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The beneftts of education and of useful 
knowledte, aenerally dUl'u.sed throuah a com· 
munlty, are essential to the preservation of a 
free aovernment. 

Sam Houston. 

Cultivated mind Is the pardJan aenlus 
of democracy •••• It Is the only dJctator that 
freemen acknowled1e and the only security 
that freemen desire. 

Mirabeau B. Lamar. 



OUR AIM 

In the rapidly growing multitude of scientific and pedagogical 
journals appearing in our country, the foreign language instruction 
in secondary schools so far, lacks any appropriate representation. 
Very little space and attention is given to it in the various ped
agogical publications of a more general character; such excellent 
periodicals as The Modern Language Notes, The Journal of Eng
lish and Germanic Philology, and the Publications of the Modern 
Lalfl,guage Association, are far too technical in scope. 'rhe M onats
hefte fiir deutsche Sprache ·und Piidago,qik are exceedingly val
uable for the teacher of German, but do not appeal to instructors 
of other foreign languages. 

We are convinced, however, that a periodical serving foreign 
language work in our high schools and kindred institutions is a 
necessity. A wider extent of knowledge is expected from the 
foreign language teacher than from the teacher of any other 
subject. It is not sufficient for him "to know his subject," i. e., 
to have a knowledge of the language as such; he ought to possess 
and impart to his class a knowledge of the literature of the lan
guage that he is teaching, of the history, the life and customs of 
the people, the geography of the country, the phonetics and the 
history of the language; he is expected to have musical, dramatic 
and social accompfaihments. And last, but not least, he is ex
pected to give his pupils a new medium of expression through 
speaking knowledge, a new way of understanding through reading 
knowledge, and to improye the student's command of English 
grammar and style through his instruction without making his 
subject subservient to them. 

It is a duty of self-preservation for every foreign language 
teacher to make a wise selection of tasks from among this bewilder
ing array. It is the collective duty of all to assist each other 
in this effort by agreeing on standards, both as to the preparation 
of the teacher, and in regard to the results of instruction that 
should reasonably be expected. The appointment of a committee 
for this purpo!:'e which was voted by the Modern Language Section 
of the State Teachers' A11sociation at its last meeting in Dallas 
was an important step in this direction. We hope confidently that 
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the publication of the :Foreign Language Teachers' Bulletin will 
be of value for the same end, but its importance will depend upou 
the teachers themselves. It is not intended to be a Univer1:>ity 
publication in the strict sense of the word. The bulletin is 
published by the University of Texas; the University puts its 
centralized resources at the disposal of the foreign language teach
ers of the State by offering them sixteen blank pages ~ix times 
a year, and by undertaking to print on these pageB whatever the 
teachers consider sufficiently important. The editors do not expect 
to appear as authors except in special cases, but merely as "editors" 
in the i'1trictest s:ense of the word. If the magazine turns out to 
be a success, it will be because the interest and the ability of the 
teachers have made it so. If it should be a failure the teachers 
themselves will be responsible for it. 

But it will not be a failure. It is clear that there is a great 
deal of excellent material among the foreign language teachers 
of our State. All those who attended the Thanksgiving meeting 
at Dallas and witnessed the enthusiastic and progressive spirit 
shown there, cannot help but be thoroughly optimistic over the 
outlook. Texas has inaugurated a new policy by the publication 
of the History Teachers' Bulletin. There is no doubt that the 
foreign language teachers can reach the high standard set by 
that publication. 

Teachers are urged to send contributions as often as they can, 
to write a.bout their duties and tasks, their work and their needs, 
their hopes and their fears. They are invited to criticise and to 
discuss wherever they disagree with the statements of their col
leagues in the pages of this bulletin, and to confirm and approve 
when they agree with the articles. 'fhey should send us personal 
items concerning themselves and friends. They should use the 
bulletin for personal correspondence of a more general interest 
without rigidly restricting themselves to professional matters. 

* * * * * * 
Several months ago we sent announcements of the bulletin to 

all foreign language teachers i.n the State whose addresses we could 
get, and asked them for contributions. As was to be expected 
with the first number, the harvest was not very great, but still, 
we received more material than can be used in this :first issue. 
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Its publication was delayed longer than was anticipated, but in 
the future the bulletin will appear regularly in November, Decem
ber, January, February, March and May. The November, Jan· 
uR.ry and May numbers are to deal with matters of a more or less 
general interest, while the December, February and March issues 
will be devoted chiefly, though not exclusively, to the classical 
languages, the Romance languages, and German, and will contain 
lists of books and supplies, special suggestions for teaching the::;e 
particular languages, etc. 

The bulletin will be sent free to all foreign language teachers 
in Texas. We do not suppose that our mailing list is complete, 
however, and shall be glad to be informed of any colleague who is 
not receiving the bulletin. 
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THE MODERN LANGUAGE COMMITTEE OF THE STATE 
TEACHERS' ASSOCIATION 

At the 'I'hank8giving meeting of the State Teachers' Association 
the Modern Language Section voted unanimously for the appoint
ment of a committee for the investigation of modern language 
instruction in the secondary schools of the State, and the Chairman 
of the Division, Professor Anton Ernst, of Marlin, Texas, ap
pointed th£, following committee: 

E. Prokosch, Austin, chairman; A. L. Anderson, Denton; Ger
trude Lippelt, Dallas; R. I.. Biesele, Waco; J. L. Neu, Brenham ; 
Frances Boyd, Galveston; Esther Perez, San Antonio; Isabel 
Kelly, El Paso; Lina Perlitz, Denton. 

The office of the Chairman was agreed upon as the clearing 
house for the members of the committee, and each of the eight 
m€mbers received a request to prepare a list of questions that 
should be sent to individual teachers and principals throughout 
the State. 'I'he Chairman undertook the task of combining these 
lists, omitting or adding where duplication was to be avoided or 
gaps were to be filled out, and sent this collective list to the mem
bers of the committee for new suggestions or corrections or 
approval. The liet of questions as approved by the committee at 
prC"sent is the following : 

Date of report .. ......... . ....... .. ..................... . 
Name of teacher ........ . ............... . .... . ........... . 
Name and location of school .. ............. . ............... . 

A. GENERAL STATISTICS. 

1. What language, or languages, are you teaching? 
2. What other foreign language does your school offer? Give 

the names of the teachers in these languages. 
3. How many years does your courae cover? 
4. How many periods each week? 
5. How many pupils has your school, and what percentage of 

them are enrolled: (a) In your course? (b) In other for
eign language courses? 
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6. How large are your classes, and how large are those in other 
subjects? 

7. What standing must pupils have when they are allowed 
to begin the study of foreign languages? 

8. What is the approximate percentage of students finishing 
the whole course offered in your language? 

9. How ma.ny of your students are supposed to continue their 
languag1: study, either in the University or in some other way after 
they have left the high school? 

10. 'l'o what extent do pupils in your school study several 
foreign languages at a time? 

11. How many of your students have had a speaking or read
ing knowledge of the language before entering the high school? 

12. ·would you favor the formation of special classes for 
such students? 

13. How many books in your language does your school library 
posi:iess? How many are in the public library of your town? 

14. What maps, pictures, etc., connected with your language 
does your school possess? 

15. What is the general attitude in your school and your 
community towards the language that you are teaching? 

B. THE 'fEACHER. 

l. What is your preparation (normal school or college degrees, 
etc.) ? 

2. How many years have you taught? 
B. Is the foreign la11guage that you are teaehing your mother 

tongue? 
4. Have you a ready speaking knowledge of the language or 

languages that you are teaching? 
5. Can you read them fluently? 
6. I;; the foreign language your specialty, or are you teaching 

it in connection with !:10me other subject? 
7. Have you ever been abroad for the purpose of perfecting 

your knowledge of the foreign language and its country? 
8. \Vould you favor a law requiring State examinations for 

teachers of modern languages? 
9. What is your present salary? How does it compare with 
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the salaries of other teachers in your school, especially those of 
the other foreign languages? Has it increased since your first 
appointment? 

10. What maximum salary can you expect to reach? 
11. Do you find your salary sufficient to make occasional for

eign travel possible? Is it sufficient for the purchase of a fair 
number of books on your subject? 

12. How do you keep up your interest and your progress in 
your subject (reading, summer schools, travels, clubs, etc.) ? 

C. AIMS AND METHODS. 

1. To what extent do you lay stress on the different aims of 
modern language teaching (speaking knowledge, reading knowl
edge, grammar, writing, foundation for later work in college, etc., 
general cultural value, practical advantages) ? 

2. H speaking knowledge is one of your aims, are you trying 
to reach it by conversation based on your reading or by colloquial 
exercises? 

3. Do you use phonetics in your elementary teaching, and to 
what extent? Have yon ever used phonetic transcription? 

4. To what extent, if at all, do you require translation from the 
foreign language into English? If you are opposed to translation 
how do you insure understanding of the text? 

5. What kind of reading do you consider best for each year 
of your courses? 

6. Do you favor outside reading, and to what extent? 
7. Do you teach the grammar of your language in English, 

or in the foreign language? 
8. What emphasis do you put on the recitation or writing 

of grammatical paradigms? 
9. How much written work do you assign? Do you require 

note books or papers? How much black-board writing do you 
approve of? 

10. What is your method of correcting the written work? 
11. Of what does your written work consist? Translation 

from English? Free reproductions? Independent composition? 
Ila. For teachers of German : To what extent do you make 

ui;e of the German script? 
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12. Do you attempt to finish the whole elementary grammar 
within the first two years? Do you use the same grammar text
book throughout the course, or do you prefer one text-book for 
elementary work, and another for advanced work ? 

13. How many quizzes for examination do you give your 
pupils? 

14. How many poems or how much prose material do you re
quire your pupils to memorize? 

l 5. 'l'o what extent do you make use of songs and plays in 
your language instruction? 

16. Hirve you found it possible or advantageous to found a 
pupils' society in connection with your languag8 work? 

17. Are dramatic performances in your language possible in 
your school ? 

18. Toxt-books.--(a) What text-book in grammar are you 
using in elementary work and in advanced work? Are you sa tis
fied with it, or have you any imggestion towards improvement? 
(b) What reading texts do yon use in each year? ( c) What 
text-book for composition, if any, are you using? 

We request all readers of the bulletin to consider themselveB 
unofficial members of the committee, and to collaborate in its 
efforts to prepare as complete and satisfactory a questionnaire 
aii we can possibly arrange. 'l'hey are asked to send whatever 
suggestions may occur to them without delay to the Chairman of 
the committee. Two weeks after this bulletin has been mailed 
we shall have the questionnaires printed and sent out. 
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SOME PRACTICAL REASONS FOR THE STUDY OF 
LATIN 

From the time of the Renaissance up to a few decades ago 
Latin held unquestioned sway in the curriculum, and all who de
sired a liberal education poi:ed day and night over the classics. 

About fifty years ago Huxley, in a series of powerful lectures 
mgde a great and a successful plea for the recognition of the 
natural sciences. The pendulum swung far too far. In narrow 
minds there was not room fer both the new and the old, so one 
must go. With the clamor for utility, for things immediately 
useful in every-day life, the reformers attempted to dislodge the 
classics from their old and honored place in the schools. 'Ihe 
effort was only partially successful. Greek was practically driven 
from the public schools. It yet lives, I am glad to say,, in the 
private academies and in the colleges and universitiei::, with few 
exceptions. 

Our opponents, their reasons against the classics having bt>come 
exhausted, have now begun to impugn the motive of the teachers 
<;f the classics, and say that the teachers are only anxious about 
their jobs. 

It is claimed that Latin is dead because the RQma.J.1s are dead. 
Hf.nan says: "Nations that are fitted to plny a part in universal 
history must first die, that the world may live through them." 
Becnuse the artist is dead is no reason that the worlcl should 
refuse to enjoy the products of his genim. How poor wonld 
we be today if we enjoyed nothing except the product of our toil. 

The claim is also made that Latin ia a dead language because 
it is not spoken. But few of the stndents of modern languages 
speak them and as far as praetical i.;se in speech is concerned, the 
moucm languages are dead. H use .in every-day life i:; to be the 
criterion Latin is not dead, fo1· it is today in the liturgy of a 
Christian church whose communicants are numerous; in the 
cm1Hr~e of many colleg€s; in the newspapers in some countries; 
in the technical part of philosophy, theology. law lil1d in the 
sciences. One fourth of the entire Latin vocabulary lrns at one 
time or another been brought into the English langu~ge, and 
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modern invention and disco1'ery are const·antly drawing on the 
ch1Esic vocabulary to name and describe their parts. The chal'ge 
is made that Latin can not be used in colloquial speech. It is 
said that we can not put into the langua~~ of tho classics SU•)h a 
sentence as "Shall I phone for yom motor?'' Neither c:m you 
put it in the hnguage of Shakespeare. Try, for instance, to put 
it into the style of "Sweet are the uses of adversity, which like 
the toad, ugly and venomous, yet doth wear a precious jewel in 
his head," and sec how it turns out. 

In an exccllrnt paper reacl by Principal J. H. Denbigh before 
the Association of Colleges and Preparatory Schools of the Mid
dle States and Maryland, are enumerated some causes that mili
tate against Latin in our schools. In order that you may see 
the true condition of affairs, I will briefly summarize some of his 
principcl. reasons : 

1. We do not begin early enough. 
2. Crowded secondary school program. 
3. Pupils follow the line of least resistance. 
4. Teaching is less skillful than it might because of: 

(a) Lesson hearing. 
(b) Too much drill. 
(c) Attempt to do too much the first year. 
(d) Pupil is confused by the different terminology of 

English and Latin grammar. 
(e) Not enough sight translation. 
(f) Composition is too little emphasized. 

5. Frequent reorganization. 
6. Failure or inability of the teacher to teach the pupil how to 

study. 
7. Many Btudents do not have sufficient moral stamina to do 

hard things, chiklren raise their parents instead of the parents 
raising thf children. 

8. Inherent difficultieB in T1atin. 
9. Insistence upon subjects immediately applicable to every· 

day life. 
A solution for all these difficulties is being or has alrl!ady been 

found, as far as human devotion and application are able to find 
one. 

A great hue and cry has been raised that th<! sciences are just as 
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gooil as Latin in training for mental discipline. "The test of the 
pudding is the eating." Science pupils and Latin pupils have 
each entered college in the same class, and in their college course 
it has been found upon strict test that the Latin pupil has sur
passed the science pupil in the sciences studied in college. 

Latin trains in the essentials of scientific method: observation, 
comparison, and generalization, and now scientific scholars are 
admitting that there can be too much science in the schools. Latin 
makes students observant, careful, analytic and studious. In other 
word~, it develops the reasoning faculty, the judgment, literary 
appreciation and taste, and should give a first impulse to criticism. 

We wield in Latin grammars and prose composition an instru
ment as keen as mental arithmetic. We also develop the historic 
~,euse; but above all we pass along the great traditions of the race. 

What nations of antiquity have made the largest contributions 
to our modern life? The Committee of Ten on History says: 
"The tasks that press upon us today were first recognized in Greece. 
Here man put before himself in definite shape the specific prob
lems which he wills to solve. Here he marked out the bounds 
of government, art, philosophy, literature, science; formulated and 
tested their principles_; saw and stated clearly their problems. 
The work of the European world was mapped out in Greece, and 
here direction was given to human effort, perhaps, forever." 

Of the Roman contributions to civilization, the same report says: 
"Roman history is the great central ganglion by which the history 
of the world is connected: Rome handed down to us the civilization 
of Greece, gave us eommunity of thought and ideals, rules us today 
in civil and ecclesiastical law. Hence, Roman history lives in the 
present and must be taught." 

These statements clearly indicate that there can be no genuine 
i:tudy of the problems of modern civilization until we have studied 
the character and spirit of those peoples with whom all the essential 
problems of our civilization originated. Such acquaintance can 
not be secured through the medium of so-called translations. It 
can be secured only through the study of the original languages. 

'I'he late Dr. William T. Harris, for a long time U. S. Commis
sioner of Bducation, and a well recognized authority on pedagogi
cal subjects, says: "Of a hundred boys, fifty of whom had studied 
Latin for a period of six months, while the other fifty had never 
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studied Latin at al!, the fifty with the smattering of Latin would 
possess some slight iIItpulse toward analyzing the legal and political 
views of human life, and snrpMS the other fifty in this direction. 
Placed on a di$tant frontier with the task of building a new 
civilization, the fifty with the smattering of Latin would furnish 
law makers and political rulers, legislators and builders of the 
State." 

Can we doubt that a study of the classics develops the con
structive imagination when presidents of large corporations em
ploying many engineers will employ none except those who have 
been trained in the classics? Our utility men recognize the value 
of J,atin. 

Professor Kelsey says: "The value of the study of literature, 
and particularly of the classics, in contributing to the upbuilding 
of character, lies in the clarifying of ethical distinctions through 
the analysis of concepts, characters, and situations, and inspiring 
to right conduct through contact with the highest ideals, A 
knowledge of the words by which the Romans designed 'right' 
and 'wrong', the virtues and the vices, gives the student a new 
point of view for the judgment of actions and stimulates reflections 
on standards of conduct in larger relationi:;." 

Latin literature is elemental, and as such is nearer the boy and 
girl than modern literature elaborated from the classics which 
have ser,·ed for two thousand years as models. 

Thoughtful people have always recognized the value of cla;;;;ical 
study, and now many modern language teachers realize that 
training in tlie modern languages is not as effective a discipline 
as training in the classies, and that for practical purposes the 
study of ~pllllish and German and French has but little more valu·e 
for the ordinary American child than the study of Latin. 

A knowledge of at least one foreign language is necessary for 
anyone who desirrs to he educated in any true sense of the term, 
and two are nece11sary for a liberal education. 

From a i!trictly material and commercial point of view one who 
knows English has least use of another language; but to know 
English a knowledge of its components is necessary. 

For nearly one thousand years Englishmen wrote in Latin a 
very large body of their history, their philosophy, their religious 
and their political thought. The invasion of Latin words into 
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English speech began nearly two thousand years ago, and has con
til1Ued with unabated vigor ever since. In the Bible and in 
Shakespeare only sixty per cent of the words are of native stock. 
In the poetry of Milton only 33 per cent. The remainder are al
most all of Latin origin. Ifour years of Latin will acquaint the 
student with the original force of most of the prefixes and suffixes 
as well as many root words, and in this way the student will be 
guarded from many errors. 

'l'he thesaurus of words will add greatly to the student's vocab
ulary, and will teach him to discriminate in the use of words. 

Latin gives one the power to share at first hand in the great 
universal communion of wisdom and wise men throughout all ages 
and nations of the world. 

Latin is the aneients' transmission to us of the torch which 
they lighted-the torch of the "w isdorn of life." 
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THE PLACE OF TRANSLATION IN MODERN LANGUAGE 
INSTRUCTION 

Years ago it was decided that the study of ancient languages 
should be commenced during the late years of the high school. 
The argument in favor of this arrangement seems to be that 
these languages, i. e., Latin and Greek, require the reflective 
powers of a more mature mind. Hence .• when modern languages 
were included in the course of study, the old established precedent, 
placing them into the last three or four years, was followed. 

It is not quite clear what reasons are given for this, except 
that it had been thus from the beginning and we, as good con
servatives, follow the established custom without question. 

It is my purpose to advance a few reasons why modern languages 
ehould be plaeed earlier in the course of study than they are now. 

If only a speaking knowledge of a language should be acquired 
it ought to be taken up in the low first grade. The practical ac
quisition of a foreign language does not require the power of 
reason to a great extent. Memory and the power of mimicry are 
the only faculties necessary to learn to t:ipea.k a language. 

Jt !leems to be reasonable, then, to learn a language when those 
powers are most alive. 

Scientists, who, by extensive travel are in a position to know, 
tell us that all savages are excellent mimics. Charles Darwin, 
in speaking of the Fuegians, says: "They could repeat with per
fect correctness each word in any sentence we addressed to them, 
~nd they remembered such word8 for some time. Yet we Europeans 
all know how difficult it is to distinguish apart the sounds in a 
foreign language. All savages appear to possess to an uncommon 
degree this power of mimicry." Furthermore, all child specialists 
are agreed that "The young of each species, our own included, 
tends to reproduce in the course of its youth the successive stages 
in the history of its ancestors. We are by turns invertebrates, 
gill-breathing vertebrates, lung-breathing vertebrates, little mon
keys, little savages and finally civilized men and women." 
(Puffer.) If this be the case and the fact is taken into considera
tion that a language can be learned easiest when the power of 
mimicry is strongest it seems obvious that the period of a child 
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most suitable to learn a language is the "monkey period" i. e., 
that period in which his imitative powers are strongest and not 
counterbalanced by the more developed reasoning powers of later 
years. 

But a speaking knowledge of a language is not sufficient. We 
must teach the child the inner structure of the language. He 
must know how to read and write the new medium so as to 
be able to intelligently tell what he knows on paper, and also to 
enable him to pursue further studies unaided. A fair knowledge 
of grammar of his own language and the ability to easily apply 
gr11mmatical mles seem to be necessary for a successful theoretical 
study of any language. 

Judging from this, then, it would be the wise thing to start a 
!anguag<> at a period not too fa1· removed from the period in 
which the imitative powers are strongest, and yet enough time 
must intervene for the child to acquire the habit of applying 
simple grammatical rules readily and intelligently. That period 
to my mind is not the high school, but about the fifth grade. 

The fact that a child will learn a language faster and easier 
is not the only advantage resulting from the earlier study of a 
foreign language, but the three or four years thus gained may be 
used for other studies or the perfection of the language started 
so that it will be possible to give, nearly like the German gym
nasium, seven years of foreign languages instead of three or four. 

'fhe advantage derived from this is easily demonstrated by 
Germans coming to this country, who have had a nine ye11rs 
course of a foreign language, beginning with the ninth year. 

ANTON ERNST, 

Marlin, Texas. 



The l!'oreign Language Teachers' Bulletin 17 

STANDARDS IN ELEMENTARY GERMAN INSTRUCTION 
IN THE UNIVERSITY OF TEXAS 

"Si duo faciunt idem, non est idem." "Let two people do the 
same thing, and they will be doing different things." Convinced 
of the truth of this saying, none of the members of the School of 
German in ouir University expressed any fear that personality 
and freedom of teaching might suffer when at the beginning 
of this academic year we decided to meet once a week for the 
purpose of gradually evolving a uniform course of study for our 
elementary and intermediate work. We have now no less than 
sixteen sections in the first two German courses; students are not 
infrequently transferred from one section to another; inquiries 
as to our methods of teaching are often received by various in
structors.• and ought to be answered in not too conflicting a way. 

SUL'h considerations made it imperative to have a mutual un
derstanding abou.t the essentials of elementary teaching, to set 
up standards as far as we can, and to have at least a free discussion 
in points where we can not and need not agree. The results of 
these discussions are recorded and will ultimately be systematized 
to form a sufficiently explicit outline of an elementary course 
of study. It is assumed that each instructor shall either conform 
in his teaching to the general principles of these standards-or 
that he shall frankly state his different point of view. No intelli
gent teacher should reasonably be expected to follow rigidly any 
rules of teaching in whatever way they may have been evolved; 
but, on the other hand, every intelligent teacher can and should 
be expected to lrnow how he is teaching and why he is teaching 
that way. By frank discusi;ion of mooted questions, we hope to 
be able to improve our course of study from year to year. 

The conditions af modern lruJguage teachirng in secondary 
schools and in the frel'!hman and sophomore years of colleges vary 
but little. For that reason, we believe that it will be mutually 
beneficial if we state from time to time in a brief synopsis the 
agreements which our School of German has reached and if, on the 
other hand, the modern language teachers of the State will 
frankly express their opinions as to our methods. 

It had been decided to devote the first two weeks of the first 
year to pronunciation exclusively, "der Not gehorchend, nicht 
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dem eignen Triebe.'' For aside from certain administrative com
plications, which do not apply to secondary schools, it was found 
that all German grammars, without a single exception, take this 
arrangement for granted, and therefore introduce all, or nearly 
all, German sounds in their very first lessons. Possibly, we may 
try a different policy next year, but, under prevailing conditions, 
the writer at least considers the present course more or less 
necessary. We agreed unanimously that the first instruction in 
pronunciation must by all mea.ns rest on a phonetic basis, which 
requires, of course, that the teacher himself must possess phonetic 
training. As to the use of phonetic transcription, no definite 
agreement has been reached as yet; it is being used, however, with 
excellent success in one section of elementary German. Recog
nizing the need of a standard in pronunciation, we adopted as such 
the German Stage Pronunciation in the form in which it is rep
resented in Vietor's "Ausspracheworterbuch" (Leipzig, Reisland, 
1913). (One instructor registered a dissenting vote with reference 
to the pronunciation of the suffix-ig.*) 

.After this, the question of the me or avoidance of English for 
translation and grammatical explanation became the paramount 
i!:sue. We kept aloof from psychological discussions (although 
we shall have to come to them at some later time), but arrived 
at the following point of view: 

If the foreign language can be taught effectively without the 
use of English, then the simple mathematical factor of the saving of 
time is sufficient to decide the question. During the first year of 
teaching the factor of training in English style is not to be con
sidered on account of the simplicity of the material. Conse
quently, we decided to dispense with English in the class room 
wherever we should not find compelling reasons for its use. Every 
instance in which the use of English had seemed imperative was 
reported and discussed in our weekly meetings, and up to thif' 
time we have found that rnch cases were very rare and were, in 
principle at least.. restricted to the u~e 0f translation of individual 
words rather than whole sentences and to occasional grammatica.1 
statements of a more abstract character. 

(To he continued.) 
*Vietor and the Stag-e Pronunciation require -k in Tag, Sie,q, but ·Ch in 

Konig; the dissenting vote was in favor of ·k in all final positiong
by such authorities as Braune, Luick, etc. 
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THE PLACE OF TRANSLATION IN MODERN LANGUAGE 
INSTRUCTION 

Language is the expression of thought. Differentiations of the 
various language!:' mean differentiation in thinking. The differ
ence between English and German in regard to vocabulary, in
flections, word order, and especially the synthesis of sentences, 
point to differences between English ways of thinking and Ger
man ways of thinking. From the first lessons of foreign language 
teaching WE' aim towards introducing the student into the foreign 
way of thinking. 'l'o attain this it is necessary to avoid from the 
very start as much as possible any reference to the pupil's ac
customed way of thinking. If the student is set to learn para
digms and word lists and to build up sentences with their help, 
he keeps on thinking in his own language, merely substituting 
the symbols of the foreign tongue for the symbols of his mother 
tongue. This explains why he often finds a certain word order 
"funny," or that it "goes against his feeling." In opposition to 
this antiquated (indirect) method, the "direct" method sets up the 
principle: Start with the unit of language, the sentence; derive 
the symbols, the words, by ana.Jysis. 

If this principle is followed from the beginning there is at 
once fonned an habitual feeling for the forms and for the position 
of the words in the sentence which constitute the essence of 
"Sprachgefiihl." On the contrary, premature comparison of the 
foreign language with the native tongue, which is especially the 
case with translation, gives an insecure foundation to the "Sprach
gefiihl" and retards its development. A habit is formell best if 
no obstacles are put in its way. '!'here is no doubt that it is an 
obstacle if the old way of thinking constantly appears in connec
tion with the new way. In fact, very often one can hardly speak 
of a "new" habit since translation means to the beginner the use 
of the foreign language with the "Sprachgefiihl" of the mother 
tongue. It is clear that translation, if practiced early and fre
1uenHy, will impair the results even of the direct method. 

Correctness in translation ia gained above all by logical thinking 
and not by a free play of "Sprachgefuhl." In fact, logical 
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thinking has been and still is in the main the aim in studying 
classical languages. What a slow progress of material knowledge 
is entailed by this purely formal aim, everybody knows. 'l'he direct 
method offers sufficient opportunity for formal education so that 
the benefits accruing from translation need not weigh very heavily 
against it. We need to call attention only to the analysis of 
sentences which is first of all an exercise of logic. The formation 
of the sentence, however, must be done not by logic, but by 
"Sprachgefiihl," which is the only natural course. In making 
this assertion we do not question at all that logic to a certain ex
tent also confirms the "Sprachgefiihl" especially in adult students; 
but we must not forget that it is only a help and as such may and 
must become dispensable. 

While translation is injurious to the beginner, it is of value in 
advanced work. After one year of study in a foreign language 
at the high school, "Sprachgefiihl" may be considered firm enough 
so that a greater abundance of material can be offered. At this 
stage difficulties arise because of the rapid growth of the vocabulary 
and because of difficult constructions. Under these circumstances 
occasional translation as a test of understanding, but not as an 
aim in itself, may be profitably used. However, an active voca.bu
lary and a store of idioms must be acquired now even as before 
by usage. This usage is offered by questions, reproductions, and 
compositions. 

Translation becomes particularly valuable as soon as the stu
dent has mastered the foreign language fairly well. Translation 
is an excellent training of the feeling for style. Even in the 
study of literature, translating into the mother tongue is very 
profitable, since it very often helps to disclose to the student the 
hidden treasure of a classic. Then it may also lead to the valuable 
conception that axact translation is an impossibility. 

Let us review the points brought out: Translation is injurious 
in the beginning, useful as a touchstone in the intermediate stage, 
and profitable aa a medium to develop the feeling for style and 
the understanding of the foreign literature in advanced study. 

K. F. MuENZINGER. 
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BOOK REVIEWS 

A number of publishing houses have kindly consented to supply 
us regularly with review copies of their recent foreign language 
publications. We shall make it a constant practice to publish in 
these pages the titles of such books, together with a brief state
ment of their character, and request our readers to select those 
books that they wish to review for the next issue. Drop a postal 
card to the managing editor, and he will send you the book, 
which becomes your property as soon as you send in your review. 
In general, reviews should be from :fifty to two hundred words in 
length, according to the ]mportance of the book. The present 
list of books comprises the following: 

GERMAN. 

Bagster-Oollins, First Boole in Germa.n, New York, The Macmil
lan Company. 

"An attempt to work out, for the class-room, the principles the 
author has set forth in 'The Teaching of German in Secondary 
Schools.' It is not a radical text-book, but thoroughly in harmony 
with the direct method." (From the preface.) 

Whitney-Strobe, Easy Germa.n Composition, New York, Henry 
Holt and Company. 

"This book is intended to give a complete review of all im
portant German forms and constructions, in connection with prac
tice in writing simple prose and the systematic building up of a 
good vocabulary." 

Bacon, German Composition, Boston, Allyn and Bacon. 
Contains German stories for reproduction, syntax, exercises with 

colloquial idioms and helps for connected compositions. Every 
fourth chapter is devoted to review. 

Pope, Writing and Speaking German, New York, Holt and Com
pany. 

"The chief purpose of this book is to furnish alternative exer
cises in composition and conversations similar in character to 
those of the author's 'German Composition.' " 
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Boezinger, Mundlic.he und schriftliche Uebungen, New York, 
Holt and Company. 

An elementary text-book for German composition, based thor
oughly on the direct method. 

Allen-.Phillipson, Easy German Conversation, New York, Holt and 
Company. 

Idiomatic German exercises with many original helps for the 
acquisition of a vocabulary; hints for the foundation of a Ger
man club, German games, etc. 

Bchrakamp, Deutsche Heim.at, New York, American Book Com
pany. 

The book intends to guide the student through Germany and 
to show him the German people in their daily work as well as 
at their festivals. 

Holzwarth, Gruss aus Deutschland, Boston, Heath and Company. 
The book follows a family on their trip to Germany and their 

life in that country during a period of three years. 

Ebner-North, Herr Walther i1on der Vogelweide, New York, 
Macmillan. 

Moser, Der Bibliothekar (Lieder), Boston, Ginn and Company. 

Betz, A·us der Jugendzeit, Boston, Heath and Company. 

Stern, Die W iedertiiuf er (Sturm), ibid. 

Hauff, Der Zwerg Nase (Patzwald and Robson), Boston, Heath 
and Company. 

Schlenker, Wilhelm Tell, Boston, Bacon and Allyn. 

Gapen, Nathan der Weise, Boston, Ginn and Company. 

SPANISH. 

Ooester, Alfred, A Spanish Grammar, Ginn & Co. 
A practical text-book not crowded with details. It aims at 

general usefulness. 

Dowling, Jt. 0 ., Reading, Writing, and Speaking Spanish, Ameri
can Book Co. 

A book for beginners, "designed to give a working vocabulary 
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and the ability to use it in speaking and writing simple Spanish." 
It aims at connected speech. 

Hills, E. 0., and Morley .. G., Modern Spanish Lyrics, Henry Holt 
& Co. 

A useful selection of lyrics adapted for class-room use. Sug
gestive; a good introduction. 

Ingr<iham-Edgren, A Brief Spani.sh Grarnrnat', D. C. Heath & Co. 
A free revision of Edgren's Brief Spanish Gramma:r, more prac

tical in charader. 

Olmsted, E. W., and Gordon, A.. A Spanish Grammar, Henry 
Holt & Co. 

Those who have used this text-book will be interested in the fact 
that a briefer, simplified edition of it ii; in press. 

Quintana, M. J., La Vida de "Va$CO Nu.nez de Balboa, edited by 
George G. Brownell, Ginn and Co. 

A careful edition of a classic text written in a pleasing style. 

Willcox, 0. Deld, Scientific and Technical Bpooish, Sturgis & 
Walton Co. 

Perhaps of interest to teachers who wish to recommend a reader 
to students who intend to practice engineering in Spanish-speaking 
countries. 

FRENCH. 

Beaumarchais, Pierre A.ugustin Baron de, Le Barbier de Seville, 
edited, with iniroduction, notes, and vocabulary, by Frederick: 
Hay Osgood, Ginn and Co., xix-161 pages. 

Ooppee, Fra~ois, On Rend l' Argent, edited with notes and vocab
ulary by Philip Warner Harry, Ph. D., Ginn and Co., x-143 
pages. 

A long "short story" of some sixty pages by this well known 
poet and noveli~t. 

. lfoliere, Le B01trgeois Gent-ilhomme, edited, with introduction, 
notes, and vocabulary, by Thomas Edward Oliver, Ph. D., 
Ginn and Co., xxxv-180 pages. Price, 45 cents. 
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Verne, Julfs, Le Tuur du Miinde en Quatre-vingts ]ours, ada.pted 
and edited by Louis A. Barbe, B. A., The Macmillan Co., 1912, 
xi-193 pages. ( Sieprnann's Elementary French Series.) 

About one hundred pages of text, followed by notes, a table of 
irregular wrbs, vocabulary, lists of words and phrases, and sen
tences and passages for trarn,Jation into French. 

Cramer. J. Grant, A. . B., Jlf. A., Ca et la en France, American 
Book Co., 245 pages. 

An account of the travels of two boys in France. The book 
includes a map of France, composition exercises, questions in 
French, and a vocabulary. 

Thieme, Hugo P., and Effinger, John R., a French Grammar with 
exercises and supplementary reading for schools and colleges. 

The l\iacrnillan Co., 1912, viii-411 pages. 
An elementary grammar. 
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