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INTRODUCTION Dr. Ginott would have
stated these ideas similarly but no better. Dr. Bron- 
fenbrenner could not have condensed more insights 
into fewer paragraphs. Like these famous authors, Mrs. 
Jane Stare Stevenson has a skillful way of talking with 
and about children. Her professional credentials in
clude degrees from Wellesley College, University of 
Wisconsin, and Teacher’s College, Columbia Univer
sity.

She pioneered in Texas when little was known about 
pre-school education and the value of the expressive 
arts in work with children. During a 10-year period 
starting in 1942, she established and directed the Chil
dren’s Workshop and Nursery School in Dallas. In
cluded in the school were black children from the 
neighborhood.

Since moving to Rochester, New York, she has 
continued these interests and has written about them. 
For five years she was Research Editor for the publica
tion of the New York State Council for Children.

She was the founder and first teacher of the Winton 
Road Nursery School and has served for a number 

of years as a consultant to it.
We are pleased that Mrs. Stevenson and the 

* editor of the Winton Road Nursery School 
Newsletter, Elizabeth Trow, have given 
the Hogg Foundation permission to reprint

»this adaptation of Mrs. Stevenson’s article, 
"High, Wide, and Deep.” It originally ap
peared in the Newsletter in April, 1974.

Robert l. Sutherland, President Emeritus, 
Hogg Foundation for Mental Health
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HIGH, WIDE AND DEEP 'The water
around my boat is deep as a giant,” said a five-year-old 
child to Claudia Lewis, a Bank Street teacher in the 
1930’s. How do you catch the unique twist in a child’s 
vocabulary? In personal encounters, like bedtime; dur
ing play when a child is talking to dolls; in conversa
tions between children while they are painting; or 
during a walk along the beach or in the woods. In this 
age of cultural stereotypes, how do we keep alive this 
creativity ?

What is that much overworked term, creativity? A 
fresh way of looking at the world, a unique use for an 
object, an addition to the commonplace which makes 
it uncommon, or a totally new invention or artistic 
creation. The truly creative springs from the 
spontaneous, is not contrived. Children under 
five usually are creative to some degree un
less they have been deprived of real experi
ence with nature, with children and other 
people, or have been shamed or repressed 
too much.

How do we nourish creativity? Do we sing 
little songs or repeat rhymes? Do we let a 
child help to finish a rhyme or end a story? Do 
we play family games and read stories taken from 
the world’s great literature? (A child usually 
knows Robinhood or Greek mythology figures 
only from cartoons.)

Do you encourage decorations for the table, 
in children’s bedrooms, to contribute to appre
ciation of beauty at home? Is an opportunity 
offered for the child to help plan a room ?

Does someone in the family or neighborhood p 
an instrument to which you can sing together ? Do you /"■'v! 
dance when moved to do so ? Do you go to some i 
the local theatre groups’ "Games for Children” 
when they can participate in the pantomine, help 
with the sets, make up words which the char
acter is to speak ?
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When you need to find a gift for someone, do you 
sometimes make it and let the child appreciate the 
concern which goes into a creative present? Does he 
want to "make” one, too? Can you and the child think 
of unusual offerings for others—a plant, a bowl of 
fish, a wall hanging, something which can be baked in 
your own home ?

TIME—ORGANIC OR BY THE CLOCK?
Creativity takes time. It refuses to thrive on clock 
time. When someone is carrying through a thread 

of an idea, all other things such as mealtime, bed
time, schooltime are irrelevant. In the 1930’s 
the masters of the art of teaching and living 
with children—Lucy Sprague Mitchell, Caro
line Pratt, Claudia Lewis, Madeline Dixon, 
Agnes DeLima, Sylvia Ashton-Warner, A. S. 

Neill—all had time for children.
That this organic sense of time of the 

little child necessarily evolves into clock time 
happens with most people in our society. A 

child gradually learns it as he perceives that 
people other than himself have needs.

Are we as parents able to tolerate a child’s 
sense of time or the confusion which creativ
ity brings? Not very often, but we, too, 
yearn for that sunny strand where we can 
just do what we want. Some cooperative 
rearing of children allows this latitude. 

Working against this creativity is the neces- 
_ sary tending of household machines, cleaning, 

Pa g  taking care of infants and chauffering, demands 
which overlap.
( However, as we find that we have to make 

choices in our activities and transportation, 
X  we may regain a more cooperative kind 

of living in which all may benefit.



Why do children lose spontaneity as they grow 
older? Originality often lessens as the child becomes 
"socialized.” Our culture is more repressive of the 
young members than it is of older persons. Just at the 
age of conceptual awareness, children are expected to 
learn routines, obey parents and teachers, and develop 
a conscience. Very little time is left to them to deter
mine their own pursuits, and what is left is often taken 
up by television.

Even the best of children’s television programs 
sound artificial—adults talking as they think children 
would talk. Only occasionally do we hear and s e e  a 
natural give and take between children and adults. 
How to keep a child’s creativity alive, confronted with 
so many cultural stereotypes, becomes increasingly im
portant.



To counterbalance the effects of television is not 
easy. Letting children get an overdose of it leads to a 
great deal of aggressiveness, for which the basis is not 
limited to programs of violence; aggression can simply 
arise from confinement, when young children need a 
tremendous amount of physical movement. Refusing to 
have it in the house may lead to children’s going down 
the street to see it.

To put the television in an obscure part of the house, 
limiting viewing to approved programs while balanc
ing these with creative activities both inside and out
side of the home, seems to help. In the last analysis, the 
parents can, by their planning, minimize the standard
izing effects of television upon their children’s think
ing. They can balance vicarious experiences with real 
life situations with which a child can deal.




