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FOREWORD
As gasoline rationing curtails their travel, Texans will once again learn how 

to live at home. Instead of driving across the state to attend conferences on 
family, school, and community well-being, they will stay in their own neighbor
hood solving their common problems as best they can. And, with this reduc
tion in state and national meetings,, local leaders will turn more and more to 
published materials for their outside help.

Anticipating this new trend, the Hogg Foundation proposes to make avail
able for free distribution "lectures in printed form,” prepared by outstanding 
authorities in the field of mental hygiene.

Dr. Daniel A. Prescott, one of the most valued lecturers presented by the 
Foundation prior to the war, has written the first articles to be distributed 
according to this plan. For four years, Dr. Prescott was director of the Collabo
ration Center on Child Development at the University of Chicago. He is the 
author of Emotion in the Educative Process and of a forthcoming volume also 
to be published by the American Council on Education.

On December 7th, when Pearl Harbor exploded and enemy planes were 
reported off the California coast, Dr. Prescott happened to be in Los Angeles 
conducting educational conferences. He decided to remain on the W est Coast 
for several weeks, observing how adults and children behave in the face of 
imminent danger, as well as discovering what basic questions they ask con
cerning the war in general. His observations are assembled and interpreted in 
the first article. W hat he has to say, therefore, is not armchair writing; rather, 
it is a report of what children, parents, teachers, social workers, nurses, and 
others, frightened by the prospect of Japanese attack, told Dr. Prescott, and 
especially, what they asked of him. The second article in this pamphlet sum
marizes the various effects of the war on English children and draws inferences 
for the protection of emotional stability of our own children in war time. In 
this article, Dr. Prescott analyzes first, the threats to emotional stability which 
war brings to parents and children, and second, what measures can be taken 
to combat these threats and preserve mental health.

Dr. Prescott’s two reports should help parents, teachers, and group leaders 
as they work with children during the war. After you have read these two 
articles, will you please give the pamphlet to someone else who is interested 
in these problems? If  you like these "lectures and discussions in written form” 
(and if your name is not already on the mailing list), please indicate so, and 
other releases will be sent to you. This pamphlet is available for out-of-state 
distribution at twenty-five cents a copy.

R o b e r t  L. S u t h e r l a n d , Director 
The Hogg Foundation
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the Wa/i to Gliil&ie+i
By

DANIEL A. PRESCOTT

J N  CONNECTION with the work of the Commission on Teacher Education 
of the American Council on Education, it was my lot to be working with 

certain groups of key people from the public schools of Los Angeles and 
environs during the critical period from December 2 to December 22, 1941. 
This made it possible for me to observe at first hand the nature of the impact 
of the war upon public elementary and secondary schools and, to some extent, 
upon the parents of the children in school.

W ell over four hundred persons were included in the working groups with 
which I was associated. One after another, each of these groups revealed the 
same concerns and anxieties about the war and the same psychological unreadi
ness for the war. The bases for the anxiety and unreadiness are revealed in 
part through the questions asked and by the fact that both school people and 
parents feel uncertain about the best answers to these questions. They report 
that they daily must answer similar questions from children and other adults 
and that they constantly are faced with decisions that depend upon answers to 
these questions. They desire responses to these questions that carry the sanction 
of authority, in order to prevent conflicting policies, to produce unity in the 
impact of schools upon children and the public, and to reassure themselves 
personally that they are doing the right things.

As discussions leader of course I did not presume to give authoritative 
answers. However, in the successive discussions there did emerge certain 
answers that were found to be tremendously reassuring, to supply needed 
guidance, and to develop a positive dynamic to action. A list of the questions 
and the tentative answers that emerged follows:

1. W hat are the basic reasons why this war had to happen?

Answer: Among the nations of the earth a state of anarchy exists. There is 
no universally accepted code of international law, no court of international 
justice to which all nations are willing to submit all disputes, no international 
organization with military forces at its command to enforce the judgments of 
a court or even to coerce nations into settling their policies peaceably. As long 
as this remains true it is inevitable that war should occur.

Furthermore, the developments of science and the great advance of material 
civilization have made all the nations of the earth dependent upon one another 
for various raw materials, for markets, for inventions, and for various cultural 
resources. It follows that wars between important nations cannot be localized; 
they eventually become "world wars,” involving the United States,
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Children and the W ar

2. Must we now give up our hope o f  w orld cooperation and teach our children
to hate all Japanese, Germans, and Italians?

Answer: The state of anarchy existing between the various nations of the world 
has left it difficult for certain nations to achieve the conditions of living for 
their populations and the international roles to which they have felt themselves 
entitled. In several of these nations the parties achieving governmental power 
have changed from time to time during the last quarter-century to ones adher
ing to a fanatical and aggressive nationalism. At last the governments of these 
countries have come into the hands of ruthless dictators or military cliques, 
willing to use force, murder, and persecution to coerce not only other nations 
but large segments of their own populations to do their bidding.

It was really to be expected that eventually these ruthless governments would 
form a sort of international gangster group, attacking and conquering the 
weak nations, blackmailing strong nations through fear of war, and building 
formidable war machines for themselves. This they have done, and the United 
States is the most recently attacked of a long series of countries. This gangster 
group of governments desires to gain control of and to exploit for their own 
benefit and, to a less extent, for the benefit of their nationals, the raw mate
rials and the populations of the various continents of the earth. It is this 
virtual enslavement that we are fighting to escape, and it is the governments 
and cliques seeking to impose this slavery that we must abhor.

It would be palpably absurd to teach our children to hate all Japanese, Ger
mans, and Italians, since considerable portions of the populations of those 
countries are opposed to the policies and horrified at the practices of their 
governments. It would be equally absurd to give up the idea of international 
organization— rather, the war demonstrates that it is vital to our own security 
and well-being that the present state of world anarchy be ended and that world 
organizations be effected.

3. W hat are the m ost vital differences between the dem ocratic and the totali
tarian patterns o f  l i fe  and governm ent?

Answer: The democratic pattern of life and government is dedicated to the 
attempt continuously to improve the conditions and opportunities for individual 
development and self-realization. In contrast, only the state has destiny in the 
totalitarian pattern. The individual can find significance only in the service 
of the state and must follow unquestionably the policies of the directing group, 
even though it leads to destruction. Our enemies in this war can be expected 
to show fanatical courage, but it will be matched by our own forces if the latter 
understand that freedom is genuinely at stake.

4. W hat are the essential characteristics o f  the dem ocratic way o f  l i fe  which
w e claim to be defending?

Answer: The right and obligation to participate in the making of all de
cisions affecting one’s welfare is an essential aspect of the democratic way of
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Children and the W ar

life. This participation includes voting, selecting representatives to vote in 
our stead, consulting with persons charged with making decisions, expressing 
opinions publicly, influencing the attitudes and opinions of others, and many 
other procedures. The essential thing is for everybody to have a voice in mat
ters that concern him. A second aspect of the democratic way of life is that 
its effectiveness depends upon the desire of all persons to act for the common 
good, even though it involves sacrifice, and the willingness of all to limit their 
actions for self-interest short of injuring or exploiting another person. The 
acceptance of responsibility for acting for the common welfare marks the good 
citizen of a democracy as much as his demand for a voice in decisions. It must 
be pointed out that both participation in decisions and the acceptance of social 
responsibility must be exercised and practiced from early years to produce a 
really effective citizen. This suggests the implication that schools must not 
merely talk about democratic processes but must seek constantly to extend the 
use of these processes in the conduct of schools, involving both pupils and 
teachers in all important decisions concerning them.

5. W hat are the most practical ways in which the schools can help  win the
war?

Answer: Doubtless as the war progresses the government will make many 
specific requests for action and service of one kind or another. In the mean
time, children will be identifying themselves with airmen, soldiers, and sailors 
and may be led to take great pride in their own physical fitness and avoidance 
of illness. Efforts to build good health habits should be stressed and should 
achieve excellent results through this new motivation. In the same way safety 
education can be stressed. Children can be led to feel that they are helping 
win the war every time they refrain from taking unnecessary risks. They can 
see that hospitals, doctors, nurses, medicines, and money are needed to take 
care of war casualties and that every accident or illness, however small, which 
they can avoid or prevent means a saving of an essential sort. Again, children 
can be motivated effectively to avoid waste. They can glow with pride with 
every light turned off to make the power available to war industries, at each 
scrap of metal or piece of rubber saved or collected, at each small unnecessary 
expenditure avoided and the money invested in war savings stamps. Pupils 
can get a sense of valuable participation in the war effort, of being useful 
citizens, through many such actions— providing they receive the necessary 
suggestions and commendation from adults.

6. H ow  can the physical safety o f  children best be assured in case o f  attack
on this area from  the air?

A nsw er: The Office of Civilian Defense has comprehensive instructions 
ready for issuance and, of course, these instructions must be studied carefully 
and followed in full. A series of reassuring and practical suggestions has 
emerged that need not be presented here because this matter is now properly 
in the hands of the Office of Civilian Defense in each community.

[ 9 ]



Children and the W ar

7. H ow  can children he h elped  to absorb the im pact o f  the war, as it comes
through newspapers, radio, m otion pictures, and adult conversation, so 
as to prevent em otional disturbance, fa lse  ideas, and undesirable atti
tudes and to encourage sound reasoning about the war and the peace to 
fo llow ?

A nsw er: It is neither possible nor desirable to shut children away from the 
realities of war. Time should be provided in appropriate classes and the chil
dren should be encouraged to reveal their knowledge of events, to describe 
their feelings and anxieties, to discuss the significance of happenings, to express 
their attitudes and beliefs, and to consider the significance of their own actions. 
In order to serve the proper function of adding knowledge, of providing emo
tional catharsis and reassurance, of clarifying judgments, of shaping attitudes 
and stimulating desirable behavior, these discussions must be adapted to the 
developmental level of the children and led by teachers who are emotionally 
poised and who are themselves intellectually assimilating events. To assist 
teachers in this is a proper function for weekly faculty meetings or periodic 
community forums. All the characteristics of scientific thinking must be 
generally encouraged. Teachers and counselors of special sensitivity need to 
be designated for personal conferences with children who are especially un
stable, who have been infected with hysteria at home, or who suffer unusually 
disturbing experiences. Teachers generally need to be on the look-out for such 
children and should refer them promptly to the special counselors if they do 
not feel competent to reassure and re-orient the thinking of these children. 
In some places it may be possible for skilled teachers, principals, and others 
to do a great deal of good by home visits or conferences with parents who are 
having hard emotional going or who show warped views as indicated by chil
dren’s attitudes. The schools have a key role to play in the development and 
maintenance of good morale in their communities.

8. H ow  should children o f  fapanese, German, and Italian parentage be treated
in school? H ow  can the other children be influenced to treat them fairly  
and kindly? H ow  can we encourage them to be or to becom e good  
American citizens?

Answer: The peculiar genius of the United States is that it has developed 
through contributions from many different cultures made by sincere persons of 
many races with widely different backgrounds. All of us or our ancestors were 
at one time "foreigners,” excepting only the American Indians. W e must as
sume that all who have come to this country came because it seemed to offer 
them a better opportunity than their homelands and that they wish to be good 
Americans. Of course this is not true of every person who has come; and the 
government, through the F.B.I., has an agency with knowledge and skill for 
discovering saboteurs, spies, and fifth columnists. Naturally, any act or hap
pening that is definitely detrimental to the national welfare or that arouses 
strong suspicions should be reported to the F.B.I., but it is not the function of
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schools to institute surveillance of alien families. Rather the schools should 
attempt to contribute positively to their morale by reassuring them as to the 
interest of the schools in their children’s welfare. Friendly home visits by 
teachers and thoughtful conferences with groups of parents by principals and 
superintendents can do much to fit alien families into the stream of American 
life and, possibly, to prevent the spread of subversive activities. Groups of 
children can be encouraged in many ways to deal kindly and fairly with other 
children of foreign background, especially in connection with recreational and 
extracurricular activities and through student government affairs.

The foregoing answers to their questions, worked out through discussion, 
were found to be very reassuring both to educational administrators and to 
their teaching staffs. An extraordinary expression of appreciation and of relief 
followed each meeting where these matters came up and these expressions 
were often reiterated at later meetings by persons whose actions had been 
guided at least in part by these answers. The answers served unusually well 
to remove feelings of confusion and uncertainty and very evidently gave a 
genuine lift to morale in the schools involved.
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Emotioned Stability, ojj GUildnen
By

DANIEL A. PRESCOTT

STU D Y  of available literature about the impact of war upon British chil
dren and schools and discussion with a number of educational leaders 

in various sections of the United States form the basis for the conclusions 
expressed in the following analysis. No pretense is made that the investigation 
has been exhaustive or that conditions may not change to give rise to new 
threats. More extensive adaptations than are suggested may become necessary; 
this article deals with imminent threats and with first steps in countering them.

This article presents an analysis of probable threats to the emotional sta
bility of children and youth in the United States during the current war. It 
discusses educational policy and suggests educational practices to meet these 
threats. The article is intended to suggest guide lines for the intelligent 
adaptation of school practices to wartime needs. It is not considered to 
present an authoritative program.

T h re a ts  to Em otional S ta b ility

Four classes of threats to the emotional stability of children will be described. 
They will be presented in the ascending order of their importance, the least 
extensive and potent category being described first.

Emotion-Arousing Events

The most obvious and yet the least powerful threat to children’s emotional 
stability is the experience of emotion-arousing events. Strong fear, violent 
hate, and persisting anxiety will be caused in some children by the things that 
happen to them. Some of the happenings and experiences that may stir these 
strong emotions in children and youth are: having a brother or father depart 
for military service; seeing published pictures of masses of dead people, of 
battle action or devastation; hearing vivid radio descriptions or dramatizations 
of battle scenes, bombings, torpedoings and rescues at sea, plagues and starva
tion in occupied territory; seeing motion pictures of the same, hearing vivid 
stories from other children of the same; having a father or brother reported 
as wounded, dead, or captured; practicing air-raid drills; experiencing actual 
bombing or shelling; being evacuated from military danger areas; seeing war 
casualties; imagining self involved in critical situations; being in a group 
where some persons are hysterical; reading accounts of atrocities, famine, 
plague, defeat, and speculations about probable enemy action.

These possible and probable experiences of children are not listed in any 
particular order because individuals will vary so widely in their responses to 
each of them. But any one of them may cause strong emotion in a particular 
child, depending upon his family relationships, earlier experiences, his general
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outlook on the war, and upon the behavior of other persons in his presence. 
Evidence from England shows that most children bear up very well under all 
of these experiences, show no more than a normal amount of fear or anxiety, 
and quickly recover their poise. Only those children who have given earlier 
evidence of maladjustment, or who have been overprotected or overdependent, 
react with excessive and damaging emotions. There is conflicting evidence as 
to whether children of different ages are affected differently, but it appears 
that adolescents are stimulated to seek more activity than is usual and that 
some children show the effects of traumatic events only after some lapse of 
time. At any rate, the British experience is that nine out of ten children behave 
extremely well under very disturbing circumstances.

It follows that parents and school people should expect our own children to 
be relatively well poised, earnest, and useful during the war. The expectancies 
that adults show toward children go a long way in evoking the behavior antici
pated and it is reassuring to know on good evidence that children safely can 
be taken as allies and helpers in maintaining good school and community 
morale.

Unstable and Anxious Adults

A second and greater threat to the emotional stability of children lies in 
association with jittery and anxious adults. Most children identify themselves 
emotionally with one or two adults whom they especially love or admire. These 
objects of emotional identification most often are parents, relatives, or teach
ers, and children readily adopt as their own the ideals, attitudes, and behavior 
that these persons show. Other conspicuous adults such as the parents of play
mates, teachers, nurses, and ministers also are looked to by children as sources 
of information and as guides to behavior appropriate to unusual situations. 
If these adults are jittery, fearful, charged with hate, carrying heavy loads of 
anxiety or dominated by moods of defeatism and futility, these attitudes and 
emotions are communicated rapidly to the children to whom they are impor
tant. Emotional contagion of this sort can spread quickly through a family, 
a classroom, or a whole school. Children know that adults understand many 
things confusing to children and they habitually meet the demand to accept 
adults’ interpretations of realities. Consequently they are strongly inclined, 
by emotional attachment, by earlier experience, and by training, to take as 
their own the attitudes and emotional reactions of these important adults.

The influence of unstable and anxious adults leads to the following unwhole
some reactions in children associated with them: hysterical or exaggerated 
emotional responses to traumatic experiences; the frequent reliving of emotion- 
producing events; the persistence of worry, fear, or hate through long enough 
periods of time to impair health and warp the child’s view of reality; confusion 
as to what to believe; the acceptance of attitudes out of harmony with those 
generally accepted in the community; and a general overarching expectancy 
that the future will be dangerous, insecure, and unhappy. All of these reactions 
in children obviously are unfavorable to emotional poise, predisposing to
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social difficulties, and favorable to personality disintegration and physical ill 
health. It goes without saying that schools must seek to neutralize such influ
ences from parents and other adults in the community and to guarantee that 
no school person shall influence children in such unwholesome ways.

Ignorance o f  W ar Issues

A third threat to the emotional stability of children is found among the 
following: lack of a clear-cut understanding of the reasons for the war; absence 
of an appreciation of the relationship of war issues to the individual, his family 
and community; absence of direct motivation in connection with the war effort; 
lack of the sense of concrete and significant roles that mark children as impor
tant participants in the great national effort. The psychological explanation of 
why children and young people need to understand the war and to feel that 
they have a significant role in it runs somewhat as follows: W ar is inevitably 
accompanied by many emotion-producing occurrences and deprivations. Emo
tion results in the release of a great deal of extra energy in a person. If the 
individual does not understand the reasons why these unpleasant happenings 
and deprivations occur he is likely to use this energy in resistance to and 
aggression against authority. In England, for example, juvenile delinquency 
increased greatly after bombing began and children were evacuated from their 
homes. But if children and young persons are challenged by having important 
things to do, this extra energy can be channeled into useful activities.

The following additional reasons may be given to show why adults as well 
as children and youth need to understand war issues clearly and to feel that 
as individuals, they are significant factors in the war effort: ( l )  persons can 
endure danger, suffering, and privation with fortitude if they understand that 
there are important reasons for doing so; (2 ) the emotions of fear, anxiety, 
and hate will not damage health if there is concrete action to be taken to help 
remove the causes of these emotions; ( 3 ) a strong, positive, pleasant, healthful, 
tonus-giving mood is created by the awareness of being a significant member 
of a group of persons engaged in a highly important enterprise; (4 )  in con
trast, a very undesirable mood of self-depreciation and uselessness is created 
by living among persons doing important work, if one cannot participate but 
must sit on the side lines and keep out of the way; (5 ) unless the issues are 
clear, involve the person, and are the basis for positive action, the person is 
frustrated, annoyed, and disagreeable in the face of privations, limitations of 
action, danger, and inconvenience.

Morale is directly related to the number of people who are fussing, com
plaining, trying to find ways around rules, creating disorder, and requiring 
surveillance and discipline. Children, and especially youth, can be important 
factors in lowering the national morale unless they are given significant roles 
to play. They have a remarkable gift for slang and satire, and, if they remain 
confused as to what the war is about, they can be exploited as carriers of 
unwholesome propaganda from special interest groups and enemy agents. In 
contrast, children and youth can be of direct aid to the war effort by aiding
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in financing the war, by the conservation of materials and power, by maintain
ing health and avoiding accidents, by doing limited but essential work in 
agriculture and industry, by preparing to fill places later in the armed forces 
and in industry, and by maintaining and developing democratic procedures 
for meeting school and community problems. The war really offers a remark
able opportunity for developing and practicing good citizenship. Furthermore, 
present children and youth will have major responsibilities as citizens in the 
post-war world, and their values, attitudes, understanding of issues, and emo
tional poise will have great influence in determining whether we win the peace 
as well as the war.

D isrupted Fam ily Ties

The fourth and most important threat to the emotional stability of children 
and youth lies in the disorganization of family life caused by war factors. The 
coming two years will be especially critical ones. Some two to four million 
more men will be inducted into military service and thus will be removed from 
their families. From nine to twelve million more persons will be inducted into 
war industries. A considerable proportion of them will have to change their 
place of residence, to live in trailers, overcrowded tenements, or inadequate 
temporary housing. This means either leaving the family or uprooting it. From 
two to four million women must enter war industry. A large proportion of these 
must be married women and this entails delegating the care of their children 
to others or leaving them unattended. Professional men and technical experts 
in great numbers must spend long periods of time in Washington or traveling 
about from one military or industrial area to another. Prices and rents will 
rise and families with small incomes will suffer a significant lowering of their 
standard of living, of medical and dental services, and of recreational activi
ties. Many small businesses will fail during the coming two years and many 
persons will be temporarily unemployed during plant conversions, entailing 
financial losses, anxiety, and privation. These are only a few of the factors 
that will lead to the disorganization of family life during wartime.

The constellation of factors inducing family disorganization will alter 
markedly the emotional climate in which millions of children live. For example, 
the extended absence of key persons from so many homes will mean a great 
loss of the security that comes to children through the daily experience of 
love and parental care. Again, moving to new communities means breaking 
old friendships and having to fit into new play and school groups. In many 
industrial communities the health, social, recreational, educational, and religious 
resources are likely to prove inadequate to care for the influx of new children, 
and many difficulties may go unnoticed and unremedied. Broken homes, neg
lect of children, low-grade amusements, and adult vice already arc reported 
from some of these centers. Doubtless juvenile delinquency will increase 
under these circumstances. Government agencies should increase their efforts 
to meet and alleviate these problems, but so also should the voluntary groups 
of a community. In addition, it is obvious that the schools will have to deal
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with millions of children and youth whose basic security in the family has 
been undermined or even removed. A great deal of planning and effort must 
be used to help these children grow up to be the healthy, adjusted citizens 
that the country will need to replace its war losses.

W h a t Can B e  D one?

It is extremely important that our schools should mobilize to protect children 
and youth from the threats to emotional stability described above. Certain 
general measures should be taken everywhere and special measures designed 
to counter particular local crises or problems should be planned in each 
community.

Teachers Observe First FI and

The first general measure is to enlist all teachers as observers and spotters. 
Teachers must be sensitized to see and hear symptoms of emotional tension, fear, 
anxiety, hate, insecurity, confusion, and uprootedness, as these are shown by chil
dren and youth. These symptoms are many. Only experience will demonstrate 
which symptoms can be ignored as trivial in a particular child and which ones 
must be taken seriously as indicators of real upset. Teachers will need help 
and guidance in making their interpretations and must check their first judg
ments by getting the fundamental facts about the lives of the children they 
have observed. This will involve establishing a friendly relationship with each 
child and his family and more time spent in home visits and in informal con
versation with children. It means that teachers must be encouraged to see 
children’s lives and problems through the eyes of the children themselves.

Among the symptoms that may indicate a significant emotional disturbance 
the following are listed: digestive disorders such as vomiting or continued 
lack of appetite; restlessness; sudden flushing or pallor; being unable to keep 
attention centered on interesting activities; outbursts of crying or anger with
out apparent adequate cause; impudence; daydreaming; truancy; withdrawing 
from normal group activities; fantasy lying; decrease of activity below that 
usual to the individual; stealing things that are not particularly needed; clinging 
closely to the teacher or to some other child; being destructive; decrease of 
spontaneous laughter, horseplay, and joshing; seeking more than usual evi
dence of affection from parent or teacher; repeated turning of conversation 
or discussion to a particular topic accompanied by apparent excitement; exces
sive bragging about self, family, or nation; subdued, overserious approach to 
tasks; excessive seeking to get or hold the attention of the group; expression 
of marked fear in the absence of real danger; cruelty to animals or other 
children. The list could be extended considerably.

Perhaps some time and trouble can be saved by listing a few patterns of 
behavior that need not concern teachers very much because they are merely 
children’s ways of working at the problems that face them. Normal behavior 
of children in wartime probably includes the following: extensive playing of
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war games, including mimic fighting, shooting, bombing, killing, and talking 
tough to make-believe enemy individuals; persistent reading, questions, and 
conversations about how military equipment works, how warfare is conducted, 
what happens to soldiers and civilians in battle and bombed areas; the expres
sion of very horrible and bloodthirsty desires toward the enemy; moderate 
bragging about self, family, and nation; a moderate amount of fantasy 
dreaming and talk; seeking occasional exciting and even dangerous expe
riences; personal identification with war heroes, including wearing symbols 
of this identification, using language or gestures or treasuring mementoes 
symbolic of this identification; making relatively crude jokes about matters 
involving horror, death, suffering, and sacrifice; wanting to hear radio drama
tizations and see pictures and motion pictures portraying the details of war 
as a human experience; making dramatic and even excessive gestures of 
patriotism; being greatly attracted to or imitative of men in uniform. All of 
this behavior is to be expected and should be tolerated. Most of it shows a 
desire on the part of children to understand the realities of the contemporary 
world and to identify themselves with the national effort.

H elping the Troubled Child

The second general measure to be taken by schools is to give special help to 
the children whom teachers discover to be under emotional strain. Even in 
peace times there are not enough psychiatrists, psychiatric social workers, and 
psychologists available to schools to care for the emotional disturbances that 
occur in children and youth. It is sure that the added threats to emotional 
stability in wartime will not be met by increased provision for service from 
technically-trained personnel. A common-sense attack on these problems, 
therefore, must be undertaken, utilizing the best teachers and counselors 
available. All teachers must be sensitized to the symptoms of emotional dis
turbance and must take it as part of their work to note children showing these 
symptoms. If a considerable constellation of these symptoms occurs in the 
same individual, or if a single symptom shows marked intensity or persists 
through some time, then the teacher should report to the person responsible 
for handling children’s problems that this child needs help. This person 
should designate a particular counselor, helping teacher, or other staff person 
who has had some special training in understanding and dealing with emo
tional problems. A conference, or a series of conferences, with the child is 
indicated. In these conferences the counselor will endeavor to discover what 
is troubling the child and to work out with the child a plan of action for 
alleviating the difficulty. In many cases home visits for establishing a friendly 
relationship with parents will be needed and, often some joint plan of action 
involving both the school and the home will be necessary. In other cases, 
where the home cannot function effectively, the help of such community 
agencies as boy and girl scout units, church clubs, playground directors, com
munity centers, health clinics, visiting nurses or social workers should be 
sought. In most cases such elaborate and time-consuming activities will be
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unnecessary. It is amazing what can be accomplished by simple friendliness, 
listening sympathetically to a child’s story, giving realistic reassurance, and 
helping the child see things that he can do to help himself. The important 
thing is to see that each child receives sympathetic individual attention 
promptly, before his emotional disturbance is aggravated by behavior that 
draws blame and punishment at school or home. If an adequate number of 
counselors is not available, a group of teachers should be urged to seek special 
training during the coming summer.

W ar Realities fo r  Children

The third general measure to be taken is to give all children a chance to 
learn the real facts about war and to relieve the tensions that must develop. 
W ar should not be discussed all day long in all classes, but regularly recurring 
opportunities should be given for children to tell what they think is true, to 
exchange information and experiences, to explore further the realities that 
they do not understand. Such free discussion periods have two purposes: 
they enable children to get the facts straight and they relieve much tension 
by permitting children to give expression to their fears and anxieties at a 
time and place where they feel secure as members of a group and in friendly 
relationship with a wise and sympathetic adult. It goes without saying that 
uninformed or jittery teachers must not be permitted to conduct these 
discussions.

There seems to be no reason for suppressing war play, crude jokes, moderate 
bragging, and some exciting experiences, because these are effective and 
needed means of catharsis, of working off tensions. Nor is there good reason 
for preventing children from learning all they can about war as a human 
experience, through reading, radio, and motion pictures. It is only by learning 
about these contemporary realities that children and youth can get the feeling 
of being real people in the real world. Furthermore, a knowledge of these 
horrible realities will stand them in good stead later when they in turn will 
be entering service or playing a role in building a more durable peace. During 
wartime there may be some relaxing of moral standards and considerable 
expression of cruelty and hate toward members of other races or cultures 
within our own population. When children show these tendencies we must 
be careful not to intensify them by heaping blame and punishment on the 
children involved. Rather we must seize these opportunities for sympathetic 
discussions and conferences about the role of values and strong ethical codes 
in the life of individuals and nations. W ar provides many opportunities for 
functional character education in connection with real situations. Finally, it 
must be recognized that war tensions require relief by extensive and appropriate 
recreation. Emotional strain can be decreased and morale greatly heightened 
by sponsoring many group activities among children and youth, including 
intramural sports, group singing and games, hobby clubs, shop and studio 
clubs for adults and children together, folk and social dancing, picnics and

[ 1 8 ]



Children and the W ar

rambles, and dozens of other activities that are inexpensive, healthful, tension- 
relieving, and that give a sense of social solidarity.

Children H ave W ork to D o

A fourth general measure is to assist all children to find and to play sig
nificant, useful roles in the war effort. The pupils of each school, with the help 
of teachers and administrators, should work out their own Victory Program. 
Doubtless most programs will include the following: the organization of air 
raid drills and precautions; learning first aid; buying defense stamps and 
bonds; avoidance of waste of materials and power at school and at home; the 
collection of paper, rags, metal, and other scrap; the making of model air
planes and numerous other gadgets of use in training military or home defense 
personnel; a health and safety campaign; operating day nurseries and kinder
gartens for children of defense workers by high-school students; supervising 
the after-school play of younger children; planning and giving radio and 
community programs designed to deepen patriotic impulses. The imagination 
and ingenuity of children and teachers will discover dozens of other useful 
things to do if they are really encouraged. The important thing is for chil
dren to have a hand in planning as well as in carrying out all of these activities 
in order to deepen their sense of personal role in the war effort.

Reports of conversations among children say that children everywhere are 
expressing regret that they are not grown up and the desire to grow up quickly 
in order to serve in the armed forces or in industry. " I ’ve already waited such 
a long time,” one ten-year-old said. It will give them a great lift of spirit to 
feel that they are being very useful right now. On the other hand, school 
people must be very careful about the kinds of motivation and rewards that 
are presented and the kinds of demands made. Universal participation is 
desirable, but not in all activities. Children without money must not lose self- 
respect because they are able to buy few defense stamps— their role may be 
to collect scrap, and assist on safety drives. Any patterns of competition or 
rivalry must be scrutinized carefully to insure against giving some individuals 
and groups a sense of failure— participation and effort rather than contribut
ing the "most” should be praised. Also school people must not focus on 
phony goals such as telling children that they must help in the war effort by 
not whispering in class or by getting extra fine marks in school subjects unre
lated to the war. Sincerity and truth in guiding children’s efforts to help out 
are absolutely essential and the practical working out of a sound program 
is worth a great deal of time, thought, and organizational activity on the part 
of school personnel.

W hat Are W e Fighting For?

A fifth general measure is to help children and youth understand war issues, 
see clearly what we are fighting for, why we had to fight, and how we hope to 
join with other nations in practical action to create a better world and a 
desirable peace once the victory is won. O f course it is not possible to impart
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to all our children and youth an understanding of the complex interna
tional relationships and interactions of the last half-century and longer. But 
it is possible for them to understand a series of extremely important facts 
and principles that underlie the present world conflict. Without suggesting 
that the following is precisely the series of concepts that should be taught, a 
simple formulation is presented below, to indicate that fundamental issues can 
be stated simply, so simply that they can be understood by children well down 
in the elementary school. These ideas would be oversimplified if used as a 
basis for state department decisions or for a graduate course in international 
relations, but some such sequence of ideas can help knit together the thinking 
of children and youth. They offer a sound basis for a motivation that can per
sist through the war and into the peace.

From their own experiences at school, children can understand that people 
have to live by rules based on concern for everybody’s welfare and on fairness 
in settling disputes between individuals. They know that our municipal, state, 
and national governments make these laws, change them when conditions 
change, and enforce them continuously through police and courts. They can 
see that the development and application of science and invention has made 
the whole world an interdependent community by improving transportation 
and communication and increasing the variety of products that everybody has 
grown accustomed to using. They know that no nation has all the raw materials 
it needs and that some do best at agriculture and others at industrial work. 
W hile they will doubtless think it crazy, they can understand that there is no 
universally accepted code of international law, and no authoritative agency 
for making and changing international law as conditions and needs change. 
Nor are there courts backed by military forces to coerce unwilling nations into 
settling their disputes peaceably and to enforce legal decisions. In other words, 
the world is in a state of international anarchy. Children can realize that war 
is inevitable under these conditions, for force ultimately rules. Children will 
agree that we must look forward to establishing world order based upon laws 
that all have participated in framing, where disputes are judged in courts and 
decisions are enforced by international military forces.

The Axis nations also are seeking to establish a world order, but the world 
order which they envision is based on the exploitation of all the resources and 
populations of the earth for the benefit of a small group of "superior” nations. 
They plan that a small group of people heading the governments of these 
"superior” nations shall make the decisions about how everybody is to live, 
act, and think. This is just the opposite of the American way, for we believe 
that everybody should have some voice in all decisions affecting their welfare. 
W e cannot tolerate the idea that a few Germans and Japanese should dictate 
how we must act and what we must think. There is another important differ
ence between the aims of Axis governments and of our own. The totalitarian 
governments pretend that the individual human being has no essential rights, 
not even to life itself. They hold that a person must accept whatever pattern
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of life, whatever fate, will best promote the power and destiny of his govern
ment, will keep it one of the two or three ruling nations of the earth. In 
contrast, our government guarantees certain rights to every person and holds 
that nothing can take away these rights. Among them are the rights of free
dom to choose his religion for himself, to speak what he believes is true, to 
meet with other people to discuss problems, to print and read differing points 
of view about issues, to be tried before a jury of his peers if he is accused of 
wrongdoing, to help choose the people who are to run his various govern
ments, to vote on some of the laws proposed— and in many other ways to 
have a part in determining his destiny and that of his country. The totali
tarian governments have taken every one of these rights away from a large 
proportion of the populations of their own countries and from virtually every
body in conquered countries.

The children will want to know why the Axis governments have adopted 
their warped views of life and government and how they became so strong. 
There is more to this topic than can be taught successfully in elementary and 
secondary schools, but certain fundamentals can be communicated. Children 
can understand that, after the first World W ar, it was difficult for the Germans, 
Japanese, and Italians to secure the standards of living and the international 
roles to which they felt themselves entitled. As time passed this led large 
groups of people to vote into power political parties that stood for fanatical 
and aggressive nationalism. Children already know the names of the dictators 
that ultimately seized the governments of these countries, and they know that 
these dictators and ruling cliques used force, murder, and persecution to coerce 
large segments of the populations of their own countries to accept their policies. 
Children can see how these dictator governments formed a sort of international 
gangster group that attacked and conquered weak nations and blackmailed 
strong nations through fear of a war with the formidable military machines 
that were created.

Our children know that the United States is only one of a long series of coun
tries attacked by this gangster group and they can see that we are fighting to 
escape virtual enslavement as well as for the chance to create a better world. 
They know that considerable portions of the populations of Germany, Italy, 
and Japan are opposed to the policies and horrified at the doings of their 
governments, but they can realize that we must use all possible means to defeat 
the military forces of the Axis, even though it brings terrible suffering to 
millions of innocent victims. They will agree that any amount of sacrifice is 
better than to permit liberty, justice, and human rights to be extinguished 
from the earth for a thousand years, as Hitler promises will be done if he wins.

Nothing is more important than helping children and youth to get these 
fundamental ideas straight. No education is more significant than building 
strong attitudes in support of the values underlying the democratic American 
way of life. It must be done by reading and discussion, by song and story, by 
poster, picture and drama, and, most of all, by the conscious application of 
these values in everyday living.
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The psychological study of how attitudes are formed shows that they have 
three fundamental bases. Attitudes may be formed by the steady accumulation 
of experience, which gradually clarifies the child’s ideas as to what matters. 
Attitudes may be formed quickly through experiences that cause strong emo
tions— one believes things readily and strongly when the effects are dramatic 
and stirring. Many attitudes, however, are adopted ready-made, directly from 
other people, especially from adults who are greatly admired or who enjoy 
high prestige, and from members of one’s own clique or group. And in this 
connection it must be remembered that people’s actions often communicate 
more effectively than the things they say.

Teachers Are Human

A sixth general measure involves administrative concern and action to main
tain the morale of the teaching staff under war conditions. Teachers are also 
human even though they usually show extraordinary devotion to duty. Even 
in peace times demands on their time and strength for extra services are very 
heavy. In wartime a myriad of local and national agencies, both governmental 
and private, will look upon teachers as potential leaders, organizers, and 
executors of the widest variety of useful activities. Teachers are anxious to 
serve, too, but there is a limit to expenditure of time and energy which they 
should not exceed if they are to maintain wholesome classroom morale, be 
sensitive to children’s emotional upsets, study their children as individuals, 
visit homes, keep informed on the progress of the war, and still do effective 
teaching. Administrators should act as filters through which demands for 
teachers’ time and effort should pass, or should appoint a faculty committee 
to perform this function. Only the most important service needs should be 
permitted to draw upon teachers, and administrators should encourage indi
vidual teachers to select only a limited number of activities from among these 
demands. The administrator should supervise a division of labor among his 
staff and be particularly zealous in his efforts to keep the teachers who work 
best with children from becoming involved in a host of other activities.

Teachers are not immune from emotional tensions arising from war condi
tions. They, too, should live and work in an atmosphere of friendliness free 
from hectic excitement and competitive pressures. The administrator’s door 
should open easily to teachers with problems, and they should be encouraged 
to talk their emotions out without being made to feel guilty because they have 
a problem. Supervisors can help greatly in this, too. Many teachers report 
that their mistakes are pointed out to them, but that they seldom or never 
receive commendation for effective work. Doubtless it is wholesome for mem
bers of the profession to draw their satisfactions from an inner knowledge of 
how children are developing under their guidance, but a few judicious words 
of praise now and then also are in order when conditions are trying. Many 
teachers are likely to be tempted to leave the profession, especially from rural 
communities and small towns. W ar industry and services are calling them-—
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good school morale will make these calls less tempting. Where substitutes 
and persons with temporary certificates have to be employed they should 
receive as much practical help as is possible in order to keep up morale as 
well as to guarantee good teaching to the children.

A few administrators always have felt that their status justified them in 
making all the decisions, and that satisfactory prestige depended upon giving 
orders and insisting upon unquestioning and instant obedience from teachers. 
This is hardly consonant with the principles for which we are fighting and 
invariably is detrimental to morale. Teachers should participate in policy 
making, and their counsel should be sought in many matters of routine. This 
does not necessarily imply that all sorts of things should be discussed ad  
nauseam  in faculty meetings and finally put to a vote. It does mean that repre
sentatives chosen by the teachers should take part, including voting, in deter
mining important matters of policy. It does imply that the reasons for decisions 
should be explained to faculties, questions and suggestions should be invited 
and taken seriously, and that individual teachers should often be consulted 
about their desires and convenience before specific assignments are made 
to them. It means that when extra duties are accepted by teachers every effort 
should be made to facilitate the regular work as well as the special duties of 
these teachers. It is surprising how small evidences of consideration move 
teachers to redouble their efforts and cut down carping.

T he School in a  Community

A seventh general measure employs the resources of education in the interest 
of community morale, particularly to offset family disorganization. Two kinds 
of activity seem to offer most promise. The first of these is extensive home 
visits to establish a friendly relationship with parents based upon a sincere 
desire to understand their children better and to work out ways of serving 
the development of these children more effectively. The second is the use of 
the school buildings as community centers. Enough already has been accom
plished in this direction to indicate that it is most useful. Recreational pro
grams such as games and folk dancing afford fun for young and old under 
wholesome conditions. Hobby clubs and open studios and shops permit parents 
to try out and develop latent interests and to work off many tensions. Com
munity forums help clarify war issues and supply sounding-boards for whole
some criticism of the conduct of the war. Community singing and musical 
clubs and programs create wholesome moods and increase the sense of social 
solidarity. All that is needed for these activities is the assent of educators 
and good leadership. This leadership often can be found in the community; 
all of it need not come from the school. In fact, such programs should be run 
by committees made up of both educational and community leaders.

Much more might have been written on each of the topics discussed, but 
this article is only a first analysis. It is designed to be suggestive, not authori
tative. There is plenty of ingenuity in the educational profession to go far
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ahead of anything suggested here in helping children to absorb the impact of 
the war without losing their emotional stability. The author will appreciate 
communications describing steps taken in particular schools and the difficulties 
and successes met.

F o r F u rth e r  Study and Discussion

In its efforts to carry the latest information about school and community 
organization to all parts of the state, the Hogg Foundation will make available 
on a loan, net cost, or free distribution basis, various other materials which 
will help leaders with adjustment problems of children and youth. O f special 
value to the teacher is the 70-page pamphlet M ental H ygiene in the Classroom, 
prepared by the Joint Committee on Health Problems in Education of the 
National Education Association and the American Medical Association. Quan
tity numbers of this pamphlet will be lent to groups for discussion purposes, 
single copies will be sent to discussion group leaders without charge, or the 
pamphlet can be purchased at a cost of twenty cents.

O f special interest to parents is the brief pamphlet issued by the United 
States Children’s Bureau entitled To Parents in W ar Time, and also the series 
of leaflets Children Bear the Promise o f  a Better W orld. A pamphlet has been 
prepared for those interested in a special problem, entitled Standards fo r  Day 
Care o f  Children o f  W orking Mothers. These are available without cost.

Psychiatric Aspects o f  Civilian M orale is a 62-page pamphlet of general 
interest, not limited to problems of children. The chapters dealing with "anx
iety,” "morale,” "fatigue,” etc., are especially valuable. This pamphlet is 
available on a loan basis or for purchase at a cost of fifty cents.

For those who counsel youth vocationally, the special war-time issue of 
Occupations entitled V ocational Guidance fo r  Victory is useful. It will be 
kept up to date with supplementary bulletins. These publications may be used 
on a loan basis or purchased at fifty cents a copy.

This pamphlet available for out-of-state distribution a t twenty-five cents a copy.
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