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Abstract 

Historic Preservation Education Initiatives at Historic Sites 

Margaret F. Hereford, M.S.H.P.    

The University of Texas at Austin, 2014 

Supervisor:  Michael Holleran 

While historic sites have been used and operated as educational tools in the form 

of museums and public spaces since the emergence of the field of preservation, 

educational outreach frequently fails to include preservation concepts within these 

efforts. This thesis attempts to answer the question of “Why is preservation education 

lacking or absent at historic sites, and how can it be an integral part of a historic site’s 

programming, presentation, and interpretation?” To investigate this question, scholarly 

research was combined with first hand experiences of sites and interviews with 

stewarding organization staff members.  

Through this investigation, emerged a contextualization of historic sites within the 

fields of preservation and museum studies, a relation of the current state of preservation 

education to the opportunities available by means of physical sites, and a connection of 

preservation concepts to museum education theory. Multiple means of educational 
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implementation and execution were explored, as were target audiences and organizational 

management structure. The result is a collection of examples in practice, explanations of 

missed opportunities, and recommendation for effective implementation. Collectively, 

these results reinforce the importance of using physical sites available to the public for 

educational purposes not limited to historic significance, but including preservation in all 

facets, as a means of introducing the field along with its impact and importance to the 

general public as a means of generating an interest that will be redirected into their 

communities. 
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Chapter 1: Introduction 

Historic preservation is a vital aspect of many larger fields, including architecture, 

community planning, public history, and tourism. While these fields are highly visible to 

the public, historic preservation stories often only surface and gain interest in light of 

controversies such as demolition. Preservation theory education is largely relegated to 

field professionals, academic classrooms, and particularly interested individuals who 

personally seek information. However, there is no reason for this sequestering of 

knowledge, especially if the preservation movement is to continue to grow in scope and 

standing. Historic sites, including museums at these sites or housed within a historic 

structures, have the perfect opportunity, as public structures to communicate preservation 

histories and theory to visitors. 

All historic sites have a preservation history that has occurred in order for the 

structure to remain standing, yet this story is often completely ignored in the presentation 

and exhibition of the site and its collection. Rather than hiding the preservation history 

and process, presenting the story connects the structure’s historical and present day 

significances. Educating visitors on the structure’s preservation can also provide a crucial 

insight into the field of preservation and generate an interest in the broader field along 

with its role in the larger community. This thesis examines the presence of preservation 

education initiatives that are currently being implemented, the theoretical bases behind 
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these initiatives, and the reasons for the overwhelming absence of these initiatives at the 

majority of historic sites. 

Experiences 

The catalyst for this thesis is a collection of personal experiences at various 

institutions since beginning my graduate studies. I will recount three of these first-hand 

accounts to provide a better understanding of current experiences at historic sites as they 

relate to preservation education and presentation, and how I arrived upon this subject 

matter. 

Undisclosed Historic Village 

While visiting a well-known and reputable historic village in New England, I 

witnessed a conscious concealment of preservation action from public view. This 

village’s advertisements make claims of authenticity and cite structure preservation as a 

main mission. The village is comprised of nearly a dozen historic structures that serve as 

museums, both individually and collectively as a community. 

While taking a formal tour of one of these museums, which I will call Building A, 

I was informed that the most popular structure, which I will call Building B, was 

unavailable for touring or view to the public, as it was undergoing extensive restoration 

and reinterpretation. While the tour of Building A was interesting, my friend that I was 
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with, had expressed how much I would enjoy seeing Building B, which is separate from 

but attached to Building A. She asked our tour guide if there was any possibility that we 

could see the interior, as we were the only ones on the tour, and due to the facts that she 

used to work for this historic village and I was a historic preservation graduate student 

and NEMA institutional member employee. The guide replied that no one not currently 

employed for the village was allowed to see the interior of the structure during the 

restoration work. 

It was not until I began to suffer a coughing attack and desperately needed a cup 

of water, which was conveniently located in a small room attached to Building B. At this 

time, my friend and I were able to convince the guide to allow us to see the rest of the 

Building B structure past the small storage room, on the premise that we would never tell 

of his actions. It is for this reason that I have not specified the village location or structure 

names. Once inside, the guide was quite excited to explain the details of the restoration 

and preservation work, but was constantly looking out the windows, as to avoid anyone 

seeing us inside. 

The work being completed was an extensive degree of structural stabilization, 

material restoration, and reinterpretation. All contents, objects, and architectural features 

had been removed from the structure, and work to reinforce the floorboards had just been 

completed at the time of our visit. The tour guide was knowledgeable about the 

restoration plans and how the museum was to be reinterpreted; yet, this information was 

not found in any other form from the village organization. I was baffled that the village 
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would choose to keep one of their most popular sites closed for multiple years rather than 

allow visitors to witness the preservation process. 

Texas State Capitol Architecture & Restoration Tour 

I was fortunate to be able to take a specialized tour of the Texas State Capitol that 

focused on its architecture, restoration, and preservation. The tour was led by a staff 

employee, rather than a normal tour guide, and went through many areas of the state 

capitol that are not typically available to the public, such as the basement vault and attic. 

Whereas the normal tour of the state capitol does touch on its architectural history, the 

focus is much more aligned with social history and explanation of how the building 

functions. This seems appropriate, as not all visitors are interested solely in architecture 

or preservation. 

Unfortunately, this specialty tour is not available to the public, but solely to select 

groups. The Student Historic Preservation Association at the University of Texas proved 

to have enough vested interest in the subject matter to be allowed to schedule this 

experience, which, interestingly, was also free of charge. However, neither the 

requirements to be considered to take the tour nor the tour’s existence are published in 

any form. The reluctance to let visitors take this tour is certainly due in part to security 

concerns and issues with consistent traffic through closed portion of the structure. 

However, I still do not understand why this opportunity is not extended further. 



 5 

Figures 1, 2: Texas State Capitol Architecture & Restoration Tour. View of the capitol 
dome from attic area (top)1 and the historic vault in the basement (bottom). 

1 Photograph by Marie Oehlerking. 
 2 Alderson and Low, Interpretation of Historic Sites, xl.
3 Alderson, x-xi. 
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Boston’s Old State House 

The Old State House in Boston is one of the main attractions along the historic 

Freedom Trail. This structure has a rich structural and preservation history in addition to 

its vital role in the overall history of the city. I was pleased to discover a multi-paneled 

exhibit documenting the preservation story of the structure, from its 19th century 

renovation to its 20th century structural changes, when the entire building was raised to 

incorporate the underground railway and station below the building. However, I was 

disappointed with the deteriorated condition of the exhibit and that its location is 

relegated to the basement of the building, only accessible via a narrow, spiraling stair. 

Figures 3, 4: Boston’s Old State House Exhibit Panels from The Preservation of the Old 
State House. Wall deterioration is visible behind the panels. There is an 
image missing from the upper right corner of the panel on the right. 
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Methodology & Trajectory 

The experiences I had before arriving at this research topic spawned a series of 

questions. Why are preservation topics not more widely incorporated into educational 

initiatives at sites? Why do initiatives exist at some sites and not others? How can such 

initiatives be executed to their fullest potential? Are site stewards aware of the benefits 

and importance of presenting preservation as an educational effort? To answer these 

questions, I combined experience and observation with professional insight and scholarly 

research. Through this methodology, I gained a comprehensive understanding of how 

preservation theory and museum studies can intersect, resulting in this concept’s 

actualization as an integral part of a historic site’s programming, presentation, and 

interpretation. 

During a thorough investigation of a variety of historic sites, I met and 

interviewed numerous professionals responsible for the care of the sites and structures, 

including educators, directors, and curators. These interviews were invaluable and the 

only source of beginning to answer the “why” portion of my curiosities. The interviews 

gleaned insight into the specific needs and wants of visitors, as well as goals of site 

organizations. Private tours and personal interviews provided additional information, 

especially regarding the preservation history of the associated site, that is not offered to 

typical visitors on public tours or through interpretive materials. 

Through my research methods, I realized that while the field of preservation has a 

clear standard of defining what makes a site historic and significant, there is not a 

similarly clear standard for the professional museum field. Chapter two outlines the 
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terminology used in this thesis and explains the usage, purpose, and importance of these 

tangible places for educational outreach. Additionally, my research has shown that 

preservation education is largely unarticulated as a goal of the field. Chapter three 

contains an overview of the current state of preservation education as well as the 

associated fields of advocacy, heritage education, and heritage tourism. Together, these 

chapters explain the present gap in preservation education and how sites are an 

unparalleled resource for filling this void. 

Chapter four is a collection of preservation education initiatives currently in place 

that I have either experienced or learned of through my research and inquiry. These 

experiences showcase the variety of efforts at sites across the country and serve as 

examples that other sites can use in developing their own implementation. The examples 

also act as explanations for the ways in which preservation education efforts are possible 

through typical museum education methods. 

Though historic preservation is the subject matter of this query, the 

implementation methods are much more defined by the guidelines of museum studies. 

For this reason, chapter five thoroughly outlines museum education principles, issues, 

and theories of learning and knowledge. In this chapter, I compare museum education 

theories to my personal experiences at historic sites, noting examples of implementation. 

I will show how these modes, methods, and theories, in conjunction, can create 

preservation education best practices at sites to effectively educate visitors on the varied 

aspects of historic preservation. 
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The final chapter summarizes findings of what is currently being executed both 

well and poorly. Additionally, this chapter exposes the void created by missed 

educational opportunities in both historic preservation and the museum studies field. 

From these opportunities, and in combination with research findings, I have devised and 

included recommendations to increase the prevalence and impact of preservation 

education initiatives at historic sites, in an attempt to create a standard, or best practice, to 

be implemented in the future. 



10 

Chapter 2: Historic Sites and their Importance 

Historic preservation as a field can be categorized within a plethora of differing 

contexts; including architecture, economics, and theory. However, the field cannot exist 

without the physical presence of historic structures and sites. This tangibility is vital in 

remembrance and education of the past, as well as for the maintenance of the present. 

The terminology involved in discussions of historic preservation can be varied, 

complicated, and often confusing, as is the situation with many relatively new fields of 

study.2 The National Register of Historic Places determines a structure eligible to be 

considered as historic at fifty years old, though there are exceptions made for both listing 

and determining eligibility in circumstances of exceptional significance, integrity, or 

associations that will warrant future historic importance. Alderson & Low use the 

following definition of a historic site, in their book, Interpretation of Historic Sites. 

Some people use the term historic house museum, but that does not include 
structures other than houses, nor can it apply to battlefields or restored villages. 
Moreover, the word museum suggests to the general public the display of objects 
in case exhibits. The term historic landmarks could not be used without risk of 
confusion with the special qualitative official designation used by the National 
Park Service in identifying structures of major national importance. Historic 
restorations might have been used, but this might have implied exclusion both of 
reconstructed buildings and of preserved structures and areas that are so important 
in our field. Faced with having to make a choice, we decided on historic sites. In 
the dictionary sense, historic site means the place or settling of an event, thereby 
fully meeting all the requirements we are seeking. It is also a term that has been in 
common currency among historical administrators for many years. We use it, 

2 Alderson and Low, Interpretation of Historic Sites, x. 
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therefore, to mean houses, other structures, and geographic areas that are notable 
either because of their associations with a historical personage or event, or 
because they reflect the culture or taste of a historical period.3 

This explanation is telling and valid, as the historic value of the built and 

inhabited world is not limited to a single type of structure or purpose, and serves as the 

definition for historic site within this thesis. This chapter explains the multiple types of 

sites and how usage, ownership, and purpose affect their impact on the public. This 

explanation is necessary to create an understanding of the context through which 

preservation education can be tangibly executed. 

Types of Sites 

As the definition implies, historic site refers to a much broader array of places 

than solely buildings; including landscapes, roads, bridges, sculptures, and other 

structures that have gained historic significance in their own right. Site ownership can be 

public, private, tribal, or federal, and the ownership type can have significant impacts on 

the usage, accessibility, and programmatic goals of a place. Additionally, sites may or 

may not have one or more historic designations placed upon them at the local, state, or 

national level of varying levels of significance, representing differing levels of protection. 

Protection level and designation can enable or inhibit the owner in utilizing the site in 

certain ways. Sites may also be classified or signified by the Secretary of Interior (SOI) 

standards, as a site that has been preserved, restored, rehabilitated, reconstructed, or a 

3 Alderson, x-xi. 
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combination of more than one of these notions. The combinations created by these four 

categories also play a role in determining the function, purpose, and usage of a historic 

site. A site’s availability and accessibility play key roles in the site’s service as an 

educational vehicle. The site’s purpose and function will ultimately dictate the scale and 

scope of possible preservation education initiatives, as well as who will visit and utilize 

the site. 

Museum Qualification 

Most of the sites and efforts discussed in this thesis are operated as museums in 

the formal sense of the term. By this, I mean organizations that consider themselves to be 

formal museums and are administered as such. However, this formality is not necessary 

for a non-museum site to be treated in the same manner. There are organizations, such as 

Save Our Cemeteries (SOC), in New Orleans, Louisiana, that serve as stewards of public 

sites; in this case, the historic cemeteries within Orleans parish. While the 

implementation methods may be limited, and differ from typical museums, the same 

theory can be applied in creating educational initiatives. 

Dr. Melinda Mayer, who oversees the museum education track of the graduate 

program in art education at the University of Texas at Austin, begins her course, Museum 

Education History & Theory, with the question, “When is a museum?” The wording of 

this question is key, as the “when” is not to be confused with “what.” Answering this 

query requires contemplating a set of requirements necessary to make up a museum, as 
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well as thinking about other contexts of possible museum-like places, sites, and situations 

that may not meet the formal qualifications of museums. Though typical museum 

education is geared towards formalized and organized museums, it can be argued that all 

historic sites open and available to the public with a documented educational value can be 

treated as a museum at some point and context, and worthy of museum standard 

educational measures. 

Sites such as historic cemeteries can be thought of as museums in an abstract way. 

There is a clear circulation and historic artifacts to observe and learn from. Though the 

structures of a historic cemetery do not belong to a formalized and catalogued collection, 

they still serve the public in aesthetic and educational purposes. Historic streets and 

districts may also be thought of as museums, with the contributing structures serving as 

the objects of the collection. Despite a lack of “objects,” historic landscapes can be 

considered a museum of sorts as well. The layout, variety of plant life, structures, and 

evidence of the past creates its own collection of historic significance and purpose as a 

destination, just as a museum does. 

There are also structures that have unique purposes of serving as museums in part. 

An example of this is the Texas State Capitol and Visitor’s Center. While the capitol is a 

fully functioning seat of government for the state of Texas, it is also a very popular 

tourist destination for its structure, tours, objects inside, and exhibition of information. In 

Newport, RI, the historic Brick Market, which is a National Historic Landmark, serves in 

multiple capacities; as a store and departure location for historic tours on the lower level, 

and as a museum of rotating exhibits on the upper level. 
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Museum consultant, Linda Norris, poses a valuable question, “If we did not have 

a house, would we still have a museum?”4 on her blog, The Uncataloged Museum. Her 

question is posed within the framework of historic house museums, however, if the word, 

“house,” is replaced with the word, “structure,” the question can pertain to historic sites 

of varying natures. Though the main educational goal of the majority of these structures 

lies in the storytelling of histories occurred in or near the site, Norris’s question brings to 

mind the importance of the actual structure to the mission and educational goals of the 

museum. Few museums, if any, focus solely on historic preservation, which is sensible, 

as preservation is only one aspect of the history of a site or structure. Typically, museums 

at historic sites focus on the story of a past event, time-period, occupant, or the 

architectural significance of the structure. However, if the physical existence of the 

structure is deemed essential to the mission of the museum, than the site’s preservation 

story and presentation should be essential as well. Without preservation, the structure 

would look extremely different, if extant at all. 

Purpose & Use 

Major reasons for using a historic structure include heritage tourism and the 

preservation of our built past, while historic sites serve a variety of purposes, only one of 

which is education. There is a range of site purposes, including residential, commercial, 

religious, governmental, museum, and usages that are more open-ended. Sites used for 

4 Norris, “Really? Questioning Mission Again?” 
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preservation education purposes are typically open to the public, at least on a partial 

basis. While not all historic sites are owned and operated in a partial or total museum 

manner, there is an educational value to each, and thus a responsibility to incorporate 

learning opportunities into these structures’ presentations when possible. 

Heritage tourism can be achieved through a combination of efforts, including 

museums and monuments, as well as historic districts, towns, streets, and other culturally 

significant places. This type of tourism occurs when visitors travel to sites for their 

inherent qualities of historic significance and preservation. Heritage tourism is an integral 

component of the field of historic preservation as a recent study discovered that “heritage 

visitors stay longer, visit twice as many places, and on a per-trip basis spend two-and-a-

half times more money than other visitors.” 5 This is important as this interest and money 

is used to further the education and preservation efforts of the sites visited. These study 

statistics can qualify the heritage tourists as more valuable than tourists to other 

attractions and increases the importance of sites’ opportunities to provide education 

through the concept of “edutainment,”6 a convergence of learning and entertainment, and 

to fully incorporate preservation topics and issues in these efforts. Sites serving in a 

heritage tourism capacity have the additional responsibility of responding to visitors’ 

wants and needs. This presents another challenge to the site stewards in choosing and 

implementing educational initiatives, as well as the opportunity to familiarize visitors 

with new content and concepts. 

5 Tyler, 284. 
6 Tyler, 322. 
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Public Impact 

It is also important to recognize “that the natural and cultural stories of a 

community should be interpreted not only for visitors [to the area] but also for local 

resident, who often have little knowledge of their own heritage.”7 Historic sites are “just 

as much the province of emotionally-invested and knowledgeable local residents as [they 

are] the province of trained professionals.”8 Historic sites are important to a wide 

audience, from the curious road trippers, who stop after seeing an interesting sign, to the 

program directors of graduate programs. This spectrum of visitors and interested parties 

makes outreach programming especially challenging to create, and interest more difficult 

to gauge. However, the spectrum also serves as a benefit and opportunity to engage a 

greater number of people. 

As David Lowenthal stated, “The more who engage with heritage, the less 

esoteric and exacting it grows.”9 This notion, though pertaining explicitly to the broader 

subject of heritage, rather than preservation, is the basis for the education of any subject. 

Exposure, and specifically exposure deemed positive in quality by the audience, will 

create a level of growing comfort and interest in historic site visitors. The “edutainment” 

previously mentioned is key to the enjoyment of historic sites and their ability to bring 

visitors back. 

7 Tyler, 323. 
8 Cherem, “Shamans, Stories, and ‘Sis-ciplines’: Part I.” 1-2. 
9 Page and Mason, Giving Preservation a History: Histories of Historic Preservation in the United States, 
27.
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The concept of physically being in a place, surrounded by preserved history in the 

form of structure or landscape, is what makes the tangible historic site different from 

other areas of the historic preservation framework, such as theory, law, and economic 

viability. Site-based organizations and organizations with site access have the most 

valuable resource available, second only to knowledge itself. While many individuals 

enjoy learning, more enjoy an experience. Experiencing is often more easily absorbed 

and typically more enjoyed than reading text or listening to information on a topic. For 

these reasons, it is vital for historic sites to be utilized in as many capacities as possible 

for educational purposes. 

The preservation movement “must attempt to give a sense of orientation to our 

society, using structures and objects of the past to establish values of time and place.”10 

This is achieved by the physical preservation of these sites, which is the very reason for 

the creation of the National Register of Historic Places (NRHP), and the effect that 

preservation has on the people that interact with these sites. Robert Stipe offers the 

following explanation to explain the importance of the preservation of historic sites: 

...we preserve historic sites and structures because of their relation to past events, 
eras, movements, and people that we feel are important to honor and understand. 
The preservation of structures and places is an outgrowth of our respect for the 
past, which created our today. In making it accessible we are sometimes able to 
have the past live for us as it cannot when viewed as a printed page or a piece of 
celluloid... They are potential sources of imagination and creativity in our 
attempts to understand and appreciate the past – a past distant from us, but a time 
that can still offer much to guide us.11 

10 United States Conference of Mayors, 207. 
11 Stipe, xiv. 
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The benefits of preservation on the public cannot be minimized and these benefits 

support the justification for an increase in public education of preservation concepts at 

sites themselves. The value of the physical site is the reason that preservation education 

at site locations is of the utmost importance. While preservation professionals and 

students who are well versed in theories and concepts can easily gain understanding and 

new knowledge from lecture, text, and photographs, the new learner will develop a 

greater insight by connecting concepts with physical examples. 
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Chapter 3: Current State of Preservation Education 

The notion of “preservation education” is currently a somewhat vague and 

ambiguous term, most commonly applied to academic studies for those seeking a 

professional career in preservation. This is perhaps due in part to the relatively recent 

emergence of historic preservation as a practiced and recognized field of action and 

study. Even what is called the “National Council for Preservation Education” focuses 

solely on academic pursuits, which are almost entirely on the graduate level. There is 

another faction of people who might be colloquially called, “preservation enthusiasts,” 

who have learned preservation theories or technical skills outside of the academic world. 

This form of education is mostly self-taught or by means of seeking lessons from 

professionals. However, the main ideals of historic preservation lend themselves to a 

much broader spectrum of people. 

The remainder of the general public should certainly be educated on the concepts 

of preservation, an area of study that is not currently incorporated into typical programs 

of learning at any level, in order to understand the ever-aging world around us. Many 

questions surround the concepts of how to educate on a non-academic level along with 

the people, methods, modes, and means through which this may be accomplished. These 

questions have been largely unanswered, if not ignored, yet need answers as the field of 

historic preservation is constantly becoming more historic and present in its own right 

within society. 
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This chapter seeks to contextualize the current state of preservation education 

within the scope of historic preservation, including preservation advocacy and heritage 

education. Understanding the history and development of preservation education 

initiatives is vital in determining its future growth. This chapter also discusses where the 

responsibility of preservation education lies and what goals have been established for its 

present and future. Though neither of these aspects has been formally declared, the 

conversation of each is an aid in influencing their recognition. 

The core of historic preservation is education by definition. Education is defined 

as “the act or process of imparting or acquiring general knowledge, developing the 

powers of reasoning and judgment, and generally of preparing oneself or others 

intellectually for mature life,”12 which directly relates to the overarching goals and 

motivations of preservation as an effort to preserve the built environment and 

remembrance of its history. History is defined as “the branch of knowledge dealing with 

past events,”13 which is a subset of education. The first preservation movements in the 

United States were initiated with the fervor to remember the emergence of a national 

history through the continued existence of monumental built structures. 

History 

The first preservation act in the United States is widely agreed to be the Old State 

House in Philadelphia’s successful rescue from demolition in 1816. As the nation aged, 

12 dictionary.reference.com/browse/education “Education.” 
13 dictionary.reference.com/browse/history “History.” 
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the stories and figures of the past grew in importance and reverence to Americans. This 

concept is largely the reason for Ann Pamela Cunningham’s efforts to save Mount 

Vernon. She accomplished this feat without governmental support (as an attempt for this 

was denied) in order to create the first variation of a historic house museum (and thus, 

architecturally educating structure) in the United States. In 1858, she created the Mount 

Vernon Ladies’ Association of the Union, which is regarded as the first national 

preservation organization in the country, and set a standard for preservation organizations 

to follow.14 

So influential was Ann Pamela Cunningham’s victory at Mount Vernon that her 
efforts established certain presuppositions about historic preservation in America. 
These assumptions included the idea that private citizens, not government, were 
the proper advocates for preservation; that only buildings and sites associated 
with military and political figures were worthy of preservation; that such sites 
must be treated as shrines or icons; and that women would assume a dominant 
role in the acquisition and management of such properties. Thus was established 
the uniqueness of the preservation movement in America among sovereign states 
of the world.15 

Cunningham’s work inspired others to engage in preservation efforts in the 

decades to follow. William Sumner Appleton founded the Society for the Preservation of 

New England Antiquities (SPNEA) in 1910. He developed the aspiration for this 

endeavor through his service as the secretary for the Paul Revere Memorial Association, 

which was the driving force behind the purchase, restoration, and presentation of 

Revere’s home to the public. His actions saved the home from destruction and established 

14 Tyler, Ligibel, and Tyler, Historic Preservation: An Introduction to Its History, Principles, and Practice, 
29; Murtagh, Keeping Time: The History and Theory of Preservation in America, 15. 
15 Murtagh, 16. 
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an educational purpose for this vital historical figure’s residence.16 Appleton used 

SPNEA to continue his pursuit of preservation and the education of history through 

architectural structures. 

Through SPNEA, Appleton acquired properties of historical and architectural 

importance and “almost single-handedly dragged the historic house museum into the 

twentieth century and gave its existence a scholarly foundation.”17 He considered the 

tangibility of the building and site as equal in importance to any written documentation 

that could be created regarding the historic significance, and not only believed in, but 

promoted, the structure as a pedagogical tool for educational measures.18 Appleton 

“accomplished this by doggedly insisting on the analytical value of original architectural 

fabric... [and], together with his insistence on the importance of ‘reading’ a house, 

Appleton fought the impulse, which was shared by many of his supporters, to prettify or 

clean up an old building, in the process destroying its teaching potential.”19 While 

Cunningham is regarded as America’s “first full-time preservationist,” Appleton is 

considered the country’s “first professional preservationist,”20 and his opinions of the 

importance of education within the field cannot be disregarded. The idea of maintaining a 

building’s character through truthful presentation is still a prominent aspect of 

preservation theory today and the basis of the preservation education notion at restored 

16 Holleran, Boston’s “Changeful Times:” Origins of Preservation and Planning in America,218. 
17 Murtagh, 64. 
18 Ibid. 
19 Ibid. 
20 Holleran, 219. 
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historic sites. Appleton’s efforts and emphasis on education reinforce the claim that 

education is the basis of the field as a whole. 

The preservation movement continued to expand in breadth and exposure, in both 

the private and federal sectors. John D. Rockefeller, Jr. and Henry Ford undertook private 

developments, which resulted in the creation of two large-scale historic preservation 

efforts: the sites of Colonial Williamsburg and Greenfield Village, respectively. These 

undertakings were made in the spirit of not only preservation (and reconstruction) of 

historic structures and atmosphere, but of education as well. The goal in creating these 

places was to preserve the lessons that can be learned by these sites for generations to 

come. Additional initiatives were soon made by the government on behalf of other 

structures and sites as the concept of historical importance expanded in scope. These 

federal moves include the 1906 Antiquities Act, 1916 establishment of the National Park 

Service (NPS), 1935 Historic Sites Act (and the included Historic American Building 

Survey), 1949 creation of the NTHP; all of which led to the largest federal action, the 

National Historic Preservation Act, in 1966. These federal actions and involvement 

reinforced the claim of historic sites and structures as valuable resources and generated 

interest in the public to visit and experience them. 

With these federal moves, the field of preservation became not only, in part, a 

federal program, but also a recognized area of study and practice in the country. 

However, “the role of education within the historic preservation framework was not fully 
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realized at the start of the modern movement.”21 Colonial Williamsburg and the NTHP 

met in Williamsburg during the fall of 1963, where President Johnson declared that the 

federal government was obligated to assist in preservation efforts.22 In 1965, the United 

States Conference of Mayors sponsored a Special Committee on Historic Preservation 

and, additionally, included representation from Congress, the Cabinet, the NTHP, and the 

NPS. The purpose of this conference was to examine the state of preservation at that 

time.23 Findings and recommendations from this study were published in a book, With 

Heritage So Rich, in 1965, which advised the creation of the National Register of Historic 

Place (NRHP) and Advisory Council on Historic Preservation (ACHP). The 

recommendations also relegated the task of explicit public education to the private sector, 

rather than any variety of federal involvement.24 This position highly diminished the 

importance of education within the preservation field and framework.25 

The next conference of this nature to be held at Williamsburg approached 

education with more regard and declared “two facets of education that needed 

investigation: the training of professionals... and the vital cultivation of public acceptance 

of preservation.”26 This conference also recognized that “preservationists should use all 

means of communication open to them that will reach, and hopefully influence, the 

21 Lozupone, “An Evaluation of Contemporary Community Preservation Education in the U.S. and 
Recommendations for Strengthening Practices,” 13. 
22 Mackintosh, The National Historic Preservation Act and the National Park Service: A History, Preface. 
23 Ibid. 
24 United States Conference of Mayors, With Heritage So Rich. 193. 
25 Lozupone, 13. 
26 United States Conference of Mayors, 13. 
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widest possible audience.”27 However, education was still not discussed with any depth 

and there were no explorations of the broad range of educational possibilities available 

for utilization, implementation, or discovery.28 Education was not addressed in any true 

depth until the NTHP formed the Committee on Professional and Public Education for 

Historic Preservation in 1967, which produced the Whitehill Report29, after a five month 

investigation on the subject of education. 

The Whitehill Report outlined the necessary steps the NTHP must take to reach 

its educational goals for the public by acting as a catalyst rather than through direct 

action.30 The committee took this stance from examining the void of education affecting 

anyone outside the realm of established preservationists and preservation organizations. It 

was stated in the report that “the time has come to recognize past mistakes and set about 

correcting them.”31 However, the excitement of correcting these prior wrongdoings was 

limited to the authors and readers of this report. During this time, SHPOs increasingly 

took on more responsibilities, as “the most widely used vehicles for public information 

and education... were regional and local workshops, conferences, newsletters and other 

27 National Trust for Historic Preservation in the United States, Historic Preservation Tomorrow: Revised 
Principles & Guidelines for Historic Preservation in the United States: Second Workshop, Williamsburg, 
Virginia. 34. 
28 Lozupone, 14. 
29 The report was named for Walter Muir Whitehill who served as the chairman for the Committee on 
Professional and Public Education for Historic Preservation. Mr. Whitehill was employed as the director 
and librarian of the Boston Athenaeum. 
30 Committee on Professional and Public Education for Historic Preservation, The Whitehill Report on 
Professional and Public Education for Historic Preservation, “Public Education for Historic Preservation 
and Restoration.” 
31 Ibid. 
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publications,” along with utilization of the media and press to spread word of 

preservation efforts.32 

With time came a more holistic view of education within the historic preservation 

field, as witnessed at a NTHP conference in San Francisco in 1991. The report of this 

conference, Past Meets Future, “acknowledged the field’s previous failures to address 

public education initiatives.” The report also acknowledged an increase in the field’s 

public presence, but recognized the need to reach a wider audience, not only in terms of 

expertise and interest, but in age groups as well.33 Additionally, the report states that not 

only should preservation education be varied and comprehensive, but relevant to the 

audience, and showcase “the latest advances in preservation techniques, resources, and 

opportunities.”34 The report did not, however, give insight as to where and how these 

concepts should be educated, nor to what capacity. Almost twenty-five years later, the 

desired concepts to teach remain the same, yet the manner in which to do so is still not 

established. 

Upon looking to the future of the preservation field, multiple authors have 

recently cited a lack of education initiatives geared to the general public as a major issue, 

and declared a “glaring weakness” by J. Myrick Howard.35 Howard also asserts that 

“education is not a high programmatic priority of either the National Park Service or the 

32 Stipe and Lee, The American Mosaic: Preserving a Nation’s Heritage, 101. 
33 Lozupone, 16 
34 Lee, Past Meets Future: Saving America’s Historic Environments, 20. 
35 Stipe and Lee, 140. 
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National Trust,” despite the previously mentioned efforts by these organizations.36 In A 

Richer Heritage, Robert E. Stipe makes bold claims of the state of education and offers 

broad suggestions for improvement. He bluntly states that the majority of current 

initiatives are “preaching to the choir [and that] Preservation should be ready for 

primetime, network television, but is never found to be there.”37 Stipe also poses the 

question, “Should there be an attempt to raise historic preservation to a higher level of 

public consciousness and if so, how?”38 A higher level of public consciousness can only 

occur through a combination of awareness and understanding. Thus, the public must not 

only see preservation in action, but also learn about the process and components 

comprising the field. Stipe’s question of “how?” is largely unanswered and encompasses 

many additional questions within it, including: When? Where? How? and Who? 

Responsibility 

One of the main questions surrounding preservation education is, “who is 

responsible?” The field of historic preservation is extraordinarily broad, resulting in a 

variety of areas of expertise with associated experts and professionals. The history 

described in the prior section lends witness to the lack of effectiveness thus far. The 

history of education efforts within preservation is crucial to understanding the current 

state of engagement; which is that there have been no assertions of responsibility in 

36 Stipe and Lee, 140. 
37 Stipe, A Richer Heritage, 478. 
38 Stipe, 486. 
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recent years. This is likely due to the breadth of agencies and opportunities that have 

emerged and are now available, both in physical and digital form. However, the fact that 

preservationists are asking the “who” question, even if in a roundabout manner, is a step 

in the right direction of furthering the effectiveness and participation in the preservation 

movement through education. Progress cannot be made if no organizations take 

responsibility or know who is supposed to. 

Since the passing of the NHPA, “states increasingly took on the role of facilitator 

for local government and private preservation efforts [as well as] helping citizens 

understand and preserve historic places in which they lived and worked.”39 As state level 

preservation frameworks have grown, so have their responsibilities at multiple levels. 

These responsibilities include increasing awareness in the general public. However, as 

historic preservation has become more ingrained in society, the state levels of 

government have grown exponentially in diligence, responsibility, and number of 

employees. This growth creates a challenge for SHPOs, who are battling “to maintain 

their public education programs in the face of their legal responsibilities.”40 This, of 

course, is dependent on the state, as each SHPO was independently created and differs 

from others. The nature of the SHPO dictates the weight that education bears in scale and 

importance to the organization, as some states have a broader range of programming and 

many serve as stewards to historic sites and structures. It is important to recognize that 

“state office[s] can only be as effective as the local community allows it to be [and] many 

39 Stipe and Lee, 101. 
40 Stipe, 115. 
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opportunities for preservation programs may be missed.”41 While this is true, a 

community must learn about preservation’s existence and components in order to 

establish interest and use that interest to propagate a state office’s effectiveness. 

Nonprofit organizations, on all scales, are often assumed to bear responsibility for 

preservation education on a non-academic scale. “Local preservation organizations and 

historical societies were the mainstay of community preservation activities from the 

earliest days of the preservation movement.”42 While the organizations of these earliest 

days were centralized around one or more historic structures or sites, there are presently 

many more types of nonprofit organizations, including museums, advocacy groups, 

lobbyists, and specific interest groups. This does not diminish the capacity for 

educational outreach, but it does differentiate available resources and audiences, and 

creates an opportunity for no one to assume responsibility. 

Museums that include or encompass historic sites or structures are part of this 

nonprofit sector, and occupy a very different place in the framework of the historic 

preservation field from nonprofit organizations without site or structure ownership that 

focus more exclusively on advocacy and awareness. Museums do not currently bear the 

weight of preservation-based educational responsibility. Though history clearly and 

intrinsically links the development of historic structure based museums with the field of 

historic preservation, and the preservation of these structures is typically a high 

organizational priority, the education of this preservation is often lacking or absent. 

41 Waskiewicz, “The Role of the Historical Society in Historic Preservation.” 67. 
42 Stipe and Lee, 104. 
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 Despite any assumptions made, no source argues that responsibility for 

preservation education should be given solely to one agency over another. This implies 

that responsibility, at least in part, lies within all levels of private and public 

organizations.43 However, nonprofit organizations serve a crucial role through their 

accessibility to the public. They are also capable of serving as a liaison between the 

professional preservation field and the general public by “building public awareness and 

conducting a variety of education programs and conferences to which state historic 

preservation offices contribute their technical knowledge and professional expertise.”44 

There is undoubtedly unlimited potential for preservation educational opportunities 

within these organizations to reach the broadest possible audience. Though the “who” 

question may never be formally answered, this thesis endeavors to showcase the value of 

historic sites and structures that are open to the public, and focuses on how preservation 

education initiatives may be enacted at these locations. 

Goals 

Similar to the lack of delegated responsibility for preservation education 

initiatives, is a lack of clearly articulated goals. Goals need to be set within the entire 

framework of historic preservation to differentiate the types of education that are and 

should be available and to what audience. These goals should be multifaceted with set 

standards of what should be educated, how, when, and where, as well as clear terms of 

43 Lozupone, 19-20. 
44 Stipe and Lee, 104. 
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what these varying audiences are expected to learn. “A common goal would provide 

practitioners with a standard by which they could evaluate programs, engage in 

professional dialogue and create guidelines for best practices.”45 Through research on 

community oriented preservation education practices, Alyssa Lozupone created a 

“preliminary definition of success [drawing] on values articulated in literature on the 

history, theory, and current practice of community preservation education,”46 that states: 

Education, first and foremost, should increase the public’s awareness, 
appreciation, and knowledge of historic resources. It should emphasize the value 
of both local and national resources and the threats to their survival. At the same 
time, education should also cultivate a public that is more aware of historic 
preservation practices and its benefits, and as a result become more supportive of 
the field’s initiatives.  

In addition, education should motivate and empower the public to initiate and take 
ownership of preservation in their communities. It should provide the public with 
the knowledge and skills necessary to identify and take proactive steps towards 
preserving their community’s historic resources. These “steps” may include 
anything from improved and increased historic homeowner maintenance to local 
district nominations. Overall, education should instill in the public a strong sense 
of stewardship.47 

Though Lozupone’s research and definition is centralized on community 

education efforts by advocacy organizations, the goals of these groups and the goals of 

preservation as a field are, or should be, the same. The spectrum of organizations and 

fields within and associated with historic preservation should look to this definition while 

developing and executing educational standards and programming. Community outreach, 

along with possible initiatives that can be created by museums, governmental 

45 Lozupone, 20. 
46 Ibid. 
47 Ibid. 
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organizations, and academics, can become pieces of the puzzle, that when completed, is 

representative of a broader awareness and enthusiasm for the field. As sites are the 

physical source of preservation evidence and process, the educational goals for these 

places need to be associated with this tangibility. Sites need to clearly make use of their 

existence and evidential artifacts to communicate the preservation history to visitors 

while using their opportunity to simultaneously educate on broader concepts of 

preservation as a whole. 

Associated Fields 

As there is no formalized method of how to educate historic preservation 

concepts, an examination of educational methods in fields related to historic preservation, 

including public advocacy, heritage education, and museum education can provide vital 

information on more established educational theories and methods. These fields have 

educational methods that can be used and combined to effectively teach the theories, 

stories, concepts, and methods of historic preservation at historic sites. Public advocacy 

and heritage education are also not formalized education methods, but both are used 

frequently, whether consciously or not, as a means of transferring information, 

awareness, interest, and enthusiasm regarding preservation and historic sites. A 

discussion of these fields, their association to historic preservation, and their goals, will 

contribute in framing the dialogue of preservation education needs and execution 

methods. 
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Public Advocacy 

Though public advocacy is not a formalized education sector, these groups make 

up a large facet of the current slate of preservation education initiatives. Advocacy groups 

typically do not own or serve as stewards of actual sites, and thus their goals and 

purposes are broader in scope than simply relaying the history of particular places. 

However, education and awareness are still at the forefront of these organizations’ 

missions. The mission of the Preservation Action Foundation, which is overseen by 

Preservation Action, is stated as to “1) Facilitate and promote understanding about the 

federal policies and programs that affect our nation’s historic and cultural resources. 2) 

Encourage informed and scholarly discourse about preservation policy that lays the 

groundwork for effective action. [and] 3)Develop educational programs and resources 

that will inspire and inform a new generation of preservation advocates.”48 This mission 

statement is a well-articulated version of the goals in place for the range of advocacy 

groups across the nation. 

These groups are largely oriented towards preservation professionals and highly 

interested parties on the national, regional, and local levels. Whereas the national 

organizations work at educating smaller groups about how to educate the general public, 

such as exampled by the NAPC’s Commission Assistance and Mentoring Program, the 

local advocacy groups bear the weight of creating knowledge and interest in their 

respective communities. There are also advocacy groups focused on particular time 

periods and cultural themes, rather than a more specific geography that interest both 

48 “Preservation Action Foundation.” Our Mission. 
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scholars and members of the general public. The organizations at the national level, such 

as the NTHP, Preservation Action, and the National Alliance of Preservation 

Commissions (NAPC), are mainly focused around providing support for smaller 

advocacy groups and providing channels of communication between these local or 

regional organizations and officials at the state and federal levels. Many advocacy groups 

also produce publications for their members on research, current issues, and preservation 

news. Local preservation advocacy group, Preservation Dallas, cites its goals as to broker 

solutions, educate, document, and collaborate with neighborhoods and other 

organizations.49 Preservation Dallas works towards accomplishing its educational goal 

through tours, outings, lectures, talks, seminars, and classes. Though education is a 

mission of advocacy groups, there is no formal method dictating measures and methods 

that these organizations should utilize. 

Heritage Education 

Though heritage education is often assimilated into the realm of historic 

preservation initiatives, there are key elements of these fields that distinguish them from 

one another. The word “heritage” has assumed multiple definitions since its inception. 

Former Director for Education Initiatives for the NTHP (a position that no longer exists), 

Kathleen Hunter, defines heritage education as: 

49 Preservation Dallas, “About Preservation Dallas.” 
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An approach to teaching and learning about history and culture. It uses primary 
sources from the natural and built environments, material culture, oral histories, 
community practices, music, dance, and written documents to help us understand 
our local heritage, and our connections to other cultures, regions of the country, 
the nation, and the world as a whole...  

Heritage education identifies, documents, analyzes, and interprets historic places 
in order to expand and enrich the public's understanding and appreciation of the 
ideas, themes, issues, events, and people that constitute our historical experiences 
and cultural expressions — our heritage. It integrates this information with other 
source materials and considers this information from an interdisciplinary 
perspective on the humanities, arts, social, and natural sciences. 50   

Though Hunter’s definition has become widely accepted as standard, it fails to 

address a key aspect; that heritage additionally exceeds physical and tangible boundaries 

to also be described in terms of symbolism, spiritual embodiment, and the socio-

psychological testimony of identity.51 This addition to the definition can help explain the 

greater emphasis on the social implications that make up a majority of heritage education 

initiatives rather than an architectural or structural focus, despite the fact that the building 

or environment is key to the field. 

Hunter supports her definition by defining the goal of heritage education as 

“seek[ing] to nurture a preservation ethic in the learner: citizen involvement in thoughtful 

decision making for today and tomorrow based on an understanding of the past... and 

conservation of the nation’s natural, historical, and cultural resources for generations to 

come.”52 This goal was in accordance with the mission of the NTHP’s Heritage-

Education Center, which was to “strengthen and deepen the public’s knowledge and 

50 Hunter, “A Commitment to Education: Designing a Heritage-Education Center for the National Trust: A 
Final Report.” 3. 
51 Park, “Heritage Tourism: Emotional Journeys into Nationhood.” Introduction. 
52 Hunter, 3. 
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understanding of its history and culture and to foster appreciation and stewardship of its 

heritage.”53 This was the first usage of the term, “heritage education,” by a major 

organization. However, the education division of the NTHP was disbanded in the early 

1990’s. This disbandment is aligned with the historic vicissitudes that the heritage 

education movement has experienced since the concept developed in concurrence with 

the growing emergence of historic sites as museums in the middle of the 20th century. 

Today, the NPS is the major national organization acknowledging and servicing heritage 

education. They state their responsibility as “to be fully engaged in using cultural 

resources and historic preservation programs to educate people of all ages, promoting 

public knowledge and support for cultural resources in parks and communities 

nationwide.”54 The NPS has created two main programs as part of its Heritage Education 

Service: Teaching with Historic Places, a comprehensive set of online lesson plans for 

teachers, and Discover Our Shared Heritage, a series of travel itineraries. 

Though the theoretical definition of heritage education is broad in span and 

intended audience, the development of programs in the late 20th century specified as 

heritage education have been largely developed and geared towards children. This is 

perhaps due to the now-defunct Heritage-Education Center’s listed priority as being 

oriented towards the framework of elementary and secondary school curriculums.55 This 

orientation is one of the divisive distinctions between heritage education and historic 

preservation, which is almost exclusively focused towards an adult audience. The 

53 Hunter, 4. 
54 “Heritage Education Services.” 
55 Lozupone, 23. 
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exclusivity of a children only audience has been criticized more recently, even by a 

NTHP publication written by Max A. van Balgooy in 2004, Heritage Education and 

Historic Preservation: Partners or Acquaintences? The development of the travel 

itinerary series by the NPS is a step towards expanding this audience on a formal level. 

Another, and more major, divide between heritage education and historic 

preservation is a failure to address preservation concepts within the heritage education 

field. Though heritage education emphasizes the importance of the physical structure and 

tangible environment to the knowledge acquirement of historical events, figures, cultures, 

and societal implications, the field does not include the teaching of how these structures 

have been preserved in order to achieve this educational purpose. Less than a handful of 

the 100+ lessons for teachers on the NPS website address preservation concepts at all, 

and the few that do, largely focus on the history of the development of the historic 

preservation field rather than addressing any technical concepts or theoretical bases. This 

same issue is present at many historic sites, especially museums, which often use a 

heritage education foundation in their educational outreach through museum practices 

and programs to both children and adults. 
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Chapter 4: Examples in Practice 

This chapter highlights examples of educational efforts, organizational 

management, and student programs in place at historic sites across the country. Many of 

the articulated practices are typical of museums, while several are more specific to 

historic sites. Sites’ interpretive methods outwardly display the approach to, and opinion 

of, preservation as presented to visitors, while the management structure is the hidden 

element making these methods effective. The examples in this chapter demonstrate that 

while preservation education and collaboration amongst professionals is not widespread 

at historic sites, effective implementation is possible and already in existence as models 

for future execution. 

Educational Efforts 

William Alderson and Shirley Low state in their book, Interpretation of Historic 

Sites, “interpretation is both a program and an activity.”56 This somewhat ambiguous 

term has taken on multiple definitions, described as “a planned effort to create for the 

visitor an understanding of the history and significance of events, people, and objects 

with which the site is associated,” by the historic sites subcommittee for the American 

56 Alderson and Low, Interpretation of Historic Sites. 3. 
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Alliance of Museums (AAM).57 Interpretation has also been defined as “an educational 

activity which aims to reveal meanings and relationships through the use of original 

objects, by firsthand experience, and by illustrative media, rather than simply to 

communicate factual information,” by Freeman J. Tilden.58 Essentially, interpretation is 

the means by which museums and sites engage and educate their visitors. The scope of 

interpretative measures and methods is as expansive as the creativity of the site’s 

administrators, educators, and curators, and should be carefully considered and chosen 

for each concept to be conveyed and each audience being targeted. 

Frequently, the preservation of historic structures is completely ignored in the 

interpretive modes and methods of the site and its collection. This is most typically seen 

in historic house museums, where there is often an emphasis on presenting the interior as 

it was historically, or in a pristine condition. When a lack of exhibit space presents an 

issue, the evidence of preservation efforts for the structure becomes essentially obsolete. 

Rather than sequestering the preservation story and process that makes the continued 

existence of these structures possible, presenting this story in its entirety connects 

historical and present day significances. 

The variety of types of educational opportunities related to structural preservation 

is extensive due to the multi-faceted nature of the historic preservation field. Different 

initiative methods present the opportunity for multiple types of learning to be employed. 

57 Alderson and Low, Interpretation of Historic Sites. 3. 
58 Tilden, Interpreting Our Heritage.  
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Utilizing multiple presentation and interactive efforts can present the varied nature of the 

field to visitors, enhancing their experience and knowledge of connected concepts. 

Exhibition 

Exhibits come in many forms and cover a wide range of topics. These topics may 

include the theory and history of preservation, case studies, and technical explanations 

through imagery and text on panels. Exhibits may also showcase structural or decorative 

building elements, either as artifacts or as a working part of the structure to display 

preservation in action. A temporary exhibit panel can be especially beneficial to display 

and explain work in progress, whether the work is visible to the visitor or not. On-site, 

specially constructed, conservation laboratories are a unique type of exhibit where 

restoration or conservation work can be seen by and explained to visitors on pieces or a 

building area that might otherwise be taken off site or shut off to the public. Smaller scale 

examples of interactive participation are also possible within exhibits, particularly 

regarding comparisons of varying preservation approaches and contrasting elements. 

As mentioned in chapter one, Boston’s Old State House displays a panel exhibit. 

During a second trip to the museum, I was given a personal tour by a museum staff 

member. During this tour, I learned that a vibration reader that showed the level and 

frequency of vibrations from the railway below, had been displayed as part of this exhibit 

and was accompanied by an explanation of the damage being incurred on the structure 

from this consistent shaking. However, this reader was removed due to improper and 
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excessive use by visitors. Though, unfortunately, this exhibit is relegated to the basement 

of the structure, at least this part of the basement is being used and showcased, rather than 

closed to the public. There are also smaller panels throughout the museum that explain 

structural changes visible in the ceiling and walls as well as the changes made in the 

building’s layout and instructions for how to see the remaining evidence of these 

changes. Elements of an exhibit of the history of the building touch, but do not focus, on 

preservation. 

Future exhibits, currently in the planning stages, for the Old State House include a 

reconstructed Council Chamber that is mostly interactive for visitors and an onsite 

conservation lab. The Council Chamber has already undergone an extensive restoration, 

including recreations of historically accurate building elements, materials, and colorings. 

The furniture and artifacts placed in the room will be modern recreations of period styles 

so that the visitors may interact with the room in a way that it was initially used. The 

front façade of the building is topped with large gilded sculptures; one of a unicorn and 

one of a lion. A large preservation exhibit is being planned to bring both of these 

sculptures inside the museum to a temporary conservation lab where visitors can watch 

the re-gilding process being executed on these deteriorated building elements. A 

preservation panel exhibit on this process and the larger preservation plan for the 

structure in its entirety will accompany the lab. 

The Society for the Preservation of New England Antiquities was renamed 

Historic New England (HNE) in 2004 and this organization owns a very well crafted 

panel exhibit, titled The Preservation Movement Then and Now, that focuses on the 
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history and development of the field of historic preservation in New England, rather than 

focusing on a specific structure. The timeline begins with the failed effort to save the 

Hancock House and ends with a present day overview of preservation issues and 

initiatives. Interestingly, this 13-panel exhibit is available for rent when not on display at 

a HNE function or site. For an additional charge, another panel can be created by HNE 

staff that focuses on specific local preservation issues or history for the community in 

which the customer is located. 

Figures 5, 6: Historic New England Exhibit Panels from the traveling exhibit, The 
Preservation Movement Then & Now. 
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Tours 

Spoken information can also be an effective mechanism for educating visitors. 

The preservation history of the structure can easily be incorporated into tours, as can 

specific examples, especially if they are visible. In addition to regularly scheduled tours, 

pertinent knowledge can be shared while restorative or maintenance work is being 

completed, whether explained by regular tour guides, preservation staff members, or the 

actual craftsmen and carpenters. The structure of tours at historic sites varies widely, 

often dependent on the size, scope, and administration of the institutional steward. While 

many sites use volunteers as tour guides, others employ or use educational staff members 

as guides, and some sites experience a combination of guide types. Audio guides have 

become popular at large and highly frequented sites, as this method eliminates the need 

for scheduled start times. Audio guides also allow the visitor to skip information or listen 

to additional content (when available) if desired while taking the tour on a pace desired. 

The most popular mansions owned by the Preservation Society of Newport County 

(PSNC), in Newport, RI, and The Alamo in San Antonio, TX, make use of audio guides. 

Unfortunately, many tours that focus on preservation, often allowing access to 

interstitial spaces of the building, are not available to the general public; but rather to 

preservation professionals, students, and occasionally, other guests by granted request. 

The reasoning for this restricted access is multifold, as attics, basements, and other areas 

are not only small, but present hazards and especially vulnerable materials. Thus, what 

most visitors may not see should be articulated in another form for their knowledge. The 
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Texas State Capitol tour discussed in chapter one is an example of this selectivity in who 

is able to have some of these experiences. 

As explained, general tours at historic sites are the most common form of this 

interpretive mode. In a typical tour at a historic site, the historical significance is the focal 

point of a tour, whether given by a personal or audio guide. Preservation is mentioned 

very little, if at all. The PSNC tries to include some aspect of preservation information 

into the general tours at all of their sites. The focus is more or less depending on the 

particular property. The tour of the PSNC’s Isaac Bell House, which is also their most 

recent acquisition, has the most emphasis on the historic preservation of the structure. It 

is important to note that, while preservation is highly emphasized on this tour, the two 

other designated central themes, the architectural design and the social and cultural 

history of the home, are not diminished. The structure is a shingle style home designed by 

McKim, Mead, and White in 1883. One of the central themes as articulated in the guide 

script for the site is that “The Preservation Society is committed to preserving the 

architectural fabric of the Isaac Bell House, conserving its original finishes and surfaces 

when possible, restoring other when appropriate and showing the house as a case study in 

preservation process and decision making.”59 

The tour moves through the house, which is interpreted to show varying levels of 

restoration. On the lower level, one room has bare walls, where contractor notes are still 

visible, and minimal finishes (as seen in the foreground of Figure 7), while the adjoining 

room is in an intermediate stage of restoration. The dining room and elements of the main 

59 Preservation Society of Newport County, “Isaac Bell House.” 3. 
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living space have been fully restored, which illustrates the preservation story being 

relayed to visitors by the tour guide. This combination of auditory guidance and visual 

explanation works together in educating these visitors on the preservation process and its 

importance, in not only the Isaac Bell House, but the other PSNC structures as well. All 

tour-given information needs to be support by visual cues, which requires collaboration 

between the creators of both of these interpretive aspects. 

Figure 7: Isaac Bell House Interior. View from unfinished room on lower level.60 

60 Interior, Isaac Bell House. Courtesy of The Preservation Society of Newport County. Photograph by 
Gavin Ashworth. 
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Publications 

Publications are a way for an organization to document research and ongoing 

issues as well as present current successes and disseminate innumerable locations other 

than the site itself. Though publications are also a way to make money, they are a valid 

and established educational asset. According to the International Council of Museums, 

“Information published by museums, by whatever means, should be well-founded, 

accurate and give responsible consideration to the academic disciplines, societies, or 

beliefs presented [and] Museum publications should not compromise the standards of the 

institution.”61 Publications may vary in type, scope, and length. Types of publications 

produced by historic sites include brochures, newsletters, magazines, reports, and books. 

When publications are available via mail, internet, or online purchase, the opportunity to 

learn about a specific site is available to a wider audience, including those who cannot 

physically visit the site. 

The NRF publication, Extraordinary Vision: Doris Duke and the Newport 

Restoration Foundation, is an excellent example of a published preservation story. This 

book was published in 2010 to tell the history of the organization; founder Doris Dukes’ 

undertaking of one of the most extensive preservation efforts in United States history. 

The book chronicles the development of the organization’s site acquisitions and 

preservation philosophy development. Extraordinary Vision tells the preservation story of 

each of the NRF’s 79 sites, which include a town square, gilded-age mansion, 19th 

century windmill, revolutionary war guard shelter, and farmland, in addition to 74 

61 International Council of Museums, ICOM Code of Ethics for Museums. 4.6 Publications. 
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historic homes, almost all of which are still used as residences today. In order to provide 

a deeper understanding of the preservation and structural histories, the book also includes 

a brief history of Newport’s architectural history, an illustrated glossary of architectural 

components and elements, and a removable map that can be used for self-guided touring 

of Newport’s downtown neighborhoods, which are largely extant in their colonial form.62 

Figure 8: Extraordinary Vision and Historic New England  Issues. 

Historic New England has produced a magazine publication on a varying annual 

frequency every year since 1950. The Old Time New England Journal was published 

from 1950 to 1999, before the organization ceased that production and began publishing 

62 Newport Restoration Foundation, “Shop.” Extraordinary Vision: Doris Duke and the Newport 
Restoration Foundation 



48 

its Historic New England Magazine in 2000. The magazine is currently issued three times 

yearly to subscribers and members of the organization. Members join the organization for 

many reasons and due to a variety of interests, including preservation, but also 

architecture, material culture, interiors, landscapes, and other history based fields. Thus, 

the articles published in the magazine are varied to appeal to this wide spectrum of 

interests, however, the crafters of the publication make a solid effort to vary subject 

matter. In each issue, is a spotlight on a preservation topic or current issue at a HNE 

structure to keep preservation at the forefront of members’ minds and there is typically at 

least one preservation-focused article. Preservation articles in past issues have included 

Reviving a Historic Landscape, Twentieth-Century Preservation in the Granite State, 

Appleton as a Preservation Catalyst, Structural Issues in Old Buildings, Protecting Two 

Modern Homes, and Considering the Future of Preservation, amongst numerous others 

in the 43 issues published thus far. 

Website 

Similar to publications, a website serves as a platform to dispense information 

about owned or stewarded sites to visitors or interested parties away from the physical 

site itself. Differing from publications, a site’s website does not require purchase or 

subscription by the reader and the information can be presented, changed, and updated 

quickly and frequently. For these reasons, a broader range of information can often be 

gained from a website, albeit sometimes shallower in research depth, and the information 
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is available to a broader audience. Viewing a website does not usually require purchase 

or subscription and is therefore accessible to more viewers and those with varying 

interest levels. 

A well designed and informative website can also serve as an influence to 

encourage interested viewers to physically visit the site, and as a research tool, depending 

on the scope of information provided on the site. Likewise, a website lacking content and 

organization can discourage viewers from visiting the physical site. In addition to vital 

information, such as the site’s address, directions, and contact information, the breadth of 

additional information presented on the website will typically parallel the scope of the 

site itself. Additional information may include the history, preservation story, and current 

issues of the site as well as research initiatives and findings, an events calendar with 

descriptions, online shop, and information regarding programming and volunteer 

opportunities. 

The NRF’s website is an example of an exceptionally well-executed site. Like the 

organization itself, the website is extensive. In addition to any and all information a 

viewer would need to contact the organization, visit a site, or attend a programmed event, 

the NRF website, www.newportrestoration.org, provides history, architectural 

explanation, and preservation stories for almost all of its structures. In addition to these 

stories, there are resources for historic homeowners, historic landscapists and gardeners, 

and other preservation minded individuals. These resources include the extensive 

Historic Homeowners’ Toolkit, a multi year project created through the collaboration of 

the education and preservation departments of the organization, lists of regional 
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preservation specialists, projects created by interns, and preservation related news, 

updates, and articles. The website also keeps current with the organization’s events, 

posting photographs from specially held programming and showcasing the newest 

exhibits on display at NRF sites. Highlights from past exhibitions are also archived on the 

website for further investigation. In addition to the online shop and event calendar, there 

are links to the NRF’s Facebook, YouTube, Twitter, and blog pages, as well as partner 

organizations and other sites in the Newport, RI area. 

Figure 9: Newport Restoration Foundation Website Homepage. 

Programming 

Other types of programming, in addition to exhibition and tours, at historic sites 

are typically held on a limited or irregular schedule. Lectures, workshops and field 
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schools are three examples of additional programming methods. Lectures or lecture series 

appeal to the same senses as tours, but have a greater appeal to repeat visitors and local 

residents who wish to visit a site on a somewhat regular basis but learn new information. 

Lectures also have the unique opportunity to bring in outside researchers, scholars, or 

experts as well to give new insight from different approaches for listeners. The PSNC 

arranges several lectures a year on various topics. Their spring lecture this year was 

focused on the efforts of Katherine Warren, who was a major force of the Newport, RI 

preservation scene in the mid-20th century and the founding of the PSNC. Lectures in the 

past have focused on architectural and landscape history, collection items, historic 

preservation, and other topics in history as related to the scope of the PSNC as an 

organization and the interests of its members. 

 For especially interested parties and individuals, additional programming of a 

more participatory and hands-on nature may also be found at historic sites. Opportunities 

of this nature include workshops and field schools. Workshop topic examples include 

stonewall restoration and historic window repairs. These workshops utilize opportunities 

at the structure, such as an element in disrepair, to educate interested peoples in how to 

fix structural issues unique to historic sites that may be present on their own properties. 

Workshops may also focus on one particular skill relevant to both the site and 

preservationists, and vary in timeframe, ranging from an hour or two to several days in 

length. Students and others interested in preservation may wish to participate in these 

workshops even without any sort of historic property ownership. The NRF periodically 
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hosts a stonewall workshop to instruct participants how to build, restore, and repair 

stonewall structures, which are common in the area. 

Figure 10: Newport Restoration Foundation Stonewall Workshop Participants.63 

SOC has also hosted workshops in the past. Their tomb restoration workshop 

focuses on teaching the technical skills of basic aboveground tomb restoration such as 

vegetation removal, lime washing, mortar repointing and repair, and material cleaning 

methods. This workshop provided an interesting opportunity to several different targeted 

audiences, including historic tomb owners, preservationists, and interested participants 

wishing to begin or continue volunteering for SOC. An interesting incentive to volunteers 

was the waiving of the workshop cost with a signed commitment of 40 volunteer hours. 

63 Photograph courtesy of Liz Spoden and the Newport Restoration Foundation. 
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Field schools offer several days or weeks of intensive access, training, and 

education regarding the structure and topics related to its architecture, collections, period 

history, or other concepts. Since field schools can be both an investment of time and 

money, these programs are much more infrequent than workshops, but can be very 

valuable to the avid learner of preservation and architectural history. Poplar Forest cites 

past participants of its annual Architectural Restoration Field School as being 

undergraduate and graduate students, historians, architectural historians, and craftsmen, 

among others.64 The field school was begun in 1990 to develop an “understanding of the 

process of planning and implementing a museum-quality restoration project. Training and 

education consists of lectures, observation, architectural investigation, documentation, 

conservation techniques and field trips to observe behind-the-scenes restoration work at 

other Jeffersonian sites and relevant projects in the region.”65 Field schools are typically 

created with the purpose of developing a thorough knowledge in the participant about the 

covered concepts that will behoove the participant in either professional or extra-

curricular endeavors. 

64 Poplar Forest, “Architectural Restoration Field School.” 
65 Ibid. 
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Figures 11, 12: Poplar Forest Architectural Restoration Field School participants acid 
digesting plaster samples (top) and investigating wall materiality and 
construction (bottom).66 

66 Photographs courtesy of Emily Ardoin. 



55 

Archives & Collections 

Some historic structure-based museums have collections or archives to house 

artifacts not on display in the structure as well as building pieces or elements that have 

become detached from the structure and not reattached for whatever reason. These 

elements and artifacts can tell a deeper story of both the structure and its broader history 

to interested researchers. A collection may include a variety of types of artifacts and 

objects including structural elements, historic photographs, documents, artwork, and 

other objects that are related to the site. It is important to note, that while access is 

beneficial to researchers, these artifacts are not benefitting the general public while being 

sequestered in storage, other than being preserved for future research or exhibition. 

HNE owns an extensive collection of artifacts and archives. Many pieces in the 

collection have been acquired, purchased, or received from donors. The architectural 

fragment collection includes a spectrum of pieces from small sections of molding to 

entire doors. Some of the pieces have been salvaged and others are structural pieces from 

HNE owned properties. Each artifact is formally accessioned and catalogued into the 

archive and can be viewed upon request by researchers and scholars. Approximately 

twenty percent of the research requests received by HNE are for the architectural 

fragment collection. Pieces of the collection are also periodically displayed, either for a 

HNE exhibit or loaned to another organization for presentation. 
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Children & Student Groups Programs 

Programming aimed at children and student groups is very popular at historic sites 

as a means of creating field trip opportunities for teachers to create a tangible learning 

experience for students outside of the classroom. Instilling an interest in the site within 

the student great enough that the child will wish to return with their parents at a later time 

is an additional goal of student programs.67 Programming for students is typically created 

for elementary and middle school age students and the vast majority of these programs 

are almost entirely oriented toward history and social studies content areas as interested 

teachers are in need of adhering to state standards for schools, according to Carolin 

Collins, the education programs manager at HNE.68 Almost always, a teacher must be 

able to prove the state curriculum standards of learning in order to warrant and fund the 

field trip, which poses challenges to program developers. It is typically more difficult to 

incorporate preservation concepts into curriculum based on meeting state standards, 

which are more focused on general history and social topics. 

This is an unfortunate reality and one that has been present in education and 

within the preservation field for some time. In 1993, Diane Bernhardt Gray wrote a 

graduate thesis on preservation education for K-12 students. In her introduction, she 

articulates that “Young people need to be made aware of this important profession, 

encouraged to learn more about it, and offered opportunities to become involved in 

it...Historic preservation could ideally be a part of the formal education process, with 

67 Schlafer, interview. 
68 Collins, interview. 
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schools acting as primary vehicles for making this happen.”69 However, this has not 

happened, and the increased strictness of adhering to state standards in the last two 

decades has made the concept more difficult. 

HNE has an extensive network of programs for school groups throughout its 

geographic scope. It is important to note that each school program is thoroughly planned 

from beginning to end with the state standards in mind and input from teachers in the 

local area. All objectives, background information, activity explanations, and handouts 

are included in teacher binders that are distributed before the actual site visit. This 

background knowledge delivered before the field trip allows for maximum learning to 

occur at the site and the opportunity for emphasis on known facts while acquiring new 

knowledge through interaction and physical experience. All programs have some sort of 

hands-on activity with a take-home creation. Each HNE property is available for a school 

group to tour but not all have specifically designed curriculum-based programs associated 

with them. HNE provides an example of children’s programs that have incorporated 

preservation concepts into their curriculum, as preservation is the key part of the 

organization’s mission. There are over eighty programs designed for school children that 

include components in the classroom and on site. Despite this strict requirement of 

standard incorporate, preservation education has been woven into several of the school 

programs, including very popular ones. 

69 Gray, “Preservation Education: A Reference Work of Resources and Activities for the K-12 Classroom 
in Texas.” 1. 
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Programs held at the Pierce House, in Boston, examine a fenced off section of the 

structure that still has asbestos material, relating the preservation to the hazard removal 

associated with updating a historic structure. Pierce House programs also compare and 

contrast a restored colonial period room to a room still in its 1968 condition, which is 

when the Pierce family ceased to live in the home. A timeline of the structural history and 

changes made is a central theme to each program as students examine conjectural 

drawings from differing time periods and study modeled joinery elements. 

A program offered in Wiscasset, Maine, emphasizes preservation concepts in 

relation to architectural and city building history as well as an economic concept. The 

Castle Tucker House has remained in its Victorian era style largely due to an economic 

downfall, which resulted in a plethora of preservation needs by the time HNE purchased 

the structure. The ongoing preservation is a topic discussed on site with the school 

children during their visit, particularly how economic crisis is a main reason behind the 

continued existence of many surviving historic structures and areas. The program also 

involves a walking tour from Castle Tucker down what is called “Mansion Row” to a 

vernacular area of modest residential historic homes built in the early to mid-1800’s, after 

the onset of the economic crisis in the area. Collins explained that while the concept of 

preservation is somewhat difficult for elementary school age children to completely 

understand, the middle school age children embrace it and thoroughly comprehend and 

enjoy this program. This observation is important, as it acknowledges and instills an early 

interest in the historic preservation field. 
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The Old State House in Boston is also host to a large number of school group 

visits and offers several different programs. Like HNE, most of these programs are 

focused on history and social concepts in accordance with the state standards, but they 

too, have a particular program the focuses on preservation, titled Treasure or Trouble? 

This program is designed to fit with state standards based on historic places and 

communities and is geared towards second and third grade elementary school students. 

Also like HNE, the Old State House provides pre-visit materials for teachers to develop 

base knowledge before the visit. 

Figures 13:  Boston’s Old State House Treasure or Trouble? children’s program 
architectural elements on display for children to observe, touch, and learn 
about how they can or cannot be preserved. 
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There are three main components to this program, the first of which is the 

discussion of a newspaper article about building demolition. This spawns a conversation 

about very basic preservation information, how students feel about old buildings, and the 

telling of how the Old State House was saved from destruction. The second element of 

the program is to have students look at photographs of preservation projects that have 

happened such as brick damage, stripped plaster, and water damage to serve as evidence 

for routine maintenance and the need to preserve historic structures. At the end of the 

program, students are able to look at actual building elements such as nails, molding 

pieces, roof sheathing, and wainscoting panels, before touring the Old State House 

building. The pieces are accompanied by labels and staff members for students to learn 

how the elements can be preserved, replaced, or studied. Using these actual materials 

provides a hands-on experience while incorporating preservation theory, which is 

important for children in making connections between the learned concepts and physical 

implementation. 

Daud Alzayer disclosed that this program is not the most popular of those offered 

but is extremely well reviewed by teachers who do choose it for their students.70 The 

reason for the lack of popularity could be teachers’ unfamiliarity with the historic 

preservation field or the gap between preservation and many of the state standards. 

However, instilling preservation awareness is critical in fostering a lifelong interest and 

participation. 

70 Alzayer, interview. 
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Coactive Execution 

These methods of interpretation do not make an inclusive list, as there are always 

opportunities to create new learning and presentation methods. It is important that 

historic sites use a variety of these methods and use them coactively. The interpretive 

goals of historic sites should be to reach as many people as possible and to educate those 

people in the most efficient and enjoyable ways possible. The coactive opportunity is one 

of the most unique and opportunistic elements that historic sites possess in comparison to 

other means of learning about history, structures, and historic preservation. 

Though the examples mentioned in the previous section are well crafted, this is 

not indicative of the average site. The variety of modes allows the opportunity to present 

information in multiple ways, but this is not a reason to withhold knowledge from visitors 

at critical times and places. The Alamo, in San Antonio, TX, for example, limits its 

preservation education and presentation at the physical site. There is one panel at the end 

of the timeline exhibit, a preserved portion of an original adobe wall foundation under 

glass on the plaza across the street, and three brief mentions of preservation measures 

taken inside the chapel on the audio tour. However, the website for the Alamo, 

www.thealamo.org, contains extensive preservation knowledge, including an overview of 

the preservation stories for each structure, a glossary of terms, and explanations of 

current projects being undertaken by various groups. While this information is useful, 

interesting, and accessible on the website, the Alamo, which is the most popular tourist 

destination in Texas, is missing a vital learning opportunity to include presentations of 

this information at the physical site. These missed opportunities at sites result in a lack of 
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possible engagement with more visitors and conveyance of vital knowledge that would 

generate a more thorough understanding of the site, its significance, and its continued 

existence. 

Organizational Management 

Historic site management varies greatly with the scope and nature of the site and 

organization. While some small or single site organizations may have as few as one paid 

employee, other larger organizations may have hundreds of employees, with a clear 

hierarchy of directors. Both ends of this spectrum pose challenges in management. While 

a small group of administrators must acquire and apply a greater scope of knowledge per 

person, a more extensive network of specialists within a larger organization often have 

trouble communicating amongst departments. 

HNE is an example of a very large-scale site-based organization, as sites are 

located in five states, programs are extensive, and there are ninety full time staff members 

in offices in multiple cities. This number increases to over 200 when seasonal employees 

are included. Additionally, there is a governing board of trustees, a non-governing 

council, and a staff leadership team. This leadership team is a unique part of the 

organization and consists of the president/CEO, executive vice president/COO, vice 

president for advancement, team leader for visitor experience, director of finance, team 

leader for property care, team leader for preservation services, and team leader for 

collection services. The purpose of this team is to collaborate on a regular basis for 
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assurance that all departments of the organization are aware of each other’s doings, 

progress, projects, ideas, and upholding the mission of HNE, as well as how the different 

departments will need to interact with each other on projects and programs. This 

collaboration occurs through regular meetings, and is referred to as PPIP: proactive 

presentation interpretation planning. 

The PPIP collaboration is invaluable in keeping all departments of HNE abreast 

of current preservation issues and plans. This is especially helpful in planning tours, 

events, or special programs around maintenance, whether routine or specialized, in order 

for visitors to see the process and at times, a before-and-after viewing. When possible, 

specific behind the scenes programs will be scheduled for Saturday mornings for viewing 

of specific maintenance projects. Carpenters are trained in how to speak and explain their 

work to visitors and all staff are learned in what the maintenance staff does in terms of 

preservation and restoration work. Not only are these educational opportunities created 

by PPIP, but also surprises to site managers and other employees are avoided. This type 

of collaboration is important to educate other employees, not involved directly with 

preservation efforts, about the past and present preservation processes, in order to 

understand the structure and be an effective representative of the organization to the 

public. 
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Chapter 5: Museum Education Theory & Preservation Applications 

The interpretation methods articulated in chapter four are present at many historic 

sites. These sites operating as museums follow not only preservation guidelines in 

maintaining their structure, but museum standards in their operation, content 

interpretation, and method implementation. Because so many sites are museums, the 

theory of museum education has become standard for the educational initiatives at 

historic places. While the education of museum education is not focused on historic 

structures, there are clear applications between the theories and historic preservation. 

This chapter serves to explain the principles, theories, and current issues of museum 

education and how they apply to the methods discussed in chapter four. 

Museum education is one of, if not the most, formal and developed fields of 

education outside the realms of school curriculum and academia. This is due, in part, to 

the institutionalization of museums as formal entities that must meet certain accreditation 

requirements and evaluations. The development of museum education is due in part to the 

wide spectrum of topics and objects that museums present to the public. The broadly 

stated purpose of a museum is to display a visual object or presentation of a concept and 

to educate visitors about the collection or central idea. Almost all museums cite education 

as a key part of their organizational mission statement, in addition to preserving and 

maintaining a collection. 
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Principles 

It is important to understand the principles and operational mission of the museum 

field in order to insert preservation concepts into educational initiatives at museum sites. 

The American Alliance of Museums (AAM) is an overarching organization that supports 

the wide variety of established museums in the United States. The AAM serves its 

institutional members by “developing standards and best practices,” “providing resources 

and career development,” and “advocating for museums to thrive.”71 Historic sites are 

just one of the ten different types of museums that the AAM serves and includes in its 

scope. The AAM is responsible for multiple conferences and publications that seek to 

keep the museum education field up to date with current trends, technology, and theory as 

possible. The AAM has outlined the goals of museum education as: 

a museum’s mission articulates its commitment to present its educational 
resources with accuracy, clarity, and relevance to a wide variety of audiences; 
interpretative programs seek out multiple perspectives in the exchange of ideas 
and in the collection and presentation of objects; information gathering and 
assessment provide evidence of visitor learning and the museum’s impact; 
appropriate technologies are used to expand access to knowledge and self-directed 
learning; the museum working environment is respectful of different voices as 
institutional policies, programs, and products are shaped.72 

These goals are to be accomplished by using their three articulated “best 

practices:” accessibility, accountability, and advocacy, each of which are considered both 

principles and standards of the field. The AAM considers a “best practice” to be “those 

71 “About Us.” 
72 American Alliance of Museums Committee on Education, “Excellence in Practice: Museum Education 
Principles and Standards.” 6. 
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practices that have been shown to produce superior results; selected by a systematic 

process; and judged as exemplary, good, or successfully demonstrated. Best practices are 

then adapted to fit a particular organization.”73 Historic sites’ best practices should be 

measured by museum standards in addition to preservation and heritage tourism 

standards in order to achieve all of the goals of the site and to generate interest in as many 

visitors as possible. Due to the wide scope and many types of museums, the principles 

and standards are broad in nature and meant to serve as guidelines to be used 

appropriately, situationally, and responsibly. 

Accessibility is outlined to include the engagement of the community, service to 

the museum’s audience, and the employment of diverse interpretative perspectives.74 The 

AAM emphasizes the importance of community relationships,75 meeting their needs, and 

promoting the elimination of any barriers between a community and the museum, 

including the physical, socio-economic, and cultural.76 Connecting a structure’s past to its 

present through the presentation of its preservation is fully aligned with this principle. 

This connection shows visitors that structural maintenance is ongoing regardless of 

building type or significance. Preservation education initiatives also display how the site 

is still physically accessible and available for continued visitors. Accessibility is also 

defined by creating “multiple levels and points of entry into content, including 

73 American Alliance of Museums Committee on Education, 11. 
74 American Alliance of Museums Committee on Education, 7. 
75 The AAM defines “community” as “a collection of constituencies or stakeholders: 1) audiences, 2) 
scholars, 3) other public interpreters, e.g., press, interpretive artists, 4) program providers – arts groups, 
etc., 5) respositories, including libraries, preservation agencies, museums.” on page 11 of Excellence in 
Practice: Museum Education Principles and Standards. 
76 American Alliance of Museums Committee on Education, 7. 



67 

intellectual, physical, cultural, individual, group, and intergenerational.”77 To fully access 

the depth of knowledge available at historic sites, visitors need to be exposed to these 

multiple levels of information, including those regarding historic preservation. 

Accountability includes the demonstration of excellence in content knowledge, 

incorporation of learning theory and educational research into practice, and employment 

of a variety of appropriate educational tools into the promotion of learning.78 These 

principles articulate the high standard to which museums are held and the expectation 

that research, on content, presentation, and educational practice, be conducted in the most 

thorough and efficient manner possible, and include collaboration with experts, scholars, 

and specialists.79 Educational theory and tools are to be varied and applied appropriately, 

in seeking the most effective way to reach the audience and evaluated by the institution.80 

Accountability is why investigating and understanding the underlying museum education 

theories is so important. Preservation initiatives must be presented and executed with the 

same caliber as other educational efforts. The practical applications of preservation 

present a field of knowledge and thinking quite different from more typical museum 

content areas. These applications create new methods of thinking and transposing 

knowledge gained from the museum into real world situations, which is ultimately the 

goal of the educational museum experience. 

77 American Alliance of Museums Committee on Education, 7-8. 
78 Ibid. 
79 Ibid. 
80 Ibid. 
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Advocacy is outlined as the promotion of education being central to the museum’s 

mission, setting of goals and measurable objectives, adoption of strategies to achieve and 

document these goals and objectives, promotion of professional development within the 

museum community, championing of an inquisitive spirit, openness to new ideas and 

approaches, and influence of public policy in support of museum learning. “This 

[principle] incorporates making education central to the museum’s mission, setting goals 

and measurable objectives [for each targeted audience], and adopting strategies to 

achieve the articulated objectives.”81 Advocacy also focuses on the museum’s 

presentation of itself to its audience, community, and other museums as well as 

encouraging the enthusiasm of museum employees to seek constant betterment and 

learning opportunities. This presentation is important from a preservation perspective. By 

presenting a structure as is, with no explanation of the process taken to achieve the 

historic site’s present condition, a museum is essentially hiding not only their work, but 

the historic truth, along with ignoring an educational opportunity. 

Theories 

A large facet of museum education is the intersection of learning theories and 

knowledge theories, as illustrated in Figure 1, which creates four distinct educational 

methods and results in four differing museum modes. This intersection is necessary, as 

81 Lozupone, 43. 
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George Hein82 explains, because “in order to consider how a museum is organized to 

facilitate learning, we need to address both what is to be learned and how it is to be 

learned.”83 Museums need to incorporate a variety of the four educational modes to most 

efficiently present multiple concepts, contents, and ideas to their visitors, each of who 

will inevitably learn in a slightly different way from another. 

Figure 14: 84 Intersection of Museum Education Theory Spectrums. The theory of 
learning and theory of knowledge spectrums intersect to create four 
distinct educational museum typologies. 

82 George Hein is widely thought of as the leading authority on museum education theories of learning and 
knowledge. In addition to authoring dozens of articles and publications on these topics, he founded the 
Ph.D program in Educational Studies at Lesley University.  
83 Hein, “The Constructivist Museum.” 
84 Ibid. 
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Hein explains the spectrum of knowledge theory as such that “it makes a 

difference whether we believe that knowledge exists independently of the learner, as an 

absolute, or whether we subscribe to the view that knowledge consists only of ideas 

constructed in the mind... we can represent this epistemological dichotomy as a 

continuum, with the extreme positions at each end.”85 The intersecting spectrum of 

learning theory “encompasses our beliefs about how people learn... [and, again,] two 

extreme positions are possible.” These extremes are learning as either that information is 

gradually acquired until knowledge occurs or that “the mind constructs schemas and that 

learning postulates that learning consists of selecting and organizing from the wealth of 

sensations that surround us.”86 The intersection of these spectrums creates the four 

educational modes for museum education; systematic, discovery, constructivist, and 

behaviorist. None of these modes is considered a best implementation, but rather the 

modes are to be used dependent on the content being educated and how the museum 

wishes visitors to absorb this content. An effective museum will use the modes in 

conjunctively in order to appeal to a variety of learner types and convey information in 

multiple ways. 

The broad scope of preservation concepts provides opportunities for multiple 

modes to be applicable in educating preservation theories, stories, skills, and issues. As 

the existence of a museum solely dedicated to preservation is unlikely in the near future, 

preservation education will probably be incorporated into the larger spectrum of 

85 Hein, “The Constructivist Museum.” 
86 Ibid. 
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educational goals and style objectives at historic sites. There are many ways to educate 

museum visitors on preservation concepts through the systematic, discovery, and 

constructivist modes of learning. 

Systematic Learning 

Systematic learning is the most obvious method of communicating basic 

concepts, ideas, theories, and stories, through words. These words may be written or 

spoken, such as experienced through exhibit panels and during site tours. Systematic 

museums are common and “based on the belief that the content of the museum should be 

exhibited so that if reflects the ‘true’ structure of the subject matter [and] the content 

should be presented to the visitor in a manner that makes it easiest to comprehend.”87 

Systematic learning is also the traditional method of classroom learning, where 

knowledge is thought to exist in the presented speech and/or text, and acquired by the 

learner as it is presented. Due to this similarity to the classroom, systematic learning is 

familiar, and thus comfortable, to visitors. However, this similarity can also inhibit the 

entertainment value of museums for the same reasons. This inhibition is one reason why 

it is crucial for museums to incorporate a variety of learning modes and interpretive 

methods. Typically, systematic learning efforts are structured in a chronological fashion 

or equally straightforward mode of presentation. 

87 Hein, “The Constructivist Museum.” 
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For preservation stories and basic theory communication, a systematic approach 

can be the most effective mode. It is important to relay these ideas in a simplistic manner 

that will be understood by all visitors, regardless of prior knowledge or background of the 

field of historic preservation. However, these histories should also be comprehensive 

enough that those visitors more well versed in preservation are still learning and gaining 

deeper knowledge of at least the aspects presented unique to the museum structure and 

collections. 

Discovery Learning 

The discovery learning mode is also within the range of knowledge existing 

outside the learner. The basis of discovery learning is to have an experience through 

doing, rather than hearing, or reading. This act of doing is typically a “hands-on” 

experience, which allows content to be arranged in a more complex or non-linear manner 

than is typical of systematic learning. “Through experience, misconceptions will be 

replaced by correct conceptions.”88 

These hands-on approaches of discovery learning are extremely effective methods 

of physical preservation techniques and concepts at a more in depth level. Workshops and 

technical instruction allow participants to literally and figuratively “get their hands dirty.” 

Workshops allow participants and opportunity to learn skills that can be applied 

elsewhere allows such as their own historic structures, if they own them, rather than 

88 Hein, “The Constructivist Museum.” 
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continually paying skilled workers. Knowing activities like this are available may even 

encourage others to invest in historic property, thus contributing to the preservation and 

maintenance of the historic vernacular. Additionally, workshops appeal to preservation 

students and professionals wishing to expand their skill sets as well as network with 

likeminded groups of people. On-site laboratories and repair demonstrations also fall into 

this category of discovery learning, while although the viewers are not actively 

participating in the laboratory efforts, they are witnessing preservation firsthand, allowing 

any knowledge previously gained to be represented in material form. 

Constructivist Learning 

George Hein explains constructivism as “the idea that learners construct 

knowledge for themselves – each learner individually (and socially) constructs meaning – 

as he or she learns...” and that “both knowledge and the way it is obtained are dependent 

on the mind of the learner.”89 Proponents of this educational mode advocate that 

constructivist lessons allow learners to constantly reorganize and add complexity to 

existing concepts and understandings.90 The constructivist museum interpretation allows 

the viewer to construct personal knowledge from the programming and perceives the 

process of gaining knowledge as a constructivist in and of itself.91 

89 Hein, “Constructivist Learning Theory.” 
90 Hein, “The Constructivist Museum.” 
91 Ibid. 
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The constructivist learning type presents an interesting challenge for preservation 

education but also the opportunity for visitors to think about the application of concepts 

outside of the museum. For every preservation effort executed, multiple plans and ideas 

were dismissed. Presenting failed or rejected preservation efforts may help learners more 

thoroughly understand why the chosen plan was selected; or perhaps the visitor will 

develop a differing opinion based on facts presented. An explanation of failures or 

tangential concepts also allows visitors to make connections to the built environment in 

their community. Many members of society untrained, or not especially interested, in 

history or architecture, fail to realize the integrity and significance of their structural 

surrounding, how they are still extant, and why this utilization is important. If visitors can 

make this connection, the museum gains a greater place of assimilation within the 

community by means of preservation applicability. 

Another way of fostering constructivist thought in visitors is to present the “pros 

and cons” of preservation actions. Often, there is not a perfect solution and compromise 

must be made somewhere, whether it is the necessity to replace a building element rather 

than repair it, or a larger action, such as making a historic structure ADA accessible. A 

presentation of choices, reasons, and methods can allow visitors to imagine different 

scenarios and generate their own opinion as to the success of the preservation methods 

executed. 
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Behaviorist Learning 

Behaviorist learning is much more common in formal education settings than in 

museums. This educational mode is not commonly seen in museums mainly because 

“most museum education activities are of short duration, sporadic, carried out in settings 

unfamiliar to many participants, and incidental to disciplined educational exposure, 

[which are] all conditions unfavorable to traditional pedagogy.”92 However, the exception 

to a behaviorist presence in museum learning is when museum education and formal 

education intersect, such as in programming connected to classroom teaching. These 

connected programs are typically for children and students, but can be applied to adult 

learning as well. Museum programs for school groups usually include a pre-visit 

component, where the teacher distributes materials and lessons on the topics prior to 

students experiencing the site first-hand. Central to behaviorist theory are the notions of 

formative assessment, memorization, and that “both knowledge and learning settings can 

be isolated from real-world contexts without diminishing learning.”93 The latter notion is 

very opposite to the applications of historic preservation, which is why this method is 

only used conjunctively with actual experiences. 

Free-Choice Learning 

In addition to the four educational modes created in Hein’s diagram, another 

theory of museum education is the concept of free-choice learning. As visitors make the 

92 Hein, “Museum Education.” 728-9. 
93 Ibid. 
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choice, and often pay money, to visit museums, it is important that the educational 

initiatives appeal to the varied interests of the museum audience. Free-choice learning is 

defined as “learning that is intrinsically motivated and reflects the learning individuals do 

because they want to, rather than because they have to,” in A Companion to Museum 

Studies.94 A major difference in museums and formal classroom learning is the choice in 

visitation and participation. Free-choice learning can be loosely equated with the 

previously mentioned concept of edutainment and the idea of “life-long learning” is 

becoming more popular with societal progress. As generations proceed, education is 

changing in perception from a “painful process that one ‘graduated’ from sometime in 

adolescence,” to a “desire to gain information, enhance understanding, and satisfy one’s 

curiosity about the world.”95 The increasing importance of visitor studies and evaluation 

within the field of museum education is largely due to the rise of awareness and interest 

in free-choice learning. 

Offering a wide variety of ways to learn, such as the practices and modes 

described above, allow visitors to choose what to learn that is most appealing to them, 

personally. It should be an intrinsic goal that preservation education offered within a 

museum context leads to visitors gaining in an expanded interest in the broader field with 

an awareness for other preservation efforts in their society. Museums need to make goals 

to present preservation through educational modes that will entice visitors to view, 

participate in, and learn about preservation on a broader scale after leaving the site. 

94 Falk, Dierking, and Adams, “Living in a Learning Society: Museums and Free-Choice Learning.” 684-5. 
95 Ibid. 
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Visitor Studies 

The questions, “What do visitors want to see? Learn? Do? Experience?” followed 

by “How?” are some of the most important within the field of museum education, as 

visitors are the audience making the existence of museums possible. There are differing 

reports as to how visitors feel about exhibits and programs based around the historic 

preservation of the museum structure. Daud Alzayer, Senior Educator for The Bostonian 

Society, which runs the Old State House museum in Boston, holds the opinion that 

visitors are more interested in learning the story of Boston’s role in the American 

Revolution rather than the structure’s preservation history.96 However, Julie Solz, Team 

Leader for Collection Services for Historic New England, holds an opposing opinion to 

Alzayer, explaining, “People love behind-the-scenes stuff.”97 

Visitor surveys given at historic museums can provide valid proof of how 

audiences truly feel. There are many ways to execute these surveys successfully. In one 

situation, museums with a preservation education component could pose their visitor 

survey questions regarding the success of the exhibit presentation or program and visitor 

enjoyment. In another, museums lacking a preservation education initiative could pose 

survey questions inquiring about the visitors’ desire to learn about this aspect of the 

structure in comparison to the current or other possible exhibits. However, any visitor 

survey question asked regarding absent preservation education will have to ensure that 

visitors are factually aware of what historic preservation is and what information would 

96 Alzayer. 
97 Solz, interview. 
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be relayed in a preservation exhibit or program. The fact that many visitors may not know 

what historic preservation is could potentially skew question results. Additionally, visitor 

enjoyment of preservation related exhibits could be assessed based on their behavior 

within the exhibit, including time spent observing, reading, as well as questions posed to 

docents or staff present. 
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Chapter 6: Findings 

Historic preservation frequently fails to be the first and foremost mission of 

organizations affiliated with historic sites. Even those that cite preservation as the main 

focus within a mission statement and execute excellent preservation, restoration, and 

routine maintenance efforts, tend not to present preservation efforts to the public in the 

most educational manner possible. Due to the existence of historic sites within both the 

museum and preservation fields, there should be a wide and abundant variety of 

preservation education initiatives located at historic sites. While there are wonderfully 

created examples, including those discussed in chapter four, the majority of sites have not 

followed suit, resulting in many missed opportunities to thoroughly educate visitors. 

Missed Opportunities 

There are both articulated and unarticulated reasons for the existence of these 

missed opportunities of preservation education initiatives. Articulated reasons, by 

interviewed museum educators and staff members, include that people lack interest in 

preservation and that preservation is not the most important lesson to teach to visitors. 

Unarticulated reasons have not been voiced by site organizations but appear present 

through observations and research. These unarticulated reasons are disconnects between 

curators and preservationists and between preservation education and the educational 
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vision along with a fear of wrongdoing or criticism that may result from published 

preservation processes of the structure. 

Lack of Interest 

The field of preservation is not widely known to the general public. The field is 

not even widely known to museum professionals that have no experience with historic 

structures. These facts make a lack of public interest difficult to gauge. While 

organizations may assume this lack of knowledge for a lack of interest, museum 

educators have stated that visitors enjoy seeing what’s behind the scenes, or in this case, 

walls, floors, and ceilings. What is more likely is that the museum educators and curators 

are not as interested in preservation compared to other historic topics. 

Lack of Importance 

Museum educators have also cited that preservation is not the most important 

concept to teach to visitors about the historic site. This is plausibly true, as many sites 

have rich histories of significant events and associated people, however, this does not 

mean that preservation education should be absent from sites’ interpretive methods. 

Disconnect between Curators and Preservationists 

Though HNE demonstrates a management system that keeps the entire 

organization aware of its departments’ current issues, news, and accomplishments, many 

sites have no system of this nature. Many curators focus solely on object collections 
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rather than building envelopes. Meanwhile, many preservationists at historic sites do not 

communicate in any fashion with the museum curators or educators. 

Disconnect with Vision 

Similar to the disconnect between preservationists, curators, and educators, is a 

disconnect between preservation theory and the vision of the curators and educators for 

the visitors’ experiences. Many historic sites wish to present the structure as a pristine 

restoration, with no evidence of the processes by which the restoration was possible. 

Fear of Criticism or Wrongdoing 

As preservation theory has continually evolved since the field’s emergence, 

preservation professionals are often worried about making poor decisions regarding the 

physical preservation of structures and objects. These professionals are also worried 

about these decisions being made public, as future research could prove what could have 

been a better option. Preservation professionals across the field also hold differing 

opinions about how to execute many preservation efforts and prefer to not have their 

personal decisions criticized by others. 

Recommendations 

Based on these reasons for a lack of current preservation education initiatives, are 

four developed recommendations. In order for preservation education initiatives to be 
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executed at historic sites and be executed successfully; implementation methods must be 

executed coactively, professionals of differing fields must collaborate, preservation 

processes and evidence must not be hidden or feared, and preservation education must be 

embraced. 

Implementation Measures must be Executed Coactively 

The methods articulated in chapter four must be implemented coactively, rather 

than singularly. A combination of educational efforts that appeal to a variety of the 

human senses and utilize multiple learning modes will influence the largest number of 

visitors and have the greatest impact on those visitors. While some visitors prefer to read 

information, others prefer to hear, while others prefer to touch or create with their own 

hands. It is important for sites to provide educational efforts for all types of learners. The 

same notion is true regarding publications and website information. If a visitor has 

learned of the structure’s preservation at the site and garnered an interest, they will want 

to learn more through these efforts. Likewise, if visitors have initially learned of the 

structure’s preservation through the website or publication, they will want to see and hear 

the rest of the story at the site itself. More initiative types allow for a broader range of 

content to be relayed to the intended audience. 

Professionals of Differing Fields must Collaborate 

As a major reason for the lack of preservation education initiatives at historic sites 

is a disconnect between preservationists and sites’ curators and educators, these 
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professionals must increase their collaboration.  Museum educators need to thoroughly 

understand the purpose and concepts of historic preservation as relates their particular 

historic site. This understanding is needed not only to answer any potential questions, but 

to understand the site’s function in history and the present. Curators need to understand 

the preservation history and processes as well, as the structure is in fact, the largest item 

of most collections, regardless of who is in charge of its care. Likewise, preservationists, 

whether staffed by the organized or consulted as needed, should understand the mission 

and vision of sites’ organizations, in order to make the continued maintenance as 

systematic as possible and to educate staff members on short and long term plans, and 

how both can be used advantageously. 

Preservation must not be Hidden or Feared 

Many aspects of the historic preservation field are subjective. This notion needs to 

be acknowledged and understood, rather than instilling fear of wrongdoing or criticism 

into preservationists and decision-makers. The preservation paths not chosen can educate 

visitors in a constructivist manner just as effectively as showcasing the executed 

processes. Additionally, the era of perfectly restored historic house museums is over, and 

a new era of multi-faceted educational efforts must be fully implemented at historic sites. 

Rather than freezing a structure in a particular moment in time, the building’s life after 

the restoration date needs to be displayed in some manner as well. By highlighting 

preservation decisions and evidence, support is being shown, and thus, ultimately, works 

against any backlash that may be received. 
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Preservation Education must be Embraced 

Though it is understandable that historic preservation is not the central focal point 

of educational content and presentation at every historic site, preservation is still 

consistently a vital element of any historic structure, but particularly those that house 

museums. The preservation of the structure and the collection are the basis of the survival 

of the museum as a facility, both physically and educationally. Though the significance 

of the historic happenings on or within the site may be the firstmost story to tell, the 

preservation history cannot be omitted from the site’s interpretation and programming if a 

complete history of the site is not presented to visitors, from building erection to present 

day public access. As these structures, as well as those throughout our built environment, 

continue to age, the preservation needs and process will continue to develop, in depth, 

technicality, and procedure. 

Importance 

By creating a variety of preservation education programs in differing learning and 

presentation modes, this element of the museum can be presented to visitors in an 

interesting and appealing way, while providing the gateway to apply preservation 

concepts to their larger society. This notion is especially true at historic sites, as visitors 

of these sites already contain an interest in historic preservation, whether they are aware 

of it or not, as witnessed by their visit to a preserved site for either educational or 
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entertainment purposes. Presenting the preservation content knowledge to the public 

reinforces the importance of the preservation of the structure as the key element in the 

historic site’s existence in a way that it not as convincing or apparent by pretending that 

the structure needs no help to continue existing in its original manner. In the same way, 

creating an awareness in the visitor of the extreme efforts that are taken to keep the 

structure usable and maintained can manifest a greater appreciation of the structure and 

of preservation efforts in the broader scope. Max A. van Balgooy stated that “if education 

informs and transforms, then it should be one of the strongest arrows in our quiver to 

build and expand the preservation movement.”98 

Educators, curators, and other administration at historic sites should take van 

Balgooy’s statement seriously and apply it to their educational programs. Historic sites 

provide the ideal environment for members of the general public to learn about historic 

preservation. The physical environment provides an experience that cannot be imitated 

through photograph or textbook learning. As the general public does not typically learn of 

preservation in everyday contexts, historic can create the opportunity for this learning 

experience. It is crucial that preservationists and museum administrators and educators 

collaborate in order to bring preservation knowledge to historic sites that serve in 

educational capacities and present this knowledge to visitors in effective, efficient, and 

enjoyable ways. 

98 van Balgooy, “Heritage Education and Historic Preservation: Partners or Acquaintances?” 5. 
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