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EFFICIENCY IN SUPPLEMENTARY READING. 

Is the requirement of supplementary reading in history teaching 
really worth while? Is lt effective enough to justify its continu
ation? Is the time which the student devotes to the reading ade
quately compensated; or could it be spent more effectively along 
other lines? Questions of this nature probably have arisen in the 
mind of every history teacher, at least of every history teacher who 
is taking his work seriously. 'These questions have been discussed 
with some degree of thoroughness in this and other publications. 
These discussions show almost a unanimity of opinion that the 
requirement of supplementary reading in history courses is worth 
while. Yet it seems to the writer that this agreement is largely 
caused by a desire to be "proper" and "up-to-date." The history 
teacher has not forgotten his training and remembers the time 
which his instructors required to be spent on supplementary reading. 
He reasons that it must be a good thing because it was adopted 
by the universities and its use is urged by pedagogical journals. 
It would be heresy to oppose a method that had won such universal 
approbation, and the opposition would be quite out of fashion. Yet 
it seems certain that supplementary reading as used in most courses 
today is largely a waste of time. Its failure is due to several causes, 
which if removed would result in the success of the method. 

In any course in history, it is desirable that the whole class bene
nt from the efforts of any one of its members; yet in supplementary 
reading, but one student comes in contact with the ideas incorpo
rated in any particular assignment, and that is the student who 
has selected that assignment. This might be obviated, to be sure, 
by assignments of the same selection to all. 

The objections to that, however, are obvious. In the first place 
it would necessitate the purchase of a large number of duplicate 
books so that the supply might equal the demand; in the second 
place it would check that wholesome discussion which comes from 
a difference in viewpoint and information; and in the third place, 
the class as a whole would be spending hours in selecting essentials 
which might be given them in as many minutes were the teacher 
so disposed. It is true that each individual is benefited to some 
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extent by tlie analysis of the assignment and note-taking, yet, 
after that has be.en done once or twice, the student is familiar with 
the method, and that after all is about as much as the teacher 
requires. 

Anotheri cause for the irodfectiveness of supplementary reading 
is the failure of the student to absorb the information wh:ich his 
reading presents. He usually does not grasp the essentials and is 
hopelessly confused by details, the significance of which he does 
not really understand. Quite frequently the only test which he 
must pass to recieive credit for his reading is the note-book. If 
his notes are taken according to the prescribed form and contain 
some information, the teacher is satisfied and nothing more is said 
about the matter. In fad, the student may not have. "done the 
reading" at all. A good analysis taken from a table of contents 
or from marginal annotatioBs_, elaborated here and there, would 
he sufficient for purposes of credit. The teacher would be deceived 
and the student would be complimented upon his "sfoillful organiza
tion." I know of several cases in which this very thing happened, 
due entirely to the lack of an adequate test. 

The third objection is a critfoism o-f the test of supplementary 
readiBg rather than the reading itself. So mueh time is eonsumed 
in note-taking that the other work is neglected. The time so spent 
probably would be more productive if applied to other things. A 
great deal of time is wasted by the ca11e which is given to the note
book. Its pages are filled with countless facts mosit of which are 
repetitions of those in the text-book or lecture note-book. When the 
notes hav:e been taken the student believes he has done his duty. 
The note-book is then cast as1de not to be looked at again, except 
by the teacher for inspection. I know of students who spent as 
much as ten hours a week on thefr supplementary reading and note
taking, yet failed in. the course. 'fhe explanation is simple. They 
did not have time to devote to absorption and interpretation of the 
facts, nor to the preparation of the assignment for recitation. 

In the fourth place much of the teacher"·s time is consumed in the 
explanation of things not clearly described nor adequately discussed 
in the text, much of which eould be done just as effectively by the 
student if he were prepared to recite on his supplementary reading 
and if the teacher knew what each had read. The teacher, then,. 
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could apply the time so saved to an explanation of other facts. 
In the fifth place, the tests of the supplementary reading are inad

equate. Frequently there is no test except the note-book, the objec
tions to which have already been made. The majority of other 
tests are equally ineffective. Written examinations upon the sup
plementary reading are objectionable because the class is not bene
fited by the efforts of any one of its members. Reading cards are 
mere indication!3 of what. the student claims to have read, which, 
unless verified by some other test, are without value. Oral examina
tions upon the reading lay themselves open to unfavorable criticism, 
because the information presented by the student to the class lacks 
organization. The class listens to monotonous enumerations of iso~ 
lated facts first from one student and then from another. The 
recitation ,has no unity and the student carries little away from 
it except the knowledge that he has received credit for the reading~ 

There is a way, however, to make supplementary reading really 
worth while. Let the teacher question the student orally in regular 
recitation upon certain subjects, discussions of which were made 
in the supplementary reading, and let these questions be asked 
in their proper pla:ce, so that the unity of the recitation will not 
be broken, and the problem will be solved. The student will throw 
additional light upon the matters under discussion and will take 
a pride in doing so, and the class as a whole will benefit from the 
efforts of each one of its members. The teacher will .have an ade
quate test of how well the student has read the assignments and the 
the student, consequently, will make an effort to read ideas as well 
as words, to grasp the essentials and neglect the inessentials. But 
how does the teacher know what student to call upon for the ex
planation of a certain point? He knows, by requiring each student 
to hand in at the beginning of the recitation hour a statement of 
what was read for the week. Of course the teacher himself must 
be thoroughly familiar with the reading. He must have outlined 
the recitation work in advance, so that he may know at what points 
to call for the additional information without violating the unity 
of the recitation. If this is done, the supplementary reading will 
clarify the subject under discussion and will aid the whole class 
in understanding it. 

This method has been used in Medieval history at the University 
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of Texas and it has proved very successful. It can be illustrated 
from a recitation upon the causes of the disintegration of the 
empire. 

1. Enumerate the causes of disintegration of the Roman Empire. 
A. Christianity, slavery, depopulation, taxation, and im

portation of barbarians. 
2. Mr. ---, show how the first of these acted as a disin

tegrating force. ('l'his was followed by a discussion based up<.m the 
faformation presented by the lecturer and the syllabus.) 

3. Miss ---, why was taxation a cause of disintegration? 
4. Now, Mr. ---, I see by your reading card that )OU read 

Munro and Sellery. What additional information can you give us 
npon this subject? (This was answered by an enumeration of the 
taxes and an explanation of how each of the social classes 
was affected. Then followed discussions of the other causes enum
erated by the first student.) 

5. Miss ---, you read Cunningham's Western Oivilizat·ion. 
Do you know of any additional causes? (Answered by a .Jiscussion 
o:f certain economic causes not mentioned before, like the debase
ment of the currency and the exportation of bullion.) 

6. Does Prof. Adams differ with the lecturer as to the causes of. 
the disintegration? ('l'his was followed by a. lengthy discussion 
pro a.nd con by those who had read Adam's Med.ieval Civilization.) 

The above is not a complete list of all the questions that were 
asked at the recitation, but is complete enough to illustrate the 
method of the writer in attempting to make supplementary read
ing worlh while to the student, to the teacher ancl to the class as a 
whole without breaking up the unity of the recitation. 

MILTON R. GTJTSCH, 
University of Texas. 
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'fHE USE 0]' THE NOTE-BOOK IN HIGH SCHOOL 
HISTORY 

As teaching progresses away from the practice of setting text
book tasks and "'hearing lessons," the note-book must become more 
and more prominent. It is an essential concomitant of real teaching, 
teaching in which the personality, the scholarship, the professional 
skill and the enthusiasm of the teacher are predominant, and dis
place the text-book as the organizing element in the class room. 

Science, with its laboratory methods, has forced the note-book 
into the hands of all the high ~chool pupils. Its use is now so 
fixed and definite as to admit of little discussion. Manual training 
and domestic science, having no text-books, must rely upon the 
note-book. In languages it is less often employed. When it is, it 
is helpful in increasing the vocabulary and fixing meanings and 
spelling. In EngliE'lh a judicious use of the note-book, requiring 
pupils to list and con all words misspelled in exercises, would 
go far towards remedying the prevaJ~mt bad spelling among high 
school and college students. 

In history the note-book is in use almost everywhere. The objects 
sought, the methods employed, the matter handled in the notes, 
and the emphasis laid on note-taking, however, are so varied as to 
leave almost nothing in common. 

The use of the note-book in history to supplement, and occa
sionally replace the former straight text-book course, is largely an 
outgrowtlt of, or at least a close analogy to, the laboratory method 
of science. That is, it grows out of an effort to make knowledge 
concrete and definite, first-hand, and authoritative. The note-book 
has small use if notes are based entirely upon the text. When notes 
include extracts from source and parallel reading, illustrations, and 
corrective and supplementary comments by the teacher with, best 
of all, some reflections and comparisons oy the student himself, 
the kinship with the laboratory method becomes apparent. If it 
were practicable to go further and require students to draw sketches 
showing and comparing elements of architecture, illustrating cos
tumes and geography, representing plants and animals, weapons 
and tools, and other things of historical importance which might 
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be studied in museums, pictures, stereopticon views, buildings, etc., 
these sketches, with the notes, would approach the laboratory 
method even more closely. If this were done wisely history teaching 
would be much more effective. 

The real importance of the no-le-book in history, then, lies 
in its being essential means of displacing the text-book with a 
"flesh and blood" teacher. Any one who has observed the teaching 
of history or geography in German schools will know what that 
means. The German history texts are little more than outlines. 
The teacher, aided by assigned reading, gives details, with vitalizing 
examples, illustrations, comparisons and illuminating information 
from anthropology and other subjects. A course so conducted is 
much richer than any that can possibly be put within the confines 
-Of a text-book. 

If the sources of history study are d-rawn from a wide range 
of readings and illustrations, the note-book becomes a necessity. 
It should be written with care, so that like German note-books it 
may be preserved in later life with justifiable pride. In practice 
the note-book may be of more importance than the text-book. I 
take it that this will rarely be the case in Texas high schools, how
ever, for reasons that will appear further on. 

Many and conflicting are the opinions as to what should be 
put into the note-book. It seems to me that the notes should 
consist of the following elements, arranged in the order of their 
importance: 

1. Notes should be taken upon assigned and other supple
mentary reading. The advantages are obvious. It places the gar
nered information in definite and effective relation with the or
.ganized course; it enables the teacher to check up assigned read
ings, and, lastly, it forces the student to reproduce in written form 
the gist of reading and to sift and pass judgment upon it. 

2. Students should be required to note in their note-books the 
comments made by the teacher, whenever they are worth while. 
If this is done the teacher will assume a position of increased im
portance. If the teacher is narrow, ignorant, or otherwise incapa
ble it will be realized in later years by the student who continues 
to grow, and the teacher will then be properly discounted if he has 
not been rightly judged at first. The fact that his comments are 
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being put down will make the thoughtful teacher careful of what 
he says and will stimulate him to accuracy, dignity and worth in 
statement. 

3. Inasmuch as all human institutions, and even the very races 
of man, are largely results of geographical conditions and forces, 
it follows that history, which to be valuable must always be studied 
in a sociological way, must be kept intimately related to geography. 
Map making, then, should constitute a third element in the note
book. It is best to have the map book and the note-book combined, 
because comments on the effects of topography, coast line, climate, 
trade routes, national ,juxtapositions, are more illuminating and 
effective when the maps are near at hand. The map outlines should 
always indicate mountain chains, plateaux, low eoastal plains, and 
deserts, as well as rivers and coaRt lines. The finished maps should 
indicate the physiography of lands, if history is to be taught in a 
sociological and causal way. The present practice of having on 
student-made maps only cities, political boundaries, lines of cam
paign marches, conquests and the like, is in keeping with the former 
conception of history as an art and a branch of literature, a purely 
mformation study. The writer believes that the study of history, 
in the secondary schools, is justified only by its lessons and their 
possible influence in making better citizens. These lessons come 
from history as illustrating Rociology, for it is constantly tracing. 
the origin, development and decay of human institutions. Since 
institutions are so largely expressions of geography and of race, 
these two elements of history can hardly be too much emphasized. 

To illustrate: The Mohawk Valley and the direction taken by 
the tide of immigration into the United States are inseparable as 
cause and effect. 'fhe long, unbroken, Allegheny ridge acted like 
a jetty in directing the comse of westward migration. The Missis
sippi River running from North to South across the United States 
bound together the two sections of North and South and made it 
difficult for the North to permit the South to withdraw from the 
Union peaceably. England's insular position and location at the 
centre of the land hemisphere have had much to do with her com
mercial and maritime supremacy. The Englishman himself is an 
expression of the North Sea. environment. It is unnecessary to 
multiply such instances, but such facts are basic elements in correct 
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historical reasoning and should be kept constantly before the stu
dent. The teacher .should have at hand a carefully worked out 
key to all map assigned exercises. This key should be placed in the 
hands 0£ the pupils i£ definite information £or map drawing is not 
readily accessible. Much 0£ the student's time has been wasted 
and map work rendered £utile by pupils being expected to do map 
research work with inadequate references and atlases. Teachers 
should never forget that map making is not the end. It should 
be made easy and convenient and pursued as a means of illus
trating history. 

4. Student-made outlines based upon the text and written into 
the notes are, I think, always more helpful than even the best 
printed ones. U a student organizes the subject matter himself 
he is compelled to seek and find relations. This is always worth 
while, even if done clumsily. These outlines may often be a 
part of a good general epitome. I should prefer, however, when 
an epitome is wanted, to have it in print~d form, if it can be ob
tained. A good illustration of what I have in mind here is that of 
Newton and Treat in Roman History, which the Austin High 
School teachers have found very helpful. 

5. Various schemes to stimulate thought, fix important matters 
in the memory and give scholarly accuracy in the use .and pronun~ 
ciation 0£ historical names may be worked out in the note-book. Re
quiring the students to write into their note-books stimulating and 
suggestive questions upon the work of the course, such as those 
given in the college entrance examinations, followed by the answers, 
is always helpful. This practice will help teachers as well as their 
students to get and keep in mind good definite. notions 0£ relative 
values and proper standards as to details that should be mastered 
and permanently retained. 

Parallel chronologies of contemp~:irary nations, I think, should be 
made by the student and conned carefully and thoughtfuUy. Stu
dents of American and of English History often £ail utterly to 
connect the events studied with events in Continental European 
history, and thus get very partial and inadequate conceptions of 
backgrounds and causes. 

Syllabi, entirely independent 0£ outlines, I think are often ex
ceedingly helpful in fixing spelling, pronunciation and facts of 
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history. They may take the place of a glossary if there is not one 
in the text, but a printed glossary either in the text or in the note
book is preferable. 

Bibliographies should always be kept in the note-book, even when 
there are good ones in the text. Any live teacher, given to reading, 
will find good illustrative history material in all sorts of places 
and should make note of them whenever and wherever found and 
cite them to his classes when the proper occasion arises. I really 
think that this is a very desirable practice, particularly if the 
teacher requires the reading of several references during summer 
vacation, if they cannot be read immediately in connection with 
the course. Such lists often will serve interested students as guides 
to reading in succeeding months and years. 

The form of the note-book should be identical with that used in 
science, manual training, and other subjects. If high school de
partments do not adopt a form that may be used in all subjects 
alike, the result is the multiplication of note-books to the great 
inconvenience of the student. Thin manila covers may separate 
the notes of the different subjects in the general cover, and a 
loose-sheet note-book must be insisted upon. 

The advantages of the note-book are many, and may be summar
ized as follows : 

It forces the student into habits of accuracy, particularly if his 
notes are examined by some one else. Examination of the note-book 
.and the correction of errors is essential. It may be done by the 
students themselves and will be a valuable exercise. There is no 
difficulty involved. Let the ·students exchange the books, make cor
rections and return to the teacher, and the teacher will have a fair 
indication of the accuracy and character of the notes with little 
effort. The student, on the other hand, has benefited by the criticism 
in that he has discovered what is correct and what is incorrect. 

The note-books, well done, reinforce the English work. The 
history teacher should not tolerate bad English or bad spelling and 
should reduce grades therefor. 

The note-book conduces to thoroughnees and clearness in many 
ways which have been already suggested. 'l'his effect results not 
merely from information and illustration added to the text, but 
is largely the effect of forcing the student "to do things," with 
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the facts of history. He is thus forced through the more intimate 
familiarity which comes from handling to a better understanding. 

The well kept note-book is a form of reproduction that should 
react very favorably upon the powers of expression and reproduction. 
This fact is kept in mind in German schools and is a large feature 
of the German note-book system. The German students take notes 
on visits to famous buildings, battlefields, ruins, museums, and 
other historical first-hand sources that are studied on vacation 
tramps of student bodies under teacher leaders. These notes are 
interesting and valuable but unfortunately such materials for notes 
are much rarer in America and less instructive when found. The 
stere.opticon can remedy our i::hortage in some degree. 

The use of note~books stimulatefl the teacher to wider reading 
and to a better mastery of details. It also frees the enlightened 
progressive teacher from the stereotyped text-book course and in
troduces flexibility, variety, and progress into the otherwise monot
onous course, often uninteresting to students and not improvin~ 
the intellect of the teacher. The best results of the history note
book are to be had, naturally, in the upper classes and among the 
more mature students. The widespread pradice of putting ancient 
history in the eighth grade, medieval and modern in the ninth and 
the simpler English and American in the tenth and eleventh grades 
preclud.es, it seems to me, the best results from the use of the note
book. Dr. Jordan regards high school history as important, but 
admits that in his opinion high school students rarely understand 
it. He regards them as too young to study history from the in
tellectual point of view. If we could get the complex general 
history into the highest grad.es, and. make a generous. use of the 
note-book, we might succeed in getting the students better to 
interpret and understand it. 

Some of the disadvantages of too great a u.se of the note-book, 
and some possible abuses of it, may be appropriately noted here. 

In the first place, a well kept note-book involves a large ex
penditure of time on the part of the student, and may result in 
neglect of other studies. This should be avoided by ·use of printed 
glossaries, epitomes, outlines, maps, and so forth, when students 
have not time to make them; and, also, by keeping the amount of 
matter to go into the notes within ju.dicious bounds. 
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Then the examination of note-books, and the correction and grad
ing of them, even with the best devices for saving time and labor, 
will make large inroads into the time of the overworked teachers. 
I believe, however, that the note-book is justified even if seen by the 
teacher only once a term. 

Teachers should guard rigorously against drifting into set forms 
in tables, chronological schemes, questions and answers, and the 
like. Nothing is more stultifying than notes in set forms copied 
year after year in the same language by generations of students. 
Such notes are bandied and sold and the value of making them is 
lost. 

Teachers should also avoid fantastic schemes for outlines, tables, 
etc., in efforts at distinguishing co-ordinate and subordinate mat
ters. History lends itself rather easily to such schemes, and the 
writer knows of at least one set of blank note and map-books ruined 
by grotesque, philosophy and printed devices. 

Lastly, teachers should insist that all matter in note-books be 
put in good English form. The making of hasty notes) and the 
large use or outlines, tables and the like, are conducive to the 
practice of using mutilated sentences and bad English. Even 
outlines should generally be thrown into the form of clear and 
definite sentences for the sake of correct habits of expression. 

J. E. PEARCE, 
Austin High School. 
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HOW TO USE MAPS IN HIGH SCHOOL HISTORY 
TEACHING 

It is conceded, by teachers of history, that the geographical con
ditions of a locality determine its historical development. The 
Phc:enicians, wedged in between the hills of Lebanon and the sea, 
became a great seafaring people, dotting the shores and islands 
of the Mediterranean Sea with their trading colonies, which werr, 
gaterways through which oriental culture was introduced to the 
gateways through which oriental landscape of Greece were potent. 
factors in the development of a race of artists. England, as a result 
of her insular location, remained free from continental entangle
ments and developed valuable institutions peculiar to herself. 
Such illustrations, of the influence of geographical conditions upon 
the development of national im;titutions, are innumerable and serve 
to illustrate the imperative need of the correlation of geography 
and history in teaching. 

Students first entering high school have bad previous training 
in geograph,y, and are familiar with its basic principles. However, 
it is not uncommon to find one who will vety assuringly state 
that the Nile River is in India or that the Euphrates is in China. 
Since it is inevitable that we must teach map study in connection 
with history, these questions confront us: How much time should 
be devoted to it? How should the study proceed, and, what are the 
best means of stimulating self-activity along this line? The answer 
to the first question must be-as much time as is necessary to 
give the child a clear comprehension of the geographical conditions 
that affect the development of the institutions of the country which 
he is studying. 'l'he rapidity of its a.ccomplishment will depend 
upon the preparation and ability of the student and the complexity 
of the problems uniler study. The method of procedure in the teach
ing of map work in history is the most vital question, for upon 
it depends the suecess or failure of the work. Let us take, to illus
trate, a class of first-year students who are beginning the study of 
Ancient Egypt. Several pupils in the class may be capable of 
pointing out the Nile River on the large charts in the front of the 
room, but few of them will have the slightest conception of its 
influence in shaping the institutions of the country. 
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Much attention, moreover, must be given to the geographic back
ground. 'l'he children with the assistance of the teacher should 
designate on the charts in the front of the room points of interest 
incident to the lesson. Their attention should then be directed 
to the map in the text, which has been placed there for their con
venience. After the necessary locations have been made, a dis
cussion should follow on the value and use of maps, attention being 
called to the parallels, meridians and scale of miles as valuable 
in determining locations and distances. 'l'he dependence of the 
historical development upon the geographical featurees should be 
solidly established in the child's mind. It should . stimuiate the 
imagination and inter~st and furnish a basis for independent work 
in the preparation of the lesson. The outline map will be found 
indispensable in the recitation. It will at first be as meaningless 
to the mind of the inexperienced child as a Greek puzzle, and only 
after much thought and careful direction, will he be able to dis
tinguish the most important features, those which should be noted 
upon the map. Accuracy and neatness, of course, ought to be em
phasized in the preparation of outline maps. The use of colors and 
shading will be of great advantage and will add to the attractive
ness of the work. The small wooden pencils, which can be pur
chased in sets of six for five cents, are valuable in map coloring. 
The col6rs, if used lightly and evenly, as they should be, can be read
ily erased jn case of error and may be written upon with ink. 
The map drawing having been completed, it should be supplemented 
with explanatory notes, developing the relation of the geograph
ical conditions to the histmical instit utions. The filling in of 
the outline map may continue from day to day, according to the 
nature of the subject matter in the assignment. Its development 
must always be in conjunction with the subject under discussion, 
and not as a thing apart from it. By all means, there ought not 
be one "special" day for map drawing for obvious reasons. 

It is impossible to place too much stress upon careful supervision 
of the first lessons in map study; for by them will be fixed to a 
great extent the channel along which the work will proceed through 
the entire high school course. 

Both the chart and the outline map may be used advantageously 
in review work or in the treatment of such comprehensive topics 
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as the "Development of the Oriental Empires and their Civiliza
tion," "The Invasion of Alexander of Macedon and Its Effects upon 
European Commerce." 

I recall a class who have found much pleasure in placing their 
maps of the Orient before them, and picturing the caravan 
routes between the valley of the Nile and the Tigres-Euphrates 
Valley, describing the articles of commerce, the warehouses in the 
cities along- the routes, and in a most interesting fashion developing 
the effect of trade upon the amalgamation of Oriental cultures. 
This same class became very enthusiastic when telling the story 
of the dispersion of civilization by the Phamicians and invariably, 
in their discussion of this and other similar topics, turned uncon
sciously to their history charts or maps, observing them very atten• 
tively throughout the recitation. They pictured graphically the 
Phrenician galleys, their commercial colonies, their trade with the 
natives of Europe and the consequent introduction of civilization 
in the West. 

On the whole, the object of map study is to stimulate the imagi
nation and give the child a clear conception of the forces which 
underlie the development of national institutions. :By the close of 
the first year the student should have acquired the habit of constant 
reference to the map in the preparation of the lesson, and should ap
preciate the relation of geography to history. He may then be 
left largely to his own initiative; but the teacher should ever super
vise the work carefully, demanding accuracy, neatness and making 
correlation-the three essentials of successful map study in connec
tion with history. 

'rhe same general plan of work should be followed in the second, 
third and fourth year history courses. In the second year such 
topics as, "The Barbarian Invasion and the Development of Na
tional States," make map study imperative. English and American 
history offer opportunity for intensive geographical work in the 
study of the locality. 

The outline maps can be purchased at one cent each or may be 
secured at a minimum cost in sets containing any special selection. 
The loose leaf map is always to be preferred as is the loose leaf 
note-book. By their use the child will be able to arrange the work 
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in due sequence, the map and explanatory notes accompanying 
the. outlines. The map is indispensable to successful history teach
ing. The actual value derived from its use, however, must de
pend largely upon the skill of the teacher. 

EMMA CHILDERS-, 
Wichita Falls. 
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THE USE OF PARALLEL READINGS IN HIGH SCHOOL 
HISTORY TEACHING. 

Admitting without question the desirability of a further knowl
edge of a subject than the meager information afforded by even 
the most scholarly history text-book, the question of most concern 
to the teacher is how to procure this parallel reading, and how best 
to present the results to the class. 

The course in history in thE.. Ball High School follows the regu
lation plan now adopted by many secondary schools in the coun
try: Ancient history of the Orient and Greece in the first year, 
Roman and Medieval in the second, Modern in the third, a.nd 
American in the fourth. To show that this curriculum is not what 
it should be, I quote from a very readable education work called 
Principles of Educational Practice by Paul Klapper, Instructor in 
Education, College of the City of New York. 

"In teaching history the underlying question which every teacher 
must ask is: 'How am I helping the child to understand present 
society; am I leading the pupil to a fuller realization of present 
institutional life?' By this standard, the curricula and the method 
of teaching history must stand or fall. In the light of the demands 
of educational theory the average high school curriculum in histo:r:y, 
with its first two years devoted to Ancient and Medieval history, 
the third to English history and the fourth to the United States, 
shows an emphasis on past ages and a neglect of modern American 
and European history which well merits the adverse criticism and 
the scorn with which the progressive historian regards it." 

But I am to tell of things as they are, not as they might be: 

"The time has come," the walrus said, 
"To talk of many things, 

Of shoes and ships and sealing-wax, 
Of cabbages and kings." 

Only let me say in passing that I Rm in sympathy with Dr. 
Klltpper's views. 

With the students of the first year the opportunity for parallel 
reading is rather limited, as we have but two periods a week. 
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Note-hooks are kept and especial :reports made, material £or which 
must be drawn. from some source other than the text in use. 
This involves a certain amount of reading, rather encyclopedic, to 
be sure, and the reading is not as extensive as in the more ad
vanced courses in the high school. 

The Galveston people are blessed in the possession of the splendid 
Rosenberg library, rich in reference books and within a stone's 
throw of the Ball High School. 'l'he seekers of knowledge "that 
go from the school 'to the library are instructed in a self-reli:mt 
habit of action regarding the taking of the needed hooks from the 
shelves. 'l'he names of helpful works are indicated by the teacher;;, 
even the pages given if possible, to secure economy of time. The 
note-book work is frequently reacl aloud during the recitation 
period. 

The special report is another way in which the result o.f reading 
is shown. To illustrate: If the history of the Hebrews should be 
the work of the class, the topics assigned to different pupils might 
be "'l'he Building of Solomon's Temple," "The Life of David," 
"Facts in the Life of Moses," etc. The secular air of the school 
room seems to clothe these subjects, which have been presented 
to them before in the home or in the church, with a new and 
intensified interest. It is best to assign a definite period £or the 
presentation of each report, so that the student may he prepared. 
The report ought not to be read fQrmally. No speaker, readiilg 
from notes, may ever hope for the same close attention that he may 
command by merely "talking" on the subject. Of course there 
are exceptions to this, depending upon the nature of the report. 
The advantages of this manner of delivery are the cultivation of 
fluency, or self-possession, and of the ability to think in srquence. 

The stereopticon is a valuable aid of the reading. When Dr. 
Eliot visited the Ball High School he asked, with respect to the 
school's equipment, if we had a lantern, and we were glad to 
be able to answer affirmatively. It is a great help to a bistory 
teacher. Sometimes the lectures explaining the slides are given 
hy the pupils. Thus the third year class reported on: "'l'he Artis
tic Side of the Renais~ance"; "The Masterpieces of the Great 
Artists"; "Da Vinci's 'Last Snpper' "; "Michnel Angelo's 'Last 
."Tndgmen t' "; "Titian's 'Tribute l\Ioney' "; "Raphael's 'Madonna 
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of the Ohair' "; etc. One child sketched the life. of the artist, 
Hncitl1cr gave an account of the beautic·s \Jr defects of the work. 

To offset the undue emphasis that is placed upon the past in the 
arr<uu~ernent of our history course in the i::eN111d ancl third years, 
a little sheet called Current Events, is in circulation among the 
students. They cheerfully pay a small price, and once a week 
prc:;cnt topics frJrn its pages; it has devel<iped a most gratifying 
alertness, and has greatly stimulated interest. 

As I recall some of the hooks the pupils have read in connPdion 
with history, Personal Recollections of Joan <Jf Arc comes foremost 
in my memory. What a valuable ethical lesson would be lost if the 
beautiful life of Joan of Arc, the magnificent tribute of Mark Twain, 
should fail to be presented to a class studying the Hundred Years' 
War. Or another of his works, so keen in its appreciation of the 
feudal age, A Oonnecticut Yarl?cee at King Artltm1s Conrt. Follow
ing the Equator by the same author has a terribly graphic acrount 
of the "Black Hole of Calcutta," and this list could be indefinitely 
extended. 

In the senior class, we use a syllabus of American history, indi
cating the works to be :read. 'rhe generosity of an energetic second 
year class, who gave the proceeds of a successful entertainment, 
enabled us to have many of the books most in demand on the shelves 
in the class room, Hart's Oontempomries, Fisher's Oolonial Era, 
Thwaites's Oolonie8, .Fiske's Old Virginia, and other appropriate 
texts. A long chapter is generally assigned as the required reaaing 
of several pupils. 

A bright and enthusiastic senior made a report recently from 
Parkman's Pioneers of France about the French and Spanish con
tests for Florida. She had caught the brilliant style of the writer 
and her rendition of the allotted task aroused the interest of the 
class, and gave them food for thought which the text-book had failed 
to do. 

The most we can hope to do is to make the subject so vital that 
the desire for historical reading will go with them into the world. 
If we could s0 instruct them that they would lay aside a problem 
society novel and read in preference the account of some great 
movement in the past which has profoundly affected present life, 
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what cheerful and pleasant reflections the history teachers would 
haye! 

Men aiill think with Bacon that "histories make men wise" 
and the subjects should hold an honored and respected position 
in the high school course. To bear me out in this view, let me 
cite another page from Dr. Klapper: 

"McMurray asks: '"What knowledge is most worth?' Like a 
faithful Herbartian, he makes character and conduct the final aim 
of the school and education. History, with its lessons in civics 
and ethics, occupies the place of honor among school subjects. 
History gives the social content 0£ li£e, hence it is first; science 
the, physical content, hence it holds second place, but arithmetic, 
grammar, penmanship, elementary reading, are the £ormal subjects; 
they give only the symbols 0£ knowledge but add nothing new to the 
intellectual possessions 0£ the race; hence they bring up the rear 
of the list. History in its dynamic sense, is the 'knowledge of most 
worth' in the social content 0£ the curricuhun, according to the 
Herbartians." 

ANNIE B. HILL. 
Ball High School, Galveston, Texas. 
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MAP WORK IN HIGH SCHOOL HISTORY TEACHING 

So close is the relation between history and geography that a 
constant use of maps is necessary to the student of history. Geogra
phy and chronology have been called "the eyes of history" and in 
the German program are grouped together. Many parts of history 
are better explained and more readily comprehended if they are 
taught in connection with their geographical settings. For this 
reason it is necessary for the student to make some study of his
torical maps, even though it be iimited. They illustrate the growth 
of States and nations from period to period, and so reveal the 
causes and results of many strnggles both military and diplomatic. 
The history of Europe is unintelligible without a knowledge of 
geography. By maps we see the historical situations. For instance, 
the lack of a natural northeastern frontier for France explains 
many of its wars, as its natural frontier on the west accounts for the 
peaceful relations between France and Spain. The English Channel 
has been the dominant factor in English history. It protected Eng
land from continental invasions and forced her to direct her ener
gies to the development of the world's greatest navy, 

'l'here are three kinds of maps which are sooner or later needed. 
First, physical maps of the land, which point out frontiers, etc. 
Second, the historical map which shows the boundaries at particular 
periods. This is particularly important because it is a very diffi
cult task for the student to comprehend the formation and ex
pansion of nations without it. If the school is not equipped with 
historical maps the blackboard should be utilized for sketching 
an outline map, to be filled in with political changes in boundaries. 
The pupils should be provided with paper outline maps on which 
they may be required to note any geographic data of importance 
in the comprehension of the historical problem. Great care should 
be exercised in choosing the incidents to be thus set forth. A half 
dozen carefully selected and carefully executed maps are worth 
more to the student than any number of copied maps taken at 
random and carelessly drawn. After the data to be shown on the 
map has been selected, the teacher ought to explain this data and 
personally supervise the drawing, just as he would a recitation. 
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The third map to be used is one based on the contemporary 
knowledge of geography for any period, illustrating the places that 
were expected to be reached in discoveries, explirations and con
quests of UJlknown regions. The voyage of Columbus is understood 
only after a look at Behaim's globe or Toscanelli's map. All the 
early history of America can be better understood if the pupil has 
examined the maps representing the ideas of the explorers con
cerning the shape and size of the lands lying beyond tl:e horizon 
of the known world or behind the little frontier settlements m 
the new world. 

T. ,T. CALHOUN, 
Cuero High School. 

HISTORY IN THE SUMMER SCHOOL 

Plans for the Summer School of 1914 are sufficiently matured 
to enable us to make the following general announcement : A full 
University course (three Summer School courses) will be offered 
in Medieval History-a Freshman course; a full course in Eng
lish History-a Sophomore course; a one-third course (a full Sum
mer School course) in United States History-for Sophomores; 
and three one-third "advanced" courses in United States History. 
The Medieval History will be given by Mr. Gutsch and M:r. Kellar, 
the English History by Professor Manning and Mr. Gutsch, and 
the United States History by Professor Ramsdell and Professor 
Bolton, of the University of California. 
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EFFORTS FOR THE IMPROVEME.N'l' OF HISTORY 
TEACHING 

In an attempt to learn what is being done in other States for 
the improvement of the teaching of history in high schools and pub
lic .schools, the history department of twenty-one state universities 
west of the Mississippi river were addressed. Thirteen of them 
replied. None of these thirteen publish a serial especially de
voted to the interests of history teaching such as this BULLETIN. 

In one State, Iowa, it is announced that the Department of History 
of the State University will begin during the current year the 
publication of a quarterly journal for this purpose. 

In ten of the thirteen States there is a History 'feachers' Section 
which holds its separate session at the annual meeting of the State 
Teachers' Association. In three of the States, California, Kansas, 
and Nebraska, the history teachers are separately organized and 
meet twice each year. The second meeting is held at the State 
University. In Kansas and Nebraska this meeting at the State 
University occurs sometime during the spring. In Califor
nia it is held during the Summer School session. In one 
of the other States, Washington, the history teachers of 
the State Teachers' Association formerly had a separate or
ganization but it has fallen into inactivity. There is talk 
of a reorganization. In none of the thirteen States do the 
history teachers maintain, for themselves, 8JlY regular serial publi
cation. In some, the papers read at the meetings are printed in 
the proceedings, but in many not even these papers are printed. 

In most of the state universities the department of history 
is making some effort to encourage and aid the betterment of the 
teaching of history. For example, the History Department of the 
University of California published, in March of this year, a bulletin 
entitled "Suggestions for Courses in History in Junior Colleges," 
the term junior college being used to designate :fifth and sixth 
years in high school. This bulletin does not appear to be a serial 
nor has there appeared any subsequent publication on the subject 
announced. Another agency in Caljfornia for encouraging history 
teaching is the Pacific Coast Branch of the American Historical 
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Association, which <>£ course, does not confine its efforts to Califor
nia but extends <>ver all 0£ the Pacific States. One session of the 
annual meeting of this association is deV<>ted to "the teaching 
<>£ history in high schools and other public schools." In the im
mediate neighborho<>d of Berkeley there is organized what is 
called the ''May First Club" which is devoted to the interest <>f 
history teaching in and about San Francisc<> Bay. This club meets 
three times a year. It has issued one pamphlet but has no regular 
publication. Leland Stanford University is also making efforts 
to encourage the teaching of history but principally within its own 
walls. It maintains a special course for teachers which is appar
ently well attended and is exerting an appreciable influence. 

In Idah<> all that is being effected to improve the teaching of 
history is effected thr<>ugh the Teachers' Institutes, and through 
personal conferences held with the teachers 0£ history during the 
visits of university <>fficials at high schools. 

The report from the University of Kansas says the Department 
of History has recently been losing its influence on history teaching 
in the State, and suggests causes for this unfortunate situati<>n. 
The addition of numerous studies to the high school curriculum, 
such as agriculture, domestic science, etc., makes it impossible to 
employ teachers especially trained for the teaching of history or 
any other single subject except in the very largest high schools. 
They enc<>unter and have to contend with the popular but mistaken 
idea that anyone can teach history. 

In Louisiana State University, the Department of Hist<>ry framed 
a syllabus some years ago for a State c<>urse in the study of history 
in the high schools. Another plan pursued there is for the Depart
ment of History of the university to obtain the names and addresses 
of all the teachers of history in the State and send them t<> the 
publishers of historical material. In this way some of the numer
ous aids now being produced are practically forced upon the atten
tion of the high school teachers of history. Another unique plan 
used in Louisiana is a contest which is conducted by the Depart
ment of History, on what is called "High School Rally Day'' at 
the university. This contest involves the submission of history 
note-books, essays, outlines, abstracts <>f reading, map work, etc., 
produced by high school students. It is reported that the teaching 
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of history in the high schools has greatly improved m recent 
years. 

In Minnesota, besides the History Teachers' Section of the State 
Association, there is an organization of teachers of history in the 
Twin Cities which was very active a few years ago. It is not so 
active now because of opposition, partly from the school authorities. 
A very large proportion of the high school teachers of history in 
the state have had their training at the university and the Depart
ment of History keeps in touch with them as individuals. 

In Missouri a special effort is made to encourage as many history 
teachers as possible to attend the Summer School of the university 
and take courses in history and history teaching, which are always 
given at this Summer School. 'l'here is also an effort made to 
induce every teacher of history to subscribe for and use the History 
Teacher's Magazine. Through these means the teaching of history, 
is being greatly improved. 

In the University of Nebraska the History Department con
ducts a special training class for prospective teachers of history 
in the '°l'emple High School" which seems to be a part of the 
university or especially organized as a training school for teachers 
who are attending the State University. The Department also 
keeps in touch with teachers of history after they have le:ft the 
university. Another means is the publication of a teachers' bulle
tin by the university authorities which occasionally has material 
in it pertaining to the teaching of history. 

In the University o:f North Dakota the History Department has 
issued a syllabus upon the teaching of United States history for 
teachers in the high schools, and the History Section of the State 
Teachers' Association intends to make a syllabus in Ancient history 
for . the same purpose. A greater interest is being taken each year 
in the history section, and it is expected that a very strong organ
ization will soon be developed to deal with the problems of the 
history teacher. 

In Oklahoma, a member of the History Department gave a 
special report last year on courses of study at a conference of high 
school teachers. In that state there is also a special organization 
intended for the collection and preservation of Indian history 
and records which is having a beneficial effect on the study and 
teaching of history. 
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In Wyoming nothing is done to encourage the teaching of history 
except by the State Scho'ol Journal which is partially subsidized 
by the university and sometimes deals with questions of value to the 
teacher of history. 

Concerning the efforts which the School of History of the 
University of 'fexas is making to improve history teaching in 
Texas through the publication of this BULLETIN, the following 
statements were made in the replies of history teachers in other 
universities. 

Professor Show of Leland Stanford says: "I am greatly inter
ested in your enterprise and would like to be put down as a regular 
subscriber for the HISTORY TEACHERS' BULLETIN in connection with 
my Teachers' Course. ! am endeavoring to collect whatever litera
ture bears upon the problems of high school instruction." 

Professor Krehbiel of the same university says: "Professor Show 
was so pleased with your bulletin that he wants to introduce a 
similar one here. I may say for myself that the idea strikes me 
as a very good one, particularly for a State University, and I shall 
be interested to know how it is received and also to have subsequent 
copies when they are issued." 

Professor Fleming of the Louisiana State University says: "I 
think the publication will be a good thing for the history teachers 
of Texas." 

Professor Trenholme of the University of l\!Iissouri says: "I am 
very much interested in the effort you are making to stimulate pro
fessional work and viewpoint among high school teachers." 

Professor Libby of the University of North Dakota says: "I am 
very much pleased with the BULLETINS which you have sent me 
and I shall call the attention of the members of the [History and 
Social ScienceJ Section [of the State Teachers' Association] to 
them and to the methods suggested in them." 

Professor Caldwell of the University of Nebraska says: "I 
wish to thank you for the copies of the Texas History Teachers' 
Magazine, as I believe I may make some use of it to arouse our 
history teachers to further action. . At the May meeting 
I shall be glad to call the attention of our association [of the history 
teachers of the State] to your work, and hope we may have some
thing to add." 

WILLIAM R. MANNING, 
University of Texas. 
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PROGRAM OF HISTORY TEACHERS' SECTION 

The program of the History Teachers' Section of the Texas State 
Teachers' Association which will meet in Dallas, Friday, November 
28th, at two o'clock in the afternoon, is as follows: 

CHAS. W. RA.1.l:SDELL, University of Texas, Chairman. 

Jos. A. HILL, Northwest Texas Normal, Vice-Chairman. 

Mrss FLORENCE HOLL.A.DAY, Austin, Secretary-Treasurer. 

General Theme: "Efficiency in the Teaching of History." 

I. The Use of Geography in the Teaching of History. 

1. "What Sort of Geographical Information Should 
the Course in History Include?" Mr. Milton R. 
Gutsch, University of Texas. 

2. "How Best to Teach Historical Geography," Miss 
S. Pappenh.<tgen, Dallas High School. 

II. The Use of Colkderal Reading in the High School Course. 

1. "Wha.t Should Be the Purpose of the Collateral 
Reading?" G. F. Urbantke, · Austin. 

2. "How to Get the Best Results from Collateral Read
ing," Miss Faye L. Stewart, Fort Worth High 
School. 

General Discussion: Led by Mr. E. T. Genheimer, 
Waco; •rexas. 

III. "Report of the Permanent Committee on Conditions in 
History Teaching in Texas," Thomas Fletcher, Univer
sity of Texas. 
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PERSONALS AND LOCALS. 

Miss Roxie Caylor of Mineral Wells spent the summer at home. 
Mr. E. 0. McNew of Mineral Wells, in addition to bis other 

courses, bas taken charge of Ancient History. 
Miss Groce of W a.xabachie attended the summer session of 

Trinity University. 
The Waxahachie Library has been increased by the addition o:f 

sixty volumes. 
Ancient History has been transferred from the curriculum of 

the first year to that of the second in the Navasota High School. 
Mr. Lieverton conducted several courses in the Midland High 

School last summer. 
Miss Mosely of Paris spent her summer in Western Texas. 
Miss Pegram o:f Paris visited various points in the Great Lakes 

region during the summer. 
Maps and charts have been added to the equipment of the Paris 

High School and the library has been increased. 
In the Kerrville High School, American History and Civics 

have been made necessary units for graduation, a course in English 
History has been added and one period a week is to be devoted 
to discussion of current events. The History Department maintains 
a reading club which is supplied with a numbe:i: of the leading 
magazines. The history courses are taught by Miss Maud Hart, a 
graduate of the University of Texas. 

Mr. Goodler and Mr. McKinstry, of Clarkesville High School, 
have resigned their positions. 

Miss Dora Ponder, who taught at Sulphur Springs last year, has 
resigned. 

Miss Ora Carter of Sulphur Springs taught at North Texas 
State Normal last summer. 

Miss Marie Antoinette Hackl, :formerly holder o:f a teaching 
:fellowship in history in Kansas University, is teaching American 
Literature in Gonzales High School. 

Miss Maude B. Davis of Waxahachie studied in the summer 
school of Trinity University. 

Mrs. J. J. Stuart of Lancaster taught in the Dallas County 
Normal last summer. 
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The equipment of the History Department of Lancaster High 
School has been increased. 

Miss Ora Johnson and Miss Elizabeth Morey toured Europe last 
summer. Miss Johnson and Miss Morey teach in the San Antonio 
high schools. 

Miss Lula M. Suggs of San Antonio taught in San Antonio 
during the vacation. 

Miss Lucy J. Newton and Miss Jessie W. Nance of San Antonio 
attended the summer schools of the University of Chicago and 
of the University of Colorado, respectively. 

The course in American History in San Antonio has been 
lengthened from a half year to a year. 

Miss Mary T. Spann of Navasota taught at a private school 
during the summer. 

Mr. L. G. Andrews of Navasota studied. at the University of 
Texas in the summer. 

Mr. W. A. Riall of Plano has resigned his position in the 
history faculty to go into the insurance and real estate business. 

Mr. A. H. Maxey has been engaged to :fill the place left vacant 
by Mr. Riall in Plano. 

A complete series of maps for each course has been provided for 
the Plano High School. 

Miss Lucy B. Morgan of Burnet attended the summer session 
-0£ Southwestern U:r_iiversity, at Georgetown. 

Miss May Whitehouse, who taught at the Mexia High School 
last year, has resigned her position. She will be married in the 
near future. 

Miss Johanna Runge, teacher of Medieval and Modern History 
in Mexia last year, is enrolled in the present session of the Univer
sity of Texas. 

The many frknds of Mr. B. E. Masters of Greenville will be 
pleased to learn of his marriage during the summer. 

Miss Figh of Greenville traveled in the North and East during 
the summer vacation. 

Mr. Earle McComb has been selected as the head of the History 
Department of Greenville. Mr. C. T. New of Greenville resigned 
to accept the superintendency of the Cisco Schools . 

.Miss Tanner of Midland spent her summer vacation at home. 
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Miss Rosamund of Midland spent the summer in Texas. 
Mr. L. W. Chester resigned his position in the El Paso School. 

He is now at Albion, N. Y. 
The Midland Public Schools have issued an attractive printed 

announcement of their courses of study in their grammar and 
high schools. 

Mr. W. H. Butler of San Marcos attended the University of 
Chicago last summer. 

Mrs. M. E. Kelley of the Kelley School in Austin has increased 
the school library. 

Miss Dobbs of the Paris High School traveled in Europe last 
summer. 

Miss Vida Barrett of Anson attended the summer session of 
the University of •rexas. 

Some changes have been made in history teaching at Lubbock. 
General history has been added; more attention is to be given to 
maps, charts, and outlines; and an increase is being made in the 
library by Mr. Bowers. 

Mr. Bowers of Lubbock attended the University of Texas during 
the summer session. 

Mrs. W. B. Anderson has been added to the faculty of the Brady 
High School as special history teacher. English History has been 
made an optional study. 

Mr. J. H. McCully, teacher of history in Texarkana, studied 
in the University of Missouri last summer. 

Miss Frells of Crockett High School attended the University of. 
Colorado last summer. 

Mr. D. McDonald of Crockett taught in the Houston County 
Summer Normal. 

Miss Ophelia Wesley has resigned her position at Vernon in 
order to enter the University. Miss Hudson has been engaged in her 
place. 

Miss Kathryn Barnett of Ballinger attended the summer session 
of the State University. 

Miss Ruby Keith, teacher of history in the Honey Grove High 
School, studied in the summer session of the University of Texas. 

Miss Ruby West of Alice resigned her position on account of 
ill health. 
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Miss Ethel Cook of Alice was married last summer. 
Mr. W. B. Lasater of Alice has entered the State University. 
Miss .Tessie Robertson of Alice attended the University of Chi

cago last summer. 
Mr. W. 0. Ogier of Alice taught in normal school during the 

vacation. 
Sister Berchmans of San Antonio studied at Our Lady of the 

Lake College summer school. 
Miss Pearl Snyder of Ladonia was engaged in bibliographical 

work last summer. 
Miss Emma Childers of Wichita Falls studied at the University 

of Texas during the summer. 
Mr. J. L. Brant of Franklin and Marshall College, Pennsylva

nia, has been engaged to teach Ancient History at Wichita Falls 
this year. Mr. Brant has attended the University of Kansas, at 
Lawrence. 

Miss F. L. Fullinwider of Palestine was enrolled in the summer 
session of the University of Texas. 

The Gainesville High School has added atlases for Medieval, 
Modern and English History to its library. 

Miss Ella Smith spent the vacation at her home in Denton, 
Texas. Miss Smith teaches in the Richmond High School. 

Miss Mabel Watson of Richmond resigned to accept a position 
in Cisco High School. 

Miss Frankie McMinn of Weatherford spent the summer vaca
tion in Tyler. 

Miss Louise Wythe of Weatherford studied at the West Texas 
Normal last summer. 

Mr. W. H. Craddock of the University or New Zealand has 
accepted a position irt Big Springs High School. 

Miss Helen Smith, who taught at Sulphur Springs last year, 
has resigned to be married. Miss Lula Blythe has tendered her 
resignation and entered a commercial college. 

Miss Mary Longino has been engaged fo fill a vacancy at Sulphur 
Springs. Miss I..<>ngino spent the summer at the University of 
Texas. 

Miss Ethel Beville has joined the history faculty at Sulphur 
Springs. 
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Miss C. Williams of Marshall traveled during the summer. She 
visited Nova Scotia, Boston, New York, Chicago and New Orleans. 

Miss Sadie Watkins has resigned her position at Marshall and 
is now teaching at Eagle Pass. 

Miss Myrtle Miller has accepted a position to teach in Marshall 
this year. 

Miss Nona Garry of Taylor traveled during the vacation. She 
spent part of the summer at Chautauqua, New York. 

Miss Jackson of Taylor attended the University last summer. 
The English history course at Taylor has adopted a. more advanced 
text. 

Miss Florence Allen of Bonham attended the summer session 
of the University. 

Mr. H. D. Fillers of Bonham spent the summer at the Univer
sity of Chicago. 

The students of the Bonham High School spend one recitation 
a week in the discussion of current events. 

Miss Willie Berry and Miss Mary Scott of Lampasas attended 
the Southwest Texas Normal Summer School. 

Sister Immaculata, of Our Lady of the Lake College, San Anto
nio, pursued her studies in the Catholic University at Washington, 
last summer. 

Mr. Marjorie Wilson has accepted a position to teach American 
and Ancient History in the Austin High School. 

Mr. Robert A. McCurdy of the I .ockhart High School spent 
the summer in southwestern Texas. 

Miss Bea] of Ball High School, Galveston, traveled in the North 
during the summer. 

Mr. W. L. Rix of Austin Academy will conduct the course in 
Ancient History this year. 

Miss Elizabeth. Nixson of Amarillo was enrolled in the summer 
session of the University of Chicago. 

Two sets of reference works have been added to the history 
library of Lockhart High School, and English History has been 
made an optional study. 

We are fortunate in being able to announce that P:rofessor H. E. 
Bolton, formerly Q.f Texas, but now of the University of Cali
:fornia, will be with the University of Texas for the 1914 Summer 
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Session. He will offer two advanced courses in United States His
tory-probably in the History of the West b...1d Southwest, in 
which Professor Bolton is one of the foremost authorities. 
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BOOK NEWS 

The following recent publications are listed for the information of the 
teachers. Some of them would no doubt make useful additions to the 
school library, and others may be of interest to the teacher alone. Their 
appearance in this list is not to be regarded in any sense as an endorse
ment. They are selected from a more complete list prepared by Charles. 
A. Coulomb and published in The History Teacher's Magazine for Sep
tember and October, 1913. 

American History 

Allen, Gardiner W. A Naval History of the American Revolution. !Ir 
two vols. Boston: Houghton, Miffiin Co. 365, 368-752 pp. $3.00 
net. 

Anderson, Charles C. Fighting by Southern Federals. New York: Neala 
Pub. $2.00 net. 

Birge, Julius C. The Awakening of the (American) Desert. Boston: 
Badger. 429 pp. $2.00 net. 

Bogart, Ernest L. The Eoonomic History of the United State.a. 2nd 
edition. New York: Longmans. 597 pp. $1.75 .. 

Brooks, Eugene C. The Story of Cotton and the Development of the 
Cotton States. Chicago: Rand, McNally. 370 pp. 75c. 

Brown, Philip F. Reminiscences of the War of 1861-1865. Roanoke, Va.: 
Union Pr. 54 pp. 25c. 

Casey, Alice Myers. American History Told in Pictures. 4 vols. Syra
cuse, N. Y.: IL Supplement Co., 106 S. State Street. $7.00. 

Clay, Joseph. Letters of Joseph Clay, Merchant of Savannah, 1776-1793. 
Savannah, Ga.: Morning News. 259 pp. $3.50. 

Coe, Fanny E. Founders of Our Country. New York : American Boolt 
Co. 320 pp. 50c. 

Collins, Chailes W. The Fourteenth Amendment and the States. B-Oston~ 

Little, Brown 220 pp. $2.00. 
Evans, Lawton B. First Lessons in Georgia History. New Yoo!,'k~ 

American Book Coo. 356 pp. 60c. 
Finnemore, James. America (Peeps at History Series). New York:· 

Macmillan. 87 pp. 55c net. 
Fiske, John. Historical Works. In 11 vols. Booston: Houghton, 

Miffiin. $10.00 net. 
Gordy, Wilbur F. American Beginnings in Europe. New York: Scrib

ners. 336 pp. 75c. 
Hauser, James J. An Outline of the History of the United States. Allen

town, Pa.: O. A. Jobst. 74 pp. 25c. 
Heysinger, I. W., M. D. fo.ntietam and the Maryland and Virginia. Cam

paigns of 1862. New York: Neale Pub. $1.50 net.. 
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Humphreys, Mary G., ed. Missionary Explorers Among the American 
Indians. (John Eliot to John Lewis Dyer.) New York: Scribner. 
306 pp. $1.50 net. 

Lauber, Almon W. Indian Slavery in Colonial Times Within the Present 
Limits of the United States. New Y-0rk: Longmans. 352 pp. ( 19 
p. bibl.) $3.00. 

Lossing, Benson J. Harper's Encyclopedia of United States History to 
1912 (New rev. ed.) In 10 vols. New York: Harper. $24.00. 

MacDonald, William. From Jefferson to Lincoln. New York: Holt. 
256 pp. 50c net. 

McMaster, John Bach. A History of the United States from the Revolu
tion to the Civil War. In 8 vols. Vol. 8, 1850-1861. New York: 
Appleton. 556 pp. $2.50 net. 

Masher, Irwin F. The Making of Illinois, Chi.cago: Flanagan. 278 pp. 
50c. 

McKim, Randolph H., D. D. The Numerical Strength of the Confederate 
Army. New York: Neale. 71 pp. $1.00 net. 

McKinley, Albert E. Illustrated Topics for American History. Phila
delphia; McKinley Pub. 166 pp. 82c. 

Morris, Charles. An Elementary . History of the United States. Penn· 
sylvania editicm. Philadelphia: Lippincott. 374 pp. 60c. 

Morris, Charles. A School History of the United States. Philadelphia: 
Lippincott. 451 pp. 80e. 

Morton,. Edward P. Lake Erie and the Story of Commodore Perry. 
Chicago: Ainsworth &, Co. 104 pp. 75c. 

Norton, Henry K. The Story of California from the Earliest Days to 
the Present. Chica.go: McClurg. 379 pp. $1.50 net. 

Quillin, Frank W. The Color Line in Ohio. Ann Arbor, Mich.: G. Wahr. 
17$ pp. ( 4 pp. bibl.) $1.50. 

Rh-0dee, James F. Lectures on the American Civil War. New York: 
Macmillan. 206 pp. $1.50 net. 

Ru.gsell, John H. The Free Negro in Virginia, 1619-1865. Baltimore: 
J. H. Univ. Preas. 194 pp. $1.00. 

Schaff, Morris. The Sun.get of the Confederacy. Boston: Luce. 302 pp. 
$2.00 net. 

Stories of the Republic . . . 'by Theodore Roosevelt and others. New 
York : Putnam. 397 pp. $1.00. 

Texas. Journal of the Secession Convention of Texas, 1861. (Austin, 
Tex.: Tex. Lib. and Hist. Com.) 469 pp. 90c. 

Tiling, Moritz. P . G. History of the German Element in Texas from 
1820-1850. Houston, Tex.: (The Author.) 225 pp. (3 pp. bibl.) 
$1.50. 

Tucker, Louise E., ·and Ryan, Estelle L. Historical Play.g of Colonial 
Days for Fifth Year Pupils. New York: Longmans. 157 p.p. 75c. 

Wiernike, Peter. History of the Jews in America. New York: Jewish 
Press Pub. 449 pp. $1.50. 
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Worsham, John H. One of Jackson's Foot Cavalry, 1861-1865. New 
York: Neals. 353 pp. $2.00 net. 

Yeary, Mamie, compiler. Reminiscences of the Boys in Gray, 1861-1865. 
Dallas, Tex.: Pub. House M. E. Church. 904 pp. $8.00. 

Ancient History 

Botsford, Geor~ W., anil Botsford, L. M. S. A Source Book df Ancient 
History. New York: MacmiTian. 594 pp. $1.30. 

Canfield, Leon Fi:. The Early Persecutions of the Christians. New York: 
Longmans. 215 pp. (6 pp. bib!.). $1.50 net. 

Cato, Mar.cus, and Varro, Marcus. Roman Farm Management; the Trea
tises of Cato and Varro Done Into English, with Notes of Modern 
Instances, by a Virginia Farmer New York: Macmillan. 365 pp. 
$2.00 net. 

Webster, Hutton. Ancient History. Boston. Heath. .( 8 pp. bib!.). 
$1.50. 

Webster, Hutton. Readings in Ancient History. Boston: Heath. 280 pp. 
$1.00. 

English History 

Fuller, Joseph Bampfylde. The Empire of India. New York: Pitman. 
393 pp. $3.00. 

King Henry V, the First English Life of; Written in 1513 by an Anony
mous Author. New York: Oxford Univ. 56+212 pp. $2.00 net. 

Innes, Arthur D., editor. A Source Book of English History. New York: 
Putnam. $1.35 net. 

European History 

Finnemore, James. Holland (Peeps ·at Histo·ry Series). New York: 
Macmillan. 88 pp. 55c net. 

Goodrich, Jos. K. Russia in Europe an·d Asia. Chicago: McClurg. 
302 pp. ( 1 p. bib!.) . $1.50 net. 

Grant, A. J. A History of Europe. New York: Longmans. 674 pp. 
$1.40. 

Howe, Samuel B. Essentials in Early European. History, New York: 
Longmans. 417 pp. $1.50. 

Marrfott, John A. R., Editor. The French Revolution of 1848 in Its 
Economic Aspect. In 2 vols. New York: Oxfui:d Univ. $4.00 net. 

Marshall, Henrietta E. A History of France. New York: Doram. 
5;40 pp. $2.50. 

Robinson, Jas. H., and Beard, Charles A. Outline of European History, 
Part II, from the Opening of the Eighteenth Oentmy to the P·re5ent 
Day. Boston: Ginn. 555 pp. (15 pp. l>ibl.) $1.60. 

Vizetclly, E. A. Republican France, 1870-1912. Bi>ston: Small, May
nard. 511 pp. $4.00 net. 

Young, Arthur. Travels in France Dur.ing the Years 1787, 1788, 1:789. 
New York: Macmillan. 366 pp. 35c net. 
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Miscellaneous 

Akers., Charles E. A History of South America, 1854 to 1904 (new <:ti , ) 
New York: Dutton. 716 pp. .$6.00. 

.Amundson, Roald E. G. The South Pole (an account of the expedition 
in the Fram). In 2 vols. New York: L. Keedick. $10.00. 

Bland, John 0. P. Recent Events and Present Policies in China. Phila
delphia. Lippincott. 491 pp. $4.00 net. 

Harris, John H. Dawn in Darkest Africa, with Introduction by the Ear.1 
of Cromer. New York: Dutton. 308 pp. $3.50 net. 

WiJ>e, B. R. Making of the Australian Commonwealth, 1889-1900. New 
York: Longmans. 365 pp. $2.50 net. 

Biography 

Bigelow, John. Retrospections of an Active Life. In 5 vols. Vol. 4, 
1867-1871. Vol. 5, 1872-1897. Garden City, N. Y.: Doubleday, Page. 
572, 459 pp. Each $4.00 net. 

Clark, George L. Silas Deane; a Connecticut Leader in the American 
Revolution. New York : Putnam. 287 pp. $1.50 net. 

Chapman, John Jay. William Lloyd Garrison. New York: Moffatt, 
Yard. 278 pp. $1.25 net. 

DeKoven, Anna F. Life and Letters of John Paul Jones. 2 vols. New 
York: Scribner. ( 5 pp. bibl.). $4.00 net. 

Early, Jubal Anderson. Autobiographical Sketch and Narrative of the 
War Between the States. Philadelphia: Lippincott. 496 pp. $3.50 
net. 

Historic Americans. (Washington, Jefferson, Lincoln, McKinley). 4 vols. 
Chicago: Laird & Lee. 184, 180, 179, 193 pp. Each 75c.; per set 
$2.50. 

Hosford, Hester E. Woodrow WilSO!Il, Historical Career, etc. New York: 
Putnam. 234 pp. $1.00 net. 

La Follette, Robert M. La Follette's Autobiography. Madison, Wis.: 
R. M. La Follette Co. 807 pp. $1.50 net. 

Mackenzie, Alex S. Commodore Oliver Hazard Perry. (New editi<>n.) 
Akron, 0.: J. K. Richardson and Sons. 436 pp. $1.00. 

United States Congress. A biographical Congressional Directory, with an 
Outline History of the National Congress, 1774-1911. Washington, 
D. C.: Govt. Pr. Off. 1136 pp. 6lst Cong. 2d Sess. ; Sen. Doc. 654. 

Johnson, William J. Abraham Lincoln, the Christian. New York and 
Cincinnati: Methodiat Bk. Concern. 288 pp. (12 pp. bibl.). $1.00 
net. 

Grisar, Hartman. Luther; authorized trans. from the German by E. M. 
Lamond. Vol. I. St. Louis: Herder. 404 pp. $3.25 net. 

Meade, George C. The Life and Letters of George Gordon Meads, Major 
General, U. S. A. 2 vols. New York: Scribner. $7.50 net. 

Schurz, Carl. Speeches, corres.pondence, and political papers. 6 vols. 
New York: Putnam. $12.00 net. 
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Woodburn, Jas. A. The Life of Thaddeus Stevens. India.nap<ilis: Bobbs· 
Merril. 620 pp. .$2.50 net. 

Phillips, Ulrich B. The Life of Robert Toombs. New York: Macmillan. 
281 pp. $2.00 net. 

Government and Politics 

Bacon, Edwin M., and Wyman, Morrill. Direct Elections a.nd Law-making 
by Popular Vote, etc. Boston: Houghton, Miffiin. 167 pp. ( 3 pp. 

bibl.) . $1.00 net: 
Beard, Charles A. American City Government. New York: Century Co. 

420 pp. (4! p.p. bibl.). $2.00 net. 
Fradenburgh, Adelbert G. American Civics for the seventh and. eighth 

school years. New York: Hinds, Noble & Eldredge. 281 pp. 65c. 
Guitteau, William B. Preparing for Citizenship. Boston: Houghton, 

Miffiin. 238 pp. 75c. 
Lowell, A. Lawrence. The Government of England (Rev. ed.) In 2 vols. 

New York: Macmillan. 584, 563 pp. $4.00 net. 
McLaughlin, R. J. Civil Government Notes for Higher. Grades. Phila· 

delphia: Walther Pr. House. 57 pp. 12c. 
Moritzer, Julius. The Peace Movement of Amei:ica. New York: Put

man. 419 pp. $3.00 net. 
Munro, William B. The Government of American Cities. New York: 

Macmillan. 401 pp. $2.25. 
Ogg, Frederick A. The Governments of Europe. New York: Macmillan. 

668 pp. -$3.00. 
Oppenheim, Lassa F. L. The Panama Canal Conflict Between Great 

Britain and the United States . . . ; a Study. New York. Put· 
nam. 57 pp. 75c net. 

Roberts, Peter. Ci vies for Coming Americans. New York : Association 
Prees. 50 pp. 15c. 

United States' Dept. of State. Right to protect citizens in foreign coun· 
tries. Memorandum by solicitor of the department. Rev. ed. Wash· 
ington, D. C.: Govt. Pr. Off. 70 pp. 

Will, Allen S. Our City, State and Nation; a text-book on local history 
and civics for use in . . . Baltimore. Baltimore: Meyer & Thal· 
heimer. 219 pp. 75c. 

Wolfson, Arthur M. Outline for Review of Civics. New York. Amer· 
ican Book Co. 80 pp. 25c. 

The History Teacher's Maga,zine is published monthly, except July and 
August. It is edited under the su.pervision of a committee of the Ameri· 
can Historical ASBociation with Dr. Albert E. McKinley of Temple Col
lege, Philadelphia, as managing editor. It maintains the following depart· 
rnents: History in the Secondary Schools, History in Normal and Ele
mentary Schools, Reports from the Historical Field, Bibliography of 
History, Periodical Literature, Recent Historical Publications. The sub· 
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scription price is $2.00 a year; to members of history teachers' asso
ciations, $1.00. The magazine is indispensable to teachers who desire 
to keep abreast of the latest developments in history teaching. Send 
subscriptions to McKinley Publishing Company, 1619-1621 Ranstead Street, 
Philadelphia, Pa. 

The Texas School Journal, edited by W. C. Hixson, Dallas, Texas, 
includes a history section which teachEirs will find useful. 



HISTORY IN THE 1914 SUMMER SCHOOL 

The following courses in History will be given in the 1914 
session of the University of Texas Summer School: 

2 (f) Medieval History, 395-814 ...............Mr. Gutsch 
2 (w) Medieval History, 814-1300 .............. Mr. Gutsch 
2 (s) Medieval History, 1300-1500 ..............Mr. Kellar 
4 (f) English History, to 1509 ......... Professor Manning 
4 (w) English History, 1485-1713 .......Professor Manning 
4 (s) English History, 1713-1913 ..............Mr. Gutsch 
5 (f) United States History, to 1783 ..... Professor Ramsdell 

275 A (b) The United States since the Civil War ......... . 
. . . . . . . . . . . . . . ,. ......... . ............. Profess-01• Ramsdell 

Two advanced courses in United Stat-es History .......... . 
. . . . . . . . . . Professor Bolton, of the University of California 

History 2 is :for Freshmen, History 4 and 5 for Sophom<>res, and 
the advanced courses are for those wh-0 already have credit for two 
full courses (six hours) in History. For detailed deseription o-f 
these courses and other subjects write about January 15 for a 
Catalogue of the Summer School. Address 

THE REGISTRAR, University of Texas, 
Austin, Texas. 
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