student-athletes 

have everything paid for, and receive preferential treatment from faculty and administration 

alike, in order to keep them performing well on the court or field (Clark, 2002). One critic of 

the climate of college athletics today even termed college athletes ―circus performers‖ with an 

―insatiable appetite for winning, and receiving inadequate guidance and education‖ (Clark, p. 

1). As will be shown, however, in the context of a revised perspective on the difficulties facing 

the life of the student-athlete, these very stereotypes and myths have a negative impact on the 

student-athlete and his or her ability to integrate into and commit to institutional college life. 

Overall, however, the literature on the student-athlete has shifted to the viewpoint that the 

student-athlete population is a distinct, special population of students, to be differentiated from 

the general student body, and that they lead ―stressful lives influenced by the unique demands 

of their lifestyles‖ (Clark, p. 1).  

The shift of the focus of the literature is doubly important in that it has provided the 

basis for colleges and universities to begin to develop programming and services that provide 

real support to student-athletes. These programs are informed by the new focus on the social 

aspect of the student-athlete‘s life, going beyond mere academic assistance to help the student 

with every manner of problem he or she may be experiencing on campus (Riemer & Beal, et 
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al., 1999). Moreover, studies and programs now routinely take into consideration 

socioeconomic and demographic data with regard to the graduate rates of student-athletes.  

Finally, in addition to helping student-athletes navigate the difficulties of the 

experience of college, additional programs have focused on phases of progress and thus 

developed career development and transition programs that will help college student-athletes 

move past sports, when that time comes (as it does to all but 2% of the student-athlete 

population) (Kornspan, 2001). The focus on career development for student-athletes derives 

from a growing awareness of the gap between appearance and reality in college sports: just as 

many of the myths and stereotypes of student-athletes derive from the coverage of sport in the 

press, so too student-athletes often ―buy into‖ the mythos of the athlete and thus fail to plan for 

optional careers, or concern themselves with long-term goals beyond the immediate experience 

of the sports life (Valentine & Taub, 1999, Daniel, Evans, & Scott, 2001). 

Contributing to this skewering of perspective are the difficulties which student-athletes 

face in finding a balance between their athletic and academic life, their athletic and social life, 

and, when it begins to come to an end, the difficulties they experience in facing up to the 

―termination of sport involvement‖ (Valentine & Taub, p. 164). As a result of the initial 

research conducted by Tinto, Astin and noted others, researchers have begun to explore the 

student-athlete in the community college context as well, informed by both the overall 

literature on the student-athlete and studies on the differentiation of their experience due to 

level of play (Riemer & Beal, et al., 1999). Just as the student-athlete has been acknowledged 

as a special population within the college student population in general, so too the community 

college student-athlete is seen to have special problems unique to their position within a 

program at these institutions.  
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The Student-Athlete 

The study of the college experience of the student-athlete continues to be coaxed to 

action by studies which repeatedly generate graduation rate statistics. Recently, in a study 

entitled ―Keeping score where it counts,‖ it was found that the graduation rate for NCAA men 

and women basketball players participating in the Division I championship tournament was 

only 51% for white male participants, and 38% for African-American participants (Institute for 

Diversity and Ethics in Sport, 2005). This finding confirms that a racial gap in graduation rates 

among student-athletes persists. However, most significant was the finding that 45 of the 328 

Division I teams in the tournament had not graduated a single African-American basketball 

player in the past six years (Institute for Diversity and Ethics in Sport, 2005). This was true, 

even though ―50% of male Division I athletes are Black‖ (Institute for Diversity and Ethics in 

Sport, 2005, p. 1).  

While the gap in graduation rates was found to be smaller for women athletes, it is 

perhaps understandable that, spokespersons for the African-American community such as Rev. 

Jesse Jackson declared that ―these numbers are criminal in their implications‖ and that these 

schools ―must not be in a position to exploit these youth without repercussions‖ (Institute for 

Diversity and Ethics in Sport, 2005, p. 1). However, these statistics appear to run counter to 

other statistical trends.  

Some progress has been shown in graduation rates since the passage of the Student 

Right to Know Campus Security Act of 1990, which mandated that colleges make public 

graduation rates on a regular basis (Peitier & Laden, 1999). As a result of disclosure,   
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apparently,  graduation rates of student-athletes are on the rise. Indeed, Peiter and Laden (1999) 

found that 57% of athletes who received scholarships to attend colleges had graduated after six 

years, a statistic which is ―6% higher than before Proposition 48 and is 1% higher than the 

(graduation) rate for all students‖ (p. 237).  In examining these numbers, it has been found that 

―African-American athletes graduate at a much higher rate than all African-American students‖ 

(p. 237). While 54% of African-American female college athletes graduate, for example, only 

41% of African-American female college students in general graduate. Moreover, 43% of 

African-American male student-athletes graduate, compared to 33% for all African-American 

college students (Peitier & Laden, 1999Another study by Rishe (2003) comparing the 

graduation rates of student-athletes versus all students, found that 58% of student-athletes 

graduate, while only 54% of all students graduate.  Again, these numbers are still better, 

relatively speaking, for African-American student-athletes, as ―black athletes have lower 

graduation rates than white athletes in absolute terms, black athletes realize a greater 

improvement compared to black undergraduates than white athletes realize in comparison to 

white undergraduates‖ (p. 4). While ―many observers may be shocked to find that athletes have 

higher graduation rates than all other students, it is not surprising‖ (p. 5), as student-athletes 

increasingly are supported by programs that assist them in ways that are unavailable to the 

general student population.  

The insularity of the ―culture‖ created by athletic departments at colleges, amounting at 

times to a subculture within the college, has been shown to negatively impact African-

American student-athletes. In order to model the experience of African-American student-

athletes in college, researchers have employed both Tinto, and later, Astin‘s integration theory, 

as well a role identity theory, and critical race theory (Harrison & Lawrence, 2003). Integration 
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theory argues that if a student does not become integrated into the college context, he or she is 

far more likely to fail. In studies of the integration rate of ethnic students on a college campus it 

was found that race is a factor in retention, but ―race, in and of itself, is not a definite factor‖ 

(Liu & Liu, 1999, p. 541).  

Race is a factor if it impedes upon the ability of students to establish relationships with 

faculty and others, but it is not the only factor (Liu & Liu, 1999). Role identity theory was 

developed by Snyder and argues that one‘s role identity is ―one‘s imaginative view of (oneself) 

as one like to think of (oneself)‖ (Harrison & Lawrence, 2003, p. 377). Further, Harrison and 

Lawrence (2003) found that if an African-American student-athlete begins to develop role 

identity based on the values of a sports subculture that values only sports, ―but places less 

emphasis or perhaps stigmatizes the student role‖ (p. 377), then the African-American student-

athlete may withdraw into sports culture. Studies have shown that the extent to which a 

student-athlete develops a role identity based on the values of the sports subculture alone may 

have much to do with how much attention he or she garners from participation, and even, in 

one study, by how much time he or she spends on the field (Aries & McCarthy, et al., 2004). 

This may vary according to sport (football and basketball players, both highly commercialized 

sports, reported reading fewer books than other groups of student-athletes) or to division, with 

one study showing that student-athletes is lesser divisions being more open to academics (Aries 

& McCarthy, et al., 2004).  

Finally, there is considerable evidence that graduation rates differ from Division 1 to 

Division 3, or from large sports-oriented universities to small elite colleges (Aries & 

McCarthy, et al., 2004). One study of student-athletes in an elite college found that, most likely 

because of the overall academic focus of the college along with the limited expectation of the 
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student-athletes that they would be going on to professional sports, student-athletes were found 

to be as committed to their studies, institution and social community (Aries & McCarthy, et al., 

2004). The results of this study indicate that as the student-athlete develops a strong 

commitment to sports (as opposed to anything else), their verbal and math SAT scores begin to 

drop and graduation rates lessen, compared to students in general (Aries & McCarthy, et al., 

2004).  

In general, however, many researchers believe that ―all college athletes are 

academically underperforming‖ and blame this fact on open admissions policies which offer 

sports scholarships to student-athletes who are otherwise unqualified or under-prepared for 

college life (Ferris & Finster, et al., 2004, p. 567). There is a long tradition of offering sports 

scholarships to academically unqualified students, and many see this problem only growing 

worse. Some question the validity of all graduation rate statistics of student-athletes since the 

statistics do not include a large part of the student-athlete population and non-scholarship or 

walk-on athletes, which ―routinely comprise nearly half of all athletes‖ (Ferris & Finster, et al., 

2004, p. 568).  At the University of Wisconsin, for example, ―50% of freshman athletes and 

44% of all athletes were walk-ons‖ (Ferris & Finster, et al., p. 568). Moreover, graduation rate 

statistics often conceal certain practices which undermine their own validity, including 

―athletes to coast to degrees on a wave of C‘s in gut courses‖ whose relatively lackluster 

academic performance, nonetheless, ―appears as successful outcomes in this measure‖ (Ferris 

& Finster, et al, p. 569). At the same time, those dedicated athletes who risk more by taking on 

challenging programs, and then fail to measure up, count as failures. Thus, too many 

researchers simply fail to understand what graduation rate statistics measure, or the intricacies 

of the system not measured or falsely measured by the statistic. Finally, federally-mandated 
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graduate rate statistics do not take into account differences between universities, the diversity 

of students, or the levels of play. Discontent with statistics has thus fueled the development of 

the literature in the direction of studying the experience of student-athletes, and providing ways 

to help diverse student-athletes negotiate the challenges of college life at any and every level.  

Most researchers have moved away from reliance on statistics, when examining the 

problem of student-athletes, towards studying the lives of student-athletes themselves. 

Sedlacek and others have argued that, in order to do this effectively, student-athletes must be 

―conceptualized as nontraditional students‖ (Peitier & Laden, 1999, p. 236). The basis of this 

designation is founded on the acknowledgement that student-athletes, unlike traditional 

students, have two unique problems.  As members of a team and of a strong sports culture, 

there is a temptation to spend all one‘s time in that world, and directly assimilate in the world 

of the athlete.  As a result there is the detriment of failing to connect with the academic side of 

collegiate life.  Additionally, student-athletes must struggle to find a way to balance athletics 

and academics. Comparatively, the struggle of the student-athlete to achieve balance in his or 

her life is complicated by the presence of ―prejudice and discrimination much like groups 

thought of as minority culture‖ (Peitier & Laden, 1999, p. 236), and actual discrimination, if 

the student-athletes, as is so often the case, are African-American students on predominantly 

white campuses.  

Acknowledging these substantial differences, Turner (1998) argues, that it will help 

counselors and educators ―be honest about the issue of the student-athlete‖ (p. 1). That is, if 

colleges offer special help and expect special results from student-athletes, it only follows that 

they also acknowledge the special needs of student-athletes (Turner, 1998). The literature on 

the student-athlete as nontraditional student is dominated by the problem of balancing athletic 
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and academic demands. As a result of the multiple demands placed on student-athletes, they 

live college life under ―significant time constraints‖ (Valentine & Taub, 1999, p. 166).  

The ―adjustment to competing demands‖ itself takes certain organizational and 

managerial skills that many student-athletes, normally so focused on sport alone, do not have. 

Faced with such demands, many student-athletes may begin to falter, and, as highly motivated 

persons in terms of sport, begin to experience anxiety at their failure to manage the demands. 

Along these lines, then, studies show that it is not simply a matter of getting student-athletes to 

achieve better grades, but helping them with the non-cognitive variables that may impede them 

in achieving a workable balance between athletics and academics (Killeya, 2001).  

Indeed, studies have found that the one factor that predicted improved GPA for both 

white and African-American student-athletes was self-esteem (Killeya, 2001). Killeya (2002) 

also found that for African-American student-athletes ―positive role elaboration‖ was a 

deciding factor in leading to improved GPAs (p. 1). Killeya‘s study also examined additional 

non-cognitive factors leading to student failure, including personal self-concept, trait anxiety, 

and social support, and found that all ―are related to the adjustment and academic success of 

student-athletes‖ (p. 1).  

The focus on non-cognitive aspects of the failure of the student-athlete to balance 

athletics and academics does not, however, signify a return to psychology and blaming failure 

on the personal characteristics of the student-athlete. Numerous institutional factors continue to 

contribute to the difficulties student-athletes face in balancing athletics and academics. The 

admission process itself continues to often position student-athletes for failure. The ―prevailing 

assumption is that athletes are admitted into…institutions with academic credentials that are 

lower than the general student body in hopes of producing winning teams‖ (Ferris & Finster, et 
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al., 2004, p. 570). While it may be true that colleges have practiced recruitment-type 

admissions of this kind, it is more accurate to say that colleges most often seek ―the bifurcated 

goal of athletic and academic excellence‖ (Ferris & Finster, et al., p. 570). In truth, many 

schools make use of a positive athletic program, not simply to have a winning team, but to 

―attract prestige, students and revenue‖ to the school (Ferris & Finster, et al., p. 570). 

Nonetheless, it remains true that, in order to meet this need, many student-athletes are 

―admitted to select Division I universities with academic qualifications that fall short of those 

among their student cohorts‖ (Ferris & Finster, et al., p. 569). According to Thomas Kane, this 

kind of admissions process may create from the start a lack of ―fit‖ between the student-athlete 

and the school, as the student-athlete may simply be unprepared to meet the academic rigor of 

the institution (Ferris & Finster, et al., 2004). Moreover, the problem of lack of ―fit‖ persists 

and grows wider as the colleges often continue to find ways to carry the student-athlete along, 

without ―providing genuine educational opportunities‖ (Ferris & Finster, et al., p. 565). While 

some critics sharply attack the accommodations made to student-athletes as they move through 

college as ―evidence of a corrupted system that threatens the academic integrity of higher 

education‖ (Ferris & Finster, et al., p. 565), others choose to examine the process itself, and 

find ways to reform it.  

For example, studies have shown that most student-athletes have a college experience 

marked by ―relative homogeneity‖ (Ferris & Finster, et al., 2004, p.  568). Student-athletes 

generally have academic credentials that lie in the middle of the grading spectrum, and are  

from admissions on, ―underrepresented at the top and the bottom of the student distribution‖ 

(Ferris & Finster, et al., p. 568). NCAA standards of eligibility may be a factor by the overall 

academic tradeoff that is made at admissions. But, after admissions, the ―pervasive athletic 
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culture‖ of the college, if its athletic culture is predominant (a point of differentiation between 

Division I schools and community colleges), has the overall effect of ―underwriting athlete 

academic success,‖ though at a limited level (Ferris & Finster, et al., p. 568). A student-athlete 

normally first connects with a college through its athletic department. The student-athlete is 

required to maintain a 2.0 average and to take courses that represent progress toward a degree, 

according to relatively new NCAA standards. Athletic departments have ―developed highly 

sophisticated academic support services for their athletes‖ to ensure that their athletes meet 

these standards (Ferris & Finster, et al., p. 568).  

While oversight of student-athlete academics by the athletic department is fine, this 

practice often is reduced to a process called on campus ―majoring in eligibility‖ and African-

American student-athletes especially have expressed the concern that ―as long as they are 

eligible to play, everything is fine‖ and otherwise ―no one really cares about their academic 

experiences‖ (Turner, 1998, p. 1). As Turner (1998) determined, eligibility requirements often 

interfere with developing a taste for academics as, in order to meet the requirements, student-

athletes are often channeled into courses and majors ―they don‘t really care about‖ resulting in 

the fact that ―too many athletes don‘t take their classes seriously and no one demands 

otherwise‖ (p. 1).  

A more serious outcome of the oversight of the athletic as opposed to the academic 

culture of the college in student-athletes‘ lives is that they ultimately fail to integrate into the 

life of the college. Tinto (1993) asserted that the single-most crucial factor in determining 

whether or not a student will succeed is if he or she was able to become integrated into the 

culture of the school (Hyatt, 2003). African-American student-athletes in particular report that 

they are self-conscious with regard to their inadequate academic skills and thus become 
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unwilling to participate in academic culture (Hyatt, 2003). However, when the athletic 

department works to direct them toward courses that serve only to maintain their eligibility 

then that may only exacerbate the problem (Hyatt, 2003).  

 At the same time, some researchers argue that it is naive to think that all student-

athletes are  as interested in academics as other students. Data has revealed that many student-

athletes, especially African-American athletes, do not name academics as the primary reason 

for attending college (Hyatt, 2003). Most report that if they had not been granted a scholarship, 

they would not be attending the college where they are enrolled (Hyatt, 2003). The reason why 

so many African-American student-athletes place sports over academics is that 44% of them 

believe that they can move on into professional sports, as opposed to only 20% of white 

athletes expecting to pursue sports as a career. This statistic reveals both that a certain type of 

student-athlete is more committed to athletics, and that these student-athletes may be overly 

involved in a culture that will not support them in the end.  Faced with a statistic that less than 

2% of student-athletes at the college level ever go on to achieve a career in professional sports, 

the statistic that 44% of African-American student-athletes expect as much, presents educators 

with the problem of closing a gap between perception and reality that has yawned quite wide 

(Hyatt, 2003). 

Athletic departments often only exacerbate the isolation of high commitment 

 student-athletes by putting too much pressure on the athletes, or demanding more and more of 

their time in sports. While in the past maintaining oversight of the student-athletes‘ academic 

progress has been left to the athletic departments, too many of these departments (see above) 

have been implicated in the charge of having their student-athletes simply ―major in 

eligibility.‖ As a result, more colleges have asked their academic counseling support system to 
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liaison with athletic departments through the creation of task forces or special groups of faculty 

and develop policy that will counteract the single-minded interest of the athletic department. 

Counselors must also serve as watchdogs to ensure that athletic departments do not twist rules 

in the interest of eligibility or winning. For example, concerned that athletics was taking up 

more and more student time, the NCAA created a new policy stating that ―athletes may spend 

no more than 20 hours per week in the sport during its season‖ (Fletcher & Benshoff, et al., 

2003, p. 423). However, many coaches circumvented the rule by holding what they termed 

―voluntary practices‖ which would not count toward the 20-hour limit imposed by the NCAA. 

Most athletes understood only too well that ―voluntary‖ is precisely what these extra practices 

were not, and thus continued to succumb to the demands of sports at the expense of academics 

(Fletcher & Benshoff, et al., p. 423).  

The final ―straw‖ in the overall theory that student-athletes have been bottled up in 

sports culture on campus is critical race theory. This theory argues that racism is an ordinary 

part of everyday life in American society, that the dominant culture constructs its own reality 

with its own self-interest in mind, and that white elites ―tolerate and encourage racial progress 

for minorities only if doing so also promotes white self-interest‖ (Harrison & Lawrence, 2003, 

p. 377). According to Harrison and Lawrence (2003), predominantly white colleges promote 

African-American participation in sports on a rhetorical level that creates an appearance of 

progress, when, in fact, these same student-athletes are being discriminated against by the very 

manner in which athletic departments ―use‖ them. While race is a key point to illustrate the 

demography of some research participants, race is implicitly used for the purposes of this study 

as the literature illustrates race when describing student-athletes. 
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Within the vice of this triple construct—where the racism of the institution distorts 

student-athlete role identity and inhibits true integration on campus—student-athletes are prey 

to still more deleterious side effects of the shelter athletic departments ostensibly provide them 

(Pendergrass & Hansen, et al., 2003). Many schools, in addition to offering student-athletes 

perks, often shelter them from the routine problems of everyday life in order to maintain their 

athletes‘ focus on sport. Thus, they often take it upon themselves to manage student-athlete 

schedules, monitor their academic records, and ―ensuring academic eligibility so that achieving 

athletic goals can be a top priority‖ (Pendergrass & Hansen, et al., 2003, p. 212). This practice 

is deplored by counselors as it is believed such sheltering behavior will prevent student-athletes 

from ―developing other aspects of their identities‖ at a time in life when developing the self‘s 

independence is of crucial importance (Pendergrass & Hansen, et al., p. 212). Moreover, over-

involvement in teams may also obstruct broader integration into college.  

Studies have also examined the ability of student-athletes to socialize, based on their 

participation in either interactive or coactive teams (a coactive team would be a track event, for 

example, where the athlete performs individually, but wins or loses based on the overall team 

performance) (Fletcher & Benshoff, et al., 2003). The studies have shown that student-athletes 

often develop a collective identity with team members, creating personal interdependence that 

prevents them from venturing outside the team ((Fletcher & Benshoff, et al., 2003). Moreover, 

while the subculture of the team may ―provide adequate social gratification‖ the fact that the 

group as a whole has little involvement in academics contributes to a gap between the two 

cultures (Hyatt, 2003, p. 7). Pascarella and Terenzini studied the patterns of social interactions 

of student-athletes and found that ―the depth and frequency of interactions the student has with 

other members of the campus community, the more likely he is to persist‖ (Hyatt, p. 7).  
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In terms of transition decision making to drop out (not directly related to student-

athletes), broad social integration as a significant factor of integration was found to be ―the 

single more important variable associated with the student‘s decision to leave college‖ (Hyatt, 

p. 7). Thus, counselors must take the unpopular stand that it is in fact academically unwise for 

a student-athlete to spend all of his or her social time with team members. An added negative 

impact of spending too much time within team culture is that the student-athlete is more likely 

to become identified with a role within that culture, from ―scapegoat‖ to ―informal leader.‖ 

Within the team, if there develops a discrepancy between expected, perceived and enacted role, 

according to role discrepancy theory, then this an ―negatively affect an athlete‘s performance 

and performance satisfaction‖ (Fletcher & Benshoff, et al., 2003, p. 39). Clearly, as well, if a 

student-athlete internalizes a role within the team context, any discrepancy experienced outside 

the team context can exacerbate the feeling of lack of integration on campus (Fletcher & 

Benshoff, et al., 2003). The general term used to describe the problem resulting from all of 

these tendencies is ―role engulfment‖ and the ―all-encompassing involvement and focus on 

athletics‖ has been shown in studies to lead to ―narrowing of educational aspiration and goal 

commitment‖ (Hyatt, p. 8).  

 Viewed from the academic side, Astin‘s theory of student involvement exposes  

problems in the student-athlete role. Student involvement is ―the amount of physical and 

psychological energy that the student devotes to the academic experience, how devoted or 

committed the student is towards academics‖ (Hyatt, 2003, p. 7). Considering all of the above 

forces working against college student-athletes, unsurprisingly, studies of student involvement 

levels in student-athletes and African-American student-athletes reveal progressively lessened 

involvement (Hyatt, 2003).  
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Studies have shown that athletes experience the failure of integration on a  

more literal, and imposing manner (Cox, 2003; Hamilton, 2004; Harrison & Lawrence, 2004; 

Hyatt, 2005; Killeya, 2001). For one thing, studies have shown that high commitment student-

athletes who participate in high profile sports routinely exhibit fewer cognitive skills, and 

experience problems of integration far more often than student-athletes who participate in less-

publicized sports, or in sports in lower divisions (Aries & McCarthy, et al., 2004). Many more 

African-American student-athletes are likely to be participating, at any given time, in high 

profile sports, meaning that the difficulties faced by high commitment athletics falls more 

directly on this group of student-athletes. Second, Killeya (2001) found that when faced with 

all manner of isolation or lack of integration on campuses, African-American student-athletes 

come to view the team as an ―organized club‖ with a ―sense of community‖ which acts as a 

replacement for the college as a whole (p. 2). Especially if the African-American student-

athlete is positively valued in the club, and negatively evaluated out in the college at large, ―it 

is likely that he will deemphasize the student role in favor of the athlete role‖ (p. 2).  

This imbalance may also vary by sport, as Killeya (2001) showed that ―football 

student-athletes are likely to devote more than twice as much time to athletic requirements than 

to academic requirements‖ (p. 2). Also, the overall coverage of collegiate sports by the culture 

at large primarily emphasizes the prowess of the African-American athlete. In most magazines, 

there are ―page after page of black athletes…rich, superrich, bald, superbald-headed‖ (Harrison 

& Lawrence, 2003, p. 374). Within the context of sports culture, and given all of the constraints 

outside of the circle of the team, African-American student-athletes are more likely to buy into 

this ―visceral overflow‖ (p. 374) and believe that they can succeed and go on to become 

millionaire professional athletes. Blinded by the potential prize in this media culture, African-
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American student-athletes in particular may become ―oblivious to the reality that only 1.6% of 

college student-athletes will move on to the next level of professional sports‖ (p. 374). In fact, 

the reality is that ―intercollegiate athletic experience will finalize most student-athlete‘s 

competitive sports careers‖ (p. 374).  

The degree to which the role of the sports hero can come to dominate the  

very mindset of the student-athlete is exemplified in a recent finding indicating that 

both white and black college athletes, when surveyed about racism, expressed the belief that 

―discrimination is no longer a problem‖ (Cox & Matthews, et al., 2003, p. 1). This finding, 

which ―bucks more than 70 years of social science trends relating to racial perceptions of 

discrimination‖ (p. 1), is attributed to the fact that student-athletes within the ethos of 

teamwork are ―socialized to believe that race does not matter on the playing field‖ but also that 

―athletes enjoy a special status that many times separates….then from their racial and ethnic 

groups‖ (p. 1). Finally, the role of the athlete ―may supersede their racial identity because 

athletic teams train, travel, compete and win and lose together, which can lead to reduced 

feelings of racial distinctiveness and downplaying of racial division‖ (p. 1). This finding, an 

extreme expression of how dominant sports culture can become, is even more surprising given 

the fact that repeated studies show that African-American student-athletes continue to 

experience discrimination on campus. 

At present, studies indicate that while some African-American student-athletes cope 

with limits to integration by withdrawing into the shelter of sports culture, others acculturate to 

the values of the mainstream culture, in order to ―make it‖ in the life of the campus (Harrison 

& Lawrence, 2003, p. 388). Studies have shown that those African-American student-athletes 

who do acculturate the most, end up with more sound career choices and aspirations in the 
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―real world‖ beyond graduation (Harrison & Lawrence, p. 388). A more critical-oriented study, 

however, indicates that it is not acculturation, but the awareness of racism, that more 

―consistently predicts persistence‖ (Hyatt, 2003, p. 8). That is, if an African- American student-

athlete in particular is aware of the fact that there is prejudice and discrimination in the 

structure of the life he or she has assumed, the student is more likely to adapt the coping 

mechanism of ―negotiating the dualism, the dualism of being an African-American student and 

being a student-athlete‖ (Hyatt, p. 8). This is especially true when the African-American 

student-athletes begin to attempt to function in the academic side of collegiate life. Studies 

have shown that ―both faculty and students harbored prejudicial and stereotypical attitudes 

toward student-athletes, especially in terms of academic performance‖ (Killeya, 2001, p. 1).  

Studies also show that faculty is routinely less positive about African-American 

student-athletes than regular students, and that regular students often are resentful of the 

perceived privileges that student-athletes are given (Killeya, 2001). Studies have also shown 

that, however positive their intention, most students stereotype African-American student-

athletes and perpetuate society‘s ―infatuation with black athleticism‖ in a way that ―perpetuates 

the negative stereotypes that blacks are physically superior and intellectually inferior to whites‖ 

(Valentine & Taub, 1999, p. 165). Finally, African-American student-athletes especially are ―at 

risk for dumb jock evaluation‖ (Killeya, p. 1). According to a comprehensive case study of 

student-athletes, 52% of African-American student-athletes ―felt it was harder for them to be 

regarded as serious students‖ (Hyatt, 2003, p. 8).  

Given the undoubted presence of prejudicial attitudes, then, researchers are presented 

with yet another explanation for the difficulty of especially African-American student-athletes 

to balance athletics and academics. According to stereotype threat theory, as soon as a member 
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of a minority senses that he or she may be at risk of confirming a negative stereotype of 

themselves or of their group, they withdraw from, or act out against the threat (Killeya, 2001).  

In studies of the performance of African-American students on standardized tests, it 

was found that as soon as the ―stereotype of low ability among members of these groups is 

made salient‖ (Killeya, p. 6), test scores drop. Given that African-American student-athletes 

suffer from ―double jeopardy‖ when attempting to perform well on tests, stereotype threat may 

account for their lower performance. This theory also circles back to enlist non-cognitive 

sources of response to academics as a reason for poor performance, having little to do with 

actual academic ability (Killeya, 2001). The ―concept of stereotype threat may also explain in 

part why minority student-athletes are more anxious about their academic performance in 

college‖ (Killeya, p. 6).  

as Another assumption as it is in this theoretical elucidation of the barriers  

to integration in college placed before African-American student-athletes is that some studies 

have begun to indicate that there may even be implicit cultural biases in the very subculture of 

college athletics itself (Fletcher & Benshoff, et al., 2003). Coakley has used the term race logic 

to describe the ―phenomenon of conceptualizing different expectations regarding athletic 

ability and success for Caucasian and African-American athletes‖ (Fletcher & Benshoff, et al., 

2003, p. 41). This race logic has been played out in the ―expectations for intellectual ability 

applied to sport and position within the sport‖ as well as for whether or not African-Americans 

are given administrative or career opportunities within college sports (Fletcher & Benshoff, et 

al., p. 41). A clear example of this is the slow pace at which African-American athletes were 

developed to the point where they could assume the position of quarterback in college football 

teams: the fact that, in former decades, few African-American student-athletes were advanced 
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to that position is explained by an underlying ―race logic‖ in which supposedly intellectually 

inferior African-American student-athletes were believed to be not qualified to perform on the 

quarterback level. The same race logic has accounted for the slow promotion of African-

Americans through the ranks of coaching, an effect which in turn means that African-American 

student-athletes have few mentors or role models within the sports culture (Fletcher & 

Benshoff, et al., 2003).  

In addition to examining the issue of graduation rates of student-athletes, literature 

concerning the student-athlete also addresses the issue of student success from an additional 

angle, that of career maturity. That is, how well do student-athletes measure up against 

traditional students when it comes to preparing themselves for a career after college.  The 

findings in this subfield of research are especially troubling as they seem to go to the heart of a 

problem in intercollegiate sports. Traditionally, sports were encouraged in school as it was 

believed to be a way to socially integrate students into the culture of the school (Riemer & 

Beal, et al., 1999). Ryska (2003) illustrated that, ironically, just the opposite is now true, on the 

collegiate level. Moreover, sports on the high school and college level was always promoted 

because it was believed that sports participation would contribute to the student-athletes sense 

of self, his or her sense of competence, and their drive and commitment to life goals (Ryska, 

2003). It has always been believed that the ability of athletes to dedicate themselves to goals 

and meet the challenges of sport would ―carry over to other achievement domain, fostering 

adaptive perceptions and behaviors in these areas as well‖ (p. 164).  Added paragraph break- 

paragraph went entire page 

Conversely, studies are now showing, again ironically, that participation in high school 

and collegiate sports is beginning to have a negative impact on ―adolescent self-perception and 



53 

moral development‖ (p. 164). For example, in the field of pediatric sports research, it is still 

held that participation in sport leads to task-oriented skills and competence in other fields. Goal 

perception theory argues that there is an interaction that occurs in sports between one‘s 

motivational orientation and one‘s self-confidence that builds a strong person (Ryska, 2003). 

According to Ryska (2003) self-determination theory also ―provides a motivational 

framework‖ which argues that athletes develop strong internal senses of commitment and goal-

setting (p. 157). However, more often, sports involvement on the high school and collegiate 

level are leading to ego orientation, ―high exclusive identification with sport, and low personal 

autonomy,‖ resulting in ―lower scholastic competence‖ (p. 164).  While participation in sport 

which continues to focus on ―task orientation, behavioral-social identification with sport and 

relative autonomy‖ (Ryska, 2003) does correlate to scholastic competence, it appears that good 

sports values are being driven out of collegiate sports by negative sports values (Ryska, 2003).  

The devolution of sports culture, in terms of adhering to traditional values of building 

character and personal values, is suggested by a number of studies. For example, it has been 

traditionally believed that sports participation protected the athlete from the overconsumption 

of alcohol as being in training or simply being an athlete meant one had values that were at 

odds with substance abuse (Hildebrand & Johnson, et al., 2001). Recent studies however have 

shown that more athletes than non-athletes drink, and in high school as well as college, and that 

―drinking patterns were established before college and did not change upon matriculation to 

college‖ (Hildebrand & Johnson, et al., p. 360). Even more serious, the obsession with success 

in professional sports, when the reality is so few will continue on, has created a dangerous 

situation for student-athletes. Studies have shown that the climate of obsession with 

professional success is so great that ―even those who will never receive significant playing time 
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in college….ignore the stiff competition for the relatively few professional positions that need 

to be filled annually‖ (Pendergrass & Hansen, et al., p. 212). The degree to which student-

athletes have become blinded by the dream of professional success has concerned researchers 

not only because it means that student-athletes generally attend to career issues less than 

traditional students, but because studies are showing that in revealing their career immaturity in 

the career search process student-athletes may be exposed as having had their development 

stunted by overemphasis on sport. It is therefore the supreme irony that, in sports, which 

traditionally was encouraged in order to build character and create a goal-oriented self, it is 

now student-athletes, and especially African-American student-athletes, who ―do not develop 

or make commitments to long-term goals‖ (Hyatt, 2003, p. 4). And the more prestigious the 

sport, such as football and basketball, the fewer ―degree aspirations‖ the student-athletes had ( 

p. 4).  

 

Self-efficacy  and career maturity 

Career maturity is a construct developed by counselors to determine the degree to 

which a student is preparing him- or herself for life beyond college. Career maturity is 

measured by looking at how well the student is able to formulate career plans, move forward 

with those plans, and arrive at some degree of certainty about what one wants to do with one‘s 

life (Hyatt, 2003). Researchers acknowledge that if a student-athlete comes from a family 

wherein he or she is the first student to go to college, or must deal with other socioeconomic-

related barriers to career progress, planning for a career may be stunted. Because it is so 

important not only to graduate students, but see them on into successful careers, researchers 
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have explored career maturity through exploring relationships between a student-athlete‘s 

degree of identification with his or her athlete role, and career self-efficacy, locus of control, 

and other factors (Kornspan, 2001).  

The findings of a study by Kornspan (2001) of 265 student-athletes confirmed that 

many student-athletes do in fact ―possess less mature attitudes toward career-making 

decisions‖ (p. 1). Kornspan‘s findings also indicated that it was not the level of identity with 

the athlete role, but other factors, that contributed to the relative immaturity of student-athletes 

with regard to career goals (Kornspan, 2001). While some studies have found that student-

athletes simply do not have the time to pursue career options, or explore options (Valentine & 

Taub, 1999), the psychosocial model of Chickering has been made use of to form the 

foundation for this area of study. Building on the work of Erikson, Chickering found that 

identity is composed of seven vectors each with a ―directional magnitude‖ that leads to 

maturity. These seven vectors are ―developing competence, managing emotions, moving 

through autonomy toward interdependence, establishing identity, developing purpose and 

developing integrity‖ (p. 165). The first four vectors develop the most in the first two years of 

college, the last three in the final two years of college.  

While there have been criticisms of the applicability of this model to African-American 

student-athletes, the model does provide a gauntlet of tasks that a student must undertake in 

order to achieve career maturity. A study of how these factors measure up against career 

maturity found some relationship between self-efficacy, developing identity, establishing 

emotional independence, and having an internal locus of control, in order for a student to 

rationally engage in and be mature about career choice exploration (Kornspan, 2001). If, for 

example, a student has an external locus of control, then he or she is likely to be indecisive 
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about a career, whereas internal locus of control pointed to a clear choice of career (Kornspan, 

2001).  

Bandura‘s concept of self-efficacy is another of the constructs imported by Chickering, 

and, here too, it is found that if the student-athlete repeatedly receives a message from the 

college at large that ―their academic and intellectual abilities are substandard‖ (Valentine & 

Taub, 1999, p. 167), this will carry over into and inhibit the development of career maturity. 

Studies show that in multiple ways the experience of the student-athlete in college not only 

conspires to inhibit his or her development as a mature person, but doubles their jeopardy by 

then resulting in them graduating with a level of career maturity that may make it impossible 

for them to successfully navigate a career course after sports (Harrison & Lawrence, 2003). In 

short, ―individuals who strongly commit themselves to the athlete role maybe less likely to 

explore other career, education or lifestyle options due to their intensive involvement in sport‖ 

(p. 387). Only when athletes realize that ―their intellectual capacity is longer lasting then their 

physical capabilities‖ and that they must balance sports with other goals, can student-athletes 

develop career maturity (p. 378). While, at present, the possibility of developing such self-

awareness in current college context appears unlikely, the emergence of athletics in the 

community college context may provide a model for a more balanced student athletic life.  

Community college and the student-athlete 

The majority of studies of student-athletes involve student-athletes at  

four-year colleges. At present, there are few studies which focus on any distinctive traits of the 

student-athlete experience in two-year or community colleges (Keim & Strickland, 2004). 

Overall, indeed, ―the role of athletics in community colleges has seldom been researched‖ 
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(Peterman & Matz, 2000, p. 767). However, some studies have begun to emerge, which focus 

directly on the issue of how participation in sports at the community college level impacts the 

success of the student-athlete on the academic level (Peterman & Matz, 2000).  

Currently, the overall picture of athletics in community colleges appears mixed: on the 

one hand, community college sports programs are repeatedly in the news for abuses which 

appear to stem from a desire by coaches or programs to replicate the ills of four-year college 

athletic programs at the community college level; on the other hand, however, studies of 

distinct differences in student-athlete attitudes and success rates between Division I and 

Division III among four year colleges has carried over to suggest that community colleges may 

allow for a more positive student-athlete experience (Broughton & Neyer, 2001; Brown, 1997; 

Fletcher & Benshoff, et al., 2003; Kuo, 2004). If the major reason why Division I student-

athletes especially become over-involved in sport as opposed to academics is the attention paid 

to the programs, then the fact that most students in community colleges are older and already 

have jobs or lives, means that only a few students in community colleges are able to also be 

athletes (Garcia, 1998). However, on the reverse side of the diversity issues as it applies to 

community college life, it is also because of this diversity among the student body that 

community colleges face a struggle in complying with regulations such as Title IX, and 

community college officials must feel their own through the wicket between rule and practice 

(Garcia, 1998).  

As such, results are mixed as to whether or not community college sports programs 

create the same problems for student-athletes as four-year college programs. Student-athletes in 

general tend to have a skewered sense of their actual life skills, due to the limited if positive 

feedback they obtain within sports culture for their athletic abilities (Kornspan, 2001). But, it 



58 

has been suggested by Pascarella and others, that students at community colleges are already 

possibly lowering their academic goals, because they are enrolled in community colleges 

(Kornspan, 2001). Because of this, it is too easy for an athletic program at a community college 

to fall into a syndrome called ―cooling out,‖ in which the community college sports program 

actually ―functions to keep students from minority groups and lower socioeconomic statuses 

from achieving their goal of a bachelor‘s degree‖ (Kornspan, p. 2). The cooling out process 

begins when a student-athlete enters the college with grades that do not qualify him or her for 

admission, and continues when advisors direct the student-athlete towards easy courses that 

will maintain their eligibility alone (Kornspan, 2001).  

All student-athletes in community colleges must take life-planning courses, but what 

often happens is that ―counselors often discourage marginal students from pursuing 

academically challenging careers of interest‖ (Kornspan, 2001, p. 2). If, having pursued a 

course of study that is of little interest to him or her, a student-athlete begins to receive the to-

be-expected bad grades, the counselor may then direct him or her to seek out alternative 

courses, so that they can maintain eligibility. Academic probation may follow, but, even there, 

at the community college level, one can continue to strive to maintain eligibility and thus play 

sports (Kornspan, 2001).   

While this process sounds similar to the overall process of socialization  

within the athletic department that hinders student-athlete integration on the four-year campus, 

in the community college context this path often leads a student-athlete to a state where the 

only reason he or she is on campus is for the sports, with the academics becoming little more 

than a pretext for playing sports (Riemer & Beal, et al., 1999). Especially in the working world 

of the diverse community college student, ―unrealistic dreams of becoming a professional 
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athlete‖ may perpetuate a process whereby the student-athlete stays eligible ―only to participate 

in athletics‖ and thus they are in a position of being cooled out (Kornspan, p. 2). Similarly, as 

in four-year colleges, ―the cooling out function may operate because student-athletes may be at 

a lower level of formulating mature educational and career plans‖ (Kornspan, p. 2). According 

to this scenario, the community college student-athlete is especially vulnerable to the 

deleterious impact of cooling out, should they fail to develop career self-efficacy and career 

maturity (Kornspan, 2001).  

Anecdotal evidence suggests that contributing to the cooling out process on community 

college campuses are a number of abuses of a system which appears to seek to imitate or at 

least partake in the bounty of collegiate athletics. Because many states give community 

colleges money should they attract student-athletes, some, such as Ranger College in Texas, 

have virtually gone into the business of recruiting athletes, violating set limits on the proportion 

of athletes a community college may have in its student body (Community College News, 

2003). At present, almost a third of all students at the college are student-athletes, and for every 

student-athlete the college has received state funding. A side-effect of such blanket recruitment 

is that many of the so-called athletes are not ready for collegiate life, resulting in a veritable 

crime wave on campus (Community College Week, 2003). Another program gave community 

colleges funding should they enroll a higher number of qualified high school graduates. 

However, a study by Fisher (2003) found that the community college was ―puffing up their 

enrollment numbers by signing up large numbers of high school athletes, in sections of courses 

that were college level in name only‖ (p. 17), again abusing an initiative intended to encourage 

high school students to go on to college.  
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Another community college in Kansas gained recognition when its team began to win, 

but subsequently it was determined that the coach had falsified documents regarding high 

school graduations of candidates, ―brought in players with checkered backgrounds‖ 

(Dohrmann, 2005, p. 57), and even embezzled funds from the state, in order to artificially 

support the program. Moreover, while community college student-athletes are generally 

responsible for their own room and board, Pell Grant funds were illegally used to cover these 

expenses (Dohrmann, 2005). Finally, it is requirement of student-athletes on scholarship that 

they engage in some form of work-study program. It was discovered, however, that most of the 

work involved was in name only, leaving other players resentful and wishing they ―got paid for 

some of the stuff they did‖ (Dohrmann, p. 59). In a community college in Arkansas, the athletic 

department attempted to push through a new rule which would allow the college to credit D‘s 

held by transferring student-athletes and give them credit toward meeting eligibility at the 

college, a move voted down by the faculty and deemed a ―slap in the face to faculty‖ (Fogg, 

2003, p. A17). The football team at Iowa Central community College had to forfeit several 

games after it was determined that there was fraud on several student transcripts (Suggs, 2001). 

In California, the use of scholarships for male students has caused an outbreak of lawsuits by 

female athletes that Title IX laws are being broken in such preferential treatment (Garcia, 

1998). And when the graduation rate of African-American athletes at leading Iowa colleges 

dropped, the decline was blamed on a fault in the reporting system, whereby athletes who 

transferred out, even if in good academic standing, were still ―counted against a school‘s 

graduation rate‖ (Associated Press, 2004, p. 18). Overall, then, the anecdotal literature appears 

to support the idea that community college sports, struggling to gain parity with NCAA-level 

sports, are bending rules and not serving student needs. 
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At the same time, studies of attitudes of football coaches at the community  

college level reveal that they are generally more aware of the academic and personal demands 

placed on their athletes, a sign that sports culture may be less involving at the community 

college level (Keim & Strickland, 2004). Moreover, it has been found that two-year colleges 

generally provide more support services for student-athletes than four-year colleges, including 

freshman year courses designed to help student-athletes think about all of the personal and 

academic skills they will need to succeed in school (Keim & Strickland, 2004). Others argue 

that the apparent interest of two-year as opposed to four-year colleges in student-athlete 

integration is a factor of less-exclusive sports programming, and the need for counseling to 

pick up what the athletic department in the community college context cannot provide (Keim & 

Strickland, 2004).  

There are approximately 1250 regionally accredited, two year schools in North 

America. Approximately 320 offer intercollegiate athletics one third are in California.  A total 

of 101 of the 112 California Community Colleges offer intercollegiate athletics to men and 

women as part of their regular curriculum.  Concern over the achievement of educational goals 

by student-athletes within the California Community College system led to a comprehensive 

study aimed at investigating the academic performance of this student population.  The 

research examined the pattern of courses taken and analyzed the data by student-athletes, 

gender and ethnicity (Commission on Athletics Study, 1991).  The study concluded that 

student-athletes in the California Community Colleges are at-risk of non-degree completion, 

yet could not provide any conclusive factors of success, or transfer opportunity for student-

athletes because the study was very broad and raised more questions about community college 

athletics. 
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Within the California Community Colleges, only 10% of entering student-athletes 

transfer to a four-year institution (NCAA, Holmes, J. 1996). Many of the community college 

students enrolled in these two year colleges may have the athletic scholarship potential to 

transfer but also have poor grades in transferable courses and low academic preparation 

(NCAA, 2008). Additionally, of all students enrolled in public, two-year institutions nationally, 

it is estimated that only 42% complete degrees (Crawford, 2000), (McKlinney, et.al 2011).   

With regard to admissions standards, the California Community Colleges have an 

open-access admission policy with virtually no academic standards for admission, thereby 

allowing those student-athletes with previous poor academic histories and limited access to 

gain admission to gain admission into four-year schools.  Generally, two year college students 

with poor academic performance indicators such as these have a higher tendency to drop out of 

college, resulting in lower retention rates at two-year colleges when compared to other 

institutions of higher education (Kemerer et al., 1987, McKlinney, 2011).  

In response to the needs of these students, community college counselors 

 attempt to assist students lacking the academic qualifications to gain admittance to four-year 

colleges or universities, and the community colleges provide an opportunity for these students 

to improve their academic status, and subsequently transfer to four-year institutions where they 

can continue their education.  Student-athletes in the community colleges are treated in the 

same manner as any other student in the college, with in additional to assistance provided to 

them that allows for their continual involvement in intercollegiate athletics. 

The passage of NCAA rules dealing with the academic qualifications of student-

athletes has denied an increasing number of athletically talented, but academically deficient 

students (referred to as nonqualifiers) admittance to Division I institutions. In recent years, 
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these strict eligibility standards have forced some of the best high school student-athletes in the 

country to attend community colleges (Wolff & Yaeger, 1995) (NCAA, 2010).  With this 

influx of athletic talent, community colleges have focused on retaining these students for a 

minimum of two seasons. 

Once enrolled within a community college, the academically deficient student-athlete 

(nonqualifier) desiring to transfer to a Division I what is Division I? school must follow a series 

of specific NCAA requirements.  These requirements include graduation from a community 

college with an associate‘s degree, with a minimum 2.0 GPA and 48 semester hours of 

transferable degree credit (NCAA?2010).  Additionally, student-athletes whose sports 

participation has been in football or men's basketball must complete 35% of the requirements 

toward their bachelor‘s degree prior to transferring.  Student-athletes in other sports must 

complete 25% of their degree requirements prior to transferring (National Collegiate Athletic 

Association, 1996). 

Decision Making 

On the other hand, it is also true that, in general, community college students tend to 

feel the strain of competing priorities and will make decisions towards education or career. In 

turn, they start  prospecting for opportunity and options. Prospect theory expounds upon utility 

theory indicating that "the utility of a risky prospect is equal to the expected utility of its 

outcomes, obtained by weighting the utility of each possible outcome by its probability" 

(Tversky & Kahneman, 1981, p. 453). As most decisions involve some level of uncertainty or 

risk in the various alternatives, Tversky (1981) indicated that decision-making under risk 

necessitates an enhancement on expected utility theory. Prospect theory incorporates variations 
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of the frame of reference of the decision-maker, thus the decision-maker chooses differently 

based on the framing, context, and emotion of his situation (Tversky, 1981). As evidenced by 

the fact that individuals often choose an inferior course of action despite knowing a better 

course (Dubas, 2005). Dubas furthers the discussion stating that irrational behavior can surface 

when individuals exhibit emotions and tendencies, such as envy, status-seeking, and distorted 

self-perception. Beger (2003) illustrates that measurements can assess how students make 

transitions from community college to the four year university. (Berger, 2003) 

Prospect theory appears most suitable to frame this study designed to explore the 

transition to four year or professional career decisions made by former NFL players as it relates 

to decision-making. More than a third of community college students have children, while 

many have serious financial concerns. While this fact could be read as making balancing of 

athletic and academic concerns even more difficult on the community college level, it appears 

that the profile of the community college student makes balancing part of the basic life skills of 

these students, precluding even the possibility of withdrawing into sheltered sports department 

worlds. Indeed, a paradox of community college statistics is that high-risk students appear to 

come to class better prepared, and work harder, that is, they are aware they are struggling 

through community college, and busy at work doing so.  

Many researchers now acknowledge that so many diverse students come to community 

colleges with so many different goals that the very concept of ―student success‖ is difficult to 

define. Not all community college students attend college to transition to graduate, many 

simply want to take classes, other to improve certification, others to gain a leg up on fellow 

workers and improve their position on a job they already hold (Jarrell, 2004, p. 519). For this 
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reason, many argue that any support services for student-athletes at community colleges must 

concentrate on life skills (Jarrell, 2004) and not transition decision making.  

Schlossberg's Transition Theory framework of this study follows Schlossberg‘s 

Transition Theory (1995) and the four ―S‖ factors: situation, self, support, and strategies. 

Schlossberg was able to form this theory and apply it to an average group of students 

transitioning from high school to college. Schlossberg et al (1995) defines transition as ―any 

event, or nonevent that results in changed relationships, routines, assumptions, and roles (p. 

27)‖. Schlossberg defined three types of transitions: anticipated, unanticipated, and non-event 

(1995).  

An example of an unanticipated transition would be the high school student-athlete who 

was heavily recruited by major NCAA Division 1 institutions could not attend due to late exam 

scores and was forced to go to community college as their only option. The event is not 

predicted or expected, as this student-athlete was a major recruit and expected to attend a four 

college with a full scholarship. If a student-athlete applied to a four-year college and was not 

accepted, this would be categorized as a non-event. (Evans, 1998) A student transitioning from 

high school to college is defined as an anticipated transition as that student has graduated from 

high school and applied to college and is anticipating a new transition. Because the student is 

expecting the transition to college, the student should be able to make preparation for a 

successful transition; however, many students are not able to make this transition successfully. 

Evans (1998) clarifies the situation factor in Schlossberg‘s transition theory as it refers to the 

―trigger, timing, control, role change, duration, previous experience in similar transition, 

concurrent stress, and assessment‖ (p.113). 
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Finally, the perspective of the student-athlete at the community college level may be 

more realistic, based on the fact that studies comparing Division I and Division III NCAA-

level student-athletes reveal distinct differences (Reimer & Beal, et al, 1999). Studies have 

found that in Division I when the program or sport was highly commercialized, the student-

athletes suffered the most when it came to integration and developing career maturity. Division 

I men‘s basketball athletes, more than any other, detached from academic goals, and placed 

themselves in career jeopardy as a result (Riemer & Beal, et al, 1999). Social isolation was also 

a serious problem for Division I student-athletes. But in Division II and Division III teams, it 

appears that these deleterious effects lose their toxicity. In Division II, student-athletes were 

found to develop ―what Tinto might call a social learning community‖ and this actually helped 

the student-athletes integrate with the college community (Schroeder, 2000, p. 8). In Division 

III, even basketball players were routinely able to find time to do their studying and maintain 

their academic work (Schroeder, 2000). Unlike Division I athletes, absorbed in sport, Division 

III athletes also found time to engage in other extracurricular activities which enabled them to 

establish relationships with other students that were not always and only based on their role as 

athlete. Division III student-athletes also reported that they had friends outside of sports, and, 

indeed, female Division III athletes even reported that they spent the season with their team 

friends and the off-season with a completely different set of friends (Schroeder, 2000).  

These findings indicate that student-athletes experience the negatives of sports 

involvement in a less dominating way, in the lower divisions. Such an experience may reflect 

the different philosophies of the divisions, as Division I is obsessed with developing a national 

program, while division II and III are more interested in the institution and its academics 

(Schroeder, 2000). Likewise, studies show that Division III student-athletes have probably 



67 

chosen the school they attend for academic or other reasons, and simply play sports in a truly 

extracurricular manner (Schroeder, 2000). Again, with female athletes, the fact that female peer 

culture supports academic success means that the negative impact of sports on academics is 

even lower for these athletes (Riemer & Beal, et al., 1999). The implications of these 

findings—that the level of commercialization of the program is very likely what sets the tone 

for the sports program, with resulting negatives—is that community colleges, which lie below 

Division III sports on the map of collegiate athletics, would be characterized by student-athlete 

profiles where sports does not intrude as much upon academics as it does in the overall 

literature on the student-athlete. As a result, support services for student-athletes at the 

community college level must be carefully tailored to meet the idiosyncratic needs of this 

group of students. 

Support Services for the Student-athlete 

Between 1980 to 1990, most counseling for student-athletes was focused on providing 

academic support including tutoring and remedial work. Today, following the direction of the 

theoretical literature, the cutting-edge counseling services focus on the non-cognitive side of 

student-athlete problems, and seek to develop life skills, balance between sports and 

academics, career maturity, and improved graduation rates. The NCAA has spearheaded 

initiatives to establish counseling programs directed only at student-athletes, involving all of 

the above issues, and also including career strategies and study skills (Brown, 1997). 

Within a framework of new standards of eligibility, which requires ―academic progress 

rates‖ (Hamilton, 2004, p. 31), counseling has begun to address the real problems experienced 

by student-athletes on campus. The NCAA CHAMPS Life Skills program ―highlights many of 
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the developmental needs of college student-athletes‖ (Clark, 2000, p. 2). This program has 

become something a model for special counseling directed at student-athletes, as it focuses on 

alleviating stresses in the educational experience, but also helping student-athletes think about 

careers beyond sports (Clark, 2002). The program focuses on academic excellence and 

personal development, as well as athletic excellence. (Carodine & Almond, et al., 2001).  

Overall, ―the program provides athletic departments with resources and guidance to help them 

assist student-athletes to engage more fully in the collegiate experience‖ (Clark, p. 2).  

Based on this model, developed in 1992, several universities have moved forward in 

supporting student-athletes as a special population.  For example, The University of Delaware 

has a holistic program for student-athletes with learning disabilities (Clark, 2002), and The 

Texas A & M Career Center focuses on the ―special challenges‖ (Brown, 1997, p. 1) facing 

student-athletes by using full-time professionals zeroing in on the career needs of the student-

athletes (Brown, 1997). Similarly, the Ohio State University has a comprehensive advising 

program with a full-time psychologist who oversees the psychological health of all student-

athletes (Broughton & Neyer, 2001). Finally, the University of Texas at Austin now routinely 

conducts Career Days for its student-athletes, with significant participation levels (Carodine & 

Almond, et al., 2001).  

A signal feature of the most cutting-edge of these special student-athlete programs is 

their sensitivity to student needs. Thus, when it was discovered that student-athletes were 

reluctant to be stigmatized with the label of needing counseling, counseling services were 

relocated to off-campus locations (Clark, 2002). Moreover, many counseling services, 

regardless of the NCAA tradition of embedding counseling within the athletic departments, 

seek to pry counseling loose from the departments, and such routine support services as study 
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tables set up within athletic department grounds are being relocated to non-athletic terrain on 

campus (Clark, 2002). In the preceding study, Clark (2002) found that when student-athletes 

resisted the idea of having faculty mentor or tutor them, peer tutors were recruited to act as 

liaisons between the student-athletes and the counseling support system. 

At the community college level, ―virtually any activity that develops a  

connection between the student and institution‖ is supported by counseling, in order to assist 

student-athletes negotiate college life (Schroeder, 2000, p. 1). Holistic models, including the 

Triad model, which includes evaluation of advising as well as the advising itself, are 

increasingly seen on campus (Carodine & Almond, et al., 2001). Based on theoretical findings 

that positive self-evaluation of their role as students is key to academic success for student-

athletes, counselors have sought out ways to ―reinforce positive evaluation for the self‖ 

(Killeya-Jones, 2002, p. 180). As the literature has found that the gap between athletics and 

academics creates role problems for student-athletes, anything which a counselor can do to 

reduce the role discrepancy is promoted. This might include showing students how apparently 

divergent roles actually coincide; thus, a student-athlete who was uninterested in his major, 

psychology, turned around when led to consider that psychology can help him in sports 

(Hamilton, 2004). Teaching student-athletes coping mechanisms to deal with role dualism is 

also becoming a common counseling technique (Killeya-Jones, 2002). Coping techniques 

offered include synthesizing roles, compartmentalizing roles, ―modifying the expectations 

associated with one or more role‖ (Killeya-Jones, p. 169), or withdrawal or even increasing 

discrepancy until the student-athlete must choose.  

Retention programs that introduce the student-athlete to the academic culture of the 

college in a holistic and thorough way are also becoming a basic element of student-athlete 
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support services (Harrison & Lawrence, 2003). In career planning, a number of new 

instruments are in play, including the Campbell interest and skill inventory, to guide counselors 

in helping student-athletes choose engaging majors, and pursue careers (Pendergrass & 

Hansen, et al., 2003). The Sigi Plus interactive computer program is also increasingly being 

used in career guidance for student-athletes (Carodina & Almond, et al, 2001).  Sigi Plus-based 

advisement is in place at the University of Kentucky and in orientation programs at the 

University of Florida, and its use is spreading (Pendergrass & Hansen, et al., 2003). 

Questionnaires based on Sternberg‘s intelligence theory are also seeing increased use (Ting, 

2001).  

Finally, in addition to helping student-athletes with personal difficulties and career 

decisions, counselors are increasingly involving themselves in breaking down the cultural 

barriers that limit the student-athlete experience. Counselors are counteracting the ―dumb jock‖ 

syndrome through redirecting student-athlete attention onto career issues, by helping them 

develop meaningful courses of study, and by keeping them abreast of tutorial services ―in and 

out of the athletic department‖ (Valentine & Taub, 1999, p. 167). While, at present, results 

toward the effectiveness of such programs, especially at the community college level, are 

scarce, one study, focused on the problem of student-athlete drinking, found that an 

intervention by a counseling support service resulted in significant reductions in drinking levels 

among student-athletes (National On-Campus Report, 2004). The program was a social norms 

intervention which sought out the attitudes and behaviors of peers and utilized specific 

counseling interventions for student-athletes. Later adopted by other Division III colleges, the 

program, resulting in an indirect outcome of documenting problems experienced by student-

athletes even in non-Division I contexts, indicates that the new counseling paradigm, with its 
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holistic approach toward the student-athlete and his or her personal experience and career 

potential beyond sport, is effective in counteracting the negative impact of contemporary 

collegiate sports on the student-athlete. 

Athletic Job Market 

As this literature review concludes examining of former two-year college athletes‘ 

perceptions of transitions to college graduation attainment and obtaining a professional athletic 

career, the literature has seen the increase of former professional athletes as role models 

returning to complete a college degree and managing their lifestyles appropriately (Kersee, 

2007). 

Even when presented with the facts of increased earning potential, transition student-

athletes feel overwhelmed by the pressures college and everyday living (Godfrey, 1976). 

Despite the pressures as a student-athlete in higher education obtaining a college degree, the 

financial return gained by going professional has never been greater than it is today. On 

average, NFL player average salary range nearly $950,000 with a minimum of $250,000 

(League, 2006), (Researcher, 2008). 

Yet this highly specialized field has less than 1,400 jobs in professional football, with 

over 2 million draft eligible student-athletes, and over 2,000 veteran players competing for 

limited rooster slots (Association, 2007).Contrarily, student-athletes who pursue a college 

degree if they do not persist in professional athletics will still earn almost a million dollars 

more over their lifetime as a college graduate as opposed to high school graduates. College 

graduates significantly less likely to be unemployed or adversely affected by economic 

recession are (Daniel, Evans, & Scott, 2001). This skills/credential gap is adding to the 
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thinning of available jobs, resulting in high skill high wage jobs forcing to the top of the 

spectrum, and middle skills job squeezing down into lower wage jobs called the Barbell Effect. 

As the Barbell Effect continues, high paying, low-skill jobs continue to disappear, and 

the demand for highly skilled workers increases, the earnings gap between those with a college 

degree and those with only a high school diploma or GED will continue to grow (Wessel, 

2004). 

There are approximately 70,000 young adults who are out of school and out of work. 

Too many of these youngsters have dropped out of school and lack the educational credentials 

to obtain well-paying jobs. For many others who are still in school but are marginally 

succeeding, the prospect of getting into college and earning a decent wage also looks dim. 

These young people express a desire to go to college, yet too many do not know how to get 

there. Daniel, Evans, and Scott (2001) found that"... others who have experienced failure in 

school and are returning to complete their education face especially The realities of the 21st 

century job market for these youth places organizations serving them in a challenging position 

to expand beyond remedial education and employment and training activities, to focusing on 

helping youth to enter and succeed in college. To effectively help these young people, 

educators, guidance counselors, case managers, school administrators, and youth programs 

staff need to have access to effective program models and strategies to define what it takes for 

young-adult learners to succeed in rigorous educational environments and to remain in school 

long enough to graduate. Young adult learners who are clear about their own identities, 

interests, and goals are likely to apply to college (Daniel, Evans, & & Scott, 2001) Astin (1998) 

found the following: 
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‗Policy researchers have long recognized the importance of education attainment to 

regional economic development. As opposed to "lost minimization" approaches to 

economic development that attempt to attract businesses through cheap labor and low 

taxes, "human capital" approaches seeks to spur development through a high-skilled 

labor force. The logic behind human capital theories of economic development is that 

education enhances innovation and productivity, which in turn leads to higher wages. 

Also, a highly educated workforce is essential in attracting and creating high-tech 

businesses and jobs.‘ (p. 205). 

Conclusion  

This review of literature has found that the study of the problems experienced by 

student-athletes has advanced to the point where the student-athlete population is now viewed 

as a special or alternative population of students. The literature points to the factor of race 

playing some part in degree completion. However, race can play a role in college going, and 

persistence as it relates to campus climate. Further research would need to occur including 

former athletes from diverse ethnic backgrounds and diverse socio-economic conditions before 

assumptions can be made regarding race and student-athlete achievement at the JUCO. Race is 

a predominate theme in student-success studies. All athletes that begin at the JUCO have to 

abide by the same eligibility challenges in regards to transfer. As such, the type and intensity of 

problems experienced by student-athletes are not just academic, and cannot be simply 

addressed by academic counseling (Broughton & Neyer, 2001; Brown, 1997; Fletcher & 

Benshoff, et al., 2003; Kuo, 2004).  
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Studies have found that student-athletes experience intense stress in trying to balance 

the demands of the athletic and academic life, often fail to integrate into campus life, face 

isolation and discrimination as a result of being athletes, and are too often benignly assisted in 

coping with college life by athletic departments in ways which actually disable them in 

maturing to the level where they can make decisions about their career (Carodine & Almond, et 

al., 2001; Clark, 2002; Ferris & Finster, et al., 2004; Ryska, 2003; Schroeder, 2001). Studies 

have also found that while Division I athletes in high profile sports are the most highly 

committed to sports, and they experience most of the problems of the student-athlete today, 

Division III and community college student-athletes struggle to cope with the complexities of 

the student-athlete‘s life (Cox, 2003; Hamilton, 2004; Harrison & Lawrence, 2004; Hyatt, 

2003; Killeya, 2001).  

While studies find that student-athletes in lesser divisions are better able to manage and 

balance athletics and academics, community college student-athletes especially experience 

additional difficulties which must be addressed by counseling services. (Broughton & Neyer, et 

al., 2001; Brown, 1997; Fletcher & Benshoff, et al., 2003; Kuo, 2004).  At present, most 

services for student-athletes are in the process of conforming to the theoretical findings of the 

literature and moving toward a holistic, personal and career orientation, in an effort to, in short, 

support academic progress by supporting the whole student-athlete. In the next section 

qualitative methods for studying this phenomenon will be explored and will be the most 

effective method to further the knowledge base of community college athletics.  
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CHAPTER 3: 

Research Methodology 

The purpose of this study is to examine the successful transition experience factors of 

professional athletes who began their postsecondary education at a California Community 

College. The study will include the success transition factors of former student-athletes whose 

transition goal was to transfer from the community college to a four year institution or 

transition directly to a professional sports career. Merriam (1998) stated, ―Qualitative 

researchers are interested in understanding the meanings people have constructed, that is, how 

they make sense of their world and the experiences they have in the world‖ (p. 6). An 

appropriate paradigm emerges, in this study to examine the phenomena of successful transition 

experience factors of professional athletes who began their postsecondary education at a 

California community college. As a phenomenologist the researcher is not detached from their 

own presuppositions; this is in contrast to positivists. 

 The researcher‘s theory of knowledge, which serves to decide how the 

phenomena will be studied is the epistemology. The epistemological position of the 

researcher in this study is formulated; 1) by the data contained within the perspectives 

of people that are involved in professional athletics and attended community college, 

and transitioned to a four-year college as a transfer student or went directly to career in 

sport; and 2) by the researcher engaged with the participants in collecting the data.  

Data gathered through this study could lead to an appropriate model for making 

good decisions for the two-year college student-athletes wrestling with the transition of 

transferring to a four year college or deciding to turn to professional athletics. Video 

tape and audio-tape, in-depth, face-to-face and telephone interviews, using open ended 
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questions, will be conducted with professional athletes who began their post-secondary 

athletic careers at the two year college.  

The study is limited by the integrity of the participants‘ and the perceptions of the 

phenomenon during the responses during the interview process (Groenewald, 2004). An 

intention of the study is to increase the two-year college student-athlete‘s awareness for making 

effective transition decisions to pursue education and to enhance the knowledge base of leaders 

in the community colleges, universities, professional athletic league offices, and major 

intercollegiate athletic governing bodies such as the NCAA, NAIA, NJCAA, and COA. 

The process of investigating the successful transition experience factors of professional 

athletes who began their postsecondary education at a California Community College is best 

accomplished as an interpretive task utilizing the phenomenology methodology and its related 

techniques as the research framework.  Further, mindful attention will be directed toward the 

rigor and trustworthiness of the research design, its implementation, and the processes thereof. 

The methods and procedures of the study by discussing the research design, data 

collection and analysis, context of the study site and its participants (including researcher 

positioning), and the limitations of the study; concluding with the study timeline and process. 

To reiterate, in phenomenological methodology the researcher is not detached from their own 

presuppositions, unlike positivist‘s researchers who detach themselves from the study. 

(Groenewald, 2004).  

Qualitative Research Design  

The study proposed employs phenomenological study research in order to uncover 

some possible understanding of the questions outlined previously. The football athletes 
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involved as participants are predominantly African-American, in the study that participated in 

various support services and instructional programs in the community college. The data to be 

collected consists of interviews, observations, and documents related to the phenomena. Data 

will be analyzed simultaneously during collection and results will frame the narrative text 

describing the experiences of professional athletes, alongside the perspective of the researcher, 

in examining successful transitions from the community college. 

This dissertation is grounded in the field of Qualitative Research and, as defined by 

Denzin and Lincoln, (2000) qualitative research is described as:  

a situated activity that locates the observer in the world. It consists of a set 

of interpretive, material practices that make the world visible. These practices 

transform the world. They turn the world into a series of representations, including 

field notes, interviews, conversations, photographs, recordings, and memos to the 

self. At this level, qualitative research involves an interpretive, naturalistic approach 

to the world. This means that qualitative researchers study things in their natural 

settings, attempting to make sense of, or interpret, phenomena in terms of the 

meanings people bring to them.‖ (p. 3) (Denzin, 2000) 

 

By making ―visible‖ the realm of professional athletes who have successfully navigated 

through the community college and accomplished their goal(s); the understandings, or 

misunderstandings, of student-athlete success will become apparent and the efforts to 

implement various interventionist strategies to assist student-athletes will manifest. The 

qualitative research seek(s), ―answers to questions that stress how social experience is created 

and given meaning‖ (Denzin & Lincoln, 2000, p. 10).  Most importantly, qualitative research 
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offers the opportunity to explore the directions that the participants and their experiences may 

take as well as to gain deeper understanding through natural interaction.  

Phenomenology Study 

This study will employ phenomenology research paradigm, the origins of can be traced 

back to Kant and Hegel, according to (Groenewald, 2004) . However, the German philosopher, 

Edmund Husserl (1859 – 1938) is considered the modern proponent of the paradigm. 

According to Groenwald (2004) Husserl rejected the notion that constructs in the external 

world exist independently and that the information about objects is reliable. As a systems 

thinker Husserl recognized that phenomena are constructed of single points of reality. 

Groenwald (2004) further states that Jean-Paul Sartre (1905 –1980) and Maurice Merleau-

Ponty (1908 – 1961)were extensively influenced by Husserl. Groenwald (2004) further quotes 

that Van den Berg, translated by Van Manen (1997, p. 41): 

[Phenomena] have something to say to us — this is common knowledge 

among poets and painters. Therefore, poets and painters are born 

phenomenologists. Or rather, we are all born phenomenologists; the 

poets and painters among us, however, understand very well their task 

of sharing, by means of word and image, their insights with others — an 

artfulness that is also laboriously practiced by the professional 

phenomenologist.‖ (Van Manen, 1997, p. 41). 

 

 Groenwald (2004) states Phenomenology research paradigm starts with a synopsis of 

the research paradigm, then a description of the locating of the research participants, followed 
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by the data-gathering methods, then data-storage methods and later analysis. (Groenewald, 

2004). 

Sampling Strategy and Participant Selection 

            This phenomenology research paradigm quoted by Groenwald (2004) is ―the patterning 

of the thinking of a person; it is a principal example among examples, an exemplar or model to 

follow according to which design actions are taken‖(p.6). Groenwald further asserts this plan of 

action supports the researcher‘s worldview. The researcher‘s epistemology, according to 

Creswell, decide how the phenomena will be studied (Creswell J. W., 1998). The phenomena 

will be bounded by the following contexts, 1) the data are contained within the perspectives of 

people that are involved in professional (football) athletics and attended community college, 

either as a transfer student or went directly to career in sport; and 2) because of the researcher‘s 

direct experience in intercollegiate and professional athletics will engage with the participants 

in collecting the data. As previously alluded to Groenwald (2004) reinforced the need for 

―Phenomenologists, in contrast to positivists, believe that the researcher cannot be detached 

from his/her own presuppositions‖ (p.7). The data should yield their resulting relationships to 

transition decision making in the community college setting. The study will be situated within 

these interlocking contexts. Through qualitative research techniques, the relationships and 

resulting interactions between these contexts, the effectiveness of strategies geared to the 

success of two year college student-athletes will be uncovered.  
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Context of the Study Site 

The site of the proposed study will be nested in the Region of Southern California at 

comprehensive, public, two-year community colleges located in the Los Angeles County and 

Inland Empire north region of San Bernardino County, California with enrollment of 

approximately 15,000 students.  The San Bernardino County college is geographically isolated 

by the mountain ranges of San Gabriel and San Bernardino to the south and the Mojave 

Dessert to the north. It is approximately 80 miles from Los Angeles to the southeast, 80 miles 

from San Diego to the south, 60 miles from Palm Springs, and 120 miles from the Nevada state 

border.  . The campus site is 252 acres in size and also hosts a university extension campus.  

The study site is the sole higher education hub within a radius of 2,200 square miles.   

The Los Angeles County College is located in the heart of Los Angeles and mega 

metropolitan city. The college is part of a larger system of colleges and typically has an 

enrollment of 20,000 students. The campus site is approximately 50 acres and shares students 

with other community colleges in the City of Los Angeles and South Bay Region of Southern 

California. It is 80 miles from the San Bernardino County college identified in this proposal. 

Justification of Study Site 

The study sites are selected for the proposed study due to their respective roles within 

the local community, the accessibility of the public data mart at the state Chancellor‘s Office, 

and the researcher‘s experience in the California Community College System and California 

Community College athletics. Ultimately student success is paramount to colleges, the field 

stakeholders serving the school, and the intercollegiate governing bodies seeking more positive 

results through research. 
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Participants 

The participants will be a purposeful sample of two professional athletes (football 

players) who began their postsecondary education at a California community college and two 

former successful transfer student-athletes. According to Groenwald (2004) the phenomena 

determines the participants. Also supported by Groenwald (2004) is the researcher‘s 

professional judgment in the matter of selecting participants who would yield the most data 

about the phenomena.   

Participants Selection Criteria and Characteristics 

The participants have attended the community college sites described in this study. 

These former two-year community college athletes have successfully navigated the community 

college system and achieved the career goal of professional athletics. The athletes have 

benefited from participation in intercollegiate athletics at the community college level. The 

professional athletes were raised in urban cities in the US, both have achieved a high level of 

success in professional athletics by participating on world championship football teams and 

both have received MVP honors in professional athletics for game performances. 

These participants are iconic in their own right, highly visible, with football fans and 

media attention. They are talked about in the locker rooms by community college student-

athletes seeking to emulate the success of professional athletes. They have held athletic 

performance records at the California Community College state level. They are both African 

American males. The former successful transfer student-athletes (whom did not play 

professional athletics) will emerge as recommendations from the two professional athletes 
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Sample Selection 

Krathwohl (1993) defined judgmental sampling as the experience and wisdom of the 

researcher to select a sample representative of the population. In the proposed study, the 

selection of a sample of professional football athletes was an important consideration. 

Substantial researcher knowledge in terms of the predictable makeup of successful decision 

making factors was gained through vast experience within the field of athletics as a former 

student-athlete, professional athlete, football coach, , tenure track college faculty member and 

administrator.  Davis and Cosenza (1988) identified the primary purpose of sample statistics as 

inferring the characteristics of a population under study. It is possible, and often appealing, to 

measure each and every element of a population with regard to a particular characteristic of 

interest. The selection of former community college student-athletes as a study sample, and use 

of the interview sessions as an avenue toward data collection, will provide the desired design 

for the proposed research in consideration of the factors of cost and time necessary to complete 

the study.   

Context of Big Time Athletics 

North American Football was selected as it is a 1 billion dollar industry with very 

lucrative salaries. The professional and Division 1 sport attracts many young athletically gifted 

men seeking fame and fortune. More specifically, the sport of football is targeted by NCAA 

with specific policy for community college students transferring to NCAA member schools. 

Students in the sports of football and basketball are the only student-athletes that have specific 

rigorous criteria. Baseball does not have as rigorous transfer criteria. Focusing on other sports 
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in a study would not give creditability for the affected population of community college 

student-athletes who serve to benefit from this study.  

As a side note, community college students participate in a general orientation as part 

of a matriculation plan. There is typically not a formal athletics orientation as some athletes 

bypass the general orientation altogether. The student-athlete is usually integrated with a sport 

specific team orientation for athletic eligibility prior to the season of competition. Discussions 

about academics and transfer opportunities are rarely explored during this period to ensure that 

students-athletes are appropriately oriented to the college environment. Thus student-athletes in 

community college football typically become either academically ineligible, or have exhausted 

their community college eligibility and are not academically strong four-year college transfer 

candidates.   

 

Data Collection 

The primary sets of data will be based on interviews, documents reviews, artifact 

reviews, and observations.  Accordingly, the use of interviews and observations are 

commonplace in qualitative case study research, (Denzin & Lincoln, 2005; Fontana & Frey, 

1994; Merriam, 1998; Stake, 1994, 1995; Yin, 2003). They are one manner of obtaining an 

insider perspective regarding the issues being studied. 

Data collection will occur during the beginning the Fall 2011 academic year of a typical 

US university academic year. All data gathered from participant resources will be collected 

with explicit permission from the participants and in full compliance with Institutional Review 

Board (IRB) guidelines. In accordance with qualitative research tradition (Denzin & Lincoln, 

2005; Merriam, 1998; Stake, 1995; Yin, 2003), multiple data sources will be collected. Data 
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used in this dissertation will be organized into informal unstructured interview transcriptions 

from (1) video and (1) audio taped session per participant lasting approximately 30 minutes 

each. A snowball sampling will be used as themes from the data warrant further exploration to 

clarify data. Groenwald (2004) identifies snowballing as a method of expanding the sample by 

asking one informant or participant to recommend two other former successful transfer athletes 

(p9). Participant professional athletes will meet the sample selection criteria as defined by the 

researcher. Prior to the interviews participants will be provided information on proper consent, 

the intended use of their responses, the intent to build a database for future longitudinal 

research, and the voluntary nature of their participation.  

Interview 

 The in-depth interview questions will be based on common themes that emerge from 

the purpose of the study to examine the successful transition experience factors of student-

athletes who began their postsecondary education at a California Community College. The 

study will include the success transition factors of former student-athletes whose transition goal 

was to transfer from the community college to a four year institution or transition directly to a 

professional sports career. Themes should emerge from the participants that will align to the 

research questions which are: 

1. What were the former student- athlete‘s perceptions about support services used 

by student-athletes to ensure successful transfer from two-year college to a four-

year university? 

2. What programs were provided to student-athletes to pursue professional 

athletics? 
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3. What can former successful transfer athlete‘s offer as suggestions for the two-

year college athletes to make an effective transition decision towards transfer 

and/or pursue professional athletics career? 

These interviews will be presented in a narrative format in the study and coded by 

emerging themes, thereby adding to the qualitative and rich data presented in the study.  In 

addition, participants will be able to describe in their own words what success factors mean to 

them and their perception of support services provided to them at the selected site(s). 

The interaction between researcher and participant through the interview is, ―the 

establishment of human-to-human relation with the respondent and the desire to understand 

rather than to explain‖ (Fontana & Frey, 1994, p. 366). Interviews with the participants will be 

semi-structured; this provides for consistent investigation of particular topics with the 

participant and basic introductory questions, but also affords flexibility to engage in natural 

conversation that provides deeper insight.  This makes the interview more honest, morally 

sound, and reliable, because it treats the respondent as an equal, allows him or her to express 

personal feelings, and therefore presents a more ―realistic‖ picture than can be uncovered using 

traditional interview methods. (Fontana & Frey, 1994, p. 371)  Moreover, Merriam (1998), 

notes that highly structured interviews do not afford a true participant perspective, they simply, 

―get reactions to the investigator‘s preconceived notions of the world‖ (p. 74). Also 

emphasized by Fontana and Frey (1994), is the observation and notation of body language and 

verification of shared meanings during the interview --it is important that the researcher and 

participant fully understand each other and the particulars of the conversation. These two 

elements contribute to the richness and integrity of the exchange. 
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Data Analysis and Interpretation 

Qualitative research amasses huge amounts of raw data; therefore, it is essential to 

maintain the data in an organized and timely fashion (Denzin & Lincoln,2005; Huberman & 

Miles, 1983; Merriam, 1998; Stake, 1994, 1995; Yin, 2003). More importantly, preliminary 

data analysis must be conducted immediately post data collection with data collection as the 

researcher can explain what the transcriptions mean  (Merriam, 1998, p. 162). Stake 

emphasizes, (1994) that data is continuously interpreted since qualitative research is inherently 

reflective, ―in being ever reflective, the researcher is committed to pondering the impressions, 

deliberating recollections and records....data is sometimes pre-coded but continuously 

interpreted, on first sighting and again and again‖ (p. 242).  Therefore. themes become clearer 

as meanings begin to develop to answer the research questions.  

More specifically, the participants in this study will be interviewed and asked to report 

on their own experience, upon conclusion of the interview the participants will be given an 

opportunity to provide in their own words feedback of the interview and process, and any after 

thoughts they may deem important to the study. These memos will be triangulated against the 

transcriptions from the interviews. The data will be coded, and both data gathering and analysis 

will exhibit the simultaneous nature of the work: through 

• coding (organizing and theming data) using paper and electronic methods 

• policing (detecting bias and preventing tangents) 

• dictating field notes (as opposed to verbatim recordings) 

• connoisseurship (researcher knowledge of issues and context of the site) 

• progressive focusing and funneling (winnowing data and investigative technique 

as study progresses) 
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• interim site summaries (narrative reviews of research progress) 

• memoing (formal noting and sharing of emerging issues), and, 

• outlining (standardized writing formats) 

This particular data collection/analysis will augment transcribed interviews and written 

field notes (either typed on a laptop computer or handwritten in a notebook) for the dictated 

field notes; and it will combine the elements of summaries, memos, and outlines into a 

reflective research journal kept by the researcher. These procedures will attempt to organize the 

data as it is collected; such procedures mark a fine line between data collection and analysis, 

thus easing the task of simultaneous collection and analysis. 

After reviewing all the data sources, the materials (interview transcripts and follow-up 

notes, observation notes, and physical artifacts) will be manually coded and preliminary 

meaning generated from the interviews, observation field notes, and participant artifacts. As 

delineated by Miles and Huberman (1984), the data analysis will proceed from noting patterns 

and themes to arriving at comparisons and contrasts to determining conceptual explanations of 

how these professional athletes used prospects and transition theory to generate a plan of 

success. 

 

Validity 

As the research progresses, attention will turn and return to these elements to maintain 

steady progress thus avoiding the traps of tangents, irrelevance, data mismanagement or 

disorganization, shallow interpretation, bias, and weak analysis. The transcriptions will be 

checked using triangulation and member checking with secondary data sources such as; public 
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records, memos, journal entries, review of the participants‘ responses and possible snow ball 

data sets to ensure proper member checking. Any incomplete or improperly contextualized 

statements will be eliminated from the study data.  

Interviews will be audio taped and transcribed using digital media and provided to the 

participants for review and member checking. Member checking is generally considered an 

important method for verifying and validating information observed and/or transcribed by the 

researcher (Merriam, 1998; Mertens, 1998; Stake, 1995) and is meant as a check and critique 

of the data. Member checking also provides material for further investigation and triangulation. 

―They [the participants] also help triangulate the researcher‘s observations and 

interpretations....The actor [participant] is asked to review the material for accuracy and 

palatability‖ (Stake, 1995, p. 115). Handwritten notes will be taken during the interviews for 

the purposes of extending questions or as the researcher‘s personal notes for further 

investigation. The anticipation is that the interviews will be conducted on the community 

college campus, but accommodations will be made for participant‘s schedules and interviews 

may be conducted on their school sites or elsewhere.  

Similar to interviews, observations must be conducted carefully with strict 

consideration for the research participants, as observations represent a ―firsthand encounter 

with the phenomena of interest‖ (Merriam, 1998, p. 94). The role of the observer in this study 

will be an ―observer-as-participant‖, wherein the researcher has a peripheral membership in the 

group/context being observed (Adler & Adler, 1994).  

Adler and Adler (1994) note that, one of the hallmarks of observation has traditionally 

been its non-interventionism. Observers neither manipulate nor stimulate their subjects.  

―Qualitative observation is fundamentally naturalistic in essence: it occurs in the natural 
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context of occurrence, among the actors who would naturally be participating in the 

interaction, and follows the natural stream of everyday life‖ (p. 378). 

The observational techniques to be employed will provide further insight to the 

utilization of various interventionist strategies and their effects on athlete success. Artifact 

collection is a less intrusive method of collecting data and will provide detail and evidence of 

corroboration or contradiction as compared to other collected data (Merriam, 1998), but Yin 

(2003) cautions that while gleaning material from artifacts, researchers must recall that these 

artifacts were designed for purposes other than research and, should use these sources 

judiciously.  The interview protocols, observations, and artifact collection will be designed to 

investigate further the central research questions as well as issues raised by the literature 

review, and finally, to facilitate data analysis. 

Triangulation of the multiple data sources is built into data collection and analysis for 

the purpose of achieving trustworthiness. ―Triangulation has been generally considered a 

process of using multiple perceptions to clarify meaning, verifying the repeatability of an 

observation or interpretation...triangulation serves also to clarify meaning by identifying 

different ways the phenomenon is being seen‖ (Stake, 1994, p. 241). Member checking is an 

important part of triangulating the researcher‘s observations and interpretations. When research 

participants review interview transcripts, observation notes or narrative text they often provide 

corroboration and feedback (Stake, 1995). Each research participant will be given many 

opportunities to review data materials and provide further response to the research questions.  

Yin (2003) provides the following four tenets of high quality analysis. The analysis must: 

attend to all the evidence, address all major rival interpretations, address the most significant 

aspect of the case study, and  utilize the researcher‘s prior expert knowledge. (p. 137) 
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These four elements have been considered and built into the research study design and 

will be used to guide the data analysis and ensure its quality.   

 

Limitations 

Typically, four- year college information does not apply to two-year colleges mainly 

because the missions of the intuitions differ.  Historically, two year colleges have specialized in 

vocational type degrees are open enrollment and cater towards underrepresented groups.  

Historically, four year colleges have award academic degrees, have selected admissions and 

enrollment requirements, and are attended by middle and upper class students.  A major 

assumption on behalf of the educational system as a whole is that the four year college athlete 

is not only prepared athletically for competition but is also prepared to compete academically.  

The study will examine the successful transition experience factors of professional athletes 

who began their postsecondary education at a California community college. The study will 

include the success transition factors of former student-athletes whose transition goal was to 

transfer from the community college to a four year institution or transition directly to a 

professional sports career. The findings will assume that the responses of the participating 

professional athletes to the interview questions are an accurate reflection of their perceived 

status with regard to the successful transition experience factors. It is also assumed that the 

response of the professional athletes‘ to the interview will vary, partially based upon other 

related factors not measured by the design (e.g., economic status, family background). Lastly, 

the perceptions of the professional athletes with regard to their community-college experience 

and current status involving the success transition factors are assumed to be a predictive 
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measure of potential academic success and athletic success at the community college and 

beyond.   

Further limitations of this study include the fact it will be conducted at, public, two-

year community college located within the Southern California Region within the state of 

California. The sole focus is successful the transition experience factors to complete the 

academic and career goals of community college student-athletes.  

Another limitation is the bias of the researcher serving the California Community 

College system.  The researcher has developed relationships with the professional and student-

athletes in intercollegiate athletics over the course of a career, and, as such, this may present a 

bias in the overall study as this group of participants may be inclined to share very intimate 

knowledge of their personal opinions and feelings. A significant consideration is that of 

conflict of interest between the researcher, the participants, and their respective scholarly 

obligations (Stake, 1995).  However this bias is welcomed in the phenomenological paradigm 

and is encouraged (Groenewald, 2004). 

Finally, if similar characteristics are evident among the participants, generalizations 

could be made for professional athletes in this student. Otherwise, generalization cannot be 

made for other academically under-prepared student-athletes entering a California 

Community College.  Limitations such as these may restrict generalizations of the study 

findings.  

Methodology: overview 

This qualitative phenomenological study seeks to examine the sentient experiences and 

perceptions of former student- athletes regarding the transitional academic and athletic 
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decisions they made when they were student-athletes at the two-year college in California. 

McCaslin & Scott (2003) noted that phenomenology is the study of the shared meaning of a 

similar experience or situation by individuals, (p. 449), which allows a researcher to determine 

how ordinary members of society determine meaning in the world around them and how they 

make meaning out of social interactions (Creswell, 1998), (M. L. McCaslin, 2003). 

In this study, as a phenomenologist the researcher is not detached from his or her own 

presuppositions; this is in contrast to positivists who seek to detach from their assumptions. 

The researcher‘s theory of knowledge, which serves to decide how the phenomena will be 

studied is the epistemology. The epistemological position of the researcher in this study is 

formulated by: 1) the data are contained within the perspectives of people that are involved in 

professional athletics and attended community college, either as a transfer student or went 

directly to career in sport; and 2) because of the researcher engaged with the participants in 

collecting the data. The data gathered through this study could lead to an appropriate model for 

making good decisions for the two-year college student-athletes wrestling with the transition of 

transferring to a four year college or deciding to turn to professional athletics.  

The study will begin by using a purposeful sample of two professional football athletes 

who began their post-secondary athletic careers at the two year college. The athletes will be 

given a letter introducing the study, the purpose of the study, and how the information from the 

study will be used. Arrangements will be made to schedule in-depth interviews (1) video tape, 

face-to-face and (1) audio-tape, telephone interview, using unstructured open ended questions, 

will be conducted with each participant. With the use of a snowball technique, as other 

potential data points are discovered, those participants will be interviewed to clarify and 

expand the findings gathered from the interviews of the professional athletes. The snowball 
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participants will be given a letter introducing the study, the purpose of the study, and how the 

information from the study will be used. 

The transcription from all the interviews, field observation notes, documents and 

artifacts will be coded and classified. The findings under the major emerging themes will be 

written and presented. The study is limited by the integrity of the participants‘ and the 

perceptions of the phenomenon during the responses during the interview process 

(Groenewald, 2004).  An intention of the study is to increase the two-year college student-

athlete‘s awareness for making effective transition decisions to pursue education and to 

enhance the knowledge base of leaders in the community colleges, universities, professional 

athletic league offices, and major intercollegiate athletic governing bodies such as the NCAA, 

NAIA, NJCAA, and COA. 

Researcher‘s Expectation  

Utilizing the phenomenological method, I believe as the researcher, I should provide 

the reader an overview of my perspective of this topic. I lived in a ―war zone‖ in Los Angeles 

troubled by the ills of gangs and violent crime (Baker, 1979). It was not unusual for the young 

boys in my community to be fearful of gunfire going to public places including school. 

(Rosenzweig, 1972) It was unusual in this community for boys to live past the age of 17 

(Waters, 1980). The boys that transitioned out of my neighborhood were incarcerated, buried in 

the cemetery, or played sport to finance a college education. I recognized that if I wanted a 

different outcome I needed an education. I made the decision towards sport. In the early 1980s 

I was one of the top 22 high school football recruits, I received many athletic honors (Muir, 

1985). Over 40 colleges and universities heavily recruited me. I attended a university and 
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eventually forfeited my athletic scholarship to transfer to another university to graduate on 

time. I signed a professional football contract and was injured, waived, and subsequently 

retired due to injuries (Litsky, 1990). I continue to have a bright future as the decisions to 

prioritize the steps necessary to further my education have produced many fruits. In addition, 

my former career in sport has produced many fruits. There are many young men that share a 

similar experience that is not studied. As a result, this researcher believes that student-athletes 

at the two-year college are looking for success pathways and require a blueprint to map their 

futures. I have a suspicion that the voice of the research participants will illuminate some key 

findings for all stakeholders in college athletics to solve the challenge of the community 

college transfer student-athlete (Hosick, D1 working to solve the two-year transfer riddle, 

2010) (Hosick, D1 working to solve the two-year transfer riddle, 2010). It is possible to have 

success in education and sport.  
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CHAPTER 4: 

Analysis and Interpretation 

 As discussed in the methodology section of this treatise, pre-disposed biases exist in 

the research due to the background of the researcher as an elite football player. Additionally, 17 

years of experience in higher education provide the investigator with a unique perspective, and 

personal relationship to participants in the research with a large degree of trust to disclose their 

intimate perspective for this new body of knowledge. This qualitative design about the 

―football fraternity‖ is very fluid and highly organic with the data contained in a small sub-

culture of men to share their experiences (Binfidd, 1993). 

The first three chapters of this dissertation prepared the foundation to consider the 

research problem, the purpose, and significance of the study, a review of the related literature, 

and the methodology that guided the research. This fourth chapter is dedicated to presenting the 

research findings for successful goal completion and success pathways at the two-year 

institution defined as ―Junior College (JUCO) achievement.‖ In the context of poverty, the 

following themes emerge from my study, coaching mentors, and policy reform with the 

underpinning JUCO achievement phenomenological experience voiced by the participants. 

Additionally, in-depth examination of the 2011-2012 bowl season and its relationship to the 

phenomena ―JUCO achievement‖ provides the context for the study of the impact of 

community college student-athletes on Big Time college athletics. The findings related to 

research questions to examine JUCO achievement of former community college student-

athletes who either; 

1) have successfully accomplished their goal at the two-year college, 

2) have a history transferring to four- year schools, 

3) have experience in professional athletics, 



96 

4) or have post two-year college careers. 

 

Summary of Responses 

Many young men excel in athletics during their high school years drawn by the lure of 

―big time‖ football (Telander, 1989). The timing of this study was significant as the interviews 

occurred during the 2011-2012 Bowl Championship Series (BCS) and championship seasons 

of collegiate and professional football. Student-athletes have a false academic expectation of 

low grades, and low standardized test scores. However, the sport expectations with dreams of 

playing on the grandest stages of colligate and professional sports are high. University 

admissions requirements, NCAA and NAIA transfer policies filter out athletes from four-year 

athletic competition; substandard college performance eliminates athletes to pursue 

professional athletics. The colligate bowl games and pro football playoffs add further 

motivation for football players, as they see university player rosters filed with junior college 

transfer students (Holmes J. , 2011). These young men fit the profiles of many who typically 

attend the community college. Many students like other Americans are looking to migrate to 

create opportunities that may not exist in their own communities (Bruner, 2011) (Andes, 2010). 

They are from historically underrepresented groups in higher education, underprepared for 

college, and poor. The participants of this study are from similar backgrounds enrolling in 

college underprepared, first generation college students, and from historically underrepresented 

backgrounds. The participants were selected organically in this process through personal and 

professional afflation. Participants were interviewed and asked a self-perception question, a 

programmatic question, and a prescriptive question to gather significant data. 
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The perception question is: what were the student-athletes‘ perceptions about support 

services used by student-athletes to ensure successful transfer from the two-year college to a 

four-year university?  

The programmatic question is, what programs were provided to student-athletes to 

pursue professional athletics?  

The prescriptive question is, what can former successful transfer student-athletes offer 

as suggestions for the two-year college athletes to make an effective transition decisions toward 

transfer and/or pursue a professional athletics career?  The following table is a graphic 

representation summarizing the participants‘ responses to the three questions. 

 

An analysis of the responses reveals salient themes of economic stratification, college 

personnel as role mentors, athletic aptitude, and social status have emerged. A portrait of each 

of the participants and how the themes of economic stratification, college personnel as role 

mentors, athletic aptitude, and social status influenced their JUCO achievement. 

Social Context of College Football 

Over fifty-thousand student-athletes compete in football, in the NAIA at 269 colleges 

and universities (Holmes C. b., About the NAIA, 2011). Over 400,000 student-athletes 
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compete at over 1000 colleges and universities in the NCAA. (Castañeda, 2004), (Holmes C. 

b., NCAA National Collegiate Athletic Association Website, 2011). Of the two organizations, 

the NCAA schools have; 

1) the most exposure to prospective students,  

2) the most influence to secure lucrative media contracts, 

3) the most scholarship dollars to provide to college bound athletes, 

4) and record breaking stadium attendance for football games (Johnson, 2012). 

The chance to play in bowl games, the opportunity to leave their community, 

scholarship dollars and potential wage dollars shape the decision making pathways for 

community college prospects also known as ―JUCO‖ transfers or junior college transfers 

(Kersee, 2007). In the 2011-2012 bowl season 33 of the 36 teams had JUCO transfer student-

athletes on their roosters. Many JUCO transfer student-athletes are or were impact players in 

these bowl games. An example of the impact of a JUCO transfer student-athlete is Robert 

Griffen. Robert Griffen is not heavily publicized as Robert Griffen III (RG3), Baylor‘s 2011 

Heisman Trophy recipient. Robert Griffen, the offensive lineman and outstanding JUCO 

student-athlete transferred from Blinn Community College, Texas. Robert Griffen, the 

offensive lineman, is also a projected high draft pick to the National Football League. Both 

student-athletes will look forward to more television exposure and lucrative professional 

football contracts in the 2012 season. Additionally, current and future JUCO student-athletes 

are focusing on the aforementioned transfer student-athlete who has a similar non-traditional 

academic pathway from high school, to two-year college, then to four-year college. These 

JUCO transfer student-athletes represent a small fraction of the overall student population yet 
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they have a tremendous impact on the student life of the college (Edwards, 1972) (Kissinger & 

Miller, 2007). 

Leon Lett grew up in the south where he was not expected to succeed academically or 

athletically. He was a mediocre athlete and a below average student who attended Hinds 

Community College. Then, he earned a scholarship to a small NAIA school (Emporia State 

University) where he was signed as a free agent to the Dallas Cowboys after four years. After 

an illustrious ten year career in which he earned three Super Bowl rings, he completed his 

degree at UNLV. Then he went into a coaching career and currently coaches with the Dallas 

Cowboy franchise. Leon is a first generation college student and the first in his family to earn 

an Associate (AA) and Bachelor (BA) degrees.  

As the study evolved it became glaringly apparent that so much attention and many 

resources are given to such a small percentage of college students that the two-year programs 

are in jeopardy of being de-funded (Bradley, 2012). These athletic programs are also pathways 

to post-secondary education as students migrate from two-year colleges to four-year colleges 

and universities. As American society continues to place monetary value in athletics and 

designates major funding to continue those valued traditions of football, this pathway may 

narrow the number of scholarship slots but will continue bowl game competitions. The graphic 

below demonstrates the transfer pathway for JUCO transfers to the elite football programs. 
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Figure 1 Graph of JUCO athlete‘s pathway to NCAA 

In 2011, approximately 7,000 JUCO football players from California and 6,600 JUCO 

from the rest of the country are competing for approximately 6,000 of 300,000 potential 

football scholarship slots with BCS member schools. Not all JUCO transfers will make it 

through the educational pipeline. A collegiate roster averages 102 football players per team, of 

which players can have no athletic scholarship, partial athletic scholarship, or a full athletic 

scholarship. However, all community college football players are heavily influenced by the 

draw of ―big time athletics‖ and televised bowl games (Kissinger & Miller, 2007).  

 There are 348 Division I programs only 242 have football 

 There are 317 Division II schools only 169 have football 

 There are 444 Division III schools only 240 have football (NCAA Membership, 

2011) 

The community college student -athlete is in direct competition for athletic aid with 4-

2-4 transfer students, current roster holders, other four-year college transfer athletes, and high 

school recruits. Aaron Rogers was an underrated quarterback in high school who attended 
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Butte College in California. He later earned his Associates Degree and completed the 

University of California statewide articulation requirements to attend UC Berkeley as a JUCO 

transfer. Aaron Rodgers later went on to become NFL star quarterback with the Green Bay 

Packers. Cam Newton was a 4-2-4 transfer who attended University of Florida directly out of 

high school. He transferred to Blinn College in Texas (where he and his team captured a 

NJCAA National Championship); then he later transferred to University of Auburn, won a 

Heisman and was a significant contributor to winning a NCAA National Championship. The 

Carolina Panthers drafted Cam as the top player in 2011. Keyshawn Johnson a football 

correspondent was a top receiver from South Central Los Angeles who did not migrate across 

the country, but did migrate across the city to attend West Los Angeles Community College. 

As a top wide receiver, he earned his AA degree, and accepted a scholarship to University of 

Southern California (USC). At USC, he was the top receiver in the country and was a Heisman 

candidate. The NFL subsequently drafted him in the first round. Throughout his career, 

Keyshawn earned several All Pro honors and the highest paid contract as a receiver in NFL 

history to 2010. Rodgers, Newton, and Johnson as of the 2011-2012 football season are the 

most contemporary JUCO transfers with the notoriety to be relevant for this study as they 

experienced JUCO achievement. Achievement at the junior or community college provides 

those student-athletes an incentive to continue through the broken educational pipeline. These 

student-athletes typically have not experienced both academic and athletic success in high 

school. As a result these student-athletes enroll in two-year colleges with athletic programs. 

Academic success of the student-athlete is vital to the mission of the community 

colleges and junior colleges. The mission of the community colleges is to have open and 

accessible admission policies and a high academic standard. The community college mission is 
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achieved by providing adults with; the opportunity to improve lifelong learning, obtain 

vocational or occupational certificates and degrees (Kinard, 2008). Community colleges also 

add additional components of the mission include transfer opportunities for students by 

completing lower baccalaureate requirements of four-year colleges and universities, tracking, 

and outreach (Kuo, 2004). Most community college student needs the opportunity to develop 

in the two-year college environment; otherwise, they are subject to low skill jobs and low-

wages in the workforce due to a lack of educational opportunity (The National Conference of 

State Legislatures, 2006). For many adult learners, the community college is the only 

opportunity to receive an education or participate in life-long learning. Without educational or 

economic opportunity, the potential student is subject to the struggles of poverty. This poverty 

can be directly related to socio-geographic factor of living in a poor performing school district 

(Orfield, 2002) (Balfanz, 2004). 

At the height of the 2011 football season, leading to the NFL‘s Super Bowl, 

professional athletes are also speaking of the impact of their respective educational pathways 

and college migration. Brandon Jacobs, a JUCO transfer from Coffeyville Community College, 

played at Auburn and Southern Illinois before ultimately graduating from New Jersey‘s 

Fairleigh Dickinson in December 2011.  Jacobs stated, ―It means something to me to get a 

degree because I‘m the first one in my family that has one‖ (Porter, 2012). 

Furthermore, from 1980 through 2010, the stories have mostly remained unchanged. 

Stories have emerged that too few professional athletes mentor academic success for college 

athletes. Other nuances of those stories surface that athletes are exploited, and the African 

American males are systemically at the center of cruel jokes; ‗the athlete can participate but not 

graduate‘! (Telander, 1989) (Lapchick, 2003) Richard Lapchick (1994) asserts that a majority 
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of academic problems occur in the highly publicized revenue producing sports of football and 

basketball, specifically with blacks not being encouraged to graduate and the lack of role 

models or mentors on college staff. (Lapchick, 2003).  

In 2010, the NCAA confirmed degree completion to be the major problem for two-year 

college transfers in revenue producing sports of football and basketball (Hosick, 2010). A 

further underpinning of this study, though not the focus is that the male transfer student-

athletes tend to be from historically underrepresented groups being either; poor, minority, 

academically at-risk or all of the aforementioned. These American students will migrate to 

increase education, employment, and athletic opportunity (Beveridge, 2011) (Gebeloff, 2011).  

The participants in the 2012 study of ―A Phenomenological Study Of former Student-

Athlete‘s Transitions From Two-Year To Four Year Colleges Or A Career‖ have articulated 

and validated the concern about the academic success of the community college student. The 

participants said as students-athletes, they needed and received structure, and assessment of 

individual academic and personal needs. The former student-athletes had connection with 

resources on campus; they connected with coaches, faculty and staff with a shared vision for 

their student success. In turn, they were focused and directed. The college allocated fiscal 

resources to support the athletic programs in addition to instructional support. Upon review of 

budget shortfall reporting for JUCO athletic programs, an investment of $100,000-$200,000, a 

two-year college can continue to provide an educational opportunity and incentive for young 

men to complete AA degrees (Steinbach, 2010). 

The story builds over time as increased interest as evidence of lower levels of academic 

success, (especially among the revenue-generating student-athlete) has been published 

(Edwards, 1972) (Leach & Conners, 1984) (Kanter, 1991) (Sedlacek, 1991) (Ferris, 2004).  
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While the IRB has allowed the researcher to use specific names, please note that all 

participants have given written consent to use their names, likenesses and images as part of this 

study.  

To further explain  the underpinnings of some participants, geographical mapping will 

be used to demonstrate points of the original locations for some athletes is too show factors that 

influenced migration for the community. The students are willing to migrate for this 

opportunity. The following are the summaries from the participants who were interviewed. A 

summary graphic illustrates the themes from the interviews followed by a descriptive 

paragraph of the participant‘s responses, and their personal story. 

Participants and their Interviews 

In 2011, Beveridge (2011) published a study of migration patterns for the state of New 

York. The combination of an erosion of job opportunities and increasing in housing cost have 

led to the migration of people to leave their communities to find other opportunities 

(Beveridge, 2011). Both Jamal and Jamel grew up in New York and had very few 

opportunities. 
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Figure 2 Beveridge New York State  Migration Patterns 

 

Jamal one of five participants‘ salient themes from interview 

―We grew up poor with my two brothers. My mom raised us by herself. My dad has 32 

kids‖. (Richardson J. , 2011) Jamal‘s summary of answers is in the graphic below. 
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Figure 3 Graph of Jamal's responses 

 

Jamal R. suggested that there was support but very limited and unfocused. He felt that 

more coaching staff could have talked to him during that time about transfer and academics. 

Jamal did indicate that the JUCO football program did prepare him for the next two-years at 

Morgan State University. Academic counseling during his second semester was critical to 

provide an academic road map for transfer. Lastly, Jamal summarized and said that JUCOs can 

assist student-athletes in their programs by having all staff member be accountable to provide 

information regarding transfer, grades, and eligibility rules not just a few staff members. 

Additionally, staff members should tell any incoming students about the total support they will 

need both on and off the field. Support like where to find housing, how to pay utility bills, how 

to budget, how to grocery shop, how to manage time and how JUCO not going to be easy to go 

to school and manage a college class schedule. 
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 Jamal R. was retained for two consecutive years in elementary school. ―They held me 

back twice in elementary…I didn’t understand what was going on‖ (Richardson J. , 2011) He 

was never expected to succeed in school, but was expected to be another negative statistic of an 

urban community. Jamal R. is an African American male born in Addison TX, who was raised 

in a poverty stricken area in Syracuse, New York. Jamal R. completed high school but looked 

for an alternative path by following his sibling to community college. ―I had to leave, my 

brother talked me into coming out to California to see the Palm trees, he fed me the same 

recruiting story that he got‖ (Richardson J. , 2011). He excelled both at sports achieving All-

State honors in California for football and earning a scholarship to a university. He found a 

new sense of purpose with his courses to complete his AA degree. He is the first person in his 

family to complete a college education with both an Associate degree from Victor Valley 

College in California and a Bachelor‘s degree from Morgan State University, in Baltimore, 

(MD).  ―There really wasn’t much of a program at VVC it was limited.‖ ―It would have been 

better if more staff could have stepped up and told us.‖ (Richardson J. , 2011). Although his 

Brother Jamel asked him to come to school for the new opportunity Jamel departed school 

early prior to graduation. 

 

Jamel two of five participants‘ salient themes from interview 

Jamel said, ―If you were one of the lucky ones like me, you got some help. But everyone 

didn’t‖. (Richardson J. , 2011) 
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Figure 4 Graph of Jamel's responses 

Jamel R. also suggested that there was support for academics but only for the elite 

players. Jamel R. also echoed that more staff could have directed him towards transfer courses 

during his freshman year. ―No one really talked about transferring‖ (Richardson J. , 2011). 

Jamel did indicate that the JUCO football program did prepare him for his professional athletic 

careers because the coaches were skilled and helped him get the publicity. Lastly, Jamel 

summarized and said that JUCOs can assist student-athletes in their programs by having all 

staff member be accountable to provide information regarding academics and not just play 

students for eligibility.  Additionally, staff members should tell any incoming students about 

how they can literally go hungry if proper planning does not occur. 

Jamel R. an African American male also born in Addison TX, was hanging on the 

streets of Syracuse after being rejected from major Division 1 due to NCAA qualifying rules. 

He received a phone call from a JUCO coach to come to school and play football in California. 

Jamel R. recalled that his education never really was emphasized while he was participating in 
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sport, to the extent that a coach told him, ‗I did not know you wanted to transfer to a 

university‖ (Richardson J. , 2011). Jamel R. indicated by the time he figured out what was 

transpiring in his educational plan it was too late. He had too many electives, and physical 

education units to make any hopes of transferring impossible. Jamel R. did credit two people 

for creating an alternative pathway for him to play professional football early, a position 

football coach, and a football coach /administrator. Jamel R. was awarded a large professional 

contract to play in the Canadian Football League (CFL) directly from a California Community 

College. Since that initial year of departure, Jamel has continued to excel for eight seasons as a 

professional athlete. Jamel the Montreal Aleut, earned All-Star Wide Receiver honors for four 

consecutive seasons, two championship rings, and MVP of the Grey Cup, the CFLs 

Championship game. Jamel credits the opportunity at the community college as the key that 

opened the door to his current career. ‖I had to get out Syracuse and get to Cali with the Palm 

Trees. You know…that’s what coach was talkin’ about‖ (Richardson J. , 2011). Jamel credits 

his exposure to a different way of living would have never occurred had he not attended a 

community college. His former life of poverty and limited opportunity for either employment 

or education has changed. Jamel has commercial endorsements, a solid contract, a house, and a 

salary in which he is able to take care of his immediate family (mother, and brother) who lived 

in poverty right until he became a professional athlete. ―I’ve got to give a shout to my coaches 

who help me with their connections‖. ―If it wasn’t for my (JUCO) coach I would not be here 

today‖ (Richardson J. , 2011).Derrick took a path similar to Keyshawn Johnson but different 

from Jamel and Jamal. He did not experience migration from the community but did attend 

community college from across town. He commuted 80 miles round trip daily to create better 

opportunities for himself. The difference between Derrick‘s community and others is that his 
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was both rural and poor.  Derrick‘s Southern Californian community had very little opportunity 

for employment or postsecondary education without the community college. 

 

Figure 5 Map of Los Angeles Metroplex featuring Rural San 

Bernardino Townships 

 

Derrick three of five participants‘ salient themes from interview 

―I went to class. Most guys did not take it serious.‖ (Jones, 2012) 

At-risk area in Southern 

California with limited opportunity 

for the under educated. 
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Figure 6 Graph of Derrick's responses 

Derrick J. suggested in his responses that there was support but he was too unfocused to 

take advantage of it. He felt that more coaching staff could have talked to him earlier about 

academics and transfer. Derrick did indicate that the JUCO football program did prepare him 

for the next two-years at Grand Valley State University. Lastly, Derrick summarized and said 

that mentors are critical to the student-athletes success.  

Derrick is an African American male who was raised in a rural poverty stricken area of 

Southern California. He went to a low performing high school, with a low performing athletic 

program and knew from an early age that community college was going to be his only option. 

―Everyone talks about a plan B but no really knows what a plan B is‖ (Jones, 2012). Derrick 

grew up without strong male role models and no father figure in his home. Without this 

influence of mentorship in the home it was difficult to formulate any plan because no one 

really understood the pathway. Derrick indicated that he was not prepared for college after he 
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left high school. Derrick is a first generation college student. Derrick excelled in athletics and 

received All-State honors. He earned an Associate‘s degree and turned down Division 1 

scholarships to attend a Division 2 school. As many of his teammates from community college 

seemed to question his decision and his personal plans, they were not prepared and had no 

plans after completing their eligibility at the community college without a degree, ―Students 

are not prepared. They just want to play football‖ (Jones, 2012). Derrick credited the move as 

the smartest decision of his life. His Division 2 football team won two consecutive national 

football championship titles. He received awards for his athletic performance as a defensive 

lineman at the four-year college. Derrick played for five seasons in the NFL for the Steelers, 

Titans, Bills, Falcons, Dolphins and Chargers. One month after his professional career ended 

he went back to Grand Valley University to complete his BA degree. He now coaches at his 

former community college and is a strength trainer at a local fitness center. Derrick credits 

strong coaching involvement and a particular coach on campus believing that he could do more 

than just play sports as the key to his success. ―They need a mentor who has been there done 

that‖ (Jones, 2012). 

Derrick stated that there were a number of support programs at the two-year college but 

he did not know how to access them until he was shown by a mentor. Derrick indicated that his 

short term goal was always to pursue professional sport but only two staff members actually 

gave him advice that was accurate. ―Only two coaches really gave advices that was true‖ 

(Jones, 2012). Derrick in his new role as a coach recognizes the value of relationship with his 

players now and says they are very responsive because he has been everywhere they are trying 

to go. Derrick is modeling the behavior necessary for other young men in athletics to succeed. 

He also recognizes that there is a long road ahead for these young men because they too are 
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first generation students and do not know how to focus. Derrick alluded to the fact that the 

students require structure and clear direction. 

Tulsa, Oklahoma is a community that is more suburban due to its smaller population 

size in the Mid-West. However, the lack of opportunities and symptoms of the broken 

educational pipeline resemble that of a large urban city. There are few opportunities for 

meaningful employment without higher education and the poor live in communities with high 

illegal drug use and higher crime rates. 

 

Figure 7 Map of Tulsa poverty pockets 

G. Brian four of five participants‘ salient themes from interview 

―A lot of times I just made decisions like a leap of faith I just moved without really 

knowing what the outcome was going to be. It was scary to go away to college‖ (Ellison, 

2012).  
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G. Brian had many social factors, which made him at risk. He was the child of two 

inmates, lived in an economically depressed neighborhood, and he did not meet the initial 

eligibility requirement for university admissions. 

 

Figure 8 Graph of G. Brian's responses 

G. Brian suggested that there was support but very limited towards sport only. He felt 

that coaches should play a stronger role in developing players academically. G. Brian did 

indicate that the JUCO football program did prepare him also for the next two-years at Morgan 

State University. Lastly, G. Brian summarized and said that JUCOs can assist student-athletes 

in their programs by mandating academic support services such as supplemental instruction, 

mandatory tutoring, and grade checks. Additionally, G. Brian echoed life skills development at 

the JUCO level is important as students are leaving home for the first time and do not have 

basic survival skills.  
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G. Brian is an African American male, whose Mom and Dad were in the penitentiary 

while he was growing up. G Brian was raised by his grandmother comes from meager means. 

In turn G. Brian has never expected favors as an athlete, because he was always expected to 

earn his way. ―Don’t classify me as just an athlete. I am more than that‖ (Ellison, 2012). 

Looking for opportunity outside of Tulsa he began to explore options to continue football and 

education.  G Brian‘s college experience started by attending Eastern Arizona College. This 

climate was different from what he experienced from his hometown in Oklahoma. He and 

another teammate had a difficult time making the adjustment to the racial climate on campus. 

They both grew disenfranchised by the lack of support from the entire campus community. 

They were not encouraged to play sport by the coaching staff. They were not receiving 

adequate advisement about courses they should take for AA degree completion or transfer. 

Additionally they did not receive sufficient information about financial aid. ―Nobody really 

cared about our education except for us‖ (Ellison, 2012). G. Brian did not have self-efficacy 

through academia or athletics in his first experience as a college student. He and his teammates 

were at-risk once again of dropping out of education. By a small connection, they heard about a 

college in Southern California that they could attend and play. G. Brian and his classmate took 

up a collection from teammates to catch a Greyhound bus to California. G. Brian said, ―I had 

no idea what I was getting into when I came to Arizona. I had no idea what I was getting into 

in California. I was scared all over again‖ (Ellison, 2012). G. Brian recalled calling his 

grandmother for advice on his decision. She told him it was time to grow up and be a man 

making man decisions. G. Brian indicated that going forward was his only option. G. Brian and 

his Arizona teammate, arranged temporary accommodations through a football coach in 

California to with new teammates. With no money, no family assistance until his financial aid 
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was awarded he struggled to eat, and struggled to find resources to support himself because of 

poor access to transportation. 

After completion of his AA Degree, he launched his own recruiting campaign sending 

out film and transcripts and was offered scholarship to Morgan State, Miami Ohio, and 

Hampton universities. He accepted the Morgan State University scholarship and had great 

success. G. Brian also assisted two others from his JUCO team in California get football 

scholarships to Morgan State university. G. Brian is a first generation college student who has 

earned an AA, BA, now MA candidate at Prairie View A&M University.  

Similar to Tulsa, Oklahoma is the community of Corpus Chirsti, Texas. While Corpus 

Chirsti is a suburban area by population and geographic location, it has pockets that resemble 

large urban area. Corpus Christi has similar challenges of historically low performing 

communities with poverty pockets, drug and gang areas, and few opportunities for the under-

educated. Also with a large Hispanic population decisions for employment and to continue 

education are typically family driven and family supported. How situations affect both the 

family and individual are taken into account (Escamila, 2011). 

 

Figure 9 Map of Corpus Christi 
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Roman five of five participants‘ salient themes from interview 

―I had a great experience at my JUCO it gave the chance to develop. My Dad kept us 

together in the car shop‖ (Escamila, 2011). 

 

Figure 10 Graph of Roman's responses 

 

Roman E. suggested that there was support limited for transfer but the academics were 

strong as he improved his grades while in he attended the community college. He felt that the 

community college coaching helped his development as a player and person. He also indicated 

that his coaches were upfront and honest about their expectations. Lastly, Roman summarized 

and said that JUCOs can assist student-athletes in their programs by having students network 

early for scholarship and transfer opportunities. 

Roman E. is a Hispanic male from Corpus Christi, Texas. He was raised in a family 

where education was not consistently valued. Roman and his brothers worked hard in his 
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father‘s auto shop during their early years. One of his brothers graduated and left to attend Del 

Mar College where he came back to become the President of the college. 

Roman was encouraged by his brother to attend a community college. Roman was 

motivated by a coach to be better academically and athletically. ―My coach really cared about 

us‖ (Escamila, 2011). Roman was encouraged to become a better person and not just improve 

in athletics but improve every aspect of his life. This in turn would improve his overall 

performance in college as his coach instilled in him. Through proper focus and commitment, 

Roman improved his grades to well above a 3.00 average. He indicated that not all of his 

teammates took advantage of what was offered to them as players. Unlike Jamal, Jamel, 

Derrick, and G. Brian, Roman was on an athletic scholarship at his community college. With 

this scholarship, Roman had the advantage of just focusing on his sport and education. He also 

remembered that the college itself did not have a lot of information for transfer student-

athletes. The coaches are the ones who kept up to date with requirements for moving forward 

to a four-year. Roman indicated that coaches were honest about the recruitment process. The 

coaches provided him with the proper expectation for him to continue to excel on the athletic 

field, but also improve proper study habits to achieve academically. A number of universities 

including the University of Texas-Austin recruited Roman. He received a scholarship from the 

University of Texas and graduated with a BA. Through his success, he was able to play for 10 

years as professional baseball player. He credits his family‘s values and his coaches for helping 

him achieve success. Roman currently works at a community college as a Dean‘s 

administrative support. 
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Themes 

Three salient themes emerged of supportive coaches, academic support, and policy. 

Coaching 

 

Figure 11 Coaching Response Theme 

It takes individual mentors with experiences and expertise to properly guide students to 

pathways of success to have JUCO Achievement. Three of the participants indicated that 

coaches play a significant role in student-athlete development. (Richardson J. , 2011) 

(Escamila, 2011) (Jones, 2012). Coaches provide the proper motivation for success on and off 

the field. This study illustrates the notion that all college staffers and academic counselors in 

the community college can contribute and promote academic achievement. As the 

infrastructure of a college is designed to meet the needs of the student, the college will create 

internal collaborative partnerships that promote student learning (J. E. Roueche, 2001). 

Furthermore, the coaches can and should transcend their roles beyond athletics, and become 

case managers to reassure athletes about future expectations; as transfer students, what areas 
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require academic strengthening, and how to create and follow individual transfer and career 

plans (J. E. Roueche, 2001, p. 94). 

Comprehensive Wrap Around and Academic Support 

 

Figure 12 Comprehensive Support Theme 

For JUCO students to be successful a comprehensive approach to counseling, advising, 

transfer guidance, with career and educational planning should be provided to promote JUCO 

achievement.  Five of the participants indicated that support services were important, however, 

four of the participants‘ indicated that life skills or wrap-around support and services that 

helped the students live and survive are important to success (Ellison, 2012) (Jones, 2012) 

(Richardson J. , 2011) (Richardson J. , 2011). Chesborough (1993) suggested strategies for 

increasing retention among academically at-risk college students. He stated that by providing 

conditions that enhance the personal comfort for students with the learning environment, 

helping students establish long-range goals and enhancing students‘ self-esteem. Over a thirty-

year history, suggestions regarding the implementation of these strategies with the community 

Jamel and Jamal 

"Tell recruits up front 
about life off the 

field.." 

Roman 

"Honest recuriting with 
clear expectations." 

Derrick 

 G. Brian 

"GIve players support 
up front  for academic  

requirements." 



121 

college student-athlete are not evident in the literature. Claxton and Murrell (1987) argued that 

there is evidence to suggest that all students can expand their learning strategies, and become 

empowered active learners and achieve academic success. The knowledge gained may not only 

enhance the academic success of the student-athlete, but may also suggest strategies to enhance 

the academic success of all students and provide a further confirmation of Bandura's Social 

Learning Theoretical model (Bandura, 1977). The premise of this approach is that behavior is a 

function of interactive systems: motivations, the behavior itself, environmental influences, and 

cognitive processes. Bandura (1977), maintains that people‘s actions produce the 

environmental conditions that, influence subsequent behavior. An example of this is the 

stereotype that all student-athletes are dumb jocks.  At the center of all this, though, are the 

internal cognitive processes (principles, expectations, values). The athletes begin to internalize 

the expectation of performing poorly in academics, placing both principles and values in sport. 

These processes determine how environmental events are perceived and interpreted. 

The response to this academic success of student-athletes has created two voids for 

researchers, much of the focus of the literature has been on addressing the academic criteria for 

admissions of the student-athlete to the four-year, and not until Sedlacek (1991) focused on 

California Community Colleges and then Castañeda (2004) had a broad perspective been 

placed on two-year college athletics (Castañeda, 2004). 

The first part of the research void is that attention has been devoted to the factors that 

contribute to academic achievement but not for community college student-athletes (Sedlacek, 

1991) and scant writings existed that discussed success of the community college student 

without even mentioning athletics until 2004 (Castañeda, 2004). The second part of the 

research void is the examination of Associates Degree (AA) itself and the individual variables 
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of the transfer process that lead towards completion of BA degree programs. An AA degree 

earned at a two-year college does not guarantee a student-athlete transfer to a four-year college, 

and acceptance into a major with junior level status. Every university in the BCS has different 

requirements to graduate with a BA in specific majors. To compound the dilemma students do 

not know who is going to recruit them. The student completes the AA degree but all the units 

may not transfer to the four-year. Therefore, community college students, especially athletes 

need to be proactive with obtaining individual educational plans that include enough degree 

applicable credits suitable for transfer from the community college. 

Policy 

 

Figure 13 Policy Themes 

Three of the participants suggested to the fact that every staff member that advises or 

interacts with student-athletes should be clear about the transfer process and graduation 

requirements. (Escamila, 2011) (Richardson J. , 2011) (Richardson J. , 2011) (Jones, 2012). 

The 1991 study conducted by the California Community Colleges Chancellor‘s Office and the 
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California Commission on Athletics identified a need for a model to assist academic counselors 

with educational plans for students who participated in sports (Kanter, 1991).  The National 

Collegiate Athletic Association (NCAA), which regulates four-year intercollegiate sports, and 

the California Commission on Athletics (COA) which regulates California Community 

Colleges established rules to encourage academic success and increase graduation rates for the 

student-athlete. 

In an initial response to this public  concern about the low levels of academic success of 

scholarship athletes, the NCAA, passed a series of propositions limiting eligibility of incoming 

freshman athletes, limiting the transfer of students from two-year colleges (JUCOs), limiting 

participation based on percentages of units towards degree, and limitations on transferable 

units. The students who are able to meet the NCAA academic requirement right out are labeled 

as qualifiers; the other who attend the two year colleges are typically labeled non-qualifiers.  

The non-qualifier runs out of options quickly if the goal is to use sport to fund the collegiate 

education. There are fewer opportunities to play college football each year. Due to state budget 

reductions more athletic programs are in jeopardy of being defunded and eliminated from 

community college campuses as demonstrated by Grand Rapids College, despite its positive 

impact for under privileges students (Bradley, 2012). 

Against this background, graduation rates among ethnic minority scholarship athletes 

have been a special concern.  Most ethnic minority athletes are concentrated in the revenue 

generating team sports (Leach & Conners, 1984). After two years of operation under the 

Proposition 48 regulations, 9% of Division I football players, for example were found to be 

ineligible; all but 31 of the 206 ineligible players were African American (Lang et al., 1988, p. 

211).  Similarly, in a year-long national study of college basketball athletes conducted for USA 
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today covering the five academic years between 1980-1985, Norman (1991) reported that 

minority male basketball players had a 36% graduation rate compared with 48% for all college 

students. 

Cook and Motley (1984) concluded from their study that these new regulations suggest 

a need to look at factors which correlate more highly with academic success.  Rehberg and 

Schafer (1968) had, much earlier, suggested that the following conditions were needed to help 

the student- athlete achieve academic success: involvement of peers. Faculty and staff, a 

provision of an institutional learning environment, encourage the student-athlete to transfer 

learning from sports to the classroom, and providing for the development of positive self-

esteem and congruent self -image.  Only a small amount of information exists in the literature 

however about whether or not scholarship athletes do experience these conditions; and if they 

do, whether or not these conditions influence their academic success. 

Researchers who have sampled general college populations of academically un-

successful students have suggested that the absence of similar personal and social conditions, 

as well as precollege academic ones, contribute to a lack of successful experience in college 

and their eventual dropout (Anderson, 1985; Astin, 1977; Pascarella & Terenzini, 1975; 

Sedlacek, 1987; Spady, 1971).  Synthesizing much of this research, Tinto (1975, 1987) 

suggested that these three areas are interactional and these personal and social conditions as 

well as academic conditions must be simultaneously provided to college students to prevent 

dropout and maximize their opportunities for success in school. When students are making 

connections with the college coaches, with college staff, and with programs this is allowing for 

JUCO achievement and success. 
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Additionally, colleges will need to look at their athletic programs through the lens of 

student engagement, sports as transfer programs, sports as tool to engage male students, and 

sports to recruit students. As community college athletics attract a high percentage of males 

who are new first time students (Bush, Castañeda, Hardy, & Katsinas, 2009). 

Summary of participants responses 

 

Figure 14 Summary of themes 

Themes emerged from the participants responses to the research question and the 

following themes emerged; As a result of limited support on the both on and off the field can 

lead to non-success in the two-year college. The lack of focus by the coaching staff to have 

student-athletes complete degrees can lead to non-success in transferring, Two-year colleges do 

allow for better development as an athlete to prepare for transfer and lastly both academic 

counseling and coaches that emphasize academics are important to promote success.  
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However, for two-year colleges to ultimately promote student-athlete success and 

JUCO Achievement the two-year college must mandate academic support services such as 

tutoring, supplemental instruction and study table by the coaching staff. Additionally the two-

year college should offer ―wrap-around‖ services such as meal vouchers, subsidized housing 

while being a student, teach budgeting and life management. In studying the community 

college student-athletes, they received very little academic attention because the duration of 

their eligibility extends only two seasons.  The California Community Colleges started as part 

of local high school districts. The student-athletes were just extending their eligibility from 

high school.  Many of the community college student-athletes emerged from high schools 

without developing the college preparatory academic skill set necessary for post-secondary 

education. Many of the students-athletes who attend the two-year desire a scholarship. If the 

student-athletes could afford or meet the admissions standards, they would choose the four-

year first.  For many of the student-athletes, the two-year college is their second choice. The 

student-athlete comes to the college counselor with behaviors and cognitive baggage that 

inhibit their scholastic development. Information regarding attitudes will assist in assessment, 

for counselors to design valuable intervention strategies for academically at-risk students 

compete in the classroom.   

Many JUCO student-athletes are using their athleticism to finance their education; 

many more athletes are attracted to athletics for the elevation in social status and class.  

Athletes in this information age are over glorified by the media which compounds the situation.  

This over glorification compounds the situation because the student-athletes are perceived by 

administrators, coaches, fans, and peers in the images of non-intellectual, they are athletes (or 

"Dumb Jocks").  Many male student-athletes believe that they ascend to the professional 
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athletics ranks, or be allowed to pursue a prestigious four-year degree, or achieve notoriety, or 

achieve a high social status.  When any or all of these issues are not met, the student-athlete is 

invariably forced to deal with these issues alone. To have JUCO achievement brought to scale 

reforms must take place by retraining and retaining coaching staffs long enough to see a 

graduating class through. When graduation rates of JUCO transfers become as equally 

important to a coach as winning football games reform will occur. Statewide articulation 

agreements like those in California, Florida, Pennsylvania, Ohio and Washington help all 

transfer students; however, policy reform will still need to occur to allow for more seamless 

transfer of units into academic majors. 

Many two-year students take classes and then wish to transfer once the Associates 

degree is earned.  Typically articulation agreements are within state. For the two-year blue chip 

student-athlete that is unaware of which school he will transfer to, they risk losing credits if 

they (for example) take the AA degree in California and then transfer to Ohio or Wisconsin.  It 

seems that basic skills courses could be transferrable and go to a Clearinghouse (similar to the 

gateway clearing house out there for high school to college).  By sheparding the 2-4 student-

athlete transfer in the same manner, the transitions from two-year college to four-year 

university would be smoother, planned and more academically sound than guessing what 

classes will advance the student-athlete‘s academic career.  

As the findings conclude the discovery that this study may not be generalizable to all 

two-year college transfers, and that the findings can help with two-year college students who 

have unique and elite career pathways like Kevin Rathbun ―The Iron Chef‖ who attended 

Johnson County Community College. He is now one of the United States greatest restaurateurs 

(JCCC, 2010).  In the next and final chapter, this study will conclude by examining: 
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1. How the study is of benefit to colleges and research, 

2. how colleges and universities can benefit from the study, 

3. how intercollegiate governing bodies can benefit from the study, 

and how future studies can help promote ―JUCO Achievement‖ for all groups of 

students seeking career pathways. 
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CHAPTER 5: 

Conclusions 

Summary 

The preceding chapters of this treatise prepared the foundation to consider the research 

problem, the purpose, and significance of the study, a review of the related literature, and the 

methodology that guided the research. The fourth chapter presented the research findings for 

successful goal completion and success pathways at the two-year institution defined as ―Junior 

College (JUCO) achievement.‘ The salient themes of having supportive coaches, strongly 

mandated academic support, and consistent policy are topics the participant feel would 

strengthen the JUCO achievement for even more student-athletes.     

 

Figure 15 Summary of themes 
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Regardless of the transfer student-athlete making a post collegiate athletic career as a 

professional athlete, the ultimate student achievement prevails in gainful employment and/or 

degree completion that is difficult without the two-year college experience.  

Problem Statement 

Community college student-athletes, who transfer to NCAA Division 1 colleges, are 

not graduating at the same rate as native four-year student-athletes or four year to four-year 

transfer student-athletes (Hosick, 2010).  Transfer student-athletes are not experiencing 

successful pathways towards academics or athletic career choice. Laanan, (2001) suggests that 

community college students who transfer to the four year colleges must have different 

adjustments in order to have success. (Laanan, 2001) What needs to be addressed in research is 

the perceptions of the professional athletes who began their careers at the community college, 

what type of support they received both athletically and academically at the community 

college, and what suggestions they would offer to student-athletes who have similar aspirations 

for professional athletic careers.  

Questions that guided the study 

Participants were interviewed and asked self-perception question, a programmatic 

question, and a prescriptive question to gather significant data. 

The perception question is, what were the professional athletes‘ perceptions about 

support services used by student-athletes to ensure successful transfer from the two-year 

college to a four-year university?  
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The programmatic question is, what programs were provided to student-athletes to 

pursue professional athletics?  

The prescriptive question is, what can former successful transfer athletes offer as 

suggestions for the two-year college athletes to make an effective transition decisions toward 

transfer and/or pursue a professional athletics career?  The following table is a graphic 

representation  the participants responses to the three questions. 

 

Figure 16 Summary of responses 

 

An analysis of the responses reveals salient themes of economic stratification, college 

personnel as role mentors, athletic aptitude, and social status have emerged. A portrait emerges 

of each of the participants. The themes of economic stratification, college personnel as role 

mentors, athletic aptitude, and social status influenced the participants‘ JUCO achievement. 

 

Perceptions 

Limited 
Expansion of 

Services for all 

Standardized 
academic 
mandates 

Programs 

Athletics 

Counseling 
advising will be 

nationally 
consistent 

Suggestions 

Mandate 
academic core 

Mentors have 
gone through 
the process 



132 

Purpose 

The purpose of this was to explore the transition of former community college student-

athletes to four-year colleges then entered a career. This study included the success transition 

of factors of former student-athletes whose transition goal was to transfer from a community 

college to a four-year institution or transition directly to a professional sports career. The 

summary of how this study is of benefit to community college leadership will be illustrated by 

addressing the following headings:  

1. how the study is of benefit to the field, 

2. how colleges and universities can benefit from the study, 

3. how intercollegiate governing bodies can benefit from the study, 

The benefit to the field 

Practitioners can extrapolate from these findings to apply a model of success for 

student-athletes making the critical transition from the two-year institution to four-year 

institution.    In addition to guiding practice in service to at risk students, and special student 

populations including student-athletes, the information presented in this study can also guide 

policy on the college, state and national level.  Lastly, as this model is generalized, it can be 

applied to any student with talent as he or she enters the community college, seeks support and 

connectivity (engagement) at that two-year institution, and then strives for professional or 

academic success at a four-year institution upon completion of association degree. Please see 

the specific subsets below: 



133 

The benefit to colleges and universities 

Administrators and other institutional stakeholders are continual concerned about 

budgets and funding auxiliary programs.  By better understanding the needs of this population, 

the policy makers as well can strengthen student retention at the two-year level and create 

stronger pathways to the four-year level and meaningful professional career levels. 

The benefit to intercollegiate governing bodies 

This study began with the report of two-year college transfer student-athletes not 

completing a four-year degree. Hostick illustrated a problem directed of two-year college 

transfer students experiencing student departure prior to degree completion (Hosick, 2010). As 

the study evolved, gaps in the literature revealed that success was not identified through the 

lens of the student- athletes who participated in junior and community colleges. The literature 

prominently identified gaps in program structures, staffing, pre-college preparation, support 

services and social pressures associated with ―big time‖ athletics that cause non-success for 

student-athletes. The intercollegiate governing bodies have various challenges in trying to 

negotiate policy for the benefit of student-athlete and limit potential abuses that may occur to 

deter degree completion. 

The intercollegiate governing bodies are: 

CCCAA (formerly COA)– California Community College Athletic Association  is the 

governing body for two-year college athletics in California. 

NJCAA- National Junior College Athletic Association is the governing body for junior 

college and community college athletics nationwide (outside of California). 
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NWAACC- Northwest Athletic Association of Community Colleges is the governing 

body for two-year college athletics in the states of Washington and Oregon as well as the 

Canadian province of British Columbia.  

NCAA – National Collegiate Athletic Association is the governing body for mid-size to 

large four-year intercollegiate athletic programs. 

NAIA- National Association of Intercollegiate Athletics is the governing body for mid-

size to small four-year intercollegiate athletic programs. 

 

 

 

Figure 17 Organization Concept 

There are many outstanding intercollegiate athletic programs; in turn, the researcher‘s   

intent would be to make all of the member institution schools of the NCAA, NAIA, CCCAA, 

NWAACC and NJCAA have stellar intercollegiate athletic programs that not only produced 

quality athletic competition but also first rate college graduates that held meaningful 

employment after degree completion. However, the structure of these athletic regulatory 
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entities working independently create challenges that can easily be avoided without incurring 

additional expenses. The proposed solution would be to have a collaboration project named the   

National Transfer Clearing House (NTCH) for community college transfer students.   

The National Transfer Clearinghouse (NTCH) will serve as a portal that will link 

intercollegiate athletic governing bodies to access and assess the records of prospective transfer 

student-athletes.  

The current gap is both a knowledge gap and resource gap. The knowledge gap is two-

fold in that many students in the community college are not tracked for transfer. Thus student-

athletes are not tracked nationally from the two-year college to the four-year university by all 

the governing athletic bodies. The four-year institutions have various unique methods for 

tracking transfer student-athletes. Many two-year college academic advisors, attempt to keep 

pace with the student-athlete‘s choices, the proper education associate degree plan for transfer, 

and the regulations that determine athletic eligibility to specific four-year colleges. As the 

information overload continues without a set system, two-year college staff and administrators 

experience information gaps. This knowledge gap causes some JUCO student-athletes not to 

experience JUCO achievement because of inaccurate, inconsistent, or confusing information as 

they are preparing to complete degrees within their athletic eligibility timetable.  

The next part of the gap is the resource gap. Many two-year college do not have the 

technological resources or the staffing expertise required to accurately track students from two-

year to four-year. Also many two-year colleges have had many missions, including the transfer 

to abide by; however some community colleges emphasis on transfer is stronger on some 

campuses but not all campuses. Thus the allocations of resources to support transfer, and 
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student-athlete transfer have room for improvement and decrease the opportunity for athletic 

transfer and scholarship.    

That decrease in the educational pipeline for student-athletes is due to the academic and 

political complexities of articulation agreements, interstate education agreements, admission 

requirements at the four-year, unit requirements of associate degrees varying from state to 

state, and separate major requirements at each institution make a blanket articulation or transfer 

agreement for students extraordinarily difficult. However, the NTCH will be a mutual 

collaboration to ensure that student-athletes are prepared to continue their pursuit of degree 

completion at the four-year college.  The proposed NTCH will be important in managing 

transfer certification to help bring student-athletes closer to degree completion. The NTCH will 

provide the infrastructure to two-year colleges that do not have the infrastructure to track 

student-athletes completion or transfer rate data for student-athletes. At the American 

Association of Community Colleges (AACC) National Conference in 2011, the directors of the 

two-year governing bodies expressed concern for the dismal completion rate of transfer 

student-athletes at the four-year colleges and universities.  

These community college leaders indicated an infrastructure problem, with their 

member institutions to manage data in a meaningful way, to assist the NCAA in a solution for 

the transfer students experiencing student departure prior to degree completion (Leicht, 2011). 

The NTCH will provide the four-year universities a unified method to ensure equity for 

transferring student-athletes who are pursing degree completion. Lastly, the NTCH will serve 

as resource for the transferring student-athlete to gear their educational and degree plans.  

This new proposed organization will develop by the experience of the governing bodies 

and have a natural progression to a final design.  As this theory applies to this treatise, the 
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knowledge gained through the experiences of the participants, informs the findings and 

provides vital insight for solving student retention issues in the two-year to four-year transfer 

process. 

I. The Challenge 

Student-athletes have difficulty in transferring from two-year schools to four-year 

colleges and remain athletically ineligible at the four-year due to factors such as;  not enough 

transferable units on the transcript, not enough transferable classes offered by the two-year, not 

enough transferable units for major requirements at the four-year, and satisfactory degree 

progress rules. As the findings reveal, student-athletes will benefit from an articulation 

collaboration of colleges, universities, and organizations that govern athletic competition. 

Transferring students-athletes need a central system that allows for them to articulate courses 

seamlessly.  Collaborative agreements exist for community college students to articulate 

courses from two-year schools to four-year schools in the states of California, Minnesota, New 

Jersey, Florida, and Pennsylvania. Statewide articulation agreements are a policy concern 

(Wellman, 2002). The new organization NTCH can use the existing statewide models to ensure 

that student-athletes can use the same type of system nationally. By leveraging technology, 

college portals can be created to link students to courses online if the transfer student falls short 

of core general education requirements.   

Community College Week a newspaper, posted the enrollments of students, taking 

online courses nationally these enrollments have soared from 2005 to 2012 years from 1.6 

million to 4.6 million students. Future traditional aged college students have grown up with 

technology and have no fear of using it every aspect of life including the classroom.  Pamela 

Quinn Provost of the Le Roy Center of Technology Education, the on-line arm of the Dallas 



138 

County Community College District states: ―They expect to be able to learn online. 

Technology is changing very rapidly, and I am not sure that all of us are fully prepared for the 

changes. It‘s not so much evolution. We need a revolution‖ (Bradely, 2010, p. 7).  

The proposed NTCH would need to then reflect not only the theoretical underpinning 

of sound leadership and management; the recommendation also includes a significance 

interface with technology and the asynchronous delivery of education. Meeting the degree 

completion challenge by creating a national college collaborative NTCH, will be theoretically 

supported by student theory, leadership theory and technology which address the three themes 

uncovered by the research participants. 

Innovative colleges will need to collaborate and be flexible by working outside of their 

organization‘s paradigm to identify, hire, train, distance educators, set up infrastructure to 

deliver content and educate students. Private colleges and universities are capitalizing using 

online curriculum and growing at a faster rate than public colleges Community College Week 

(Bradely, 2010). Students are driving up the enrollments at an alarming rate. The online 

enrollments are the chief contributor of increased enrollments. In an effort to retain the existing 

students in publicly funded colleges and lure new students to campus, the top community 

colleges in the United States could collaborate on a central online organization to maximize 

their efforts. This will ensure that students-athletes earn enough transferrable units to achieve 

the goal of transfer to the institution of choice.  

Policy barriers enforced by the NCAA and NAIA member organizations regulate 

student-athletes transferring from community colleges. Institutional policies at the four-year 

also stymie opportunities that student-athletes aspire towards both academically and 

athletically. Historically core courses do not always transfer due to the bureaucratic processes 
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of an institution (Wellman, 2002).  Because student-athletes represent well under 10% as a 

small population when compared with the general population, athletics are viewed by some 

administrators as an expense not an investment. However, the information in this study and the 

models presented here are generalized and application to at risk students attempting the 

precarious jump from two-year to four-year education. 

Although the athletic population is small in comparison by numbers, intercollegiate 

athletics is important to those groups of students, and other students at that college who 

identify with sport as part of the institution. Yet, this challenge of transfer is important because 

more students from high school are enrolling at two-year colleges in as public funding is 

decreasing. (Friedel, 2010) . If opportunities are to continue for many of these students, they 

need an opportunity to maintain an athletic identity to connect with the college and its 

academic environment.  

Many first-year students enrolling in higher education at the community college will 

feel the impact of limited class offerings, course and program cancellations, staff reductions 

and service delays, and suspension of athletic programs (Bradley, 2012).  This situation adds 

further frustration and anxiety for student-athletes due to athletic eligibility regulations of the 

governing organization, the National Collegiate Athletic Association (NCAA) and the National 

Intercollegiate Athletic Association (NAIA).  These same students who wish to compete in 

competitive sport after high school will have a finite window of opportunity to meet the athletic 

objective.  The qualifier is prepared academically in high school and is immediately eligible to 

participate in sports at the four year level; the non-qualifier is not prepared academically in 

high school and is only eligible for athletics at the two-year college.  After the student-athlete 

completes the requirements for the two-year degree, they can become eligible to participate at 
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the four year level. Time is not on the side of student-athletes who tests into the lower levels of 

remedial classes.  Remediation courses can take up to six terms to complete before meeting the 

prerequisite of college level classes, and the courses may not be offered sequentially at the 

institution. For many four-year schools the student-athlete must be ready to transfer with 

sufficient college level courses by the sixth academic term. Student-athletes must balance 

regulations and processes from many different and complex organizations that are not easy to 

navigate. 

II.  The Solutions to meet this challenge 

A Cluster Organization approach is for diverse groups that focus on delivering 

solutions to customers.  A National Transfer Clearing House (NTCH) could be created that will 

include the organizations that directly affect community college athletics.  Structure of the 

organization cannot sustain without the participation of the intercollegiate athletic 

organizations.  Additionally, high schools, the US Olympic Organizing committees and 

professional athletic sport franchisees will be included as ancillary but important stakeholders.  

Community Based Program at the JUCO 

A salient theme in the data revealed student -athletes‘ needs to connect with the campus 

on the field and off the field. To meet the demand for young athletes to be supported at the 

two-year a program, community based programs can be developed using existing resources. 

The program itself could be structured under the academic staff‘s guidelines as supplemental 

instruction, tutoring, or facilitated learning community. Volunteers for this program would be 

ex-athletes who have made the transition from student-athlete to being a professional in the 

business world or in professional sports world.  They could advise and mentor budding JUCO 
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student-athletes.  Survivors of student-athletics make excellent mentors because they are 

homogenous to sports and understand the  nuances of athletics as a participant. 

The structure can take place in informal discussion sessions featuring one-on-one 

advising sessions with former athletes.  This structure will help in the building of self-esteem 

for JUCO athletes who have already experienced rejection from university initial eligibility 

requirements. This structure will help with self-reliance by building success milestones on past 

sports accomplishment, and lastly identity reconstruction will be in place for those athletes who 

will no longer be able to base their success and self-esteem in athletics and it will train them to 

be successful after their athletic careers.   

Life before, during, and after competition as a student-athlete can be reviewed and 

analyzed by research practitioners in these focus groups.  This will be a benefit to emerging 

student-athletes because they will have the opportunity first hand to talk with individuals that 

have successfully and unsuccessfully gone through the system of athletics.  Individuals of this 

mentoring group could be a resource for the community of student-athletes not only on campus 

but shared with national networks of student-athletes.  Presentations could be developed for the 

community to market the rap sessions. 

 As the data revealed that student-athletes wanted more guidance in refining their career 

trajectory, three cornerstone seminars and publications could be developed with key titles: 

1)How to market yourself. 

 This seminar would deal with the concepts and philosophies on gaining exposure on 

the community, regional and national levels.  It would encompass all of the dynamics 

necessary to develop ones' athletic talent and match the talent with a program that was in need 
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of that particular athletic skill.  This seminar would also educate the athlete in seeking out 

sports camps during the summer to gain exposure to collegiate and professional coaches. 

2)How to market your future. 

 This seminar would feature how athletes could set up contingency plans in case of 

injury or any end to the student-athletic career.  Student-athletes would be given a broad over 

view of many common scenarios that are associated with career termination as a student-

athlete.  Former student-athletes who did not make professional athletics or who were injured 

would be prime facilitators for this seminar. 

3)How to get the academic assistance to matriculate at the college level. 

 This seminar will instruct the student-athlete on how to take college standardized test 

(ACT/ SAT), how to take college entrance and placement exams, and where to go for 

collegiate academic assistance.  Many times a larger program will have academic support 

systems in place to keep the athlete eligible.  Some programs even graduate a few student-

athletes through this program.  This seminar will demonstrate how the athlete is to gain support 

from other academic systems in the college to ensure graduation.  It will teach student-athletes 

how to cope with the anomaly away from sports, also how to channel the competitive energy. 

The most effective way to get the student-athletes to respond is to reach them directly. 

This means to meet the student-athlete at their need.  The need of the student-athlete is to earn 

and maintain an athletic scholarship and complete degree programs while exploring career 

opportunities.  Any program set up on their behalf will encourage student-athletes to 

participate.  The student-athlete will be accountable by their field performance and by their 

scholastic performance.  The entire premise of the athletic support is to empower and educate 

the student-athlete, not to carry or work for them. 
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III. Evaluation 

The measurement tools to evaluate the effectiveness of the NTCH will initially be 

based on;  

1. the number of schools that participate in the organizing phase,  

2. the number of schools who contribute dollars to the operation cost,  

3. the number of students who transfer through the new process,  

4. and the number of schools who post their articulated courses to the on-line 

system.  

As the organization matures, new benchmarks will emerge and input from the 

stakeholders will be valuable to determine measurements. Stakeholders and constituent groups 

will be grouped to quickly identify their interests in relation to each other and to the NTCH 

goals. Whether they are employees, student-athletes, local citizens, presidents, colleges and 

universities or even the professional sports, the leader will know how to align their needs with 

the desired outcome. The disadvantage is that this is a new organization with no history.  The 

leader will need to build trust among institutions, stakeholders, and constituent membership 

organizations to make this proposed project work. 

A secondary limitation is the start-up cost.  In the wake of budget constraints each 

institution will need to contribute cash to the project.  The startup fee is low enough to justify 

the contribution.  There are approximately 112 CCCAA member schools, 72 NCJAA member 

schools, NAIA 566, NCAA member schools in Divisions I-A(108), I-AA (119), and I-AAA 

(78) Divisions II (223) and III (343) for a total of 1,617 potential members.  Each institution 

will contribute $125.00 per year for a total operating budget of $202,125.00. As some schools 

are eliminating intercollegiate sports programs, suspending enrollment with governing 
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memberships, or the college is just going out of business altogether in the wake of the 

economic turn down to from 2000-2012. There is opportunity to solicit corporate sponsorship 

to fund this project.  The primary cost will be for the salaries of administrative support staff, 

small office space with utilities, and associated online cost. 

Another possible limitation is that this is the first time that all of these stakeholders 

have been brought together. Little is known of how the intercollegiate athletic organizations 

work together for transferring student-athletes. Two-year colleges have only a few academic 

statewide models for articulating courses using an online system in such states like California 

and New Jersey. As the organization develops a contingency to remain flexible and adapt, this 

will allow NTCH to address structural improvement to speed, integration, innovation and 

control. Ultimately, additional seasonal experts may be brought on for specific projects to 

ensure student-athletes are meeting their goals of transferring to four-year schools, going 

professional, obtaining AA/AS degrees, or competing in Olympics or qualifying amateur 

events. 

The significance of the two-year student-athlete‘s impact on campus and the national 

colligate sports market is not new. The problem of student-athletes at the two-year colleges is 

one of the complex mixed priorities as some two-year schools have eliminated athletic 

competition from their campuses for budget constraints or not fulfilling the institutions 

mission.  Some leadership within postsecondary do not wish to be bothered with the 

complexity of eligibility rules that govern transfer. Some institutions may not value athletics as 

a transfer program. 

As this proposal developed an organization such as the NTCH that will support the 

mission of transfer for student-athletes to four-year schools is described.  The method for how 
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to tie in online courses nor was the method to increase career pathways.  The reason for this is 

that the stakeholders will need to be consulted to gain more information on how this will work 

nationally as academic integrity and security, and the notion of a forced core curriculum are at 

the forefront of the discussion.  

The ―Big Time‖ sports of football, men‘s basketball, and baseball are dominated in the 

media with stories of big contract dollars and big societal failures (Heinz, 2012). Texas 

Christian University football programs has catapulted from a small NCAA Division 1 program 

to a major NCAA Division 1 program and promoted to major conference in the BIG 12. With 

that exposure, three student-athletes are caught up in the societal ills of alleged illegal activity. 

The three TCU football players were named in every major news outlet student-athletes were 

arrested on suspicion of selling marijuana: David Yendrey, a junior defensive tackle from 

Edna, TX; Devin Johnson, a junior defensive back from Oklahoma City; Tanner Brock Jr., a 

junior linebacker from Copperas Cove; Tyler Horn, a sophomore offensive tackle from 

McGregor. This labeling or ―branding‖ student-athletes are two extremes and polarized 

opposites and representative of potential perception barriers that cause resistance when 

establishing more support for student-athletes on college campuses . The media will run a 

cover story at the beginning of the week of the latest drug bust or crime spree of an athlete, 

then at the end of the week run a major cover story of extraordinary achievement by an athlete. 

(Associated Press, 2012) Texas Longhorn great, and former Heisman Trophy winner, Ricky 

Williams is being honored with his statue being unveiled at the Longhorn stadium in April of 

2012. 
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Limitation and future studies 

The findings of this study are not generalized to all community college transfer student-

athletes or professional athletes who utilize the two-year college as a pathway. Additionally, 

the questions of the study limited the breath of responses. This study could easily convert to a 

study of race and how minorities are affected by not participating at the Division 1 level out of 

high school. This study could also convert easily to a study on imagery of males in professional 

sport and the influence of media.  

As the study is exploring it creates the opportunity for more in-depth studies to include: 

The perceptions of African-American males in community college athletics and their 

experiences transferring to historically white or Black campuses while playing athletics? The 

perception of women‘s basketball players at JUCO and equity in support services: The 

perceptions of professional athletes whose universities don‘t publish their JUCOs in the media 

guides or websites:  The perceptions of new transfer student-athletes and acceptance on a four-

year college team:  A longitudinal study of JUCO players in all professional sports as an 

anthology, mentorship for community college students. Lastly, the study could convert into, 

how to use successful support practices with a special population can later be scaled-up for all 

students at a two-year college. 

Interesting Findings 

An interesting finding that emerged from this study is that each of the student-athletes 

who participated in the study had a team of community supporters plus mentors that assisted 

them not only through the community college but through their educational pathway which 

extended past their community college experience.  Additionally the groups of community 

supporters were assisting these athletes with food and shelter. Another interesting finding was 
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the discovery of massive numbers of JUCO student-athletes on the college bowl teams‘ 

roosters, and the number of former JUCO transfers who made the professional teams in the 

playoffs. This would indicate that two-year college athletic programs have a larger impact on 

university and professional football teams than previously assumed. 

 College athletics and participation are important to student-athletes. Two-year colleges 

are not extensions of high school sport and high school education. Two-year colleges offer a 

true pathway for students to repair their personal educational pipelines.  Educational pipelines 

that may be broken from attending underperforming high schools, broken due to poverty or 

other social condition, or broken because the student did not have other educational options.  

Findings Explained 

Two explanations for the significant numbers of student-athletes transferring from two-

year is due to NCAA initial eligibility policy which is rigorous. In addition, the influx of 

students to the two-year schools during the years from 2000 to 2010 has just increased the 

overall pool of potential transfer students (Friedel, 2010). 

Participating at the two-year collegiate level is important to student-athletes. The JUCO 

student-athletes take pride in being part of the college and having opportunities beyond high 

school. Thus, student-athletes have a greater potential to be more engaged in their educational 

planning at the two-year college, than they were at the high school, and have better 

appreciation for opportunity that post-secondary educational experience can bring. In addition, 

over time the student-athletes reflect on their experiences at the two-year college as one of the 

best experiences in their lives. When opportunities are present for students to pursue their 

athletic endeavors, they utilize athletic eligibility as motivation to play and continue their 

education, generally becoming more appreciative of their educational experiences. ―You know 
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looking back on it being at being at VVC was some of the best time of my life‖ (Ellison, 2012). 

―You know it was hard, really hard but it was good‖ (Jones, 2012). 

This retrospection comes into play only after student-athletes have entered and 

completed their time at the two-year college and athletic eligibility. If the two-year college is 

relatively comprehensive, then the students may have greater opportunity to achieve various 

types of short and long term objectives such as transfer, AA/AS degree completion, and a job. 

The participants for this study however, were very homogeneous (being male), and student-

athletes tended to socialize only within themselves. Therefore, the lack of opportunities for 

exposure to other support systems in the two-year college resulted in student-athletes‘ having 

limited answers for what could be done to improve the JUCO experience for success. 

College athletic academic support systems, like first-year experience programs should 

be mandated upon entry into the JUCO. Student-athletes who are more integrated into the 

institution socially and athletically, will likely have a significant influence from mentors on 

career planning and lifestyle planning. G. Brian, in his interview stated that student-athletes 

who are fully integrated had a better understanding of themselves and their surroundings; thus, 

they had more knowledge about the types of careers they could pursue (Ellison, 2012) . 

Incidentally, in conversation with all participants stated that students who were better 

integrated into the institution also appeared to have better direction in their lives and future. 

Athletic affiliation appears to advantageously assist students in establishing a sense of 

purpose for themselves. Through the opportunities it provides for college involvement, 

membership in big time athletics also assists students in becoming active learners. Big time 

athletics affiliation also had a significant influence in assisting students in understanding their 
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own abilities and limitations. By coming to understand what they can and cannot accomplish, 

the student-athletes develop a better sense of what type of occupation to pursue.  

Recommendations 

The Recommendations are: 

1. A trained coach on staff well versed in counseling and transfer will be available to 

assist two year students on two-year athletic teams and trained coach on staff at 

four- year teams who is familiar with JUCO transfers issues. These two would be 

ambassadors to two -four transfers and help students connect. This practice is in 

support of Tinto‘s recommendation to have students engage (Tinto, 1993). These 

students strive to connect not once but multiple times in post-secondary education 

and they are more vulnerable based on that alone. Additionally, those coaches 

would be ambassadors back to NTCH about updates, challenges etc., thus, keeping 

that network strong for the student-athletes. 

2. That Presidents at two-year colleges  take existing best practices for student-athletes 

as a control group and scale the best practices to their institution‘s culture gain 

JUCO achievement for ALL student populations. 

3. That Presidents at two-year colleges without athletic program will replicate this 

study with a control success group such as former developmental students, Phi 

Theta Kappa students or Nursing students who have graduated and scale the best 

practices to their institution‘s culture to gain JUCO achievement for ALL student 

populations. 
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4.  That academic support for student-athletes has consistent advisors to connect with  

academic support professional staff members and would also be the institutional 

member of the NTCH. Consistent contact with two-year college staff who take the 

time to build a personal relationship with the student will help the student rise to the 

academic expectation. These field experts will provide best practices to disseminate 

to the National Transfer Clearinghouse to assist other institutions with developing 

programs on campus.    

5. That peer support mentors from each institution work with each coach to ensure 

that student-athletes received the support off the field. Student-athletes who are 

completing their transfer and degree requirements should have the opportunity to 

speak to or provide tips to incoming student-athletes.  

6. That Future studies should include women, and other elite fields that come through 

two-year colleges even just the burgeoning advent of the two year school 

population in this economy.  Future studies could examine how more four-year 

schools need to invest in models and articulation agreements to serve ANY student. 

Conclusion 

Many young Americans (especially in the inner cities and rural towns) have been 

disenfranchised by society to such an extent that they may view athletics as their only way out.  

Many high school athletes believe that they are going to be the next Super Superstar Athlete in 

football, basketball and baseball. Not only do these young men believe they are the next star, 

they are re-affirmed of this notion by their peers, neighbors, and parents. Many young 

American students cannot afford to go to college after high school; therefore an athletic 
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scholarship is the only way some students can see to finance their education.  If the American 

high school student-athletes do not get an athletic scholarship after graduation, they are less 

likely to enroll into a college; a two-year or four-year.  Two-year colleges can create structured 

opportunity for success on campuses. These success resources can be scaled up for all students 

to benefit from as the techniques are tested and vetted with student-athletes. By assessing the 

student-athlete‘s individual academic and personal needs, connecting them with resources on 

campus, having them connect with faculty and staff with a shared vision for student success, 

having focused and directed study plans, then having the student-athlete provide exit interviews 

of the support they received. 

  Some American student-athletes do not have the academic high school success to get 

admitted as a "traditional student"; nonetheless, some leeway is given to athletes because of the 

dual role of both student and athlete.  In all actuality the American Dream, equality 

opportunity, and full enfranchisement and rights as an American citizen are what the student-

athlete is in pursuit of. Some statistical analyses may come as a shocking revelation to aspiring 

student-athletes that the chances are very slim to attain a career in professional athletics and are 

referred to as success. Success failure orientation is a pressure in which student-athletes are 

acculturated to limit their world view based on winning and losing in the game of athletics.  

Student-athletes are given merits when they win only, with their success, achievement and their 

self-efficacy immersed solely in athletics.  For this reason, many athletes can still be seen 

"hanging out" in sports arenas after retirement.  Some athletes have not developed sufficient 

self-esteem or develop the career maturity   to cope outside of the athletic environment. When 

the JUCO student-athlete has access to other options, and exposure in the academic 
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environment, the college education becomes meaningful to student-athletes and they have a 

bright future and can look forward to JUCO Achievement. 

. 
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Appendix A Bowl Payout 

Bowl Conferences Teams 

New Mexico� M W C  # 4  o r  # 5 Temple (9-4) 37,� 

Albuquerque, NM vs. Wyoming (8-5) 15 

750000 PAC-12 #7 (at-large) Computer Pick: Temple by 10.92 

Famous Idaho Potato� W A C  # 1  o r  # 2 Ohio (10-4) 24,� 

Boise, ID vs. Utah State (7-6) 23 

750000 MAC #3 Computer Pick: Utah State by 0.11 

New Orleans� S u n  B e l t  # 1 Louisiana-Lafayette (9-4) 32,� 

New Orleans, LA vs. San Diego State (8-5) 30 

500000 CUSA #5 Computer Pick: SDSU by 9.46 

Beef 'O' Brady's�  Big East #6 (at-large)� Marshall (7-6) 20,� 

St. Petersburg, FL vs. FIU (8-5) 10 

500000 CUSA #4 Computer Pick: FIU by 5.61 

Poinsettia� M W C  # 2 TCU (11-2) 31,� 

San Diego, CA vs. Louisiana Tech (8-5) 24 

500000 WAC Computer Pick: TCU by 10.20 

MAACO Bowl Las Vegas M W C  # 1 Boise State (12-1) 56,� 

Las Vegas, NV vs. Arizona State (6-7) 24 

1100000 PAC-12 #5 
Computer Pick: Boise State by 

16.03 

Hawai'i�  C U S A  # 2 Southern Miss (12-2) 24,� 

Honolulu, HI vs. Nevada (7-6) 17 

750000 Hawaii or WAC #3 Computer Pick: So. Miss by 1.97 

Independence� M W C  # 3 Missouri (8-5) 41,� 

Shreveport, LA vs. North Carolina (7-6) 24 

1150000 ACC #7 Computer Pick: Missouri by 13.25 

Little Caesars Pizza� M A C  # 2 Western Michigan (7-5) 32�  

Detroit, MI vs. Purdue (6-6) 37 

750000 Big 10 #8 

Computer Pick: Western Mich. by 

3.11 

Belk� B i g  E a s t  # 3 Louisville (7-5) 24� 

Charlotte, NC vs. N. C. State (7-5) 31 

1700000 ACC #5 Computer Pick: N.C. State by 1.36 

Military Bowl� ACC #8 (at -large) Toledo (8-4) 42� 

Washington, DC vs. Air Force (7-5) 41 

862500 Navy or at-large Computer Pick: Toledo by 4.24 

http://www.newmexicobowl.com/
http://www.collegefootballpoll.com/analysis_mwc_wyo.html
http://www.collegefootballpoll.com/analysis_mac_temple.html
http://www.famousidahopotatobowl.com/
http://www.collegefootballpoll.com/analysis_mac_ohiou.html
http://www.collegefootballpoll.com/analysis_wac_utahst.html
http://www.collegefootballpoll.com/bowl_games_bowl_schedule.html
http://www.neworleansbowl.org/
http://www.collegefootballpoll.com/analysis_sunbelt_lalaf.html
http://www.collegefootballpoll.com/analysis_mwc_sdsu.html
http://www.stpetersburgbowl.com/
http://www.collegefootballpoll.com/bowl_games_bowl_schedule.html
http://www.collegefootballpoll.com/analysis_cusa_marsh.html
http://www.collegefootballpoll.com/analysis_sunbelt_fiu.html
http://www.poinsettiabowl.net/
http://www.collegefootballpoll.com/analysis_mwc_tcu.html
http://www.collegefootballpoll.com/analysis_wac_latech.html
http://www.lvbowl.com/
http://www.collegefootballpoll.com/analysis_mwc_boise.html
http://www.collegefootballpoll.com/analysis_pac_twelve_azst.html
http://www.sheratonhawaiibowl.com/
http://www.collegefootballpoll.com/analysis_cusa_somiss.html
http://www.collegefootballpoll.com/analysis_wac_nevada.html
http://www.independencebowl.org/
http://www.collegefootballpoll.com/analysis_bigtwelve_mo.html
http://www.collegefootballpoll.com/analysis_acc_nc.html
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http://www.collegefootballpoll.com/analysis_mac_wmu.html
http://www.collegefootballpoll.com/analysis_big_ten_purdue.html
http://www.collegefootballpoll.com/bowl_games_bowl_schedule.html
http://belkbowl.com/
http://www.collegefootballpoll.com/analysis_bigeast_louis.html
http://www.collegefootballpoll.com/analysis_acc_ncst.html
http://www.militarybowl.org/
http://www.collegefootballpoll.com/analysis_mac_toledo.html
http://www.collegefootballpoll.com/analysis_mwc_af.html
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Holiday� Big 12 #5� Texas (7-5) 21� 

San Diego, CA vs. California (7-5) 10 

2150000 PAC-12 #3 Computer Pick: Texas by 5.30 

Champs Sports� B i g  E a s t  # 2 Florida State (8-4) 18� 

Orlando, FL vs. Notre Dame (8-4) 14 

2325000 ACC #3 Computer Pick: Florida St. by 3.04 

Alamo�  B i g  1 2  # 3 Baylor (9-3) 67� 

San Antonio, TX vs. Washington (7-5) 56 

3175000 PAC-12 #2 Computer Pick: Baylor by 7.44 

Armed Forces C U S A  # 3 Tulsa (8-4)� 

Ft. Worth, TX vs. BYU (9-3)  

600000 
BYU or MWC #4 or 

#5 
Computer Pick: Tulsa by 2.81 

Pinstripe� B i g  E a s t  # 4 Rutgers (8-4)�  

Bronx, NY vs. Iowa State (6-6)  

1800000 Big 12 #7 (at-large) Computer Pick: Rutgers by 0.66 

Music City� A C C  # 6 Wake Forest (6-6)� 

Nashville, TN vs. Mississippi State (6-6)  

1837500 SEC #7 
Computer Pick: Mississippi St. by 

11.36 

Insight�  B i g  1 0  # 4 Iowa (7-5)�  

Tempe, AZ vs. Oklahoma (9-3)  

3350000 Big 12 #4 Computer Pick: Oklahoma by 20.74 

Meineke Car Care Bowl of Texas� B i g  1 0  # 6 Northwestern (6-6)� 

Houston, TX vs. Texas A&M (6-6)  

1700000 Big 12 #6 (at-large) 
Computer Pick: Texas A&M by 

13.62 

Sun� A C C  # 4 Georgia Tech (8-4)� 

El Paso, TX vs. Utah (7-5)  

2000000 PAC-12 #4 Computer Pick: Utah by 2.32 

Liberty� S E C  # 8 Vanderbilt (6-6)� 

Memphis, TN vs. Cincinnati (9-3)  

1700000 CUSA #1 Computer Pick: Cincinnati by 3.92 

Kraft Fight Hunger Bowl� PAC-12 (at-large) UCLA (6-7)�  

San Francisco, CA vs. Illinois (6-6)  

837500 
Army or ACC (at-

large) 
Computer Pick: Illinois by 5.32 

Chick-fil-A�  A C C  # 2 Virginia (8-4)� 

http://www.holidaybowl.com/
http://www.collegefootballpoll.com/bowl_games_bowl_schedule.html
http://www.collegefootballpoll.com/analysis_bigtwelve_texas.html
http://www.collegefootballpoll.com/analysis_pac_twelve_cal.html
http://fcsports.com/ChampsSportsBowl.aspx
http://www.collegefootballpoll.com/analysis_acc_fsu.html
http://www.collegefootballpoll.com/analysis_ind_nd.html
http://www.alamobowl.com/
http://www.collegefootballpoll.com/analysis_bigtwelve_bay.html
http://www.collegefootballpoll.com/analysis_pac_twelve_wash.html
http://armedforcesbowl.com/
http://www.collegefootballpoll.com/analysis_cusa_tulsa.html
http://www.collegefootballpoll.com/analysis_ind_byu.html
http://www.newerapinstripebowl.com/
http://www.collegefootballpoll.com/analysis_bigeast_rutgers.html
http://www.collegefootballpoll.com/analysis_bigtwelve_isu.html
http://www.musiccitybowl.com/
http://www.collegefootballpoll.com/analysis_acc_wf.html
http://www.collegefootballpoll.com/analysis_sec_missst.html
http://www.fiestabowl.org/index.php/insight/
http://www.collegefootballpoll.com/analysis_big_ten_iowa.html
http://www.collegefootballpoll.com/analysis_bigtwelve_okla.html
http://meinekecarcarebowloftexas.com/
http://www.collegefootballpoll.com/analysis_big_ten_northwestern.html
http://www.collegefootballpoll.com/analysis_bigtwelve_texasam.html
http://www.sunbowl.com/
http://www.collegefootballpoll.com/analysis_acc_gt.html
http://www.collegefootballpoll.com/analysis_pac_twelve_utah.html
http://www.libertybowl.org/
http://www.collegefootballpoll.com/analysis_sec_vandy.html
http://www.collegefootballpoll.com/analysis_bigeast_cinc.html
http://www.kraftbowl.org/
http://www.collegefootballpoll.com/analysis_pac_twelve_ucla.html
http://www.collegefootballpoll.com/analysis_big_ten_illinois.html
http://www.chick-fil-abowl.com/
http://www.collegefootballpoll.com/analysis_acc_va.html
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Atlanta, GA vs. Auburn (7-5)  

$3,967,500 ACC; 

$2,932,500 SEC 
SEC #5 Computer Pick: Auburn by 1.81 

TicketCity Bowl� B i g  1 0 Penn State (9-3) 14� 

Dallas, TX vs. Houston (12-1) 30 

1100000 CUSA (at-large) Computer Pick: Houston by 8.36 

Outback� S E C  # 3 ,  o r  # 4 Georgia (10-3) 30� 

Tampa, FL vs. Michigan State (10-3) 33 

3500000 Big 10 #3 
Computer Pick: Michigan State by 

4.32 

Capital One� B i g  1 0  # 2 Nebraska (9-3)�  

Orlando, FL vs. South Carolina (10-2)  

4600000 SEC #2 Computer Pick: Nebraska by 0.41) 

Gator� B i g  1 0  # 4  o r  # 5 Ohio State (6-6) 17� 

Jacksonville, FL vs. Florida (6-6) 24 

2700000 SEC #6 Ohio State by 2.28 

Rose� BCS (Big 10 tie-in) Wisconsin (11-2) 38� 

Pasadena, CA vs. Oregon (11-2) 45 

17000000 BCS (PAC-12 tie-in) Wisconsin by 1.73 

Fiesta� B C S Stanford (11-1) 38� 

Glendale, AZ vs. Oklahoma State (11-1) 41  

17000000 BCS (Big 12 tie-in) Oklahoma State by 9.42 

Sugar� B C S Michigan (10-2) 33� 

New Orleans, LA vs. Virginia Tech (10-2)30 

17000000 BCS (SEC tie-in) Computer Pick: Michigan by 3.16 

Orange� B C S West Virginia (9-3) 70� 

Miami, FL vs. Clemson (10-3)33 

17000000 BCS (ACC tie-in) Computer Pick: Clemson by 0.87 

Cotton� S E C  # 3  o r  # 4 Arkansas (10-2)� 

Arlington, TX vs. Kansas State (10-2)  

3625000 Big 12 #2 Computer Pick: Arkansas by 9.04 

BBVA Compass Bowl� B i g  E a s t  # 5 Pittsburgh (6-6) 6� 

Birmingham, AL vs. SMU (7-5) 20 

$900,000 SEC; $600,000 

Big East 
SEC #8 Computer Pick: Pittsburgh by 2.84 

GoDaddy.com�  S u n  B e l t Arkansas State (10-2) 20� 

Mobile, AL vs. Northern Illinois (10-3) 38 

http://www.collegefootballpoll.com/analysis_sec_aub.html
http://ticketcitybowl.com/
http://www.collegefootballpoll.com/analysis_big_ten_penn_state.html
http://www.collegefootballpoll.com/analysis_cusa_hous.html
http://www.outbackbowl.com/
http://www.collegefootballpoll.com/analysis_sec_ga.html
http://www.collegefootballpoll.com/analysis_big_ten_michigan_state.html
http://www.fcsports.com/
http://www.collegefootballpoll.com/analysis_big_ten_nebr.html
http://www.collegefootballpoll.com/analysis_sec_sc.html
http://www.gatorbowl.com/
http://www.collegefootballpoll.com/analysis_big_ten_ohio_state.html
http://www.collegefootballpoll.com/analysis_sec_fla.html
http://www.tournamentofroses.com/
http://www.collegefootballpoll.com/analysis_big_ten_wisconsin.html
http://www.collegefootballpoll.com/analysis_pac_twelve_ore.html
http://www.fiestabowl.org/
http://www.collegefootballpoll.com/analysis_pac_twelve_stan.html
http://www.collegefootballpoll.com/analysis_bigtwelve_oklast.html
http://www.allstatesugarbowl.org/
http://www.collegefootballpoll.com/analysis_big_ten_michigan.html
http://www.collegefootballpoll.com/analysis_acc_virginia_tech.html
http://www.orangebowl.org/
http://www.collegefootballpoll.com/analysis_bigeast_wvu.html
http://www.collegefootballpoll.com/analysis_acc_clemson.html
http://www.attcottonbowl.com/main/index.php
http://www.collegefootballpoll.com/analysis_sec_ark.html
http://www.collegefootballpoll.com/analysis_bigtwelve_kanst.html
http://www.bbvacompassbowl.com/
http://www.collegefootballpoll.com/analysis_bigeast_pitt.html
http://www.collegefootballpoll.com/analysis_cusa_smu.html
http://www.godaddybowl.com/
http://www.collegefootballpoll.com/analysis_sunbelt_arkst.html
http://www.collegefootballpoll.com/analysis_mac_niu.html
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750000 MAC #1 
Computer Pick: Northern Illinois by 

0.66 

BCS Championship� B C S  # 1 Alabama (11-1) 21� 

New Orleans, La. vs. LSU (13-0) 0 

18000000 BCS #2 Computer Pick: LSU by 4.16 

 

 

  

http://www.allstatesugarbowl.org/
http://www.collegefootballpoll.com/analysis_sec_ala.html
http://www.collegefootballpoll.com/analysis_sec_lsu.html
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Appendix B transfer rosters 

New Mexico Bowl 

37-15 Temple Owls 

Temple University 

WR from St Johns College in DC. 4 to 4 transfer from liberal arts  

OL, WR Prep school. 

 

 
 

 

 
 

 
 

 
 

 
 

 

 
 

 
 

 
 

 
 

 

 
 

 
 

 

Name Position Year Transfer 

Sean Boyle OL Jr Calvert Hall College HS 

Pat Boyle OL Sr Calvert Hall College HS 

C.J. Hammon WR Jr St. Johns College 

 

 

Wyoming University 

Name Position Year Transfer 

Luke Anderson  FS Jr. 
Southlake, Texas (Blinn CC, 

Texas) 

Taylor Davis  WR So. 
Plattsburg, Mo (Northwest 

Missouri State) 

Brandon James  LB Jr. 
Missouri City, Texas 

(UTEP) 

Korey Jones  DE/LB Jr. 
Fort Collins, Colo. (Garden 

City CC, Kan.) 

Shayne Kelley OG So. 
Camarillo, Calif. (Ventura 

CC, Calif.) 

Colby Kirkegaard  QB So. Phoenix, Ariz. (Phoenix CC) 

http://www.wyomingathletics.com/sports/m-footbl/mtt/anderson_luke00.html
http://www.wyomingathletics.com/sports/m-footbl/mtt/davis_taylor00.html
http://www.wyomingathletics.com/sports/m-footbl/mtt/james_brandon00.html
http://www.wyomingathletics.com/sports/m-footbl/mtt/jones_korey00.html
http://www.wyomingathletics.com/sports/m-footbl/mtt/kelley_shayne00.html
http://www.wyomingathletics.com/sports/m-footbl/mtt/kirkegaard_colby00.html
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DeJay Lester  WR Sr. 
Layton, Utah (Snow CC, 

Utah) 

Miraldo Michel  DT Jr. 
Fort Lauderdale, Fla. 

(Ellsworth CC, Iowa) 

Mazi Ogbonna  WR Sr. 
Westbury, N.Y. (Snow CC, 

Utah) 

J.J. Quinlan LB So. 
Everett, Wash. (C. 

Washington) 

Zach Rushing  OG Jr. 

Woolmarket, Miss. 

(Mississippi Gulf Coast CC, 

Miss.) 

 

 

Famous Idaho Potato (uDrove Humanitarian)Bowl  

24-23 Ohio Bobcats 

Ohio University 

 
 

 

 

 

 

 
 
 

 

 

 
 

 
 
 

 

 

 

 

 
 
 

 
 

 

 

 
 
 

 

 

 
 

 
 
 

 

 

 

 

Name Position Year Transfer 

Bates, Phil  QB 
RS 

SR 
Omaha, Neb./Iowa State 

Blankenship, 

Beau  

RB 
RS 

SO 
Norman, Okla./Iowa State 

Foster, Donte  WR 
RS 

SO 
Guthrie, Okla./Seminole State 

King, Jeff  DL 
RS 

SR 
Cincinnati, Ohio/Wyoming 

Morales, Joe LB 
RS 

JR 

South El Monte, Ca./Fullerton 

College 

http://www.wyomingathletics.com/sports/m-footbl/mtt/lester_dejay00.html
http://www.wyomingathletics.com/sports/m-footbl/mtt/michel_miraldo00.html
http://www.wyomingathletics.com/sports/m-footbl/mtt/ogbonna_mazi00.html
http://www.wyomingathletics.com/sports/m-footbl/mtt/quinlan_jj00.html
http://www.wyomingathletics.com/sports/m-footbl/mtt/rushing_zach00.html
http://www.ohiobobcats.com/sports/m-footbl/mtt/bates_phil00.html
http://www.ohiobobcats.com/sports/m-footbl/mtt/blankenship_beau00.html
http://www.ohiobobcats.com/sports/m-footbl/mtt/blankenship_beau00.html
http://www.ohiobobcats.com/sports/m-footbl/mtt/foster_donte00.html
http://www.ohiobobcats.com/sports/m-footbl/mtt/king_jeff00.html
http://www.ohiobobcats.com/sports/m-footbl/mtt/morales_joe00.html
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Price, Eric  DL FR Cincinnati, Ohio/Wyoming 

Prior, John OL 
RS 

SO 
Portsmouth, Ohio/Florida State 

 

Utah State University 

Name Position Year Transfer 

Xavier 

Martin 

WR/K SR 

Baltimore, 

Md./Joppatowne/Grossmo

nt JC 

Adam 

Kennedy 

QB JR 

Elk Grove, 

Calif./Franklin/San 

Joaquin Delta College 

Matt Austin WR JR 
Monrovia, Calif./Charter 

Oak/Mt. San Antonio JC 

Dontel 

Watkins 

WR JR 
Nashville, 

Tenn./Antioch/Butler CC 

Jumanne 

Robertson 

CB JR 
Phoenix, Ariz./Deer 

Valley/Phoenix CC 

Taylor 

Hughes  

QB SR 

Corona Del Mar, 

Calif./Corona Del 

Mar/Orange Coast CC 

Jamaine 

Olson 

CB JR 

Beaverton, 

Ore./Jesuit/Eastern 

Arizona JC 

Reuben 

Willis 

Lbr SR 

Lakewood, 

Calif./Mayfair/El Camino 

JC 

Will Davis Cornerback JR 
Spokane, Wash./Central 

Valley/De Anza College 

Lars 

Gunderson  

Wide Receiver SO 
Sandy, Utah/Juan 

Diego/Phoenix CC 

Michael 

Smith 

Running Back SR 

Tucson, 

Ariz./Sunnyside/Eastern 

Arizona JC 

Terrence 

Alston 

Cornerback JR 
Richmond, 

Calif./Vanden/Solano CC 

Reuben 

Thomas 

Wide Receiver JR 

Pasadena, Calif./John 

Muir/Pasadena City   

College  

http://www.ohiobobcats.com/sports/m-footbl/mtt/price_eric00.html
http://www.ohiobobcats.com/sports/m-footbl/mtt/prior_john00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/martin_xavier00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/martin_xavier00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/kennedy_adam00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/kennedy_adam00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/austin_matt00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/watkins_dontel00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/watkins_dontel00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/robertson_jumanne00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/robertson_jumanne00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/hughes_taylor00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/hughes_taylor00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/olson_jamaine00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/olson_jamaine00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/willis_reuben00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/willis_reuben00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/davis_will00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/gunderson_lars00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/gunderson_lars00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/smith_michael00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/smith_michael00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/alston_terrence00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/alston_terrence00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/thomas_reuben00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/thomas_reuben00.html
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JD Oglivie Cornerback SO 

Huntington Beach, 

Calif./Huntington 

Beach/Valparaiso 

Cedric 

Provost 

Safety FR 

Moreno Valley, 

Calif./Canyon 

Springs/South Dakota 

State 

Gavin Jones Linebacker SR 
Orem, Utah/Orem/Snow 

JC 

Joey 

DeMartino  

Running Back JR 
San Diego, Calif./Mt. 

Carmel/Grossmont College 

Alfred 

Bowden  

Safety SR 
Glendale, Ariz./Deer 

Valley/Phoenix CC 

Nick 

Vought  

Safety SR 
Park City, Utah/Park 

City/Santa Barbara JC 

Terell 

Thompson 

Cornerback JR 
Aurora, Colo./Eaglecrest 

HS/Glendale CC 

McKade 

Brady 

Cornerback/Safety JR 
Cove, Utah/Sky 

View/BYU 

Tyler 

Bennett  

Punter JR 
Phoenix, Ariz./North 

Canyon/Phoenix College 

Jacob 

Haueter  

Placekicker FR 
Ontario, 

Ore./Ontario/Boise State 

Maurice 

Alexander 

Linebacker JR 

Saint Louis, 

Mo./Eureka/Arizona 

Western College 

Forrest 

Dabb  

Linebacker JR 
South Jordan, 

Utah/Bingham/Utah 

Jefferson 

Court 

Linebacker FR Alta, Utah/Alta/BYU 

Bojay 

Filimoeatu  

Linebacker JR 

West Valley City, 

Utah/Granger/Mt. San 

Antonio College 

Havea 

Lasike  

Defensive Line JR 
Sunnyvale, 

Calif./Lincoln/Foothill JC 

Travis 

Swann 

Linebacker FR 
Spring, 

Texas/Spring/Austin CC 

Stetson 

Tenney 

Offensive Line JR 
Show Low, Ariz./Show 

Low/Eastern Arizona JC 

Kyle 

Whimpey 

Offensive Line SO 
Highland, Utah/Lone 

Peak/Idaho State 

Al Lapuaho  Defensive Line JR 
West Valley City, 

Utah/Granger/Snow JC 

Kevin 

Whimpey 

Defensive Line SO 
Highland, Utah/Lone 

Peak/Idaho State 

http://www.utahstateaggies.com/sports/m-footbl/mtt/oglivie_jd00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/provost_cedric00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/provost_cedric00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/jones_gavin00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/demartino_joey01.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/demartino_joey01.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/bowden_alfred00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/bowden_alfred00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/vought_nick00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/vought_nick00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/thompson_terell00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/thompson_terell00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/brady_mckade00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/brady_mckade00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/bennett_tyler00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/bennett_tyler00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/haueter_jacob00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/haueter_jacob00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/alexander_maurice00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/alexander_maurice00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/dabb_forrest00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/dabb_forrest00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/court_jefferson00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/court_jefferson00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/filimoeatu_bojay00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/filimoeatu_bojay00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/lasike_havea00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/lasike_havea00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/swann_travis00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/swann_travis00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/tenney_stetson00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/tenney_stetson00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/whimpey_kyle00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/whimpey_kyle00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/lapuaho_al00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/whimpey_kevin00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/whimpey_kevin00.html
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Chuck 

Jacobs 

Wide Receiver JR 
Richmond, 

Calif./Kennedy/Laney JC 

Eric Moats  Wide Receiver SR 

Highlands Ranch, 

Colo./Thunder Ridge/Air 

Force Academy 

Cameron 

Webb 

Wide Receiver JR 
Millville, Utah/Mountain 

Crest/Snow JC 

 

 

New Orleans (R+L Carriers) Bowl  

32-30 Lafayette Raggin Cajuns 

Louisiana - Lafayette University 

 

Name Position Year Transfer 

Bentley, 

Dwight  

Cornerback Sr. Dodge City CC 

Peoples, 

Harry 

Wide Receiver Jr. Holmes CC 

Joseph, 

Andrew  

Wide Receiver Sr. Coffeyville CC 

Stokes, Lionel  Free Safety Sr. Copiah-Lincoln CC 

Gerami, 

Cooper 

Free Safety So. Northwestern 

Gibson, 

Le'Marcus  

Linebacker Sr. 
Hawaii/Miss. Gulf Coast 

CC 

Smith, 

Bernard  

Defensive End Sr. Northeast Mississippi CC 

Comminie, 

Blake  

Defensive End Jr. Mississippi Delta CC 

Smith, Jelani Linebacker Jr. Arkansas 

Tucker, 

Christopher 

Defensive End Sr. Coahoma CC 

Bender, 

Brandon  

Offensive Lineman Jr. Jones County CC 

http://www.utahstateaggies.com/sports/m-footbl/mtt/jacobs_chuck00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/jacobs_chuck00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/moats_eric01.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/webb_cameron00.html
http://www.utahstateaggies.com/sports/m-footbl/mtt/webb_cameron00.html
http://www.ragincajuns.com/roster.aspx?rp_id=1571&path=football
http://www.ragincajuns.com/roster.aspx?rp_id=1571&path=football
http://www.ragincajuns.com/roster.aspx?rp_id=1635&path=football
http://www.ragincajuns.com/roster.aspx?rp_id=1635&path=football
http://www.ragincajuns.com/roster.aspx?rp_id=1613&path=football
http://www.ragincajuns.com/roster.aspx?rp_id=1613&path=football
http://www.ragincajuns.com/roster.aspx?rp_id=1652&path=football
http://www.ragincajuns.com/roster.aspx?rp_id=1594&path=football
http://www.ragincajuns.com/roster.aspx?rp_id=1594&path=football
http://www.ragincajuns.com/roster.aspx?rp_id=1595&path=football
http://www.ragincajuns.com/roster.aspx?rp_id=1595&path=football
http://www.ragincajuns.com/roster.aspx?rp_id=1649&path=football
http://www.ragincajuns.com/roster.aspx?rp_id=1649&path=football
http://www.ragincajuns.com/roster.aspx?rp_id=1582&path=football
http://www.ragincajuns.com/roster.aspx?rp_id=1582&path=football
http://www.ragincajuns.com/roster.aspx?rp_id=1650&path=football
http://www.ragincajuns.com/roster.aspx?rp_id=1663&path=football
http://www.ragincajuns.com/roster.aspx?rp_id=1663&path=football
http://www.ragincajuns.com/roster.aspx?rp_id=1570&path=football
http://www.ragincajuns.com/roster.aspx?rp_id=1570&path=football
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Pryer, Benay Offensive Lineman Jr. Kilgore (TX) JC 

Hagans, 

Cordian 

Defensive Tackle Jr. Louisiana State 

Gaddies, 

Tyrell  

Defensive End Sr. Coffeyville CC 

 

 

San Diego State University 

 
 

 

 

 
 

 

 

 
 

 

 

 
 

 

 

 
 

 

 

 
 

 

 

 
 

 

 

 
 

 

 

 
 

 

 

 
 

 

 

 
 

 

 

 
 
 

 

 
 

 

Andrew Feaster  Linebacker SO 
Chula Vista, Calif. (Southwestern 

College) 

Chris Forni 

Wide 

Receiver 
SR Petaluma, Calif. (San Francisco CC) 

Riley Gauld  

Offensive 

Lineman 
JR 

Santa Ynez, Calif. (Allan Hancock 

College) 

Scott Graves  Linebacker JR 
Rancho Santa Margarita, Calif. 

(Saddleback College) 

Bruce Leaupepe  

Defensive 

Lineman 
JR 

San Jose, Calif. (City College of San 

Francisco) 

Larry Parker  

Defensive 

Back 
SR San Diego, Calif. (Grossmont JC) 

Abelardo Perez  

Place-

Kicker 
SR 

Tijuana, Mexico (Southwestern 

College) 

Marcus Russell  

Wide 

Receiver 
SR Fresno, Calif. (Fresno City College) 

 

http://www.ragincajuns.com/roster.aspx?rp_id=1639&path=football
http://www.ragincajuns.com/roster.aspx?rp_id=1601&path=football
http://www.ragincajuns.com/roster.aspx?rp_id=1601&path=football
http://www.ragincajuns.com/roster.aspx?rp_id=1591&path=football
http://www.ragincajuns.com/roster.aspx?rp_id=1591&path=football
http://goaztecs.cstv.com/sports/m-footbl/mtt/feaster_andrew00.html
http://goaztecs.cstv.com/sports/m-footbl/mtt/forni_chris00.html
http://goaztecs.cstv.com/sports/m-footbl/mtt/gauld_riley00.html
http://goaztecs.cstv.com/sports/m-footbl/mtt/graves_scott00.html
http://goaztecs.cstv.com/sports/m-footbl/mtt/leaupepe_bruce00.html
http://goaztecs.cstv.com/sports/m-footbl/mtt/parker_larry00.html
http://goaztecs.cstv.com/sports/m-footbl/mtt/perez_abelardo00.html
http://goaztecs.cstv.com/sports/m-footbl/mtt/russell_marcus00.html
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Beef O‘Brady‘s Bowl St. Petersburg 

Marshall defeats FIU 20-10. 

Marshall Univ 

N/A 

Florida International Univ. 

 
 

 

 

 

 

 

 
 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 
 
 

 

 

 

 

 

 
 

 

 

 

 

 

 

 
 
 

 

 

 

 

 

 
 
 

 

 

 

 

 

 
 
 

 

Name Position Year Transfer 

Hauptmann, 
Caylin  

OL Jr. 
Los Angeles, Calif. (College of 

the Canyons) 

Perkins, 

Demarkus 
DB So. 

Bradenton, Fla. (Highland CC) 

(Bradenton Southeast HS) 

Smith, Shae OL RJr. 
Bennington, Nebr. (Nebraska-

Omaha CC) (Bennington HS) 

Van Kirk, Kevin OG RJr. 
S.W. Ranches, FLa. (Santa Rosa 

C.C.) 

Hunt, Jordan LB Jr. 
Meadville, Miss. (Co-Lin CC) 

(Franklin HS) 

Harden, 
Jeremiah 

RB RJr. 

Ft. Lauderdale, FL (Syracuse U) 

(St. Thomas Aquinas High 

School) 

Cal, Michael P/K RSr. 
Miami, Fla. (Florida Atlantic U) 

(Columbus HS) 

Carroll, Wesley QB RSr. 
Fort Lauderdale, FL (Mississippi 

St U.) (St. Thomas Aquinas HS) 

Brisk, Josh  P RJr. 
Plantation, Fla. (Duquesne ) 

(American Heritage HS) 

Blanchard, 

Tevin 
DB Jr. 

Aberdeen, Miss. (Itawamba) 

(Aberdeen HS) 

 

San Diego County Credit Union Poinsettia Bowl . 

#18 TCU Horned Frogs Defeat Louisiana Tech Bulldogs 31-24 

Texas Christian Univ 

 
 

 

 

 

 

 

 

 
 
 

 

 

 

 

 

Name Position Year Transfer 

Jason Verrett  CB SO Santa Rosa JC 

http://www.fiusports.com/ViewArticle.dbml?SPSID=49160&SPID=4780&DB_OEM_ID=11700&ATCLID=204994874&Q_SEASON=2011
http://www.fiusports.com/ViewArticle.dbml?SPSID=49160&SPID=4780&DB_OEM_ID=11700&ATCLID=204994874&Q_SEASON=2011
http://www.fiusports.com/ViewArticle.dbml?SPSID=49160&SPID=4780&DB_OEM_ID=11700&ATCLID=204994842&Q_SEASON=2011
http://www.fiusports.com/ViewArticle.dbml?SPSID=49160&SPID=4780&DB_OEM_ID=11700&ATCLID=204885333&Q_SEASON=2011
http://www.fiusports.com/ViewArticle.dbml?SPSID=49160&SPID=4780&DB_OEM_ID=11700&ATCLID=204885333&Q_SEASON=2011
http://www.fiusports.com/ViewArticle.dbml?SPSID=49160&SPID=4780&DB_OEM_ID=11700&ATCLID=205179548&Q_SEASON=2011
http://www.fiusports.com/ViewArticle.dbml?SPSID=49160&SPID=4780&DB_OEM_ID=11700&ATCLID=3679474&Q_SEASON=2011
http://www.fiusports.com/ViewArticle.dbml?SPSID=49160&SPID=4780&DB_OEM_ID=11700&ATCLID=204885338&Q_SEASON=2011
http://gofrogs.cstv.com/sports/m-footbl/mtt/verrett_jason00.html
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Aundre Dean  TB JR UCLA 

Justin Rose TE SR Texas Lutheran 

Tayo Fabuluje OT SO BYU 

 

Louisiana Tech 

 
 

 

 

 

 

 

 

 
 
 

 

 

 

 
 

 

 
 
 

 

 

 

 

 
 

 
 
 

 

 

 

 

 

 

 
 
 

 

 

 

 

 

 

 
 
 

 

 

 

 

 

 

 
 
 

 

 

 

 

 

 

 
 
 

 

 

 

 

Name Position Year Transfer 

Larry Banks  OL JR Fayette, Miss. (Copiah-Lincoln CC) 

Scott Cathcart WR JR 
Santa Maria, Calif. (Allan Hancock 

CC) 

Dave Clark  CB RS JR Baton Rouge, La. (Independence CC) 

Zach Griffith QB SO Fullerton, Calif. (Fullerton JC) 

David Gru  WR RS JR Newbury Park, Calif. (Ventura CC) 

Justin Goodman DB RS SR Houston, Texas (Blinn JC) 

Jeremy Graffree  OL RS JR 
Perkinston, Miss. (Mississippi Gulf 

Coast CC) 

Tarik Hakmi  QB RS JR San Jose, Calif. (Foothill CC) 

Chip Hester  LB RS JR 
North Myrtle Beach, S.C. 

(Hutchinson (KS) CC) 

Ray Holley RB SR 
Orange, Calif. (Orange Coast 

College) 

Taulib Ikharo  WR RS SR Berkeley, Calif. (Laney CC) 

Jamel Johnson DB RS JR Cleveland, Ohio (Fort Scott CC) 

Oscar Johnson OL JR 
Crystal Springs, Miss. (Copiah-

Lincoln CC) 

Jereme Lagarde  LB RS SO Gray, La. (Fullerton CC) 

Houston Lantrip OL RS JR Southaven, Miss. (Itawamba CC) 

Malon Lee  RB RS JR Baton Rouge, La. (Fullerton JC) 

Antonio Mitchum LB RS JR 
Hemingway, S.C. (Georgia Military 

College) 

Brandon Patterson  DT RS SR Culver City, Calif. (El Camino JC) 

http://gofrogs.cstv.com/sports/m-footbl/mtt/dean_aundre00.html
http://gofrogs.cstv.com/sports/m-footbl/mtt/rose_justin00.html
http://gofrogs.cstv.com/sports/m-footbl/mtt/fabuluje_tayo00.html
http://www.latechsports.com/sports/m-footbl/mtt/banks_larry00.html
http://www.latechsports.com/sports/m-footbl/mtt/cathcart_scott00.html
http://www.latechsports.com/sports/m-footbl/mtt/clark_dave00.html
http://www.latechsports.com/sports/m-footbl/mtt/griffith_zach00.html
http://www.latechsports.com/sports/m-footbl/mtt/gru_david00.html
http://www.latechsports.com/sports/m-footbl/mtt/goodman_justin00.html
http://www.latechsports.com/sports/m-footbl/mtt/graffree_jeremy00.html
http://www.latechsports.com/sports/m-footbl/mtt/hakmi_tarik00.html
http://www.latechsports.com/sports/m-footbl/mtt/hester_chip00.html
http://www.latechsports.com/sports/m-footbl/mtt/holley_ray00.html
http://www.latechsports.com/sports/m-footbl/mtt/ikharo_taulib00.html
http://www.latechsports.com/sports/m-footbl/mtt/johnson_jamel00.html
http://www.latechsports.com/sports/m-footbl/mtt/johnson_oscar00.html
http://www.latechsports.com/sports/m-footbl/mtt/lagarde_jereme00.html
http://www.latechsports.com/sports/m-footbl/mtt/lantrip_houston00.html
http://www.latechsports.com/sports/m-footbl/mtt/lee_malon00.html
http://www.latechsports.com/sports/m-footbl/mtt/mitchum_antonio00.html
http://www.latechsports.com/sports/m-footbl/mtt/patterson_brandon00.html
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Quinton Patton WR RS JR 
La Vergne, Tenn. (Coffeyville (KS) 

CC) 

Blasher Saintvil  DB RS JR Orlando, Fla. (Fullerton JC) 

Ryan Allen  P/K RS JR Salem, Ore. (Oregon State) 

D.J. Banks WR JR West Monroe, La. (Tulane) 

Larry Banks  OL JR Fayette, Miss. (Copiah-Lincoln CC) 

Scott Cathcart WR JR 
Santa Maria, Calif. (Allan Hancock 

CC) 

Dave Clark  CB RS JR Baton Rouge, La. (Independence CC) 

Rickey Courtney RB RS SO Shreveport, La. (Northwestern State) 

Lennon Creer  RB RS SR Tatum, Texas (Tennessee) 

Ben Dickerson  WR RS JR Sterling, Va. (Grambling) 

Brandon Donahue  RB RS FR Coppell, Texas (LSU) 

Justin Goodman DB RS SR Houston, Texas (Blinn JC) 

Jeremy Graffree  OL RS JR 
Perkinston, Miss. (Mississippi Gulf 

Coast CC) 

Zach Griffith QB SO Fullerton, Calif. (Fullerton JC) 

David Gru  WR RS JR Newbury Park, Calif. (Ventura CC) 

Tarik Hakmi  QB RS JR San Jose, Calif. (Foothill CC) 

Chip Hester  LB RS JR 
North Myrtle Beach, S.C. 

(Hutchinson (KS) CC) 

Ray Holley RB SR 
Orange, Calif. (Orange Coast 

College) 

Taulib Ikharo  WR RS SR Berkeley, Calif. (Laney CC) 

Jamel Johnson DB RS JR Cleveland, Ohio (Fort Scott CC) 

Oscar Johnson OL JR 
Crystal Springs, Miss. (Copiah-

Lincoln CC) 

http://www.latechsports.com/sports/m-footbl/mtt/patton_quinton00.html
http://www.latechsports.com/sports/m-footbl/mtt/saintvil_blasher00.html
http://www.latechsports.com/sports/m-footbl/mtt/allen_ryan00.html
http://www.latechsports.com/sports/m-footbl/mtt/banks_dj00.html
http://www.latechsports.com/sports/m-footbl/mtt/banks_larry00.html
http://www.latechsports.com/sports/m-footbl/mtt/cathcart_scott00.html
http://www.latechsports.com/sports/m-footbl/mtt/clark_dave00.html
http://www.latechsports.com/sports/m-footbl/mtt/courtney_rickey00.html
http://www.latechsports.com/sports/m-footbl/mtt/creer_lennon00.html
http://www.latechsports.com/sports/m-footbl/mtt/dickerson_ben01.html
http://www.latechsports.com/sports/m-footbl/mtt/donahue_brandon00.html
http://www.latechsports.com/sports/m-footbl/mtt/goodman_justin00.html
http://www.latechsports.com/sports/m-footbl/mtt/graffree_jeremy00.html
http://www.latechsports.com/sports/m-footbl/mtt/griffith_zach00.html
http://www.latechsports.com/sports/m-footbl/mtt/gru_david00.html
http://www.latechsports.com/sports/m-footbl/mtt/hakmi_tarik00.html
http://www.latechsports.com/sports/m-footbl/mtt/hester_chip00.html
http://www.latechsports.com/sports/m-footbl/mtt/holley_ray00.html
http://www.latechsports.com/sports/m-footbl/mtt/ikharo_taulib00.html
http://www.latechsports.com/sports/m-footbl/mtt/johnson_jamel00.html
http://www.latechsports.com/sports/m-footbl/mtt/johnson_oscar00.html
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Jereme Lagarde  LB RS SO Gray, La. (Fullerton CC) 

Houston Lantrip OL RS JR Southaven, Miss. (Itawamba CC) 

Malon Lee  RB RS JR Baton Rouge, La. (Fullerton JC) 

Antonio Mitchum LB RS JR 
Hemingway, S.C. (Georgia Military 

College) 

Brandon Patterson  DT RS SR Culver City, Calif. (El Camino JC) 

Quinton Patton WR RS JR 
La Vergne, Tenn. (Coffeyville (KS) 

CC) 

Donovan Price  DB RS FR Ruston, La. (Grambling) 

Blasher Saintvil  DB RS JR Orlando, Fla. (Fullerton JC) 

Pierre Warford  DB RS SO Amite, La. (Southern) 

Ryan Williams  DB RS SR Mobile, Ala. (Copiah-Lincoln CC) 

Jon'al White DL RS JR Ruston, La. (Jones County JC) 

 

Name Position Year Transfer 

Ryan Allen  P/K RS JR Salem, Ore. (Oregon State) 

D.J. Banks WR JR West Monroe, La. (Tulane) 

Rickey Courtney RB RS SO Shreveport, La. (Northwestern State) 

Lennon Creer  RB RS SR Tatum, Texas (Tennessee) 

Ben Dickerson  WR RS JR Sterling, Va. (Grambling) 

Brandon Donahue  RB RS FR Coppell, Texas (LSU) 

Brittain White RB RS JR Shreveport, La. (LSU) 

Myles White WR RS JR 
Livonia, Mich. (Northwest 

Mississippi CC, Michigan State) 

 

 

 

 

 

 

 

 

http://www.latechsports.com/sports/m-footbl/mtt/lagarde_jereme00.html
http://www.latechsports.com/sports/m-footbl/mtt/lantrip_houston00.html
http://www.latechsports.com/sports/m-footbl/mtt/lee_malon00.html
http://www.latechsports.com/sports/m-footbl/mtt/mitchum_antonio00.html
http://www.latechsports.com/sports/m-footbl/mtt/patterson_brandon00.html
http://www.latechsports.com/sports/m-footbl/mtt/patton_quinton00.html
http://www.latechsports.com/sports/m-footbl/mtt/price_donovan00.html
http://www.latechsports.com/sports/m-footbl/mtt/saintvil_blasher00.html
http://www.latechsports.com/sports/m-footbl/mtt/warford_pierre00.html
http://www.latechsports.com/sports/m-footbl/mtt/williams_ryan00.html
http://www.latechsports.com/sports/m-footbl/mtt/white_jonal00.html
http://www.latechsports.com/sports/m-footbl/mtt/allen_ryan00.html
http://www.latechsports.com/sports/m-footbl/mtt/banks_dj00.html
http://www.latechsports.com/sports/m-footbl/mtt/courtney_rickey00.html
http://www.latechsports.com/sports/m-footbl/mtt/creer_lennon00.html
http://www.latechsports.com/sports/m-footbl/mtt/dickerson_ben01.html
http://www.latechsports.com/sports/m-footbl/mtt/donahue_brandon00.html
http://www.latechsports.com/sports/m-footbl/mtt/white_brittain00.html
http://www.latechsports.com/sports/m-footbl/mtt/white_myles00.html
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MAACO Bowl, Las Vegas 

Boise State defeats Arizona State Univ. 56-24 

Boise State 

 
 

 

 

 

 

 

 
 
 

 

 

 

 

 

 
 
 

 

 

 

 

 

 
 
 

 

 

 

 

 

 
 
 

 

 

 

 

 

 
 
 

 

 

 

 

 

 

Name Position Year Transfer 

Crawford, 

Tyrone  

DE Sr. 
Windsor, Ontario, Canada (Bakersfield College) 

(Catholic Central HS) 

Frisina, 

Michael  

PK Jr. Brea, Calif. (Saddleback JC) (Brea Olinda HS) 

Gavins, Jerrell  CB Sr. Miami, Fla. (El Camino JC) (South Miami HS) 

Martin, Beau  DL So. Denver, Colo. (CSU-Pueblo) (JK Mullen HS) 

Simmons, 

Dextrell  

N Jr. Houston, Texas (Blinn JC) (Westfield HS) 

Tozer, Chris  OL Jr. 
San Jose, Calif. (Foothill CC) (Valley Christian 

HS) 

 

Arizona State University 

Name Position Year Transfer 

Alexander, 

Dante  

Running 

Back 

RS 

SO 

Chandler, Ariz./Hamilton/Mesa Community 

College 

Ayers, Kevin  Safety SR 
Lynwood, Calif/Lynwood/West Los Angeles 

College 

Beatty, Charles  

Defensive 

End 

RS 

SR 
Phoenix, Ariz./Mountain Pointe/Wagner College 

Coleman, 

Davon  

Defensive 

End 
JR 

Cleveland, Ohio/Glenville/Fort Scott (Kan.) 

Community College 

Conway, 

Gannon  

Defensive 

End 

RS 

JR 
Higley, Ariz./Higley/Mesa Community College 

Duran, 

Anthony 

Wide 

Receiver 

RS 

JR 
Gilbert, Ariz./Gilbert/Scottsdale CC 

Forster, 

Aristacus  

Offensive 

Line 

RS 

JR 
Los Angeles, Calif./Verbum Dei/Jackson State 

Gallon, Steve Cornerback SR Miami, Fla./Northwestern HS/Mt. SAC 

Hubner, Josh Punter SR 
Scottsdale, Ariz./Desert Mountain/Scottsdale 

Community College 

Koniseti, 

Kipeli  

Linebacker JR 
Sacramento, Calif./Grant/College of the 

Sequoias 

http://www.broncosports.com/ViewArticle.dbml?SPSID=48552&SPID=4061&DB_LANG=C&DB_OEM_ID=9900&ATCLID=204879774&Q_SEASON=2011
http://www.broncosports.com/ViewArticle.dbml?SPSID=48552&SPID=4061&DB_LANG=C&DB_OEM_ID=9900&ATCLID=204879774&Q_SEASON=2011
http://www.broncosports.com/ViewArticle.dbml?SPSID=48552&SPID=4061&DB_LANG=C&DB_OEM_ID=9900&ATCLID=205161067&Q_SEASON=2011
http://www.broncosports.com/ViewArticle.dbml?SPSID=48552&SPID=4061&DB_LANG=C&DB_OEM_ID=9900&ATCLID=205161067&Q_SEASON=2011
http://www.broncosports.com/ViewArticle.dbml?SPSID=48552&SPID=4061&DB_LANG=C&DB_OEM_ID=9900&ATCLID=204772608&Q_SEASON=2011
http://www.broncosports.com/ViewArticle.dbml?SPSID=48552&SPID=4061&DB_LANG=C&DB_OEM_ID=9900&ATCLID=205239509&Q_SEASON=2011
http://www.broncosports.com/ViewArticle.dbml?SPSID=48552&SPID=4061&DB_LANG=C&DB_OEM_ID=9900&ATCLID=205088048&Q_SEASON=2011
http://www.broncosports.com/ViewArticle.dbml?SPSID=48552&SPID=4061&DB_LANG=C&DB_OEM_ID=9900&ATCLID=205088048&Q_SEASON=2011
http://www.broncosports.com/ViewArticle.dbml?SPSID=48552&SPID=4061&DB_LANG=C&DB_OEM_ID=9900&ATCLID=205160342&Q_SEASON=2011
http://www.thesundevils.com/sports/m-footbl/mtt/alexander_dante00.html
http://www.thesundevils.com/sports/m-footbl/mtt/alexander_dante00.html
http://www.thesundevils.com/sports/m-footbl/mtt/ayers_kevin00.html
http://www.thesundevils.com/sports/m-footbl/mtt/beatty_charles00.html
http://www.thesundevils.com/sports/m-footbl/mtt/coleman_davon00.html
http://www.thesundevils.com/sports/m-footbl/mtt/coleman_davon00.html
http://www.thesundevils.com/sports/m-footbl/mtt/conway_gannon00.html
http://www.thesundevils.com/sports/m-footbl/mtt/conway_gannon00.html
http://www.thesundevils.com/sports/m-footbl/mtt/duran_anthony00.html
http://www.thesundevils.com/sports/m-footbl/mtt/duran_anthony00.html
http://www.thesundevils.com/sports/m-footbl/mtt/forster_aristacus00.html
http://www.thesundevils.com/sports/m-footbl/mtt/forster_aristacus00.html
http://www.thesundevils.com/sports/m-footbl/mtt/gallon_steve00.html
http://www.thesundevils.com/sports/m-footbl/mtt/hubner_josh00.html
http://www.thesundevils.com/sports/m-footbl/mtt/koniseti_kipeli00.html
http://www.thesundevils.com/sports/m-footbl/mtt/koniseti_kipeli00.html
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Masifilo, 

Daniel  

Wide 

Receiver 

RS 

SO 
Ewa Beach, Hawaii/Campbell/Mt. SAC 

Nelson, Robert  Cornerback 
RS 

JR 

Suwanee, Ga/North Gwinnett HS/Louisiana-

Monroe 

Nsubuga, 

Derrick  

Defensive 

Line 

RS 

JR 
Scottsdale, Ariz./Chaparral/Southern Illinois 

Ross, Rashad 

Wide 

Receiver 
SR Vallejo, Calif./Vallejo/Butte College 

Whesu, Junior 

Offensive 

Line 
SR Providence, R.I/Classical/Saint Paul's College 

Williams, 

Austin 

Defensive 

Back 
SR 

Santa Rosa, Calif./Montgomery/CC of San 

Francisco 

 

Sheraton Hawaii Bowl 

Southern Mississippi defeats Nevada 24-17 

Southern Miss Univ 

Name Position Year Transfer 

Ryan Balentine  WR SR Killeen, Texas (Trinity Valley JC) 

Kelvin Bolden  WR SR Ocean Springs, Miss. (Gulf Coast CC) 

Casey D'Angelo  OL 
RS 

FR 
Madisonville, La. (Mississippi College) 

Thomas Edenfield  OL SR Jacksonville, Fla. (College of the Sequoias) 

Brandon 

Francesconi  

LB JR 
Burlingame, Calif. (College of San Mateo 

(Calif.) 

Lamar Holmes  OL SR Gastonia, N.C. (Itawamba CC) 

Reggie Hunt  DB JR Robertsdale, Ala. (Copiah-Lincoln CC) 

Clifford Johnson DB JR Jacksonville, Fla. (Pierce CC) 

Creighton Nelms  DS SR Corinth, Miss. (NE Mississippi CC) 

Mario Richards  RB SO Magnolia, Miss. (Copiah-Lincoln CC) 

Martez Thompson  DB JR Pascagoula, Miss. (Miss. Gulf Coast CC) 

Adam Weathers  DS 
RS 

JR 
Quitman, Miss. (Meridian CC) 

Jason Weaver OL SR New Orleans, La. (Arizona Western CC) 

http://www.thesundevils.com/sports/m-footbl/mtt/masifilo_daniel00.html
http://www.thesundevils.com/sports/m-footbl/mtt/masifilo_daniel00.html
http://www.thesundevils.com/sports/m-footbl/mtt/nelson_robert00.html
http://www.thesundevils.com/sports/m-footbl/mtt/nsubuga_derrick00.html
http://www.thesundevils.com/sports/m-footbl/mtt/nsubuga_derrick00.html
http://www.thesundevils.com/sports/m-footbl/mtt/ross_rashad00.html
http://www.thesundevils.com/sports/m-footbl/mtt/whesu_junior00.html
http://www.thesundevils.com/sports/m-footbl/mtt/williams_austin00.html
http://www.thesundevils.com/sports/m-footbl/mtt/williams_austin00.html
http://www.southernmiss.com/sports/m-footbl/mtt/balentine_ryan00.html
http://www.southernmiss.com/sports/m-footbl/mtt/bolden_kelvin00.html
http://www.southernmiss.com/sports/m-footbl/mtt/dangelo_casey00.html
http://www.southernmiss.com/sports/m-footbl/mtt/edenfield_thomas00.html
http://www.southernmiss.com/sports/m-footbl/mtt/francesconi_brandon00.html
http://www.southernmiss.com/sports/m-footbl/mtt/francesconi_brandon00.html
http://www.southernmiss.com/sports/m-footbl/mtt/holmes_lamar00.html
http://www.southernmiss.com/sports/m-footbl/mtt/hunt_reggie00.html
http://www.southernmiss.com/sports/m-footbl/mtt/johnson_clifford00.html
http://www.southernmiss.com/sports/m-footbl/mtt/nelms_creighton00.html
http://www.southernmiss.com/sports/m-footbl/mtt/richards_mario00.html
http://www.southernmiss.com/sports/m-footbl/mtt/thompson_martez00.html
http://www.southernmiss.com/sports/m-footbl/mtt/weathers_adam00.html
http://www.southernmiss.com/sports/m-footbl/mtt/weaver_jason00.html
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Marquese Wheaton  DB SR Phoenix, Ariz. (Phoenix CC) 

Khalid Wilson DT JR New Orleans, La. (East Central CC) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Univ Nevada (reno) 

 
 

 

 

 

 

 

 
 
 

 

 

 

 

 

 
 
 

 

 

 

 

 

 
 
 

 

 

 

 

 

 
 
 

 

 

 

 

 

 
 
 

 

 

 

 

 

 
 
 

 

 

 

 

 

 
 
 

 

 

 

 

 

Name Position Year Transfer 

Kolby Arendse  Tight End SO 
Burlington, Wash. (Mt. San Antonio 

College) 

Dray Bell  Linebacker JR 
Los Angeles, Calif. (El Camino 

College) 

Bubba Boudreaux  

Defensive 

Back 
SR Las Vegas, Nev. (Palomar College) 

DeAndre 

Boughton  

Linebacker SR Fresno, Calif. (Fresno City College) 

Kaelin Burnett  

Defensive 

End 
SR Bellflower, Calif. (Delta State) 

Devin Combs  Quarterback SO Modesto, Calif. (Modesto JC) 

Willie 

Faataualofa  

Defensive 

Line 
SR 

Pago Pago, American Samoa (San 

Joaquin Delta College) 

Jeremiah Green  Linebacker JR 
Tulare, Calif. (College of the 

Sequoias) 

Nick Hale  

Running 

Back 
JR 

Valencia, Calif. (College of the 

Canyons) 

Allen Hardison  Kicker JR Newport Beach, Calif. (UNLV) 

Randy Horton Tight End SO 
Simi Valley, Calif. (College of the 

Canyons) 

Tyler Houk  

Defensive 

End 
SO 

Exeter, Calif. (College of the 

Sequoias) 

Jake Hurst  Punter SR Twain Harte, Calif. (Modesto JC) 

Malik James 

Defensive 

Back 
JR Los Angeles, Calif. (Cincinnati) 

Rishard 

Matthews 

Wide 

Receiver 
SR Santa Ana, Calif. (Bakersfield JC) 

Marcus McIlwain  Linebacker JR Waterford, Calif. (Modesto JC) 

Jonathan McNeal  Linebacker SO 
Los Angeles, Calif. (Santa Monica 

CC) 

Jordan Mudge  

Offensive 

Line 
SR Fresno, Calif. (Bakersfield JC) 

http://www.southernmiss.com/sports/m-footbl/mtt/wheaton_marquese00.html
http://www.southernmiss.com/sports/m-footbl/mtt/wilson_khalid00.html
http://www.nevadawolfpack.com/sports/m-footbl/mtt/arendse_kolby00.html
http://www.nevadawolfpack.com/sports/m-footbl/mtt/bell_dray00.html
http://www.nevadawolfpack.com/sports/m-footbl/mtt/boudreaux_bubba00.html
http://www.nevadawolfpack.com/sports/m-footbl/mtt/boughton_deandre00.html
http://www.nevadawolfpack.com/sports/m-footbl/mtt/boughton_deandre00.html
http://www.nevadawolfpack.com/sports/m-footbl/mtt/burnett_kaelin00.html
http://www.nevadawolfpack.com/sports/m-footbl/mtt/combs_devin00.html
http://www.nevadawolfpack.com/sports/m-footbl/mtt/faataualofa_willie00.html
http://www.nevadawolfpack.com/sports/m-footbl/mtt/faataualofa_willie00.html
http://www.nevadawolfpack.com/sports/m-footbl/mtt/green_jeremiah00.html
http://www.nevadawolfpack.com/sports/m-footbl/mtt/hale_nick00.html
http://www.nevadawolfpack.com/sports/m-footbl/mtt/hardison_allen00.html
http://www.nevadawolfpack.com/sports/m-footbl/mtt/horton_randy00.html
http://www.nevadawolfpack.com/sports/m-footbl/mtt/houk_tyler00.html
http://www.nevadawolfpack.com/sports/m-footbl/mtt/hurst_jake00.html
http://www.nevadawolfpack.com/sports/m-footbl/mtt/james_malik00.html
http://www.nevadawolfpack.com/sports/m-footbl/mtt/matthews_rishard00.html
http://www.nevadawolfpack.com/sports/m-footbl/mtt/matthews_rishard00.html
http://www.nevadawolfpack.com/sports/m-footbl/mtt/mcilwain_marcus00.html
http://www.nevadawolfpack.com/sports/m-footbl/mtt/mcneal_jonathan00.html
http://www.nevadawolfpack.com/sports/m-footbl/mtt/mudge_jordan00.html
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Jake Peppard 

Defensive 

End 
JR La Habra, Calif. (Cerritos College) 

Chase Tenpenny Punter JR Oskaloosa, Kan. (Fort Scott CC) 

Tyler Thompson 

Defensive 

Back 
JR Shafter, Calif. (Bakersfield JC) 

Parker Vail  

Wide 

Receiver 
RS FR Del Mar, Calif. (Maryland) 

 

Advocare Independence Bowl 

Missouri vs Univ. defeats North Carolina (UNC) 41-24 

Missouri 

 
 

 

 

 

 

 

 
 
 

 

 

 

 

 

 
 
 

 

 

 

 

 

 

Name Position Year Transfer 

Sheldon 

Richardson  

Defensive 

Lineman 
JR College of the Sequoias 

Kenronte 

Walker 

Safety 
RS 

JR 
City College of San Francisco 

Stephen 

Drain  

Tight End JR Baylor Univ 

 

UNC 

N/A 

Little Caesars Pizza Bowl 

 

Purdue defeats Western Michigan 37-32 

Western Michigan  

Name Position Year Transfer 

Dallas Walker  TE Sr. 

Madison, Miss. (Georgia Military 

College) (Madison-Ridgeland Academy 

(Miss.)) 

Chleb Ravenell  WR Sr. 
Mt. Pleasant, S.C. (Georgia Military 

College) (Wando) 

http://www.nevadawolfpack.com/sports/m-footbl/mtt/peppard_jake00.html
http://www.nevadawolfpack.com/sports/m-footbl/mtt/tenpenny_chase00.html
http://www.nevadawolfpack.com/sports/m-footbl/mtt/thompson_tyler00.html
http://www.nevadawolfpack.com/sports/m-footbl/mtt/vail_parker00.html
http://www.mutigers.com/sports/m-footbl/mtt/richardson_sheldon00.html
http://www.mutigers.com/sports/m-footbl/mtt/richardson_sheldon00.html
http://www.mutigers.com/sports/m-footbl/mtt/walker_kenronte00.html
http://www.mutigers.com/sports/m-footbl/mtt/walker_kenronte00.html
http://www.mutigers.com/sports/m-footbl/mtt/drain_stephen00.html
http://www.mutigers.com/sports/m-footbl/mtt/drain_stephen00.html
http://www.wmubroncos.com/ViewArticle.dbml?SPSID=24294&SPID=1922&DB_LANG=C&DB_OEM_ID=4600&ATCLID=3695360&Q_SEASON=2011
http://www.wmubroncos.com/ViewArticle.dbml?SPSID=24294&SPID=1922&DB_LANG=C&DB_OEM_ID=4600&ATCLID=3695501&Q_SEASON=2011
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T.J. Lynch  DE Sr. 
Blythe, Ga. (Georgia Military College) 

(Hephzibah) 

Deon Cammock  OL So. Washington, D.C. (ASA College) 

Kasimili Uitalia OL Jr. 
American Samoa, (Los Angeles Valley 

College) 

Dann O'Neill  OL Jr. 
Grand Haven, Mich. (Michigan) (Grand 

Haven) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Purdue University 

Name Position Year Transfer 

Adam Brockman  SR Defensive End 
Lebanon, Ind. - Eastern Michigan 

University 

Sterling Carter  JR Tight End 
Torrance, Calif. - Los Angeles Harbor 

CC 

Max Charlot JR Safety Corona, Calif. - Fullerton College 

Jack De Boef  RS FR 
Offensive 

Tackle 
Penn Furnace, Pa. - State College 

Kaulana Judd JR Linebacker Kalaheo, Kauai - Fullerton College 

Robert Marve  SR Quarterback Tampa, Fla. - University of Miami 

Akeem Shavers JR Running Back Texarkana, Texas - Tyler JC 

 

Akeem Shavers had a big day for Purdue with 160 yards rushing. 

Belk Bowl, Charlotte, NC 

The N.C. State Wolfpack won the Belk Bowl 31-24 against  Louisville 

Louisville 

 
 

 

 

 

 

 

 
 
 

 

 

 

 

 

 
 
 

 

 

 

 

 

 
 
 

 

 

 

 

Name Position Year Transfer 

Josh Bellamy WR SR St. Petersburg, Fla. (Butte CC) 

Adrian Bushell  CB JR DeSoto, Texas (Cedar Valley CC) 

Anthony Conner  CB SR Houston, Texas (Butte CC) 

Kenneth Jaboin DB SR Miami, Fla. (NIACC) 

Randy Salmon  DT JR Atlanta, Ga. (Hutchinson CC) 

 

N.C. State 

http://www.wmubroncos.com/ViewArticle.dbml?SPSID=24294&SPID=1922&DB_LANG=C&DB_OEM_ID=4600&ATCLID=3695232&Q_SEASON=2011
http://www.wmubroncos.com/ViewArticle.dbml?SPSID=24294&SPID=1922&DB_LANG=C&DB_OEM_ID=4600&ATCLID=205244218&Q_SEASON=2011
http://www.wmubroncos.com/ViewArticle.dbml?SPSID=24294&SPID=1922&DB_LANG=C&DB_OEM_ID=4600&ATCLID=205244189&Q_SEASON=2011
http://www.wmubroncos.com/ViewArticle.dbml?SPSID=24294&SPID=1922&DB_LANG=C&DB_OEM_ID=4600&ATCLID=204773069&Q_SEASON=2011
http://www.purduesports.com/sports/m-footbl/mtt/brockman_adam00.html
http://www.purduesports.com/sports/m-footbl/mtt/carter_sterling00.html
http://www.purduesports.com/sports/m-footbl/mtt/charlot_max00.html
http://www.purduesports.com/sports/m-footbl/mtt/deboef_jack01.html
http://www.purduesports.com/sports/m-footbl/mtt/judd_kaulana00.html
http://www.purduesports.com/sports/m-footbl/mtt/marve_robert00.html
http://www.purduesports.com/sports/m-footbl/mtt/shavers_akeem00.html
http://www.uoflsports.com/sports/m-footbl/mtt/bellamy_josh00.html
http://www.uoflsports.com/sports/m-footbl/mtt/bushell_adrian00.html
http://www.uoflsports.com/sports/m-footbl/mtt/conner_anthony00.html
http://www.uoflsports.com/sports/m-footbl/mtt/jaboin_kenneth00.html
http://www.uoflsports.com/sports/m-footbl/mtt/salmon_randy00.html
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Name Position Year Transfer 

Cameron Fordham  OL RS FR Duluth, Ga. (LSU) 

McKay Frandsen  DE JR American Fork, Utah (Snow College) 

Mikel Overgaard  OT RS SR Weiser, Idaho (Snow College) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Military Bowl, FT. Worth 

Toledo wins 42-41 off Air Force busted play 

Toledo 

44   Barnes, Jordan LB 6-1 240 So. Fort Wayne, IN (Western Oklahoma) 

(Homestead) 

4   Casano, Ryan PK 5-10 178 Sr. Dripping Springs, TX (Orange Coast (CA)) 

(Dripping Springs) 

82   Kratch, Colby TE 6-4 245 Jr. Watertown, MN (North Dakota St. Coll. of 

Scie) (Watertown-Mayer) 

93   Lewis, Phil DL 6-2 285 Unk Grosse Pointe, MI (Grand Rapids C.C.) 

(South ) 

2   Paige, Taikwon CB 5-11 185 Sr. Aiken,SC (Georgia Military College) 

10   Rancifer, Charles LB 6-3 217 Sr. Brookhaven, MS (Copiah Lincoln C.C.) 

(Brookhaven) 

94   Roberts, Johnie DL 6-3 280 Sr. Hattiesburg, MS (Pearl River C.C.) 

(Hattiesburg) 

Holiday Bowl, San Diego  

UT beats Cal 21-10 

http://www.gopack.com/sports/m-footbl/mtt/fordham_cameron00.html
http://www.gopack.com/sports/m-footbl/mtt/frandsen_mckay00.html
http://www.gopack.com/sports/m-footbl/mtt/overgaard_mikel00.html
http://www.utrockets.com/ViewArticle.dbml?SPSID=89646&SPID=10708&DB_LANG=C&DB_OEM_ID=18000&ATCLID=205158498&Q_SEASON=2011
http://www.utrockets.com/ViewArticle.dbml?SPSID=89646&SPID=10708&DB_LANG=C&DB_OEM_ID=18000&ATCLID=204765924&Q_SEASON=2011
http://www.utrockets.com/ViewArticle.dbml?SPSID=89646&SPID=10708&DB_LANG=C&DB_OEM_ID=18000&ATCLID=205158387&Q_SEASON=2011
http://www.utrockets.com/ViewArticle.dbml?SPSID=89646&SPID=10708&DB_LANG=C&DB_OEM_ID=18000&ATCLID=205184502&Q_SEASON=2011
http://www.utrockets.com/ViewArticle.dbml?SPSID=89646&SPID=10708&DB_LANG=C&DB_OEM_ID=18000&ATCLID=204877122&Q_SEASON=2011
http://www.utrockets.com/ViewArticle.dbml?SPSID=89646&SPID=10708&DB_LANG=C&DB_OEM_ID=18000&ATCLID=204877079&Q_SEASON=2011
http://www.utrockets.com/ViewArticle.dbml?SPSID=89646&SPID=10708&DB_LANG=C&DB_OEM_ID=18000&ATCLID=204765934&Q_SEASON=2011
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Univ of California 

Zach MaynardQB6-2190JRTRGreensboro, NC (Buffalo) 

David AkninFB5-11230RS JRRSSan Carlos, CA (College of San Mateo/Carlmont HS) 

C.J. AndersonTB5-11215JRJCVallejo, CA (Laney CC) 

Ryan DavisLB6-4250SRSQLos Angeles, CA (Cerritos College) 

Coleman EdmondWR5-11205SR1LKingston, NY (Pierce College) 

Kameron KrebsLB6-1225JRSQSunset Beach, HI (Oregon State)  

Kaulin KrebsWR6-0190JRSQSunset Beach, HI (Oregon State) 

Mike ManuelTB5-9200JRJCCarson, CA (Golden West College) 

C.J. MoncreaseDB6-1215SR2LRichmond, CA (Laney College) 

Nathan PhillipDL6-3230JRJCOakland, CA (San Francisco CC) 

Bill TyndallOL6-4280SORSPacific Grove, CA (Monterey Peninsula College) 

Matt WilliamsOL6-6290JRJCLiverpool, England (North Dakota State College of 

Science) 

Univ of Texas 

N/A 

 

Champs Sports Bowl 

Florida State Univ vs Norte Dame. Florida State Beats Notre Dame 18-14 

Alamo Bowl, San Antonio 

Univ of Washington vs Baylor; Baylor sets record 67-56 

Washington 

Thomas TutogiLB6-1244SO-JCChula Vista, Calif./Southwestern JC 

http://www.calbears.com/sports/m-footbl/mtt/maynard_zach00.html
http://www.calbears.com/sports/m-footbl/mtt/aknin_david00.html
http://www.calbears.com/sports/m-footbl/mtt/anderson_cj00.html
http://www.calbears.com/sports/m-footbl/mtt/davis_ryan00.html
http://www.calbears.com/sports/m-footbl/mtt/edmond_coleman00.html
http://www.calbears.com/sports/m-footbl/mtt/krebs_kameron00.html
http://www.calbears.com/sports/m-footbl/mtt/krebs_kaulin00.html
http://www.calbears.com/sports/m-footbl/mtt/manuel_mike00.html
http://www.calbears.com/sports/m-footbl/mtt/moncrease_cj00.html
http://www.calbears.com/sports/m-footbl/mtt/phillip_nathan00.html
http://www.calbears.com/sports/m-footbl/mtt/tyndall_bill00.html
http://www.calbears.com/sports/m-footbl/mtt/williams_matt00.html
http://www.gohuskies.com/sports/m-footbl/mtt/tutogi_thomas00.html
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Tre WatsonCB5-10181JR-TRSeattle, Wash./Central Washington 

Armed Forces Bowl, DC 

Tulsa and BYU, BYU 24-21 over Tulsa from behind. 

  

 

 

     

 

  

 

 

     

 

  

 

 

     

 

  

 

 

     

 

  

 

 

     

 

  

 

 

     

 

  

 

 

     

 

  

 

 

     

 

  

 

 

     

 

  

 

Tulsa University 

Name Position Year Transfer 

Malachi 

Blankenship  

Quarterback SO-RS 
Tulsa, Okla. (Northeastern Oklahoma 

A&M College) 

Charlie Copa Tight End SO-TR Austin, Texas (Syracuse University) 

Durrell Finch  

Defensive 

End 
SR-1L Castro Valley, Calf. (Chabot JC) 

Cody Green  Quarterback JR-TR 
Dayton, Texas (University of 

Nebraska) 

Joe King 

Offensive 

Tackle 
SO-RS Oklahoma City, Okla. (Texas Tech) 

Nathan Largen  Tight End SR-SQ Fillmore, Calif. (Moorpark College) 

David Lazenby 

Offensive 

Tackle 
SR-1L Eclectic, Ala. (Fort Scott CC) 

J.D. Ratliff 

Defensive 

Back 
JR-TR 

Tylertown, Miss. (SW Mississippi 

CC) 

Matt Romine 

Offensive 

Tackle 
SR-TR 

Tulsa, Okla. (University of Notre 

Dame) 

Lowell Rose 

Defensive 

Back 
JR-1L Los Angeles, Calif. (UCLA) 

Clay Sears  Tight End SR-3L Fredericksburg, Texas (Blinn JC) 

Eric Sproal  

Offensive 

Guard 
SR-2L Yorba Linda, Calif. (Santa Ana JC) 

Tyrunn Walker  

Defensive 

End 
SR-1L New Iberia, La. (Jones CC) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

BYU 

Name Position Year Transfer 

Corby Eason DB  Senior Erie Community College  

D e Q u a n  E v e r e t t DB�  Junior� Cerritos Community College�  

H eb r o n  Fan gu p o DL�  Senior� USC� 

P r e s t o n  H a d l e y DB�  Junior� Snow College�  

http://www.gohuskies.com/sports/m-footbl/mtt/watson_tre00.html
http://armedforcesbowl.com/
http://www.tulsahurricane.com/sports/m-footbl/mtt/blankenship_malachi00.html
http://www.tulsahurricane.com/sports/m-footbl/mtt/blankenship_malachi00.html
http://www.tulsahurricane.com/sports/m-footbl/mtt/copa_charlie00.html
http://www.tulsahurricane.com/sports/m-footbl/mtt/finch_durrell01.html
http://www.tulsahurricane.com/sports/m-footbl/mtt/green_cody00.html
http://www.tulsahurricane.com/sports/m-footbl/mtt/king_joe00.html
http://www.tulsahurricane.com/sports/m-footbl/mtt/largen_nathan00.html
http://www.tulsahurricane.com/sports/m-footbl/mtt/lazenby_david00.html
http://www.tulsahurricane.com/sports/m-footbl/mtt/ratliff_jd00.html
http://www.tulsahurricane.com/sports/m-footbl/mtt/romine_matt00.html
http://www.tulsahurricane.com/sports/m-footbl/mtt/rose_lowell00.html
http://www.tulsahurricane.com/sports/m-footbl/mtt/sears_clay00.html
http://www.tulsahurricane.com/sports/m-footbl/mtt/sproal_eric00.html
http://www.tulsahurricane.com/sports/m-footbl/mtt/walker_tyrunn01.html
http://byucougars.com/position/m-football/Defensive-Back
http://byucougars.com/class/Senior
http://byucougars.com/last-school/m-football/Erie%20Community%20College
http://byucougars.com/position/m-football/Defensive-Back
http://byucougars.com/class/Junior
http://byucougars.com/last-school/m-football/Cerritos%20Community%20College
http://byucougars.com/position/m-football/Defensive-Line
http://byucougars.com/class/Senior
http://byucougars.com/last-school/m-football/USC
http://byucougars.com/position/m-football/Defensive-Back
http://byucougars.com/class/Junior
http://byucougars.com/last-school/m-football/Snow%20College
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U o n a  K a v e i n g a LB�  Junior� USC� 

Aveni Leung-Wai LB�  Senior� Grossmont Junior College� 

R i l e y  N e l s o n QB�  Junior� Utah State� 

C h a s e  P e n d l e y DB�  Sophomore� Southern Utah� 

Dal in  To l l es t r u p WR� Junior� University of Calgary�  

U a n i  U n g a LB�  Junior� Oregon State�  

S i m o t e  V e a DL�  Senior� BYU-Hawaii� 

 

Tulsa 

 

Pinstripe Bowl, NY 

Iowa State vs Rutgers Rutgers win 27-13 

Rutgers 

#97 Justin Doerner, LA Harbour, Punter Redondo Beach, CA 

#65 - DALLAS HENDRIKSON, ST. ANSGAR/IOWA WESTERN CC, ST. 

ANSGAR, IOWA 

#36 - TRAVIS PATTERSON, RB | SR. | 5-8 | 205, LONG BRANCH/HUDSON 

VALLEY CC, LONG BRANCH, N.J. 

Iowa State 

 
 

 

 

 

 

 

 
 
 

 

 

 

 

 

 
 

 

 

 

 

 

 

 
 
 

 

 

 

 

 

Name Position Year Transfer 

Brooks, Earl  DB RSr. 
Deerfield Beach, Fla. (College of the Desert 

CC) 

Brun, Jr., Ernst TE Jr. Stone Mountain, Georgia (Mt. Sac) (Shiloh) 

Cork, Nathan LB Jr. 
Clear Lake, Iowa (Waldorf/NIACC) 

(Centennial (Alberta, Canada)) 

Gary, Albert WR RSo. Ocala, Fla. (Butler CC) (North Marion) 

Givens, Durrell  DB RJr. 
Long Beach, Calif. (Chaffey College) 

(Cabrillo) 

Goodson, Luke LB Jr. 
Cedar Rapids, Iowa (Iowa/Minnesota State) 

(Linn-Mar) 

Hicks, Hayworth  OL RSr. Palmdale, Calif. (Antelope Valley) 

http://byucougars.com/position/m-football/Linebacker
http://byucougars.com/class/Junior
http://byucougars.com/last-school/m-football/USC
http://byucougars.com/position/m-football/Linebacker
http://byucougars.com/class/Senior
http://byucougars.com/last-school/m-football/Grossmont%20Junior%20College
http://byucougars.com/position/m-football/Quarterback
http://byucougars.com/class/Junior
http://byucougars.com/last-school/m-football/Utah%20State
http://byucougars.com/position/m-football/Defensive-Back
http://byucougars.com/class/Sophomore
http://byucougars.com/last-school/m-football/Southern%20Utah
http://byucougars.com/position/m-football/Wide-Receiver
http://byucougars.com/class/Junior
http://byucougars.com/last-school/m-football/University%20of%20Calgary
http://byucougars.com/position/m-football/Linebacker
http://byucougars.com/class/Junior
http://byucougars.com/last-school/m-football/Oregon%20State
http://byucougars.com/position/m-football/Defensive-Line
http://byucougars.com/class/Senior
http://byucougars.com/last-school/m-football/BYU-Hawaii
http://www.cyclones.com/ViewArticle.dbml?SPSID=48388&SPID=4653&DB_LANG=C&DB_OEM_ID=10700&ATCLID=204774559&Q_SEASON=2011
http://www.cyclones.com/ViewArticle.dbml?SPSID=48388&SPID=4653&DB_LANG=C&DB_OEM_ID=10700&ATCLID=205160112&Q_SEASON=2011
http://www.cyclones.com/ViewArticle.dbml?SPSID=48388&SPID=4653&DB_LANG=C&DB_OEM_ID=10700&ATCLID=204970448&Q_SEASON=2011
http://www.cyclones.com/ViewArticle.dbml?SPSID=48388&SPID=4653&DB_LANG=C&DB_OEM_ID=10700&ATCLID=204970318&Q_SEASON=2011
http://www.cyclones.com/ViewArticle.dbml?SPSID=48388&SPID=4653&DB_LANG=C&DB_OEM_ID=10700&ATCLID=1498260&Q_SEASON=2011
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(Palmdale) 

Horne, Aaron  WR Jr. 
Oakland, Calif. (San Francisco City) 

(Castlemont) 

Howard, Ricky TE Sr. 
Hesperia, Calif. (Chaffey College) 

(Hesperia) 

Jantz, Steele QB Jr. 
Agoura Hills, Calif. (San Francisco City) 

(Nevada Union) 

Reynolds, Darius  WR RSr. 
Woodbridge, Va. (Reedley CC) (C.D. 

Hylton)* 

Simon, Henry DL Jr. 
Chula Vista, California (Grossmont) 

(Eastlake) 

Spears, Zack  OL Sr. Arp, Texas (Trinity Valley CC) (Arp) 

Tau'fo'ou, Matt  LB RSr. 
San Carlos, Calif. (College of San Mateo) 

(St. Francis) 

Tautolo, Sam  OL Jr. 
Moreno Valley, Calif. (Saddleback) (Valley 

View) 

Woods, Walker 

Lee  

RB RSo. Waukee,Iowa (South Dakota) (Waukee) 

Young, Anthony DB Sr. Ontario, Calif. (Palomar CC) (Colony) 

Young, Chris  WR RJr. Austin, Texas (Trinity Valley) (Austin) 

 

Music City Bowl, Nashville 

Mississippi State Univ 23-17 vs Wake Forest Univ 

Miss State 

Ballard Player off the game 

Name Position Year Transfer 

Vick Ballard  RB Sr. 
Pascagoula, MS (Mississippi Gulf 

Coast CC)**** 

Derek DePasquale  K Sr. 
The Woodlands, TX (Colorado School 

of Mines) 

Darius Slay DB Jr. Brunswick, GA (Itawamba [MS] CC) 

Kasey Akins ATH Jr. Starkville, MS (East Central [MS] CC) 

Derrick Roos ATH So. Kosciusko, MS (Holmes [MS] CC) 

Dewayne 

Cherrington 
ATH Jr. Gwinnett, GA (Holmes [MS] CC) 

Joey Trapp  OL Jr. 
Rolling Hills, CA (Los Angeles Harbor 

CC) 

James Carmon OL Sr. Baltimore, MD (Mississippi Gulf Coast 

http://www.cyclones.com/ViewArticle.dbml?SPSID=48388&SPID=4653&DB_LANG=C&DB_OEM_ID=10700&ATCLID=205137574&Q_SEASON=2011
http://www.cyclones.com/ViewArticle.dbml?SPSID=48388&SPID=4653&DB_LANG=C&DB_OEM_ID=10700&ATCLID=204943594&Q_SEASON=2011
http://www.cyclones.com/ViewArticle.dbml?SPSID=48388&SPID=4653&DB_LANG=C&DB_OEM_ID=10700&ATCLID=205137575&Q_SEASON=2011
http://www.cyclones.com/ViewArticle.dbml?SPSID=48388&SPID=4653&DB_LANG=C&DB_OEM_ID=10700&ATCLID=204765324&Q_SEASON=2011
http://www.cyclones.com/ViewArticle.dbml?SPSID=48388&SPID=4653&DB_LANG=C&DB_OEM_ID=10700&ATCLID=205160122&Q_SEASON=2011
http://www.cyclones.com/ViewArticle.dbml?SPSID=48388&SPID=4653&DB_LANG=C&DB_OEM_ID=10700&ATCLID=3733998&Q_SEASON=2011
http://www.cyclones.com/ViewArticle.dbml?SPSID=48388&SPID=4653&DB_LANG=C&DB_OEM_ID=10700&ATCLID=204765232&Q_SEASON=2011
http://www.cyclones.com/ViewArticle.dbml?SPSID=48388&SPID=4653&DB_LANG=C&DB_OEM_ID=10700&ATCLID=205137586&Q_SEASON=2011
http://www.cyclones.com/ViewArticle.dbml?SPSID=48388&SPID=4653&DB_LANG=C&DB_OEM_ID=10700&ATCLID=204943743&Q_SEASON=2011
http://www.cyclones.com/ViewArticle.dbml?SPSID=48388&SPID=4653&DB_LANG=C&DB_OEM_ID=10700&ATCLID=204943743&Q_SEASON=2011
http://www.cyclones.com/ViewArticle.dbml?SPSID=48388&SPID=4653&DB_LANG=C&DB_OEM_ID=10700&ATCLID=204943747&Q_SEASON=2011
http://www.cyclones.com/ViewArticle.dbml?SPSID=48388&SPID=4653&DB_LANG=C&DB_OEM_ID=10700&ATCLID=204970443&Q_SEASON=2011
http://www.mstateathletics.com/ViewArticle.dbml?SPSID=90891&SPID=10997&DB_LANG=C&DB_OEM_ID=16800&ATCLID=204973049&Q_SEASON=2011
http://www.mstateathletics.com/ViewArticle.dbml?SPSID=90891&SPID=10997&DB_LANG=C&DB_OEM_ID=16800&ATCLID=204973054&Q_SEASON=2011
http://www.mstateathletics.com/ViewArticle.dbml?SPSID=90891&SPID=10997&DB_LANG=C&DB_OEM_ID=16800&ATCLID=205181924&Q_SEASON=2011
http://www.mstateathletics.com/ViewArticle.dbml?SPSID=90891&SPID=10997&DB_LANG=C&DB_OEM_ID=16800&ATCLID=205181630&Q_SEASON=2011
http://www.mstateathletics.com/ViewArticle.dbml?SPSID=90891&SPID=10997&DB_LANG=C&DB_OEM_ID=16800&ATCLID=204973139&Q_SEASON=2011


189 

CC) 

 

Wake Forest 

Insight, Tempe, AZ 

Oklahoma 31-14 vs Iowa 

Oklahoma 

Name Position Year Transfer 

Whaley, Dominique  RB JR Lawton, Okla. (Langston) 

Bell, Jesse DB SR Rowlett, Texas (Northeastern State) 

Paulsen, Jesse DB JR Albuquerque, N.M. (New Mexico) 

O'Hara, Patrick  K JR Topeka, Kan. (Washburn University) 

Serruto, Drew  OL JR Centerville, Ohio (Eastern Michigan) 

Johnson, Lane  OT JR Groveton, Texas (Kilgore College) 

Jones, Jarvis OL SR Richmond, Texas (LSU) 

Williams, Mitch  DE JR Tulsa, Okla. (Northeastern State) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Iowa 

N/A 

  

http://www.soonersports.com/sports/m-footbl/mtt/whaley_dominique00.html
http://www.soonersports.com/sports/m-footbl/mtt/bell_jesse00.html
http://www.soonersports.com/sports/m-footbl/mtt/paulsen_jesse00.html
http://www.soonersports.com/sports/m-footbl/mtt/ohara_patrick00.html
http://www.soonersports.com/sports/m-footbl/mtt/serruto_drew00.html
http://www.soonersports.com/sports/m-footbl/mtt/johnson_lane00.html
http://www.soonersports.com/sports/m-footbl/mtt/jones_jarvis00.html
http://www.soonersports.com/sports/m-footbl/mtt/williams_mitch00.html
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Meineke Car Care Bowl of Texas, Houston, TX 

Texas A&M 33-22 

26   Ken Wood P 5-10 191 Sr. 2L Spokane, Wash. (Montana) (University) 

30   Johntel Franklin DB 6-2 200 Jr. TR Milwaukee, WI (Victory Valley (CA) CC) 

(Madison HS) 

36   Jared Jaroszewski P 6-2 211 Sr. 1L Seguin, Texas (Blinn JC) (Navarro) 

45   Steven Jenkins LB 6-2 220 Jr. TR Pensacola, FL (Coffeyville (KS) CC) (Pine 

Forest HS) 

92   Jonathan Mathis DL 6-2 293 Sr. 1L Houston, Texas (Blinn JC) (Westfield) 

Northwestern , 

N/A 

Kraft Fight Hunger Bowl, San Francisco 

UCLA (6-7) Illinois (6-6) Illinois wins 20-7 over UCLA 

Darius Bell5-11/226QBJRSan Francisco, CACity College of San Francisco 

Albert Cid6-3/330OLRS SOWest Covina, CACitrus College 

Casey Griffiths6-4/284OGRS SORoseville, CAAmerican River College 

Ryan Hofmeister6-0/220LBSORiverside, CARiversity City College 

Kevin McReynolds6-2/304DLFRSilver Spring, MDSt. John's College 

Ryan Sublett6-3/198WRRS JRGoleta, CASanta Barbara CC 

Anthony Thompson6-1/205CBFRMontreal, CANVanier College 

Illinois 

Henry, TrulonLB6-1230SR2-1Washington, D.C.College of DuPage 

Willett, ChrisFB/TE6-2235JR2-2Liberty, Mo.Univ. of Missouri 

Lukas, TimWR6-4200JR2-2Mt. ProspectCarthage College 

http://www.aggieathletics.com/ViewArticle.dbml?SPSID=632663&SPID=93232&DB_LANG=C&DB_OEM_ID=27300&ATCLID=205236134&Q_SEASON=2011
http://www.aggieathletics.com/ViewArticle.dbml?SPSID=632663&SPID=93232&DB_LANG=C&DB_OEM_ID=27300&ATCLID=205236173&Q_SEASON=2011
http://www.aggieathletics.com/ViewArticle.dbml?SPSID=632663&SPID=93232&DB_LANG=C&DB_OEM_ID=27300&ATCLID=205236099&Q_SEASON=2011
http://www.aggieathletics.com/ViewArticle.dbml?SPSID=632663&SPID=93232&DB_LANG=C&DB_OEM_ID=27300&ATCLID=205236126&Q_SEASON=2011
http://www.aggieathletics.com/ViewArticle.dbml?SPSID=632663&SPID=93232&DB_LANG=C&DB_OEM_ID=27300&ATCLID=205236194&Q_SEASON=2011
http://www.uclabruins.com/sports/m-footbl/mtt/bell_darius00.html
http://www.uclabruins.com/sports/m-footbl/mtt/cid_albert00.html
http://www.uclabruins.com/sports/m-footbl/mtt/griffiths_casey00.html
http://www.uclabruins.com/sports/m-footbl/mtt/hofmeister_ryan00.html
http://www.uclabruins.com/sports/m-footbl/mtt/mcreynolds_kevin00.html
http://www.uclabruins.com/sports/m-footbl/mtt/sublett_ryan00.html
http://www.uclabruins.com/sports/m-footbl/mtt/thompson_anthony00.html
http://www.fightingillini.com/sports/m-footbl/mtt/henry_trulon00.html
http://www.fightingillini.com/sports/m-footbl/mtt/willett_chris00.html
http://www.fightingillini.com/sports/m-footbl/mtt/lukas_tim00.html
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Sun Bowl; El Paso, TX 

Georgia Tech vs Utah wins 30-27 in OT 

Ty RawlingsK5-10157RS SRGriffin, GASpaldingGeorgia Military College 

Deonte FletcherQB5-10204JRConyers, Ga.SalemBethel University 

Preston LyonsBB6-0211RS SRAtlanta, Ga.Marist SchoolColgate 

Chris JacksonWR6-1205RS JRMcDonough, GAHenry CountyAlabama 

Xavier LewisDL6-2275JRStone Mountain, Ga.Stephenson HSSavannah State 

Morgan CarterLB6-4238RS SOWoodbridge, Va.CD HyltonRutgers 

Utah 

Aiono, JamesDT6-3/305SR1VLWest Valley City, UtahSnow College 

Asiata, ShawnRB6-0/253SR1VLWest Valley City, UtahSnow College**key block for win 

Black, ConroyDB6-0/186SR1VLMiramar, Fla.Fullerton CC 

Brown, NickWR6-3/206JRJCOrem, UtahSnow College 

Cilumba, WiseLB5-11/238SRSQFort Worth, TexasTyler JC 

Cracroft, ParkerDB5-11/197SOJCSalt Lake CitySnow College  

Cullen, JohnOL6-5/300SR1VLLa Mirada, Calif.Fullerton College 

Denham, AnthonyWR6-4/231JRJCMonterey Park, Calif.East L.A. College 

Dunn, ReggieWR5-10/170JR1VLCompton, Calif.Compton CC 

Finau, TevitaDL6-4/283SR1VLLahaina, HawaiiPhoenix College 

Golladay, KennyK5-10/193SRSQMesa, Ariz.Eastern Arizona College 

Gordon, JoshWR6-4/220JRTRHouston, TexasBaylor 

Hays, JonQB6-0/212JRJCParadise, Calif.Butte College 

Hinson, PhilWR5-9/177JRJCSalt Lake CitySnow College 

Lee, MoDB6-0/190JRRSMiami, Fla.Palomar CC 

Lotulelei, StarDT6-3/325JR1VLSouth Jordan, UtahSnow College 

Mason, MilesOL6-3/316JRJCLos Angeles, Calif.El Camino College 

McGill, KeithDB6-3/200JRJCLa Mirada, Calif.Cerritos College 

Pela, JoapeOL6-1/297JRSQEast Palo Alto, Calif.Foothill JC 

http://www.ramblinwreck.com/sports/m-footbl/mtt/rawlings_ty00.html
http://www.ramblinwreck.com/sports/m-footbl/mtt/fletcher_deonte00.html
http://www.ramblinwreck.com/sports/m-footbl/mtt/lyons_preston00.html
http://www.ramblinwreck.com/sports/m-footbl/mtt/jackson_chris00.html
http://www.ramblinwreck.com/sports/m-footbl/mtt/lewis_xavier00.html
http://www.ramblinwreck.com/sports/m-footbl/mtt/carter_morgan00.html
http://utahutes.cstv.com/sports/m-footbl/mtt/aiono_james01.html
http://utahutes.cstv.com/sports/m-footbl/mtt/asiata_shawn00.html
http://utahutes.cstv.com/sports/m-footbl/mtt/black_conroy00.html
http://utahutes.cstv.com/sports/m-footbl/mtt/brown_nick00.html
http://utahutes.cstv.com/sports/m-footbl/mtt/cilumba_wise00.html
http://utahutes.cstv.com/sports/m-footbl/mtt/cracroft_parker00.html
http://utahutes.cstv.com/sports/m-footbl/mtt/cullen_john00.html
http://utahutes.cstv.com/sports/m-footbl/mtt/denham_anthony00.html
http://utahutes.cstv.com/sports/m-footbl/mtt/dunn_reggie00.html
http://utahutes.cstv.com/sports/m-footbl/mtt/finau_tevita00.html
http://utahutes.cstv.com/sports/m-footbl/mtt/golladay_kenny00.html
http://utahutes.cstv.com/sports/m-footbl/mtt/gordon_josh00.html
http://utahutes.cstv.com/sports/m-footbl/mtt/hays_jon00.html
http://utahutes.cstv.com/sports/m-footbl/mtt/hinson_phil00.html
http://utahutes.cstv.com/sports/m-footbl/mtt/lee_mo00.html
http://utahutes.cstv.com/sports/m-footbl/mtt/lotulelei_star00.html
http://utahutes.cstv.com/sports/m-footbl/mtt/mason_miles00.html
http://utahutes.cstv.com/sports/m-footbl/mtt/mcgill_keith00.html
http://utahutes.cstv.com/sports/m-footbl/mtt/pela_joape00.html
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Ransom, DexterWR6-3/220SR1VLSeguin, TexasBlinn CC 

Rolf, DavidDE6-4/246JRRSSalt Lake CityMichigan State 

Tongaonevai, RonDL6-2/300JR1VLWest Valley City, UtahSnow College 

Vakapuna, TauniRB5-9/229SR1VLNorth Salt Lake, UtahDixie State College 

Walker, LewisDB5-11/172JRTRSalt Lake CityHawaii 

White IV, JohnRB5-8/186JRJCTorrance, Calif.L.A. Harbor College 

Williams, KarlFB6-0/235SORSLayton, UtahSouthern Utah 

 

Liberty Bowl, Memphis, TN 

Vanderbilt (6-6), Cincinnati (9-3) Cin wins 31-21 

Vanderbilt 

Jordan Rodgers QB6-2205RS JR Chico, Calif./Pleasant Valley HS/Butte JC** 

Cincinnati 

 

 
 

 

 

 

 

 

 
 
 

 

 

 

 

 

 

 
 

 
 

 

 

 

 

 

 
 
 

 

 

 

 

 

 

 
 
 

 

 

 

 

 

 

 
 
 

Name Position Year Transfer 

Greg Blair  LB JR Lackawanna CC 

Damon Julian WR JR-JC Pierce College 

Sam Longo  OL SO-TR Ohio State 

Jordan Luallen  QB RS SO-TR Georgia Tech 

Mitch Meador  LB RS SO-1L Whiteland Community 

Malcolm Murray DB JR-JC Mount SAC 

Shane Popham  K SR-TR Wake Forest 

Monte Taylor  DL R-1L El Camino CC*** 

Kenbrell Thompkins WR JR- El Camino CC 

 

Chick-fil-A, Atlanta, GA 

Virginia (8-4) vs Auburn (7-5)  

Auburn 43-24 over Virginia 

 

 

 

 

 

 

Auburn 

http://utahutes.cstv.com/sports/m-footbl/mtt/ransom_dexter00.html
http://utahutes.cstv.com/sports/m-footbl/mtt/rolf_david00.html
http://utahutes.cstv.com/sports/m-footbl/mtt/tongaonevai_ron00.html
http://utahutes.cstv.com/sports/m-footbl/mtt/vakapuna_tauni00.html
http://utahutes.cstv.com/sports/m-footbl/mtt/walker_lewis00.html
http://utahutes.cstv.com/sports/m-footbl/mtt/whiteiv_john00.html
http://utahutes.cstv.com/sports/m-footbl/mtt/williams_karl00.html
http://www.vucommodores.com/sports/m-footbl/mtt/rodgers_jordan00.html
http://www.gobearcats.com/sports/m-footbl/mtt/blair_greg00.html
http://www.gobearcats.com/sports/m-footbl/mtt/julian_damon00.html
http://www.gobearcats.com/sports/m-footbl/mtt/longo_sam00.html
http://www.gobearcats.com/sports/m-footbl/mtt/luallen_jordan00.html
http://www.gobearcats.com/sports/m-footbl/mtt/meador_mitch00.html
http://www.gobearcats.com/sports/m-footbl/mtt/murray_malcolm00.html
http://www.gobearcats.com/sports/m-footbl/mtt/popham_shane00.html
http://www.gobearcats.com/sports/m-footbl/mtt/taylor_monte00.html
http://www.gobearcats.com/sports/m-footbl/mtt/thompkins_kenbrell00.html
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Name Position Year Transfer 

Eltoro Freeman  LB SR  (Mississippi Gulf Coast CC) 

Brandon Mosley OL SR (Coffeyville J.C.) 

Jay Wisner  WR SR (Saddleback JC) 

 

Outback Bowl, Tampa, FL 

Michigan State Univ (10-2) vs Georgia (10-2), MSU defeats Bulldogs in 3OT 33-30 

Georgia  

Name Position Year Transfer 

Jamel Allen OLB JR Sylvester, Ga.//Albany State 

Justin Anderson OT SR 
Ocilla, Ga./Irwin County/Hargrave 

Military 

Brandon Bogotay PK SR 
San Diego, Calif./Patrick 

Henry/Grossmont 

Robert Davis  ILB SO Canton, Ga.//Kennesaw State 

John Jenkins NG JR 
Meriden, Conn./Francis T. 

Maloney/Gulf Coast (Miss.) CC 

Jarvis Jones OLB RS SO 
Columbus, Ga./Carver/Southern 

California 

Alex Parsons TB RS SO Fayetteville, Ga./Fayette County/BYU 

Geoff Rapp  DL FR 
Kennesaw, Ga./North Cobb/Georgia 

Perimeter College 

Michael Tamburo  QB RS SO 
Suwanee, Ga./North Gwinnett/Boise 

State 

Curtis Wyatt  WR SO 
Locust Grove, Ga./Ola/Shorter 

University 

 

 

 

 

 

 

 

 

 

 

 

 

 

Michigan 

 
 

 

 

 

 

 

 
 
 

 

 
 

 

 

 
 
 

 

 

 

Name Position Year Transfer 

Fou Fonoti  OT JR Lakewood, Calif. - Cerritos College 

Blake Pacheco  DL SR 
Salinas, Calif. - Monterey (Calif.) 

Peninsula College 

http://www.auburntigers.com/sports/m-footbl/mtt/freeman_eltoro01.html
http://www.auburntigers.com/sports/m-footbl/mtt/mosley_brandon00.html
http://www.auburntigers.com/sports/m-footbl/mtt/wisner_jay00.html
http://www.georgiadogs.com/sports/m-footbl/mtt/allen_jamel00.html
http://www.georgiadogs.com/sports/m-footbl/mtt/anderson_justin00.html
http://www.georgiadogs.com/sports/m-footbl/mtt/bogotay_brandon00.html
http://www.georgiadogs.com/sports/m-footbl/mtt/davis_robert00.html
http://www.georgiadogs.com/sports/m-footbl/mtt/jenkins_john00.html
http://www.georgiadogs.com/sports/m-footbl/mtt/jones_jarvis00.html
http://www.georgiadogs.com/sports/m-footbl/mtt/parsons_alex00.html
http://www.georgiadogs.com/sports/m-footbl/mtt/rapp_geoff00.html
http://www.georgiadogs.com/sports/m-footbl/mtt/tamburo_michael00.html
http://www.georgiadogs.com/sports/m-footbl/mtt/wyatt_curtis00.html
http://www.msuspartans.com/sports/m-footbl/mtt/fonoti_fou00.html
http://www.msuspartans.com/sports/m-footbl/mtt/pacheco_blake00.html
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Anthony Rashad 

White 

NT JR 
Battle Creek, Mich. - Fort Scott 

Community College 

 

TicketCity Bowl, Dallas, TX  

Houston (12-1) defeats Penn State (9-3) 30-14 

Houston 

Name Position Year Transfer 

D.J. Hayden  DB 
  

JR-JC Navarro Junior College  

Dewayne Peace  WR 
  

JR-JC Blinn College 

Chevy Bennett  DB   JR-JC Navarro Junior College 

Colton Valencia**  DB   RS SO-TR Texas A&M 

Damian Payne  DB   RS FR-TR Utah 

Brannon Beasley DB   SR-JC American River College 

Llyod Allen  LB   JR-JC Mississippi Gulf CC 

Everett Daniels  LB   JR-JC Trinity Valley CC 

Josh McNeill OL   SO-JC Blinn College 

Dominic Miller DL   JR-JC Blinn College 
 

Penn St N/A 

Capital One Citrus Bowl, Orlando, FL 

Nebraska (9-3) vs South Carolina (10-2) South Carolina defeated Nebraska 30-13 

Nebraska 

Name Position Year Transfer 

Carter, Joseph DE Jr. 
Jackson, S.C. (Chaffey College) (Silver 

Bluff) 

Criss, Scott OL So. 
Omaha, Neb. (Wyoming) (Creighton 

Prep) 

Damkroger, Jon P Sr. Firth, Neb. (Nebraska-Omaha) (Norris) 

David, Lavonte  LB Sr. 
Miami, Fla. (Fort Scott (Kan.) CC) 

(Northwestern)*** 

Ebke, Jim LB Sr. 
Lincoln, Neb. (South Dakota State) 

(East) 

Hardrick, Jermarcus  OL Sr. 
Batesville, Miss. (Fort Scott CC) (South 

Panola)*** 

http://www.msuspartans.com/sports/m-footbl/mtt/white_anthonyrashad00.html
http://www.msuspartans.com/sports/m-footbl/mtt/white_anthonyrashad00.html
http://ticketcitybowl.com/
http://www.uhcougars.com/sports/m-footbl/mtt/hayden_dj00.html
http://www.uhcougars.com/sports/m-footbl/mtt/peace_dewayne00.html
http://www.uhcougars.com/sports/m-footbl/mtt/bennett_chevy00.html
http://www.uhcougars.com/sports/m-footbl/mtt/valencia_colton01.html
http://www.uhcougars.com/sports/m-footbl/mtt/payne_damian00.html
http://www.uhcougars.com/sports/m-footbl/mtt/beasley_brannon00.html
http://www.uhcougars.com/sports/m-footbl/mtt/allen_llyod00.html
http://www.uhcougars.com/sports/m-footbl/mtt/daniels_everett00.html
http://www.uhcougars.com/sports/m-footbl/mtt/mcneill_josh00.html
http://www.uhcougars.com/sports/m-footbl/mtt/miller_dominic00.html
http://www.huskers.com/ViewArticle.dbml?SPSID=4&SPID=22&DB_LANG=C&DB_OEM_ID=100&ATCLID=205097786&Q_SEASON=2011
http://www.huskers.com/ViewArticle.dbml?SPSID=4&SPID=22&DB_LANG=C&DB_OEM_ID=100&ATCLID=204967771&Q_SEASON=2011
http://www.huskers.com/ViewArticle.dbml?SPSID=4&SPID=22&DB_LANG=C&DB_OEM_ID=100&ATCLID=1595662&Q_SEASON=2011
http://www.huskers.com/ViewArticle.dbml?SPSID=4&SPID=22&DB_LANG=C&DB_OEM_ID=100&ATCLID=204880410&Q_SEASON=2011
http://www.huskers.com/ViewArticle.dbml?SPSID=4&SPID=22&DB_LANG=C&DB_OEM_ID=100&ATCLID=1389441&Q_SEASON=2011
http://www.huskers.com/ViewArticle.dbml?SPSID=4&SPID=22&DB_LANG=C&DB_OEM_ID=100&ATCLID=204879276&Q_SEASON=2011
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Jean-Baptiste, 

Stanley 

CB So. 
Miami, Fla. (Fort Scott (Kan.) CC) 

(Westlake Prep) 

Kinnie, Brandon  WR Sr. 
Kansas City, Mo. (Fort Scott (Kan.) 

CC) (Grandview) 

Marrow, Mike  FB So. 
Holland, Ohio (Eastern Michigan) 

(Central Catholic) 

Stafford, Daimion  S Jr. 
Norco, Calif (Chaffey College) 

(Norco)*** 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

South Carolina 

 
 

 

 

 

 

 

 
 
 

 

 

 

 

 

 
 
 

 

 

 

 

 

 
 
 

 

 

 

 

 

 
 
 

 

 

 

 

 

 
 
 

 

 

 

 

 

 
 
 

 

 

 

 

 

 
 
 

 

 

Name Position Year Transfer 

Antonio Allen SPR SR 
Ocala, Fla./Trinity Catholic/Fork 

Union Military 

Akeem Auguste  CB SR 
Hollywood, Fla./Chaminade-

Madonna/Fork Union Military 

Eric Baker  TB RS JR 
Jacksonville, Fla./Edward H. 

White/Fork Union Military 

Payton Brady TE RS JR 

Lincolnton, N.C./East 

Lincoln/Charleston 

Southern/Campbell 

Kaleb Broome  OG JR 
Aiken, S.C./Aiken/Georgia 

Military College 

Zach Broome  WR RS FR 
Richmond Hill, Ga./Richmond 

Hill/Armstrong Atantic State 

Travis Ford  OC RS SO 
Fork, S.C./Lake View/Coastal 

Carolina 

Qua Gilchrist  LB RS JR 
Abbeville, S.C./Abbeville/Butler 

County CC 

Jamal Hall DE RS SO 
Ladson, S.C./Fort 

Dorchester/Brevard College 

Josh Hinch TB RS SR 
Knoxville, Tenn./Austin 

East/MidAmerica Nazarene 

Byron Jerideau  DT RS JR 
Green Pond, S.C./Colleton 

County/Fort Scott C.C. 

Kelcy Quarles  DT FR 
Hodges, S.C./Greenwood/Fork 

Union Military 

Joey Scribner-

Howard  

P/K RS SR 
Irmo, S.C./Dutch Fork/Carson-

Newman 

Chaz Sutton DE RS SO 
Savannah, Ga./Jenkins/Fork Union 

Military 

Rokevious 

Watkins 

OT RS SR 
Fairburn, Ga./Creekside/Georgia 

Military 

http://www.huskers.com/ViewArticle.dbml?SPSID=4&SPID=22&DB_LANG=C&DB_OEM_ID=100&ATCLID=204967710&Q_SEASON=2011
http://www.huskers.com/ViewArticle.dbml?SPSID=4&SPID=22&DB_LANG=C&DB_OEM_ID=100&ATCLID=204967710&Q_SEASON=2011
http://www.huskers.com/ViewArticle.dbml?SPSID=4&SPID=22&DB_LANG=C&DB_OEM_ID=100&ATCLID=3662342&Q_SEASON=2011
http://www.huskers.com/ViewArticle.dbml?SPSID=4&SPID=22&DB_LANG=C&DB_OEM_ID=100&ATCLID=205213222&Q_SEASON=2011
http://www.huskers.com/ViewArticle.dbml?SPSID=4&SPID=22&DB_LANG=C&DB_OEM_ID=100&ATCLID=205097706&Q_SEASON=2011
http://www.gamecocksonline.com/sports/m-footbl/mtt/allen_antonio00.html
http://www.gamecocksonline.com/sports/m-footbl/mtt/auguste_akeem01.html
http://www.gamecocksonline.com/sports/m-footbl/mtt/baker_eric00.html
http://www.gamecocksonline.com/sports/m-footbl/mtt/brady_payton00.html
http://www.gamecocksonline.com/sports/m-footbl/mtt/broome_kaleb00.html
http://www.gamecocksonline.com/sports/m-footbl/mtt/broome_zach00.html
http://www.gamecocksonline.com/sports/m-footbl/mtt/ford_travis00.html
http://www.gamecocksonline.com/sports/m-footbl/mtt/gilchrist_qua00.html
http://www.gamecocksonline.com/sports/m-footbl/mtt/hall_jamal00.html
http://www.gamecocksonline.com/sports/m-footbl/mtt/hinch_josh00.html
http://www.gamecocksonline.com/sports/m-footbl/mtt/jerideau_byron01.html
http://www.gamecocksonline.com/sports/m-footbl/mtt/quarles_kelcy00.html
http://www.gamecocksonline.com/sports/m-footbl/mtt/scribnerhoward_joey00.html
http://www.gamecocksonline.com/sports/m-footbl/mtt/scribnerhoward_joey00.html
http://www.gamecocksonline.com/sports/m-footbl/mtt/sutton_chaz01.html
http://www.gamecocksonline.com/sports/m-footbl/mtt/watkins_rokevious00.html
http://www.gamecocksonline.com/sports/m-footbl/mtt/watkins_rokevious00.html
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Brison Williams FS FR 

Warner Robins, 

Ga./Northside/Fork Union 

Military 

Mike Williamson P RS SO 
Norway, S.C./Orangeburg 

Prep/Columbia University 

Josh Woods FS RS SO 
Spartanburg, S.C./Gaffney/South 

Carolina State 

Jay Wooten  P/K RS SR 
Laurinburg, N.C./Scotland 

County/North Carolina 

 

Gator Bowl, Jacksonville, FL 

Ohio State (6-6) 17, vs Florida wins (6-6) 24-17 

Florida 

 
 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 
 
 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 
 
 

 

 

 

 

 

 

 

Name Position Year Transfer 

Phillip Bellino RB SR 
Boca Raton/Pope John Paul II 

(Santa Fe C.C.) 

Newton Lizima DB SR 
Plantation/Plantation HS (Sante 

Fe C.C.) 

Minch Minchin  LB SR 
Gainesville/Fla. Virtual School 

(Sante Fe C.C.) 

Jason Traylor FB SR 
Melbourne/Melbourne (Brevard 

C.C.) 

Dan Wenger  G RSR 
Coral Springs/St. Thomas 

Aquinas (Notre Dame) 

 

Ohio State N/A 

Rose Bowl, Pasadena, CA 

Univ of Oregon 45-38 

 
 

 

 

 

 

 

 
 
 

 

 

 

 

 

 
 
 

 

 

 

 

Name Position Year Transfer 

Clanton, 

Ryan  

OL Jr. 
Bakersfield, Calif. (City College of San 

Francisco) (Bakersfield Christian HS)*** 

Ebert, Jared  DT Jr. 
Iowa City, Iowa (Iowa Western CC) (Iowa City 

West HS) 

Remington, 

Isaac  

DT Jr. 
Queen Creek, Ariz. (Phoenix College) (Valley 

Christian HS) 

http://www.gamecocksonline.com/sports/m-footbl/mtt/williams_brison01.html
http://www.gamecocksonline.com/sports/m-footbl/mtt/williamson_mike00.html
http://www.gamecocksonline.com/sports/m-footbl/mtt/woods_josh00.html
http://www.gamecocksonline.com/sports/m-footbl/mtt/wooten_jay00.html
http://www.gatorzone.com/football/bios.php?year=2011&player_id=228
http://www.gatorzone.com/football/bios.php?year=2011&player_id=279
http://www.gatorzone.com/football/bios.php?year=2011&player_id=304
http://www.goducks.com/ViewArticle.dbml?SPSID=3378&SPID=233&DB_LANG=C&DB_OEM_ID=500&ATCLID=204866229&Q_SEASON=2011
http://www.goducks.com/ViewArticle.dbml?SPSID=3378&SPID=233&DB_LANG=C&DB_OEM_ID=500&ATCLID=204866229&Q_SEASON=2011
http://www.goducks.com/ViewArticle.dbml?SPSID=3378&SPID=233&DB_LANG=C&DB_OEM_ID=500&ATCLID=205126096&Q_SEASON=2011
http://www.goducks.com/ViewArticle.dbml?SPSID=3378&SPID=233&DB_LANG=C&DB_OEM_ID=500&ATCLID=204866191&Q_SEASON=2011
http://www.goducks.com/ViewArticle.dbml?SPSID=3378&SPID=233&DB_LANG=C&DB_OEM_ID=500&ATCLID=204866191&Q_SEASON=2011
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Tuinei, 

Lavasier  

WR Sr. 
Arcadia, Ind. (Golden West C.C.) (Hamilton 

Heights HS) 

Vaughn, 

Rahsaan  

WR Jr. 
Oakland, Calif. (College of San Mateo) 

(Washington HS) 

 

Ohio State Univ 

Wilson, Russell QB  

5-1121 RS SR  

Richmond, Va. (North Carolina State) 

Fiesta Bowl, Phoniex, AZ 

Stanford vs Oklahoma State Univ 41-38 

Stanford Univ 

 
 

 

 

 

 

 

 
 
 

 

 

 

 
 

 

Name Position Year Transfer 

Andrew Fowler  LS RS SR 
San Diego, CA/The Bishop's 

School/Williams College 

Eric Whitaker  K JR 
San Diego, CA/St. Augustine HS/Notre 

Dame 

 

Oklahoma State Univ 

Name Position Year Transfer 

Adcock, Levy OL SR Claremore, OK/Sequoyah/NEO A&M JC 

Chelf, Colton WR SR Enid, OK/Enid/NEO A&M JC 

Conaway, John TE SO Ringwood, OK/Ringwood/NEO A&M JC 

Ellis, Colby CB SO Tonkawa, OK/Tonkawa/NEO A&M JC 

Fields, Jarrod CB SR Ardmore, OK/Ardmore/NEO A&M JC 

Gary, Shamiel  S JR Tulsa, OK/Washington/Wyoming 

Hayes, Maurice  DT JR Rome, GA/Pepperell/Bakersfield CC 

Hodge, Taylor  OL JR Park Hill, OK/Keys/NEO A&M JC 

Hudson, Orlando  OL JR Purcell, OK/Purcell/Central Oklahoma 

LaBrue, Casey OL SR Enid, OK/Enid/Missouri State 

http://www.goducks.com/ViewArticle.dbml?SPSID=3378&SPID=233&DB_LANG=C&DB_OEM_ID=500&ATCLID=3743317&Q_SEASON=2011
http://www.goducks.com/ViewArticle.dbml?SPSID=3378&SPID=233&DB_LANG=C&DB_OEM_ID=500&ATCLID=3743317&Q_SEASON=2011
http://www.goducks.com/ViewArticle.dbml?SPSID=3378&SPID=233&DB_LANG=C&DB_OEM_ID=500&ATCLID=205238572&Q_SEASON=2011
http://www.goducks.com/ViewArticle.dbml?SPSID=3378&SPID=233&DB_LANG=C&DB_OEM_ID=500&ATCLID=205238572&Q_SEASON=2011
http://www.gostanford.com/sports/m-footbl/mtt/fowler_andrew00.html
http://www.gostanford.com/sports/m-footbl/mtt/whitaker_eric00.html
http://www.okstate.com/sports/m-footbl/mtt/adcock_levy00.html
http://www.okstate.com/sports/m-footbl/mtt/chelf_colton00.html
http://www.okstate.com/sports/m-footbl/mtt/conaway_john00.html
http://www.okstate.com/sports/m-footbl/mtt/ellis_colby00.html
http://www.okstate.com/sports/m-footbl/mtt/fields_jarrod00.html
http://www.okstate.com/sports/m-footbl/mtt/gary_shamiel00.html
http://www.okstate.com/sports/m-footbl/mtt/hayes_maurice00.html
http://www.okstate.com/sports/m-footbl/mtt/hodge_taylor00.html
http://www.okstate.com/sports/m-footbl/mtt/hudson_orlando00.html
http://www.okstate.com/sports/m-footbl/mtt/labrue_casey00.html
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Mundy, Nehemiah  WR SR Los Angeles, CA/Culver City/UNLV 

Thyer, Caleb  DT JR Miami, OK/Miami/NEO A&M JC 

Robinson, Ryan  DE JR Buford, GA/Mill Creek/Jones Co. CC*** 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Sugar Bowl, New Orleans, LA 

Michigan (10-2) 23 vs Virginia Tech (10-2) 20 OT 

N/A 

Orange Bowl, Miami, FL 

West Virginia (9-3) vs Clemson (10-3) West Virginia sets record win at 70-33 

Bruce Irvin, #11 DE Senior West Virginia Mountaineers sack master 6-3 245lbs, Butler 

Community College, Mt SAC CA. 

Clemson 

 
 

 

 

 

 

 

 

 
 
 

 

 

 
 

 

 

 

Name Position Year Transfer 

Darrell Brevard  OL RS SO TR 

Scott Wilson OL SO 
TR; Played at Rhodes 

College 

 

Cotton Bowl, Dallas, TX 

Arkansas (10-2) vs Kansas State (10-2) ARKANSAS DEFEATES KANSAS 

STATE 29-16 

Arkansas Univ 

44   Atiga, Robert LB 6-3 240 So. West Valley City, Utah (Snow College) 

(Hunter HS) 

29   Green, Broderick RB/FB 6-2 244 Sr. Little Rock, Ark. (Southern 

California) (Pulaski Academy) 

http://www.okstate.com/sports/m-footbl/mtt/mundy_nehemiah00.html
http://www.okstate.com/sports/m-footbl/mtt/thyer_caleb00.html
http://www.okstate.com/sports/m-footbl/mtt/robinson_ryan00.html
http://www.clemsontigers.com/sports/m-footbl/mtt/brevard_darrell00.html
http://www.clemsontigers.com/sports/m-footbl/mtt/wilson_scott00.html
http://www.arkansasrazorbacks.com/ViewArticle.dbml?SPSID=30724&SPID=2419&DB_LANG=C&DB_OEM_ID=6100&ATCLID=205184052&Q_SEASON=2011
http://www.arkansasrazorbacks.com/ViewArticle.dbml?SPSID=30724&SPID=2419&DB_LANG=C&DB_OEM_ID=6100&ATCLID=3661141&Q_SEASON=2011
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57   Green, Jared DT 6-0 315 Sr. Little Rock, Ark. (Mississippi Valley State) 

(Central HS) 

45   Highsmith, Alonzo LB 6-1 229 Jr. Missouri City, Texas (Phoenix [Ariz.] 

College) (Lawrence E. Elkins HS) 

**Kelleybrew, Kaelon CB 5-10 174 Sr. Little Rock, Ark. (Mississippi Valley 

State) (Little Rock Central) 

71   Peacock, Jason OL 6-4 334 Jr. Milledgeville, Ga. (Citrus College [Azuza, 

Calf.]) (Baldwin HS) 

36   Small, Kiero FB 5-10 255 Jr. Baltimore, Md. (Valley Forge [Pa.]/Hartnell 

CC) (Cardinal Gibbons HS) 

70   Stringer, Chris OL 6-7 304 So. Rancho Cucamonga, Calif. (Citrus College) 

(Alta Loma HS) 

98   Thomas, Robert DT 6-3 308 So. Muskogee, Okla. (Coffeyville [Kan.] CC) 

(Muskogee HS) 

86   Wolford, Brandon WR 5-11 165 So. Lakewood, Calif. (El Camino CC) El 

Camino-Compton Center 

Kansas State Univ 

Allred, Jordan6-3300DLJRThousand Oaks, Calif. (Pierce JC) 

Bachamp, Cole5-11182WRSRManhattan, Kan. (Butler CC) 

Blackmon, Darryl6-8275DTJRSan Francisco, Calif. (City College of SF) 

Boyd, Javonta6-2300DLJRSt. Petersburg, Fla. (Butler CC) 

Briney, Nick6-0225LBJROzawkie, Kan. (Coffeyville CC) 

Chapman, Allen5-11180DBJRSan Francisco, Calif. (City College of SF) 

http://www.arkansasrazorbacks.com/ViewArticle.dbml?SPSID=30724&SPID=2419&DB_LANG=C&DB_OEM_ID=6100&ATCLID=204967667&Q_SEASON=2011
http://www.arkansasrazorbacks.com/ViewArticle.dbml?SPSID=30724&SPID=2419&DB_LANG=C&DB_OEM_ID=6100&ATCLID=205184063&Q_SEASON=2011
http://www.arkansasrazorbacks.com/ViewArticle.dbml?SPSID=30724&SPID=2419&DB_LANG=C&DB_OEM_ID=6100&ATCLID=205184064&Q_SEASON=2011
http://www.arkansasrazorbacks.com/ViewArticle.dbml?SPSID=30724&SPID=2419&DB_LANG=C&DB_OEM_ID=6100&ATCLID=205184071&Q_SEASON=2011
http://www.arkansasrazorbacks.com/ViewArticle.dbml?SPSID=30724&SPID=2419&DB_LANG=C&DB_OEM_ID=6100&ATCLID=205184073&Q_SEASON=2011
http://www.arkansasrazorbacks.com/ViewArticle.dbml?SPSID=30724&SPID=2419&DB_LANG=C&DB_OEM_ID=6100&ATCLID=205184074&Q_SEASON=2011
http://www.arkansasrazorbacks.com/ViewArticle.dbml?SPSID=30724&SPID=2419&DB_LANG=C&DB_OEM_ID=6100&ATCLID=205183954&Q_SEASON=2011
http://www.arkansasrazorbacks.com/ViewArticle.dbml?SPSID=30724&SPID=2419&DB_LANG=C&DB_OEM_ID=6100&ATCLID=205139070&Q_SEASON=2011
http://www.kstatesports.com/sports/m-footbl/mtt/allred_jordan00.html
http://www.kstatesports.com/sports/m-footbl/mtt/bachamp_cole00.html
http://www.kstatesports.com/sports/m-footbl/mtt/blackmon_darryl00.html
http://www.kstatesports.com/sports/m-footbl/mtt/boyd_javonta00.html
http://www.kstatesports.com/sports/m-footbl/mtt/briney_nick00.html
http://www.kstatesports.com/sports/m-footbl/mtt/chapman_allen00.html
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Daily, Kip6-0185DBJRCollege Station, Texas (Blinn College) 

Davis, Adam6-0254DEJRFolkston, Ga. (Hutchinson CC) 

Davis, Arrison5-8158WRJRKansas City, Kan. (Butler CC) 

Foketi, Manase6-5300OLSRHesperia, Calif. (Mt. San Antonio College) 

Garrett, David5-8175DBSRCleveland, Ohio (Fort Scott CC) 

Green, William6-0250TEJRWoodbridge, Conn. (Highland CC) 

Hanson, Zach6-8313OLSRSacramento, Calif. (Sacramento CC) 

Hubbell, Curtis6-3245TEJRMarion, Iowa (Iowa Central CC) 

Kibble, Ray6-4305DLSRHouston, Texas (Navarro College) 

Lamur, Emmanuel6-4225DB/LBSRWest Palm Beach, Fla. (Independence CC) 

Lamur, Sammuel6-4221QBSRWest Palm Beach, Fla. (Joliet JC) 

Loomis, Jared6-0230LBJRMacksville, Kan. (Dodge City CC) 

Lutui, Vai6-2280DTJRSalt Lake City, Utah (Mt. San Antonio CC) 

Malone, Nigel5-10176DBJRManteca, Calif. (City College of SF) 

McFall, Zach6-0182WRJRManhattan, Kan. (Fort Scott CC) 

Milo, Jarard6-1188DBJROlathe, Kan. (Butler County CC) 

Ortiz, Logan5-10187PJRLevenworth, Kan. (Butler CC)  

Pearson, Matthew6-0190DBSRWichita, Kan. (Hutchinson CC)  

Pease, Angelo5-11215RBJRCairo, Ga. (Hutchinson CC) 

Roberts, Dorrian5-10176DBJRWichita, Kan. (Hutchinson CC) 

Simon, Shuan6-0337OLSOTulsa, Okla. (Hutchinson CC) 

Smith, Sheldon5-11180WRSRCulver City, Calif. (Cerritos College) 

Sua, John6-0290DLJRSanta Maria, Calif. (Allan Hancock College) 

http://www.kstatesports.com/sports/m-footbl/mtt/daily_kip00.html
http://www.kstatesports.com/sports/m-footbl/mtt/davis_adam00.html
http://www.kstatesports.com/sports/m-footbl/mtt/davis_arrison00.html
http://www.kstatesports.com/sports/m-footbl/mtt/foketi_manase00.html
http://www.kstatesports.com/sports/m-footbl/mtt/garrett_david00.html
http://www.kstatesports.com/sports/m-footbl/mtt/green_william00.html
http://www.kstatesports.com/sports/m-footbl/mtt/hanson_zach00.html
http://www.kstatesports.com/sports/m-footbl/mtt/hubbell_curtis00.html
http://www.kstatesports.com/sports/m-footbl/mtt/kibble_ray00.html
http://www.kstatesports.com/sports/m-footbl/mtt/lamur_emmanuel00.html
http://www.kstatesports.com/sports/m-footbl/mtt/lamur_sammuel00.html
http://www.kstatesports.com/sports/m-footbl/mtt/loomis_jared00.html
http://www.kstatesports.com/sports/m-footbl/mtt/lutui_vai00.html
http://www.kstatesports.com/sports/m-footbl/mtt/malone_nigel00.html
http://www.kstatesports.com/sports/m-footbl/mtt/mcfall_zach00.html
http://www.kstatesports.com/sports/m-footbl/mtt/milo_jarard00.html
http://www.kstatesports.com/sports/m-footbl/mtt/ortiz_logan00.html
http://www.kstatesports.com/sports/m-footbl/mtt/pearson_matthew00.html
http://www.kstatesports.com/sports/m-footbl/mtt/pease_angelo00.html
http://www.kstatesports.com/sports/m-footbl/mtt/roberts_dorrian00.html
http://www.kstatesports.com/sports/m-footbl/mtt/simon_shuan00.html
http://www.kstatesports.com/sports/m-footbl/mtt/smith_sheldon00.html
http://www.kstatesports.com/sports/m-footbl/mtt/sua_john00.html
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Tillman, Bo6-6275DLJRMcCall Creek, Miss. (Copiah-Lincoln CC) 

Tuggle, Justin6-3227QBJRAlpharetta, Ga. (Blinn College)  

Voelker, Jordan6-3250DESRNewton, Kan. (Bulter CC) 

Williams, Meshak6-2245DEJRSylvester, Ga. (Hutchinson CC) 

  

http://www.kstatesports.com/sports/m-footbl/mtt/tillman_bo00.html
http://www.kstatesports.com/sports/m-footbl/mtt/tuggle_justin00.html
http://www.kstatesports.com/sports/m-footbl/mtt/voelker_jordan00.html
http://www.kstatesports.com/sports/m-footbl/mtt/williams_meshak00.html
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BBVA Compass Bowl (Birmingham Bowl, Papajohn bowl) 

Pittsburgh (6-6) vs SMU (7-5) SMU wins 28-6 

SMU 

Richard Crawford5-11191DBSR-1LMission Viejo, Calif. (Saddleback C.C.) 

Marquis Frazier6-3287DLSR-2LGarland, Texas (Navarro J.C.) 

J.J. McDermott6-4227QBSR-1LKaty, Texas (New Mexico St.) 

Justin Sorrell5-10198DBSR-1LBrenham, Texas (Blinn C.C.) 

Cody Worthen5-11204DBJR-TRSeabrook, Texas (Portland State) 

 

Pittsburgh 

Joshua Brinson6-2/195WRJRHomestead, Fla./South Dade/El Camino (CA) College  

Desmond Brown5-9/185RBJRMiami, Fla./Miami Norland Senior/Miami Dade College 

Zenel Demhasaj6-7/330OLJRBrooklyn, N.Y./New Utrecht/Nassau CC 

Saheed Imoru5-10/185DBSRAlief, Texas/Alief Hastings/Navarro J.C. 

  

http://smumustangs.cstv.com/sports/m-footbl/mtt/crawford_richard00.html
http://smumustangs.cstv.com/sports/m-footbl/mtt/frazier_marquis00.html
http://smumustangs.cstv.com/sports/m-footbl/mtt/mcdermott_jj00.html
http://smumustangs.cstv.com/sports/m-footbl/mtt/sorrell_justin00.html
http://smumustangs.cstv.com/sports/m-footbl/mtt/worthen_cody00.html
http://www.pittsburghpanthers.com/sports/m-footbl/mtt/brinson_joshua00.html
http://www.pittsburghpanthers.com/sports/m-footbl/mtt/brown_desmond00.html
http://www.pittsburghpanthers.com/sports/m-footbl/mtt/demhasaj_zenel00.html
http://www.pittsburghpanthers.com/sports/m-footbl/mtt/imoru_saheed00.html
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GoDaddy.com Bowl, Mobile, Ala 

Arkansas State (10-2) vs Northern Illinois (10-3), NIU demonstrated its excellence by 

defeating Arkansas State 38-20 

Arkansas State Univ 

 Edwards, Darron DB 5-11 175 Sr. Baltimore, MD (Butler KS CC) (Dunbar)  

 Feemster, Darryl DB 5-11 185 Sr. Reno, Nev. (Los Angeles Harbor College) (Hug) 

 Frampton, Dwayne WR 5-9 180 Sr. Wilmington, Calif. (Los Angeles Harbor College) 

(Dorsey) 

 Hall, Roderick WR 5-7 165 Sr. Carson, Calif. (Fresno City College) (Carson) 

 Haunga, Steven OL 6-2 313 Jr. Richmond, Calif. (College of the Canyons) (Spring 

Valley) 

 Hills, Adrian DB 6-2 185 Sr. Oroville, Calif. (Butte College) (Oroville) 

 Jackson, Shervarius DE 6-2 230 Jr. Fort Valley, Ga. (Fresno City College) (Peach 

County) 

 Jarboe, Josh WR 6-3 215 Jr. Decatur, Ga. (Northeast Mississippi CC) (Cedar Grove) 

 Joiner, Brandon DE 6-3 255 Sr. Killeen, Texas (Navarro College) (Shoemaker) *** 

 Jones, Basmine WR 6-0 190 RJr. Warren, Ark. (Fort Scott CC) (Warren)  

 Jones, Don DB 6-1 208 Jr. Town Creek, Ala. (Mississippi Gulf Coast CC) 

(Hazelwood) 

 Kautai, Alex OL 6-2 305 RSr. Euless, Texas (Kilgore JC) (Trinity) 

 Kincy, Anthony TE 6-0 232 Jr. St. Petersburg, Fla. (Butte College) (Gibbs) 

 McKnight, Zack OL 6-4 300 RJr. Salyer, Calif. (Mendocino JC) (Trinity) 

 Oliver, Cade DS 6-3 220 Jr. Mansfield, Texas (Kilgore (TX) Junior College) 

http://www.astateredwolves.com/ViewArticle.dbml?SPSID=35789&SPID=2798&DB_LANG=C&DB_OEM_ID=7200&ATCLID=204965097&Q_SEASON=2011
http://www.astateredwolves.com/ViewArticle.dbml?SPSID=35789&SPID=2798&DB_LANG=C&DB_OEM_ID=7200&ATCLID=204965101&Q_SEASON=2011
http://www.astateredwolves.com/ViewArticle.dbml?SPSID=35789&SPID=2798&DB_LANG=C&DB_OEM_ID=7200&ATCLID=204965108&Q_SEASON=2011
http://www.astateredwolves.com/ViewArticle.dbml?SPSID=35789&SPID=2798&DB_LANG=C&DB_OEM_ID=7200&ATCLID=205214214&Q_SEASON=2011
http://www.astateredwolves.com/ViewArticle.dbml?SPSID=35789&SPID=2798&DB_LANG=C&DB_OEM_ID=7200&ATCLID=205214127&Q_SEASON=2011
http://www.astateredwolves.com/ViewArticle.dbml?SPSID=35789&SPID=2798&DB_LANG=C&DB_OEM_ID=7200&ATCLID=204965117&Q_SEASON=2011
http://www.astateredwolves.com/ViewArticle.dbml?SPSID=35789&SPID=2798&DB_LANG=C&DB_OEM_ID=7200&ATCLID=205214136&Q_SEASON=2011
http://www.astateredwolves.com/ViewArticle.dbml?SPSID=35789&SPID=2798&DB_LANG=C&DB_OEM_ID=7200&ATCLID=205214140&Q_SEASON=2011
http://www.astateredwolves.com/ViewArticle.dbml?SPSID=35789&SPID=2798&DB_LANG=C&DB_OEM_ID=7200&ATCLID=204965119&Q_SEASON=2011
http://www.astateredwolves.com/ViewArticle.dbml?SPSID=35789&SPID=2798&DB_LANG=C&DB_OEM_ID=7200&ATCLID=205214222&Q_SEASON=2011
http://www.astateredwolves.com/ViewArticle.dbml?SPSID=35789&SPID=2798&DB_LANG=C&DB_OEM_ID=7200&ATCLID=205214225&Q_SEASON=2011
http://www.astateredwolves.com/ViewArticle.dbml?SPSID=35789&SPID=2798&DB_LANG=C&DB_OEM_ID=7200&ATCLID=205214149&Q_SEASON=2011
http://www.astateredwolves.com/ViewArticle.dbml?SPSID=35789&SPID=2798&DB_LANG=C&DB_OEM_ID=7200&ATCLID=205214229&Q_SEASON=2011
http://www.astateredwolves.com/ViewArticle.dbml?SPSID=35789&SPID=2798&DB_LANG=C&DB_OEM_ID=7200&ATCLID=205214168&Q_SEASON=2011
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 Simmons, Alfonzo DL 6-0 265 Sr. Savannah, Ga. (Butte College) (Savannah) 

Northern Illinois 

Matt BattagliaOL6-4280JRChicago, IL/Marist/Harper College 

Cameron BellFB6-2252RS SRRound Rock, TX/Stony Point/Iowa State 

Jordan DelegalLB6-1214RS SRMiami, FL/Chaminade Madonna/Joliet JC 

Jhony FaustinCB5-10165SONaples, FL/Lely/Ellsworth CC 

Ryan FillingimK6-0210RS SRHoffman Estates, IL/Conant/Harper College 

Josh GallingtonK5-11197JRBakersfield, CA/Bakersfield Christian/Bakersfield JC 

Donovan GordonDT6-1304RS FRKansas City, MO/Raytown South/Nebraska-Omaha  

Ryan GorrellDE6-2230RS FRWestchester, IL/Montini Catholic/Minnesota State 

Jasmin HopkinsRB5-9180SRStanley, NC/East Gaston/Fort Scott CC (KS) 

Kyle JenkinsDE6-4253RS SRItasca, IL/Driscoll/Harper College 

Nate McNealCB5-11175JRChicago, IL/Thornwood/Harper College 

Andrew NessOL6-4301FRO'Fallon, MO/Christian Brothers College 

Tim SemischTE6-8270RS FROmaha, NE/Millard North/Nebraska-Omaha  

Leighton SettleRB5-10195SOMadison, WI/Madison West/Fresno City CC 

Courtney StephenS6-0197RS JRBrampton, Ont., Canada/Turner Fenton/Wilfred 

Laurier Univ. 

Demetrius StoneS5-11200JRMiami, FL/American Senior/Coffeyville CC (KS) 

Jamal WombleRB5-11247JRTeachey, NC/Buena (AZ)/Hutchinson CC 

BCS Championship, New Orleans, LA 

Alabama (11-1) 21 vs LSU (13-0) 0 Crimson Tide National Champions 

Bama 

http://www.astateredwolves.com/ViewArticle.dbml?SPSID=35789&SPID=2798&DB_LANG=C&DB_OEM_ID=7200&ATCLID=204965353&Q_SEASON=2011
http://www.niuhuskies.com/sports/m-footbl/mtt/battaglia_matt00.html
http://www.niuhuskies.com/sports/m-footbl/mtt/bell_cameron00.html
http://www.niuhuskies.com/sports/m-footbl/mtt/delegal_jordan00.html
http://www.niuhuskies.com/sports/m-footbl/mtt/faustin_jhony00.html
http://www.niuhuskies.com/sports/m-footbl/mtt/fillingim_ryan00.html
http://www.niuhuskies.com/sports/m-footbl/mtt/gallington_josh00.html
http://www.niuhuskies.com/sports/m-footbl/mtt/gordon_donovan00.html
http://www.niuhuskies.com/sports/m-footbl/mtt/gorrell_ryan00.html
http://www.niuhuskies.com/sports/m-footbl/mtt/hopkins_jasmin00.html
http://www.niuhuskies.com/sports/m-footbl/mtt/jenkins_kyle00.html
http://www.niuhuskies.com/sports/m-footbl/mtt/mcneal_nate00.html
http://www.niuhuskies.com/sports/m-footbl/mtt/ness_andrew00.html
http://www.niuhuskies.com/sports/m-footbl/mtt/semisch_tim00.html
http://www.niuhuskies.com/sports/m-footbl/mtt/settle_leighton00.html
http://www.niuhuskies.com/sports/m-footbl/mtt/stephen_courtney00.html
http://www.niuhuskies.com/sports/m-footbl/mtt/stone_demetrius00.html
http://www.niuhuskies.com/sports/m-footbl/mtt/womble_jamal00.html
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Nate CarlsonTight EndJR6-4/236TRBirmingham, Ala. (Air Force) 

Duron CarterWide ReceiverJR6-4/210TRFort Lauderdale, Fla. (Ohio 

State/Coffeyeville CC) 

Quinton DialDefensive LineJR6-6/294JCPinson, Ala. (East Mississippi CC) 

Phelon JonesDefensive BackSR5-11/1941LMoblie, Ala. (LSU) 

Brandon LewisTight EndJR6-3/288RSPleasant Grove, Ala. (East Mississippi CC) 

DeQuan MenzieDefensive BackSR6-0/1981LColumbus, Ga. (Copiah-Lincoln CC) 

Jesse WilliamsDefensive LineJR6-4/319JCBrisbane, Australia (Western Arizona CC) 

LSU 

Zach Mettenberger QB 6-5 222 So. JC Watkinsville, Ga.  (Oconee County HS/Butler 

CC) 

Jarrett Hardnett LB 6-1 235 So. SQ Baton Rouge, La.  (Woodlawn HS/Northwestern 

St.) 

Kendrick Adams DE 6-5 255 Sr. 1L Enterprise, Ala.  (Enterprise HS/Copiah-Lincoln 

CC)*** 

Dennis Johnson DT 6-2 285 Sr. 2L Amory, Miss.  (Amory HS/Itawamba CC) 

 

 

  

http://www.rolltide.com/sports/m-footbl/mtt/carlson_nate00.html
http://www.rolltide.com/sports/m-footbl/mtt/carter_duron00.html
http://www.rolltide.com/sports/m-footbl/mtt/dial_quinton00.html
http://www.rolltide.com/sports/m-footbl/mtt/jones_phelon00.html
http://www.rolltide.com/sports/m-footbl/mtt/lewis_brandon00.html
http://www.rolltide.com/sports/m-footbl/mtt/menzie_dequan00.html
http://www.rolltide.com/sports/m-footbl/mtt/williams_jesse00.html
http://www.lsusports.net/ViewArticle.dbml?SPSID=27812&SPID=2164&DB_LANG=C&DB_OEM_ID=5200&ATCLID=205084538&Q_SEASON=2011
http://www.lsusports.net/ViewArticle.dbml?SPSID=27812&SPID=2164&DB_LANG=C&DB_OEM_ID=5200&ATCLID=204973409&Q_SEASON=2011
http://www.lsusports.net/ViewArticle.dbml?SPSID=27812&SPID=2164&DB_LANG=C&DB_OEM_ID=5200&ATCLID=204879580&Q_SEASON=2011
http://www.lsusports.net/ViewArticle.dbml?SPSID=27812&SPID=2164&DB_LANG=C&DB_OEM_ID=5200&ATCLID=1580605&Q_SEASON=2011
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Appendix C: 2011 NFL Division Leaders 

Pro Football Players with pathways through JUCOs 

Chris Bryan  #1 P 

New York Jets | Official Team Site 

Height: 6-5   Weight: 220   Age: 29 

Born: 3/6/1982 Melbourne Australia 

College: No College 

Experience: 2nd season 

High School: Parkdale Secondary College [Parkdale, 

Australia] 

 

Cam Newton  #1 QB 

Carolina Panthers | Official Team Site 

Height: 6-5   Weight: 248   Age: 22 

Born: 5/11/1989 Savannah , GA 

College: Auburn/ Blinn College 

Experience: Rookie 

High School: Westlake HS [Atlanta, GA] 

 

Steve Smith  #89 WR 

Carolina Panthers | Official Team Site 

Height: 5-9   Weight: 185   Age: 32 

Born: 5/12/1979 Los Angeles , CA 

College: Utah, Santa Monica College 

Experience: 11th season 

High School: University HS [Los Angeles, CA 

 

Aaron Rodgers  #12 QB 

Green Bay Packers | Official Team Site 

Height: 6-2   Weight: 225   Age: 28 

Born: 12/2/1983 Chico , CA 

College: California, Butte College 

Experience: 7th season 

High School: Pleasant Valley HS [Chico, CA] 

 

Alex Green  #20 RB 

Green Bay Packers | Official Team Site 

Height: 6-0   Weight: 225   Age: 23 

Born: 6/23/1988 Portland , OR 

College: Hawaii, Butte College 

Experience: Rookie 

High School: Benson Polytechnic HS [Portland, OR] 

 

Jarius Wynn  #94 DE 

Green Bay Packers | Official Team Site 

Height: 6-3   Weight: 285   Age: 25 

Born: 8/29/1986 Augusta , GA 

College: Georgia, Georgia Military CC 

Experience: 3rd season 

High School: Lincoln Co. HS [Lincolnton, GA 

 

 

Jamari Lattimore  #57 LB 

Green Bay Packers | Official Team Site 

Height: 6-2   Weight: 230   Age: 23 

Born: 10/6/1988 Miami , FL 

College: Middle Tennessee State, Dodge City 

Community College 

Experience: Rookie 

High School: Hialeah-Miami Lakes HS [Hialeah, 

FL] 

 

Larry Grant  #54 ILB 

San Francisco 49ers | Official Team Site 

Height: 6-1   Weight: 251   Age: 26 

Born: 2/16/1985 Santa Rosa , CA 

College: Ohio State, City College San Francisco 

Experience: 4th season 

High School: Meadowcreek HS [Norcross, GA]; 

Norcross HS [GA]; Foothill HS [Pleasanton, CA] 

 

Will Tukuafu  #92 DT 

San Francisco 49ers | Official Team Site 

Height: 6-3   Weight: 293   Age: 28 

Born: 1/3/1984 Salt Lake City , UT 

College: Oregon,  Scottsdale Community College 

Experience: 1st season 

High School: East HS [Salt Lake City, UT] 

 

Delanie Walker  #46 TE 

San Francisco 49ers | Official Team Site 

Height: 6-0   Weight: 242   Age: 27 

Born: 8/12/1984 Pomona , CA 

College: Central Missouri State, Mount San Antonio 

Community College 

Experience: 6th season 

High School: Pomona HS [CA] 

 

Deion Branch  #84 WR 

New England Patriots | Official Team Site 

Height: 5-9   Weight: 195   Age: 32 

Born: 7/18/1979 Albany , GA 

http://www.nfl.com/teams/newyorkjets/profile?team=NYJ
http://www.newyorkjets.com/
http://www.nfl.com/teams/carolinapanthers/profile?team=CAR
http://www.panthers.com/
http://www.nfl.com/teams/carolinapanthers/profile?team=CAR
http://www.panthers.com/
http://www.nfl.com/teams/greenbaypackers/profile?team=GB
http://www.packers.com/
http://www.nfl.com/teams/greenbaypackers/profile?team=GB
http://www.packers.com/
http://www.nfl.com/teams/greenbaypackers/profile?team=GB
http://www.packers.com/
http://www.nfl.com/teams/greenbaypackers/profile?team=GB
http://www.packers.com/
http://www.nfl.com/teams/sanfrancisco49ers/profile?team=SF
http://www.sf49ers.com/
http://www.nfl.com/teams/sanfrancisco49ers/profile?team=SF
http://www.sf49ers.com/
http://www.nfl.com/teams/sanfrancisco49ers/profile?team=SF
http://www.sf49ers.com/
http://www.nfl.com/teams/newenglandpatriots/profile?team=NE
http://www.patriots.com/
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College: Louisville, Jones County Junior College in 

Ellisville, Mississippi 

Experience: 10th season 

High School: Monroe HS [Albany, GA] 

 

Julian Edelman  #11 WR 

New England Patriots | Official Team Site 

Height: 5-10   Weight: 198   Age: 25 

Born: 5/22/1986 Redwood City , CA 

College: Kent State, College of San Mateo 

Experience: 3rd season 

High School: Woodside HS [CA] 

 

Rob Ninkovich  #50 OLB 

New England Patriots | Official Team Site 

Height: 6-2   Weight: 255   Age: 27 

Born: 2/1/1984 New Lenox , IL 

College: Purdue, Joliet Junior College 

Experience: 6th season 

High School: Lincoln-Way Central HS [New Lenox, 

IL] 

 

Chad Ochocinco  #85 WR 

New England Patriots | Official Team Site 

Height: 6-1   Weight: 192   Age: 34 

Born: 1/9/1978 Los Angeles , CA 

College: Oregon State, Santa Monica College 

Experience: 11th season 

High School: Miami Beach HS [FL] 

 

Anquan Boldin  #81 WR 

Baltimore Ravens | Official Team Site 

Height: 6-1   Weight: 223   Age: 31 

Born: 10/3/1980 Pahokee , FL 

College: Florida State, Hinds Community College 

Experience: 9th season 

High School: Pahokee HS [FL] 

 

Terrence Cody  #62 NT 

Baltimore Ravens | Official Team Site 

Height: 6-4   Weight: 349   Age: 23 

Born: 6/28/1988 Fort Myers , FL 

College: Alabama, Mississippi Gulf Coast 

Community College 

Experience: 2nd season 

High School 

 

Bryant McKinnie  #78 T 

Baltimore Ravens | Official Team Site 

Height: 6-8   Weight: 360   Age: 32 

Born: 9/23/1979 Woodbury , NJ 

College: Miami (Fla.), Lackawanna College in 

Scranton, Pennsylvania 

Experience: 10th season 

High School: Woodbury HS [NJ] 

 

David Reed  #16 WR 

Baltimore Ravens | Official Team Site 

Height: 6-0   Weight: 190   Age: 24 

Born: 3/22/1987 Dubuque , IA 

College: Utah, Pasadena City College CA 

Experience: 2nd season 

High School: New London HS [CT] 

 

  

http://www.nfl.com/teams/newenglandpatriots/profile?team=NE
http://www.patriots.com/
http://www.nfl.com/teams/newenglandpatriots/profile?team=NE
http://www.patriots.com/
http://www.nfl.com/teams/newenglandpatriots/profile?team=NE
http://www.patriots.com/
http://www.nfl.com/teams/baltimoreravens/profile?team=BAL
http://www.baltimoreravens.com/
http://www.nfl.com/teams/baltimoreravens/profile?team=BAL
http://www.baltimoreravens.com/
http://www.nfl.com/teams/baltimoreravens/profile?team=BAL
http://www.baltimoreravens.com/
http://www.nfl.com/teams/baltimoreravens/profile?team=BAL
http://www.baltimoreravens.com/
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Appendix D: IRB Consent Letter 

Jeffrey Holmes  
Box  
Austin TX,  
Month, Day, Year 

[Recipient Name] 
Professional Football Player 
[Street Address] 
[City, ST  ZIP Code] 

Dear [Recipient Name]: 

I am writing this letter to request your participation in an important research study for my doctoral 
degree. An intention of this study is to increase the two year college student-athlete’s awareness for making 
effective transition decisions to pursue postsecondary education and enhance the knowledge base of 
governing body leadership in the National Collegiate Athletic Association (NCAA), National Association of 
Intercollegiate Athletics (NAIA), National Junior College Athletic Association (NJCAA), Northwest Athletic 
Association of Community Colleges (NWAACC) and California Community College Athletic 
Association/Commission On Athletics (CCCAA/COA). With this new information provided by you as a 
successful student, the transition decision point for transferring community college student-athletes can assist 
two-year institutions, four-year institutions, and intercollegiate governing bodies to systematically provide 
support to the transfer student-athlete.  

This study will contribute to knowledge related to community college athletics. Data gathered 
through this study could lead to an appropriate model for making good decisions for the two year college 
student-athletes grappling with the transition of transferring to a four year college or deciding to turn to 
professional athletics. Benefactors of the study will include practitioners in field at two-year institutions, four-
year institutions, and intercollegiate governing bodies who will design policy and programs to ultimately 
benefit the community college transfer student seeking to graduate with a four-year degree. The findings will 
be used to assist two year and four year athletic departments in doing what is necessary to increase the 
success outcomes for male student-athletes. 

 As a former PAC-10 athlete and professional athlete, a former college football coach, and now 
community college administrator, I believe it is important to gather information that will help young men 
complete their college goals at all levels. So getting information from you, regarding your pathway to success 
and goal completion will be helpful. The procedure of this study will involve interviews between me (as the 
researcher) and you (as the participant).  

The total interview process will last no longer than a total of one to two hours, which may include 
sessions on two different days. The interviews may be recorded with your consent as well with your option to 
not be recorded. The purpose of the recording device is to assure that all the participants’ responses are 
accurate and not assumed. My dissertation mentor and I will be the only ones with access to the recordings. 
Your privacy will be protected throughout the participation of this study.  

If you are willing to participate in this research please respond to me by email (jeffreyholmes@), or 

by phone (000-000-0000). Thank you in advance for helping with this important study.  

Sincerely,  
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Appendix E: IRB  

Consent for Participation in Research 

 

Title: A Phenomenological Study of Transition to 4 Year Colleges or Professional Athletics 

Experienced by Professional Athletes Who Attended the Community College 

 

Introduction 

The purpose of this form is to provide you information that may affect your decision as to 

whether or not to participate in this research study.  The person performing the research will answer any 

of your questions.  Read the information below and ask any questions you might have before deciding 

whether or not to take part. If you decide to be involved in this study, this form will be used to record 

your consent. 

 

Purpose of the Study 

You have been asked to participate in a research study to explore the transition to 4 year 

colleges or professional athletics experienced by professional athletes who attended the community 

college. This study will include the success transition of factors of former student-athletes who‘s 

transition goal was to transfer from a community college to a four year institution or transition directly 

to a professional sports career. The purpose of this study is to document successful outcomes of two-

year college student-athletes.  

 

What will you to be asked to do? 

If you agree to participate in this study, you will be asked to participate in a 30 to 45 minute 

interview with a potential follow up interview that will focus on three theme questions: 
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1) What were your perceptions about support services used by student-athletes to ensure 

successful transfer from two-year college to a four-year university? 

 2) What programs were provided to student-athletes to pursue professional athletics? 

Potential Outcome Question: 

 3)What can you as a former successful transfer athlete’s offer as suggestions for the two-

year college athletes to make a effective transition decision towards transfer and/or pursue 

professional career?  

 

This study will take a maximum of one to two interviews ranging in 30 to 45 minutes each and 

will include approximately 2 to 15 study participants.   

 

Note: If participants will be audio/video recorded include this statement: 

Your participation [will or may] be [audio/video] recorded.    

 

What are the risks involved in this study? 

NOTE: There are no foreseeable risks to participating in this study. 

 

What are the possible benefits of this study? 

Note: The possible benefits of participation are being recognized by intercollegiate athletic 

associations and perhaps being invited to speaking engagements at National Conferences, two-year and 

or four-year colleges regarding this topic.  

 

The study does not have direct benefits to the research participant, include this statement:  

You will receive no direct benefit from participating in this study; however, Benefactors of the study 

will include practitioners in field at two-year institutions, four-year institutions, and intercollegiate 

governing bodies who will design policy and programs to ultimately benefit the community college 

transfer student seeking to graduate with a four-year degree or enter a viable career.  
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Do you have to participate? 

No, your participation is voluntary. You may decide not to participate at all or, if you start the 

study, you may withdraw at any time.  Withdrawal or refusing to participate will not affect your 

relationship with The University of Texas at Austin (University) in anyway.  

 

If you would like to participate please contact Jeffrey Holmes at jeffreyholmes@utexas.edu or 

760-524-6166. You will receive a copy of this form. 

  

Will there be any compensation? 

NOTE: The study does not provide compensation include this statement: 

You will not receive any type of payment participating in this study.  

 

What are my confidentiality or privacy protections when participating in this research study? 

 

NOTE: Audio/video recordings will be made include the following statements: 

If you choose to participate in this study, you [will be/may choose to be] [audio and/or video] 

recorded.  Any [audio and/or video] recordings will be stored securely on a encrypted data file, stored 

in a lock file cabinet. Only the researcher will have access to the recordings.  Recordings will be kept 

for 12 months and then erased.  The data resulting from your participation may be used for future 

research or be made available to other researchers for research purposes not detailed within this consent 

form. 

 

Whom to contact with questions about the study?   

mailto:jeffreyholmes@utexas.edu
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Prior, during or after your participation you can contact the If you would like to participate please 

contact Jeffrey Holmes at jeffrey holmes@ or 000-000-0000.  This study has been reviewed and approved 

by The University Institutional Review Board and the study number is [STUDY NUMBER]. 

  

Whom to contact with questions concerning your rights as a research participant? 

For questions about your rights or any dissatisfaction with any part of this study, you can contact, 

anonymously if you wish, the Institutional Review Board by phone at (512) 471-8871 or email at 

orsc@uts.cc.utexas.edu.  

 

Participation 

 If you agree to participate please print and sign your name below. Return the form to Jeffrey Holmes, , 

________, Austin, TX _____.  

Signature   

You have been informed about this study‘s purpose, procedures, possible benefits and risks, and 

you have received a copy of this form. You have been given the opportunity to ask questions before you 

sign, and you have been told that you can ask other questions at any time. You voluntarily agree to 

participate in this study.  By signing this form, you are not waiving any of your legal rights. 

NOTE: Recording is optional:  

______   I agree to be audio and/or video recorded. 

______   I agree to allow the researcher to present the audio and/or video at conferences for 

educational purposes. 

 

I _______________________________ herby give permission for the audio and/or video 

recording made for this research study to be used for educational purposes.  

 

______   I do not want to be audio and/or video recorded. 

mailto:jeffrey%20holmes@
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_________________________________ 

Printed Name  

 

_________________________________   

 _________________ 

Signature Date 

 

As a representative of this study, I have explained the purpose, procedures, benefits, and the risks 

involved in this research study. 

 

_Jeffrey Holmes_____      

Print Name of Person obtaining consent      

 

 

_________________________________   

 _________________  

Signature of Person obtaining consent Date 
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