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The purpose of this study is to examine the components that are essential to 

successful and sustainable after-school sport and physical activity programs. The study 

examines not only what components must be present, but what barriers as well must be 

overcome to ensure implementation, success, and sustainability. While some programs 

have been successful in attracting and providing alternative programs for those that do 

not currently participate in interscholastic sport, the elements that make such programs 

successful and sustainable have yet to be thoroughly identified in the field. This study 

will examine best practices of existing successful programs, in order to make 

recommendations for expanding these programs to other schools.  

This study employed a qualitative descriptive design aimed at garnering an in-

depth understanding of the experiences and perceptions of participants and program 

administrators in public schools who currently offer such programs. The study utilized 

questionnaires, interviews (individual and group), and observations to examine the best 
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practices toward implementing attractive and sustainable after-school physical activity 

programs. 

The study included a comprehensive description of the programs, participants, 

and procedures of seven (7) separate Texas high school after-school programs. The 

programs fall into three (3) distinctive program designs. In addition, the essential 

components that make these programs successful and sustainable were reviewed. These 

five components were Supportive Administrators and Decision Makers Quality 

Facilitators, Inclusive and Enjoyable Opportunities, Practical and Flexible Logistics, and 

Parental and Community Involvement.  Each of these elements is discussed in-depth in 

relation to motivational and adolescent development theories.  

This study demonstrates the viability of promoting and implementing 

theoretically sound programs that address appropriate developmental capabilities and 

student motivations.  Through focus on local interests, inclusive programs, engaged 

facilitators, community involvement, and creative facility usage, a broad range of public 

schools could embrace the value and benefit of physical activity and sport programs for 

academic enhancement and positive youth development.  
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Chapter 1: Introduction 

Obesity and inactivity rates among American adolescents are at the highest levels 

in history (Odgen, Carroll, Kit, & Flegal, 2014). Physical inactivity—spending extended 

periods of time sitting or lying down, where exertion levels are less than 1.5 METS--and 

its resulting consequences (e.g., obesity, type II diabetes, high blood pressure), have been 

a persistent and growing public health concern, starting in late childhood and early 

adolescence (Bocarro, Kanters, Casper, Forrester, 2008; Kanters et al., 2014). Since 

1980, the obesity rate in children aged 6 – 19 has tripled from 5.8% to 18.6% today 

(Ogden, Carroll, Kit, & Flegal, 2012).  The prevalence of sedentary behavior and its 

associated risk factors make are even more alarming since, only 27% of students aged 12 

– 15 regularly acquire the recommended rate of 60 minutes of moderate to vigorous 

physical activity (MVPA) especially on school days (Miller, Hering, Cothran, Croteau, & 

Dunlap, 2012). In a recent report by the Physical Activity Council, 16% of youth were 

shown to be totally inactive, while the adult population registered an even higher 

percentage at 20% or more (PAC, 2012). 

Accompanying these alarming rates is the diminishing amount of time students 

are required to perform physical education or activity in public schools. The National 

Association of Sport and Physical Education (NASPE) has recommended that elementary 

students receive 150 minutes of moderate to vigorous physical activity (MVPA) each 

week, and 225 minutes for secondary students.  Despite these recommendations, less than 

5.8% of middle school students, and 2.1% of high school students meet the 225 minutes 

of MVPA recommended each week (Centers for Disease Control and Prevention, 2013; 
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NASPE, 2011). To add to an already difficult situation, research has shown that school-

based and outside-school sport and physical activity participation has dropped at 

alarming rates as well (CDC, 2013, National Association for Sport and Physical 

Education & American Heart Association, 2012).  Most children are not getting the 

recommended amount of moderate to vigorous physical activity per day, and thus their 

physiological and social health may be affected without implementing some form of 

physical activity intervention such as before, during and after-school sport and physical 

activity programs (Lee, Burgeson, Fulton, & Spain, 2007). Additionally, active 

transportation and active classrooms have shown promise in helping achieve the 

recommended MVPA for schools as well. 

In 1956, President Eisenhower created the President’s Council on Youth Fitness. 

And while the name has changed over time to what is now known as The President’s 

Council on Fitness, Sports, and Nutrition, the emphasis has remained constant, in that the 

primary objective is to increase the leisure-time physical activity (LTPA) of our youth. 

The funding, research, and primary focus of this program have usually been directed 

toward the public school system, and for good reason. No other societal structure offers 

the facilities, trained personnel, time, safety features, and most importantly -compulsory 

attendance requirements as the American public school system (Kanters, Bocarro, 

Edwards, Casper, & Floyd, 2012; Koplan, Liverman, & Kraak, 2005). Therefore, for the 

initiatives of a successful program that addresses the inactivity of many adolescents , 

public schools seem to be a practical place to start.  
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Currently two of the more common after-school programs that are focused on 

increasing PA are interscholastic sport and to a much lesser degree, after-school 

programs (e.g., intramurals). Leisure time physical activity (LTPA), as specified by the 

President’s Council, consists of 119 different sports and activities that encompass 

virtually all of the more recognized practiced in the United States. These two qualifying 

school programs have shown, at least in-part, to contribute to not only physical benefits 

in adolescents, but psychological and psychosocial benefits as well (Bocarro et al. 2012; 

Eccles, 2009; Fraser – Thomas, & Cote, 2009). Despite the many benefits of 

interscholastic sport participation (i.e., self-efficacy, fair play, fitness, etc.) there are 

limitations to this infrastructure (Fraser-Thomas & Cote, 2009; Fuller, Sabiston, Karp, 

Barnett, & O’Loughlin, 2011; Holt, Kingsley, Tink, & Scherer, 2011). The detriment of 

the interscholastic sport program is that it presents barriers such as: roster limits, skill 

level, time commitment, and pay-to-play, that either reduce the opportunity for many, or 

eliminate them altogether (Bocarro et al., 2008; Fraser-Thomas, & Côté, 2009; Koplan et 

al., 2005). While after-school sport/physical activity programs and interscholastic sports 

offer promising opportunities, there are barriers to these programs concerning 

implementation, inclusion, and funding that must be examined as well. Research on these 

programs benefits and barriers extend back to the earliest American universities 

(Rudolph,1990), and more specifically to the early 20
th

 century for secondary schools 

(Jones, 1930; Oosterhous, 1930; Schnell, 1938). The potential benefits and barriers that 

exist for both will be discussed below. 

 



4 
 

 

CURRENT PROGRAM AVAILABILITY 

Competitive sports.  

It is estimated that more than 35 million children participate in youth sport each 

year, 21 million in team sports (National Council of Youth Sports, 2008). The 2010 U.S. 

Census reports that nearly 45 million children ages 7 -17 participate in some form of 

sport activity each year (United States Census, 2010). In American public high schools 

alone, 7.6 million students participated in interscholastic sport competition in 2010 

(Fellmeth, 2010). Beginning at age 5 – 6, children are often enrolled into youth sport as 

an assimilation ritual to American culture (Prochaska, Rodgers, & Sallis, 2002; Pugliese 

& Tinsley, 2007).  

There are many positive aspects of competitive sport programs (Fuller, Sabiston, 

Karp, Barnett, & O’Loughlin, 2011). Sport programs have been shown to provide 

opportunities for increased physical activity, leadership development, social and physical 

skill development, and increased self-efficacy (Boccaro et al. 2008, Bowker, 2006; 

Burden, Dixon, & Newhouse-Bailey, 2012; Perkins, Jacobs, Barber, & Eccles, 2004). 

Parents see the virtues of youth sport as friendly and safe environments where the child 

can play and meet new friends (Boiche & Sarrazin, 2008; Bowker, 2006; Fredricks & 

Eccles, 2005). It also affords the parents with opportunities to meet other parents with 

similar likes and interests (Coakley, 2005; Pugliese & Tinsley, 2007).  Children continue 

playing as they age for various reasons such as, “to have fun,” “my friends all play,” and 
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“to become a better player” (Bocarro et al., 2008; Butcher, Lindner, & Johns, 2002; 

Coakley, 2004).  

Youth sport does provide some aspects and opportunity for physical activity. 

However, the amount of physical activity depends greatly on the sport, the structure of 

practice and games, and the amount of playing time in actual games. Continuous 

movement sports such as basketball and hockey offer higher levels of MVPA, where 

baseball provides less. Team sports for young children rarely practice more than once a 

week and games are usually played on a similar weekly schedule (Hill & Green, 2007).  

Thus, actual MVPA from some youth sports can be quite low.   

As sport participation becomes more serious around middle school (age -13) so 

does the commitment to practice, skilled play, and winning. While this provides more 

opportunity for  (MVPA) through daily practice for all players, it also begins the 

imbalance of cost/benefit for those whose playing time is limited (Coakley, 2004, 2011; 

Coalter, 2010; Fraser-Thomas & Cote, 2009). This imbalance often results in up to 75% 

of children dropping out of a sport before their 13th birthday (Engh, 2002). School-aged 

children drop out and they typically do not return unless they find an alternative that is 

either lower in commitment or offers a broader array of skill levels.  The selection 

process of retention is reserved for only the best players, or at least those willing to 

accept limited play for the same amount of deliberate practice, is prevalent in 

interscholastic sport (Hill & Green, 2007; Petlichkoff, 1996).  

As sport programs become more restrictive, the cost-benefit choices for children 

become more clear.  The higher costs (financial, time, effort) often outweigh the 
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perceived benefits, leading to the high levels of withdrawal currently seen in youth 

sports.  In fact, children cite most often that the reason for leaving sport participation is 

that “I wasn’t having fun,” “I wasn’t any good,” or “I had better things to do” (Wall, & 

Cote, 2007; McCarthy et al., 2008). In addition, because of the increasing cost of many 

sport programs, parents often cannot afford for their children to play. While the schools 

used to provide an alternative to this problem, many schools themselves are now 

requiring pay-to-play fees of their students, negating the benefits that competitive school 

sports once had in attempting to meet the physical activity needs of all students. 

Therefore other options must be made available.   

School PE Opportunities. 

Providing quality physical education means that the instructor is properly 

qualified in the most recent research and practices associated with physical education 

pedagogy (PETE) (Castelli, Centeio, & Nicksic, 2013). These instructors must be 

competent enough to develop, implement, and instruct quality physical education 

curriculum that is both informative and enjoyable (Castelli\ et al., 2013; Dishman et al., 

2005). The instruction must be applicable and appropriate to the age group being 

instructed and provide inclusionary practices that make all students, regardless of 

physical ability and mental comprehension, comfortable. Finally, the curriculum should 

afford time for instruction, yet ensure enough time where students can participate actively 

in learning tasks or educational experiences that build social networking skills, 

teamwork, fairness, and most importantly, that are enjoyable to the student. Additionally, 

specialists that are specifically trained and current on research and best practice can be 
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utilized to instruct in certain areas that are targeted, as well as inform instructors on most 

current developments (Castelli et al., 2013; Ringuet & Trost, 2001). 

Federal guidelines recommend that children participate in 60 minutes of moderate 

to vigorous physical activity (MVPA) each day. Furthermore, NASPE recommends that 

students receive 150/225 minutes of MVPA each week for elementary and secondary 

schools respectively (NASPE, 2008, 2011; National Research Council, 2013). Neither of 

these recommendations seems possible under many current systems (NASPE, 2008), 

which allow approximately only 45 minutes for PE classes. To acquire 225 minutes of 

MVPA each week, when depending on PE classes alone, would require all 45 minutes be 

devoted entirely to MVPA, without any time for instruction, showers, clothes changing 

(Castelli, Centeio, & Nicksic, 2013; Pate et al., 2006; Pate, O’Neill, & McIver, 2011; 

Story, Nanney, & Schwartz, 2009.). In spite of the challenges for meeting federal 

guidelines through the time allotted in PE periods,, little is being done on any level to 

improve the time allotted for PE. Currently, less than 7.8% of middle schools, and 2.1% 

of high schools, meet the 225 minutes of weekly MVPA as recommended by the CDC 

and NASPE (CDC, 2013; NASPE, 2011). It is hard to conceive a scenario where PE 

alone will ever provide the necessary instruction, supervision, and time to meet the 

recommended guidelines.  

Although PE alone, in its current form, would be difficult to achieve the 

guidelines of MVPA recommended, efforts are being made. Utilizing a “best practice” 

approach, commercial organizations have developed programs and proposed that, if 

implemented as designed, their programs can dramatically improve the chances of 
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schools meeting the MVPA recommended criteria at times beyond those provided by 

physical education. Best practices present the greatest opportunity for students to obtain 

the desired skills, knowledge, and abilities associated with the learning outcome of 

physical education. 

For Physical education classes to become the instrument for the physical activity 

and knowledge, they must be able to provide the quality instruction and enjoyable 

activities within the confines of school scheduling, space, and time allotted. Surveys have 

shown that nearly 70% of all high school students do not attend PE classes on a regular 

basis (CDC, 2011). Complicating matters even more, school administrators’ scheduling 

tasks can often be directed by the mandates put forth by the No Child Left Behind law 

which focuses on time and resources being directed toward core courses within the 

curriculum, and excludes PE.   

In spite of these limitations and directives, there have been proposals to use the 

“best practice” mentality when addressing the recommendations of MVPA through 

innovative program design and application such as Siedentop’s Sport Education, SPARK, 

CATCH, and the other programs mentioned previously and currently being proposed and 

implemented into the public school system. However, Sport Education, as well as the 

other programs has been met with resistance throughout the educational field, as being 

misdirected, or simply not applicable to the local schools scheduling and funding.  Yet, 

regardless of the reasoning and efforts made, it remains difficult to adhere to the MVPA 

recommendations based on PE class exposure alone. Because of this challenge, 
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recommendations have been made to expand physical activity opportunities through a 

more comprehensive approach.  

After-School Sport and Physical Activity (LTPA). 

There has been a recent push for initiatives that utilize more of the time and 

resources available, not only in the schools and their PE departments, but accessing areas 

outside of PE within the schools, and utilizing resources and personnel outside the school 

structure. These initiatives have been classified as Comprehensive School Physical 

Activity Programs (CSPAP), Whole-of-School, and School – Community Partnerships. 

In all three programs, there are certain essential elements that are common to each: 1) 

Sport and PA opportunities at lunch, 2) active schoolyards or playgrounds, 3) active 

transportation to school, 4) health education policy, and 5) before and after school sports 

and PA (CDC, 2011; Institute of Medicine, 2013; Van Acker, 2011). Especially at the 

secondary level in our schools, and more specifically high school, such opportunities 

could provide physical activity for students that choose not to commit to daily practice 

and training, may lack the athleticism necessary for interscholastic sort, or simply choose 

to share their time available between after-school programs and other attractive 

alternatives (e.g., friends, work, free-play).  

After-school physical activity programs offer an opportunity for those who do not 

participate in interscholastic sport to remain physically activity and socially connected to 

the peers at school (IOM, 2013; NASPE, 2001. Some of the programs offer friendly 

competition while others are non-competitive at all. These programs attract and retain 

students by offering alternatives to existing sport programs and their protocols. These 
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programs could more than accommodate the recommended 60 minutes of MVPA. And 

since the direction and control in this instance is more centrally located by the local 

school district, it does mean that the implementation doesn’t face its share of barriers as 

many other organization or partnership. Essential to its success, is the involvement of 

administrators and community leaders in developing a leadership group to examine 

opportunities, alternative funding sources, collaboration of school shareholders (e.g., 

community, parents, school faculty/staff, students, etc.), as well as establishing a plan for 

implementation and continuing evaluation of the program itself (Castell et al., 2013; 

CDC, 2011, McCollum, 2012; Van Acker et al, 2011).  

  The purpose of this study is to examine the characteristics of after-school 

physical activity programs currently offered in public schools in Texas, as well as the 

essential components that make these programs successful and sustainable. It has been 

suggested that effective physical activity programming requires intentionality in design 

and implementation (Chalip, 2006; Warner & Dixon, 2013). In other words, sport 

programs in an of themselves do not produce desired benefits—they must be designed in 

implemented toward particular goals and outcomes. Thus, it is important to understand 

some of the factors of design and implementation (structure, sports, instruction) that may 

influence the continued participation of adolescents. These factors may also include the 

social environments of the participants (school setting, ages, cultural factors). While 

some programs have been successful in attracting and providing alternative programs for 

those that do not currently participate in interscholastic sport, the elements that make 

such programs successful and sustainable have yet to be thoroughly identified in the field. 
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This study aims to fill that gap, and provide a basis for recommendations for 

implementing and expanding after-school sport and physical activity programs in other 

schools.  
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Chapter 2: Literature Review 

It is important to understand some of the factors that may influence the design and 

implementation choices of sport and physical activity programs. These factors include the 

social environments of the participants including their lifestage, and cultural elements 

like SES and gender. 

ADOLESCENCE AND SPORT/PHYSICAL ACTIVITY 

To thoroughly examine the characteristics of sport and physical activity programs 

(and ultimately to discover how these programs could have an important and lasting 

effect on adolescent inactivity, and childhood chronic illnesses such as obesity, high 

blood pressure, and Type II diabetes), researchers and practitioners must first fully 

understand the level of human development of which they are studying, that is, 

adolescence.  

Multiple disciplines have contributed to our understanding of adolescent 

development--the environment in which they live, the relationships they form, and how 

these change for these individuals as they transcend from childhood to adulthood (Muuss, 

1996; Siegler, 1986). First and foremost, the family can have dramatic effects on 

adolescents as they transition from child to near-adult, both positive and negative. 

However, the demands once made by previous behavioral instruction are often not 

adhered to as adolescents enter a more formal period of development. According to Jean 

Piaget’s formal operations stage (11-12 years of age), this period in a child’s 

development is a time in which, “Each one has his own ideas (and usually he believes 

they are his own) which liberate him from childhood and allow him to place himself as 
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the equal of adults” (Inhelder, & Piaget, 1958, p. 340-341). Additionally, “…the 

adolescent often goes through a period of a great need for peer group recognition and 

almost compulsive peer group involvement” (Muuss, 1996, p. 52). So, this period of 

instrumental influence is limited but nonetheless essential in developing adolescents that, 

while thinking for themselves, will incorporate the healthy lifestyles patterned by their 

parents into their own lifespan.     

Studies have shown that early adolescents credit their parents as primary 

influences in physical activity, however that influence diminishes greatly as the child 

ages. By the time adolescents are in their mid-teens, peers and teachers have taken over 

as primary role-models and influences, especially in girls (Davison, Cutting, & Birch, 

2003; Beets, Vogel, Chapman, Pitetti, & Cardinal, 2007; McDavid, Cox, Amorose, 

2011).   

One of the most influential periods of people’s lives takes place during their 

adolescence period of physical and cognitive development. They are shaped by their 

beliefs, values, and behaviors during this time by numerous factors, but none so much as 

the environment in which they live. Even though the time parents spend with their 

children is greatly diminished during adolescence (Berge, Wall, Bauer, & Neumark-

Sztainer, 2010; Prochaska, Rodgers, & Sallis, 2002), it is what the existing and newly 

developed “significant others” do during this time that will make the lasting difference on 

the adolescent.   

When children are young, that is under six years old, they are dependent on the 

decisions made for them by their caregivers, usually the parents. As children enter school, 
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they realize a world beyond that of the home, and begin to understand that there are 

others to whom this decision-making responsibility for them has been given.  Children of 

this age are trying very hard to discover what they can do on their own, what they can do 

with help, as well as what they are unable to do. This is truly a time for adjustment to 

new surroundings, new relationships, as well as new rules and rule-makers. Psychologist 

Erik Erikson explains this as the industry vs. inferiority stage of development. During this 

time, children begin to realize that the free time and play that they used to know before 

starting school, has been replaced with a regimented schedule of where to be at what 

time, as well as what to do and when to do it (Muuss, 1996). Since this is period of 

uncertainty and awkwardness for most, the emotional support and encouragement parents 

and other significant others can bestow on the child, is of the utmost importance. If there 

is a time for parents to make a difference in their continued relationship with their child, 

the foundation starts here.      

Adolescence is another thing altogether. This period of development, existing 

somewhere between childhood and adulthood, is a time filled with “storm and stress”, 

according to Erikson (Erikson, 1968). Jean Piaget, as mentioned earlier, labels this time 

as the formal operations period during which adolescents see their particular 

circumstance as only one of many possible alternatives. It should be noted that Piaget 

theorizes that children develop in an individualistic manner, aware but cognitively 

unaffected by their environment. Children are a product of process and stages, not 

influence. Therefore, regardless of their surroundings adolescents, according to Piaget, 
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view adults as someone or something completely different from them, and therefore 

possess no commonalities with one another (Glassman, 1994; & Siegler, 1986).  

Significant others, especially peers and school personnel, begin to play a much 

larger part in the influence on the adolescent psyche as they grow older. Parents, while 

still loved and respected, are often viewed as controlling and authoritative. While the 

opportunities diminish for parental influence during adolescence, there are some that still 

prove successful. Studies have shown that adolescents are more likely to be influenced by 

supportive parents that respect their autonomy, more so than those parents who feel a 

need for involvement and participation (McGuire, Hannan, Neumark-Sztainer, Falkner-

Cossrow, & Story, 2002, O’Connor, Jago, & Baranowski, 2009; Ornelas, Perreira, & 

Ayala, 2007 ). This is especially true in older adolescents (ages 17-19). Additionally, 

parents that use opportunities for maintaining rapport and trust between themselves and 

their adolescent children are often times rewarded with reciprocal feelings of trust from 

their child (Gustafson & Rhodes, 2006, Nickerson & Nagle, 2004).  

SOCIOECONOMIC STATUS (SES) 

SES factors into program design of sport and physical activity programs. For 

example, lower income families face many challenges, but probably no more crucial than 

the inability to provide ample opportunity and healthy essentials for their children. The 

family disparity in these areas is exacerbated by the neighborhoods in which they live, 

and the schools their children must attend (Johnston, Delva, & O’Malley, 2007).  

Research has shown that given the same opportunity with similar facilities, participation 

rates in physical activity improves greatly across ethnic lines (Brodersen, Steptoe, 
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Boniface & Wardle, 2012; Crosnoe, 2009; Holt et al., 2011).  Parents of lower 

socioeconomic status are positioned where; foods of less nutritional value (fast food, high 

fat and calorie content, etc.) tend to be purchased (Jenkins & Horner, 2006), there is no 

money for entry or participation fees for sport/intramural opportunities, attendance to 

events are limited due to work obligations, and/or transportation issues (Stewart & 

Menning, 2009; Utter et al., 2010). Add to this the alarming rate of single parent 

households (Glass & Owen, 2010) it just exacerbates the problems even more, especially 

in the attendance and income areas. Where dual parent households can share such 

responsibilities, one parent must share their limited time and financial resources amongst 

all their children, all contributing to less physical activity participation on the part of the 

adolescent, as well as encouraging inactivity behaviors.   

 Because of the circumstances that exist for many students in public schools, 

programming in school settings must be designed with certain considerations embedded. 

First, safe transportation must be provided to ensure that interested students have 

accessibility. This can include, but is not limited to, late school bus runs and safe bicycle 

and walking routes to school. Additionally, programs should be affordable to all, either 

meaning that the programs are offered with little or no expense or scholarships made 

available to those who can’t afford the fee. Finally, Saturday scheduling for games may 

afford parents who cannot attend weekday games, an opportunity to see their children 

participate.   
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RACE/ETHNICITY 

Many scholarly examinations have looked at the impact of racial and ethnic 

influence in adolescent physical activity and inactivity behaviors (Edwards, Bocarro, 

Kanters, & Casper, 2011; Gustafson & Rhodes, 2006; Raudsepp, 2006). The difficulty in 

studying this particular influence based on race and ethnicity alone is complicated by the 

lower SES in which a large proportion of these groups find themselves as well. However, 

it does seem that the difference in race and ethnicity, as well as culture, brings 

extenuating circumstance to light that cannot be deciphered solely on what society 

assumes is normal or acceptable. For instance, it has been shown that African American 

males may be encouraged to participate in interscholastic sports as a career enhancement 

(Tracy & Erkut, 2002). Taking into account that the majority of professional team 

athletes are African American, it has been suggested that the African American 

community may view this as a feasible career path, often at the expense of academic 

achievement (Eitle, & Eitle, 2002; Gerard, & Buehler, 2004). Also, body type perception 

made differ from race to race concerning what is socially acceptable, and or even 

attractive for that matter. In contrast, while White females show lower obesity rates and 

higher physical activity rates, White females have the higher rate of depression among 

any group. It seems as though Mexican American, as well as African American females 

maintain a much higher self-image regardless of body composition, than that of White 

females (Gustafson, & Rhodes, 2006;  Ornelas, Perreira, & Ayala, 2007; Savage, 

DiNallo, & Symons-Downs, 2009). 
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Mexican American males and females, as well as African American females, cite 

work or care for younger siblings as a major barrier to physical activity participation. 

While the care for younger brothers and sisters can definitely be categorized as physical 

activity, the increased benefits of social participation; improved social skills, attachment 

to school, improved physical skills, etc. are absent (Richmond, Hayward, Gahagan, Field, 

& Heisler, 2006). 

SPORT AND PHYSICAL ACTIVITY    

Why is physical activity and sport participation important? 

Over the past thirty years, the rates of adolescent obesity rates and diabetes have 

skyrocketed. Numerous research studies have shown the direct correlation between the 

rise in these childhood diseases, and increasing sedentary lifestyle choices, for the same 

age group. In 2009, the Center of Disease Control and Prevention (CDC) Youth Risk 

Behavior Survey (YRBS) showed that, when comparing 9
th

 – 12
th

 grade students based 

on ethnicity, Blacks exceeded both Hispanics and Whites in soft drinks consumed, 

amount of television watched, and computer usage each day, as well as tying Hispanics in 

obesity rates (CDC, 2009). In this particular survey, gender differences were not 

recognized.  

In the CDC’s Healthy People 2010 report, based on data from the National Health 

and Nutrition Examination Survey (NHANES), the dramatic increase in obesity rates is 

clearly defined between both racial and gender groups. Between 1994 and 2008, obesity 

rates increased for all subgroups (Ogden, & Carroll 2010).  Between 1994 and 2008, 

obesity rates in males increased 70%, where female rates increased 73%. While increases 
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varied between groups, the most alarming increases can be seen in Mexican American 

males (90%), and non-Hispanic Black females (79%). Among adolescents, the negative 

effects of a sedentary lifestyle extend beyond obesity.  Sedentary lifestyles are associated 

with poor school performance, increased depression, increased smoking, and increased 

risk for cardiovascular disease (Baranowski et al., 1992; Brown, & Blanton, 2002; 

Dwyer, Sallis, Lazurus, & Dean, 2001; Eccles, Barber, Stone, & Hunt, 2003).   

Psychologically, adolescents are experiencing changes internally and externally as 

they begin the transition to adulthood. Trying to understand the changing relationships, 

appearances, and thought process makes it difficult for many to maintain a positive 

attitude, not only about themselves, but the environment in which they now find 

themselves. Participation in activities such as sport is a way in which adolescents can 

have fun with current friends, make new friends, and build a sense of self-esteem 

(Bowker, 2006; Davison, & Jago, 2009; Eccles et al., 2003). Conversely, the wrong 

choice of peers can lead to influences that are often detrimental to the adolescent’s 

behavioral and feelings of self-worth (Montemayor, 1982).      

In addition, the adolescent discovers a new power, previously unknown and 

experienced in childhood, which manifests itself in decision-making ability. Part of this 

transition moves the parent to a peripheral role in the adolescent’s life. The parent is no 

longer a permanent part of the child. More and more, then,  the adolescent is surrounded 

by individuals that increasingly become part of that adolescent’s “significant other” 

network, subsequently influencing the choices and likes or dislikes that the adolescent 

views as his own (Siegler, 1986). 
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Adolescents who are disconnected from social interactions, often choose peers 

who possess non-social characteristics and are often influenced to assume a similar non-

social personality that often leads to isolation, feelings of emptiness, lower self-esteem, 

and an overall sense of “disturbance in the self-image” (Simmons, Rosenberg, & 

Rosenberg, 1973). In contrast, adolescents who participate in sport and other forms of 

organized physical activity are more likely to associate themselves with pro-social 

relationships and usually experience positive results in the areas of relationships, 

academic achievement, and improved social skills (Eccles et al., 2003; Fraser-Thomas & 

Côté, 2009).  Thus, it is important to help non-active adolescents connect with pro-social 

peers in activities that foster relationships and mutual engagement.  

Adolescents that do not participate in sport and physical activity are less likely to 

establish and maintain an attachment to their schools. Research has shown that extra-

curricular activities (including sport) increase the sense of belonging, and being a part of 

the structure to which they associate such participation (Dwyer et al., 2001; Eccles et al., 

2003). Without this involvement and sense of membership, adolescents are more likely to 

withdrawal from attendance, experience feelings of disconnect and isolation, which 

results in feelings of lower self-esteem (e.g., Eccles et al., 2003). This lack of attachment 

can manifest itself in behavioral problems, psychological issues, and a reduced 

competency in social skills. Adolescents that feel detached from their primary social 

structure are more likely to miss school, experiment with tobacco, and display at-risk 

behaviors and depression (Baranowski et al., 1992; Eccles et al., 2003; Fredericks & 

Eccles, 2005).       
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Why are adolescents not participating in sport and physical activity? 

Numerous models and theories have been developed or utilized to address the 

withdrawal and non-participation phenomenon of adolescent sport and physical activity 

participation. Two theories surface that address both the physical and cognitive 

attractions, and barriers, that contribute to the phenomenon of adolescent withdrawal 

and/or non-participation in sport and physical activity programs; interaction and 

motivation theory. While often seen as inclusive of one another, the theories are very 

different in how they are utilized in school sport and physical activity participation 

studies.  Interaction theory studies the ways in which one’s environment affects the 

decisions they make. Examining Vygotsky’s Zone of Proximal Development (ZPD) 

model, readers can see how the changing the individual’s physical and psychosocial 

environment can impact the way the individual perceives their identity and role in 

society, including but not exclusive to decision-making. Interaction between individuals 

within an enjoyable social setting encourages sustained involvement, increased interest, 

and contributes to improved social skills and relationships (Coakley, 2007). Interaction 

among new significant others (i.e., teachers, peers) develops choices and decisions once 

greatly influenced by parents alone (McCarthy, Jones, & Clark-Carter, 2008). Instead of 

feeling pressured to play interscholastic sports by parents, adolescents may choose to 

participate in after-school programs where peers are involved and the program itself is 

more participant –freely (Coakley, 2007; McCarthy, et al., 2008). Playing in programs 

with current friends, along with the ability to meet and foster relationships of other peers, 
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offers enticing opportunities for many who may drop out of sport and physical activity 

participation altogether.   

Motivational theories examine the external and internal motivations utilized to 

attract and maintain membership/participation in a potential commitment situation. 

Bandura’s (1997) Self-Efficacy Theory suggests that programs that encourage 

participation regardless of skill level build confidence in the individual’s ability to 

accomplish and complete the task at hand. Self-efficacy theory is just one of many 

motivational-based theories and models (Eccles & Wigfield, 2002) that could eventually 

surface as to what and why students choose to participate in these alternative 

sport/physical activity programs. Interest, potential enjoyment, social opportunities, and 

goals and/or achievement are elements that have shown to be instrumental in various 

settings, The same could be expected in after-school sport and physical activity programs. 

Examples of motivational models include expectancy value model (Eccles & Wigfield, 

2002), self-determination theory (Reinboth, Duda, & Ntoumanis, 2004), achievement 

goal theory (Smith, Cummings, & Smoll, 2008), social exchange theory (Schmidt & 

Stein, 1991), relative age effect (Delorme, Chalabaev, & Raspaud, 2011) and flow theory 

(Csikszentmihalyi, 1975; Pink, 2009).  Most research conducted on adolescents’ 

withdrawal from sport has concentrated on the barriers that prevent children from 

participating or push them out of sport and physical activity participation.  These include 

lack of enjoyment, lack of motivation, increasing time and financial costs (Lindner et al., 

1994; Lindner & Johns, 1991; Smith et al., 2008).  While these add explanatory power, 

they often place blame on the individual and assume that something is “wrong” with an 
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adolescent who does not want to commit to full-fledged sport participation (cf. Fraser-

Thomas & Cote, 2006).  The focus of much work, then, is on the individual and 

individual choices rather than on the system and the way that available sport and physical 

activity programming (which is typically highly specialize and competitive) shapes and 

constrains individual choice and may work to unnecessarily push children and 

adolescents out of sport by virtue of the limitations on the programs available to them.  

This review offers an alternative to that perspective by arguing that withdrawal 

from sport can be based on a mismatch of adolescent needs and available programming.  

That is, I argue that adolescents will choose the activities they find most attractive, 

considering the cost required (e.g., time, money, friendships), versus the benefits received 

(e.g., fun, play, socialization, competition) (Eccles & Wigfield, 2002). By examining 

these natural developmental choices and processes, along with the perceived costs and 

benefits of participation, I can suggest alternative sport models that may increase 

adolescent sport and physical activity involvement not only in the adolescent years, but 

also throughout life (Curtis, McTeer, & White, 1999; Fraser-Thomas & Cote, 2006; 

Green, 2005).  

Examining current sport and physical activity offerings  

SCHOOL OPPORTUNITIES 

Given the limitations of competitive sport and PE opportunities, there has been a recent 

push for initiatives have utilize more of the time and resources available, not only in the 

schools and their PE departments, but accessing areas outside of PE within the schools, 

and utilizing resources and personnel outside the school structure (Robbins, Stommel, & 
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Hamel, 2008). These initiatives have been classified as Comprehensive School Physical 

Activity Programs (CSPAP), Whole-of-School, and School – Community Partnerships. 

In all three programs, there are certain essential elements that are common to each: 1) 

Sport and PA opportunities at lunch, 2) active schoolyards or playgrounds, 3) active 

transportation to school, 4) health education policy, and 5) before and after school sports 

and PA (CDC, 2011; IOM, 2013; Van Acker et al., 2011).  Additionally, each program 

promotes some form of PA during the daily curriculum schedule, school staff training 

and cooperation, developing partnerships with community organizations (e.g., YMCA, 

Parks and Recreation, BGCA), and nutritional education and consideration throughout 

the school in lunches and vending machines. The programs recommend PA opportunities 

during lunch, before and after school, or during classroom breaks. The developers also 

suggest outside opportunities to assess physical activity through active transport, walking 

school bus, intramurals, and cooperation of community facilities to afford additional 

opportunities for students.  

These programs, in their entirety, would provide physical activity opportunities 

throughout the entire day. Starting the day walking or riding a bike to school, children 

can expend up to 100 calories each day, and one study showed that 100% of students that 

walk/bike to and from school achieve their 60 minutes of MVPA each school day 

(Alexander, Thibault, & Frisby, 2005). Implementing these programs are not without 

their own barriers and concerns. First, according to a University of Michigan study, in 

2004 only 13% of students walked or rode their bikes to schools, compared to over 50% 

in 1969. Additionally, there are safety concerns in regards to heavy traffic streets and lack 
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of sidewalks on which to transport. Crime and the constant fear today of child 

disappearance, curbs the enthusiasm of some parents to encourage their child walking or 

biking to school. The recommendations to meet, and overcome, these barriers are put 

forth in the Safe Route to School publication that recommends volunteers who will 

organize and supervise “walking school buses.”  This will require parental supervision 

and participation with walking and biking groups to and from schools. School must also 

provide ample parking for bicycles in a well viewed area of the school. The needs extend 

from volunteer or paid supervising adults, to partnerships with the city to provide 

sidewalks, posted traffic signs warning of children in transport.  

The before, after, and during-school physical activity and sport opportunity 

offerings recommended by these programs could more than accommodate the 

recommended 60 minutes of MVPA. And while the direction and control in this instance 

is more centrally located by the local school district, it does mean that the implementation 

doesn’t face its share of barriers as any other organization or partnership. Comprehensive 

physical activity reform advocates for using these times, prior to the start of school, after 

school, and during school, to engage students in MVPA utilizing many resources already 

available at the local school level (i.e., facilities, equipment, personnel). These 

opportunities would afford students who do not participate in interscholastic sport, 

opportunities to get the daily MVPA they need through intramurals, free play, open gym, 

and access to track and black top areas. However, the schools face financial issues in 

many instances, as well as liability concerns and personnel accountability.  The struggle 

to encourage staff and faculty to volunteer for supervising these activities, adding to their 
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already extended workday, can be problematic at best. The programs have some merit to 

their ability to address student physical inactivity, but their documented success rate will 

be unknown until they are afforded the ability to be implemented on a broad scale  

Essential to its success, is the involvement of administrators and community 

leaders in developing a leadership group to examine opportunities, alternative funding 

sources, collaboration of school shareholders (e.g., community, parents, school 

faculty/staff, students), as well as establishing a plan for implementation and continuing 

evaluation of the program itself (Castell et al., 2013; CDC, 2011, McCollum, 2012; Van 

Acker et al., 2011).  

School Physical Activity Opportunities 

The frustration felt within the physical education community for its perceived 

complacent programs, lack of initiatives, and dismal results have been met with new 

teacher training, program design, and an evidence based argument that it is close to, if 

not, impossible to meet government recommendations for MVPA as long as their only 

option to meeting these standards are 45 minute PE classes. There have been advances in 

the education and training future PE teachers receive at the university level through 

programs such as PETE (Physical Education Teacher Education). PETE provides 

additional training in not only program design that takes into account the current time 

allotment in most schools, but teaching technique and pedagogy to ensure smooth and 

competent instruction in a timely manner, leaving more time each class for MVPA 

(Castelli et al., 2013; IOM, 2013).  However, physical education is still a primarily 

instructional program, which leaves little time for enjoyable physical activity 
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participation. Given the opportunity in many high schools beyond the 1 credit 

requirement as an elective, few students will choose this option over more enjoyable 

options. Physical education classes are essential for teaching motor, athletic, and strength 

skills, as well as physical and motivational development for lifelong physical wellness. 

Physical education can be an intricate part of overall physical activity participation, but as 

a “stand alone” program for older students, it seems to be lacking the attraction once 

experienced. Because of the compulsory attendance laws, physical education has a 

perfect opportunity to appeal to the “captured” audience that is the public school system. 

Yet, once in high school, students are given many options from which they can choose to 

avoid PE participation. Therefore PE must reform itself to become an attractive choice 

for students beyond the 1 credit PE required for most states. Quality program design and 

instruction, such as the educator curriculum being taught in many PETE college 

programs, could be part of the answer. However, schools and their administrators must 

“buy in” to this reform, and be supportive in funding, facilities, and cooperation between 

physical education and the rest of the school faculty and staff, for quality PE program 

reform to succeed.   

Summary 

An extensive literature review of youth sport program development revealed 

numerous factors that are related to program success regardless of whether the program 

was community or school-based. These factors: supportive administrators, quality 

coaches, adequate resources, enjoyment, and parental support have all shown direct 

relationship to sport program success and sustainability.  
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Quality coaching/facilitating remains a constant throughout youth sport literature 

(e.g., Casper, Bocarro, Kanters, & Floyd, 2011; Green, 2005; Hill & Green, 2008). 

Quality youth sport/PA facilitators ensure their programs promote an environment of 

inclusion and opportunity. These facilitators, in a sense, could become a “significant 

other” in the older adolescent’s social environment, often influencing the student’s 

decisions and actions. As such, quality facilitators may need to focus more on the 

psychological and psychosocial growth of the participants, than their athletic prowess and 

potential. The vast amount of research on extracurricular school-related sport/PA 

programs has been done on elementary and middle school students, where parental 

influence is still great. However, at the high school level, newly acquired “significant 

others” such as peers and teachers, may now assume that role (McDavid, Cox, & 

Amarose, 2012; Ornelas, Perreira, & Ayala, 2007).  The manifestation and impact of that 

role, however, has yet to be explored.  

Numerous studies have shown that to attract and retain adolescents in sport and 

physical activity participation the activity itself must be relevant and enjoyable to the 

adolescent  (Dixon, & Green, 2011; Dixon & Pace, 2007; Weaver, Beets, Webster, 

Beighle, & Huberty, 2012). If the activity does not meet the internal and external 

motivational triggers known to be important to adolescents (e.g., enjoyment, peer 

involvement, skill improvement), there is high probability that their participation will be 

short lived (Casper at al., 2011; Marcus, & Forsyth, 2003; McKenzie, 2001).  What is 

enjoyable to children, however, may not be enjoyable to teenagers.  Thus, the factors of 
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the high school after school programs that make the enjoyable need to be more clearly 

understood.      

In many cases, the literature seems to imply that there must be sufficient resources 

of time and money to play sport and develop sport and physical activity programs. What 

would be considered sufficient time and money however, may look different depending 

on the context in which the program is being implemented, and/or operational needs.  The 

factor of resources needs more investigation in the high school after-school setting.   

Finally, parent involvement, according to many schools and facilitators, is 

essential for entry, and continued participation in after-school programs (McDavid et al. 

2012, Ornelas et al., 2007). Once again, the difference in the research that focuses on 

middle school students, and those students at the high school level, is that the parental 

involvement and influence has most likely shifted. From what was a highly active 

parental involvement needed at the middle school level to facilitate permission, 

attendance, fees, encouragement, and moral support for middle school student 

participation, has probably dramatically changed at the high school level. Thus, 

understanding the role of parents in a high school after school program is clearly needed. 

. 

PURPOSE OF THE STUDY 

There is great potential for increasing sport and physical activity participation of 

adolescents in the after-school environment.  A common term used that addresses these 

programs, yet doesn’t limit them by specific classification, is leisure time physical 

activity (LTPA). This study will utilize this more inclusive term to identify a broad range 
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of programs offered in public schools, including intramurals, clubs, and physical-fitness 

classes.  

 A preliminary study using an open-ended survey method to evaluate current 

leisure time physical activity program availability was performed in Texas public 

secondary schools. Using public-accessible email addresses, 300 questionnaires were sent 

to Texas public school administrators and coaches, with 62 responses received. Out of 

those 62, only 6 schools reported that they currently do offer any form of leisure time 

physical activity programs. The primary reasons given for not offering LTPA were: lack 

of financial resources (n=35), lack of facilities (n=24), lack of interested and available 

coaches/personnel (n=21), and lack of student interest (n=19). Interestingly, although 

respondents indicated a lack of interest for LTPA within their schools or districts, 43 of 

the respondents stated they had never even tried to implement a LTPA program into their 

respective schools. 

Although the rate of participation in LTPA programs was small for the schools 

surveyed, the positive attitude towards LTPA was overwhelming amongst both 

administrators and coaches. In response to some of the open ended questions such as, 

“What do you perceive as benefits to offering LTPA?” we received comments such as 

“Getting more kids involved in physical fitness,” and “A moving activity for students that 

are not involved in athletics and a way for the school to stay connected with students.” 

And while finances and funding are a legitimate concern however amongst many 

school districts during this time of economic uncertainty, it is during such a time that 

leisure time physical activity can show their true worth. While interscholastic sports are 
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being cut, or participation fees are being added to maintain or rescue many school sport 

programs, leisure time physical activity programs can offer many of the participation 

benefits without the social downsides and expense associated with interscholastic sports. 

Therefore, more children are given the opportunity for sport and physical activity 

participation without the school’s, or student’s financial constraints  Sport and physical 

activity programs that are inclusive and low in commitment (e.g., deliberate practice, 

time, cost) have been shown to be an attractive alternative for many who do not 

participate in interscholastic sport or an active PE program. These programs have shown 

promise in reducing obesity in adolescents. The gaps in the literature to date fail to 

thoroughly examine why after-school programs, though widely encouraged, have failed 

to “catch on” in an initial and sustainable sense throughout the United States public 

school systems.  By examining the essential components to successful and sustainable 

after-school physical activity programs among existing programs, this study will be able 

answer the research question driving this study, “What are the characteristics of after-

school physical activity programs currently offered in public schools, and what are the 

essential components that make these programs successful and sustainable?” This study 

will enable myself and others to make best practices recommendations such that similar 

programs can be created and implemented across more schools, thereby increasing 

physical activity among adolescents across the United States.  
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Chapter 3: Methods 

OBJECTIVES, RESEARCH DESIGN, AND DEFINITIONS 

The objective of this study is to examine the characteristics of after-school 

physical activity programs currently offered in public schools and the essential 

components that make these programs successful and sustainable.  To accomplish this, 

the study will use a qualitative descriptive design aimed at garnering an in-depth 

understanding of the experiences and perceptions of participants, and program 

administrators in public schools who currently offer successful examples of such 

programs. . 

PARTICIPANTS 

Participants were selected from 7 different Texas high schools that represent 

different demographics (e.g., ethnicity/race composition, SES, and age), geographic 

location (e.g., south central, and north), and finally surrounding neighborhood 

environment (e.g., urban, suburban, and rural). However, after canvassing 103 school 

districts through public accessible email addresses, phone numbers, and LinkedIn 

connections and groups, it was found that only 11 schools offered such programs. Of 

those 11 schools, 4 refused to participate in the study. The schools that were selected are 

all high schools identified by the researcher and the researcher’s networks.   

Administrators – From each school/district a total of 1-2 administrators were 

given the ProjectLean questionnaire, for a  total of 7 administrator participants. 

Administrator participants are defined as those individuals with decision making 
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responsibilities either at the district or selected school level (e.g., superintendent, 

principal, school board member, athletic director). 

Facilitators – From each school/district a total of 1-2 facilitators were interviewed 

for a total of 11 facilitator participants.  Facilitators are defined as those individuals 

responsible for the development, design, implementation and/or daily activities of the 

after-school sport/physical activity program. They may consist of paid school employees, 

approved volunteers, or private contractor employees. 

Students – Student participants are defined as those students from the selected 

high school that actually participate in the after-school program. It was expected that 

there would be at least 5-10 participants at each selected high school sport/PA after-

school program. However, the lack of required parental permission forms returned 

reduced that initial expectation. Since focus groups were utilized for student participants, 

the final participation numbers for the focus groups were 16,--2 groups of 5 and 1 group 

of 6. The number of observed participants during program activities was much larger.   

PROCEDURES 

Research approval was sought and received from the school districts’ 

superintendents as well as the respective school principals. The IRB request was 

submitted by the researcher, requesting approval. School administrators at both the 

district and school level were given Site Permission forms to complete, and participating 

coaches and teachers were asked to sign Consent to Participate forms. All participants 

were briefed on the confidentiality practices of the study, and reminded that they can 
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withdraw from the study at any time. The participants were also provided with the phone 

number and email of the investigators in case of questions later on. 

The California ProjectLean Physical Activity and Physical Education in 

California Schools Questionnaire was initially used to solicit opinions from local school 

administrators as to their perception of the local school sport and physical activity 

environment of their respective school districts.  All administrators were given an edited 

version of the 27 question ProjectLean Physical Activity and Physical Education 

Questionnaire to complete. The editing consisted of changing the California references to 

Texas. Prior to the disbursement of questionnaires, a copy of the district and school’s 

written Physical Education/Physical Activity policy was acquired from the district office 

and respective school administrator, if one was available. The investigator was readily 

available to answer questions that might have arisen during the questionnaire completion.  

Teachers, coaches, and other facilitators of after-school programs, were 

interviewed using previously designed questions, and some initiated from the 

ProjectLean questionnaire provided by administrators. These interviews were semi-

structured and were done in two sessions, both pre and post observation of program 

activities, when possible.  

Finally, student participants were audiotaped during group focus groups at the 

conclusion of the observation of their activity time. After making initial contact and 

receiving permission from the 3 chosen school district administrators, the timeline of this 

study proceeded as follows; 

Week 1: Send out questionnaires to school administrators 
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Week 2: Followed-up with school administrators and finalize questionnaire collection 

Week 3: Scheduled initial interviews with facilitators 

Weeks 4-6: Conducted interviews at all schools 

Weeks 7: Transcription and reflection completed 

Weeks 8-9: Observe after-school sport and physical activity programs and audio  tape 

focus group  

Week 10: Transcription and reflection completed 

Week 11-12: Conducted post observation interviews 

Week 13: Transcription and reflection completed 

INSTRUMENTATION 

There were three different instruments utilized in this study. ProjectLean 

Questionnaire for Physical Activity and Physical Education was utilized to measure the 

knowledge and current satisfaction on district physical activity programs by school 

administrators.  Teachers, coaches, and other facilitators were interviewed using a semi-

structured protocol. All interviews were audio recorded and transcribed verbatim. Finally, 

volunteer student participants participated in an audio-recorded focus group with fellow 

participants, as well as being observed during actual after-school participation 

concentrating on both social and physical activity interactions and experiences. 
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Administrators. 

Prior to the start of observations and interviews with the facilitators and 

participants, administrators completed an edited version of the California ProjectLean 

Physical Activity and Physical Education Questionnaire (Attachment I), making it 

relevant to Texas, if just in name alone. The questionnaire itself were 27 questions, 1/3 of 

which are basic background questions such as, 

“How many grades are served by your district?” 

“What is the current enrollment of your district?” 

“What is your position?” 

“What percentage of your students are on free or reduced lunches?” 

Additionally, questions concerning the district’s physical activity/physical education 

policy are included. 

“Who has the major responsibility for physical activity policy at your district?” 

“Please rate how much of a positive impact do you think the following physical activity 

programs have on; academic achievement, fitness levels, violence prevention, etc.”  

This procedure was used to assess the overall attitude toward the physical 

activity/education policy and condition of the current program within the district by that 

district’s decision makers. The responses of these administrators were also used to design 

some interview questions and talking points to be used when facilitators are interviewed 

later in the study. 
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Facilitators (Teachers, Coaches, Qualified Others)  

Facilitators were interviewed prior to observation of the students participating in 

the program. The interview was audio recorded and transcribed verbatim. The most 

important of these questions were structured as … 

“What are some of the things that you feel make your program successful?” 

“What makes your program different?”  

Since programs can qualify as sport or physical activity programs, the necessary 

questions proposed by the investigator had to be somewhat different. Additionally, 

responses received from the administrators’ questionnaires provided for some designed, 

as well as impromptu, questions during the interview. 

“Do you believe your input is listened to and respected?” This question would be a 

comparison to the answer the administrator had given as to who is most responsible for 

the programs operation/success. “If you could change anything, what would it be?” The 

question would be driven by the response given concerning the administrators views of 

the program’s current viability. Protocol for facilitator interviews is displayed in 

Appendix B. 

Student Participants 

I observed an after-school program event at each participating school, where it 

was possible, resulting in observations of 4 of 7 sites. This provided consistency in 

evaluating social settings, activities, and interaction between students and other students, 

and program facilitators. After the observation, participants participated in focus groups 

that were audio-taped. Questioning was directed toward their enjoyment, what they might 
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change if given the opportunity, and whether they plan to continue to participate. 

Questions that were used during the focus groups are as follows (see appendix A). 

 How did you become involved in this program? 

 How long have you been participating? 

 What has your participation experience been like? 

 Why do you play? 

o Probe: What do you mean by fun?  What is fun? 

 What do you enjoy about the program? 

 How does this experience compare to other sports/physical activity 

programs you have been involved in? 

o Probe: What makes it different?  Is it better/worse? 

 How do others respond to your participation in this program? 

 Fill in the blank of this statement, without this physical activity program I 

would have never _____________? 

 What makes you want to continue participating? 

 What makes you consider quitting? 

 If I were to give you a magic wand and tell you, you could do anything 

different with this program, what would you do? 

 

ANALYSIS 

In this study, a descriptive qualitative approach was employed to give meaning to 

these data. Specifically, this data analysis uses a series of steps to interpret the 
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questionnaire, interview, observations, and artifacts into narrative profiles of each school 

offering after school, “no cut” physical activity programs. Data were examined by school, 

then by the informants within a given school. Initially, I read through all the transcription 

data to refamiliarize myself with what was actually said.  Then, I grouped the data by 

school and examined them to note trends or highlights of each program.  I examined all 

data sources at each program in-depth to uncover the “people, places, and events in the 

setting” (Creswell, 2014, p. 199).  This process resulted in the school data profiles 

presented in Part I of the results section.  

Then to begin exploring the elements of the programs that were linked to success, 

I first re-examined the data within and across programs, using matrices of each school 

and associated themes that surfaced.  This process helped illuminate specific elements 

that stood out in each program.  For example, the creative use of facilities was apparent in 

all sites, but particularly in the charter schools which did not operate in a traditional 

school setting with gyms and fields.  Finally, I grouped the data by participant group—

administrator, facilitator, student—to examine possible trends or themes that emerged by 

group.  For example, the need for involved administrators was salient to the facilitators, 

but not to the students. 

After examining the data by school and by participant group, I proceeded to 

narrow the data (Guest, MacQueen, & Namey, 2012) and aggregate it into a smaller 

number of themes.  Using previous literature as a guide, the data were selectively coded 

with attention to factors that had been previously identified as important to success in 

youth sport settings.  These factors included administrator support, the quality of coaches 
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or facilitators, parental support, and sufficient resources.  In examining the data for these 

themes, I also relied on my observations and field notes to focus on schools or people that 

mentioned or demonstrated these factors during my field visits. 

The data were then clustered into sentences and paragraphs that were similar in 

meaning (Creswell, 2014).  The data were presented in clusters to a second researcher 

(advisor) and discussed as to the central words and meanings that had emerged.  Labels 

for the themes were discussed and agreement reached as to the most descriptive and 

accurate terms (Guest et al., 2012).   The final five themes were supportive 

administrators, impact of quality facilitators, inclusive and enjoyable programs, practical 

and flexible logistics, and parental and community involvement..  Finally, the data were 

re-examined within theme to discover sub-themes or categories that might further explain 

them. 

The final themes were then ordered according to what seemed most salient both 

within and across programs and data sources.  The results from this thematic analysis are 

presented in Part II of the Results section. 
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Chapter 4: Results 

This chapter first discusses the challenges I faced in not only finding schools that 

actually offer after-school programs, but also persuading those few schools and their 

program’s personnel to participate in the study. The remaining results reporting will be 

divided into two (2) parts. Part I provides a comprehensive description of each type of 

after-school program examined. Although the study involved seven (7) separate Texas 

high schools, the schools’ after-school programs fall into three (3) distinctively unique 

and successful program designs. A comprehensive profile will be provided for each of 

these programs, utilizing the data collected, as well as what I witness while on-site at the 

locations. Part II will discuss what essential components were discovered that make these 

programs successful and sustainable in spite of the challenges and barriers they face on 

many fronts. 

CHALLENGES OF DATA COLLECTION  

The data collection was hampered by the fact that very few high schools in Texas 

offer after-school programs that are inclusive for all students, regardless of talent or skill 

level, and afford the opportunity to play. As mentioned before, 103 schools were 

canvassed out of which only 11 offered afterschool programs and of those 11 only 7 

agreed to participate in the study. Another large district in the State gave approval at the 

district level for school participation, however the 4 schools targeted, refused to 

participate.  

RESULTS: OVERVIEW 
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The results from the study are presented in two parts.  First, Part I contains a complete 

description of each program including the data sources, school profiles, and 

programmatic elements.  An overview of these programs is contained in Appendix D. 

Part II of the results contains a description of the programmatic factors that appear to be 

associated with program success and sustainability.   

PART I: COMPREHENSIVE PROGRAM DESCRIPTIONS 

Charter School Overview 

The charter schools studied are part of a consortium under one director but with three 

separate locations with three separate campus administrators. According to their website, 

this consortium is the first open-enrollment charter in the state of Texas.  Currently the 

school services grades k-9. The vast majority of the district’s teachers are first-year 

teachers (81.3%) compared to the state’s average of 7%. Because the consortium operates 

in three different locations, its Board of Education is appointed, which is different from 

public schools where their school boards are elected and therefore more representative of, 

and accountable to, the communities they represent. The consortium’s Board may or may 

not be as representative of the schools’ population, as normal public school boards may 

be. While this may be viewed as a negative component of charter school structure, it does 

enable the selection of people to serve from all aspects of society, who are also passionate 

about education. Many school board elections are largely ignored by voters, and/or 

important only to those with an agenda for school or personnel change, or both. 
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Two of the three schools in the consortium are operating out of churches at the 

present time, with the third school operating out of a recently purchased commercial 

retail building. While the two church locations provide for outdoor sport and physical 

activity participation, the third does not. The after-school programs at these schools seem 

to be designed to eventually become interscholastic sport teams, instead of remaining an 

all-inclusive after-school program.  According to administrators, the three schools have a 

combined student population of 1,200 students in grades k-9, 70% of whom are eligible 

for the free or reduced lunch program.  

In addition to being housed in buildings the schools do not own, the schools 

provide no transportation for their students.  This presents problems on many fronts. 

Since these are charter schools, they attract students from various districts around the 

area. Being such, students are usually not within walking or bike-riding distance of the 

school.  As one facilitator stated: 

Parents complain about not having transportation for the teams, therefore they 

have to drive 30-40 minutes per game or match, so there are times we don’t have 

enough kids at game time which is frustrating for coaches, parents, and players. 

Also, we have no home facilities, so we must pay to use other facilities (C1F1).  

Parents must drop-off and pick-up their children at the beginning and end of each school 

day. If their children participate in the after-school program parents must drive their kids 

to the away games and in some instances, the players do not arrive, resulting in forfeits 

and denying other teammates the opportunity to play.  
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The programs share the general characteristics described above.  A 

comprehensive description of each campus, their facilities, and program participants, is 

provided below.  

Charter School 1 (C1) Data Profile 

Data Sources and Personnel: The data collected on C1 and its after-school sport/PA 

program includes  an administrator questionnaire, 2 audio-recorded facilitator interviews, 

general observations of the facilities and programs and memoing, and review of their 

Texas Education Agency (TEA) required Texas Academic Performance Report.   

School Profile: C1 is a Texas charter school that serves grades k – 9, and has a student 

enrollment of 228. The school’s racial/ethnic population profile is 36.6% African 

American, 27.5% Hispanic, 18.3% White, and 15.7% Asian. The campus has students, 

40.5% of whom are considered economically disadvantaged, according to their 2013 

TEA school report. Of the teachers currently employed at the campus, 92% are first-year 

teachers with no previous experience, compared to a state average of 7%. C1 facilities are 

located in a large former commercial furniture store, under a lease-purchase agreement. 

The location is conveniently located off a major highway in a northeast Texas area 

suburb, making transportation to and from the school relatively easy, but not appropriate 

for walking or riding bikes because of the amount of traffic.  It is situated in a middle to 

upper SES environment. 
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Program Profiles:  

Structure – The structure of the after-school program is in transition as the school has 

recently added high school to the campus. While they are attempting to eventually 

participate in in the Texas Charter School Academic & Athletic League (TCSAAL), they 

currently do not have enough appropriately-aged students (i.e., grades 9-12) to 

participate. The League has allowed the school to participate using 7
th

 and 8
th

 grade 

students to their varsity teams in non-contact sports. The school has a no-cut policy and 

utilizes an unlimited roster.  

Sports – The program currently offers: basketball (boys), flag football (coed), volleyball 

(girls), soccer (coed), track (coed). They expect to start basketball (girls) and softball 

(coed) next year. 

Time and Place – The facility as stated resides in a commercial part of town, therefore it 

provides no outside areas appropriate for sport and physical activity participation. Inside 

the school, there is a large open space used for practice and general physical activity, but 

the 12 foot ceiling makes such sports as basketball and volleyball difficult to impossible. 

All practices are held at the school facility, which is a remodeled commercial furniture 

store. Any soccer practice and outdoor activities are usually done on a small grass area, 

or on asphalt. There are no home games, and if they are required to host a game, they 

must rent out facilities from another school, YMCA, etc. Practices are 3 days a week, 

from 3:00 – 5:00 pm.  
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Facilitators –The school employs three of their full-time teacher/coaches to work as 

facilitators for the after-school program.  All of these coaches teach various middle and 

high school academic classes, as well as share in the responsibility of coaching the 

school’s sports teams. They receive no coaching stipend, but instead are paid $25 per 

game attended, and a mileage allowance for away games. All schools in the consortium 

have the same policy for their facilitators.  

Of the two facilitators interviewed, C1F1 came across as very frustrated, focusing 

on the challenges that the facilitators deal with on a regular basis. When asked about the 

advantages of the program, it was surprising to hear, “We do not cut, we carry everyone 

whether we like it or not (C1F1).” This same facilitator, when asked “Who do you think 

the program serves?” responded:  

I think it serves everyone equally, honestly. Um, do I necessarily agree with that 

personally, no because I only want to deal with committed individuals. Yeah, with 

this program I am forced to deal with students and parents that are not necessarily 

committed and may only bring their kids to 2 of the 8 games, which leaves us in a 

bind. The kids might not get to play because they have missed practices or games, 

and the parents get frustrated (C1F1).  

The other facilitator seemed very enthusiastic in every response given. Responding when 

asked, “How do you feel the program is going?” the facilitator stated:  

I think it’s going great! You have great coaches who understand how to run a 

successful program. Kids who may be unable to make the team at a big ISD 
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[independent school district] are able to make the team and get exposed to 

athletics more (C1F2).  

Although frustration was noticed from one facilitator’s responses and demeanor, both 

facilitators indicated they were excited for where the program, as well as the school, may 

go in the future. 

Charter School 2 (C2) Data Profile 

Data Sources and Personnel: The data collected on C2 and its after-school sport/PA 

program consisted of  2 administrator questionnaires, 2 audio-recorded facilitator 

interviews, 2 five-member audio recorded student focus groups, general observations and 

memoing of the facilities and program, as well as Texas Education Agency (TEA) 

required Texas Academic Performance Report. I made three visits to this campus. On the 

first visit I interviewed the two facilitators of all sports at the campus. On visits two and 

three, I observed after-school program participation, and hosted 2 separate focus groups, 

with 5 independent participants (10 total).  

   

School Profile: This school is located in a church that has been rented for classes during 

the week. The church is large enough, and designed sufficiently, to act more like a 

traditional school than C1. Once again, the location is close to a major highway which 

facilitates convenient transportation but seemingly inappropriate for walking or riding 

bikes to school. The location is in a lower SES environment, and some of the students do 
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live close enough to walk or ride bikes, regardless of the high traffic volume. The student 

population is 25.4% African American, 45.2% Hispanic, 23% White. According to the 

Texas Education Agency (TEA), 56.9% of the students are economically disadvantaged. 

Of the currently employed teachers, 71% are first-year teachers. 

Program Profiles:  

Structure – This is the location where the district’s athletic director is located. After 

contacting the consortium’s CEO, I was put in contact with the Athletic Director. This 

individual was extremely helpful in facilitating the contacts and appointments with other 

schools in the consortium. The structure of C2 is very similar to C1, with the exception of 

facility availability which C2 has. Nearly every sport available at one program, is 

currently in operation, or will be implemented in the near future at the other location. The 

only exception is tennis, which will start in C2 because one of the facilitators is a 

certified tennis instructor and has gotten the United States Tennis Association (UTSA) to 

donate ten tennis rackets and tennis balls.  

Sports – The program currently offers: basketball (boys), basketball (girls), flag football 

(coed), volleyball (girls), soccer (coed), track (coed). They expect to start tennis in the 

near future. 

Time and Place – The church/school provides a large grass-covered area that allows for 

practice of sports such as soccer, flag football, track and volleyball. There is also a 

gymnasium that affords access during normal school hours for basketball, but is 

unavailable after school (after school, the church, which facilitates a daycare for their 
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parishioners, uses the gym as a play area for the daycare until the parents arrive to pick 

up their children). Games, as with all the charter schools are held elsewhere and those 

facilities must be rented for use. Practice is held 3 days a week from 3:00 – 5:00 p.m. 

Games are once a week and may happen on weekdays or the weekend. All facilities are 

unavailable on weekends.  

Facilitators –The school employs three of their full-time teacher/coaches to work as 

facilitators for the after-school program. Each of these coaches teach various middle and 

high school academic classes, as well as share in the responsibility of coaching the 

school’s sports teams. The facilitators at this campus were exuberant in describing their 

program. I left after the first day of data collection just as excited as the facilitators were. 

You could literally feel their passion in the tone of the discussion. When asked “What do 

you feel the advantages to the program are?” 

I just see that it’s very useful and helpful keeping the guys (boys and girls) busy 

and keeping them from doing other things that they might get into trouble for. 

That’s why I didn’t mind, it’s not all about the money to me. It’s about me 

wanting to do it, so I stepped up and did it. I like those guys and see them focus 

on something other than the negative stuff. It takes their mind off things, like if 

they are stressed at home, it will help (C2F1). 

The kids, their behavior is not the best, but since they want to be a part of the 

team, you can manage those behaviors and say to them that they are now leaders 

first. And I use those kids for an example for discipline, I can find leaders in the 
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after-school program, it’s just not through sport. Like it’s more than that, it’s 

participation and respect (C2F2).   

On visits 2 and 3, I arrived to observe a flag football practice sessions of 10-14 

students in the area behind the church. Gender participation was entirely male, with only 

1 female. The practice area was longer than a football field, but much narrower. Most of 

the area was covered in grass; however, the location where most of the practice was 

taking place was now worn to mostly dirt. One of the facilitators had the participants 

going through typical football agility and passing drills. The participants interacted very 

well, and there was plenty of socializing during the practice. Each drill lasted 

approximately 10 – 15 minutes, before the group would come together and get instruction 

for the next drill to take place. 

As I observed the practices, I also noticed a small group of female students sitting 

by as the participants practiced. When I inquired later as to why these individuals were 

not participating, the facilitator informed me that those individuals were siblings of the 

players, and they had to wait each day to be picked up along with their sibling who was 

participating in practice.  

 

Charter School 3 (C3) Data Profile  

Data Sources and Personnel: The data collected on C3 and its after-school sport/PA 

program consists of an administrator questionnaire, conversation with the district’s 
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athletic director, as well as a review of Texas Education Agency (TEA) required Texas 

Academic Performance Report. According to the district’s athletic director, the program 

at C3 is identical to C2 concerning facilities and sports, however student turnout is much 

less.  

School Profile: This school is located in a church that has been rented for classes during 

the week. The church is large enough, and designed sufficiently, to act more like a 

traditional school than C1. Once again, the location is close to a major highway which 

facilitates convenient transportation but seemingly inappropriate for walking or riding 

bikes to school. The student population is 33.6% African American, 59.9% Hispanic, 

4.3% White. According to the Texas Education Agency (TEA), 60.8% of the students are 

economically disadvantaged. Of the currently employed teachers, 85.6% are first-year 

teachers. 

Program Profiles:  

Structure – C3 is the third campus in the charter consortium. It also uses a rental 

agreement with a local church. . After a concerted effort on the part of myself, the 

district’s Athletic Director, and the consortium’s CEO, the administrator at the third 

campus refused any cooperation beyond a brief response to the administrator’s 

questionnaire. The following information was attained through conversations with the 

district’s athletic director.  

 Sports – The program currently offers: basketball (boys), basketball (girls), flag football 

(coed), volleyball (girls), soccer (coed), track (coed).  
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Time and Place – The church/school provides a large grass-covered area that allows for 

practice of sports such as soccer, flag football, track and volleyball. There is also a 

gymnasium that affords access during normal school hours for basketball, but is 

unavailable after school. After school, the church, which facilitates a daycare for their 

parishioners, uses the gym as a play area for the daycare until the parents arrive to pick 

up their kids.  Practice is held three days each week during seasons, from 3:00 – 5:00 

p.m. Games cannot be accommodated at the facility and the school must be rent other 

accommodations for home games. 

Charter School Summary: The charter schools all operate similarly with the distinction 

being the few program one might offer, that another campus doesn’t have enough active 

participants. The program is structured similar to interscholastic sport without the rigidity 

of organizations such as UIL. Sports are pre-selected by campus and district athletic 

personnel. It should also be noted that, the district’s percentage of first-year teachers is 

extremely high 81.3% compared to a state average of 7%. 

ACE (Afterschool Center for Education) Programs (ACE) Overview 

The three programs studied, although housed in public high schools, are federal 

grant afterschool programs funded through the 21
st
 Century Community Learning Centers 

Federal Afterschool Initiative. The facilitators are all paid as full-time employees by the 

Initiative’s grant. The grants for this program are for three or five years. All of the studied 

programs are on their third year of funding. At this time, an after-school sport and 
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physical activity program will not exist if the grant is not renewed.  The facilitator 

described the situation in this manner:  

Money, that’s why we try to sustain by reaching out to the community members 

to try and fund the program after the grant expires, because it’s a five-year grant. 

Without it, the program will go away unless we get the grant again, or the 

community members and agencies provide the resources necessary to continue the 

program. (A2F1) 

Because it is part of the 21
st
 Century grant initiative, the programs must adhere to 

certain criteria set-forth in the grant mandate. According to one of the facilitators, four 

components must be met when designing the afterschool program: academic, family 

involvement, college preparation, and social enrichment. As far as the parental/family 

involvement, one facilitator stated, “When I request parents attend a meeting or 

conference, it is very hard to get them to attend. However, if they are coming to see their 

child compete or perform, they always attend” (A3F1). Thus, the sport programs have 

been instrumental in meeting the program requirements for family involvement.   

At all three campuses, the social enrichment component is fulfilled by physical 

activity and sport participation which is entirely student-driven. This physical activity and 

sport participation is the primary reason many attend. “After being in school all day, 

these kids need to be active and play” (A2F1).  

Two of the schools are large 6A high schools where enrollment for grades 9 – 12 

exceeds 2,100 students. The third school studied in this district is an alternative education 
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program, whose enrollment is comprised of students removed from the district’s other 

three high schools due to disciplinary and behavioral problems. A major factor seen by 

all facilitators in participation is the lack of transportation. If students remain after school 

for the program, they must provide their own transportation home. This presents 

problems for potential participants as many depend on school transportation (buses) to 

and from school.  

ACE 1 (A1) Data Profile 

Data Sources and Personnel: The data collected on A1 and its after-school sport/PA 

program are comprised of an administrator questionnaire, audio-recorded facilitator 

interviews, general observations of the facilities and corresponding memoing, program 

observation, as well as Texas Education Agency (TEA) required Texas Academic 

Performance Report.   

School Profile: A1 is an alternative education program. The building itself is connected 

to the district’s training facility, district police department, and the district’s Central 

Office. The facilities are fairly new, located in a middle SES environment (see Appendix 

D . There is only one primary facilitator who acts as teacher/coach. One of the difficulties 

at the alternative education location is that the enrollment fluctuates depending on the 

number of students being sent from the other high schools. Students, depending on their 

offense(s), are assigned to the alternative campus for periods ranging from a 6 weeks to 

an entire semester. When asked what percentage of the assigned students at the 

alternative education campus participate in the ACE program, the facilitator replied,  
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Usually it’s about 10%. I mean we get new students every single day, so right 

now there are, I think there are 80-90 students here right now, and we had 7 come 

yesterday. In the Spring, we get up to 300 students at this campus, and probably 

have 30-40 kids that come each day. (A1F1) 

The program, while logistically is difficult at this location, has a very motivated 

facilitator that is extremely proactive in their resource gathering and community 

networking. According to the facilitator, the district had little hope that such a program 

would work within an alternative education setting, and this facilitator is out to prove just 

how wrong they were.  

Program Profiles: 

Structure - Designing programs that accommodate a changing population requires 

flexibility and adaptation, and for this the program depends on outside agencies to help 

with program construction. “We use a lot of community partners that have grants of their 

own and they have criteria the must adhere to and meet their numbers, so they come in 

and do it for free” (A1F1). Get – fit is a physical activity that draws a lot of interest 

according to the facilitator. They bring in a vendor that is a personal trainer and help 

students learn what body parts they are working with each exercise. Two or three times a 

semester, the group will go to the YMCA for a rope team building session which requires 

physical fitness development and team work. Opportunities to utilize the gym are best 

used when doing 3-on-3 basketball games, volleyball, and dodgeball. All sport games and 

PA activities are coed and competitive only within the program itself.    Supervised free 
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play is primarily the goal of the program, and used as a reward for academic and behavior 

performance. During the sport activity, known in ACE programs as a social enrichment 

component, all students must be active 

Sports - The program offers both individual and team sports as well as physical activity 

opportunities in their after-school program.  The sports are offered on an interest-based 

schedule. The only scheduled physical activity is basketball skills.  The facilitator 

commented that “if it wasn’t for the basketball skills program we offer, most would leave 

the program” (A1F1). The program also offers volleyball, flag football, dodgeball, and 

fit-camp which is a fitness program with a certified personal trainer as the instructor. 

Since the program is mandated to offer a social enrichment component, sport and 

physical activity usually satisfies that requirement. Most of the sports that A1 offers 

require very little equipment, 

Because of the fluctuation in numbers of students, and therefore potential 

participants, the program is always trying to adjust to the needs and wants of the current 

participants..  

Time and Place – The program takes place between 3:00 – 6:00 p.m. each school day at 

its current location. There is a gymnasium, but no outside facilities available. There is no 

competition outside of the program.  

Facilitator – There is only one facilitator, whose entire full-time job is to facilitate the 

program. The program operates with funding from the 21
st
 Century grant, which enables 

the facilitator to access outside resources and vendors. These resources may offer either 
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academic or athletic instruction. This facilitator utilizes a lot of non-profit organizations 

that are also mandated by their grants, to assist programs such as the ACE program. 

ACE 2 (A2) School and Program Profile 

Data Sources and Personnel: The data collected on A2 and its after-school sport/PA 

program consists of an audio-recorded facilitator interview, general observations of the 

facilities and memoing, program observation, as well as Texas Education Agency (TEA) 

required Texas Academic Performance Report.   

School Profile: A2 is located in a large 6A school, whose student population is 89.5% 

Hispanic, 7.4% White, 2.2% African American. The location of the school is in a low 

SES environment, 80.8% economically disadvantaged. I am extremely familiar with this 

current location, as it was this high school where I spent grades 9-12, nearly 40 years ago. 

Today the school’s population is somewhat larger, 2,875. The school’s facilities are 

massive. As the facilitator at A1 commented when I informed her that I attended A2 for 

high school, “It’s huge. I went there one day and got lost in there. So you can imagine for 

a 14 year old, what they feel like (A1F1).”  

Program Profiles: 

Structure - The sports are offered as a supervisory free play activity. No games are 

conducted with outside teams or schools. As students sign up for the ACE program, 

facilitators survey what types of activities they would like to participate in. While some 

sport/PA activities are listed, participants may also write-in suggestions as well. If there 
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is a consensus of more than just a few, the facilitator will try and implement the sport/PA 

into the semester’s schedule. If the program requires equipment that is not already 

available at the school, the facilitator can purchase such equipment if the interest is there 

from enough students. Parents are even surveyed as to the extracurricular activities they 

would like to see their child participate in. As with A1, the purpose behind the social 

enrichment component (sport/PA) is to stay active during this hour. As with most 

physical activities and sports, there may be short rest period, but the majority of the time 

should be spent in MVPA. 

Sports – A2 currently basketball, ping pong, darts, archery, softball skills, and badminton 

at different times throughout the year. All sports and physical activities are coed, and 

inclusive as well. If someone is unable to participate due to mental or physical 

impairments, an alternative will be designed to facilitate those individuals during the 

same time the rest of the group is participating in the scheduled activity. Availability to 

facilities drive those decisions as much anything. Once a sport or physical activity is 

chosen, it is usually conducted for a couple of weeks unless there is ample interest in 

continuing and facilities are not a factor. Participants have an input into what programs 

are made available. Some activities and sports may be offered more than one time each 

school year. 

Time and Place – The program is held each school day from 3:00 – 6:00 p.m. on the high 

school campus. The A2 program utilizes many aspects of the school’s facilities for its 

after-school sport and physical activities (social enrichment component), including but 
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not limited to; cafeteria (ping pong, badminton, and darts), gymnasium (softball skills 

and basketball), and the outdoor playing fields (softball and archery). 

Facilitator – There is only one facilitator, whose entire full-time job is to facilitate the 

program. The program does operate under a grant which enables the facilitator to access 

outside resources and vendors. These resources may offer either academic or athletic 

instruction.  

The facilitator was very well-versed and protective of her program. When first 

notified by the program’s administrator to take part in the program, the facilitator 

responded to me in numerous emails: “Has the district authorized this study?”, “The 

students will not return parental permission forms so I wouldn’t plan on any focus 

group”, “What exactly are you wanting to record?”, “Who specifically authorized this 

research at the district?” Once I arrived at the district the facilitator was somewhat more 

accommodating, however still very protective of what was said, and what I was allowed 

to see. When alerted to the fact that students were currently playing ping pong in the 

cafeteria, I asked if we could go down and observe. A2F1 after some thought said, “Yes, 

but we can’t stay long, I don’t want to distract them.” We walked down the hall to the 

cafeteria where 8 ping pong tables were put up. Six of the 8 tables were in use, 4 playing 

doubles and the other two tables being used for singles. There were probably 10 students 

sitting around socializing, either waiting to play or happy just socializing. I was probably 

allowed no more than 5 minutes of observation before being coaxed back to the empty 

office where we had been holding our interview.  
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ACE 3 (A3) Data Profile 

Data Sources and Personnel: The data collected on A3 and its after-school sport/PA 

program consists of, an audio-recorded facilitator interview, general observations of the 

facilities, observation of the program’s activity, as well as Texas Education Agency 

(TEA) required Texas Academic Performance Report.   

School Profile: A3 is located in the newest school in the district, but it is still quite old 

(1970s). Again, this is a large 6A school of approximately 3,704 students with new 

massive facilities. The student population is distributed between Hispanic 66.1%, African 

American 15.6%, Asian 8.3%, and White 8.2%, students (see Appendix D). The school 

has 58.4% of their students who are economically disadvantaged. 

Program Profiles: 

Structure - This particular ACE program had a current enrollment of 121, but on a daily 

basis has 40-50 attend the program. The program’s social enrichment component offers 

everything from cosmetology to three-on-three basketball tournaments.  

Sports – The program currently offers flag football, volleyball, basketball, martial arts 

(vendor), weight training (paid assistant), and dodgeball. As mentioned previously, the 

grant allows for hiring part-time help or “vendors” to help with programming. After 

mentioning the vendors holding classes, I questioned the facilitator as to what they meant 

by vendors?  I asked,  “Can you give me an example of a vendor?” The facilitator 

responded: 
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The martial arts instructor is a vendor, he has his own business. All vendors have 

to go through the school district to get approved and get fingerprinted, and enter 

the bidding process. There is a vendor list that they send out to us and we select 

the vendors we want. Martial arts, cosmetology is a vendor, and they might 

charge $75 a hour for their services, and we pay them on a monthly basis (A3F1).   

There are other organizations that provide services or facilities to the ACE programs as 

noted also in A1 and A2. These options that are available to the facilitator enables the 

program to be ran in an organized manner with little additional full time employees 

needed.  

Time and Place – The program is held each school day from 3:00 – 6:00 p.m. on the high 

school campus. 

Facilitator – As with the other locations, this facilitator’s full-time job is to facilitate this 

after-school program. After talking for a while, the facilitator took me down to the gym 

where 15 students were playing 5-on-5 half-court games. One game was going on at each 

end of the court, and 5-6 students were waiting for their chance to play. A3F1 had 

employed an assistant who was supervising the activity. All participants in the basketball 

games were African American . We watched for about 10 minutes with lively interaction 

between the students and myself, as well as the facilitator. It seemed that they were 

friends and the atmosphere seemed friendly, yet competitive.  
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As I pointed out earlier, although A1F1 and A2F1 seemed extremely excited 

about the opportunity to “showcase” their program, and as such I felt they made a 

determined effort to get parental permission forms returned, but to no success. 

ACE School Summary – With the exception of the program housed in an alternative 

education facility, the programs operate very similar, primarily due to the mandates they 

must follow to continue to receive the grant. Innovation was noticed at all locations 

through the use of non-profit organizations, and improvising facility usage. Programs are 

primarily supervised free play with the participants having some input into sport 

selection. 

Texas Intramural (T) Program Data Profile 

Sources and Personnel: The data collected on T1 and its after-school sport/PA program 

was consists of  1 administrator questionnaire,  3 audio-recorded facilitator interviews, 1 

six-member audio-recorded student participant focus group, general observations of the 

facilities and corresponding memoing, as well as Texas Education Agency (TEA) 

required Texas Academic Performance Report.   

School Profile: This 5A high school has a student enrollment of 1,648 for grade 9-12, 

and a racial/ethnic student population of 39% Hispanic, 37.7% White, and 21.4% African 

American. The school has 55.2% of their student that are economically disadvantaged. 

The school district is in an economically successful environment of gas refineries and 

associated businesses. The school district recently built a new high school and 

administration building. While the local business climate is good, the numerous low-
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skilled labor positions required for the industry produces many lower SES households.  

There is a tight bond between school and community as many members of this 

community went to school here as well. In fact, the refineries employ many former 

students of this high school.  

Program Profiles: 

Structure - T has the only intramural program in the state of Texas according to the 

program’s coordinator/facilitator. The program offers two or three different sports each 

year. All students are encouraged to participate, and while the program does not 

implement the “no pass, no play” rule, students that are assigned to ISS (in school 

suspension) are ineligible. Each student receives an enrollment form strategically placed 

in the student handbook issued each year. Teams form their own rosters from students, 

staff, and faculty.  While each team can pick and choose who they want on their teams, 

each team is limited to the number of school sport athletes allowed on their roster.  

We had to limit the number of [varsity] athletes on teams because they were 

getting these big athletes and just beating everybody up, and others weren’t 

wanting to play. And it wasn’t any fun. So we limited it, depending on the sport. 

In dodgeball I think we limited it to 5 athletes (out of 10 players), and we went 

through it. I went to the football coaches and made them look through every list 

and ask them to put a line where it was an athlete. And I went to the basketball 

team and did the same thing. The baseball coach. I knew the girl athletes, and we 

made sure no one was sneaking people through. (TF2) 
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This means that the program facilitators go to great lengths to ensure the program 

stays enjoyable to all, regardless of ability and talent. By limiting the number of athletes 

on each team, requires that participants must often go outside of their normal social 

network and assimilate into other social networks, or invite others into theirs. 

At the end of each sport season/session, a championship game is played during 

normal school hours, which affords the entire student body the opportunity to attend 

along with parents and local residents. This is also an opportunity for the school’s student 

council to raise money for scholarships through the sale of concessions at these events. 

The facilitators that work with the intramural program, do so on a completely volunteer 

basis, receiving no additional pay or stipend to their school contract as teacher/coaches. 

Teams, and their respective captains, are responsible for adhering to the rules, and 

policing their own teams. Teams may also design their own shirts and pipe-in music prior 

to their games. It makes for a very enjoyable atmosphere. 

Sports - The program also tries to be unique by offering sports that are usually not offered 

in the school, but also accommodate both boys and girls. Dodgeball, because of its 

popularity, is the only sport that has shown consistency in both interest and enjoyment, 

and therefore is scheduled yearly. Even dodgeball, however, can be seen by some as 

being more of a male-oriented game. As one female participant stated: 

And dodgeball is probably more of a guy game. While you do have some that 

play, it’s primarily a guy game. And I’m not saying this just because I play 
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volleyball, but that’s a guy and a girl sport where they can play together. Kickball 

they can play together, but dodgeball is definitely guys. (TS4) 

All six of the focus group members were extremely excited about the program, and for 

the seniors in the group, it was clear that participation in this program was a memory that 

they would take with them upon graduation. If they had one complaint, it was that they 

did not get to participate in intramurals more often. . 

If it’s two they are put in after football, and in the second semester they put it in 

right after soccer. Two years ago kickball was the first semester, and then 

dodgeball in the second semester. The past year we just did dodgeball. (TS1) 

I think we should have dodgeball, kickball, and volleyball every year. (TS5) 

In addition to dodgeball, kickball, and volleyball, the facilitators have offered 

soccer, basketball, softball. Basketball has been eliminated from future offerings because 

of the amount of arguing done during the games. Softball has been viewed as being 

problematic because many participants don’t own gloves, and many of the ones that do, 

leave - or fail to bring - their gloves at/to school. To facilitate a similar game that doesn’t 

require gloves, TF2 has proposed Cabbageball. Cabbageball, according to its website, is 

similar to softball, except the ball is much larger and softer than a softball. Therefore not 

requiring the use of gloves, and enabling the game to be played indoors or outdoors.  

Soccer has also been offered and the program went very smoothly, according to TF2. 

Though the turnout was small for intramural standards, approximately 80 students, it did 
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appeal to the large Hispanic student population at the school. The program will probably 

continue to offer this sport because of its diverse appeal, and run it during football to 

accommodate those students who do not play football or volleyball. 

Time and Place – The program operates entirely with the confines of the school grounds 

and facilities. The program operates after school, and only during certain periods of the 

year, Fall and Spring. Because of the demands on the use of the gymnasiums during Fall, 

there is only a small window of opportunity to use the gym for intramurals in the Fall. 

Usually during a two-week period that exists between the end of girls volleyball, and the 

start-up of girls and boys basketball (mid-to-late November), is when the dodgeball or 

kickball tournament is held. For this two-week period, teams will play a bracket-style 

tournament that will eventually lead to a championship game at the end of the 

tournament.  There is only game play, with no required practices. Spring is better at 

accommodating the intramural program for various reasons, but primarily because the 

gym is more often available, and the weather is more permitting for use of the outdoor 

facilities.  

The format of this particular intramural program may differ from other programs 

in the fact that it only meets at certain times each year, and usually lasts for no more than 

a few weeks at a time. For this period of time, the gym and/or fields will be reserved for 

intramural play. The playing bracket is similar to that of most tournaments, which after 

the round of play has a winners and losers bracket. The final two teams in each bracket 

will meet for a Championship day, in which all school personnel, as well as parents and 
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community members, can pay for admission and attend. Admission proceeds, and the 

sale of concessions, go for the student council and the scholarships they distribute each 

year. Once this event takes place, intramurals are over until the next sport. Usually there 

will be 1-2 events in both Fall and Spring. The intramural program does not require, nor 

encourage, practice. Game times are the only time players are required to be in 

attendance. The cost-benefit analysis from these students can be summarized in the 

following quotes that show how the benefit (fun) received was well worth the time 

commitment cost, and how the program’s time and place commitments accommodated 

their busy adolescent schedules.  

And it really makes it better that when we get there we might practice for about 5 

minutes, and then you play. It’s not like “you have to be here for practice 

tomorrow. (TS5)  

Yeah, but it’s only for a short period of time. It’s not like you are away for a long 

time. You drive up here, play for an hour or so, then you’re done. (TS4) 

And really it’s only about ten minutes of your time. You might have an early or 

late game. So you might be able to come up before or after work depending on 

when your game is. Like if you game is a 5:00, you can leave and come back at 

5:00 for your game. So if you have to do something between that time you can. 

(TS5)  
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The organization, and absence of rigidity in time commitment, practice requirements, 

staying throughout the duration of the days activities, all serve to enhance the programs’ 

attractiveness and enjoyment.  

Facilitators: Four full-time teacher/varsity coaches act as organizers and officials. High 

school staff volunteer to register students, assemble and verify teams, sell concessions, 

and keep a data base of registered participants and the necessary paperwork for 

participation (i.e., liability release forms, parental permission forms). The athletic 

coordinator for the school, who is also TF2 and started the program, is very passionate, 

not only about the program but the administrator on whose suggestion it was started. The 

enthusiasm of the other facilitators is a direct result of the program TF2 has started. 

While all of these individuals are varsity coaches with their own sport for which they are 

responsible, one might believe they enjoyed this volunteer effort even more since it 

includes many of the students they usually have no contact with.    

The T Program Summary 

The intramural program coordinator stated that their program was the only one in 

the state of Texas, and after canvassing 103 schools and districts, I cannot dispute that 

claim. The Tl program is only for high school students. The district offers other types of 

programs at the elementary and middle school levels, but the intramural program is 

exclusively for the high school..   

T is unique in the sense that it is forever evolving. Just because something was 

offered last year does not necessarily mean that it will have a place in the current year’s 
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scheduling. This program is designed to offer whatever sport seems most attractive to the 

majority of participants. Student interest is canvassed through questionnaires, but because 

of the specifics necessary with these suggested ideas (e.g., facilities, costs, time), the 

facilitators will take those ideas that are most practical, and try and implement them 

sometime during the school year to gauge interest and enjoyment.  

  The program attempts to be as accommodating as possible, yet sufficiently 

structured. It allows those that work and have other after-school responsibilities to 

participate. Its selection of programs tries to appeal to every gender, ethnic group, and 

ability level. Perhaps the most impressive aspect of the T is its evolving and flexible 

nature.  Although the program has already exceeded even the highest expectations from 

its originators, the program facilitators are always looking for ways to make the program 

even better. 

 

PART II: ESSENTIAL COMPONENTS OF SUCCESS AND SUSTAINABILITY 

 A thorough analysis of the data revealed five main components of these programs 

that were related to success and sustainability of the programs.  These components were 

Supportive Administrators and Decision-Makers, Quality Facilitators, Inclusive and 

Enjoyable Programs, Practical and Flexible Logistics, and Parental and Community 

Involvement.  Each of these is presented below.  

Supportive Administrators and Decision-Makers 
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The first component of successful and sustainable programs in this study was 

Supportive Administrators and Decision-Makers.  This theme was noted mostly in the 

facilitator interviews.  It appeared that students were not necessarily aware of 

administrators role, and administrators did not focus on themselves in their interviews. 

Thus, the primary source of data for this factor is observation and the facilitator 

interviews.  

In reviewing the data, terms such as “support,” “belief,” “passion,” and “vision” 

were used time, and time again, when facilitators would talk about how their 

administrators had made the development of the program and its continued success, 

possible. This administrator support, according to facilitators, is vital to program survival. 

Facilitators were very forthcoming as to the importance their administrators had 

to the program’s implementation and continued success.  According to the facilitators, the 

opportunities public schools in Texas offer to their students is often in the hands of local 

school boards, and district and campus administrators. These individuals make the 

decisions that actually come to fruition in the schools themselves. Thus, they are 

generally under local rather than state or federal control.  According to the data gathered 

during this study, the impact of supportive administrators cannot be understated.  

The seven schools studied all attest to the importance of their administrators, in 

either starting the program itself, or being very proactive in their support of the idea of 

developing such a program for the school or district.  For example, TF2, who many credit 
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with starting the intramural program at T, readily admits that it was her former principal, 

not her, whose vision eventually became the program they now have at the school. 

Our principal at the time, and the faculty, had a discussion concerning the 

attendance issues and the problems of keeping kids in school. He said he was 

thinking about what made him want to go to class in college, and he said it was 

intramurals. He loved intramurals in college, and he said, “Let’s try and start it in 

high school.” So, this was his vision to do intramurals, so that’s when he came to 

me and asked if I would spearhead the intramural program. And so, like I was 

telling you before about the guys playing soccer at lunch time, and since we 

didn’t have the beach volleyball courts and it’s a little expensive to get Frisbee 

Golf, which we plan on doing later, let’s start by having indoor soccer. And we 

figured we might get 80 participants, so we figured on 80, and scheduled the back 

gym at the time for that, and we had 187 boys, girls, and teachers. They formed 

teams and made their t-shirts for their team (TF2).    

Texas Intramurals head facilitator believes her administrator was innovative in his 

thoughts of implementing intramurals in high schools. Innovative in that it is believed by 

the facilitator to be one-of-a-kind in the state of Texas. 

 Okay our principal at the time (omitted), and we were having attendance issues 

that were problems keeping kids in school, and he was thinking about what made 

me go to school in college. And he said intramurals. He loved intramurals in 

college. And he said, let’s try and start it in high school. So this was his vision to 
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do intramurals, so that’s when he came to me and asked if I would spearhead the 

intramural program (TF2).  

In addition, charter school facilitators stated that the administrators were critical 

to program success.  Charter 1 Facilitator said, “Um, it was here when I started, and to 

the best of my knowledge, Dr. Good started the program. She is our Superintendent 

(C1F1).” “As far as I know, Dr. Good initiated it, started the whole thing. She felt it was 

a good time to start, and everyone was ready to start the program (C2F1).” 

Conversely, an administration that finds no value in addressing students’ physical 

activity needs beyond P.E. will become the repudiation of any effort on the part of school 

or community. “Well, I’m not going to say too much but, yes the new one (principal) 

came in and she has been for it but testing has really got to her (TF2).” “My principal will 

help out, but nothing that is sports related. It’s all academic (A1F1).” 

Because the administrators and local boards of education make the decisions 

when it comes to how school money is spent, school facilities used, and what is 

eventually conveyed to the parents and community as to the direction and purpose of 

these decisions on the district, administrators can literally “make or break” an afterschool 

initiative. As TF2 statement earlier denotes, administrator visions are often put in the 

hands of responsible and dependent subordinates. This delegation of duties is not only 

necessary for the administrator, but necessary for the success of the program as well. 

In the ACE programs, the facilitators on many instances act as administrators or 

decision-makers, which heightens their role in the program. Since the ACE facilitators 
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decide how their monies are spent for enrichment activities, they survey the students each 

six weeks to see what they would like to do. “It’s free and open to all students. We 

provide services that some students can’t afford. So we survey the student to get an idea 

of what type of enrichment activities they would like provided (A3F1).” This finding 

highlights the need for supportive administrators, regardless of their actual title.  

Quality Facilitators 

Much like supportive administrators, quality facilitators are essential to the 

success and sustainability of after-school sport and physical activity programs.  The data 

from observations, facilitators, and students revealed the characteristics of facilitators that 

make them “quality” in this setting.  For example, students used terms like “care,” “fun,” 

and “challenge,” “they want to make us better people” when describing facilitators in 

their programs. The facilitators, often poorly paid or volunteering make a noticeable 

difference in how the program’s participants feel about participating. It is the quality of 

the facilitators that seem instrumental to the programs’ success. 

Facilitators had much to say about their own impact on the programs.  This was 

typically revealed in the comments they made about each other. . Other comments were 

recounted discussions other teachers or individuals had had with the facilitator.  For 

example, note the following comments by facilitators at Texas and Charter 1.  

And when I came over here for a job interview, uh, one of the things that they did 

was, they were walking me around and around to the gym, and they were having a 

three-on-three tournament and I was like “wow, that’s new” and you know like I 
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said, I think TF2 got it started and I just came in on the back end of it and she put 

me to work, and I think it’s great (TF1). 

I just see it’s very useful and helpful keeping the guys busy and keep em from 

doing other things they might get into trouble for. That’s why I didn’t mind, it’s 

not all about the money to me, it’s about me wanting to do it, so I stepped up and 

did it. I like those guys and see them focus on something other than the negative 

stuff. It takes their mind off things, like if they are stressed at home, it will help 

(C2F1). 

The relationship that facilitators develop with their participants can make a 

difference if they continue to play or not. The facilitators that take the time to develop 

these relationships change the participants well beyond the court or field. For example, a 

facilitator at Charter Schools said,  

 

Well, I actually - the teachers will come up to me and say that so-and-so is doing 

much better in class. He’s keeping his grades up and he’s trying to stay focused, 

he’s not playing and joking all the time. That really shocked me you know, he 

really wants to participate. I feel I’m like really making a change in him. I can’t 

explain the feeling it gives me. I changed someone’s life (C2F1). 

  

Another shared a success story: 
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A student came into the program with an attitude and never wanted to be involved 

or anything. He did a lot of cursing also. But this year, I had to go up to him and 

tell him “Wow, what a transformation.” He is so pleasant this year, he does what 

we ask him to do, no blowback, and while he might curse from time to time, we 

correct him and there’s no problem. I had to go up to this particular student and 

say thank you, what happened? And he said, “It’s you guys, you know how to talk 

to me, you don’t scream at me, and I can talk to you guys, plus I’m growing up 

and I have new responsibilities. I just can’t walk around with an attitude all the 

time, that’s not the way I need to address life.” So, I said Woohoo! (A3F1) 

The impact of the relationships that can develop between facilitators and participants 

extend well-beyond the health and wellness aspects of physical activities. These 

relationships often fill the void, along with peers, that was once filled by only parents and 

immediate family. As individuals enter into adolescence, studies have shown that these 

new relationships with significant others such as other adults and peers, have an 

increasing impact on the behaviors and decisions of the adolescent individual (Davison & 

Jago, 2009; Erikson, 1968; Inhelder & Piaget, 1958).  

Participants on Impact of Quality Facilitators 

The students in the study were only asked about their feelings toward their coaches on 

one occasion. At that time, when asked “How do you feel about your coaches”, the group 

as a whole responded “We like them”. Coaches were not singled out, and left it at that. 

The one actual comment from the Charter student was, 
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I like that they care about you in your grades and school work instead of just 

athletics. They want to make us better people (C2S6).  

On two separate visits I was able to observe the program in action. The coach 

would give instructions for specific agility drills, and the participants lined up and begin 

the drill. At the end of each drill, the coach would blow his whistle and without further 

prompting, the participants would gather around the coach for further instructions. One 

student’s comments implied that any failure to follow instructions was frowned upon, at 

least by this participant. When his focus group was asked “Is there anything you dislike 

about the program?”, this student responded  

Sometime people don’t listen, they don’t follow the rules (C2S1). 

In the T focus group, there was a lot of inaudible conversation around the table 

when discussing the program and how they are going to miss it, and one student 

commented  

That’s another thing, you get to play with your coaches. Instead of them just 

coaching you know, they are your team mate (TS1). 

Inclusive and Enjoyable Programs 

Another factor related to success of high school after school sport and physical 

activity programs is inclusive and enjoyable programming.  Inclusive programming deals 

with the notion that the programs typically welcome all participants regardless of skill 

level, and try to design programs that will accommodate a range of skill levels.  

Enjoyable programming attends to the notion that programs are fun, interesting, and 
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attractive to high school students.  Observations and interviews were both instrumental in 

deriving this theme.  

All of the programs studied provide opportunities that are open to all high school 

students regardless of gender and ability. The Charter teams are mostly co-ed with a “no-

cut” policy. The ACE programs regularly survey their participants to see what activities 

they would enjoy participating in. Due to prior success, Texas intramurals is 

implementing even more events this year, taking the favorites from previous years and 

implementing them all throughout the school year.  

Inclusion is often expressed in gender and skill level.  However, in the case of 

Texas and ACE, it has a broader meaning.  In these programs it also means adapting and 

accommodating persons whose physical or mental ability currently exclude them from 

available interscholastic sport programs.  The Texas facilitator explained, 

But you know also, we were trying to get a group of girls, boys, special education 

students to play, but the scheduling never worked out. There is no reason why you 

couldn’t have a volleyball game going on while you had chess, or a dart one going 

on too (TF2). 

These programs are working on additional ways to include more students and find ways 

to involve the entire student body. 

Although many of the facilitators are, or were, coaches, they make a concerted 

effort to include those that normally do not participate, and especially those who have 
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been unable to participate due to a mental and/or physical disability. A2F1 describes an 

instance when the program was confronted with a severely handicapped, wheelchair 

bound student who had entered the summer program. 

We asked him if he wanted to try archery, but it was difficult for him because he 

didn’t have the upper body strength. So then we asked if he wanted to do darts, 

and I thought he was a “ringer”, because he would just sit there and hit the bull’s 

eye time after time. In the meantime, we asked him to go on all the field trips we 

went on, and it was great. He had never been able to do that before. So after the 

summer program was over, he had become just one of the other students. (In his 

mind) he had no disability that kept him from participating. His father went to his 

ARD and asked if he could go into a regular art class. He’s now in a regular art 

class. I see him most every day and he waves, and he is so happy. And he talks 

and smiles, and before he seemed to just exist. I know when the summer program 

was over, he would roll that wheelchair as fast as he could to get to darts (A2F1).   

Studies have shown that for limited skilled individuals, accommodating practices 

and adapted programming, can provide a sense of belonging, as well as increased self-

efficacy and self-esteem (Bowker, 2006; Casper et al., 2011; Coakley, 2004).  

When you play football, basketball, baseball, you have something to do. But this 

is only about 200 kids out of 1,200 kids. This gives the other kids something to 

do. It gives them a chance to be involved and it’s something besides the in school 

activities. It’s competitive and people that might not be the tallest or a great 
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basketball player, but might be real good in kickball. They are enthusiastic. You 

know I just think its n opportunity for everyone if they want to. And like I said, at 

little or no cost (TF1). 

I don’t know if there is any particular example but just to see the kids you would 

normally think they wouldn’t play on a team, get happy get mad, and kids you 

think don’t have the talent, and then go whoa, this guy has got skills. Coach 

wouldn’t even think about playing this kid in kickball, but look at him out there. 

This intramural stuff is for everyone.  All races, creed, color, non-starters, those 

are the ones I admire the most (TF1). 

Programs that are more inclusive and fun to participate in always seem to attract 

more students. For example, the Texas program will have upwards of 10% of the school’s 

population participating in any given intramural event. This is in addition to the other 

students that are participating in an interscholastic sport and unable to play intramurals at 

the same time.  This was reflected in a statement by the Texas facilitator: 

Like I said, they had it up and running before I got here and I don’t know the time 

it was in place before that. Like I said, I had never seen anything like this before, 

maybe at lower levels, but not at high school. So I was like “ok no one’s going to 

like to do this, but when I saw the numbers that came out, I was like whoa (TF1). 

According to this facilitator, the intramural program has greatly increased the 

number of students who now participate in some form of sport and physical 

activity. 
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 Not every situation of inclusiveness works well.  For example, in the Charter schools, the 

facilitator expressed frustration with the “no-cut” policy and the notion that everyone 

could join.  He said, 

We do not cut, we carry everyone whether we like it or not. People that have 

never played can play and they are mixed with kids that have played before so the 

advantages are that they can participate in multiple sports they can do every sport 

that is offered if they wanted to (C1F1).  

I thinks it serves everyone equally honestly, um, do I necessarily agree with that?  

Personally, no because I only want to deal with committed individuals. Yeah, 

with this program I am forced to deal with students and parents that are not 

necessarily committed and may only brinig their kids to 2 of the 8 games, which 

leaves us in a bind. The kids might not get to play because they have missed 

practices or games, and the parents get frustrated. Why aren’t I playing, because 

you haven’t shown up (C1F1). 

Thus, it appears that the stakeholders need to agree to the goals of the program, 

inclusiveness (and what that looks like) is one goal that needs to be addressed.  

The students also had much to say about inclusiveness and the fun and enjoyment 

of the programs. Many of the students in this study had never participated in any form of 

organized sport and/or physical activity beyond community children’s sports and PE at 

school. For them, it was completely new, and for most they had already begun to make 
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new friends.  The following quotes show some of their responses to what they liked about 

the program: 

It’s just something I figured I would enjoy. That there wouldn’t be a lot of girls 

trying out, so I wanted to be one of the first (C2S2). 

The attraction was that I like to try new things (C2S1).  

Get to know new people and have fun (C2S3).  

In addition, some students played varsity sports. They actually expressed that in certain 

instances they preferred intramurals. They said: 

Getting to play, because dodgeball, and kickball, isn’t something you get to do 

every day.  You get to see people that you have never seen play before. And they 

end up being good at it and you end up winning, or you end up losing with 

someone you thought had more talent than they do. (TS1).  

You get to pick and choose your own team (TS2).  

I like it because you get to play with different people too. Like football, you play 

with the same people every day, here you can play with your friends too (TS4).  

Still others, who have played organized sports in previous grades, but left sport for one 

reason or another have been attracted back to participating once more.  These students 

expressed the following: 
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Yeah, like me and him (WM3) really don’t play sports, so we don’t get to play 

very often.  This gives us a chance to get together.  We both are involved in 

dodgeball and we are like…(TS5).  

You’re like in competition with your own friends (TS3).   

As evidenced by the focus group’s comments, those programs that are enjoyable and 

provide a positive social factor, in addition to low commitment requirements, seem most 

attractive across a variety high school social groups..   

Practical and Flexible Logistics 

Practical and Flexible Logistics are expressed in participants comments about the 

organization of the program—being on time, having equipment available, and having a 

“plan of action” that is consistent.  The flexible component was derived from observation 

and portions of the interview that suggested the programs needed to work around 

restrictions and limitations of ideal facilities, times, and other spaces.   

The current programs demonstrate the many ways a program can meet these vital needs 

through innovative design, practice, and resource utilization.  For example, one of the 

ACE facilitators demonstrates how relationships can often provide the needs of the 

program, while meeting the needs of a community partner as well. He said: 

,Go to every non-profit agency you can and see what kind of partnership you can 

develop. It will save you so much money in the end. I probably offer four (4) 

classes right now that are free to us and the students, because we work with 
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community partners. They have a need and we have a need, and just come 

together to meet it (A1F1).  

C2F1 talks of a time that the program participants did not even have, nor could afford, 

playing jerseys or equipment for the basketball program. The facilitator reached out to a 

previous coach who had left the year before: 

Last year in basketball, we didn’t have any jerseys or basketball equipment. We 

talked to the coach who coached last year and he is going to donate the jerseys 

that he bought himself. So that will take some relief off of us as far as jerseys are 

concerned. As far as football, I mean we could use flags, but I mean we have got 

flags, but could use better ones (C2F1).     

Another way logistics are practical and flexible is in finding and paying 

facilitators. Some programs use all volunteers, while others pay their facilitators a small 

stipend, so the personnel expense is alleviated. Some programs have considered 

sponsorships to help ensure the needs are met so the program can proceed and flourish. 

Demonstrating that many of these programs put valued credence in the phrase “where 

there’s a will, there’s a way.”  As the Texas Facilitator stated,  

Just what I have learned from her (TF2), and if they were to leave it’s something I 

would want to keep going. Because once again, the kids are our number one 

resource and as long as they want to get involved and they’re doing it the right 

way, and if someone can step in and sacrifice a little time. For someone like 
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myself who helps out it’s strictly volunteering, and you know - I love doing it 

(TF1). 

This shows that there are facilitators available, and the rewards for running a program 

may not be monetary.  

Although their positions are voluntary, such effort and sacrifice doesn’t seem to 

diminish the enjoyment felt by the facilitators who participate in these programs. As with 

the case of school faculty and staff participating, the facilitators seem to find 

participation, regardless of the role, as something they enjoy.   

The volunteers help. Especially like the student counsel sponsor because she is 

the one that registers all the kids. They register kids at lunch and I don’t have to 

do any of that. Because she has them sitting at tables, getting the team forms 

together. Now we put this intramural form in the handbook and where they have 

to sign off at the end of the year on pictures and parents form, that form is now 

among those forms. So they fill that out, and now we have a data base where 

those are entered. So, this year there are many who won’t have to fill those out 

(TF2). 

TF2 recognizes that without the support and voluntary efforts of individuals outside the 

athletic department, the program would not function. It has become such a “big” thing at 

the school and the logistics of registration, scheduling, officiating, etc., for a school with 

a student population of 1, 600 is just too much for two or three individuals.    

And that’s another thing too, because a lot of our kids are low income and have to 

have jobs. And you get problems with conflicting with work. So we have thought 
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about, instead of making it one day a week, to schedule so we don’t have to drag 

it out, to plan like a week or four days straight Monday, Tuesday, Wednesday, 

Thursday. But then if we do that and get them in there until 5:00 – 5:30. They 

would have to take off a whole week.  We don’t use the gym that much and I have 

found four days that would work for us, so… if we can schedule those dates, they 

can tell their boss they would need those days off.  And some of them come to us 

and ask if we could schedule them later, or get our team first because I have to 

work at 5:00. Then we will try to do that. If they come to us we will try to 

accommodate them (TF2).   

To this point, all programs seem to have procured the basics of what they need for 

the programs (including playing facilities) through partnerships, additional volunteers, 

adaption to available facilities, hard work to ensure the program succeeds. 

Students also discussed the importance of practical and flexible logistics. The 

design of these programs is “play” or “game” focused, which the students reported was 

very attractive.  There is typically little practice, and the amount of time spent is minimal. 

The Texas program operates its program 3-4 times a year, for 1-2 weeks at a time.  The 

students commented about the organization of the program: 

And it really makes it better that when we get there we might practice for about 5 

minutes, and then you play. It’s not like “you have to be here for practice 

tomorrow” (TS6).   

Yeah, but it’s only for a short period of time. It’s not like you are away for a long 

time. You drive up here, play for an hour or so, then you’re done (TS4). 
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And really it’s only about ten minutes of your time. You might have an early or 

late game. So you might be able to come up before or after work depending on 

when your game is. Like if you game is a 5:00, you can leave and come back at 

5:00 for your game. So if you have to do something between that time, you can 

(TS5).  

That I get to participate in sports and stay on track with my work. It helps you be 

a leader (C2S4). 

 

In addition, interaction with friends appeared to be important to these students, 

and other attractive alternatives occupy a lot of their free time. The students reported that 

they like the design of these after school programs because they are able to be with 

friends, and also do other things.  In a sense they are able to have the “best of both 

worlds.” Athletes at the T program enjoy it as well because it provides something to do in 

between sport seasons.  Thus, practical and flexible logistics in terms of creativity in 

program design, timing and implementation appears to be an important factor in success 

of after school sport and physical activity programs.  

Parental and Community Involvement 

Finally, while not viewed as an essential component to program initiation or 

organization, connecting with parents of the participants was an area that most facilitators 

felt was extremely important. They also felt that it was the one thing that their program 

could do a better job at it.  The facilitators indicated that parents provide sport and 

physical activity participation fees and uniforms, as well as providing transportation to 
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and from participation events.  Still, the hands-on involvement of parents seemed to be 

pretty minimal in these programs. 

These facilitators seem frustrated at times, because of all the efforts they make to 

involve parents, has seemed to make little difference. Something most facilitators agreed 

on was that the best opportunity for connecting with parents was develop an event that 

enables the parents the opportunity to watch their child perform and/or compete.  One of 

the ACE facilitators said: 

My biggest challenge is getting the parents involved and become a part of the 

program and its planning. I send out correspondence to my parents on a weekly 

basis. Sometimes daily saying, I need your help. I get parents calling saying 

“What are you doing?” if you come to a meeting you’ll know. (A3F1) 

Other facilitators expressed similar sentiments that they actually were hoping for greater 

parent involvement, yet were frustrated for a lack thereof.  

The facilitators also spoke of the National “Lights On” initiative, highlighting 

after-school programs. This time seems to be one of the rare times facilitators can visit 

with parents without being distracted by other things. However, of the seven schools 

studied, only the ACE programs participate as part of the ACE grant mandate. The 

charter schools attract students from various districts and the logistics of meeting with 

those parents make such arraignments unlikely. Finally, the Texas Intramural program 

only operates at various times throughout the school year. Other times the facilitators are 
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coaching varsity sport teams, and unless the students are athletes, the facilitators may not 

come back into contact with them until the next intramural event.   

It is a problem that, to date has yet to be rectified. The responsibility seems to be, 

shared by both the facilitators and the parents due to prior, and higher priority, 

commitments. It is a weakness that has at least been identified, but in the programs 

examined in this current study, the lack of parental involvement made little noticeable 

difference. The one area it may have impacted is transportation. Since none of the 

programs offer transportation for the after-school participants, it is unknown how many 

students are unable to participate due to lack of transportation. 

 Among the students in the study, there was very little discussion concerning 

parental involvement.. However, several students mentioned ways that they hoped their 

parents would become involved. For example, one student participant stated that he could 

get help from his father to fix the field on which they practice.  

I am thinking about asking my Dad and the school that if my Dad donates the 

grass so we can have a better playing area. We talk about the rotating of the field 

area so the grass doesn’t die (C2S3). 

Another student commented that he would like to start a fund raising event, “I would start 

a fundraiser to get more equipment (C2S4).” Beyond that, little was asked for, and little 

given, concerning current community partnerships and more parental involvement where 

students were concerned.   
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Chapter 5: Discussion 

The increasing rates of adolescent inactivity have been shown to have a direct 

correlation to obesity and other childhood chronic illnesses such as, high blood pressure, 

type II diabetes, and coronary illnesses (Center for Disease Control and Prevention, 2011; 

Ogden et al., 2012). In addition, physical activity has shown to produce positive 

outcomes in adolescent psychological, psychosocial, physiological behaviors (Bocarro et 

al., 2008; Pate et al., 2006). While numerous initiatives have been started to address this 

issue in both schools and communities, to date, the results of such initiatives have shown 

little progress. Communities have been encouraged to increase park and recreation 

availability, provide more walking and bike-riding trails, and more encourage more 

proactive access to youth recreational facilities such as the YMCA and the Boys and 

Girls Clubs of America (Burden, Dixon, & Newhouse-Bailey, 2012; National Research 

Council, 2013) .  

Schools have had federal guidelines provided for them that recommend 150-225 

minutes of moderate to vigorous physical activity (MVPA) each week in elementary and 

secondary schools respectively (Story, Nanney, & Schwartz, 2009; Van Aker et al., 

2011). While not mandated at this time, achieving these standards will be difficult for 

most schools that must already deal with academic guidelines that are mandated for 

continued federal and state funding. Schools are  aware that meeting such guidelines by 

Physical Education (PE) and interscholastic sport participation alone, in their current 

forms, is nearly impossible (Castelli et al, 2013; IOM 2013; NASPE 2001, 2008). The 
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respective federal and state agencies are also aware of these difficulties (e.g., limited 

class time, absence of other opportunities) that face public schools, and in response have 

developed numerous programs to address the need for increasing physical activity, while 

overcoming the barriers that have restricted them to this point. These programs attempt to 

meet the recommended guidelines set-forth by the National Association of Sport and 

Physical Activity (NASPE) by implementing initiatives before, after, and during school 

hours (Bocarro et al., 2012; Hastie, 2007; Kanters et al., 2012; Lambdin & Erwin, 2007).. 

The Comprehensive School Physical Activity Programs (CSPAP) and Whole-of-School 

(IOM, 2013; NASPE, 2008) initiative are two such programs that have the potential to 

reach a high school population. As discussed in the literature review, such programs that 

involve little time commitment, require no additional transportation needs, and afford the 

opportunity to participate with friends and other peers in fun activities, would seem to 

meet the needs of the adolescent well (Bowker, 2006; Davison & Jago, 2009). However, 

these programs, as well as others, have focused primarily on elementary and middle 

schools. One problem with these programs and the components that make them 

successful is that they are not always well-understood, nor are they designed 

appropriately for an adolescent audience, and therefore they are difficult to readily 

implement in a secondary school population.  

This study includes seven after school-programs in secondary schools with 

various designs ranging from physical activity components to a full-fledged intramural 

program. Out of this investigation, the programs seemed to agree that there were five 

essential components deemed necessary for successful and sustainable after-school 
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programs in a high school setting. Those five components were: supportive 

administrators and decision-makers, quality facilitators, inclusive and enjoyable 

programs, practical and flexible logistics, and parental and community involvement. Each 

of these components aligned with previous work in intramural programs and youth sport, 

(e.g., Bocarro et al., 2012; Kanters et al., 2008; Kanters et al., 2013).  However, some 

critical differences were highlighted that may indicate differences in design and 

implementation needs for a high school population.   

As previously discussed, high school-aged students are very different from 

children at the elementary level (Inhelder & Piaget, 1958; Muuss, 1996). Programs 

designed and developed for elementary students cannot be simply transposed onto an 

adolescent population. Where some physical activity programs have proposed “walking 

school buses” and “active classrooms” for elementary students, these activities will 

clearly not work for high school students (Hastie, 2007). Students in high school are at 

that age where they are becoming the decision-makers on their own activities, yet 

physical activity choices for high schoolers remain limited (Erikson, 1968).  Because of 

this scarcity of existing programming, there is a strong need for more inquiry and study to 

develop age-appropriate attractive sport and physical activity programs for high school 

students. This study adds to the limited amount of investigation that has been conducted 

in this area.   

Supportive Administrators 



92 
 

It starts at the top. Prior research has shown that school administrators can have a 

dramatic effect on school environment (Beisser et al., 2014; Sui, 2008). These 

associations can be seen in a positive manner in the programs examined in this study. 

According to facilitators that were interviewed, without the support, and in some cases - 

initiative, of their campus administrators, the program they have today would not exist.  

Supportive administrators can often help program facilitators by allowing facility access, 

getting approval at the school board level, ensuring additional help if needed, and in some 

cases funding (Bocarro et al., 2008; Elstad, 2008; Kanters et al., 2014). .For example, this 

study found that those facilitators that were most proactive in their program efforts were 

more successful than others in getting continued support from their administrators, such 

as A1F1 and TF2.  

 Administrator support is crucial to the success of after-school programs. In this 

study, the support for programs was evident at multiple levels. Administrators can do 

many things to initiate and support after-school sport and physical activity program 

implementation. At the top of that list, administrators, as in the Texas case, can become 

the after-school program’s biggest advocate (Kanters, Bocarro, Casper, & Forrester., 

2008; Oosterhous, 1930). Encouraging participation through regular morning 

announcements, proposing familiarization with the program using health and PE classes, 

and athletics, have all lead to awareness of the on-going program. Going out after-school 

to observe, or even participate, gives an impression of being “all in” to the students and 

faculty alike. 
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Administrators can also use the program to address issues/policies at the school. 

In one case of the current study, which correlates with previous literature, the program 

was implemented to address absenteeism and truancy, and while the success of that 

initiative is still unknown, the fun and cohesiveness in the student body established 

through the intramural program is evident (Baraanowski et al., 1992; Eccles et al. 2003; 

Fredericks & Eccles, 2005).  

Another program was initiated to give the students something to do in the 

afternoon. The school had a large amount of students going home to an empty house, and 

there were concerns about that period of time between when school dismisses and when 

parents get home from work. This is a time when students have been shown to be at risk 

of delinquency and safety. Supporting previous research, while fun, the student 

participants of the program expressed the joy of new friendships, discovering new talents, 

and enjoying school more (Dwyer et al., 2001; Eccles et al., 2003; Fraser-Thomas & 

Cote, 2009).  

Finally, another supportive action that has been shown to be a detriment to 

increased participation, in both previous studies as well as the current study, is lack of 

transportation (Pate et al., 2006; Van Acker et al., 2011). This action would require 

additional expense in fuel and driver costs, but according to many of the current 

facilitators, it would be well worth the expense in increased participation alone. None of 

the schools observed in this study provided transportation for after-school programs. 

Quality Facilitators 
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The literature review contained many studies that showed the influence quality 

facilitators can have on students and their after-school programs (e.g., Bocarro et al., 

2012; Casper et al., 2011; Kanters et al., 2014; NASPE 2001, 2010). Such influence can 

take the form of friend, confidant (Jones, Dunn, Holt, Sullivan, & Bloom, 2011), mentor, 

innovator, and problem-solver. In some of the after-school sport and physical activity 

programs examined, the facilitators were paid to run the program. Their pay extended 

from $25 a game for some, to others for whom it was a full-time job and they received a 

full-time salary. In another, the decision was to facilitate a program was an entirely 

volunteer staff. While at first look, one might think this distinction would make a 

difference in the passion and levels of innovation shown in facilitator practice. This did 

not seem to be the case. Quality facilitators took the ownership of their position 

personally, they truly cared about their participants, and in many cases this was a 

reciprocated relationship (Jones et al., 2011; NASPE 2001). The interaction between 

facilitator and student participant, more often than not, showed through the student’s 

confidence, attachment to the school and program, and a sense of belonging to the other 

student participants as well as the program (Bowker, 2006; Davison & Jago, 2009). Many 

participants in the study reflected how the program provided a sense of community that 

expanded their social network, and provided someone (facilitator) that seemed to care 

and was more than willing to listen to them (Bocarro et al., 2008; Coakley, 2007; 

Edwards et al., 2010) .  

The ACE facilitators, for example, went beyond their responsibility as full-time 

facilitators, and made connections with outside groups and agencies that have helped 
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expand the program. This expansion of relationships has enabled the facilitators to do 

more for the program participants (CDC, 2011; IOM, 2012). Funding for this program 

does exist, but mandates require most of the funding to go to academic components. By 

using outside agencies and vendors, sport and physical activities that are not normally 

available in a high school setting such as martial arts, CrossFit, and rope team-building 

become available,. The facilitator understands in many cases and as research has shown, 

these students could not afford to participate in these activities without the sport and 

physical activity program (Brodersen et al., 2012; Crosnoe, 2009; Holt et al., 2011; 

Stewart & Menning, 2009).  

Other program facilitators not only sacrificed time, but helped fund program 

needs through individual purchases of footballs, basketballs, jerseys, etc. Being inclusive 

programs, disabled students are sometimes involved with the program as well. While 

others might see this as something they are unqualified to deal with, these quality 

facilitators encourage the inclusion of more challenged students. The story of one such 

student was impressive beyond just what it did to build self-efficacy and self-esteem in 

the disabled student alone. The other students showed compassion, understanding, and 

leadership skills by providing the necessary assistance needed by the handicapped student 

(Eccles et al., 2003; Jones at al., 2011). This included helping the student on the bus, 

adjusting equipment to enable the student to play, and establishing a genuinely friendly 

relationship with this student.  
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These are the results of a quality facilitator’s modeling efforts that have 

transferred to the program participants (Jones et al., 2011). As Coakley, McCarthy, and 

others have found in their research, social interaction greatly influences the behaviors of 

others through observed physical actions and interactions, verbal and non-verbal 

communications, and demeanor in which these are displayed (Coakley, 2007; McCarthy, 

et al., 2008). Studies show that students involved in sport and physical activity programs 

will often replicate the behaviors of their coach/facilitator (Jones et al. 2011; Smith, 

Smoll, & Curtis, 1979).  

Motivation for sport and physical activity is strongly correlated to a supportive 

environment. A supportive facilitator can be part of that environment (Frasier-Thomas, 

Côté, & Deakin, 2008; McDavid et al., 2011). In many cases, the students are not 

attracted by the activity alone. Corresponding to previous research, students also have the 

opportunity to play with friends in a less structured environment than offered in 

interscholastic sports, which acts as an incentive as well (Casper et al., 2011; Dixon & 

Green, 2011). Because of the opportunity to play, regardless of skill or ability, students 

may be able to also improve on their skills, ultimately increasing self-efficacy and in 

many cases self-esteem (Bowker, 2006; Davison & Jago, 2009). 

Inclusive and Enjoyable Programs 

Empirical studies have supported the assertion that sport and physical activity 

programs that are inclusive in regards to skill level, gender, SES, and others, offer 

opportunities to the vast amount of high school students, that interscholastic alone cannot 
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(Bocarro et al., 2012; Dixon & Green, 2011; Hill & Green, 2008). Interscholastic sport 

limits participation through high commitment levels, high skill levels, and gender 

specificity (Coakley, 2011; Kanters et al., 2008). Additionally, as school budgets are 

strained to meet academic and personnel needs, many schools have gone to a pay-to-play 

system that requires families to pay fees in order for their children to play (Casper et al., 

2011; Holt et al., 2011; Kanters et al., 2008; Kanters et al., 2012). Depending on the 

number of sports being played, these fees per student can exceed $500 a year, or more. 

Therefore, even those students who have the skill, and commitment to participate in 

interscholastic sports could be denied because of lack of financial resources. 

The after-school sport and physical activity programs described in the current 

study offer programs that are coed and have a no-cut policy. All programs were free to 

the students, and often managed by facilitators that were working for little or no pay. For 

example, a female that played on a flag football team did so because she felt it was 

something that she could do, and felt like she was breaking through perceived barriers at 

her school. This finding corresponds to previous research that shows that inclusive sport 

and physical activity programs are important and may attribute to one’s increased sense 

of self-efficacy, and self-esteem (Dixon & Green, 2011; Kanters et al., 2012; McCollum, 

2012).  One of her male teammates expressed that the inclusion of the program enabled 

the team to feel like “family” to him.  These examples show how inclusive programs can 

attract and retain participants in ways that interscholastic sport cannot.  
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Enjoyment is extremely important to a successful after-school sport and physical 

activity program (Linder, & Johns, 1991; MacDonald, Côté, Eys, & Deakin, 2011; 

Scanlan et al., 1993a). Fun was the most often used verb mentioned by this study’s 

participants when describing why they were participating. Côté’s Developmental Model 

of Sport Participation (DMSP) supports that children involved in sport and physical 

activity eventually make a choice usually during adolescence to proceed into 

specialization, or choose a path of recreation and deliberate play. Côté proposes that 

children’s first introduction into sport is usually with a lot of deliberate play with very 

little practice. The emphasis at this time is fun, not winning or losing. At early 

adolescence, ages 11-12, children begin to make choices concerning their sport 

involvement, to either stay with organized sport or choose a less demanding route so they 

can also pursue attractive alternatives (Kanters et al., 2008; Kanters et al., 2012; Linder & 

Johns, 1991).  

Many of the students that participate in after-school programs are these students 

who have chosen, for one reason or another, to not pursue specialization in any one, or a 

few, specific sports. They still want to play and have fun, but not to the extent that 

practice and commitment interferes with other interests, or attractive alternatives 

(Coakley, 1992; Edwards et al., 2011; Kanters et al., 2008). Fun and enjoyment can easily 

be seen in the programs that were examined in this current study. During the participant 

focus groups, participants would regularly use phrases like “I met new friends,” “I like 

playing with my friends,’ “all I have to do is play.” This is consistent with studies that 

show that as adolescents’ age, they choose a path for future participation, either elite 
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sport, which requires regular deliberate practice with occasional deliberate play, or a 

recreational path. Those that choose the recreational path, do so on the characteristics of 

that path which include, little or no deliberate practice, and almost entirely all deliberate 

play (Fraser-Thomas & Côté, 2009). 

Upon observation of enjoyable programs that facilitate “fun,” one might witness a 

lot of laughter, pats on backs, hugging, and good-natured kidding between competing 

teams. These types of emotional displays are frequent in programs that are fun, 

personable, and make inclusion easy for all. These programs are likely to facilitate 

positive cognitive and psychosocial environments for all participants and deserve further 

exploration as to their implementation (De Meester et al., 2014; Dishman et al., 2005; 

McCarthy et al., 2008).   

Practical and Flexible Logistics 

Research has shown programs that are developed bottom- up, where the program 

is more student-centered, are more attractive than those programs with a top-to-bottom 

design where facilitators dictate every aspect of the program and what activities will be 

offered (Eccles & Wigfield, 2002; Edwards et al., 2011). Participants are more attracted 

to programs where they can make contributions and through such contributions feel a 

sense of ownership and responsibility for the program itself (Edwards et al. 2011; Gillard 

& Witt, 2008; Warner & Dixon, 2013). This was evident in Charter program where 

students were proposing a workday, and donations of parents, to replace the grass in the 

worn out area in the playing field.  
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Additionally, past studies have shown that programs that are structured, such as 

defined starting times, rules of play, and having adult supervision in attendance, are more 

successful in retention that those programs that are loosely structured and have no rules 

or guidelines for the participants to adhere to (Sallis et al., 2001). Such programs provide 

environments that are amenable to fun and enjoyable participation. Such settings 

encourage participation that is both intrinsically and extrinsically motivating. According 

to Boiche and Sarrazin, Achievement Goal Theory (AGT) “proposes that the 

motivational climate provided may impact the goal pursued by individuals and hence 

their persistence (Boiche & Sarrazin, 2009, p.10).” This can be seen in the programs’ 

ability to facilitate events that allow friends to play together on the same teams, as well as 

provide a common goal of possible competitive outcomes. The programs also facilitate 

“situational factors that influence the cognitions, affective responses, and behaviors of 

individuals in achievement-relevant settings (Smith, Cumming, & Smoll, 2008, p. 116).” 

For example, in the Charter program a female participant felt such an environment 

existed that enabled her to achieve proficiency in a sport many view as male-dominate. 

Other participants, such as the ones at T, who were not normally viewed as athletes, were 

drawn to participate by the opportunity to pick their teammates and participate with 

friends who were also non-athletes. This attraction is supported by previous studies in 

afterschool program design and implementation (Bowker, 2006; Davison & Jago, 2009; 

Eccles et al., 2003). 

The programs in the current study, and the sport and physical activity 

environments they produce, appear to be instrumental in attracting participants through 
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numerous motivational factors consistent with youth sport and physical activity 

participation theories. These theories examine the environmental and internal motivators 

that motivate high school students to participate in sport (Eccles & Wigfield, 2002; 

Reinboth et a., 2004; Schmidt & Stein, 1991; Smith et al., 2008).  

Parental and Community Involvement 

Every program examined in the current study emphasized the need for more 

parental involvement. Facilitators readily admit that parental involvement at this stage of 

developmental growth has been difficult. Students may feel a sense of embarrassment or 

dependence when their parents become involved (Eccles et al., 2003; Erikson, 1968; 

McDavid et al., 2011).  Studies have shown that students rather prefer a passive 

involvement, or enabler role, from their parents. This role can be seen in transportation 

for those students not yet eligible to drive. Additionally, fees and/or costs associated with 

playing are areas of parental involvement that adolescents readily accept (McDavid et al., 

2012; Ornelas et al., 2007). The one area of active involvement that seemed acceptable 

by parent and student alike, was that of encouraging spectator. TF1 mentioned that the 

parents and families would show up to watch their kids play (Dishman et al., 2005; 

Eccles, 2009). He stated that some of these parents had never been seen at the school 

before. In his posture and demeanor, it was apparent that the parents being present meant 

a lot to kids participating. 

The difference noticed in the Charter program and the others concerning parental 

and community involvement could be based on several factors. Not directly revealed in 
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the study, at these programs, parents already must drive their students to and from school, 

because none of the locations provide transportation. This could be involvement enough 

for many parents, because as previous research has shown, many students in these 

programs are of lower SES and many must make the best of a single-parent household’s 

resources including time and money (Glass & Owen, 2010; Jenkins & Horner, 2006; 

Stewart & Menning, 2009; Utter et al., 2010). As far as community involvement, unlike 

the other programs whose students reside in the immediate area, Charter draws students 

from all areas and the sense of community did not seem to be as strong as with the other 

schools.  

Although efforts have been made to strengthen parental involvement such as 

helping plan the programs for their adolescent students, such intervention has not been 

successful. Meetings that are designed to familiarize parents with the program and seek 

volunteers, have also had limited success. This reluctance on the part of parents, 

sometimes at the request of their students, is consistent with previous studies on this 

phenomenon (Bocarro et al., 2008; McDavid et al., 2011)). As mentioned before, 

facilitators agree that when the parent can come and watch their child perform or 

compete, they will usually have a high attendance of parents and family. Outside of those 

events, parental involvement in this age group has yet to evolve (Erickson, 1968; Muuss, 

1996). In this area, the program may borrow something from school sport booster clubs 

which have been very successful in accommodating parental involvement. And while it 

would not operate as a booster club, the dinners, the get-to-gathers, the feeding of the 

participants are excellent avenues to incorporate more parental involvement. Not only 
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does such involvement build and strengthen relationships between parent and facilitator, 

and parent and participant, but parent to parent as well . Participants would not be so 

reluctant to receive more parental involvement if their teammates were doing the same. 

As a participant stated earlier, make it “feel like family (C2S1)” 

Community involvement has shown to be more successful in providing resources 

to ensure program availability and access (IOM, 2012; Kanters et al., 2014; NASPE 

2011). The ACE program depends on its community partners in large part to provide 

facilities, instructors, and guidance when it comes to the after-school program. TI has 

garnered support from local government agencies, such as parks and recreation, as 

additional areas and facilities that afford the after-school sport and physical activity 

program alternative options when scheduling events (Kanters et al., 2014; NASPE, 2001, 

2008, 2011).  

Implications for Implementation 

These programs are making a difference, yet many schools remain uncommitted 

in spite of the overwhelming evidence of not only its benefits, but the various strategies 

that can be used to facilitate such a program. To make this initiative one that will 

materialize into reality throughout American public secondary schools, a concerted effort 

must be made to get the schools to listen and act (Beisser et al., 2014; Kanters et al., 

2012).  

Oftentimes school administrators are consumed with the academic demands 

placed on them by local, state, and federal guidelines and mandates. These are 
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particularly onerous at the secondary school level. To ensure a more favorable response 

to sport and physical activity implementation, the proposal for such a program must be 

brief, yet thorough enough to both emphasize the benefits gained by implementing such a 

program and the steps toward success of such implementation (Beisser et al., 2014; IOM, 

2012; NASPE, 2008).  They must be motivated and empowered. As discussed before, the 

road to implementation must start at the top.  

After school program initiatives can be developed by innovative staff or faculty 

on within the school confines itself. Or, it could be a program researched, designed, and 

developed by a third party organization or group. Such a program would have to be 

designed in such a way that it was flexible enough to fit almost any school or campus 

model (Beets, Beighle, Erwin, & Huberty, 2009; Beets, Huberty, & Beighle, 2012). 

Regardless of the program’s architect, the essential components of this study would need 

to be implemented. In addition, it should have quality responses to the concerns and 

uncertainties that are sure to come when schools are reviewing a sport and physical 

activity implementation (e.g., no interest, funding, facilities). 

Administrators should be shown ways to utilize existing facilities, especially 

scheduling (Beisser et al., 2014). Administrators should be informed as to the simplicity 

by which students can register (for example, by inserting the necessary forms in each 

student’s handbook at the beginning of the year).   They could also be shown how to use 

marketing students in the high school to develop an interactive website, with relevant 

information concerning the program. They might also be encouraged to provide 
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transportation home for students that participate in the program. And the possibility 

concerning outside funding should be addressed.  For example, sponsorships and gifts do 

not fall under the same guidelines and restrictions as those associated with interscholastic 

athletics. Local merchants and businesses who use advertising in their business would be 

primary candidates for such partnerships. Administrators may be new to these sources 

and a full initiative would need information about how that funding may be accessed.  

Facilitators should meet with faculty and students alike to ensure the program and 

activities they are developing are ones that would attract as many students as possible. If 

necessary, alterations should be done to facilitate as many students as possible without 

taking away from the activity. If alterations are not possible, alternative activities should 

be included to address those students’ needs. 

 Facilitators should also be up to the task to facilitate a program, by displaying the 

personality and abilities of someone who is responsible for the safety of participants, and 

operation of such a program (i.e., first aid, CPR, AED).  They need to develop plans for 

identifying and training the people on campus that would be willing to volunteer for such 

a position.  The programs in this study demonstrate that schools do not need to rely on 

varsity/interscholastic coaches for facilitators, which supports previous research that 

shows new PETE training, and use of volunteers, affords opportunity otherwise 

unavailable (Castelli et al., 2013; CDC, 2011; NASPE 2001, 2008). There are many 

available facilitators on campus, and with proper training and program design, these 

facilitators could readily step in to an active and valuable role on campus.  



106 
 

Practical and flexible logistics ensure programs are fun and enjoyable, but also 

structured. They should be organized as to the sport and physical activities available, time 

of start and finish each day, liability forms signed and returned. Interest can be 

demonstrated through a pilot program that shows the strengths and weaknesses of the 

initial program, as well as how the program can build on the strengths and reduce the 

weaknesses (IOM 2012; NASPE, 2001; 2008). 

Finally, parental and community involvement is a difficult yet important 

component of after school physical activity programs in secondary schools (Prochaska, 

Rodgers, & Sallis, 2002; Raudsepp, 2006). Dealings in this area can be problematic if not 

done correctly. Third party program developers can proceed at their own peril, however 

in-house developers must first get clearance and approval through the appropriate 

administrator. In either case, the suggestions to proceed are as follows. 

First, marketing should be done at the elementary and middle school levels, in 

addition to high school. The reason for this strategy is that, by the time of actual or 

proposed implementation, high school parents may very well be seeing their student 

graduate in the very near future and find involvement in such a program of little or no 

relevance to them. And therefore, if only marketing to the target area of high school, 

there will be a lapse in continuity of program support.  

Additionally, middle school students are in the process of making those decisions 

referred to in Côté’s DMSP. However, in many schools, when the decision to leave 

organized school sport is made, there is little if any, alternative sport and physical activity 
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programs available (Bocarro et al., 2012; Kanters et al, 2008). Many parents may assume 

their child will always remain in school sports, or simply believe that such programs exist 

beyond school athletics when their child reaches middle and high school. 

Parent Teachers Association (PTA) gatherings might present a good atmosphere 

for relaying information concerning current and potential school programs. Also, this 

presents an educational environment where, over time parents can be shown the potential 

downsides of inactivity and non-participation (O’Connor, Jago, & Baranowski, 2009; 

Ornelas et al., 2007; Pugliese & Tinsley, 2007) . It can also be shown where such a 

program can provide for an extended school day that is enjoyable for the student and 

convenient for the working parents. Having their child’s day end at the same time as their 

working day alleviates the concern of unsupervised time after school. 

As previously mentioned, sponsorships as well as free advertising through 

community businesses, churches, and parks and recreation centers, will develop interest 

and curiosity throughout the community. Use of, and advertising on, the after-school 

sport and physical activity programs website. These websites can also interact with other 

programs at other schools.  
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Chapter 6: Conclusion 

There is an ever-increasing emphasis on promoting newly developed teaching and 

classroom strategies, and schools are usually graded on their academic success, and 

nothing more. Since administrators are aware of this emphasis, and understanding that 

their employment often depends on the academic success of their school, it is those areas 

that attract the most attention when choosing which conferences to attend, or how the 

budget is distributed (Cox et al., 2011; Beisser et al., 2014). Physical activity, in many 

administrators’ minds, is serviced by the PE department and interscholastic athletics. 

Therefore this is an area where administrators are reluctant to allocate additional 

resources of time, money, or personnel, including themselves (Beisser, et al, 2014).  

Although sport and physical activity program advocates seem slighted year after 

year, it is possible that administrators are unaware of how an after-school program will 

work, and how it will be funded. If so, it is always easier to just say no. Many schools 

have considered community sponsorships to provide additional resources for academics 

at their schools. These same schools have probably never considered such a funding 

option for an after-school program. While interscholastic sport has been credited with 

providing positive school identity and representation, the benefits of participation only 

affect an estimated 20-30% of high school students. For what it costs to fund such 

programs, the entire student body could be served through after-school sport and physical 

activity programs (Meier et al, 2004; AP, 2012). 
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Other reasons, beyond funding restraints that have been given by administrators 

as to why they do not offer after-school sport and physical activity programs include lack 

of facilities, lack of interested coaches and teachers, and lack of student interest (Burden 

& Dixon, 2013). While the funding and facility issues were evident in this study, the 

program and its facilitators found ways to overcome these barriers. Thus, this study of 

secondary after school physical activity programs is valuable because it demonstrates not 

only the key elements of success for after-school programs, but also the various 

implementations of such programs and the ways that different schools are meeting the 

challenges of providing such programs for their students.  

Funding 

As stated before, the programs in the study work hard to utilize all their resources 

to ensure program development and sustainability such as alternative use and sharing of 

facilities, volunteers, partnerships with outside organizations and agencies, gifts and 

sponsorship possibilities. This enables facilitators to implement programs that they 

believe will benefit their students. The innovation shown by programs to “make it 

happen” is not reserved for facilitators. Students in the current study discussed ways they 

could help and make the facilities better, as well as raising money to buy equipment 

through raffles, and fund-raising. 

Though not necessarily ideal or recommended, programs can prosper without 

funding, if only given the opportunity. While funds help, these programs show that it is 
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not essential to the implementation and operation of the after-school sport and physical 

activity program.      

Facilities 

The programs are often at the mercy of the athletic department when it comes to 

sport facility use. Forward planning and scheduling enables the program to maximize the 

use of athletic facilities when they are not being used. Alternative facilities have been 

used including cafeterias for activities like darts, ping pong, or badminton, small unused 

areas around the athletic fields for field hockey and beach volleyball, and even unused 

office space and hallways for basketball skills.  

On nearly every high school campus, facilities or open areas are available 

regardless of the sport in season. The problem is as long as the athletic department 

controls vast amounts of campus facilities and open areas, even when they are not being 

used, the athletic department restricts access. This should not be the case. Many times 

this access is denied because of fear that the facilities will be abused and/or broken. 

However, since school faculty and staff are usually facilitating the after-school programs, 

they should be afforded the same consideration and responsibility of any other school 

faculty or staff, including varsity coaches.  

Advocates in the early 20
th

 century proposed that athletics should be subordinate 

to the campus administrator. This chain of command would alleviate facility, and funding 

issues so often found in the inequality shown between athletics and other physical 
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activity programs (Jones, 1930; Oosterhaus, 1930). Both can co-exist in a high school 

environment, but one should not be sacrificed for the other.    

Lack of Interested Coaches/Teachers 

In only one group of programs, those of the  ACE programs, are facilitators paid 

to supervise and facilitate the program. In those cases, the facilitators were very proactive 

in bringing new programs to the participants, as well as ensuring the resources were made 

available to properly fund and equip those programs. The other program facilitators 

volunteered their time and expense, or received an extremely small stipend and 

reimbursement for mileage on away activities. They also undertook the responsibility of 

program design, scheduling, recruiting and registration, officiating, and in some cases 

event management.  

It appears that schools can utilize available facilitators and they do not need to be 

already existing varsity coaches!. Training, free to the facilitator, could be made available 

to ensure that emergency practices are known, and how they are to be used (i.e., CPR, 

AED, 1
st
 aid).  Many possible candidates exist within each campus’ faculty and staff 

pool. Some teachers and staff are extremely qualified to facilitate an after-school program 

that is inclusive and because it facilitates all students, teachers and staff may be more 

inclined to volunteer their time and effort.  

Lack of Student Interest 
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Lack of student interest was not observed in any of the programs of this current 

study. In fact it was just the opposite. In the Charters, the sports all have full roster and 

reserves. And since the school has a “no-cut” policy, rosters will continue to carry as 

many students as want to play. The ACE programs claim that their participation rates are 

approximately 10% of the total school population. While this might sound small, the 

schools that house these programs are 6A schools with an average student enrollment of 

2,700 students. Additionally the schools offer many other extracurricular activities in 

addition to interscholastic sports that tend to compete with the after-school program such 

as band, ROTC, drill team, and others. 

Finally, Texas  Intramurals which is the only true intramural program in our study 

has an overwhelming student demand. In every event T has planned, the turnout has far 

exceeded expectations. For soccer they expected 80, and 187 students and staff signed up. 

This year they included the sign-up form in the student handbook issued at the beginning 

of the school year. They have already received between 300-400 applications from 

students and staff. This is even without knowing what events would be offered this year. 

So, this means that schools will not really know the extent of interest from their students 

until a program is proposed. Some aspects of attractive programs that may increase that 

interest are programs that are first and foremost fun, require very little expertise and 

training, low commitment as to time and fees, and allows for student input. 
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My final thoughts 

It may very well be that school administrators are still not convinced that after-

school programs are vitally important, and thus do not require their time or attention. The 

value of this study is that it demonstrates that after-school physical activity programs are 

meeting a vital student need, are relatively inexpensive to implement, and can meet a 

broad array of students and student interests.  And while literature has suggested 

sufficient time and money resources were necessary for successful sport program 

operation, this study found that in these contexts it was more about flexibility and 

creativity in facilities, than necessarily resources. This study demonstrates the viability of 

promoting and implementing theoretically sound programs at the secondary school level 

that address appropriate developmental capabilities and student motivations.  Through 

focus on local interests, inclusive programs, engaged facilitators, community 

involvement, and creative facility usage, a broad range of public schools could embrace 

the value and benefit of physical activity and sport programs in secondary schools for 

academic enhancement and positive youth development.  

  



114 
 

APPENDICES 
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APPENDIX A 

 

STUDENT FOCUS GROUP PROMPTS 

Investigator: How long have you been participating in the after-school physical activity 

program? 

Investigator: What attracted you to the program initially? 

Investigator: Do you play interscholastic sports also? 

Investigator: What do you like about the program? 

Investigator: What do you dislike about the program? 

Investigator: What changes would you make if you could? 

Investigator: Do you plan to participate in the program next year? 

 Why? 

 Why not? 
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APPENDIX B 

FACILITATOR INTERVIEW PROMPTS 

Investigator: Who started/initiated the program? 

Investigator: Does the program offer stipends to the program’s facilitators? 

Investigator: Does the program use any volunteers or outside help? 

Investigator: How long has the program been in operation? 

Investigator: Does the program start at the high school, or continued from the feeder 

middle schools? 

Investigator: Is the program continuous, or divided into seasons/sessions? 

Investigator: What sports and activities are available? 

Investigator: Is there more than one sport/activity available at the same time? 

Investigator: How often does the program meet during a given week? 

Investigator: Does the program have expenses? How are they met? 

Investigator: What are the advantages you see to the program? 

Investigator: What are the disadvantages you see to the current program? 

Investigator: What elements currently in place, do you feel are essential to the success 

and sustainability of this program? 

Investigator: How do you think the program is going?  

Investigator: Can you give some examples of success stories? 

Investigator: Can you give some examples of non-success stories?  

Investigator: Who do you think the program serves (active, non-active)?  

Investigator: Are you attracting the kids you want to? Why/not? 

Investigator: What do you think you could do better? 

Investigator: How could you attract more students?  
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Investigator: What recommendations would you make to someone wanting to start a 

similar program? 
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APPENDIX C 

 

ADMINISTRATOR QUESTIONNAIRE 

1. What is the daily enrollment of your district? 

2. What percentage of students qualifies for free and reduced lunches? 

3. Please rate how much of a positive impact, if any, you feel physical activity has on 

the following student outcomes. 

 Student academic performance      

 Fitness levels 

 Lifetime physical activity behaviors 

 Reduction in student prevalence of overweight and obesity 

 Reduction in student prevalence of chronic lifestyle diseases  

such as diabetes, cancer, and heart disease 

 Reduction in student absenteeism 

 Student mental, emotional and social health 

 Student tobacco and drug prevention 

 Student violence prevention 

4. Please name the individual(s) responsible for monitoring the physical activity and 

/or physical education policies at the district level? 

5. Are school facilities in your district open to the public outside of school hours for 

physical activity programs or free play? 

6. If some or all school physical activity facilities in your district are not open to the 

public outside of school hours, please indicate why by marking all that apply. 

 Insufficient funding      

 Lack of staffing      

 Lack of support from other agencies    

 Liability concerns      

 Risk of vandalism      

 Safety concerns      

 Don’t know       

A lot Some None 
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 Other (please specify)      

________________________________________________________________________

______ 

7. Have any schools in your district received funding for after school physical 

activity programs? 

8. In the past year, have physical activity opportunities in your district been affected 

by the following? 

 Increase in PE class size        

 Reduction in the amount of time dedicated to PE class?     

 Reduction in equipment/facilities       

 Reduction in the number of PE teachers      

 Reduction in recreational or before/after school programs    

 Reduction of staff who oversee physical activity opportunities   

 Other (please specify)         

________________________________________________________________________ 

 9. Has your school adopted any of the following school policies and strategies 

 Every student shall have an opportunity to participate in extracurricular physical 

activity programs regardless of physical ability      

 High school sports programs shall be taught by certified coaches who receive 

periodic professional development opportunities      

 Modify bus schedules to support attendance at before/after school physical 

activity programs          

 Schools shall establish before/after school physical activity opportunities (e.g. by 

partnering with external providers)       

 Schools shall open after school physical activity programs to all children in the 

neighborhood          

 Schools shall provide access to indoor and outdoor physical activity facilities 

outside school hours 

 Schools shall provide adequate bicycle support facilities, such as school bicycle 

racks  

 The school district shall collaborate with local government to ensure that new 

schools and neighborhoods are designed to facilitate safe walking, bicycling and 

other active transportation to school        
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 The school district shall collaborate with the transportation department to improve 

safe walking and bicycling paths to school (i.e. safety of traffic, sidewalks, 

pathways and/or crosswalks near school)  

 The school district shall support safe walking, bicycling or other active transport 

to/from school (e.g. promote events such as Walk and Bike 

 to School Day; create walking school buses; establish a Safe Routes to School 

program) 

 Other, please specify:         

________________________________________________________________________ 

10. How significant are each of the following barriers/challenges in addressing 

physical activity and physical education policies and practices in your school 

district? A check indicates the issue impedes implementing after-school physical 

activity and sport programs. 

 Competing district priorities         

 Difficulty finding/implementing gender- and/or culturally-appropriate physical 

activities  

 Impact on the budget  

 Inclement conditions (i.e. weather, air quality)  

 Lack of adequate facilities  

 Lack of district lead to coordinate physical activity and physical education efforts 

 Lack of effective, evidence-based programs       

 Lack of parent/community support  

 Lack of space  

 Lack of student interest/engagement  

 Lack of tools/resources available to develop, implement, and monitor policies and 

practices          

  

 Liability/safety concerns  

 Other, please specify 
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APPENDIX D 

Profiles of Sport & Physical Activity Programs in Current Study 

 Charter 1 Charter 2  Charter 3 ACE 1 ACE 2 ACE 3 Intramural 

SCHOOL

S 

       

School 
Size 

228   (k-9) 514  (k-9) 486  (k-9) Varies 2875 (HS) 3704 (HS) 1648  (HS) 

School 

SES 

40.5% Low 

SES 

56.9% Low SES 60.8% Low SES Varies 80.8% 

Low SES 

58.4% 

Low SES 

55.2% Low   

SES 

School 
Diversity 

36.6 % (AA), 
27.5% (H), 

18.3% (W), 

15.7% (Asian) 
 

25.4% (AA), 
45.2% (H), 23% 

(W) 

 

33.6 % (AA), 
59.9% (H), 4.3% 

(W) 

 

 2.2% 
(AA), 

89.5% (H), 

7.4% (W) 
 

15.6% 
(AA), 

66.1% (H), 

8.2% (W), 
8.3% 

(Asian) 

 

21.4% 
(AA), 39% 

(H), 37.7% 

(W) 
 

PROGRA
M 

       

Sports Flag Football 

(Coed), 
Basketball 

(Boys), 

Volleyball 
(girls), Soccer 

(Coed), Track 

(Coed) 
 

Flag Football 

(Coed), Basketball 
(Boys & Girls), 

Volleyball (girls), 

Soccer (Coed), 
Track (Coed) 

 

Flag Football 

(Coed), 
Basketball (Boys 

& Girls), 

Volleyball (Girls), 
Soccer (Coed) 

 

Basketball 

skills, 
volleyball 

(Coed), 

Dodgeball 
(Coed), 

Volleyball 

(Coed), 
Fit-Camp 

(Coed), 

Flag 
Football 

(Coed) 

 

Archery, 

softball 
skills, 

badminton, 

ping pong, 
darts, 

basketball. 

All Coed 
 

Flag 

Football, 
Weight 

Training, 

Martial 
Arts, 

Basketball, 

Volleyball, 
Dodgeball 

 

Basketball, 

Soccer, 
Dodgeball, 

Kickball, 

looking to 
implement 

Cabbageball

, beach 
volleyball,a

nd frisbee 

golf. 
 

Time After-school 

3:00 - 5:00, 3 

days a week 

After-school 3:00 

- 5:00, 3 days a 

week 

After-school 3:00 

- 5:00, 3 days a 

week 

After-

school 

3:00 - 
6:00, Daily 

M-F 

After-

school 

3:00 - 
6:00, Daily 

M-F 

After-

school 

3:00 - 
6:00, Daily 

M-F 

As facilities 

permit. 

Usually 1-2 
sports in 

Fall, and 1-2 

in Spring. 
All done 

after-school 

 

Place Practice is at 
home campus, 

games are at 

other locations 
since the 

school does 
not have 

facilities 

Practice is at home 
campus, games are 

at other locations 

since the school 
does not have 

facilities 

Practice is at 
home campus, 

games are at other 

locations since the 
school does not 

have facilities 

Campus 
facilities 

Campus 
facilities 

Campus 
facilities 

Campus 
facilities 

Facilitator

s 

3 full-time 

teacher/coache
s. 1 female, 2 

male. 

Compensation 
$25 per coach 

per game. 

Mileage on 
away games 

3 full-time 

teacher/coaches. 1 
female, 2 male. 

Compensation $25 

per coach per 
game. Mileage on 

away games 

3 full-time 

teacher/coaches. 1 
female, 2 male. 

Compensation 

$25 per coach per 
game. Mileage on 

away games 

1 full-time 

employee 
whose job 

is to 

facilitate 
program. 

Use of 

volunteers 
and 

vendors 

1 full-time 

employee 
whose job 

is to 

facilitate 
program. 

Use of 

volunteers 
and 

vendors 

1 full-time 

employee 
whose job 

is to 

facilitate 
program. 

Use of 

volunteers 
and 

vendors 

4 Varsity 

coaches. 1 
femae, 3 

males. All 

volunteer. 
Use of staff 

volunteers 

for 
registration, 

record 

keeping, 
concession 
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for finals 

 

Participant
s 

No cut 
policies. 

Programs are 

either coed, or 
there is a 

gender 

equivilant 
available (i.e., 

basetball) 

No cut policies. 
Programs are 

either coed, or 

there is a gender 
equivilant 

available (i.e., 

basetball) 

No cut policies. 
Programs are 

either coed, or 

there is a gender 
equivilant 

available (i.e., 

basetball) 

All 
programs 

are coed 

and open 
to all 

students 

All 
programs 

are coed 

and open 
to all 

students 

All 
programs 

are coed 

and open 
to all 

students 

Coed, all 
students and 

staff are 

eligible for 
particiation 

 

Structure Structure is a 
hybrid 

between 

intramurals 
and 

interscholastic

. Many sports 
are the same 

as 

UIL/TAPPS 
offerings (e.g., 

basketball, 

soccer). But 
there is also 

flag football, 

unlimited 
rosters. 

Structure is a 
hybrid between 

intramurals and 

interscholastic. 
Many sports are 

the same as 

UIL/TAPPS 
offerings (e.g., 

basketball, 

soccer). But there 
is also flag 

football, unlimited 

rosters. 

Structure is a 
hybrid between 

intramurals and 

interscholastic. 
Many sports are 

the same as 

UIL/TAPPS 
offerings (e.g., 

basketball, 

soccer). But there 
is also flag 

football, 

unlimited rosters. 

Grant 
provides 

funds for 

outsourcin
g certain 

enrichment 

activities. 
Martial 

arts, and 

strength 
training 

will be 

done by 
certified 

individuals

. Program 
is free play 

with adult 

supervison 
in most 

aspects. 

Sport 
choices are 

made by 

participant 
selection 

and 

fund/facilit
y 

availability 

Grant 
provides 

funds for 

outsourcin
g certain 

enrichment 

activities. 
Martial 

arts, and 

strength 
training 

will be 

done by 
certified 

individuals

. Program 
is free play 

with adult 

supervison 
in most 

aspects. 

Sport 
choices are 

made by 

participant 
selection 

and 

fund/facilit
y 

availability 

Grant 
provides 

funds for 

outsourcin
g certain 

enrichment 

activities. 
Martial 

arts, and 

strength 
training 

will be 

done by 
certified 

individuals

. Program 
is free play 

with adult 

supervison 
in most 

aspects. 

Sport 
choices are 

made by 

participant 
selection 

and 

fund/facilit
y 

availability 

This 
program is 

100% 

intramural 
in that the 

competition 

in all done 
in-house. 

Participants 

get to pick 
there own 

teams. 

Facilitators 
act as 

referees and 

scorekeepers
. Sports are 

initiated by 

facilitators 
and 

participant 

input. 
Successful 

ones that 

produce 
enjoyment 

and do not 

present 
issues such 

as arguing, 

are retained 
while others 

are replaced 

 

Data 

Sources & 

Study 
Particpants 

Interviewed 

two 

facilitators 
(C1F1, C1F2), 

and received 

questionnaire 
from 1 

administrator. 

 

Interviewed two 

facilitators (C2F1, 

C2F2), audio-
recorded 2 focus 

groups of 5 

participants each 
(C2S1, C2S2, 

etc.), received 2 

administrator 
questionnaires, 1 – 

campus 

administrator, 1- 

district 

superintendent/CE

O. Also, observed 
two sessions of 

program. 

 

Received two 

administrator 

questionnaires. 1 
– campus 

administrator, 1- 

district athletic 
director. Since I 

was unable to 

personally visit 
the campus, the 

district AD who 

helped coordinate 

a lot of this at the 

request of the 

district 
superintendent/C

EO spend a lot of 

time describing 
the program 

sports and amount 

Interviewe

d program 

facilitator 
(AF1), and 

observed 8 

students 
participatin

g in 

basketball 
drill 

session. 

 

Interviewe

d program 

facilitator 
(AF2), and 

observed 

18-22 
students 

participatin

g in ping 
pong in the 

cafeteria 

area 

 

Interviewe

d program 

facilitator 
(AF3), and 

observed 

12 students 
participatin

g in 5-on-5 

half-court 
basketball. 

 

Interviewed 

three 

program 
facilitators 

(TF1, TF2, 

TF3), 
received 1 

administrato

r 
questionnair

e, audio-

recorded a 6 

student 

participant 

focus group 
(TS1, TS2, 

etc.. 
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of students 

participating. 
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