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This study examined differences in engagement among developmental and 

non-developmental students at Tallahassee Community College (TCC). The 

researcher employed a multi-method approach. The following two research 

questions guided this study:  

(1) How does the engagement of developmental students differ from the 

engagement of non-developmental students? 

(2) In what ways do developmental and non-developmental students 

experience student engagement?   

Quantitatively, the researcher examined pre-existing data (with 

permission) from the Community College Survey of Student Engagement 
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(CCSSE). CCSSE’s survey instrument, The Community College Student Report 

2004, was administered to 748 TCC students. Of the 748, a total of 431 students 

reported that they were either taking or planned to take a developmental course in 

reading, writing, and/or mathematics. The Statistical Package for Social Sciences 

(SPSS) was used to analyze descriptive statistics and one way Anova. 

Qualitatively, focus group participants included a total of 24 students from 

TCC—12 developmental (college preparatory) and 12 non-developmental 

students. Key themes were used to analyze focus group data.  

Quantitatively, there is no significant difference on many CCSSE items. 

However, where there are statistically significant differences (p <.05) in 

engagement levels of developmental and non-developmental students, the 

developmental students consistently are more engaged for items identified on the 

following CCSSE benchmarks: (1) Academic and Collaborative Learning (ACL), 

(2) Student Effort (SE), (3) Academic Challenge (AC), (4) Student-Faculty 

Interaction (SFI), and (5) Support for Learners (SFL). Key themes emerged from 

focus group respondents: ACL yielded two themes, SE produced one theme, AC 

generated two themes, SFI produced four themes, and SFL identified ten themes. 

Conclusions and recommendations are included in Chapter Five.  
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CHAPTER ONE 

INTRODUCTION 

American community colleges have long been the point of entry into post-

secondary education for many students—including the academically 

underprepared. Thus, community colleges have a standing practice of and 

responsibility for helping underprepared students gain the required skills to 

achieve academic success (McMillian, Parke, & Lanning, 1997; Medsker, Tillery, 

& Cosand, 1971). With a continual influx in enrollment of underprepared (also 

referred to as remedial, college-preparatory, and at-risk) students, community 

colleges have been challenged to equip developmental students with the basic 

skills needed to enroll in college-level courses. For the purposes of this study, 

underprepared, remedial, college-preparatory, and any student who is otherwise 

at-risk will be classified as a developmental student. 

Further, student engagement is a purposeful educational activity and is 

what many community colleges identify as a likely element in meeting the 

academic challenges of these students. However, this comes as no easy task for 

community colleges because their students struggle with the daily challenges that 

often interfere with learning. McClenney (2004) asserted that “community 

colleges are recognizing this reality: If they’re going to engage students, it’s going 
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to happen through how they intentionally structure the learning experience” (p. 

21).  

Studies have shown that students are more apt to learn when they are 

involved in educationally-related activities. Schlechty (2002) stressed, “if students 

become engaged in the right stuff, they are likely to learn what we want them to 

learn” (p. 1).  Many community colleges are trying to involve students in the 

“right stuff” to promote successful academic learning. 

Traditionally, community colleges have been known as institutions that 

produce learning (Barr & Tagg, 1995; McClenney, 2003; O’Banion, 1997). 

However, efforts to produce learning effectively have evolved at the insistence of 

constituencies. The pressures of accrediting agencies and legislative officials 

(Roueche, Johnson, & Roueche, 1997; McCabe, 2003) have caused community 

colleges to examine strategies strongly to enhance student learning (Munkhenk, 

2004). To address these concerns, community colleges have shifted to placing 

learning first. This principle has been associated with O’Banion’s (1997) 

“Learning College” concept. This relatively new concept has been an important 

and effective approach to strengthening student engagement in learning.  

 According to O’Banion (1997), “the learning college places learning first 

and provides educational practices for learners anyway, anyplace, anytime” (p. 

47). O’Banion contended that learning colleges must:  
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1. Promote substantial change in individual learners. 

2. Engage learners as full partners in the learning process, with learners 

assuming the sole responsibility for their own choices. 

3. Build and offer as many options for learning as possible. 

4. Assist learners to form and engage in collaborative learning activities. 

5. Define the roles of learning facilitators by the needs of the learners.  

6. Improve and expand learning for its learners. (p. 47) 

Designed to promote student success, the above-mentioned principles 

make it possible for students to assume an active role in the learning process 

(O’Banion, 1997). Not so long ago, O’Banion’s concept of holding students 

responsible for their learning was uncommon to community colleges. In the past, 

two-year institutions primarily centered on teaching and learning; however, more 

recently they have begun to embrace O’Banion’s principles. Additionally, myriad 

researchers (Astin, 1984; Hu and Kuh, 2002; Hirschy and Wilson, 2002; Laird, 

2004) have embraced this concept because it garnered enormous recognition for 

promoting engagement and student success.  

Aware that developmental students typically enter college without the 

basic skills needed to enroll in credit-bearing courses, community colleges have 

begun to use engagement efforts to respond to students’ learning needs (CCSSE, 

2004). Since engagement has been associated with improved learning among 
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students (Kuh, 2003a; Pascarella, 1978; Pascarella, & Terenzini, 1991; Tinto, 

1985, 1978), developmental students have become prime candidates to benefit 

from engagement approaches.  

Community colleges have found student engagement to be a good target 

for undergraduate assessment (Kuh, 2003b). Furthermore, engagement has been 

closely linked to student success—e.g., as it relates to retention, learning 

outcomes, and goal achievement (Humber College website, 2004). Because 

community colleges’ students generally are three to four times more likely not to 

persist, it has become increasingly important to strengthen engagement strategies 

in order to improve persistence and learning. Regarding persistence and learning, 

McClenney (2004) asked these questions: 

If 86 percent of our students are not graduating, if 70 percent are not 

successful in an introductory science course, if half of the students who 

begin developmental education have withdrawn from the college by the 

end of the term, is this good enough? (p. 12) 

Fortunately, these questions might cause college faculty and administrators to 

think hard about McClenney’s data because the actions taken to improve success 

rates are critically important.  McClenney (2004) reported: “…educators need to 

incorporate more of what is now known about effective educational practice and 

how students learn” (p. 16).  
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Community colleges that identify and employ good educational practices 

can be one step closer to making good on their promises of educating all 

students—including those enrolled in developmental courses. Closing the 

educational gap in remediation requires community colleges to assume 

responsibility for providing developmental students with adequate skills to be 

productive citizens. With emphasis on narrowing the gap, community colleges 

must engage in quality remedial (developmental) education. McClenney (2004) 

passionately argued, “…the crucial need is for community colleges to do remedial 

education both unapologetically and exceedingly well” (p. 15).  

The Community College Survey of Student Engagement (CCSSE) and the 

National Survey of Student Engagement (NSSE) have joined forces with 

American and Canadian community colleges to focus effectively on enhancing 

learning. According to McClenney (2004), some 185,000 students from 302 

institutions and one province have participated in CCSSE, demonstrating their 

institutional commitment to improving student learning and persistence.  

CCSSE has developed five benchmarks of effective educational practices 

in community colleges: (1) active and collaborative learning, (2) student effort, 

(3) academic challenge, (4) student-faculty interaction, and (5) support for 

learners. CCSSE (2004) has helped community colleges examine the 

effectiveness of learning through students’ experiences. More importantly, it has 
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provided community colleges with a method of assessing levels of engagement 

within their own institutions by gauging their overall performance against results 

for their least engaged group (CCSSE, 2004). For example, a college might 

examine whether student sub-groups (i.e., full- and part-time students, 

developmental students, and non-developmental students) are equally engaged. 

Knowing this information, community colleges should be able to self-assess 

critically the engagement level at their colleges.  

Tallahassee Community College: A Florida Study 

 Tallahassee Community College (TCC) opened its doors for instruction to 

students in Leon, Gadsden, and Wakulia counties in 1966 (TCC’s website, 2004). 

TCC is one of 28 Florida colleges that has an unduplicated enrollment of nearly 

16,000, with 12,572 students enrolled in courses leading to a degree (TCC’s 

Quality Enhancement Plan, 2004). With virtually 80 percent of its students 

enrolled in courses leading to a degree, TCC is ranked 22nd among the nation’s 

foremost producers of Associate of Arts (AA) degrees.  

Further, TCC is the principle feeder institution into Florida State 

University, and it also has an exceptional relationship with Florida A&M 

University (TCC’s website, 2004). With its dedication to providing a broad range 

of post-secondary instruction, TCC also offers the Associate in Applied Science 

(AAS) degree in 28 occupational fields.  
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 Under the leadership of President William D. Law, TCC has been resolute 

in its commitment to student engagement and learning. As per TCC’s 2004 

Institutional Effectiveness Plan, there has been college-wide participation in 

addressing student engagement through teaching and learning, early intervention, 

and campus communication and collaboration. TCC’s earlier attempt at 

addressing teaching and learning, early intervention, and campus communication 

and collaboration was with a program called Enhance Your Education, otherwise 

known as EagleEye. EagleEye was designed to enhance student learning through 

engagement. This student success initiative (EagleEye) was formed from a 

campus-wide 2000 retention study.  

Results from this 2000 retention study revealed several deficient areas 

relating to student engagement and student success. For example, the data 

confirmed that TCC was below the state average in retention and success of 

developmental (college preparatory) students enrolled in AA degree programs 

(QEP, 2004).  In 2002, these data also indicated that TCC’s student retention rate 

(61.8%) was well below the state retention rate (65.5%). Another area of concern 

was TCC’s low success rate for students enrolled in AA degree programs. 

According to TCC’s Quality Enhancement Plan, a Southern Association of 

Colleges and School requirement for institutional improvement in student 

learning (2004), the college’s success rate (66.7%) was below that of the state 
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average (83.2%). As a means of improving student success, TCC now encourages 

active learning, collaboration among its divisions and departments, and 

interaction among its faculty, staff, and students (TCC Institutional Effectiveness 

Plan, 2004).  

STATEMENT OF THE PROBLEM  

Research has been replete with documentation of engagement contributing 

to improvement in student learning, but very few have examined engagement of 

developmental students specifically. According to Kuh (2005), extensive research 

indicates that the time and energy students dedicate to educationally purposeful 

activities is significant in improving students’ learning and personal development.  

TCC’s QEP (2004) validated that “research on student engagement shows that 

[developmental] students who are not academically and socially integrated into 

the institution are less likely to have successful educational [practices]” (p. 2).  

In turn, this research on student engagement suggests that when designing 

instructional protocols, TCC faculty and administrators should consider how the 

academic and social interactions of developmental students could improve 

educational practices. Equally, a better understanding of how developmental 

students engage academically and socially will be useful as TCC seeks to define 

strategies needed to promote student success.  
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PURPOSE OF THE STUDY 

The purpose of this study is to broaden the understanding of the current 

body of research on the relationship between developmental and non-

developmental students and their level of engagement in educationally 

meaningful activities. That is, this study sought to determine (1) if there is a 

difference in engagement levels between developmental and non-developmental 

students and (2) if there is a difference in the nature of experiences for 

developmental and non-developmental students at TCC. Ascertaining differences 

in student engagement between developmental and non-developmental students 

will provide information pertinent to TCC as it continues to help developmental 

students succeed.  

RESEARCH QUESTIONS 

Research questions provide an opportunity to interface with the 

participants and gain pertinent information about their experiences. Schram 

(2003) reported that, “research questions give specific shape to [the researcher’s] 

stated purposes and make explicit what [the researcher] wants to learn” (p. 65). It 

is imperative that research questions be clear, focused, applicable, practical, and 

strive to provide answers to the problems (Ritchie & Lewis, 2003). Two research 

questions were chosen as a basis to guide this study.   
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1. How does the engagement of developmental students differ from the 

engagement of non-developmental students? 

2. In what ways do developmental and non-developmental students 

experience student engagement? 

SIGNIFICANCE OF THE STUDY 

Most community colleges have long realized the need for improving 

success among developmental students. Engagement through scholarship is a 

process to get students purposefully involved in their learning process. Numerous 

researchers have linked increased levels of engagement with improved student 

learning (Astin, 1984; Hu and Kuh, 2002; Kuh, 2001, 2003; Kuh et al., 2001; 

Hirschy & Wilson, 2002; Laird, 2004; Laird, 2004; Thornton, 2001; Pascarella, 

2003, 1978, 1980). Yet, this study gains added significance because there is 

further need for more research on the engagement of developmental education 

students, who now make up a large portion of community college students, both 

at TCC and nationally. 

DEFINITION OF TERMS 

• Accrediting bodies are organizations or agencies that create operating 

standards for educational or professional institutions and programs. 

Additionally, accrediting bodies determine the extent to which 



 11

organizations or agencies adhere to standards and publicly 

communicate their findings (NCES, 2005). 

• At-risk student is a term used when a child, youth, student, or school-

aged individual is at risk of academic failure, has a drug or alcohol 

problem, is pregnant, has come into contact with the juvenile justice 

system in the past, is at least one year behind the expected grade level 

for the age of the individual, has limited English proficiency, is a gang 

member, has dropped out of school in the past, or has a high 

absenteeism rate at school (NCES, 2005). 

• College preparatory is the terminology used at TCC to describe 

developmental education courses for students who are not prepared for 

college-level work. (TCC’s QEP, 2004). 

• Community college is identical to community junior college, junior 

college, and two-year college (Roueche & Kirk, 1973).  

• Developmental education consists of courses or services that assist 

underprepared college students achieve their academic goals (Boylan, 

2002). 

• First Time in College Student (FTICS) refers to a first-time 

undergraduate student or entering undergraduate student attending any 

institution for the first time at the undergraduate level. This also 
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includes students enrolled in the fall term who attended college for the 

first time in the prior summer term, and students who entered with 

advance standing (earning college credit prior to high school 

graduation). It consists of students who transfer into the institution for 

the first time at the undergraduate level. Students can be full-time or 

part-time, degree, non-degree, certificate, or non-certificate seeking 

students (NCES, 2005). 

• Florida’s state average measures TCC’s retention and success rates 

among Florida’s 28 community colleges within its system (TCC’s 

QEP, 2004).  

• Instruction is the method of delivery used to transmit knowledge and 

skills to students so that desired learning outcomes are obtained 

(Diamond, 2002). 

• Learning communities are described as a curricular intervention that 

strengthens collaboration and expands learning (O’Banion, 1997; Zhao 

& Kuh, 2003). 

• Open door means that every student, despite his level of academic 

achievement, can enroll in college (Moore, 1970). 

• Remedial education is a passé term interchanged with developmental 

education, at risk, high risk, directed, guided, basic, and compensatory 
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used to describe programs or courses that enhance the basic skills of 

entry-level students who can enroll in and benefit from the instruction 

in regular college-credit courses (Roueche & Roueche, 1999; Roueche 

& Kirk, 1973). 

• State accountability refers to legislative mandates that community 

colleges report performance data to document student outcomes such 

as retention and graduation (success) rates (Wright & Goodman, 

2000). For purposes of this study, state accountability refers solely to 

retention rates and success rates (TCC’s QEP, 2004).  

• Underprepared student is described as one who does not meet the 

minimum requirements (i.e., CPT - College Placement Test scores) for 

postsecondary matriculation (College Bound, 2001). 

CHAPTER SUMMARY 

In Chapter One, a general overview and discussion of developmental and 

non-developmental education was presented. Chapter Two seeks to identify 

relevant literature capturing specific trends, themes, and topics from 

developmental and non-developmental practitioners and researchers. As Patton 

(1990) said “reviewing research conducted by others is the first step in planning a 

new research topic” (p. 23). This approach provided applicable facts pertaining to 

engagement and student learning. Chapter Three will discuss the methodology 



 14

through which the researcher conducted the study. Chapter Four will report the 

study findings. Chapter Five will present conclusions and make relevant 

recommendations for this study.  
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CHAPTER TWO 

REVIEW OF LITERATURE 

INTRODUCTION 

In this chapter, the researcher examined the details on the introduction of 

engagement, multiple levels of engagement, Astin’s Theory of Involvement, 

undergraduate learning, learning communities and engagement, the motivated 

learner and engagement, student-to-student interaction, student-to-faculty 

interaction, college culture and engagement, and the understanding of student 

persistence and retention.   

STUDENT ENGAGEMENT  

Although student engagement has become a widely discussed topic among 

community colleges, it has taken on many definitions. However, most definitions 

focus on the time students devote to learning. Farmer-Dougan and McKinney 

(2005) reported that “engagement was the degree to which students actively 

participated in and initiated scholarly interactions, rather than purely social, 

interactions, in both formal and informal academic settings” (p. 1). However, Kuh 

et al. (2005) identified the following two essential components of student 

engagement.  
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(1) Student engagement is the amount of time and effort students devote 

to their studies and other activities that lead to the experiences and 

outcomes that constitute student success. 

(2) Student engagement is also referred to as ways institutions allocate 

resources and organize learning opportunities and services to 

encourage students to participate in and benefit from such activities. 

(p. 9) 

Similarly, others linked student engagement to an involvement in purposeful 

activities in and outside of the classroom which have attributed to better 

educational outcomes (Astin, 1984; Hu and Kuh, 2002; Kuh, 2001, 2003; Kuh et 

al., 2001; Hirschy & Wilson, 2002; Laird, 2004; Laird, 2004; Thornton, 2001; 

Pascarella, 1978, 1980, 2003).  

Because engagement has been associated with positive outcomes, it has 

become a particularly favored strategy among many community colleges. 

Through Spring 2005, approximately 400 community colleges have participated 

in CCSSE (McClenney, 2004). With the desire to improve outcomes and enhance 

learning, these colleges recognize that through engagement activities there is a 

greater likelihood for learning to occur (Haymore, 1985; Kuh, 2001; McClenney, 

2004) and an even greater probability for students to remain interested and 

focused on future goals. Moreover, Tinto’s (1998) study of engagement at select 
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colleges revealed that “…students demonstrated significant affective and 

attitudinal changes suggesting a positive self-esteem and a joy for learning” (p. 

10).     

Although significant evidence suggests a  relationship between student 

achievement and engagement, community colleges often have struggled with 

students’ external commitments to their families, their employment, and their 

communities while being obligated to their studies (CCSSE, 2004).  Since 

students wrestle with these commitments, most community colleges, despite these 

challenges, are dedicated to improving student engagement in learning. This 

process might appear challenging, but colleges must be deliberate in their pursuit 

to encourage student attainment by strengthening student engagement.   

MULTIPLE LEVELS OF ENGAGEMENT 

There are several ways for students to become engaged or involved in 

educational activities. Often, the task or educational activity drives the level of 

engagement. According to Schlechty (2002), students either display an intense 

interest or no interest at all. Students who exert intense interest in a task or 

activity are generally more enthusiastic, optimistic, curious, and interested 

(Austrian Association for Research in Education (AARE), 1999). However, a 

student who is uninterested in a task or activity is apathetic or pessimistic (AARE, 
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1999). Schlechty (2002) cited five levels of engagement that characterize the 

extent to which students are interested or indifferent in educational activities:  

1. Authentic engagement. The student was assigned or encouraged to 

carry out a task or activity that was associated with a result or 

outcome. For instance, the task or activity was one of clear meaning 

and relatively immediate value to the student. An example at the 

college level might include reading a book specific to one’s major 

field of interest (i.e., nursing). 

2. Ritual engagement. Although the tasks or activities have no 

immediate end or very limited interest to the student, he or she 

recognized extrinsic outcomes and results that are of value. One 

example could be reading the GRE book in order to get accepted into 

graduate school. 

3. Passive compliance. Despite the meaningless tasks or activities, the 

student was eager to apply the effort needed to avoid negative 

consequences. The tasks or activities had little intrinsic value to the 

student.  

4. Retreatism. The student appeared disengaged from the tasks, employs 

no energy in trying to adhere to the demands of the tasks, and does not 

try to substitute other activities for assigned tasks. 
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5. Rebellion. The student immediately rejected completing the assigned 

task or attempted to replace tasks and activities of those assigned or 

supported by the college and by the faculty. (p.1) 

Schlechty’s levels of engagement were used to describe how students are 

engaged in tasks or activities differently in the classroom. In examining the levels 

of engagement, the assumption was that the measure of success is based on the 

students’ level of commitment.  The authentically engaged students were more 

willing to complete assigned tasks or activities associated with positive outcomes. 

Schlechty (2001) implied that authentically engaged students become interested in 

tasks or activities when attributed to personal gratification.   

While the authentically engaged learner would be most likely encouraged, 

his or her enthusiasm might not remain consistent.  Schlechty (2002) wrote:  

A student who normally finds a task authentically engaging may resort to 

retreatism on a given day or at a given moment simply because he or she 

is tired or distracted by other concerns [i.e., external pressures]. 

Sometimes the same student may be passively compliant, and at other 

times the only thing [that] is compelling about the task is what its 

accomplishment makes possible in another arena…. (p. 2)  

Typically, the concern has not been with the presence or absence of these levels 

and types of engagement, but with the shape they eventually form.  
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Although authentically engaged students are motivated by outcomes, it is 

the lesser engaged (i.e., passive compliance and the ritual engagement) that 

warrant intervention. For example, faculty might implement strategies to engage 

developmental students who are of the retreatism and the rebellion category. 

Wyckoff (2005) cited that “what is needed is to create environments and learning 

activities that foster authentic engagement” (p. 5).  

ASTIN’S THEORY OF STUDENT INVOLVEMENT 

In 1984, Alexander Astin developed one of the most cited theories on 

student involvement. Astin (1985) contended that “student involvement refers to 

the amount of physical and psychological energy that the student devotes to the 

academic experience” (p. 134). Astin’s (1984) theory also revealed that students’ 

acquisition of knowledge increased in both their academic and collegiate 

experiences. Therefore, educational practitioners should place greater emphasis 

on the time and energy that students can devote to learning (Astin, 1985).  

Further, Astin (1985) proposed that educational practitioners should be 

responsive to the needs of students, particularly the underprepared. Astin 

contended that if educational practitioners are to achieve academic growth among 

underprepared students, they must build upon social integration factors that 

contribute to academic achievement. In a two-year longitudinal study, Pascarella, 
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Smart, and Ethington (1986) found that academic and social integration among 

college entrants was consistent with positive outcomes.  

According to Hutley (2005), “an involved [underprepared] student is one 

who devotes considerable energy to academics, spends more time on campus, 

participates actively in student organizations and activities, and interacts often 

with faculty” (p. 1). Studies emphasize the importance of student involvement 

among underprepared students because often these students feel isolated from the 

regular college-level students (Astin, 1985). 

Astin’s theory of student involvement bears some similarities to constructs 

in psychology. Astin (1985) mentioned that “involvement is more susceptible to 

direct observation and measurement than is the more abstract psychological 

construct of motivation” (p. 142). The construct of student involvement has been 

associated with motivating students to learn (Astin, 1985).  

Astin (1985) indicated that educators compete with other forces in 

students’ lives for a small portion of students’ time and energy that is 

predominantly dedicated to family, friends, employment, or other external 

commitments that reduce their dedication to their educational career. Astin (1985) 

identified typical nonacademic factors that have been known to affect student 

success: 
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1. Inadequate financial resources to meet educational and personal 

expenses; 

2. Need for cost-efficient and adequate housing forces many students into 

living arrangements that could impede learning; 

3. Incompatible roommate situations that disrupt academic performance; 

4. Transportation issues that create financial hardship for commuters; 

5. Employment pressures that reduce time and energy dedicated for 

academics, especially for those who must work extended hours to 

satisfy personal obligations; 

6. Family places little or no value on education; and 

7. Family obligations might interfere with scholarship, particularly if the 

parents are not supportive. (p.4) 

In some form, these factors often impact what students do with their time 

and energy. Examining how time and energy is applied to the theory of student 

involvement requires that administrators and faculty acknowledge the importance 

of how students spend their time. Astin (1984) proposed:  

Administrators and faculty members must recognize that virtually every 

institutional policy and practice (e.g., class schedules; regulations on class 

attendance, academic probation, and participation in honors courses; 

policies on office hours for faculty, student orientation, and advising) can 
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affect the way students spend their time and the amount of effort they 

devote to academic pursuits. (p. 230) 

Probably the most significant thing administrators and faculty can do is establish 

effective and efficient programs that address students’ time while they are on the 

campus to improve student involvement. This is needed primarily for commuter 

students and for the vast number of community college students who are part-time 

enrollees.    

Additionally, Astin (1985) conducted a longitudinal study in 1977 that 

identified factors that noticeably enhanced persistence in college. Positive factors 

were those that improved student involvement:  

1. Residing on campus versus commuting was positively linked to 

retention 

2. Students who actively participated in honors programs increased 

retention 

3. Students who are greatly involved in their academics (i.e., Time-on-

task or student effort) are less likely to be influenced by negative peer 

pressure 

4. Student-to-faculty interaction leads to improved retention 
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5. Students who are athletically involved also are less likely to be 

affected by peer pressure 

6. Active involvement in student government activities increases peer 

interaction, which tends to have more satisfaction with student 

friendship, thus accentuating the college experience.  (p. 145-147) 

Astin (1985) defined in this longitudinal study that, “student involvement 

refers to the quantity and quality of the physical and psychological energy the 

student invests in the college experience” (p. 156-157). Astin (1985) further 

added that student involvement can occur by integrating academic work, 

involvement in extracurricular activities, student-faculty interaction, and student 

interaction with other college staff.  Moreover, Astin (1985) stressed that the more 

involved students are academically and socially, the greater their learning 

experiences and personal growth.  

UNDERGRADUATE LEARNING 

 There have been increased demands for accountability to be placed on 

community colleges by their constituencies. With mounting pressure from the 

community, legislature, governing boards, taxpayers, accrediting agencies, and 

students themselves (Roueche et al., 1997), colleges have redirected their 

attention to providing quality undergraduate education. Even decades ago, 

Sandford (1964) revealed that: 
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[T]he problem today is essentially the same as it has been for a long time. 

It is how to do better the things that the colleges were intended to do; how 

to realize more fully, despite pressures [outside], the aim [is] developing 

potentialities of each student. (p. 10) 

The issue of examining educational practices is a move to concentrate on what 

can be done to help students maximize their full potential.   

Chickering and Gamson (1987) identified these seven principles of good 

practices in undergraduate education:   

1. Encourage contacts between students and faculty—frequent student-

faculty interaction in and out of classes was the most significant factor 

in student motivation and involvement. Faculty willingly helps 

students persevere during difficult times and keep them working on 

their goals. Meetings with faculty members help to improve students’ 

academic commitment and encourage them to consider their own 

values and future goals.    

2. Develop reciprocity and cooperation among students – learning is 

improved when working in teams versus independently. Collaborative 

assignments promote good learning and frequently increase learner 

involvement. Exchanging personal ideas and reacting to other 

student’s responses sharpens thinking and deepens understanding.  
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3. Use active learning techniques – learning is not acquired simply by 

observing. Students do not learn just by occupying seats and listening 

to the instructor, rote memory, and regurgitating answers.  

4. Give prompt feedback –Students require proper feedback on 

performance to gain from courses. As college entrants, they need 

assistance in assessing existing knowledge and competence. In the 

classroom, students need frequent opportunities to execute learning 

and receive suggestions for improvement. During college, students 

periodically need opportunities to reflect on what knowledge was 

acquired, what is more to learn, and how to evaluate themselves.  

5. Emphasize time on task – learning is achieved by the level of energy 

applied. There is no replacement for time on task. Learning to 

maximize time is critical for students and professionals alike. Students 

need assistance with learning effective time management. Allotting 

reasonable amounts of time means effective learning for students and 

effective teaching for faculty. The manner in which an institution 

defines time expectations for students, faculty, administrators, and 

other professional staff can shape the basis of high performance for all.  

6. Communicate high expectations – anticipate more and get more. High 

expectations are significant for everyone (i.e., the underprepared, the 
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unmotivated, and the intelligent and motivated learner). Anticipating 

the students will do well becomes a self-fulfilling prophecy when 

faculty and institutions establish high standards and put forth extra 

effort.   

7. Respect diverse talents and ways of learning – there are numerous 

paths to learning. Individuals bring diverse talents and styles of 

learning to the college. Intelligent students in a seminar might not do 

so well in the lab or art studio. Students with good hands-on skills 

might not do well with theory. Students need an opportunity to display 

their talent and learn according to their learning style. (p. 3-5) 

Chickering and Gamson (1987) also suggested that these educational practices 

should serve as a guideline for faculty members, students, and administrators. 

These principles stem from 50 years of extensive research, with primary attention 

on the way teachers teach and students learn.  

Responsibility for learning is twofold. According to Chickering and 

Gamson (1987), instructors and students hold the main responsibility for 

improving undergraduate education. However, this pursuit should not be 

undertaken alone. It requires input from college administrators, legislative 

officials, accrediting boards with the authority to mold an environment that 
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appreciates good practice in higher education (Chickering & Gamson, 1987; 

Kazis, 2002).     

Without a doubt, the responsibility for learning lies with both the 

instructor and the student. However, greater emphasis currently is being placed on 

approaches that improve learning. Collaboration has been one of the most widely 

discussed approaches to improving learning in higher education (Roueche et al., 

2003; McClenney, 2003; Boylan, 2002; Boylan, 1999; Cross, 2001; O’Banion, 

1997).  O’Banion (1997) cited that, “the most widespread form of collaborative 

learning in the community college takes place in learning communities” (p. 56).  

LEARNING COMMUNITIES AND ENGAGEMENT 

Current research (Smith, Macgregor, & Matthews, 2004) suggests that a 

growing number of community colleges are considering learning communities to 

bridge the gap between students’ pre-existing knowledge and what they hope to 

be when they graduate (Smith et al, 2004). With 50% of community college 

students requiring at least one developmental course at entrance (Roueche, 1999), 

learning communities create opportunities to engage students with effective 

educational practices. According to the American College Personnel Association 

(1994),  

…the key to enhancing learning and personal development is not simply 

for faculty to teach more and better, but also create conditions that 
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motivate and inspire students to devote time and energy to educationally-

purposeful activities, both in and outside the classroom. (p. 1)  

Thus, Roueche et al. (2003) stated that,  

using the curriculum to design and support social engagement activities 

[pair or group assignments] is a critical, proven-to-be-successful teaching 

and retention strategy; and it may be the best strategy for helping students 

fold significant social engagement with the academic community into their 

busy lives with limited space and time for extracurricular pursuits. (p. 42) 

Learning communities have been credited with promoting high levels of 

academic and social interaction among students and faculty members. Learning 

communities, a form of co-enrollment in two or more courses, have also been 

linked with improved student outcomes. Additionally, this approach has 

contributed to student achievement for developmental students. For example, 

Tinto (1998) indicated, “students are able to make academic, degree credit 

progress while receiving developmental assistance” (p. 4). 

 With the increasing popularity of learning communities, developmental 

students are in a better position to develop intellectual accomplishment through 

active, engaged learning. There are growing numbers of universities that have 

adopted this form of co-enrollment to enhance academic performance. Because 

learning communities promote engagement, they have proven successful in the 
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classroom for underprepared students. Moreover, Bailey and Alfonso (2005) 

disclosed, “…learning communities offer the potential for more in-class 

engagement with commuter students, who may not have a chance to participate in 

social and other extracurricular activities at the college” (p. 19). Both authors 

agreed that there should be continued use of learning communities, but with a 

closer examination of outcomes.  

Tinto’s (1998) study highlighted research on the New Student House 

program at LaGuardia Community College (LCC). He examined learning 

communities among developmental students and their effectiveness in improving 

student outcomes. Results of the LCC study revealed learning communities 

helped develop peer groups, relieved academic and personal struggles, 

strengthened friendships, bridged the academic-social divide, and enabled more 

peer interaction inside and outside of the classroom.  

Other findings of this study suggested higher pass rates for students in 

learning communities than for students collegewide. Students participating in 

learning communities had a 69.8 percent pass rate in comparison to a 62.5 percent 

pass rate for students collegewide. Tinto’s research on learning communities 

emphasized the positive impact that collaborative learning provides to 

developmental students. He contended that learning communities promoted 

positive learning outcomes and improved student success.   
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ENGAGEMENT AND THE MOTIVATED LEARNER  

Motivation is defined as a student’s desire or need to participate in and do 

exceedingly well in the learning process (Brewster & Fager, 2000; Roueche et al., 

1997). Brewster and Fager (2000) stated that people can be either extrinsically or 

intrinsically motivated. The extrinsically motivated student engages in learning 

particularly when there is an opportunity to receive a reward (McKeachie, 1994). 

Extrinsically motivated students require incentives to complete the learning 

process. Conversely, the intrinsically motivated learner is motivated from within. 

Very little effort is required to inspire the intrinsically motivated student. Sass 

(1989) highlighted eight key characteristics that motivate students:  

1. Instructor’s passion 

2. Significance of the material 

3. Organization of the course 

4. Appropriate difficulty level of the material 

5. Active involvement of students 

6. Variety  

7. Rapport between instructor and students 

8. Use of adequate, tangible, and understandable examples (p. 87) 

Each characteristic, if implemented, is a principal contributor to motivating or 

encouraging college students. Similarly, Diamond (2002) noted, “if students 
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perceive learning as interesting and personally useful, and believe that they are 

capable of the task, their motivation to learn is increased” (p. 92). Diamond 

(2002) further noted that high-level motivation is dependent upon the learning 

task being sufficiently challenging for the learner. Brewster and Fager (2000) 

asserted that “high motivation and engagement in learning have consistently been 

linked to reduced dropout rates and increased levels of student success” (p. 2).  

 Tinto (1987) indicated that extracurricular activities and collaborative 

activities help students find their “fit” within the college. Underprepared students 

who commit to success are those involved in school-related activities inside and 

outside of the classroom (Tinto, 1998). These students are more likely to succeed 

because they are motivated by the connection made with peers and by the 

improved level of self-confidence.      

STUDENT-TO-STUDENT INTERACTION 

Student-to-student interaction, a terminology often synonymous with 

interactive instruction, peer interaction, or active and collaborative learning, has 

been touted as an effective approach to engage the learner. Tinto (1998) found, 

“through seminars, group projects, class discussions, and self-evaluation reports, 

[this approach] contributed to the development of supportive peer groups that 

helped students balance the many struggles they face in attending college” (p. 7).  
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Kuh (2005) discovered, “when students collaborate with others in solving 

problems or mastering difficult material, they acquire valuable skills that prepare 

them to deal with the messy, unscripted problems they will encounter daily during 

and after college” (p. 193). Faculty have been encouraged to incorporate peer 

interaction into lessons in group or team approaches. Friedlander and MacDougall 

(1991) supported faculty’s interest to involve students in collaborative learning by 

tailoring instruction to include interactive lessons. With students taking on an 

active role as opposed to a passive role in the classroom, the success of 

intellectual skill development can be achieved and shared among students and 

faculty (Hirshy & Wilson, 2002).  

STUDENT-FACULTY INTERACTION 

 Student-faculty interaction, like peer interaction, is vital to student 

development. Bost and Blaich (2003) conducted a study centered on student-

faculty interaction outside of the classroom. Their study revealed that students 

reacted positively to the out-of-class experiences with their instructor. However, 

the study emphasized the need for structure during the out-of-class meetings. 

Structure, as the authors stated, lends itself to a more productive out-of-class 

experience, which, in turn, improves learning for the students. 

 Apart from an enjoyable experience, this collaboration enables the student 

to become more personally connected with faculty. According to Bost and Blaich 
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(2003), “[student and faculty] know each other as individuals; the relationship is 

characterized by a ‘closeness’ not necessarily dictated by their roles as a faculty 

member and a student” (p. 13). This collaborative approach, if structured, boosts 

the student’s confidence level and increases the possibility of academic success. 

Similarly, Kuh (1989) noted that “students who report higher levels of interaction 

with faculty also report more satisfaction with college” (p. 155). Bragg (1976) 

emphasized the benefit of faculty serving as socializing agents and concluded the 

following:  

The interaction between the faculty and students formally and informally 

serves as the basis for the transmission of attitudes and values from the 

professional to the [learner]…The most successful socialization, measured 

in terms of congruency between the profession’s goals and existing 

[learner’s] identity, is a product of a successful coaching relationship, a 

consensus among faculty of the goals to be achieved, and a perception of 

the collegiality or acceptance on the part of the student. Both formal and 

informal interaction contribute[s] to these conditions. (p. 26) 

Adger, Kalyanpur, Peterson, and Bridger (1995) suggest that “cognitive 

stimulation combined with social engagement provides…cognitive growth” (p. 7). 

In 2003, a Tufts’ Task Force on Undergraduate Experience report draws attention 

to informal student-to-faculty interaction as one of the most critical elements of an 
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effective education for community college students. Scholars like Pascarella and 

Terenzini (2005) have linked intellectual growth with informal student-to-faculty 

interaction.  

Bost and Blaich’s (2003) study was not focused on developmental 

students. Nonetheless, student-faculty interaction may be even more important for 

developmental students because of the need for greater engagement. For college 

entrants who were in need of remediation, this created a strong sense of 

belonging. With faculty support, the likelihood of improved learning was 

enhanced (Astin, 1993; Astin, 1985; Ewell & Jones, 1996; Pascarella & 

Terenzini, 1991; Stage & Hossler, 2000).   

THE COLLEGE CULTURE AND ENGAGEMENT 

Organizational culture appears to be a central concern of community 

colleges that place learning first. While numerous community colleges have 

embraced O’Banion’s learning college concept, the goal has been to change from 

traditional undergraduate educational practices to an organization that favors a 

culture of learning. According to Hirshy and Wilson (2002), there have been: 

…calls for improvement of the undergraduate experience [to] address the 

need for attention to what best fosters student learning on college 

campuses. Recognizing [that] learning hinges on student experience both 
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within and outside the classroom, educators need to commit to build a 

campus community that maximize[s] student learning. (p. 85) 

O’Banion (1997) stated, “…the most important cultural change has been the 

willingness and readiness of faculty and staff to accept responsibility for their 

own behavior and future as they assume authority and control over their own 

actions” (p. 148). In building a culture of learning, it is important for college 

faculty to commit to teaching excellence by incorporating student engagement 

activities in the learning (Kuh & Whitt, 1988).     

ENGAGEMENT AND PERSISTENCE  

Scholars (Astin, 1993a; Kuh, 2001; Kuh, 2005; Kuh & Hu, 1999; 

Pascarella et al., 1996; Tinto, 2003) have emphasized that student engagement 

with faculty and peers has strong impact on student learning.  Tinto (2001) 

indicated that “students who are actively [engaged] in learning, that is who spend 

more time on task, especially with others, are more likely to learn and, in turn, 

more likely to stay and graduate” (p. 5). Moreover, Tinto (2003) cited that “the 

more frequently students engage with faculty, staff, and their peers, the more 

likely…that they will persist and graduate” (p. 5). According to the Illinois Board 

of Higher Education (2001), “there is considerable evidence…[indicating] that 

persistence and success are related to the students’ engagement in learning and the 
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extent to which institutions are committed to their welfare and provide supportive 

educational and social connections” (p. 7).  

While engagement and persistence has been associated with student 

learning, Pascarella and Terenzini (2005) underscored the positive impact gained 

from student and faculty engagement outside of the classroom. According to Kuh 

and Hu (2001) “…meaningful [engagement] between students and [faculty] are 

important to learning and personal development.” (p. 309). Kuh (1981) indicated 

that students who engage repeatedly with faculty in both academic and non-

academic activities are more satisfied with college and are more apt to persist.  

Tinto (2003) stressed that students are as likely to persist and graduate in 

environments that promote academic and engagement activities that offer students 

the opportunity to gain personal support. For the best results, community colleges 

should provide the students academic support and a means to interact socially. 

Tinto (2001) revealed, “the availability of academic support for instance in the 

form of developmental education courses, tutoring, study groups, and academic 

support programs such as supplemental instruction is an important condition for 

their continuation in the [community college]” (p. 3). In addition, Tinto (2003) 

emphasized that: 

students are more likely to succeed when they find themselves in 

[colleges] that are committed to their success, hold high expectation for 
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their success, provide academic, social, and financial support, frequent 

feedback and actively [engage] them, especially with other students and 

faculty in learning. (p. 5) 

Tinto (2003) further noted that students tend to persist if they are placed in a 

position where it is expected of them. “No one rises to low expectations,” he 

insisted.  

CHAPTER SUMMARY 

Chapter Two reviewed the literature and defined student engagement as 

described by researchers and scholars in the field. The benefits of employing 

student engagement to improve learning and achieve successful outcomes were 

addressed.  In addition, the literature described how best to engage students in 

educational activities. Reports revealed that students can be engaged at various 

times and in various ways during the educational process.  

Other literature identified mechanisms to involve and motivate the learner. 

The need for students to become actively involved with activities both inside and 

outside of the classroom was emphasized. Despite students sometimes being 

distracted by external factors, faculty have been encouraged to include strategies 

to motivate learners. Researchers observed student-to-student interaction and 

student-to-faculty interaction as effective measures to engage the learner. 
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Additionally, the research indicated that the more engaged students are in 

collaborative practices, the greater the likelihood that they will succeed.  

The importance of community college efforts to create a culture of 

learning was revealed in the literature. In building a culture of learning, it is 

necessary for college faculty to commit to teaching. The literature summoned 

colleges to integrate engagement into the curriculum. In addition, other literature 

suggested that designing curriculum to include social engagement activities has 

yielded successful student outcomes.  

Researchers have also linked learning communities with improved 

academic and social interactions among students. Moreover, learning 

communities have been attributed to student success among developmental 

students.  The literature indicated that colleges are increasingly embracing 

learning communities. Researchers reported that students who participate in 

learning communities have a higher pass rate statewide. Other researchers 

indicated that learning communities offered commuter students an opportunity to 

interact within the classroom.  

Emphasis on student engagement with faculty and peers outside of the 

classroom and its impact on student learning were also covered in this chapter. 

The likelihood of students persisting and graduating because of collaboration with 

faculty and peers was detailed. Links between engagement and persistence and 
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student learning were explained. The probability of students persisting and 

graduating in college environments that encourage academic and social 

engagement activities having increased the possibilities for these students to 

obtain individual support were also noted in this chapter.  
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CHAPTER THREE 

METHODOLOGY 

INTRODUCTION TO THE METHODOLOGIES OF THE STUDY 

Chapter Three describes the methodology used in this study. The 

researcher employed both qualitative and quantitative approaches. The qualitative 

method of using focus groups was employed to gauge how developmental 

(college preparatory) and non-developmental students at TCC experience 

engagement. For determining whether there are differences in engagement 

between developmental (college preparatory) and non-developmental students, 

the researcher employed the quantitative method.  

The rationale for the study, reasons methodology fit the study, research 

design, research questions, instrument, data source, descriptions of subjects, 

selection of subjects, setting, data analysis, trustworthiness, and limitations of the 

methodology are presented below.    

RATIONALE FOR RESEARCH METHODS 

The researcher applied both qualitative and quantitative research 

methodologies for this study. Richard Krueger and Anne Casey (2000) reported 

that “a focus group study is a carefully planned series of discussions designed to 

obtain perceptions on a defined area of interest in a permissive, nonthreatening 

environment” (pp. 4-5). Focus groups provided an avenue for the researcher to 
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listen and gather data. Krueger (2000) identified these five characteristics of focus 

groups:  

1. Involve people 

2. People possess certain characteristics 

3. Provide qualitative data 

4. Provide a focused discussion 

5. Help understand the topic or issues, products, services, or 

opportunities (p. 10) 

As previously stated, focus groups were used to collect qualitative data. 

Mee (1996) denoted that “qualitative researchers work in a particular setting 

because they believe the context is critical to understanding actions, relationships, 

and processes” (p. 23). Focus groups centered on the experiences, interpretations, 

and impressions of contrasting groups. While this study solicited in-depth 

responses, it explored people’s behaviors and perceived realities. Patton (1990) 

detailed these four elements in obtaining people’s points of view:  

1. The researcher must make close contact with the participants and the 

situation being studied 

2. A researcher must provide a structure for which individuals can 

respond in a way that represent precisely and methodically their points 
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of view about the world, or that part of the world about which they are 

discussing 

3. The investigator must include a vast amount of data revealing the 

participants, activities, and interactions 

4. The researcher must include direct quotations from participants (p. 24) 

The qualitative method connected with people’s beliefs, attitudes, and behaviors.   

Prichard and Trowler (2003) indicated that qualitative methods are 

appropriate in situations where the researcher can view the world through the 

lenses of participants. A qualitative researcher is dependent upon a natural setting 

to observe, describe, and interpret what is being communicated from the 

participants. It was the aim of the researcher to obtain significant data from two 

focus groups – developmental and non-developmental students.   

Typically, qualitative methodology is linked with ethnography (analysis of 

cultural behaviors), phenomenological approach (examination of lived 

experiences), participant observation, open-ended interview (unstructured), case 

study, focus group discussion, focused interview, and grounded theory (Glesne, 

1999; Lincoln & Guba, 1985; Ritchie & Lewis, 2003). The grounded theory 

approach is favored in qualitative research for generating data from observations, 

interviews, documents, audiotapes, and videotapes. Grounded theory was 
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significant to the researcher because it provided a possibility for theory to emerge 

inductively from the data.    

Conversely, quantitative analysis was selected for its ability to determine 

statistical significance. Grant McCracken (1988) indicated that “the quantitative 

goal is to isolate and define categories as precisely as possible before the study is 

undertaken, and to determine, again with great precision, the relationship between 

them” (p. 16). Related to this study, the researcher identified student engagement 

and two student groups as specific categories to determine relationships.  

REASONS METHODOLOGY FIT THIS STUDY 

Focus groups were chosen as a suitable match for this study because the 

researcher was able to compare and contrast developmental (college preparatory) 

and non-developmental students. Additionally, focus groups were most 

appropriate for students to discuss their levels of engagement at TCC. Moreover, 

quantitative methodology was most fitting because the researcher was able to 

determine if there were statistically significant and practically meaningful 

differences in engagement between developmental (college preparatory) and non-

developmental students.   

RESEARCH DESIGN 

Research design is a mechanism to foster consistency within this type of 

study. According to Trochim (2002) “a design is used to structure the research, to 
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show how of the major parts of the research project – the samples or groups, 

measures, treatments or programs, and methods of assignment – work together to 

try to address the central research questions” (p. 1).  For this study, the design 

employed a mixed method approach, with question one gauging quantitative data 

and question two measuring qualitative data. 

RESEARCH QUESTIONS 

1. How does the engagement of developmental students differ from the 

engagement of non-developmental students? 

2. In what ways do developmental and non-developmental students 

experience student engagement? 

INSTRUMENT  

The Community College Survey of Student Engagement (CCSSE) serves 

as a resource tool to assist community colleges with addressing the mounting 

pressures for quality, performance, and accountability established by accrediting 

agencies, governing boards, state and federal governments, and the public 

(CCSSE, 2005). To contend with increasing demands for quality in learning, 

CCSSE provides community colleges with an instrument to improve 

undergraduate performance.  Colleges gather student engagement information 

from CCSSE’s survey instrument, The Community College Student Report 

(CCSR) to enhance learning. The instrument for this study is The Community 
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College Student Report 2004, the survey instrument developed by the Community 

College Survey of Student Engagement. (see Appendix A). With permission from 

TCC, the researcher used pre-existing CCSSE survey data for this study.    

 The survey was administered at Tallahassee Community College in spring 

2004 to randomly selected credit course sections.  A total of 748 students 

completed the CCSR 2004. Of that total, 431 students indicated that they were 

currently taking or planned to take a developmental course in reading, writing, 

and/or mathematics. 

DATA SOURCE 

The current study focused on how the engagement of developmental 

students differed from the engagement of non-developmental students 

(quantitative) and examined the ways developmental and non-developmental 

students experience student engagement (qualitative). Quantitatively, the data 

were drawn from the CCSR 2004. Survey results were organized and reported in 

terms of CCSSE’s five benchmarks of effective educational practice (discussed 

below).  

ACTIVE AND COLLABORATIVE LEARNING 

Diamond (2002) asserts that “active learning approaches include a wide 

range of alternative instructional strategies that engage students in individual 
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work (for example, solving a problem set, completing a research assignment, 

preparing a written paper, working on a computer-based assignment)” (p. 161). 

CCSSE (2004) mentioned that “through collaborating with others to solve 

problems or master challenging content, students develop valuable skills that 

prepare them to deal with the kinds of situations and problems they will encounter 

in the workplace, community, and their personal lives”  (p. 1). Through 

collaboration, peer relationship is strengthened, thus helping students develop 

usable and valuable skills through interaction with one another. According to 

CCSSE (2004), the following questions addressed the extent to which students are 

engaged in active and collaborative learning: 

1. During the current school year, how often have you: 

a) Asked questions in class or contributed to class discussions 

b) Made a class presentation 

c) Worked with other students on projects during class 

d) Worked with classmates outside of class to prepare class 

assignments  

e) Tutored or taught other students (paid or voluntary)  

f) Participated in a community-based project as a part of a regular 

course 
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g) Discussed ideas from your readings or classes with others outside 

of class (students, family members, co-workers, etc.) 

STUDENT EFFORT 

 CCSSE (2004) cited that students’ learning is considerably attributed to 

students’ behaviors.  Moreover, CCSSE (2004) denoted that “time on task is a key 

variable, and there are a variety of settings and means through which students 

may apply themselves to the learning process” (p. 1).  CCSSE (2004) identifies 

the following two items as measures of student effort: 

1. During the current school year, how often have you: 

a) Prepared two or more drafts or a paper or assignment before 

turning it in 

b) Worked on a paper or project that required integrating ideas or 

information from various sources 

c) Come to class without completing readings or assignments  

d) Used peer or other tutoring services 

e) Used skill labs 

f) Used a computer lab 

2. During the current school year: 

a) How many books did you read on your own (not assigned) for 

personal enjoyment or academic enrichment 
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b) How many hours did you spend in a typical week preparing for 

class (studying, reading, writing, rehearsing, or other activities 

related to your program) 

ACADEMIC CHALLENGE 

When faculty encourage students to exercise their scholarly ability, this 

can be essential to acquiring new knowledge. CCSSE (2004) stated that 

“challenging intellectual and creative work is central to student learning and 

collegiate quality” (p. 1).  According to CCSSE (2004), the following two items 

were asked to gauge academic challenge: 

1. How much does your coursework at this college emphasize: 

a) Analyzing the basic elements of an idea, experience, or theory 

b) Synthesizing and organizing ideas, information, or experiences in 

new ways 

c) Making judgments about the value or soundness of information, 

arguments, or methods 

d) Applying theories or concepts to practical problems or in new 

situations 

e) Using information you have read or heard to perform a new skill 

2. How much does this college emphasize: 

a) Encouraging you to spend significant amounts of time studying 
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STUDENT-FACULTY INTERACTION 

Kuh et al. (2005) indicated that “meaningful interactions between students 

and their [instructors] are essential to high-quality learning experiences” (p. 207). 

Furthermore, CCSSE (2004) said, “personal interaction with faculty members 

strengthens students’ connections to the college and helps them focus on their 

academic progress” (p. 1). CCSSE (2004) used the following question to ascertain 

information relating to student-faculty interaction: 

1. During the current year, how often have you: 

a) Used email to communicate with an instructor 

b) Discussed grades or assignments with an instructor  

c) Talked about career plans with an instructor or advisor 

d) Discussed ideas from your readings or classes with instructors 

outside of class 

e) Recorded prompt feedback (written or oral) from instructors on 

your performance 

f) Worked with instruction on activities other than coursework 

SUPPORT FOR LEARNERS  

 Boylan (2002) indicated that “support services…are more labor intensive” 

(p. 26). However, these services are relevant and vital to the success of 

developmental and underserved students. CCSSE (2004) asserts that “students 
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perform better and are more satisfied at colleges that are committed to their 

success and cultivate positive working and social relationships among different 

groups on campus” (p. 1). According to CCSSE (2004), the following two items 

address students’ experience of support for learners: 

1. How much does this college emphasize:  

a) Providing the support you need to help you succeed at this college 

b) Encouraging contact among students from different economic, 

social, and racial or ethnic backgrounds 

c) Helping you cope with your nonacademic responsibilities (work, 

family, etc.) 

d) Providing the support you need to thrive socially  

e) Providing the financial support you need to afford your education 

2. During the current school year, how often have you: 

a) Used academic advising/planning services 

b) Used career counseling services 

For study purposes, the researcher examined pre-existing data from 

CCSSE’s CCSR 2004 survey to answer research question one:  How does the 

engagement of developmental students differ from the engagement of non-

developmental students? The researcher studied developmental and non- 

developmental students’ responses to the 38 questions of the CCSR 2004 survey 
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to report quantitatively these differences in student engagement. Developmental 

and non-developmental students completed a clustered, stratified random sample 

at TCC. Cluster students were multiple students in each class, and stratification at 

TCC was carried out at three intervals based upon the times of the day in which 

classes commenced: (1) 11:59 a.m. and earlier, (2) 12:00 p.m. to 4:59 p.m., and 

(3) 5:00 p.m. to 12:00 a.m. (Martin, 2003). These students completed the self-

reported, 38-question survey tool. This 38-question survey tool (CCSSE’s CCSR 

2004) has been arranged together to form the aforementioned five benchmarks of 

effective educational practice.  

Focus groups shaped the qualitative research basis for question two: In 

what ways do developmental and non-developmental students experience student 

engagement? Developmental and non-developmental students responded to a 

series of questions modified from the CCSR 2004 (see Appendix A) and 

CCSSE’s Focus Group Protocol (see Appendix B). The focus group questions 

addressed developmental and non-developmental students’ learning, financial 

concerns, academic perspective, interaction, engagement, and intellectual 

challenges. All focus group questions were structured around CCSSE’s five 

benchmarks of effective educational practice. 
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DESCRIPTION OF SUBJECTS 

For this study, the researcher used TCC’s and CCSSE’s 2004 survey 

participants and focus group participants. Seven hundred and sixty TCC students 

took part in the CCSSE survey. Of the 748 students who participated in TCC’s 

survey, 431 reported that they were currently enrolled in or planned to take a 

developmental course in reading, writing, and/or mathematics. Table 1 illustrates 

demographical characteristics of TCC students who participated in CCSSE’s 2004 

survey.   
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TABLE 1: TCC’S CCSSE 2004 RESPONDENTS, GENDER, RACE/ETHNICITY, 

STUDENT AGE, AND ENROLLMENT STATUS  

Category Respondents 

Gender 
Male 
Female 

 
48% 
52% 

Race/Ethnicity 
American Indian  or Native Indian 
Asian, Asian American or Pacific Islander 
Black or African American, Non-Hispanic 
White, Non-Hispanic 
Hispanic, Latino, Spanish 
Other 
International Student or Foreign National 

 
1% 
2% 

29% 
56% 
5% 
3% 
4% 

Student Age 
18 to 19 
20 to 21 
22 to 24 
25 to 29 
30 to 39 
40 to 49 
50 to 64 
65 and over 

 
31% 
32% 
16% 
9% 
8% 
3% 
1% 
0% 

Enrollment Status 
Full-time 
Part-time 

 
77% 
23% 

Source: CCSSE’s TCC Respondent Data Used in National Analysis, 2004 

Focus group participants included a total of 24 students from TCC—12 

developmental (college preparatory) and 12 non-developmental students. 

Qualitative participants were First Time in College students (FTIC) during the 

summer 2005 term. Students were enrolled full-time or part-time in College Prep 
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Math (MAT 0002), College Prep English (ENC 0020), College Prep Reading 

(REA 0002), Intermediate Algebra (MAT 1033), and College Composition (ENC 

1101). Non-developmental/non-college preparatory students were those students 

who were never enrolled in college preparatory courses. Table 2 illustrates 

demographical characteristics of focus group participants.  
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TABLE 2: DEVELOPMENTAL AND NON-DEVELOPMENTAL PARTICIPANTS, 

GENDER, RACE/ETHNICITY, STUDENT AGE, AND ENROLLMENT STATUS 

Category Respondents 

Gender 
Male 
Female 

 
(9) 37.5% 

(15) 62.5% 
Race/Ethnicity 
American Indian  or Native Indian 
Asian, Asian American or Pacific Islander 
Black or African American, Non-Hispanic 
White, Non-Hispanic 
Hispanic, Latino, Spanish 
Other 
International Student or Foreign National 

 
0% 
0% 

(9) 37.5% 
(12) 50.0% 
(3) 12.5% 

0% 
0% 

Student Age 
18 to 19 
20 to 21 
22 to 24 
25 to 29 
30 to 39 
40 to 49 
50 to 64 
65 and over 

 
(17) 70.9% 

0% 
(2) 8.3% 

(3) 12.5% 
0% 

(2) 8.3% 
0% 
0% 

Enrollment Status 
Full-time 
Part-time 

 
(17) 70.9% 
(7) 29.1% 

 

SELECTION OF SUBJECTS 

Prior to participant selection, the researcher sought permission to conduct 

the study from Dr. Sloan, Vice President of Academic Affairs. At Dr. Sloan’s 

recommendation, contact was made with the assistant vice president of academic 

affairs, dean of science and math, and dean of communications and humanities. 
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Each was informed of the vice president of academic affairs’ approval to initiate 

the study in July 2005.  

Using TCC’s EagleNet website, the researcher executed a search for class 

schedules. From this, lists were generated with reference numbers, course 

identifications, session credit hours, class locations, course start and end dates, 

seats left, and instructors’ names. The reference numbers were used to produce 

enrollment rosters of students enrolled in College Prep Math (MAT 0002 and 

MAT 0024), College Preparatory English (ENC 0020), College Prep Reading 

(REA 0002), Intermediate Algebra (MAT 1033), and College Composition (ENC 

1101) courses. As a contingency, a computer-generated enrollment roster of all 

students enrolled in summer 2005 terms was obtained by Jay Gelin, Distributed 

Information Specialist.  

In July, First Time in College (FTIC) developmental (college preparatory) 

participants were randomly selected from MAT 0002 and MAT 0024, ENC 0020, 

and REA 0002 courses using enrollment rosters. For non-developmental students, 

the researcher also randomly selected FTIC participants from MAT 1033 and 

College ENC 1101. Non-developmental/non-college preparatory FTIC 

participants were students who had never enrolled in college preparatory classes. 

Subsequently, participants’ transcripts were reviewed individually to identify 
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FTIC students and those non-developmental students who had never enrolled in 

developmental classes. 

SETTING 

To arrange time and meeting room for participants of the focus groups, the 

researcher solicited the help of the campus life director. The use of modified 

versions of CCSSE’s Focus Group Tool Kit (see Appendices B; D-H), with 

permission, provided the protocol for inviting students’ participation in the study 

and for identifying the responsibility of moderators and note takers. To invite 

participation in the meeting, the researcher sent the Focus Group Invitation to 

developmental and non-developmental students currently enrolled, using a 

modified version of CCSSE’s Focus Group Invitation to Currently Enrolled 

Students. The letter detailed the relevance of the study and the length of time 

needed for participation.  

Both focus groups, each lasting approximately 90 minutes, were 

conducted during the first week of July 2005. Focus group meetings were held in 

the Student Union (SU) building, Room192, because of students’ familiarity with 

the location. The first focus group with non-developmental students was held at 

10:00 a.m. and the second with developmental students was held at 3:00 p.m. 

Twenty-four participants (12 in each group) participated in the study.  In accord 

with recommendations from Lincoln and Guba (1985), developmental and non-
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developmental participants were chosen because of particular features or 

characteristics that allowed thorough exploration and understanding of their 

student engagement experience. To encourage full participation and gain insight 

from these students, refreshments (i.e., pizza and soda) were provided. Both focus 

groups had a 100% participation rate.  

FOCUS GROUP PROTOCOL 

Each session followed CCSSE’s Focus Group Protocol, appropriately 

modified for relevance to the research questions addressed in this study (see 

Appendix E). An introduction of the moderator and the note taker was made to 

make participants feel comfortable and to establish rapport. The session began 

with warm-up questions. In each session, participants were advised that sessions 

were recorded to summarize the data (CCSSE, 2004).  

The focus group discussions began with a continuation of CCSSE’s (2004) 

Focus Group Protocol. The protocol called for a discussion on the completion of 

the Profile –Developmental/Non-Developmental Students. Further discussions 

regarding these students’ interaction with their peers, time and effort dedicated to 

studies, intellectual challenges, interaction with faculty, and financial support 

provided to help with external responsibilities. Upon completion of each session, 

participants were thanked for their time and served refreshments. Lastly, 
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debriefing was held by both the moderator and the assistant moderator (CCSSE, 

2004). 

MODERATOR’S ROLE 

The moderator offered a general overview of the session and provided 

participants with The University of Texas Institutional Review Board Informed 

Consent Form (see Appendix C). Additionally, participants were told that 

confidentiality would be maintained.  The moderator began by clarifying roles of 

the moderator, assistant moderator, and participants.  In addition, participants 

were informed of the purpose of the focus group meeting. Then, blank name tents, 

pencils, and markers were provided to each participant.  

ASSISTANT MODERATOR’S ROLE 

An assistant moderator’s role included setting up the room and recording 

the field notes. The use of field notes was a benefit in the event of technical 

difficulties during the recordings or problems in transcription of the tapes. 

Periodically, the tape recorder and field notes were reviewed. Additional roles 

included keeping track of time, maintaining equipment, and debriefing (see 

Appendix E).  

ANALYSIS OF QUANTITATIVE DATA  

Descriptive statistics and one-way Anova were used to analyze the 

quantitative data resulting from the TCC administration of the CCSR. Research 
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question one: “How does the engagement of developmental students differ from 

that of non-developmental students?” determined how different engagement was 

between developmental (college preparatory) and non-developmental students at 

TCC.  

The Statistical Package for Social Sciences (SPSS) was used to calculate 

descriptive statistics and one-way Anova.  SPSS was used to analyze how 

participants’ levels of engagement differed across CCSSE’s five benchmarks 

pertaining to (1) active and collaborative learning, (2) student effort, (3) academic 

challenge, (4) student-faculty interaction, and (5) support for learners. Items 

specifically related to engagement on CCSSE’s 2004 CCSR questionnaire were 

categorized into the aforementioned five benchmarks. 

ANALYSIS OF QUALITATIVE DATA  

The method for analyzing qualitative data began with capturing the 

essence of the focus groups by personalizing the voices of the students. Research 

question two, “In what ways do developmental and non-developmental students 

experience student engagement?” determined ways in which developmental 

(college preparatory) and non-developmental (non-college preparatory) students 

experienced engagement.  

Upon completion of the focus groups session, the researcher compiled 

summaries from both groups and had the audiotapes professionally transcribed 
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into workable text. With respective transcripts in possession, the researcher 

conducted a read-through of the typed text. The aim was to identify emerging 

trends and themes, highlighting related characteristics among focus group data. 

The researcher categorized only the words and phrases pertinent to the study. The 

document was re-formatted into a line-text copy.  The line-text version enabled 

the researcher to code the field data. However, all raw data across participants 

was collaboratively synthesized through coding. This line-by-line analysis 

involved checking data (i.e., focus group’s transcripts) against each other’s data. 

Once the matching themes from the two focus groups were identified, an 

interpretation was completed. 

DISCUSSION OF TRUSTWORTHINESS 

 Reliability, objectivity, and validity are matters of interest in qualitative 

research. Erlandson, Harris, Skipper, and Allen (1993) mentioned that, 

“trustworthiness is established in a naturalistic inquiry by the use of techniques 

that provide truth value through credibility, applicability through transferability, 

consistency through dependability, and neutrality through confirmability” (p. 

132). Examples of the techniques are included in Table 3. 
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TABLE 3: ESTABLISHING TRUSTWORTHINESS: A COMPARISON OF 

CONVENTIONAL AND   NATURALISTIC INQUIRY 

Criterion Conventional 
Term 

Naturalistic 
Term 

Naturalistic 
Terminology 

Truth  Internal validity  Credibility Triangulation 
Peer debriefing 
Member checks 
 

Applicability External validity Transferability Thick description 
Purposive sampling 
Reflexive journal 

Consistency Reliability Dependability Dependability audit 
Reflexive journal 

Neutrality Objectivity  Confirmability Confirmability audit 
Reflexive journal 

Source: Lincoln & Guba (1985) as cited in Erlandson et al. (1993, p. 133) 

  
With the multi-method approach used, the researcher tested the reliability 

and validity of this study by examining CCSSE’s empirical data. With qualitative 

methodology, triangulation was the mechanism administered to test validity and 

reliability. According to Nahid Golafshani (2003) “…to acquire valid and reliable 

multiple and diverse realities, multiple methods of searching or gathering data are 

in order” (p. 604).  

Additionally, peer debriefing was another measure used to establish 

credibility. At the end of the focus group sessions, the researcher sought help 

from the moderators to review data for clarity. Further debriefing occurred among 

moderators as they discussed the students’ responses (Krueger, 2000). The aim 

was to test the results for validity and accuracy.  
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LIMITATIONS OF METHODOLOGY 

There were several limitations to this study. The first limitation was 

conducting research on a single college (TCC) that did not provide a comparison 

with other colleges. The second was not having a larger population sample of 

focus group participants. A third was the time limitation [four months] used to 

conduct this research. Lastly, the fourth limitation was not having records or 

computerized programs to identify students who had never taken developmental 

(college preparatory) courses. 

CONCLUSION 

The discussion in this chapter defined the process that was used to collect 

data, commencing with introduction of the methodology, rationale for research, 

reasons methodology fit this study, design of the study, development of the 

instrument, description and selection of the subjects, setting, methods for 

analyzing the study, discussion of trustworthiness, and limitations of 

methodology.  

 A detailed description of the findings will be discussed in Chapter Four of 

this study.  
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CHAPTER FOUR 

RESEARCH FINDINGS 

RESEARCH QUESTIONS 

1. How does the engagement of developmental students differ from the 

engagement of non-developmental students? 

2. In what ways do developmental and non-developmental students 

experience student engagement? 

PRESENTATION OF FINDINGS 

The above two research questions guided this study. Research question 

one provided the researcher quantitative data from CCSSE’s 38-question survey 

tool and question two yielded 33 qualitative questions modified from CCSSE’s 

CCSR 2004.  For research question one, the researcher examined the quantitative 

CCSSE data from 431 students who reported that they were presently taking or 

planned to take a developmental course in reading, writing, and/or mathematics.  

For research question two, qualitative (focus groups) data were obtained from a 

total of 24 participants—12 developmental and 12 non-developmental students.  
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ORGANIZATION OF THE FINDINGS 
 
Both the quantitative and qualitative questions were in line with items 

listed on CCSSE’s five benchmarks. Quantitatively, the researcher separated each 

question on CCSSE’s 2004 CCSR survey questionnaire and grouped them 

according to the five benchmarks. Qualitatively, the questions were also arranged 

according to CCSSE’s 2004 survey questionnaire.  

 
Research Question One [Based on CCSSE Survey Data 2004] 

Key Themes: 
 

Developmental Students/Non-Developmental Students 

Active and Collaborative Learning 

CCSSE Survey Questions: 4a-b, 4f-i, and 4r   

Student Effort 

CCSSE Survey Questions: 4c-e, 6b, 10a, 13e, and 13h 

Academic Challenge 

CCSSE Survey Questions: 4p, 5a-5f, 6a, and 6c  

Student-Faculty Interaction 

CCSSE Survey Questions: 4k-o, 4q, 4s-t, 4b-f, and 13a-b  

Support for Learners 

CCSSE Survey Questions: 4s-t, 9b-f, and 13a-b 

j
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Research Question Two [Based on TCC Focus Group (FG) Themes 2005]: 

Active and Collaborative Learning 

FG Questions: 1 – 7 addressed how developmental/non-development students 

actively work together with other students.  

Student Effort 

FG Questions: 8 – 9 addressed how engaged developmental/non-

development students are in time devoted to studying, completing homework, 

reading, writing essays, and examined their level of academic preparedness.   

Academic Challenge 

FG Questions: 10 – 13 addressed how intellectually challenging the learning 

is presented to developmental/non-developmental students. 

Student-Faculty Interaction 

FG Questions: 14 – 17 addressed how the level of developmental/non-

development students’ interaction with faculty impacts learning.  

Support for Learners 

FG Questions: 18 – 33 addressed how TCC provides financial 

assistance/support to developmental/non-development students to help them 

manage external responsibilities such as employment and family. 
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ACTIVE AND COLLABORATIVE LEARNING 

One-way analyses of variance were calculated to determine if there was a 

statistically significant difference (p<.05) between the responses given by 

developmental and non-developmental students with regard to the following three 

questions: (1) Asked questions in class or contributed to class discussions, (2) 

Made a class presentation, and (3) Worked with other students on projects during 

class.  Results are listed in Tables 4 and 5. 

 

TABLE 4: DESCRIPTIVE STATISTICS  

 

95% 
Confidence 
Interval for 

Mean 

 
 

N Mean Std. 
Deviation 

Std. 
Error 

Lower 
Bound 

Upper 
Bound

 
 

Not a Dev. Student 317 2.75 .865 .049 2.66 2.85 
Developmental 
Student 

433 2.69 .845 .041 2.61 2.77 
Asked 
questions in 
class or 
contributed 
to class 
discussions 

Total 750 2.72 .853 .031 2.66 2.78 

Not a Dev. Student 316 1.84 .793 .045 1.75 1.93 
Developmental 
Student 

432 1.96 .856 .041 1.88 2.04 
Made a class 
presentation 

Total 749 1.91 .832 .030 1.85 1.97 
Not a Dev. Student 315 2.20 .882 .050 2.10 2.30 
Developmental 
Student 

431 2.22 .880 .042 2.14 2.31 
Worked 
with other 
students on 
projects 
during class 

Total 745 2.21 .880 .032 2.15 2.28 
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TABLE 5: ONE-WAY ANOVA 

ONE-WAY ANOVA  

 
 

Sum of 
Squares df Mean 

Square F Sig.

Between 
Groups .637 1 .637 .876 .350

Within 
Groups 544.621 748 .728   

Asked questions in class or contributed to 
class discussions* 

Total 545.258 749    

Between 
Groups 2.548 1 2.548 3.693 .055

Within 
Groups 514.563 746 .690   

Made a class presentation 

Total 517.111 747    
Between 
Groups .084 1 .084 .108 .742

Within 
Groups 576.749 743 .776   

Worked with other student 
s on projects during class 

Total 576.833 744    
 

Results for the one-way ANOVA associated with the question, Asked 

questions in class or Contributed to class discussions were found not to be 

statistically significant, F( 1,1) = .876, p >.05.  Results for the one-way ANOVA 

associated with Made a class presentation were also found not to be statistically 

significant, F( 1,1) = 3.693,  p >.05. Results for the one-way ANOVA associated 

with Worked with other students on projects during class were found not to be 

statistically significant, F( 1,1) = .108, p >.05.   

One-way analyses of variance were used to determine if there was a 

statistically significant difference (p<.05) between the responses given by 

developmental and non-developmental students with regard to the following two 
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questions: (1) Worked with classmates outside of class to prepare class 

assignments and (2) Tutored or taught students paid or voluntary. Results are 

listed in Tables 6 and 7. 

TABLE 6: DESCRIPTIVE STATISTICS 

95% Confidence 
Interval for Mean 

 
 N Mean Std. 

Deviation
Std. 

Error Lower 
Bound 

Upper Bound
 
 

Not a Dev. 
Student 315 1.78 .845 .048 1.69 1.87

Developmental 
Student 430 1.94 .873 .042 1.86 2.03

Worked with 
classmates outside of 
class to prepare 
class assignments 

Total 744 1.87 .865 .032 1.81 1.94

Not a Dev. 
Student 315 1.35 .633 .036 1.28 1.42

Developmental 
Student 432 1.36 .672 .032 1.30 1.42

Tutored or taught 
other students (paid 
or voluntary) 

Total 747 1.36 .655 .024 1.31 1.40
 

TABLE 7: ONE-WAY ANOVA  

ONE-WAY ANOVA  

 
 

Sum of 
Squares df Mean 

Square F Sig.

Between 
Groups 4.770 1 4.770 6.420 .011

Within 
Groups 551.303 742 .743   

Worked with classmates outside of class to 
prepare class assignments 

Total 556.073 743    
Between 
Groups .011 1 .011 .025 .874

Within 
Groups 320.221 745 .430   

Tutored or taught other students (paid or 
voluntary) 

Total 320.231 746    
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Results for the one-way ANOVA associated with the question, Worked 

with classmates outside of class to prepare class assignments were found to be 

statistically significant, F( 1,1) = 6.420,  p <.05.  Results for the one-way 

ANOVA associated with Tutored or taught other students (paid or voluntary) 

were found not to be statistically significant, F( 1,1) = .025,  p >.05.   

One-way analyses of variance were used to determine if there was a 

statistically significant difference (p<.05) between the responses given by 

developmental and non-developmental students with regard to the following two 

questions: (1) Participated in a community-based project as a part of a regular 

course and (2) Discussed ideas from your readings or classes with instructors 

outside of class. Results are listed in Tables 8 and 9. 
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TABLE 8: DESCRIPTIVE STATISTICS 

95% 
Confidence 
Interval for 

Mean  
 N Mean Std. 

Deviation
Std. 

Error 
Lower 
Bound 

Upper 
Bound

 
 

Not a Dev. Student 312 1.23 .571 .032 1.16 1.29

Developmental 
Student 431 1.32 .671 .032 1.26 1.39

Participated in a 
community-based 
project as a part of 
a regular course 

Total 743 1.28 .633 .023 1.24 1.33

Not a Dev. Student 313 1.70 .830 .047 1.60 1.79

Developmental 
Student 432 1.78 .822 .040 1.70 1.86

Discussed ideas 
from your readings 
or classes with 
instructors outside 
of class Total 745 1.74 .826 .030 1.69 1.80

 

TABLE 9: ONE-WAY ANOVA  

ONE-WAY ANOVA  

 
 

Sum of 
Squares df Mean 

Square F Sig.

Between 
Groups 1.698 1 1.698 4.258 .039

Within 
Groups 295.449 741 .399   

Participated in a community-based project 
as a part of a regular course 

Total 297.147 742    
Between 
Groups 1.274 1 1.274 1.865 .172

Within 
Groups 506.624 742 .683   

Discussed ideas from your readings or 
classes with instructors outside of class 

Total 507.898 743    
 

Results for the one-way ANOVA associated with the question, 

Participated in a community-based project as a part of a regular course were 
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found to be statistically significant, F( 1,1) = .4.258, p <.05.  Results for the one-

way ANOVA associated with Discussed ideas from your readings or classes with 

instructors outside of class were found not to be statistically significant, F( 1,1) = 

1.865, p >.05.   

STUDENT EFFORT 

One-way analyses of variance were calculated to determine if there was a 

statistically significant difference (p<.05) between the responses given by 

developmental and non-developmental students with regard to the following two 

questions: (1) Prepared two or more drafts of paper or assignments before 

turning it in and (2) Worked on a paper or project that required integrating ideas 

or information from various sources.  Results are listed in Tables 10 and 11. 
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TABLE 10: DESCRIPTIVE STATISTICS  

95% 
Confidence 
Interval for 

Mean  
 N Mean Std. 

Deviation
Std. 

Error 
Lower 
Bound 

Upper 
Bound

 
 

Not a Dev. Student 315 2.46 1.060 .060 2.34 2.57

Developmental Student 433 2.70 1.024 .049 2.60 2.80

Prepared two or 
more drafts of a 
paper or 
assignment before 
turning it in Total 748 2.60 1.046 .038 2.52 2.67

Not a Dev. Student 316 2.84 .861 .048 2.74 2.93

Developmental Student 431 2.90 .925 .045 2.81 2.98

Worked on a paper 
or project that 
required 
integrating ideas or 
information from 
various sources 

Total 747 2.87 .898 .033 2.81 2.94

 

TABLE 11: ONE-WAY ANOVA  

ONE-WAY ANOVA  

 
 

Sum of 
Squares df Mean 

Square F Sig.

Between Groups 10.796 1 10.796 9.990 .002

Within Groups 806.241 746 1.081   
Prepared two or more drafts of a 
paper or assignment before turning it 
in 

Total 817.037 747    

Between Groups .621 1 .621 .768 .381

Within Groups 601.220 744 .808   
Worked on a paper or project that 
required integrating ideas or 
information from various sources 

Total 601.841 745    
 

Results for the one-way ANOVA associated with the question, Prepared two or 

more drafts of paper or assignments before turning it in were found to be 

statistically significant, F( 1,1) = 9.990, p <.05.  Results for the one-way ANOVA 
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associated with Worked on a paper or project that required integrating ideas or 

information from various sources were found not to be statistically significant, 

F( 1,1) = .768,  p >.05.   

One-way analyses of variance were calculated to determine if there was a 

statistically significant difference (p<.05) between the responses given by 

developmental and non-developmental students with regard to the following two 

questions: (1) Come to class without completing readings or assignments and (2) 

Number of books read on your own (not assigned) for personal enjoyment or 

academic enrichment. Results are listed in Tables 12 and 13. 
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TABLE 12: DESCRIPTIVE STATISTICS  

95% 
Confidence 
Interval for 

Mean  
 N Mean Std. 

Deviation
Std. 

Error 
Lower 
Bound 

Upper 
Bound

 

Not a Dev. Student 314 2.20 .803 .045 2.11 2.29

Developmental Student 432 2.05 .737 .035 1.98 2.12

Came to class 
without completing 
readings or 
assignments Total 746 2.11 .769 .028 2.06 2.17

Not a Dev. Student 317 2.04 .992 .056 1.93 2.15

Developmental Student 426 2.05 1.007 .049 1.95 2.14

Number of books 
read on your own 
(not assigned) for 
personal enjoyment 
or academic 
enrichment 

Total 743 2.04 1.000 .037 1.97 2.11

 

TABLE 13: ONE-WAY ANOVA  

ONE-WAY ANOVA  
 
 

Sum of 
Squares df Mean 

Square F Sig.

Between Groups 4.284 1 4.284 7.311 .007

Within Groups 435.958 744 .586   
Came to class without completing readings 
or assignments 

Total 440.242 745    

Between Groups .010 1 .010 .010 .921

Within Groups 742.517 741 1.002   
Number of books read on your own (not 
assigned) for personal enjoyment or 
academic enrichment 

Total 742.527 742    
 

Results for the one-way ANOVA associated with the question, Come to 

class without completing readings or assignments were found to be statistically 

significant, F( 1,1) = 7.311,  p <.05.  Results for the one-way ANOVA associated 

with Number of books read on your own (not assigned) for personal enjoyment or 
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academic enrichment were found not to be statistically significant, F( 1,1) = .010,  

p >.05.   

 

ACADEMIC CHALLENGE 

One-way analyses of variance were calculated to determine if there was a 

statistically significant difference (p<.05) between the responses given by 

developmental and non-developmental students with regard to the following 

question: (1) Worked harder than you thought you could to meet an instructor’s 

standards or expectations.  Results are listed in Tables 14 and 15. 
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TABLE 14: DESCRIPTIVE STATISTICS  

95% Confidence 
Interval for Mean 

 
 N Mean Std. 

Deviation 
Std. 

Error Lower 
Bound 

Upper 
Bound 

 
 

Not a Dev. Student 314 2.43 .835 .047 2.33 2.52

Developmental Student 426 2.53 .807 .039 2.46 2.61

Total 740 2.49 .821 .030 2.43 2.55

 

TABLE 15: ONE-WAY ANOVA  

ONE-WAY ANOVA  
Worked harder than you thought you could to meet an instructor's standards or expectations  

 
 Sum of Squares df Mean Square F Sig.

Between Groups 2.140 1 2.140 3.184 .075

Within Groups 495.367 737 .672   

Total 497.507 738    

 

Results for the one-way ANOVA associated with the question, Worked harder 

than you thought you could to meet an instructor’s standards or expectations 

were found not to be statistically significant, F( 1,1) = 3.184,  p >.05. 

One-way analyses of variance were calculated to determine if there was a 

statistically significant difference (p<.05) between the responses given by 

developmental and non-developmental students with regard to the following two 

questions: (1) Memorizing facts, ideas, or methods from your courses and 

readings so you can repeat them in pretty much the same form and (2) Analyzing 
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the basic elements of an idea, experience, or theory. Results are listed in Tables 

16 and 17. 

 

TABLE 16: DESCRIPTIVE STATISTICS 

95% Confidence 
Interval for 

Mean 
 
 N Mean Std. 

Deviation
Std. 

Error
Lower 
Bound 

Upper 
Bound

 
 

Not a Dev. 
Student 317 2.79 .880 .049 2.69 2.89

Developmental 
Student 434 2.77 .853 .041 2.68 2.85

Memorizing facts, ideas, 
or methods from your 
courses and readings so 
you can repeat them in 
pretty much the same 
form Total 751 2.78 .864 .032 2.71 2.84

Not a Dev. 
Student 317 2.81 .828 .047 2.72 2.90

Developmental 
Student 430 2.76 .878 .042 2.68 2.84

Analyzing the basic 
elements of an idea, 
experience, or theory 

Total 747 2.78 .857 .031 2.72 2.84
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TABLE 17: ONE-WAY ANOVA 

ONE-WAY ANOVA  

 
 

Sum of 
Squares df Mean 

Square F Sig.

Between 
Groups .113 1 .113 .151 .698

Within 
Groups 559.764 749 .747   

Memorizing facts, ideas, or methods from your 
courses and readings so you can repeat them in 
pretty much the same form 

Total 559.877 750    

Between 
Groups .495 1 .495 .673 .412

Within 
Groups 547.102 744 .735   

Analyzing the basic elements of an idea, 
experience, or theory 

Total 547.597 745    
 

Results for the one-way ANOVA associated with the question, Memorizing facts, 

ideas, or methods from your courses and readings so you can repeat them in 

pretty much the same form were found not to be statistically significant, F( 1,1) = 

.151,  p >.05.  Results for the one-way ANOVA associated with Analyzing the 

basic elements of an idea, experience, or theory were found not to be statistically 

significant, F( 1,1) = .673,  p >.05.   

One-way analyses of variance were calculated to determine if there was a 

statistically significant difference (p<.05) between the responses given by 

developmental and non-developmental students with regard to the following two 

questions: (1) Analyzing the basic elements of an idea, experience, or theory and 

(2) Making judgments about the value or soundness of information, arguments, or 

methods.  Results are listed in Tables 18 and 19. 
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TABLE 18: DESCRIPTIVE STATISTICS 

95% Confidence 
Interval for 

Mean 
 
 N Mean Std. 

Deviation
Std. 

Error
Lower 
Bound 

Upper 
Bound

 
 

Not a Dev. 
Student 317 2.81 .828 .047 2.72 2.90

Developmental 
Student 430 2.76 .878 .042 2.68 2.84

Analyzing the basic 
elements of an idea, 
experience, or theory 

Total 747 2.78 .857 .031 2.72 2.84
Not a Dev. 
Student 317 2.54 .911 .051 2.44 2.64

Developmental 
Student 433 2.57 .938 .045 2.48 2.66

Making judgments about 
the value or soundness of 
information, arguments, 
or methods 

Total 750 2.56 .926 .034 2.49 2.62
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TABLE 19: ONE-WAY ANOVA  

ONE-WAY ANOVA  

 
 

Sum of 
Squares df Mean 

Square F Sig.

Between 
Groups .495 1 .495 .673 .412

Within 
Groups 547.102 744 .735   

Analyzing the basic elements of an idea, 
experience, or theory 

Total 547.597 745    

Between 
Groups .179 1 .179 .208 .648

Within 
Groups 642.591 748 .859   

Making judgments about the value or 
soundness of information, arguments, or 
methods 

Total 642.770 749    
 

Results for the one-way ANOVA associated with the question, Analyzing the 

basic elements of an idea, experience, or theory were found not to be statistically 

significant, F( 1,1) = .673,  p >.05.  Results for the one-way ANOVA associated 

with Making judgments about the value or soundness of information, arguments, 

or methods were found not to be statistically significant, F( 1,1) = .208,  p >.05.   

One-way analyses of variance were calculated to determine if there was a 

statistically significant difference (p<.05) between the responses given by 

developmental and non-developmental students with regard to the following two 

questions: (1) Applying theories or concepts to practical problems or in new 

situations and (2) Using information you have read or heard to perform a new 

skill.  Results are listed in Tables 20 and 21. 
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TABLE 20: DESCRIPTIVES STATISTICS 

95% 
Confidence 
Interval for 

Mean  
 N Mean Std. 

Deviation
Std. 

Error 
Lower 
Bound 

Upper 
Bound

 
 

Not a Dev. Student 316 2.51 .922 .052 2.41 2.61

Developmental Student 434 2.61 .918 .044 2.53 2.70

Applying theories 
or concepts to 
practical problems 
or in new 
situations Total 750 2.57 .920 .034 2.50 2.64

Not a Dev. Student 317 2.49 .938 .053 2.38 2.59

Developmental Student 434 2.65 .939 .045 2.56 2.74

Using information 
you have read or 
heard to perform a 
new skill. Total 751 2.58 .941 .034 2.51 2.65

 

TABLE 21: ONE-WAY ANOVA  

ONE-WAY ANOVA  

 
 

Sum of 
Squares df Mean 

Square F Sig.

Between 
Groups 1.935 1 1.935 2.290 .131

Within 
Groups 632.244 748 .845   

Applying theories or concepts to practical 
problems or in new situations 

Total 634.180 749    
Between 
Groups 4.847 1 4.847 5.499 .019

Within 
Groups 660.203 749 .881   

Using information you have read or heard to 
perform a new skill. 

Total 665.050 750    
 

Results for the one-way ANOVA associated with the question, Applying 

theories or concepts to practical problems or in new situations were found not to 

be statistically significant, F( 1,1) = 2.290,  p >.05.  Results for the one-way 
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ANOVA associated with Using information you have read or heard to perform a 

new skill were found to be statistically significant, F( 1,1) = 5.499,  p <.05.   

One-way analyses of variance were calculated to determine if there was a 

statistically significant difference (p<.05) between the responses given by 

developmental and non-developmental students with regard to the following two 

questions: (1) Number of assigned textbooks, manuals, books, or book-length 

packs of course meetings and (2) Number of written papers or reports of any 

length.  Results are listed in Tables 22 and 23. 
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TABLE 22: DESCRIPTIVE STATISTICS  

95% Confidence 
Interval for 

Mean 
 
 N Mean Std. 

Deviation
Std. 

Error
Lower 
Bound 

Upper 
Bound

 
 

Not a Dev. 
Student 316 2.68 .949 .053 2.57 2.78

Developmental 
Student 434 2.82 .966 .046 2.73 2.91

Number of assigned 
textbooks, manuals, 
books, or book-length 
packs of course 
readings Total 750 2.76 .961 .035 2.69 2.83

Not a Dev. 
Student 317 2.84 1.067 .060 2.72 2.95

Developmental 
Student 432 2.92 1.064 .051 2.82 3.02

Number of written 
papers or reports of 
any length 

Total 749 2.88 1.065 .039 2.81 2.96
 

TABLE 23: ONE-WAY ANOVA  

ONE-WAY ANOVA  

 
 

Sum of 
Squares df Mean 

Square F Sig.

Between 
Groups 3.730 1 3.730 4.054 .044

Within 
Groups 687.255 747 .920   

Number of assigned textbooks, manuals, 
books, or book-length packs of course 
readings 

Total 690.984 748    
Between 
Groups 1.164 1 1.164 1.025 .312

Within 
Groups 847.636 747 1.135   

Number of written papers or reports of any 
length 

Total 848.800 748    
 

 Results for the one-way ANOVA associated with the question, Number of 

assigned textbooks, manuals, books, or book-length packs of course meetings 
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were found to be statistically significant, F( 1,1) = 4.054,  p <.05.  Results for the 

one-way ANOVA associated with Number of written papers or reports of any 

length were found not to be statistically significant, F( 1,1) = 1.025,  p >.05.   

STUDENT-FACULTY INTERACTION 

One-way analyses of variance were calculated to determine if there was a 

statistically significant difference (p<.05) between the responses given by 

developmental and non-developmental students with regard to the following two 

questions: (1) Used email to communicate with an instructor and (2) Discussed 

grades or assignments with an instructor.  Results are listed in Tables 24 and 25. 
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TABLE 24: DESCRIPTIVE STATISTICS  

95% 
Confidence 
Interval for 

Mean  
 N Mean Std. 

Deviation
Std. 

Error
Lower 
Bound 

Upper 
Bound 

 
 

Not a Dev. 
Student 315 2.54 .981 .055 2.43 2.65 

Developmental 
Student 426 2.49 1.031 .050 2.40 2.59 

Used email to 
communicate 
with an 
instructor 

Total 740 2.51 1.009 .037 2.44 2.59 
Not a Dev. 
Student 317 2.61 .879 .049 2.52 2.71 

Developmental 
Student 430 2.57 .872 .042 2.48 2.65 

Discussed 
grades or 
assignments 
with an 
instructor Total 747 2.59 .875 .032 2.52 2.65 

 

TABLE 25: ONE-WAY ANOVA  

ONE-WAY ANOVA  

 
 

Sum of 
Squares df Mean 

Square F Sig.

Between 
Groups .430 1 .430 .422 .516

Within 
Groups 752.846 738 1.020   

Used email to communicate with an 
instructor 

Total 753.276 739    
Between 
Groups .384 1 .384 .502 .479

Within 
Groups 570.394 745 .766   

Discussed grades or assignments with 
an instructor 

Total 570.779 746    
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Results for the one-way ANOVA associated with the question, Used email 

to communicate with an instructor were found not to be statistically significant, 

F( 1,1) = .422, p >.05.  Results for the one-way ANOVA associated with 

Discussed grades or assignments with an instructor were found not to be 

statistically significant, F( 1,1) = .502,  p >.05.   

One-way analyses of variance were calculated to determine if there was a 

statistically significant difference (p<.05) between the responses given by 

developmental and non-developmental students with regard to the following two 

questions: (1) Talked about career plans with an instructor or advisor and (2) 

Discussed ideas from your readings or classes with others outside of class.  

Results are listed in Tables 26 and 27. 
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TABLE 26: DESCRIPTIVE STATISTICS  

95% Confidence 
Interval for 

Mean 
 
 N Mean Std. 

Deviation
Std. 

Error
Lower 
Bound 

Upper 
Bound 

 
 

Not a Dev. 
Student 315 2.12 .901 .051 2.02 2.22 

Developmental 
Student 430 2.27 .906 .044 2.19 2.36 

Talked about 
career plans with 
an instructor or 
advisor 

Total 745 2.21 .906 .033 2.14 2.27 
Not a Dev. 
Student 313 1.70 .830 .047 1.60 1.79 

Developmental 
Student 432 1.78 .822 .040 1.70 1.86 

Discussed ideas 
from your 
readings or classes 
with instructors 
outside of class Total 745 1.74 .826 .030 1.69 1.80 

 

TABLE 27: ONE-WAY ANOVA  

ONE-WAY ANOVA  

 
 

Sum of 
Squares df Mean 

Square F Sig.

Between 
Groups 4.299 1 4.299 5.256 .022

Within 
Groups 606.885 742 .818   

Talked about career plans with an 
instructor or advisor 

Total 611.184 743    
Between 
Groups 1.274 1 1.274 1.865 .172

Within 
Groups 506.624 742 .683   

Discussed ideas from your readings or 
classes with instructors outside of class 

Total 507.898 743    
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Results for the one-way ANOVA associated with the question, Talked about 

career plans with an instructor or advisor were found to be statistically 

significant, F( 1,1) = 5.256,  p <.05.  Results for the one-way ANOVA associated 

with Discussed ideas from your readings or classes with others outside of class 

were found not to be statistically significant, F( 1,1) = 1.865,  p >.05.   

One-way analyses of variance were calculated to determine if there was a 

statistically significant difference (p<.05) between the responses given by 

developmental and non-developmental students with regard to the following two 

questions: (1) Received prompt feedback (written or oral) from instructors on 

your performance and (2) Worked with instructors on activities other than 

coursework.  Results are listed in Tables 28 and 29. 
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TABLE 28: DESCRIPTIVE STATISTICS 

95% Confidence 
Interval for 

Mean 
 
 N Mean Std. 

Deviation
Std. 

Error
Lower 
Bound 

Upper 
Bound 

 
 

Not a Dev. 
Student 312 2.58 .827 .047 2.49 2.68 

Developmental 
Student 432 2.57 .830 .040 2.49 2.65 

Received prompt 
feedback (written or 
oral) from 
instructors on your 
performance Total 745 2.57 .828 .030 2.52 2.63 

Not a Dev. 
Student 313 1.21 .515 .029 1.16 1.27 

Developmental 
Student 424 1.35 .681 .033 1.29 1.42 

Worked with 
instructors on 
activities other than 
coursework 

Total 737 1.29 .620 .023 1.25 1.34 
 

TABLE 29: ONE-WAY ANOVA  

ONE-WAY ANOVA  

 
 

Sum of 
Squares df Mean 

Square F Sig.

Between Groups .047 1 .047 .068 .795

Within Groups 510.097 742 .687   
Received prompt feedback (written or 
oral) from instructors on your 
performance 

Total 510.144 743    

Between Groups 3.467 1 3.467 9.131 .003

Within Groups 279.074 735 .380   
Worked with instructors on activities 
other than coursework 

Total 282.541 736    
 

Results for the one-way ANOVA associated with the question, Received 

prompt feedback (written or oral) from instructors on your performance were 

found not to be statistically significant, F( 1,1) = .068,  p >.05.  Results for the 
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one-way ANOVA associated with Worked with instructors on activities other 

than coursework were found to be statistically significant, F( 1,1) = 9.131,  p 

<.05.   

SUPPORT FOR LEARNERS  

One-way analyses of variance were calculated to determine if there was a 

statistically significant difference (p<.05) between the responses given by 

developmental and non-developmental students with regard to the following two 

questions: (1) Had serious conversations with students of a different race or 

ethnicity other than your own and (2) Had serious conversations with students 

who differ from you in terms of their religious beliefs, political opinions, or 

personal values.  Results are listed in Tables 30 and 31. 
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TABLE 30: DESCRIPTIVE STATISTICS  

95% Confidence 
Interval for 

Mean 
 
 N Mean Std. 

Deviation
Std. 

Error
Lower 
Bound 

Upper 
Bound

 
 

Not a Dev. 
Student 314 2.55 1.043 .059 2.44 2.67

Developmental 
Student 430 2.69 1.039 .050 2.59 2.79

Had serious 
conversations with 
students of a different 
race or ethnicity other 
than your own Total 744 2.63 1.043 .038 2.56 2.71

Not a Dev. 
Student 317 2.63 1.055 .059 2.52 2.75

Developmental 
Student 429 2.57 1.020 .049 2.47 2.67

Had serious 
conversations with 
students who differ from 
you in terms of their 
religious beliefs, political 
opinions, or personal 
values 

Total 746 2.60 1.035 .038 2.52 2.67

 

TABLE 31: ONE-WAY ANOVA  

ONE-WAY ANOVA  

 
 

Sum of 
Squares df Mean 

Square F Sig.

Between Groups 3.458 1 3.458 3.186 .075

Within Groups 804.208 741 1.085   
Had serious conversations with students of 
a different race or ethnicity other than 
your own 

Total 807.666 742    

Between Groups .755 1 .755 .704 .402

Within Groups 797.814 744 1.072   

Had serious conversations with students 
who differ from you in terms of their 
religious beliefs, political opinions, or 
personal values Total 798.569 745    
 

Results for the one-way ANOVA associated with the question, Had 

serious conversations with students of a different race or ethnicity other than your 

own were found not to be statistically significant, F( 1,1) = 3.186,  p >.05.  
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Results for the one-way ANOVA associated with Had serious conversations with 

students who differ from you in terms of their religious beliefs, political opinions, 

or personal values were found not to be statistically significant, F( 1,1) = .704,  p 

>.05.   

One-way analyses of variance were calculated to determine if there was a 

statistically significant difference (p<.05) between the responses given by 

developmental and non-developmental students with regard to the following two 

questions: (1) Providing the support you need to help you succeed at this college 

and (2) Encouraging contact among students from different economic, social, and 

racial or ethnic backgrounds.  Results are listed in Tables 32 and 33. 
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TABLE 32: DESCRIPTIVE STATISTICS  

95% Confidence 
Interval for Mean

 
 N Mean Std. 

Deviation
Std. 

Error Lower 
Bound 

Upper 
Bound

 
 

Not a Dev. 
Student 317 3.06 .833 .047 2.97 3.15

Developmental 
Student 434 3.08 .819 .039 3.00 3.15

Providing the support you 
need to help you succeed at 
this college 

Total 751 3.07 .824 .030 3.01 3.13
Not a Dev. 
Student 317 2.49 .984 .055 2.38 2.60

Developmental 
Student 430 2.64 .951 .046 2.55 2.73

Encouraging contact among 
students from different 
economic, social, and racial 
or ethnic backgrounds 

Total 747 2.58 .967 .035 2.51 2.65
 

TABLE 33: ONE-WAY ANOVA  

ONE-WAY ANOVA  

 
 

Sum of 
Squares df Mean 

Square F Sig.

Between 
Groups .059 1 .059 .086 .769

Within 
Groups 509.771 749 .681   

Providing the support you need to help you 
succeed at this college 

Total 509.830 750    
Between 
Groups 4.287 1 4.287 4.601 .032

Within 
Groups 693.191 744 .932   

Encouraging contact among students from 
different economic, social, and racial or 
ethnic backgrounds 

Total 697.477 745    

 

Results for the one-way ANOVA associated with the question, Providing 

the support you need to help you succeed at this college were found not to be 
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statistically significant, F( 1,1) = .086,  p >.05.  Results for the one-way ANOVA 

associated with Encouraging contact among students from different economic, 

social, and racial or ethnic backgrounds were found to be statistically significant, 

F( 1,1) = 4.601,  p <.05.   

One-way analyses of variance were calculated to determine if there was a 

statistically significant difference (p<.05) between the responses given by 

developmental and non-developmental students with regard to the following two 

questions: (1) Helping you cope with your non-academic responsibilities (work, 

family, etc.) and (2) Providing the support you need to thrive socially.  Results are 

listed in Tables 34 and 35. 
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TABLE 34: DESCRIPTIVE STATISTICS  

95% Confidence 
Interval for 

Mean 
 
 N Mean Std. 

Deviation
Std. 

Error
Lower 
Bound 

Upper 
Bound

 
 

Not a Dev. 
Student 317 1.78 .916 .051 1.68 1.88

Developmental 
Student 434 1.93 .976 .047 1.84 2.03

Helping you cope with 
your non-academic 
responsibilities (work, 
family, etc.) 

Total 751 1.87 .954 .035 1.80 1.94
Not a Dev. 
Student 317 1.98 .918 .052 1.88 2.08

Developmental 
Student 432 2.22 .942 .045 2.13 2.31

Providing the support 
you need to thrive 
socially 

Total 749 2.12 .939 .034 2.05 2.19
 

TABLE 35: ONE-WAY ANOVA  

ONE-WAY ANOVA  

 
 

Sum of 
Squares df Mean 

Square F Sig.

Between 
Groups 4.519 1 4.519 4.992 .026

Within 
Groups 678.016 749 .905   

Helping you cope with your non-academic 
responsibilities (work, family, etc.) 

Total 682.535 750    
Between 
Groups 10.447 1 10.447 12.009 .001

Within 
Groups 648.967 746 .870   

Providing the support you need to thrive 
socially 

Total 659.415 747    
 



 98

Results for the one-way ANOVA associated with the question, Helping 

you cope with your non-academic responsibilities (work, family, etc.) were found 

to be statistically significant, F( 1,1) = 4.992,  p <.05.  Results for the one-way 

ANOVA associated with Providing the support you need to thrive socially were 

found to be statistically significant, F( 1,1) = 12.009,  p <.05.   

One-way analyses of variance were calculated to determine if there was a 

statistically significant difference (p<.05) between the responses given by 

developmental and non-developmental students with regard to the following 

question: (1) Providing the financial support you need to afford your education.  

Results are listed in Tables 36 and 37. 

 

TABLE 36: DESCRIPTIVE STATISTICS  

95% Confidence Interval for 
Mean 

 
 N Mean Std. 

Deviation 
Std. 

Error 
Lower Bound 

Upper Bound
 
 

Not a Dev. Student 316 2.28 1.083 .061 2.16 2.40

Developmental 
Student 429 2.59 1.089 .053 2.49 2.70

Total 746 2.46 1.097 .040 2.38 2.54
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TABLE 37: ONE-WAY ANOVA  

ONE-WAY ANOVA  
Providing the financial support you need to afford your education  

 
 Sum of Squares df Mean Square F Sig. 

Between Groups 17.636 1 17.636 14.922 .000

Within Groups 878.111 743 1.182   

Total 895.746 744    

 

Results for the one-way ANOVA associated with the question, Providing 

the financial support you need to afford your education were found to be 

statistically significant, F( 1,1) = 14.922,  p <.05.     

One-way analyses of variance were calculated to determine if there was a 

statistically significant difference (p<.05) between the responses given by 

developmental and non-developmental students with regard to the following two 

questions: (1) Frequency: Academic advising/planning and (2) Frequency: 

Career counseling.  Results are listed in Tables 38 and 39. 
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TABLE 38: DESCRIPTIVE STATISTICS  

95% Confidence 
Interval for Mean 

 
 N Mean Std. 

Deviation 
Std. 

Error Lower 
Bound 

Upper 
Bound

 
 

Not a Dev. 
Student 305 1.70 .692 .040 1.62 1.78

Developmental 
Student 406 2.04 .717 .036 1.97 2.11

Frequency: Academic 
advising/planning 

Total 711 1.89 .725 .027 1.84 1.95
Not a Dev. 
Student 252 1.34 .547 .034 1.27 1.40

Developmental 
Student 336 1.54 .695 .038 1.47 1.62

Frequency: Career 
counseling 

Total 588 1.45 .643 .027 1.40 1.51
 

TABLE 39: ONE-WAY ANOVA  

ONE-WAY ANOVA  

 
 

Sum of 
Squares df Mean 

Square F Sig.

Between 
Groups 19.446 1 19.446 38.922 .000

Within Groups 353.721 708 .500   
Frequency: Academic 
advising/planning 

Total 373.166 709    
Between 
Groups 6.059 1 6.059 14.979 .000

Within Groups 237.042 586 .405   
Frequency: Career counseling 

Total 243.101 587    
 

Results for the one-way ANOVA associated with the question, Frequency: 

Academic advising/planning were found to be statistically significant, F( 1,1) = 

38.922,  p <.05.  Results for the one-way ANOVA associated with Frequency: 
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Career counseling were found to be statistically significant, F( 1,1) = 14.979,  p 

<.05.   

DEVELOPMENTAL STUDENTS FINDINGS (FOCUS GROUP)  

The findings for research question two were obtained from developmental 

students who were participants in one of two focus groups at TCC. These students 

responded to a sequence of questions modified from CCSSE’s 2004 Community 

Colleges Student Report. Listed below are themes common among developmental 

students: 

Active and Collaborative Learning 

Question One: How frequently do your instructors require you to participate or 

work collaboratively in small group activities? 

Related Themes: Participate or Work Collaboratively in Groups Everyday  

Developmental Student One: 
Every day! In some math classes, if you don’t participate, you might as well 
not show up. With my Human Sexuality, it is like an open forum. So, you 
are expected to participate everyday.  
 
Developmental Student Six: 
We work in groups in almost everyday in all of our classes. 

 
Developmental Student Ten: 
In my College Success class, everyday participation is part of your grade. If 
you do not participate in class, you miss a chunk of your grade. For the end 
of the semester grade, some of the teachers require it. We either do it on our 
own naturally or we do it because we are required to participate. 
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Related Themes: Participate or Work Collaboratively in Groups All the Time 

Developmental Student Nine: 
In my math class, your grade will be fine as long as you come and do the 
work. In my reading class, we collaborate there more than we do in math. In 
my Stress Management class, everything we do is collaboratively. So you 
are going to get a group grade for everything you do. As far as my College 
Success, participation is a big part of your grade. If you do not participate, 
you are not going to pass. 
 
Developmental Student Eight: 
We always work together in groups in our classes. Actually, this is a grade 
requirement.  

 
Developmental Student Twelve: 
In my Speech class, there was a lot of group participation. In my Stress 
Management class, there is constant group participation. 

 
Question Two: How frequently do you interact with your peers away from 

class? 

Related Themes: Interact with Peers from Two to Three Times a Week Away 

from Class  

Developmental Student One: 
I like the people in my classroom. We actually go hang out. Two girls from 
my Human Sexuality class will come over to my house three times a week. 
We hang and we will study. There are probably about 150 vocabulary 
words per section. We help each other go over the words. So, we will hang 
out. One of them is also in my computer class. She will call me at night and 
say, “hey, what did you get? This is what I got.” She will say, “we’ve got to 
figure this out some more. We will figure it out. She is good at Excel, and I 
am good at PowerPoint. We kind of trade services. She’ll show me how to 
do that, and I will show her how to do that. There are students who I hang 
with. It kind of helps you get through. You relate to certain people. Some 
people may have a difference of opinion, and you don’t relate to them. 
There is also a girl in my math class who will call me. She will say “what 
was the homework? My dog ate my other sheet.”     
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Developmental Student Seven: 
My peers and I have formed study groups. So, we meet twice a week in the 
library to study. This seems to work well for me. 
 
Developmental Student Ten: 
I talk to a few of my peers by phone a couple of times. We’ve exchanged 
phone numbers just in case we miss some notes. Because I am married with 
a family, I don’t really interact much outside of campus. But, I do get 
together three times a week with some of my peers in the library. We study 
together or exchange notes. I have also met with some of my peers in the 
Student Union building. Other than that, I won’t interact much with my 
peers away from class. 
 
Developmental Student Twelve: 
Most of my interaction has been on campus. Sometimes, I am on my 
oxygen because of the humidity. There is a lot of outside discussions 
everyday with my peers about life in general. Like this morning, the 
students often ask if there is anything that they can help me with. However, 
we are required to give out our emails and phone numbers in one class to 
catch up on homework with other students. However, having two dogs, a 
cat, and a family makes it hard to interact with anybody. 
 

Related Themes: Don’t Interact with Peers Away From Class  

Developmental Student Three: 
There is no interaction between me and my peers. 

 
Developmental Student Six: 
Never. I have too much to do when I get out of class. I don’t have time to 
meet with them. I do what I can on my own. 

 
Developmental Student Eight: 
There is no interaction away from class because of commuting. 
 
Developmental Student Nine: 
As far as it goes, I haven’t interacted much with my peers. I am not from  
Tallahassee. So, all of my peer interaction is over the phone. All of my 
friends are back home. 
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Question Three: How frequently do you ask your instructors questions in class 

or contribute to class discussions? 

Related Themes: Ask Questions All of Time and Participate in Class 

Discussions 

Developmental Student One: 
I ask a lot of questions all the time. I always have asked questions. I 
remember my parents telling me that I asked too many questions. I guess it 
is because I just like to talk. I also find contributing to class discussions 
very helpful. Therefore, I do so all the time as well.   

 
Developmental Student Three: 
I ask questions all the time. And, I participate in a lot of class discussions.  

 
Developmental Student Seven: 
At first, I rarely asked questions in class. I also did not answer any 
questions. It was probably because I was afraid that I would say something 
wrong. But now, I do ask a lot of questions all the time in class. I ask 
questions about anything that I am not sure about. And, I participate in class 
discussion quite often. 

 
Developmental Student Nine: 
I ask questions and contribute to class discussions all the time. 

 
Related Themes: Ask Questions and Contribute to Class Discussions 

Sometimes In Class 

Developmental Student Four: 
I sometimes asked questions in class. However, I don’t always contribute to 
class discussions. 
 
Developmental Student Two: 
Sometimes, I ask questions and participate in class discussions 
 
Developmental Student Five: 
I agree with Developmental Student Two. Sometimes, I do both, ask 
questions and participate in class discussions. 
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Developmental Student Twelve: 
At times, I ask questions and participate in class discussions in my classes. I 
know that I should ask more questions, but I am working my way in doing 
so. Since it is my first semester, it will take some getting use to.   

 
Question Four: How frequently do you do oral class presentations?  

Related Themes: Made One or More Oral Class Presentations 

Developmental Student One: 
I have made two oral presentations in one of my classes. 
 
Developmental Student Seven: 
I make regular oral presentations; once a week to be exact. 

 
Developmental Student Nine 
Once 
 
Developmental Student Twelve 
At least one time 

 
Related Themes: Have Not Made Any Oral Class Presentations 

Developmental Student Three: 
I have not done any class presentations. I don’t like public speaking. With 
one-on-one, I talk a lot. 
 
Developmental Student Four: 
I have never made an oral class presentation. The only such presentation 
was when I introduced myself in class. 
 
Developmental Student Five: 
I’ve not been asked to… 
 
Developmental Student Eight: 
I have never had to present in class, period.  
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Question Five: Tell us how frequently do you work with other students during 

class.  

Related Themes: Work with Other Students Every Other Day on Class 

Projects 

Developmental Student Two: 
Every other day 
 
Developmental Student Three: 
Every other day   

 
Developmental Student Six: 
Every other day   

Related Themes: Work with Other Students Sometimes on Class Projects 

Developmental Student Four:  
Once in a while 

 
Developmental Student Five: 
Only once   
 
Developmental Student Eleven: 
Every now and then 

 
Question Six: Tell us how actively engaged are you with using the Internet (i.e., 

Blackboard, Web-based, email, etc.) or instant messaging with class 

assignments. 

Related Themes: Engaged Daily with Internet Use  

Developmental Student One:  
With my Human Sexuality class, I use the Internet everyday to get class 
assignments and to view my grades. However, as I previously stated, our 
grades are not always up to date on Blackboard.  
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Developmental Student Two: 
I never use instant messaging for class assignments, but I do use Blackboard 
everyday for one of my classes to review grade postings or class 
assignments. This one instructor requires us to use Blackboard daily.  

 
Developmental Student Three: 
Because my class is Web-based, I use the Internet everyday for class 
assignments. I also use Blackboard weekly to determine how I did on tests.   
 
Developmental Student Five: 
I check Blackboard everyday for my assignments. Because my instructor 
display test results weekly on Blackboard, I would say that I use the Internet 
very often. However, I have never had the need to use instant messaging for 
my class work   
 
Developmental Student Nine: 
Since both classes are Web-based, I use the Internet everyday for class 
assignments and feedback from my instructors. My math teacher primarily 
posts grades on Blackboard whereas my reading instructor gives us our 
grades in class. 

 
Related Themes: Engaged Weekly with Internet Use 

Developmental Student Four: 
I use Blackboard every two to three days for assignment postings and 
weekly to look at test grades.   
 
Developmental Student Eight: 
I use Blackboard weekly to get instructors’ feedback, but I never use instant 
messaging for any of my classes. 
 
Developmental Student Ten: 
When we are told that grades are posted on Blackboard, I will then use the 
Internet to get my grade. We can sometimes expect to see grades on 
Blackboard once a week.   
 
Developmental Student Eleven: 
Grades are posted weekly on Blackboard. This would be the only time that I 
use the Internet. 
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Developmental Student Twelve: 
Once a week, my instructor posts our grades on the Internet. Then, I log on 
the Internet to get my grade. The use of Blackboard is a good for students.   

 
Question Seven: How frequently do you email your instructor or other 

students? 

Related Themes: Email Instructors; But, Not Other Students  

Developmental Student Two: 
I use the email daily because one of my classes is Web-based. However, I 
prefer face-to-face interaction with my instructors or other students. It is 
more personal that way.  
 
Developmental Student Three: 
I use email every other day to email my instructors. Even if I don’t have a 
question, they [instructors] respond right away. But, I don’t email other 
students. 

 
Developmental Student Four: 
I email instructors every other day, and they respond. In terms of other 
students, I haven’t emailed them a lot. I only emailed two of them at least 
twice. 
 
Developmental Student Six: 
Maybe one time, I have emailed my instructor. However, I have never 
emailed other students. 
 
Developmental Student Twelve: 
Once, I emailed my instructors, but not other students. But, I do use the 
Internet to get assignments and posts assignments. 

 
Related Themes: Don’t Email Instructors or Other Students 

 
Developmental Student Five:  
As far as I can remember, I have not emailed either of them. 
 
Developmental Student Seven: 
Never have I emailed the instructor or other students. 
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Developmental Student Eleven: 
I never emailed either of them. 
 

Student Effort 

Question Eight: How often do you come prepared to class without your 

completed assignments in hand? 

Related Themes: Always Come Prepared To Class 

Developmental Student Two: 
I’m always prepared. Education is too costly to not take it seriously. 

 
Developmental Student Four: 
I always come prepared to class because it is part of our grade. However, I 
would come prepared with my assignments even if I was not getting credit. 
My role as a TCC student is very important to me. 

 
Developmental Student Five: 
I never come to class without my assignments. I am always ready for class.  

 
Developmental Student Eight: 
I come prepared to class all the time. To me, I am easily embarrassed if not 
prepared. Let’s say my instructor calls on me to respond to a question from 
the assignment. If I had not done my homework, I would feel embarrassed 
by my peers. 

 
Related Themes: Often Come Prepared to Class 

Developmental Student Nine: 
I often come prepared with my work. Honestly, I can think of one time that 
I was not prepared. There was one time that I had to rush to complete an 
assignment before class. It was because the night before I had to work really 
late. And, I was too exhausted to do my homework.   
 
Developmental Student Ten: 
For the most part, I am often prepared.  
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Developmental Student Twelve: 
I am often prepared with my assignments. I try to do my homework nightly 
and read whatever chapters given by my instructors. Besides TCC, I have 
other responsibilities as well.    

 

Related Themes: Come Prepared Daily to Class  

Developmental Student One: 
My instructor will call me out if I am not prepared. I have witnessed him 
call a few students out for not completing their homework. Certainly, I 
don’t want this to happen to me. Talk about embarrassing. Therefore, I 
come prepared to class everyday.  

 
Developmental Student Three: 
I come prepared everyday because learning is important to me. I really want 
to earn credit to transfer to FSU. So, completing assignments will help me 
do this. 
 
Developmental Student Seven: 
Since I spend a lot of time studying, I am able to come prepared to class 
everyday. 

 
Question Nine: How actively engaged are you in your own learning (i.e., time 

spent doing homework, reading, or writing essays etc.)? 

Related Themes: Engaged One to Three Hours In Own Learning 

Developmental Student Two: 
I am also very engaged in my own learning. I study at least three hours a 
day.  
 
Developmental Student Three: 
I am very engaged in my own learning. I spend an hour or two everyday 
studying. Also, I spend time on the weekends studying. If I am not studying, 
I am reading ahead. I do this since I have a child. 
 
Developmental Student Eleven: 
Very engaged. After I care for my family, I am able to study late at night for 
about two-three hours. 
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Related Themes: Engaged Three or More Hours Studying 

Developmental Student One: 
I am also extremely engaged. I spend a lot of time studying. I would say 
that I study three hours everyday and also get together with classmates to 
study sometimes for hours. 

 
Developmental Student Eight: 
I spend three to four hours a night studying. So, this makes me extremely 
engaged.   

  
Developmental Student Nine: 
Extremely engaged. I spend three hours a day studying. 

 
Developmental Student Ten: 
I think that I am extremely engaged in my learning. I take this opportunity 
very seriously. Besides, I want to do my best to succeed. Therefore, I study 
everyday for at least three hours. 
 
Developmental Student Twelve: 
Extremely engaged. I study at least four hours. 
 

Academic Challenge 

Question Ten: How frequently have you discussed ideas about writing a 

research paper for your class or classes?  

Related Themes: Discussion Needed with Instructor One or More Times To 

Write a Research Paper 

Developmental Student Eight: 
We haven’t so far but, I would like to meet once with my instructor before 
writing a research paper. I am certain that I could benefit from his ideas.  
 
Developmental Student Nine: 
Since I believe that I have a research paper due at the end of the semester, I 
will need to meet with my instructor at least two times before completing 
that paper. Currently, I don’t know what to write about. A meeting with my 
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instructor would give me ideas or at least get me started in the right 
direction.  
 
Developmental Student Five: 
I have written research papers in high school. However, I have done one in 
college. Therefore, I will be comfortable with meeting with my instructor 
once to make sure that I am on the right path. Ms. ______________ is very 
creative, and I could use her creative ideas for selecting a research topic.  
 
Developmental Student Eleven: 
I haven’t had to; but, I would want to have maybe one meeting with her 
before writing a research paper. It is best to know up front that I am doing 
what is needed. 

 
Related Themes: No Desire to Meet with Instructor to Write a Research Paper 

Developmental Student One:  
I haven’t had the need to meet with my instructor.  

 
Developmental Student Three: 
It hasn’t been necessary. 
 
Developmental Student Four: 
I am satisfied with my research skills. So, I have no interest in discussing 
research topics with my instructor. Besides, I have not been asked to write a 
paper in any of my classes. 
 
Developmental Student Six: 
Since I have no paper due, I have had no reason share ideas with my 
instructor regarding research. 
 

Question Eleven: Tell us how your instructors require you to memorize facts, 

analyze or synthesize coursework, or make decisions about course material.   

Related Themes: Memorize Facts, Analyze or Synthesize Coursework or 

Make Decisions Demonstrated in Tests Taking 

Developmental Student Seven: 
Most of the work requires me to always think. I can’t just put anything 
down. There was this teacher that I had to memorize all of her work. For 
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example, she might word test questions very difficult. This required me to 
really think. 
 
Developmental Student Ten: 
I must say that College Success is probably the most demanding that I have 
that focuses on memorizing facts, analyzing, and synthesizing coursework 
as it relates to being successful at TCC. He is not too bad, but he is probably 
the hardest teacher out of all of my classes. He strives for you to do your 
best by teaching us how to analyze and synthesize many parts of our lessons 
and tests. Of course, doing this requires a lot of memorizing too.   
 
Developmental Student Eleven: 
I would say that my most demanding class as far memorizing facts etc. is 
Prep Reading because it is new to me. We have to memorize transitions, 
memorize patterns of organizations, and memorize other material to prepare 
for tests. As far as College Success goes, it requires a lot of memorizing in 
there too, but it is easier to pinpoint everything. Everything for College 
Success is on the Internet. It is also about identifying where everything is at 
TCC. To me, this would be analyzing and synthesizing. Therefore, I would 
say Prep Reading is the most difficult for me. 

 
Related Themes: Memorize Facts, Analyze or Synthesize Coursework or 

Make Decisions as Exercised in Solving Mathematical Equations 

Developmental Student Five: 
For me, it is math too. My instructor gives me problems from the book, and 
I have to figure out how to work them. For example, my teacher gives me 
problems that include decimals, solving equations, and finding the least or 
greatest common denominators. Most of the time, I am required me to 
memorize formulas, analyze word problems, and make good decisions 
about what I should do to work through these problems. 
 
Developmental Student Eight: 
My math class (in particular) requires me to memorize formulas, facts, and  
definitions. Math problems require a lot of practice. At least for me, they 
do.  

 
Developmental Student Nine: 
My math class is the main class that I am mostly required to memorize 
formulas and solve problems. A lot of the problems aren’t easy. So, I have 
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to think really hard or get help to solve them. With math, I don’t think you 
can take a class and not be required to remember the different formulas. 
Math also requires you to solve problems and decide if you are going in the 
right direction.   

 
Question Twelve: How frequently are you required to perform these skills (i.e., 

memorize facts, analyze or synthesize coursework or make decisions about 

course material)? 

Related Themes: Memorize Facts, Analyze or Synthesize Coursework or 

Make Decisions Daily 

Developmental Student One:  
Hands-down! My Human Sexuality class is the one that requires 
memorizing, examining scenarios, and deciding in favor or against different 
topics daily. I actually thought it would be an easier class to take. 
 
Developmental Student Two: 
Since my classes challenges me daily to memorize, analyze, and synthesize 
course material, I had to work on improving my study skills.    
 
Developmental Student Eight: 
In math, the use of these skills is included daily. I am usually administering 
these skills in one form or another. 

 
Related Themes: Memorize Course Facts, Analyze or Synthesize Coursework 

or Make Decisions All of the Time 

Developmental Student Three 
Two of my classes required me to do these tasks all of the time.   

 
Developmental Student Five: 
My instructors require me to perform each of these tasks everyday or all of 
the time in my math class.  
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Developmental Student Seven: 
Mrs. ____________ always makes me think with her tests. They require 
memorization and analyzing all of the time. To prepare for her tests, which 
are very hard and challenging, I have to begin memorizing things early.   

 
Question Thirteen: Tell us how your instructors make you think critically (i.e., 

higher-order thinking) about your class assignment. 

Related Themes: Reading and Making Inferences Enables Critical Thinking 

Developmental Student Nine: 
I agree with Developmental Student Ten. Our Main Idea chapter in College 
Prep reading is when everybody has to determine the right answer versus 
the wrong answer versus the teacher’s answer. I often leave class with a 
headache. 
 
Developmental Student Ten: 
Our reading is probably the class that makes us think critically. It is because 
everybody has to read the passage whether it is from a book or homework 
that she gives us. We all share our opinions about what we thought or read. 
Then, we will all have discussions in class. Therefore, I would say that our 
reading teacher gives us the most work that makes us think critically 
 
Developmental Student Eleven: 
My instructor in my College Prep reading class makes us think critically by 
having us identify main ideas, make inferences about what the author is 
saying, and draw our own conclusions. 
 
Developmental Student Twelve: 
My College Prep reading and math teachers make me think critically. In 
College Prep reading, the instructor uses stories to make me think critically. 
He has me read the story and tell what point the author is trying to make. In 
math, my instructor makes me think critically when I have to solve 
problems, especially with division problems. 

 
Related Themes: Answering In-depth Question Illustrates Critical Thinking 

Developmental Student One: 
There is some critical thinking when you are talking about abortions and 
rape. That could involve some really in-depth thinking. He will give you a 
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scenario to discuss in class. For example, a couple went to a party. They got 
drunk. The girl got mad at her boyfriend and decided to wait for him by the 
car. Since they were in a heavy drug area, she got raped. Whose fault was 
it? Then, we have to discuss it in class based on our opinions. That is some 
critical thinking when you have to think in your mind about whose fault is 
it. Another example is that it is year 2025 and you are doing three clones of 
yourself. Do they have souls? If you return home to find your husband 
sleeping with your clone, is that cheating: If you get mad at your clone and 
shoot him/her in the head, is that murder?  
 
Developmental Student Two: 
They ask intense questions that make me think critically. 
 
Developmental Student Eight: 
My math teacher makes me think critically. She asks questions that make 
me think critically. Her questions are very thought provoking and require 
deep, logical thinking. 
 

Student-Faculty Interaction 

Question Fourteen: Please tell me how much you interact with your TCC 

instructors during class?  

Related Themes: Interact A Lot with Instructors in Class  

Developmental Student One: 
Oh, come on! You know that I interact a lot with all of my teachers. My 
instructor in the math prep course requires us to interact. You can’t just sit 
back in his class and not say anything. If you don’t speak up in class, some 
people can just go through an entire class making bad grades. They just 
needed to speak up and say, “Hey, I don’t really understand why you are 
doing this.” If you don’t speak up, you just are not benefiting yourself. 
 
Developmental Student Three: 
I interact a lot. So much so, I ask questions and hope they don’t get 
annoyed. 
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Developmental Student Seven: 
In class, I interact a whole lot. I know that instructors look for students to 
talk in class. Therefore, I talk a lot in class because it is a part of our grade 
requirement. I think that if it were not part of our grade, I would still talk or 
interact with my instructors. 
 
Developmental Student Ten:  
I have interacted with my teachers a lot. After being out of school for 
sixteen years, I have had some really good teachers who were willing to 
work with me. I talked with them in class, and I have emailed them before 
and after classes. I have also emailed them a couple of times. They have 
really understood me, considering how long I have been out of school. They 
have been really good with working with me. 
 
Developmental Student Twelve: 
I have good interaction in the classroom by asking a lot of questions. I get 
to know my teachers. It’s good that we get to know each other. I wind up 
with excellent grades because of it. I find the teachers here are great.   

 
Related Themes: Don’t Interact Much With Instructors In Class  

Developmental Student Two: 
I don’t interact much with my instructors.   

 
Developmental Student Nine:  
I basically don’t interact with my instructor until it is test time. The day 
before the test, I will start asking questions. Throughout the week, I just sit 
in the back and do my work or homework. I only ask questions when there 
is a test or final. 
 
Developmental Student Eleven 
We use email for the math class. Throughout the day, he will ask questions 
about the homework He will ask anyone if they have questions about the 
homework. Then, we will go over the lessons and then, he will ask 
questions about the lessons. I don’t really interact with him much, but if I 
do have a question, I will ask.   
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Question Fifteen: Tell us how you interact with your instructors away from 

class. How frequently?  

Related Themes: Use Internet and Email to Interact With Instructors Away 

from Class  

Developmental Student Three:  
Using the email, I interact with my instructors outside of the classroom 
every day.  
 
Developmental Student Four: 
I kind of like the Internet. It can be confusing and some things should be 
done by hand. But, I use it to often interact with my instructors. 
 
Developmental Student Five: 
I may have emailed them once or maybe two times. 
 
Developmental Student Nine: 
I email them almost daily when I have questions. 
 

Related Themes: Use Class Discussions to Interact with Instructors Away 

From Class 

Developmental Student Two: 
I interact with one of my instructors outside of class. She frequently visits 
my store which gives us a chance to talk. I don’t like my other instructor. 
So, I don’t interact with that instructor. 
 
Developmental Student Seven: 
Most of time, I get to class much earlier than my peers. So, I may have a 
chance to talk to my instructors about things that I am unclear about or 
sometimes I talk to them about what is happening in the news. I interact 
quite a bit outside of the classroom. 
 

Related Themes: Don’t Interact with Instructors Away from class  

Developmental Student One: 
I don’t interact with my instructors away from class. It is probably because I 
interact enough in class by asking a lot of questions or making comments. 
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Developmental Student Eight: 
Because of commuting, I also don’t interact with my instructors. 

 
Developmental Student Eleven: 
I don’t interact with my instructor once I leave class. 

 
Developmental Student Twelve: 
I have not found a reason to interact outside of class.  

 
Question Sixteen: How frequently have your instructor asked you to write a 

research paper in your class or classes? 

Related Themes: Asked to Write a Research Paper 

Developmental Student Nine: 
I have one due at the end of the semester.  
 
Developmental Student Five: 
I have asked to turn one in at the end of the semester.  
 
Developmental Student Seven: 
So far, I am expected to write two research papers. 

 

Related Themes: Have Never Been Asked To Write a Research Paper 

Developmental Student Three: 
I have never been asked. 

 
Developmental Student Four 
Never.   

 
Developmental Student Eight: 
My instructors have never asked me to write a research paper. 

 
Developmental Student Twelve: 
None of my instructors has asked me to write a research paper. Maybe in 
the fall, I will have to write one or two research papers. 
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Question Seventeen: How do your instructors give you feedback regarding 

your grades?  

Related Themes: Written Feedback Provided 

Developmental Student Four: 
Our papers are given back to us after two or three days. My instructor points 
out our mistakes and asks us to review the problems we miss. With tests, 
they are posted on Blackboard. However, the postings are usually there after 
I’ve checked one or two times. 

 
Developmental Student Nine: 
The teacher that I would say gives me the best feedback on my grades 
would be my Reading teacher. She gives us a print out of everything that 
we’ve done; what we scored on it; what rank we are in the class; and what 
our average we have as well as the grade. This instructor provides the best 
feedback. As far as my math goes, he gives us a paper of all the work that 
we have to do. We have to do them all, and he doesn’t collect them until a 
week later. Then, he takes them up. We get them back after we finish the 
test for that chapter. As far as knowing where you are in the class, you 
won’t know until after the test. We take test either every week or every two 
weeks. The two classes that I am currently enrolled are Web-based. The 
grades will be posted on Blackboard. 
 
Developmental Student Ten: 
I have the same Reading teacher as __________. We take our test, and we 
will go over that test. By the next day, we will get our test back. At least 
once a week, she hands out a piece of paper and lets us know where we are 
in the class; and what we need to improve on. My other teacher pretty much 
inputs grades on the Internet.  This way, you can see what your grades are. 
Sometimes the instructors are behind with inputting grades on Blackboard. 
If you do walk up and ask them personally, usually they are pretty good 
about waiting until classes are over to let you know what your grades are. 
 
Developmental Student Twelve: 
For one class, I would like to give an example. With all of my class work, 
the teacher was putting excellent and outstanding on my papers. One day, I 
was feeling bad, and I thought I had it made. I wasn’t feeling well and 
something happened. I turned in some work and got back an F. She was just 
as stern and demanding as she was generously with her comments. So, I 
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found out that instructors demand discipline in the classroom. If I have a 
question, I don’t mind asking questions. That is the only way I learn. 
Teachers frequently respond. They do not say, “Do not ask any questions.” 

 
Related Themes: Electronic Feedback Provided 

Developmental Student One:  
With math, my grades are supposed to be posted on Blackboard, but they 
are never up to date with that. He will kind of let you know where you are 
in the class. I think that I may be getting it better than some of the other 
students.  
 
Developmental Student Two: 
Both of my instructors are good about giving feedback on our grades. We 
are always given feedback on our grades at the end of the week. One 
instructor returns all graded homework or class assignment and list test 
grades on Blackboard. My other instructor posts everything on Blackboard. 
However, there have been times when grades were to be posted, and they 
were not. Overall, I think they do a pretty good job about giving us 
feedback. 
 
Developmental Student Eight: 
I get feedback about my grades through Blackboard. I primarily use the 
Internet for enrollment and to find out about my grades. 
 
Developmental Student Eleven: 
Every time we turn in something in reading, we get the grade back the next 
day. My grades are posted on the Internet. Therefore, the feedback is 
regular in that class. 

 

Support for Learners 

Question Eighteen:  

What responsibilities or activities do you have away from TCC? 

Related Themes:  Marriage and Children are Their Responsibilities Away 

From TCC 
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Developmental Student Ten:  
I am married with a daughter who will be turning thirteen. And, I am 
pregnant. I learned that I was pregnant after I became a student. However, I 
will continue my education and will have to quit working due to the 
pregnancy. Hopefully, after the baby, I will get the chance to volunteer in 
theater. At that time, I might do some things at TCC or some other work 
that will involve my older daughter working for me.  

 
Developmental Student Eight: 
My responsibilities outside of this college are to my husband, children, and 
employer. Besides working, I provide for my husband and children which is 
like working another full-time job. Then I am in school the other half of the 
time. I amaze myself sometimes because I don’t know how I do it.  

 
Developmental Student Six: 
Frankly, I have a lot of responsibility away from TCC. For example, I am 
married with a son and do work 40 hours a week. Apart from being married 
with my son, I have to perform the household duties such as cooking, 
cleaning, doing laundry, helping my son with homework, and let’s not 
forget grocery shopping.  

 
Related Themes: Employment Is Responsibility Away From TCC  

Developmental Student Seven: 
After I leave TCC, I go to my part-time job. I work two to three days a 
week and sometimes on weekends. I don’t think that I could work full-time 
and go to school. Part-time work is all that I could handle right now.  

 
Developmental Student One:  
Beside school, I work a 44-hour workweek. This pretty much occupies my 
time. However, I am trying to pay off my truck. Maybe, I will be able to 
participate in TCC activities once I pay off at least half of my truck. This 
will allow me to do something other than just take three classes in the 
summer. I am going to work on this. In the fall, I will take five classes. But, 
if I can cut my hours to a 32-hour workweek, I will be able to participate in 
other than just coming to school. Right now, I have 15 minutes between 
each class and then I have to go to work.  
 
Developmental Student Two: 
I work and am responsible for me. I get no help from TCC.  
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Question Nineteen: How do these responsibilities or activities influence your 

ability to participate in academically related socially activities? 

Related Themes: External Responsibilities Impact Their Ability to Participate 

In Academically Related Activities 

Developmental Student One:  
Currently, I work in a given week. As a result, I have very little time to 
participate in any academically related activities. Between my work and 
school schedule, I am just very busy. I work six to nine hours everyday and 
then attend classes. Personally, there is just not enough time in a day for me.  
 
Developmental Student Three: 
My responsibilities do affect my ability to participate in TCC’s activities. I 
come to class and rush home shortly after class to take care of my child and 
cook for my boyfriend. Besides studying, my child takes up most of my 
time. There is no time for anything or anybody else.  
 
Developmental Student Six: 
Having the responsibilities of a family and work, there is a big influence on 
whether I interact with my peers. I am just too busy. Besides, I like to work 
by myself.   
 
Developmental Student Nine:  
My responsibility of caring for my sister does have a large impact on 
whether I get involved. If I choose to participate in academically related 
activities, she would just have to work with me. Or, she would have to come 
along. I think that she might like the idea of coming with me on campus 
anyway.  
 

Related Themes: External Responsibilities Have No Influence on Their 

Ability to Participate In Academically Social Related Activities 

Developmental Student Two:  
My work does not influence my ability to get involved in school activities. 
But, I just don’t. Maybe later on, I might get involved in a few activities. At 
this time, I just want to get familiar with my classes and TCC. I know that 
getting involved will help me to learn more about the campus and, it would 
give me a chance to meet new people. But, I just want to wait awhile.  
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Developmental Student Five:  
They have no influence on my ability to do anything at TCC. I have time to 
participate, but I have not.  
 
Developmental Student Ten:  
I guess being married with a teenage daughter and a baby on the way, this 
still does not influence how I participate in educational activities. I would 
be able to participate, but I have to decide what organization I want to get 
involved in. But, with a baby on the way, I can’t really get too involved in 
activities.  

 

Question Twenty: What types of support services (i.e., career planning, 

childcare, counseling and advising, disability, financial aid, health services, etc.) 

exist at TCC to help you with your nonacademic personal responsibilities?  

Related Themes: Career and Counseling Services as Support Services 

Developmental Student Four: 
I know about Counseling Services. If you consider this nonacademic 
personal support services, I know that it is available for TCC students.  
 
Developmental Student Five: 
Beside the Career and Counseling Service, I don’t know of any more 
support services.  
  
Developmental Student Seven: 
Some have mentioned the Career and Counseling Services. Those are the 
only ones that I know exist on campus.  

 
Related Themes: Financial Aid Services as Support Services 

Developmental Student Three:  
I know that financial aid is available for qualified students. 
 
Developmental Student Six:  
I am only familiar with financial aid services.   
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Developmental Student Eight:  
…I am familiar with financial aid services. 
 

Question Twenty-One: Of these services (e.g., career planning, childcare, 

counseling and advising, disability, financial aid, health services, etc.), which 

have you used? If used, please tell me about your experience with these 

services? 

Related Theme One: Career and Counseling Services as Nonacademic 

Support Services Used 

Developmental Student One:  
Counseling. My experience with the Counseling service was good. 
Actually, it was quite helpful. 
 
Developmental Student Nine: 
Career Center. I liked the service because it gave me a lot of good 
information. 
 
Developmental Student Seven: 
Career and Counseling. The center was beneficial. The counselor helped me 
with future career plans. 

 
Related Themes: Financial Aid Services as Nonacademic Support Services 

Used 

Developmental Student Eight: 
TCC has provided financial aid assistance to me. I have met with a financial 
aid officer who helped me with a discrepancy on my financial aid form. 
Then, I made a follow-up visit to check on the status of my financial aid. I 
prefer person-to-person contact when there is something as important as 
this. My experiences with financial aid have been good. 
 
Developmental Student Three: 
I used financial aid services at the beginning of the semester. Because I 
didn’t make an appointment, I had a long wait. When I did meet with a 
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financial aid staff, I received very good assistance. So, my experience was 
also a good one. 
 
Developmental Student Six: 
I have used financial aid, but I have not had to meet with a financial aid 
counselor. I completed everything online. Therefore, I can’t say much about 
my experience with that department. 

 

Question Twenty-Two: How are you funding your education at TCC? 

Related Themes: Tuition Funded with Personal Savings and Other Financial 

Support 

 
Developmental Student One:  
I am using personal savings and my mom’s earnings to pay for some of it. 
And, I also get tuition reimbursement for any job-related course that I earn a 
C or better. 
 
Developmental Student Two:  
I personally fund my education. As I said earlier, TCC provides no help to 
me. I get no financial assistance from TCC.  
 
Developmental Student Five:  
I pay some of it myself…  
 
Developmental Student Seven:  
My tuition is funded from my personal earnings… 
 

Related Themes: Tuition Funded with Financial Aid 

Developmental Student Nine: 
I will use financial aid, student loans, and personal savings.  
 
Developmental Student Three: 
I will get financial aid. I need it. It is important that I get a Pell Grant and 
student loans.  

 
Developmental Student Five: 
I pay some of it myself, and I will get grant money and student loans.  
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Developmental Student Six: 
I use the money from my paycheck, and I receive financial aid such as 
grants and student loans. 

 
Question Twenty-Three: Describe the financial aid or other form of financial 

support you are or will be receiving at TCC. Would you agree that it is or will be 

sufficient? 

Related Themes: Tuition to Be Paid with Financial Aid 

 
Developmental Student Nine:  
I am scheduled to receive financial aid and student loans in fall. Currently, I 
am paying for my own summer classes. When I receive it in the fall, it will 
be sufficient. However, I could use it now to pay for my summer classes.    
 
Development Student Three:  
At this time, I am not getting any financial aid from TCC. However, this 
fall, I will receive a Pell Grant and a student loan. I believe it will be 
sufficient.   

 
Developmental Student Six:  
I am scheduled to receive grants and student loans next semester. I think 
what I will receive will be sufficient.   

 
Related Themes: Tuition to Be Paid with Grants and/or Student Loans 

Developmental Student Ten: 
My tuition will be funded by grants and student loans which will 
sufficiently cover my costs. 

 
Developmental Student Seven: 
TCC will provide me student loans, and I believe them to be sufficient.   
 
Developmental Student Eleven:  
The student loans and grants I will receive should be sufficient.  
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Question Twenty-Four: Do you believe that you have benefited from TCC’s 

financial aid services? If yes, please tell me about your experience with this 

service? 

Related Themes: Grants and Student Loans Will Sufficiently Pay For Tuition 

Developmental Student Five:  
I have been awarded grant and student loan money for the fall semester. 
When I do receive it, I will be able to say that will be a benefit.  
 
Developmental Student Seven:  
TCC will provide me student loans, and I believe them to be beneficial.  

 
Developmental Student Ten: 
My tuition will be funded by grants and student loans which will adequately 
cover my costs.  

 
Related Themes: Grants and Student Loans Adequately Pays For Tuition 

Developmental Student Six:  
I am scheduled to receive grants and student loans next semester. I think 
what I will receive will be adequate.  
 
Development Student Eleven:  
The student loans and grants I will obtain will be adequate.  

 
Question Twenty-Five: What impact does having to fund your own education 

impact your involvement in academically related activities? 

Related Themes: Personally Funding Education Has No Impact on 

Involvement  

 
Developmental Student Five:  
Personally funding my education doesn’t have anything to do with me 
interacting with my peers. I simply make time to interact with my peers 
whenever needed.   
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Developmental Student Seven:  
Having to work to pay a portion of my education has no bearing on whether 
I get together with my peers. It is up to me how and when I interact with my 
peers. I typically will work it into my schedule.   
 
Developmental Student Eight: 
It has no impact on me. My responsibilities of family and work have more 
of an impact on whether I participate in school activities.  
 
Developmental Student Two:  
It has no impact even though I have to work to pay for my school.  
 

Related Themes: Not Personally Funding Education Has No Impact on 

Involvement  

Developmental Student Ten:  
As of right now, I don’t pay for my tuition. By me no longer working, I 
have about an hour or two in which I some times interact in study groups 
with my peers. However, had I still been working on my previous job, it 
definitely would have impacted the time I would spend with my peers.  
 
Developmental Student Three: 
Because TCC pays for my school with financial aid, I am able to not work. 
This gives me time for my child and my boyfriend. As far involvement in 
activities, I will not be interacting with my peers because of childcare 
issues. So, it has nothing to do with me paying for education. I don’t 
interact because of my child  

 
Question Twenty-Six: How would you describe your academic experience at 

TCC? 

Related Themes: Academic Experience Described as Great  

Developmental Student Three:  
I really like TCC. My experience has been great.   

 
Developmental Student One: 
I have found my experience to be great so far. The Math and Writing center 
have provided the support I needed for my classes.  
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Developmental Student Twelve:  
I must say that it has been great.  
 

Related Themes: Academic Experience Described as Wonderful  

Developmental Student Seven: 
It has been a wonderful experience.  

 
Developmental Student Ten: 
Wonderful! 

  
Developmental Student Eleven: 
It has been wonderful.  

 
Developmental Student Six: 
I can’t say anything bad about my experience at TCC. It has been 
wonderful.  

 
Question Twenty-Seven: How has your academic experience at TCC 

contributed to a supportive learning environment?   

Related Themes: Positive Experience with Faculty Adds to a Supportive 

Learning Environment  

Developmental Student Four: 
As I said earlier, I have not been one of those students who have been big 
on homework. However, because my instructors offer so much time with 
me and other students, I am improving my study habits. I want to do well 
here. In fact, I want to do better than well. I want to eventually make the 
Dean’s List.   
 
Developmental Student Seven: 
I would say that I study more because my instructors have taken the time to 
work with me. Instructors have been willing to help me improve in areas 
that I am not so strong. Because of this type of support, I am giving it all 
that I got to study hard and make good grades.    
 
Developmental Student Nine: 
My academic experience at TCC has been good. Typically, it is unusual for 
me to like all of my instructors. But TCC instructors are different. They 
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want their students to succeed and they do their best to make it happen. For 
this reason, I have taken pride in my learning and am doing what I can to 
maintain good grades. I strongly believe that my academic experience has 
contributed to me doing well in school. 

 
Related Themes: Positive Experience with Faculty, Staff, and Students 

Improve Student Learning  

Developmental Student One:  
My academic experience at TCC has been pretty good. Because teachers 
like my sociology teacher are very nice and supportive, it has made a 
difference in how I feel about my education. I am very comfortable here and 
have taken a stronger interest in wanting to study more. I would also like to 
add that I should not forget my other teachers and staff that have been 
helpful. Some students have also been extra nice. So, I will say that my 
overall TCC experience has really motivated me to do good in school.  

 
Developmental Student Three: 
At first, I was worried about how well I would do at TCC. With faculty, 
staff, and students being so willing to help, this has made my experience 
fabulous. And because of this, I have a greater fondness for TCC. Since I 
like TCC, I have taken pride in my studies. 
 
Developmental Student Eleven: 
I have met new people and feel a certain connection to TCC. I also feel like 
I have bonded with my instructors too. Another thing, I feel close to 
everyone at TCC. Besides faculty, staff and students have been very kind. 
To me, this positive experience is what makes me want to come to class 
everyday and give it my best shot. 

 

Question Twenty-Eight: How would you describe the qualities of a good 

instructor?  

Related Themes: Instructors Should Be Passionate and Patient 

Developmental Student One: 
He must be interested in what he does and be able to communicate 
effectively. Sometimes there are instructors who just do not know how to 
communicate their point to students. I loose interest with those instructors. 
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He must also have a sense of humor. Most of the times, instructors are too 
serious. 

 
Developmental Student Two:  
A good instructor is someone who tries to teach and cares about what you 
learn. 
 
Developmental Student Three: 
Defining what a good instructor is not hard to describe. A good instructor is 
one who is passionate, energetic, and sincere about his job. This person 
should get students interested in what is being taught, and this instructor 
should be able to communicate to the students without any difficulty. I have 
two teachers at TCC that meets my definition of a good instructor. 
 
Developmental Student Four: 
Good instructors don’t rush. They take the time to explain, spend more time 
teaching, and make the test easy. 

  
Developmental Student Five: 
One who cares about their students. 

 
Developmental Student Eight: 
A good instructor is someone who is patient, someone who doesn’t rush you 
through, and someone who takes time to explain things. 

 
Related Themes: Instructors Should be Creative and Interesting 

Developmental Student Ten: 
A good instructor is one who know how to teach, know how to listen, and 
knows how to be creative with her lesson. The instructor must be able to 
think of activities or lessons that are fun for students. This instructor must 
be able to make me want to learn more. 
 
Developmental Student Six: 
A good instructor is one who uses different ways to teach, one who is 
prepared, and one who praises students for their efforts. 

 
Developmental Student Seven: 
A good instructor would be someone who gets students interested and is 
able to teach. She would be one who gets students to learn and retain the 
things they learn. She would basically keep student interested. 
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Question Twenty-Nine: What TCC programs, offices, or services do you 

consider important to your academic learning? 

Related Themes: Academic Advising Important to Learning 

Developmental Student One: 
I find Academic Advising to be the most important program. Although they 
were not fully aware of Forensic Nursing, they were so willing to find out 
what four-year colleges offer that program. They informed me that I needed 
to know where I would transfer. I was given a choice of 4 colleges in FL 
that has this degree. Because of my age, I don’t need to play around. I am a 
very serious student who has a specific goal in mind. And, I am doing 
whatever it takes to make it. 
 
Developmental Student Seven: 
I use Academic Advising to help me manage my time wisely. They also 
teach me how to study. They advise me on how to not wait until the last 
minute to prepare for my classes. My personal advisor has helped me with 
everything. She has helped me get my classes together. 
 
Developmental Student Twelve: 
Oh, I think Academic Advising is the important program. Had it not been 
for this program, I would have been major in the Law Enforcement 
program. But, my advisor explained to me that because of my health (me 
being on oxygen), this would not be a good choice. I listened to my advisor 
and chose another major. My advisor has steered me in the right direction. 
As I said, Academic Advising is the most needed program. I also think the 
Disability Support Services are just as important as Academic Support. 
They were very helpful to me during registration. 

 
Related Themes: Counseling Services Most Important to Academic Learning 

Developmental Student Four: 
Counseling would be most important to my academic learning. It has been 
most helpful. 

 
Developmental Student Eight: 
I consider Academic Counseling as the number one (#1) most important to 
academic learning. 
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Developmental Student Ten: 
The Counseling Services are what I consider to be the most essential to my 
academic success. I met with counselors at the start of my enrollment here 
at TCC. They helped me set up an educational and career plan. I now have a 
plan to follow and keep me on track. They were also able to answer all of 
my questions regarding class schedules and financial aid. 

 
Related Themes: Financial Aid Services Most Important to Academic Learning 

Developmental Student Three: 
I found that financial aid and the Reading and Writing Centers to be most 
important to my learning experience. 
 
Developmental Student Six 
Between Academic Advising and Financial Aid, it is hard to pick which one 
is more important. I believe both are needed for my success at TCC. 
 
Developmental Student Nine: 
Of course, Financial Aid. The service offered by this program is most 
important. I really rely on financial aid to pay for my education. I am glad 
that this service is available to students. 

 
Question Thirty: Of these programs, offices, or services, which have you found 

to be most useful?  

Related Themes: Reading and Writing Center Most Useful  

Developmental Student Three: 
I like the support that the Reading and Writing Centers have provided. The 
staff has helped me develop ideas and later review my papers before I 
turned them in to my instructors. 

 
Developmental Student Eleven: 
I have been to the Reading and Writing Center and it has been helpful. 
Also, my Academic Counselor has helped me with my schedule. Since I 
just started, it is hard to say. However, I did participate in Orientation. It 
was good because it taught me one or two things that I didn’t know, but I 
figured out the rest of it on my own. I noticed that I figured out a lot of it on 
my own because I was kind of in a rush to know things. Since I’ve been 
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here, I have had a few questions, but I try to find out things on my own. I 
guess I do better on my own. Overall, I would give TCC a four out of five. 
 
Developmental Student Twelve: 
I consider the Reading and Writing Center important to my success. In the 
center, I get one-on-one individual attention. I learn a lot faster there than I 
do in the regular classroom. They go over my assignments with me. The 
library is another good resource. It has videos that people can take home to 
improve their writing skills. I just learned about the 15-minute videos that 
people can check out. Another resource worth noting is the Disability 
services. They have been very beneficial to my academic success. 

 
Related Themes: Academic Advising and Counseling Most Useful 

Developmental Student Two: 
Although I have not used any programs or services, I would consider 
Academic Advising very useful. 
 
Developmental Student Eight: 
I have found Academic Counseling to be very useful to me. My counselor 
helped me with registration and selecting classes.   
 
Developmental Student Ten: 
It [Academic Counseling] has been very, very nice. My academic counselor 
has been there every time that I needed to talk to him. He has helped me to 
go in the right direction. 

 
Question Thirty-One: Of these programs, offices, or services which have 

required the most interaction with faculty or staff?  

Related Themes: Academic Support Required the Most Interaction  

Developmental Student Three: 
Because my instructors require me to visit the Reading Center in Academic 
Support, I must say that I interact more with staff members there.   

 
Developmental Student Nine: 
While Financial Aid is what I considered the most important program and 
the Reading and Math Center in Academic Support is what I believe has 
been the most helpful, I have spent the most time in Academic Support. 
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Developmental Student Eleven: 
Academic Support. 

 
Related Themes: Counseling Services Required the Most Interaction  

Developmental Student Four: 
It would have to be TCC counselors. 
 
Developmental Student Eight: 
Personally, I have interacted more with my counselors. 

 
Developmental Student Ten: 
It’s been counseling. 

 
Question Thirty-Two: Tell us about your experience with your advisors and/or 

counselors at TCC. How often have your advisors and/or career counselors 

discussed academic and career planning? 

Related Themes: Great Experience Having Met One to Four Times 

Developmental Student Eight: 
We met probably about four times and talked about my choosing the right 
courses and setting up an academic plan so that I can stay on track. The 
times we met were helpful. My counselor was knowledgeable and eager to 
assist me. Because of this, I would say that my experience with my advisor 
was great! 
 

Developmental Student Four: 
I met once with my academic advisor who gave me advice about selecting 
my courses. I’m sure that I could have done this on my own, but I was glad 
that I met with my advisor. And, I appreciate the advice. She was great! 
 
Developmental Student Six: 
During the two times we met, we talked about course schedules. My advisor 
gave me great advice on how to arrange classes to meet my need. 

 
Related Themes: Satisfying Experience Having Met One to Two Times 
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Developmental Student One: 
My counselors have given me academic advice on two occasions. 
I was satisfied with the time my advisor and I met.  

 
Developmental Student Nine: 
I have met with counselors to talk about course planning once during 
enrollment. I was provided valuable information about class scheduling. I 
was pleased with the experience I shared with my advisor. 

 
Developmental Student Ten: 
For the most part, I was satisfied with my experience with my TCC 
counselor. I think that it would be safe to say that my counselor have given 
me advice on two occasions. Not being in school for a very long time can 
be intimidating. My counselor reassured me that I can be successful if I 
develop an academic plan and study ahead. She also told me what not to do. 
Additionally, she said,” I should organized my notes and always be 
prepared for class.” 

 
Question Thirty-Three: We talked some about academic advisors and career 

counselors. Please tell me more information about your interaction with 

academic advisors and career counselor? 

Related Themes: Interacted to Gain Help with Class Selection and Schedules  

 
Developmental Student Two:  
My advisor was helpful by filling out my schedule.  

 
Developmental Student Four: 
My academic advisor and I only met once to discuss selecting my schedule. 
I had an idea of what classes I wanted to take, but my advisor helped me 
narrow it down. Everything my advisor suggested worked out fine for me. 

 
Developmental Student Six: 
We met at least two times to talk about what my goals are and what classes 
I need to take. 
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Developmental Student Seven: 
I have received help from other advisors who have been very helpful. When 
I approached them for help with my schedule, they’ve helped me. However, 
they did ask me who my advisor was. I told them, but I don’t know if 
anything was done about it. I refuse to see my own advisor because I know 
that she does not have time for me.  
 
Developmental Student Eight: 
When I first arrived at TCC, I used advisor and counselor to help me select 
classes. My counselor was very knowledgeable and helpful. I was also 
taught how to use EagleNet to keep track of my classes.    

 
Related Themes:  Interacted to Gain Information and Answers to Questions 

Developmental Student One: 
As I mentioned earlier, my counselor helped me by giving me information 
about future schools. I went to my advisor about forensic nursing because I 
had never heard of it. Interestingly, I had to inform my advisor that there 
was a thing as forensic nursing. She said that she was going to research it so 
that she would not be caught off-guard. But, they were kind of good at 
explaining what I needed to do to select my classes. They were helpful. 
Long lines, but they were helpful. In addition, my counselor gave me help 
with my course selection. 

 
Developmental Student Ten: 
My counselor is the best. My questions were always answered, and I have 
received very good advice about what it will take me to be successful. 
When I first started, I asked around. I asked around and got people’s 
opinion about which academic counselor they liked or which one seemed to 
work the best. I kind of did my homework. By the time I got around to my 
academic counselor, I knew quite a bit about her. I found that I could work 
with her easier. However, she is very busy; they [all counselors] are really 
busy. 
 
Developmental Student Twelve: 
I’ve gone to the Disability Support Services. I have kind of an advantage 
because I have an inside opinion on who is the best instructor. So, it is 
based on who I would fit in with. So far, he has given me excellent 
information on the best teachers.   
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NON-DEVELOPMENTAL STUDENTS FINDINGS (FOCUS GROUP)  

Participant responses obtained from non-developmental students at TCC 

provided the findings for research question two. Non-developmental students 

responded to questions modified from CCSSE’s 2004 Community Colleges 

Student Report. These questions were categorized according to CCSSE’s five 

benchmarks. Detailed below are the themes common among non-developmental 

students:  

Active and Collaborative Learning 
 
Question One: How frequently do your instructors require you to participate or 

work collaboratively in small group activities? 

Related Themes: Worked One or More Times in Groups 

Non-Developmental Student Three: 
I have worked in groups one or two times. I am not too keen about group 
work. Don’t get me wrong. I don’t mind the interaction, but there is always 
someone who doesn’t do their part. Because of that, I would just rather 
work on my own. On the other hand, I don’t mind helping people who need 
help. In my math class, I am always helping other students. I am sort of a 
tutor, and my instructor doesn’t seem to mind. 
 
Non-Developmental Student Six: 
One of my instructors occasionally assigns us to work in groups.   
 

Non-Developmental Student Seven: 
I have done two group projects with my peers. With both, my instructor 
required us to present our reports to the class. Everyone one in my group 
seemed to do their part and seemed to work well together. I would do this 
again. 
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Non-Developmental Student Nine: 
I have an instructor who has given us group work once. It was actually 
worth a percentage of our grade. I think this is why my peers took this 
project seriously. 
 
Non-Developmental Student Ten: 
I spend a lot of time working together in groups. My instructors encourage 
me to work with my peers daily. This is good because I actually do learn 
from others [peers]. If I don’t understand something, I ask members of my 
group. There have been several times where they were able to explain it to 
me better than the instructor. Don’t get me wrong, I am not saying that my 
instructor can’t explain well. My peers are sometimes able to present it in 
such a way that I understand.    

 
Related Themes: Have Not Been Asked to Work in Groups 

Non-Developmental Student One:  
My instructors do not use a lot of group work in our classes. Actually, I 
would prefer to work in groups. In high school, we worked in groups. It was 
good. I feel that I learned better that way.  
 
Non-Developmental Student Two:  
I have not worked in groups with any of my peers. I would assume that in 
the fall semester (when there is more time), I will work in groups with my 
peers. 

 
Non-Developmental Student Four: 
Although I have not worked in groups with my peers, I think that it would 
be fun. This would give me a chance to get to know my classmates and 
share ideas. 
 
Non-Developmental Student Five: 
The instructors that I have do not require us to work in groups.   
 
Non-Developmental Student Eight: 
I also have not been asked to work on any group assignments. 

 
Question Two: How frequently do you interact with your peers away from class 

(i.e., study or socialize together)? 
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Related Themes: Interacted with Peers One or More Times Away From Class 

Non-Developmental Student Nine: 
I interact possibly once a week with two of my peers by email and instant 
messaging. Sometimes, we talk about class, but mostly about other things. I 
have known these two people since elementary school. 

 
Non-Developmental Student Ten: 
I have interacted a few times with my peers away from TCC. We have 
formed a study group at which we meet weekly off campus. 
 
Non-Developmental Student Twelve: 
I spend time with other students outside of the classroom every single day. 
We get together to study. 

 
Related Themes: Have Not Interacted with Peers One or More Times Outside 

of Class 

Non-Developmental Student One: 
So far, I haven’t interacted with anyone outside of class. 

 
Non-Developmental Student Three: 
To be honest, I have not interacted much with anyone here on campus. This 
is the most interaction that I have had since I’ve been here. In terms of 
interaction with other students, I only interacted by saying my name and 
saying hi. The only time that I have spoken to other students was to say 
“God bless you.” I don’t know people at this school. I’ve never spent time 
with any other students except for you guys [focus group participants]. 
 
Non-Developmental Student Five: 
I have not interacted with my peers away from class. Most of my friends 
will be coming in the fall semester. Many of them decided to work this 
summer, but I decided to come here [TCC] this summer. Having a job I 
didn’t like was not what I wanted. So, I decided to come to school. Now, I 
will be able to help them [my friends] out. 

 
Non-Developmental Student Six: 
It is kind of hard to walk up to someone and ask to work together. For 
instance, a boy in my Geology class slipped me note inviting me to call him 
if I ever have any questions or just want to study together. I think it is 
harder to walk up to a total stranger and ask, “Do you want to study after 
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class?” It is especially difficult since it is the summer session. So, I don’t. 
But, I think there will be more people in the fall (a lot of people we know 
from high school). It will be a whole lot easier in the fall to interact. We can 
say, “Hey can you come over so that we can work on this essay together.” 
 
Non-Developmental Student Eleven: 
I don’t have time to interact with my peers outside of class. With a child 
and work, there is simply not enough time to get together with my peers. I 
have not had an interaction with my instructors. 

 
 

Question Three: How frequently do you ask your instructors questions in class 

or contribute to class discussions? 

Related Themes: Always Ask Questions 

Non-Developmental Student Two: 
I’m always asking questions and participate in class discussions on a regular 
basis. In my math class, I have to ask questions to understand the problems. 
Sometime I even go to the board to work the problems. My instructor 
usually asks volunteers to go to the board, but if there aren’t any takers, he 
will call on a person.  I try to volunteer because if I don’t, I may get a 
problem that I’m not to sure about. 
 
Non-Developmental Student Seven: 
I always ask a lot of questions during my classes. 

 
Non-Developmental Student Eleven: 
I am always asking questions because instructors like that and because they 
give students credit for asking questions or participating in class. Because 
that is what instructors want, I’m always asking questions. Asking questions 
in class is also a good way for instructors to know that you are interested in 
the lesson. It also shows that you want to learn. 

 
Related Themes: Don’t Ask Questions 

Non-Developmental Student One: 
I am opposite of Non-Developmental Student One. I don’t ask a lot of 
questions. I am such an introvert. Though, I like it when others ask 
questions because sometimes they ask what I was thinking. In one of my 
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classes, the instructor expects us to ask questions. However, since 
participation is worth only a small percentage of our grade, I have asked 
one question and later I might ask another. 
 
Non-Developmental Student Three: Right now, I don’t ask too many 
questions because I kind of get what is going on. This class is ridiculously 
easy; so, I am glad I am taking it. If I have a question, someone else usually 
ask the question. This saves me the energy. 
 
Non-Developmental Student Nine: 
I don’t ask questions in class. 

 
Question Four: How frequently do you do class presentations? 

Related Themes: Have Made One or More Class Presentations 

Non-Developmental Student Seven: 
So far, I have made one class presentation in one of my classes. 

 
Non-Developmental Student Nine: 
I have made one class presentation and, I did better than I thought. All 
instructors should have students present in class. It can be a good learning 
experience.  

 
Non-Developmental Student Ten: 
I have made three class presentations which is more than enough. 

 
Related Themes: Have Not Made Class Presentations 

Non-Developmental Student One: 
I have not had the opportunity to do any presentations. But, I am interested 
in doing presentations because I am trying to come out of my shell. You 
see, I don’t like presentations because I am afraid of making a mistake. So, I 
believe doing class presentations can help me. 
 
Non-Developmental Student Two: 
At TCC, I have not presented anything. In my high school, I presented a lot 
in my science, history, and literature classes. I had been expecting to present 
much more at TCC. 
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Non-Developmental Student Three: 
In math, we have not presented anything. What are you going to present? 
Are you going to go up and say this is a number? Honestly, I am looking 
forward to the Fall because I do want to present. I feel comfortable in front 
of a group of people. I love to present stuff. I don’t like to make posters, but 
I think that I am a good enough speaker. Sometimes, I will bring in those 
little toys that make noises. People will have an excuse to laugh. I may say a 
joke, but my jokes are not that great. 
 
Non-Developmental Student Four: 
I have not had to made a presentation, but I like presenting as well. With 
presentations, I would be able to use my creative skills to involve my peers 
in my presentation. 
 
Non-Developmental Student Five: 
I have not presented in class. But, I do like to make presentations. I think 
that it will help me develop as a person. Besides, this should be part of our 
learning while at TCC, Presentations are cool! 
 
Non-Developmental Student Six: 
I have not had to do any formal presentations in any of my classes. My 
teachers just expect us to respond to class discussion. 
 
Non-Developmental Student Eight: 
I have not presented in class and nor am I interested.  

 
Question Five: Tell us how frequently you work with other students during class? 

Related Themes: Working Collaboratively With Other Students Everyday 

During Class 

Non-Developmental Student One: 
Honestly, I work collaboratively with other students everyday. One of my 
teachers assigns us group projects daily. Sometimes, I work with three to 
four people on class projects. We work well in groups and everyone 
actively participate in this process. 
 
Non-Developmental Student Three: 
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Everyday, I work with other students in my math class. Math can be 
difficult at times, but working groups is helpful especially when we are 
doing word problems.  
 
Non-Developmental Student Twelve: 
I spend time with other student on class projects every single day.  
 
Non-Developmental Student Ten: 
I spend a lot of time together working in groups. We work collaboratively 
everyday. My instructors encourage me to work together. This is good 
because I actually do learn from others. If I don’t understand something, I 
ask members of my group. There have been several times where they were 
able to explain it to me better than the instructor. Don’t get me wrong. I am 
not saying that the instructor can’t explain well. My peers are sometimes 
able to present in such a way that I understand.   
 
Non-Developmental Student Eight: 
I work together daily with other students during class. My instructor seems 
to like this collaborative thing. 

 
Related Themes: Working Collaboratively Is Not Something Done During 

Class 

Non-Developmental Student Two: 
In my classes, we have never worked with other students on any class 
projects 
 
Non-Developmental Student Four: 
My instructors don’t give us any group projects. We do all of our work 
independently. 
 
Non-Developmental Student Five: 
Group work is not something we do in any of my classes. It doesn’t make a 
difference if we work in group or not. To be honest, we are very early into 
the semester, and before long, we may be asked to work in groups.  
 



 146

Question Six: Tell us how actively engaged are you with using the Internet (i.e., 

Blackboard, Web-based, email, etc.) or instant messaging with class 

assignments. 

Related Themes: Engaged Daily with Web-based Instruction 

Non-Developmental Student Two: 
I also have not used the Internet a couple of times to ask my instructor a 
question or two about my homework. 
 
Non-Developmental Student Four: 
I use the Internet for my English class everyday because I am required to do 
so and because it is a Web-based class. My instructor posts all assignments 
and class notes online. When I have questions, I just send him an email. 
However, I don’t use instant messaging for any of my classes.  

 
Non-Developmental Student Six: 
Because my English class is a Web class, I use the Internet for assignments 
everyday. All of my assignments are listed online and all conversations with 
my instructor are online which is convenient for me. 
 
Non-Developmental Student Five: 
My classes require me to use the Internet, but it hasn’t been necessary for 
me to use instant messaging. They are Web-based. So, I use only the 
Internet for many of my class assignments. However, I do use both for 
personal use. 
 
Non-Developmental Student Eight: 
I use the Internet all the time, but not instant messaging for my Web-based 
class.   

 
Non-Developmental Student Ten: 
Both of my classes are Web-based. Therefore, I use the Internet daily for 
my classes. Additionally, I use the Internet for everything such as uploading 
homework assignments, retrieving my instructors’ lecture notes, and 
checking grades on Blackboard whenever they’re available. 

 
Related Themes: Not Engaged with Use of Internet or Instant Messaging  
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Non-Developmental Student One: 
Since it is not a requirement for class, I don’t. 
 
Non-Developmental Student Three: 
As I said earlier, I am not computer savvy. So, I haven’t been comfortable 
using the Internet or instant messaging. 
 
Non-Developmental Student Seven: 
Since the semester began, I have not emailed my instructors or students in 
my class.   
 
Non-Developmental Student Nine: 
My math instructor does not use either for his class. So, I would say that I 
am not actively engaged in the use of both the Internet and instant 
messaging. 
 
Non-Developmental Student Eleven: 
I have never had to use them for my class assignments. Therefore, I have 
not done so because they haven’t been needed for class. 

 
Non-Developmental Student Twelve: 
I don’t use the Internet or instant messaging with my class assignments. My 
instructors have not suggested that I do so; therefore, I do not. 

 

Question Seven: How frequently do you email your instructor or other 

students? 

Related Themes: Email Instructors or Other Students Twice a Week  

Non-Developmental Student Six: 
Since I am taking English as a Web-Based course, I email instructors at 
least twice a week. He is good about responding to my emails.   

 
Non-Developmental Student Eight: 
Monday through Friday, I communicate with my English instructor using 
the Internet. I would say I might email her twice a week, but I post 
assignments whenever they are due.    
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Non-Developmental Student Ten: 
With two Web-Based classes, I use the Internet quite a bit. I gain an 
enormous amount of computer use with these classes. Having to do 
everything online is so much work. I never thought online classes would 
require this much effort. At least two times a week, I have to email my 
instructors. Sometimes, I email students too. 

 
Related Themes: Don’t Email Instructors or Other Students  

Non-Developmental Student Three: 
To be honest and as sad as this sounds, I just learned how to use the email. I 
am not a technical person. I am getting better and better with computers. 
Emails are so impersonal. So, I don’t use them. It is better to talk to 
someone in person. It is more direct. In addition, a lot of people cannot 
communicate very well. Granted all of this technology is good, but at the 
same time, it does not help people to communicate well. I try talking with 
people and I don’t know what they’re saying. 
 
Non-Developmental Student Nine: 
I don’t spend any time emailing my instructors regarding class work. I also 
don’t use instant messaging with class work. 
 
Non-Developmental Student Seven: 
I never email my instructors or other students. 
 
Non-Developmental Student Eleven: 
Again, I have never emailed my instructors. 
 
Non-Developmental Student Twelve: 
I don’t email any of my instructors. If the teacher needs to hear what I am 
saying he is going to hear it in class. I will be not hiding behind other 
students and emailing them. No, you will hear it class so that you can get 
embarrassed just like every student does. 

 
 

Student Effort 
 

Question Eight: How often do you come prepared to class with your completed 

assignments in hand? 
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Related Themes: Always Come to Class Prepared  

Non-Developmental Student One: 
I always come to class prepared.  

 
Non-Developmental Student Two: 
I am prepared every time for my classes.  
 
Non-Developmental Student Seven:  
Because I am able to do my homework on my job, I am always able to 
come to class prepared.  

 
Non-Developmental Student Eleven: 
Having a daughter makes it hard to be prepared all the time. But, I try really 
hard.  
 
Non-Developmental Student Three: 
Since I am such a nerd, I, too, am always prepared. My homework is always 
done the night before. And besides, I like math. Therefore, I am prepared 
when I come to class.  

 
Related Themes: Come to Class Unprepared One or More Times  

Non-Developmental Student Four: 
I am a procrastinator. So much so, I might be working on assignments 30 
minutes before classes. I am trying to improve this bad habit of mine, but I 
have been doing this since high school. I think that it might be hard to 
change. 

 
Non-Developmental Student Six: 
Because I work and go to school, there may have been one or maybe two 
times I have come to class unprepared. 

 
Non-Developmental Student Eight: 
I am a procrastinator as well. I wait until the last minute to do my 
homework. I am really bad with essays. I don’t really like writing; so, I put 
off doing them as long as I can.   
 
Non-Developmental Student Ten: 
With working full-time, I have missed one small assignment. The 
assignment was not worth a lot of points. However, I have no plans to miss 
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any other assignments because if I continue this pattern, my grades will 
drop. 
 

Question Nine: How actively engaged are you in your own learning (e.g. time 

spent doing homework, reading, or writing essays etc.)? 

Related Themes: Engaged Thirty Minutes Daily in Own Learning 

Non-Developmental Student One: 
I should spend more time completing my homework than I usually do. I 
spend somewhere around thirty minutes a day doing homework or an hour 
preparing for tests. So far, I have a “B” average, and I really believe that I 
could have an “A” average if I would study a little harder. In the fall 
semester, I will take more credit hours. Then, I will increase my study time 
and be better prepared for tests. 
 
Non-Developmental Student Four: 
I do more work in the classroom. When I am at home, I will totally put it 
off. I am a procrastinator too. However, when it is time to get serious, I will 
study for about thirty minutes a day. 
 
Non-Developmental Student Ten: 
I try to remain structured with my study habits. I spend thirty minutes a day 
per class reviewing what I learned. Then, I’ll read or complete whatever 
homework I have. 

 
Related Themes: Engaged Two Hours Daily in Own Learning  

 
Non-Developmental Student Six: 
Me, I study one to two hours daily.  
 
Non-Developmental Student Three: 
Here is my thing. I am somewhat a procrastinator. I am really trying hard to 
not do this anymore. After class, I now go straight to the library. I am in the 
library sometimes two hours. If I am at home, I will find any excuse to not 
do my homework. For instance, if I see a pen, I might just click it for an 
hour. If I am at least in the library, it makes me want to work.  There is 
something about being at school. So, I am really trying to get in the habit of 
going straight to the library to do my work. Additionally, it is very quiet 
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there. In contrast, my high school library was really loud because people 
mostly hung out there.  
 
Non-Developmental Student Seven: 
I study all the time. I am either eating, sleeping, or studying. As soon as I 
get home, I get something to eat. Then, I go to my room and study for about 
two hours. I get a lot done in two hours.   
  
Non-Developmental Student Nine: 
Let me tell you, I spend two hours a day studying. If it required more time, I 
would be willing to commit more time to studying. 

 
Non-Developmental Student Eleven: 
I spend 2 hours a day studying or reviewing my class notes in preparation 
for my quizzes or tests. I will also dedicate time to read my chapter 
assignment. Since I have a child, I usually am able to do this late at night. 
 

Academic Challenge 

Question Ten: How frequently have you discussed ideas with your instructor 

about writing a research paper for your class or classes? 

Related Themes: Need To Interact One or More Times To Write a Research 

Paper 

 
Non-Developmental Student Four: 
Since I have one due at the end of the semester, we have interacted once. 
However, if I have questions, I may have to meet at least one more time. 
 
Non-Developmental Student Five: 
I also have one due at the end of the semester, but I have not scheduled with 
my instructor. I will do so next week. I will likely schedule two meetings 
with my instructor. 
 
 
 
 



 152

Non-Developmental Student Six: 
Because I have a paper due in a few weeks, I have stayed after class once to 
ask questions. I think that I will probably interact with my instructor maybe 
one more time. 
 
Non-Developmental Student Twelve: 
With having to write one research paper, I have interacted with my 
instructor two times. Once, I met with my instructor to gain approval for the 
topic that I had chosen. Secondly, I wanted to discuss some ideas.   

  
Related Themes: No Interaction Needed to Write Research Paper   

Non-Developmental Student One: 
I have not interacted with my instructor regarding a research paper. I have 
not been asked to write a paper, yet. 
 
Non-Developmental Student Seven: 
I have not interacted. 

 
Non-Developmental Student Nine: 
Same. I have not been asked to write a research paper; so, I have not 
interacted because of a research paper.   
 
Non-Developmental Student Ten: 
There has been no interaction so far about a research paper.   
  
Non-Developmental Student Eleven: 
It has been something that I needed to do. 

 

Question Eleven: Tell us how your instructors require you to memorize facts, 

analyze or synthesize coursework or make decisions about course material? 

Related Themes: Memorize Facts, Analyze the Material, or Synthesize Ideas 

Demonstrated by Instructors’ Request to Re-Read Material 

Non-Developmental Student Four: 
Sometimes my instructor requires us to memorize and analyze things 
quickly. I feel sometimes that I don’t get it. When I am in my English class, 
we read a paragraph. Then, I think I get it, but later I find out that it is 
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something completely different. Finally, I recognize that I have to read this 
again. 

 
Non-Developmental Student Two: 
When I ask a question instead of him just giving me the answer, my 
instructor suggest that I re-read the question. He will try to make you 
answer the question in such a way. This is something he does all of the 
time.  

 
Non-Developmental Student Seven: 
Math and English are both courses that require these things. There is plenty 
of memorization, problem solving, and analyzing with math. I am always 
doing these things in math when I am working through problems. And with 
English, there isn’t a whole lot of memorization, but tons of analyzing and 
synthesizing when reading paragraphs. Many of the readings require deep 
thinking to understand the author’s points of view. So, she ask us to re-read 
passages until we are able to analyze and synthesize the readings. I don’t 
think that we go a day without doing such things 
 

Related Themes: Memorize Facts, Analyze the Material, or Synthesize Ideas 

Shown by Instructors’ Use of Strategies 

Non-Developmental Student Six: 
Geology is nothing but memorizing. I have had so many note cards for that 
class. You just have to memorize everything or keep it in your head 
otherwise you are no good at that class. For the past three days, I had to 
come home and copy another set of note cards. It is nothing but terms and 
everything. Science requires you to know vocabulary and terms. So, I take 
my note cards to work and flash through at least ten cards. I have to do this. 
 
Non-Developmental Student Nine: 
My class work does require memorization, analyzing or synthesizing ideas. 
Some of my instructors use everyday examples to help us see how what we 
learn is useful. These instructors sometimes ask questions and ask us to tell 
them in our own words what we think they are talking about. They really 
make us participate in what we learn. Although they make us memorize 
things, they want and expect us to understand the lessons. 
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Non-Developmental Student Ten: 
My math instructor encourages me to memorize and analyze different facts 
and ideas as he asks me to demonstrate these skills in examples of my work. 
 
Non-Developmental Student Twelve: 
My teachers will try to make me analyze and synthesize ideas. But, I will 
think about how I can make them analyze things. For every question they 
throw, I just turn it right back at them. We go back and forth with question, 
answer, question, answer. It is pretty much like a debate. I will tell them 
that they are right about that, but the wrong thing about it is this, this, and 
that. I ask them how they are going to answer it. 
 

Question Twelve: How frequently are you required to perform these skills (i.e., 

memorize facts, analyze or synthesize coursework or make decisions about 

course material)? 

Related Themes: Memorize Facts, Analyze the Material, or Synthesize Ideas 

Everyday 

Non-Developmental Student Three:  
With math, I am required to perform these skills everyday.  
 
 
Non-Developmental Student Four: 
In my English class, I do these things everyday. I am glad that I do these 
things because it forces me to read the assigned work and helps me to better 
understand my work.    

 
Non-Developmental Student Twelve: 
As I said previously, my teachers will attempt to make me analyze and 
synthesize ideas. They do this everyday, but I challenge them every time 
with my questions and answers.   

 
Non-Developmental Student Six: 
Because geology and science are basically memorization, I am required to 
perform these skills everyday. 

 



 155

Related Themes: Memorize Facts, Analyze the Material, or Synthesize Ideas 

Too Often  

Non-Developmental Student Two: 
Basically, I would prefer that my instructor just answer the question. I know 
that he is trying to make me think, but I’d rather do this when I am most 
comfortable. If I am asking a question, then I must not have the answer and, 
he should just answer my question. Too frequently, he takes me and my 
classmates through this drill.   
 
Non-Developmental Student Five: 
I don’t know that I do these skills because my classes are too easy, but if I 
do, these skills too often.   
 
Non-Developmental Student Seven: 
My instructors require me to do these things much too often. 
 

Question Thirteen: Tell us how instructors make you think critically (i.e., 

higher-order thinking) about your class assignments? 

Related Themes: Think Critically by Answering Questions 

Non-Developmental Student One:  
With English, my instructor makes me think critically by reading the text 
and by answering questions. Also, when writing papers, I think critically.  
 
Non-Developmental Student Two: 
I am made to think critically by answering questions about class work. 

Non-Developmental Student Nine: 
My instructors usually ask challenging questions that require me to think 
critically. They ask my response on these questions and I think critically on 
how to respond correctly and intellectually. 
 
Non-Developmental Student Eleven: 
The way my English and math teachers phrase things is by asking questions 
on tests makes me think critically. Answering their questions makes me 
think critically. However, my math class really requires me to think 
critically. Sometimes, the problems are hard, and I have to think to solve 
them.   
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Related Themes: Think Critically by Writing English Papers  

Non-Developmental Student One:  
With English, my instructors make me think critically by reading the text 
and by answering questions. When writing papers, I think critically.  
  
Non-Developmental Student Five: 
I am asked to think critically when writing papers, especially argumentative 
papers. 

 
Non-Developmental Student Six:  
My instructors make me think critically when writing English papers. Also, 
they make me think critically when reading assignments and writing 
research papers. 

 

Student-Faculty Interaction 

Question Fourteen: Please tell me how much you interact with your TCC 

instructors during class? 

Related Themes: Interact A Lot with Instructors During Class  

 
 
 
Non-Developmental Student One:  
I interact sometimes two to three times during class. I interact by asking 
questions or by answering questions. Sometimes, I interact after class if I 
have other questions. In other words, I interact a lot with my instructors.  
 
Non-Developmental Student Three: 
Honestly, I like to talk or I often have a lot of comments. I might talk before 
class, but I talk in every class during each period and occasionally after 
class.  
 
Non-Developmental Student Six: 
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Interaction with my instructors is something that I do frequently. I might 
talk before class, but I talk in every class during each period, but rarely after 
class. 
 
Non-Developmental Student Eight: 
I have had a great deal of interaction with my instructors. I participate in 
almost all of the class discussions. Often, I ask questions either in class or 
after class. I’d rather find the answers to my questions before I leave 
campus. It is more difficult having to complete homework when I don’t 
understand the assignment. 
 
Non-Developmental Student Twelve: 
We debate in class. I start some serious debates in class. Some of the 
professors make you feel like what they say has to be right. I am the kind of 
person that does not like it if you say you got to be right. I would say that 
this is not helpful interaction if I will argue with them. But, it is kind of 
nice. Also, I ask a lot of questions, answer questions when called upon, and 
sometimes ask questions after class. 

 
Related Themes: Interact Daily with Instructors During Class  

Non-Developmental Student Seven: 
During my classes, I interact daily with my instructors. I participate in class 
discussions and ask loads of questions. Interacting in class shows the 
instructor that you are current with your assignments. Anyway, this is a 
good way to earn a decent grade.   
 
 
 
Non-Developmental Student Ten: 
I interact daily with my instructors by asking questions in each of my 
classes. I also answer some questions in class.  
 
Non-Developmental Student Eleven: 
I interact daily with my instructors with various in-class exercises and 
assignments. We share personal experiences and relate them to our lessons. 
This type of exercise forces me to interact frequently with my instructors. 

 
Related Themes: Don’t Interact With Instructors During Class 

Non-Developmental Student Two: 



 158

I don’t interact much with my instructors. I may ask questions if I don’t 
understand something. That is as far as it goes. 
 
Non-Developmental Student Four: 
I seldom interact with my instructors; only if they ask me a question. Some 
instructors like to ask students a lot of questions; I have one of those 
instructors. This instructor spends large amounts of class time asking the 
students questions. Every now and then, I would like to hear more of what 
he has to say.  
 
Non-Developmental Student Nine: 
I don’t interact unless asked by my instructors. 

 
Question Fifteen: Tell us how you interact with your instructors away from 

class? How frequently? 

Related Themes: Used Internet and Email to Interact With Instructors Away 

From Class 

Non-Developmental Student Five: 
I have interacted twice with my instructor outside of the classroom. Two 
times, I sent him emails about class assignments. He responded to both of 
my emails. 
 
Non-Developmental Student Eight: 
There is a lot of interaction with my instructors. With one, I email him 
every other day regarding assignments. Once, I emailed him to schedule an 
appointment with him. I visited with him in his office about coursework that 
I didn’t understand. My instructor took his time explaining the coursework 
to me in his office. Or, I was just more focused at that time.  

 
Non-Developmental Student Ten: 
The instructors interact with me everyday through emails. I ask questions or 
reply to questions via email. Additionally, I did meet with one of my 
instructors once in his office.   

 
Related Themes: Used Verbal Communication to Interact with Instructors 

Away From Class 
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Non-Developmental Student Nine: 
We might engage in conversation about class assignment or things that are 
going on today. What I mean is that we talk about current events. She might 
come to my store two to three times a week. 
 
Non-Developmental Student Twelve: 
I love to interact with my instructors, especially when it gives me a chance 
to debate. However, it is impossible to debate with instructors outside of the 
classroom. Now, I have visited one instructor in his office to discuss an 
assignment. He was very nice about me barging in on his time. 

 
Related Themes: Don’t Interact Much with Instructors Away From Class 

 
Non-Developmental Student One: 
I don’t interact with my instructors away from class. If it doesn’t happen in 
class, then it won’t happen away from class. 
 
Non-Developmental Student Two: 
I really don’t like to interact much with instructors or peers. Because of this, 
I haven’t interacted with my instructors away from class.   
 
Non-Developmental Student Three: 
Frankly, I have not interacted with my instructors away from class. I really 
haven’t found the need. But, maybe in the fall, I might be interacting more 
with my instructors.  
 
 
 
 
 
 
 
Non-Developmental Student Four: 
I have little to no interaction with my instructors away from class. If you 
count asking questions after class, I have interacted with my instructors. 
Then, I have interacted nearly five times with my instructors.  

 
Non-Developmental Student Seven: 
I don’t interact with my instructors away from class. In fact, I never email 
my instructors. 
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Non-Developmental Student Eleven: 
I don’t interact with my instructor away from class. Should I have a 
question, I will wait until the next day to ask my question before class ends. 

 
Question Sixteen: How frequently have you been asked to write a research paper 

for your class or classes? 

Related Themes: Asked To Write At Least One Research Paper 

Non-Developmental Student Six: 
We have one due in a few weeks.   

 
Non-Developmental Student Four: 
As Non-Developmental Student Twelve said, we have one due at the end of 
the semester. 
 
Non-Developmental Student Twelve: 
I have been asked to write one research paper. I am glad that I have written 
a research paper. This should prepare me for when I transfer to FSU. I think 
everyone should have a chance to write a research paper. It is good 
experience.  

 
Related Themes: Have Not Been Asked To Write a Research Paper 

Non-Developmental Student Three: 
Since I’m in a math class, I have not been required to write a research 
paper. Therefore, I haven’t needed to interact with my instructors. 
 
Non-Developmental Student Seven: 
I have not been required to write a research paper.  

 
Non-Developmental Student Eight: 
I am so not in favor of research papers. Up to now, I have not been required 
to write a research paper. However, I have a feeling that I will be required 
to write a research paper. After all, this is only my second semester at this 
college thing. 

 
Non-Developmental Student Nine: 
Currently, I have not been required to write a research paper.   
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Question Seventeen: How do your instructors give you feedback regarding 

your grades? 

Related Themes: Written Feedback Given 

Non-Developmental Student Two: 
We get feedback in writing on our assignments daily and every Monday on 
our test. 

 
Non-Developmental Student Three: 
We get written feedback on our work weekly when our instructors return 
our paperwork. 
 
Non-Developmental Student Four: 
One of my instructors gives written feedback on our assignments every day 
and on our tests ever Monday. 
 
Non-Developmental Student Six: 
Every Monday, we get feedback in writing when he returns the papers. 

 
Non-Developmental Student Seven: 
My instructors hand out our graded papers weekly in person. 

 
Non-Developmental Student Nine: 
My instructors give us some sort of daily feedback in our classes. She also 
gives us feedback in writing on our graded papers and on our tests weekly.  
 
Non-Developmental Student Ten: 
My instructors are good about providing encouraging comments and 
feedback on our tests, quizzes, papers, and exercises. They return our papers 
to us weekly and tell us that they are available for any questions or concerns 
regarding our work. This is very comforting. 

 
Related Themes: Written Feedback on Daily Assignments and Electronic 

Postings on Tests 

Non-Developmental Student One:  
My instructors give us feedback on our assignments and tests by handing 
our papers back or posting our grades on Blackboard.  
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Non-Developmental Student Five: 
We get weekly feedback from our instructors when he returns our 
assignments to us. He also posts our test grades on line. 

 
Non-Developmental Student Eight: 
I receive feedback on our assignments every other day. We also get our test 
grades by Internet. 
 
Non-Developmental Student Eleven: 
I get feedback on my assignments every other day and biweekly feedback of 
tests and quizzes posted on the Internet. 

 
Non-Developmental Student Twelve: 
We receive written feedback daily from our instructors regarding our work 
and biweekly feedbacks regarding our tests are posted online. 

 

Support For Learners 

Question Eighteen: What responsibilities or activities away from school do you 

have? 

Related Themes: Help around the House Is My Responsibility Away from 

TCC 

Non-Developmental Student One: 
I help my mom around the house.  
 
 
Non-Developmental Student Three: 
...After being pressured around the house, I will help. I am domestically 
challenged. On the other hand, we have just gotten two cats. I am sort of 
helping out with that. Keep in mind that I do have homework. Eventually, I 
want to become employed because I want more money. In the Fall, I will 
take a theater class, and I will work with that.  
 
Non-Developmental Student Six: 
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I work, help around the house, and I help with my friend’s child. I, too, 
have conflicts. For instance, if a teacher has office hours from 2:00-5:00 
pm, I can’t exactly meet with her or do what I need to do with her because I 
work. 
 
Non-Developmental Student Eleven: 
I have a daughter and I work nearly full-time. Having a daughter requires 
added duties around the house. Besides caring for my daughter and 
working, I have to do the usual cooking and cleaning. Sometimes, this can 
be overwhelming. 

 
Related Themes: Employment Is Responsibility Away From TCC 

Non-Developmental Student Two: 
I go to work everyday after class. 

 
Non-Developmental Student Four: 
Yes, since I work I have to rush to meet with my instructors for a little 
while. However, I usually work on the weekends. Often, I work nine-hour 
shifts. Then, it doesn’t interfere with me scheduling with instructors. For the 
most part, I don’t talk to my professors. 
 
Non-Developmental Student Eight: 
I have two jobs, but they do not influence my ability to participate in 
activities. My employers are flexible. 

 
Non-Developmental Student Nine: 
I work, but it should not affect what I do or plan to do at school. 

 
Non-Developmental Student Twelve: 
I own a business with my brother. I am able to set my own hours. 
Additionally, I work as a tutor five days a week, and I am a member of Phi 
Theta Kappa. Therefore, I am constantly juggling a lot of things. I attend 
Phi Theta Kappa meetings on Wednesdays. Therefore, I don’t schedule 
myself for work on those days. I go to work on Mondays and I work full 
days on Saturdays. If I have customers, I can handle them on that day. With 
tutoring, I work with 10 or 12 students. Whenever I am called to work with 
the students, I check to see what time I have available. I recently hired a 
driver so that I can get around quicker. That saves me a lot of time. With 
Phi Theta Kappa, we are hosting four or five fundraising campaigns. I am 
the Chairman of fundraising. I simply use my time-management skills. 
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Question Nineteen: How do these responsibilities or activities influence your 

ability to participate in academically related activities? 

Related Themes: Responsibilities Impacts Their Ability to Participate In 

Academically Related Activities 

Non-Developmental Student Two: 
Sometimes, it conflicts because I have to rush to work. 

 
Non-Developmental Student Six: 
Right now, it might affect my ability to participate in some of TCC’s 
activities.  

 
Non-Developmental Student Seven: 
With my work and boxing schedule, I am too busy to take on a school 
activity at this time. 

 
Non-Developmental Student Eleven: 
Having a daughter and working full-time, this leaves me no time for 
academically related activities. 

 
Related Themes: External Responsibilities Has No Influence on Their Ability 

to Participate In Academically Related Activities 

Non-Developmental Student One: 
I am just not involved in any activities because I am shy. My participation 
in this study is one example of how I am trying to change. As far as my 
outside responsibility of helping my mom, I can do this any time. It doesn’t 
influence how I participate. I think that once I get beyond my shyness, I will 
be okay. 
 
Non-Developmental Student Four: 
Since I do occasionally work during the week, but mostly on the weekends, 
it has no impact on my ability to get involved in activities.  
 
Non-Developmental Student Five: 
Given that I don’t have a job right now, I plan to work in a couple of weeks. 
However, this shouldn’t bother my school interaction. 
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Non-Developmental Student Eight: 
My two jobs do not influence my ability to participate in academic related 
activities.   
 
Non-Developmental Student Twelve: 
It doesn’t influence my ability to participate in activities. I have a very full 
scheduled with work, Phi Delta Kappa, tutoring, and studying. I think that it 
is really based on how I manage my schedule.  

 
Question Twenty: What types of support services (i.e., career planning, 

childcare, counseling and advising, disability, financial aid, health services, 

etc.) exist to help you with your nonacademic personal responsibilities?  

Related Themes: Career and Counseling Services as Support Services 

 
Non-Developmental Student One: 
I am familiar with the Counseling Services. 
 
Non-Developmental Student Three: 
I know about Financial Aid and the Career Center. 
 
Non-Developmental Student Four: 
I am also familiar with the services that Academic Counseling and Advising 
provides to students. 
 
Non-Developmental Student Seven: 
I am aware of how beneficial TCC’s counseling…services are for students. 
For instance, counseling can help student with personal affairs, scheduling 
classes, and improving study skills. 
 
Non-Developmental Student Nine: 
You mentioned career planning; I am familiar with that service.    
 
Non-Developmental Student Eleven: 
I am aware a childcare program is here. And, I know about the Career 
Center. 
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Related Theme: Financial Aid Services as Support Services 

Non-Developmental Student Two:  
Financial aid is available for students like me who need help with 
educational expenses.   
Non-Developmental Student Ten: 
I think most of us know about financial aid. 
 
Non-Developmental Student Twelve: 
If they find can help me with my own business, then that would be worth it. 
Otherwise, I don’t know what other kind of help besides education exists 
that I would find I need. Oh bye the way, I have received a scholarship. So, 
I guess that I can say that I have gotten some academic assistance. 
However, it isn’t financial aid. 

 
Question Twenty-One: Of these services (i.e., career planning, childcare, 

counseling and advising, disability, financial aid, health services, etc.), which 

have you used? If used, please tell me about your experience with these 

services? 

Related Themes: Career and Counseling Services as Nonacademic Support 

Services Used 

Non-Developmental Student Four: 
Academic Counseling has helped me with choosing classes and setting up a 
plan. 
 
Non-Developmental Student Seven: 
Counseling. I met with my counselor to set up a career plan. Despite our 
meeting lasting only about 30 minutes, I was still pleased with the 
information I walked away with.  

 
Non-Developmental Student Nine: 
I have gone to the Career Center for help with my resume.   
 
Non-Developmental Student Eleven: 
Career Center. 
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Related Themes: Financial Aid Services as Nonacademic Support Services 

Used 

 
Non-Developmental Student Two: 
I have used financial aid. They provide me with a scholarship to help pay 
some of my tuition. My parents pay everything else. 
 
Non-Developmental Student Ten: 
I have been able to obtain student loans from the Financial Aid services. I 
had no difficulty getting a student loan. However, I bet it will be difficult to 
pay back my loans!   
 
Non-Developmental Student Nine:  
I used services from financial aid. 
 

Question Twenty-Two: How are you funding your education at TCC? 

Related Themes: Tuition Funded By Parents or Scholarships 

Non-Developmental Student One:  
My parents and a Future’s scholarship is how I fund my education. 
 
Non-Developmental Student Two:  
My parents fund my education, but I do receive a small scholarship. 
Therefore, I am not expected to pay for anything at this time. 
 
Non-Developmental Student Three:  
With me, I have Bright Teachers which pays 75% of my tuition. This does 
qualify me and ___________ as smart. We’ve got money that other people 
did not get. Currently, my parents pay for everything until my financial aid 
goes into effect in the fall. Additionally, I’ve got financial aid and my own 
money. With the money I earned working last summer in south Florida, I 
am able to buy my books.  If I need more, I can also bagger my mom for 
more money.  
 
Non-Developmental Student Seven:  
I am responsible for my own finances, and I do get student loans.   

Non-Developmental Student Four: 
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I pay for my books and my parents pay for my school. Additionally, Bright 
Teachers pay a portion of my school. I think this qualifies me as smart. 
 
Non-Developmental Student Ten: 
Because I need money to pay for my school expenses, my parents 
contribute some money toward my tuition or sometimes they buy my books. 
For the most part, I take out student loans. 
 

Related Themes: Tuition Paid With Personal Savings and Other Financial 

Support 

Non-Developmental Student Six: 
I pay my own tuition. 
 
Non-Developmental Student Seven: 
I am responsible for my own finances, but I will be applying for financial 
aid. 

 
Non-Developmental Student Eight: 
TCC provides no support for me. I pay for my own tuition. This is why I am 
working two jobs. I am sure that TCC provides financial aid, but I do not 
benefit from those services. 

 
Non-Developmental Student Nine: 
You see, I pay for a part of my tuition, and I use TCC’s grants, 
scholarships, and student loans to pay for all other school-related finances. 
 

Question Twenty-Three: Describe the financial aid or other form of financial 

support you are or will be receiving at TCC. Would you agree that it is 

sufficient? 

Related Themes: Tuition Funded With Grants, Scholarships, and Student 

Loans Sufficient 

Non-Developmental Student Three: 
I will receive grants and scholarships from TCC in the fall semester. Based 
on my Award Letter, it will be sufficient. But, had it not been for my 
parents’ support and the Bright Teacher’s scholarship, I would not be 
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enrolled this semester. The reason is that TCC does not provide financial 
aid in the summer. Thank goodness for my Bright Teacher’s scholarship! 
 
Non-Developmental Student Nine: 
TCC provides me grants, scholarships, and student loans. Although I 
sometimes have to use some of my own money, I feel that it is sufficient. 

 
Non-Developmental Student Eleven: 
TCC provides me with a grant and student loan. Most certainly, I think it is 
sufficient. 
 

Related Themes: Tuition Funded With Grants, Scholarships, and Student 

Loans Not Sufficient 

Non-Developmental Student Two: 
TCC’s financial aid provides me with a scholarship. I think it is beneficial, 
but not sufficient. I would like my parents to not pay any portion of my 
tuition. 
 
Non-Developmental Student Ten: 
I receive student loans from TCC. No, it is not sufficient because my 
parents use their money to pay some of my expenses. 

 
Non-Developmental Student Twelve: 
TCC gives me a scholarship to pay for my tuition. I also have to work in my 
own business. No, it is definitely not sufficient; otherwise, I wouldn’t work. 
 

Question Twenty-Four: Do you believe that you have benefited from TCC’s 

financial aid services? If yes, please tell me about your experience with this 

service? 

Related Themes: Grants and Student Loans Adequately Funds Tuition: A 

Benefit 

Non-Developmental Student Two: 
Most definitely, I have benefited from this service. I applied for it while in 
high school and TCC had everything ready for me. The Financial Aid 
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department is a life-saver. My financial aid counselor worked really hard to 
help me. I didn’t have much to do.  

 
Non-Developmental Student Ten: 
I have to say most definitely yes. The most helpful to me is TCC’s financial 
aid website. The website has very useful information for students such as 
me. During my first week of school, I used the Financial Aid website often. 
I did not know what an Award Letter was until I looked it up. The link 
about student responsibility is worth reading by everyone getting student 
loans. Because of my financial aid counselor, I was aware of my 
responsibility, but the website reminded me of my role of maintaining good 
grades. Simply stated, if you don’t make the grades, you get no financial 
aid. 
 
Non-Developmental Student Eleven: 
I agree with Non-Developmental Student Ten. I have truly benefited from 
TCC’s financial aid. Counselors were very patient with me and openly 
answered all of my questions. My only complaint is that the overall timeline 
for getting an Award Letter could be shortened. It takes too long.   
 
Non-Developmental Student Twelve: 
Yes, I have benefited from it. But, I did not know about it. I just received a 
$600.00 check. I said, “Well then, I did not even know about it. I did not 
receive a letter or anything. It just came!” I went to talk to my Phi Theta 
counselor who told me that it was a Dean’s List scholarship. 

 

Related Themes: Grants and Student Loans Adequately Funds Tuition; Yet, 

Process Needs Improvement 

Non-Developmental Student One: 
It is too early to tell if I have benefited. My financial aid is not available 
until the fall semester. 

 
Non-Developmental Student Three: 
Not totally. I have not received any money over the summer yet.  

 
Non-Developmental Student Six: 
Yes, I have. Had it not been for financial aid I would not be enrolled at 
TCC. Despite the slow process, I am still pleased with the service. This was 
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merely a test of my patience. How I see it is the long wait is part of the 
process. In other words, it comes with the territory. 

 
Non-Developmental Student Nine: 
Even though I have benefited from TCC’s financial assistance, I would 
have liked to receive more financial aid. After paying my tuition and books, 
I barely have any money left over. As it relates to my financial aid 
experience, it was very good. My counselor thoroughly explained my 
financial aid benefits to me. I was also encouraged to apply for TCC’s 
scholarships. 

 
Question Twenty-Five: What impact does funding your own education impact 

your involvement in academically related activities? 

Related Themes: Personally Funding Education Has No Impact on 

Involvement  

Non-Developmental Student Six: 
Paying for my education doesn’t have an impact. Yes, I work to pay part of 
my education….The impact will come from the time that I devote to care 
for my friend’s child. Helping with childcare and working will have a 
greater impact on my involvement. However, I don’t mind that my time is 
split between helping a friend, working, and attending TCC. 

 
 
 
Non-Developmental Student Nine: 
It has no affect on my involvement in educationally related activities. I do 
work, but it is not a problem.  
 
Non-Developmental Student Seven: 
It has no impact on what I can become involved in because even though I 
work long hours to pay my tuition, I still find time to box.  
 
Non-Developmental Student Ten: 
No, it doesn’t. I can make time to participate in school related activities. 
Because as I mentioned earlier, my job is flexible.   

 
Non-Developmental Student Twelve:  
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Working to pay for part of my education does not affect my involvement in 
activities. As I previously stated, I work and am involved in a campus 
organization and tutor students.  

 
Related Themes: Personally Funding Education Impacts Involvement  

Non-Developmental Student Five: 
My contribution towards my education came from work that I have done 
over the years. Right now, I am not working; so, there is no impact on my 
involvement in activities at this school. 
 
Non-Developmental Student Eight: 
It has a big impact on what activities I become involved in at TCC. I work 
two jobs and attend school here. I don’t know if I have any more time. I do 
have to study, right? 

 
Non-Developmental Student Eleven: 
Yes, it does. My schedule is very hectic. Having to work full-time and care 
for my daughter doesn’t allow me to do anything extra but go to classes. I 
simply can’t add anything else to my schedule. 

 
Question Twenty-Six: How would you describe your academic experience at 

TCC? 

Related Themes: Academic Experience Described as Great  

 
Non-Developmental Student Five: 
My English teacher is kind of interesting. So, that is good. My math teacher 
is fun; she doesn’t like a quiet class. She makes a point to get us to talk. I 
am having a great experience. 
 
Non-Developmental Student Eight: 
My academic experience has been great. As I said, TCC is like family. All 
of my instructors look out for their students. At least, this is my experience. 
 
Non-Developmental Student Nine: 
My experience at TCC has been great. I have no complaints. People at this 
college have been extremely helpful. 
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Non-Developmental Student Ten: 
My academic experience at this college has been great.  

Related Themes: Academic Experience Described as Good 

 
Non-Developmental Student One: 
My experience so far has been pretty good. My sociology teacher talks a lot 
and I take a lot of notes. So far, it has been pretty good.  

 
Non-Developmental Student Six: 
It has been really good. English is my best subject, and I am very good. My 
science teacher is a really good teacher. Academically, everything has been 
pretty easy and self-explanatory. 
 
Non-Developmental Student Seven: 
It has been pretty good and the teaching itself has been pretty good. 
 
Non-Developmental Student Eleven: 
It has been good. The instructors, staff, and my peers have been remarkable. 
They are like my extended family away from home. 

 
Related Themes: Academic Experience Described Okay 

Non-Developmental Student Two: 
I would like if my teacher had just a little bit more personality. I am used to 
having really sarcastic teachers. I sort of like teachers who are sarcastic as 
long as it is not directed towards me. I prefer that it be directed toward 
others; in that way, it would be funny. I guess I just like a little bit more 
personality or a little zingier. Therefore, I would say that my experience has 
been okay. 

 
Non-Developmental Student Three:  
I must say that I’ve only been in the class for about a week, but I must say 
that I have a pretty good teacher. She explains things in a way that makes 
sense, but at the same time it could be repetition. However, I am going to 
give them the benefit of the doubt. In general, my TCC experience has been 
okay.  
 
Non-Developmental Student Four: 
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It is okay. I am taking English 1101, and I actually am required to do 
homework. I have never done homework before because I am one of those 
people who just kind of sit in class and listens in. That is a little different. If 
I am going to fail, it is because I am required to do homework.  

 
Question Twenty-Seven: How has your academic experience at TCC 

contributed to a supportive learning environment?  

Related Themes: Instructors Adds to Supportive Learning Environment 

Non-Developmental Student One:  
I would say that my academic experience at TCC has been good. So far, I 
have learned a lot, and I am doing quite well. My instructors have been the 
main reason that I have done so well. They make themselves available for 
students. For example, my English teacher meets us after class if needed 

 
Non-Developmental Student Five: 
Academically, my experience has been very good. My instructors give a 
great deal of work, but I have been able to keep up with them. Should I 
have difficulty in the future, my instructors have told me and my fellow 
classmates that we can call them at home. This is support! I hope that this 
will not be the case for me. But, if I have to, I will; especially since my 
instructors have invited us to do so. 

 
Non-Developmental Student Seven: 
I would have to say that my experience has been amazing. My instructors 
seem interested in my success. They are always willing to answer questions 
before and after class. Although they are very busy, they find time with 
students. 

 
Non-Developmental Student Eight: 
Because I have had great experiences with faculty, I like coming to class to 
learn something new everyday. 

 
Non-Developmental Student Eleven: 
Because TCC instructors have taken interest in me, my academic 
experience has been amazing. They have made me feel special, and I like 
the feeling that they care. The smile and positive attitude from one of my 
instructors really make me feel like she wants to be here. This is why I 
believe TCC supports learning. 
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Related Themes: Despite Obstacles, Academic Experience Adds to 

Supportive Environment  

 
Non-Developmental Student Two:  
I find it hard to follow teachers who have no personality or sense of humor. 
TCC should offer a course for teachers so that they can learn how to add a 
little more liveliness to the instruction. Then, I bet you there would be more 
students who would sign up for classes. Anyway, who wants to sit in a 
boring class for an hour or more? I know that I don’t. Regardless, my 
experience has been okay and it has not stopped me from wanting to learn.  
 
Non-Developmental Student Twelve: 
I know you’ve probably heard the saying, “One bad apple can spoil the 
whole bunch.” I sort of feel this way because I have had a bad experience 
with one of my instructors. This has made me skeptical about teachers at 
TCC. I know this is hard but, this one instructor has made it bad for 
everyone else. Because I am a good student, I am trying to not feel this way 
about other instructors. However, I am a little doubtful. Other than that, I 
would say that my experience has been okay. I like TCC and am determined 
to be a good student.  
 

 

Question Twenty-Eight: In your opinion, how would you describe the qualities 

of a good instructor? 

Related Themes: Instructors Should Communicate Clearly 

Non-Developmental Student One:  
I believe a good instructor needs to explain things and not just provide 
handouts. My English instructors simply hands papers to us. She needs to 
explain, “This is where I am going.” Because some of us ask the question, 
“What are we supposed to do?” When we get our papers back, we all have 
different opinions. My sociology teacher talks too much; she needs to give 
us time to talk.   
 
Non-Developmental Student Two: 
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I think they should be straight to the point. They should not give us work 
and talk around the work. They should just give us the work and tell us how 
to do it. 
 
Non-Developmental Student Three: 
With me, I have different expectations. For one, I am paying them, but at 
the same time, I can be a demanding person. What makes a good instructor 
is someone who can talk clearly. Teachers that slur their words do not make 
good instructors. A good teacher is someone who can explain things for 
other people to understand. They should explain things such that it is not 
insulting or condescending. Another quality of a good teacher is someone 
who is funny and can poke fun at themselves. Additionally, I believe a good 
instructor is able to think on their feet and have a decent personality. A 
good teacher should be approachable and willing to listen because I usually 
have a lot to say and a lot of comments. 
 
Non-Developmental Student Four: 
A good teacher should not talk monotone, but have a lot of energy. 

Related Themes: Instructors Should Take Personal Interest in Job and 

Students 

Non-Developmental Student Six: 
A good teacher must enjoy what they are doing. If they don’t like what 
they’re teaching, then don’t teach it. For instance, my geology teacher 
enjoys rocks. He takes us through different steps to learn about rocks. Since 
he is so in loved with them and appears to be having a ball, with rocks this 
helps me hold on to what is being taught. However, if you don’t like 
teaching and do not show any enthusiasm, then I will not like it. 
 
Non-Developmental Student Seven: 
A good instructor is one who takes the time out to help his students. I 
believe he should really care that his students learn. 
 
Non-Developmental Student Eight: 
I believe a good instructor cares, teaches well, provide feedback and help 
when needed, and take the time to help students after class. 
 
Non-Developmental Student Nine: 



 177

What makes a good instructor? I would say a good instructor is one who 
loves what he of she does, loves to teach, loves his students, and one who 
really and truly believes they can make a difference in students’ lives. 
 
Non-Developmental Student Ten: 
A good instructor is one who knows what he is doing and one who is 
willing to help students grow and reach their educational goal. 
 
Non-Developmental Student Eleven: 
I believe a good instructor is one who likes what she does, communicates 
well so that I can understand him or her easily, and know what he or she 
teaches. Of these, I find that knowing or being familiar with the lesson is 
critical. It is better to have a prepared instructor than one who is not. I also 
think that a good instructor is one who can make the lesson interesting, one 
who is enthusiastic, and one who is able to help students find meaning in 
what they learn. All of these factors are what I consider makes a good 
instructor. 

 
Question Twenty-Nine: What programs, offices, or services do you consider 

important to your academic learning? 

Related Themes: Academic Advising Important to Academic Success 

Non-Developmental Student One: 
I used advising before orientation because I was afraid that some of the 
classes were going to be closed. People were telling me that I had better 
hurry up and get the classes. So, I emailed an advisor and she emailed me 
back by telling me to take English 1101. Then, she told me to finish 
everything else when you go to orientation. My interaction with my advisor 
was quite helpful. She printed all of my nursing stuff and the classes that I 
would need to transfer to FSU. That was really helpful because I really 
don’t know what I need to take. So, advising is important. 

 
Non-Developmental Student Four: 
I must say that Academic Advising has been truly a blessing. They were 
helpful to me with selecting my classes. I was definitely lost when I arrived 
at TCC. 
 
Non-Developmental Student Five: 
I guess that I can also say Academic Advising. They helped too. 
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Non-Developmental Student Six: 
I met with an advisor while I was still in high school. Therefore, I didn’t 
really have to go to orientation. She went over everything, and I knew how 
to do everything myself. I did attend orientation to meet with advisors. 
Since they [advisors] were helping people to select classes, I just left. I felt 
that I already knew how to do everything. I think advisors were and are 
pretty helpful. 

 
Related Themes: Financial Aid Important to Academic Success 

Non-Developmental Student Two: 
I agree with Developmental Student Nine. Financial aid is very important to 
my academic success. Had it not been for this service, I would not be at 
TCC. 
 
Non-Developmental Student Three:  
I haven’t really used any of them yet. My math teacher is always telling us 
about the Math center (which I don’t think I need). The Financial Aid office 
is important because if you don’t pay your tuition, they will kick you out.  
 
Non-Developmental Student Nine: 
I find the Financial Aid department to be the most important. Had it not 
been for TCC’s financial assistance, I would not be here. My parents have 
contributed to some part of my educational expenses, but it has not been 
enough. 
 
 
Non-Developmental Student Ten: 
I consider all of TCC’s programs important to my educational success. 
However, I believe financial aid is most important. Without student loans, I 
would not be able to enroll in school full-time.  

 
Question Thirty: Of those programs, which have you found to be most useful? 

Related Themes: Academic Advising Most Useful 

Non-Developmental Student One: 
The Academic Advising program has been most useful to me. I made an 
appointment with an advisor who helped with organizing my classes. My 
advisor took time to carefully help me to select classes. She told me that I 
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should have more flexibility in the fall. I will probably schedule class on 
MWF instead of having to take classes daily as I am doing this summer. 
 
Non-Developmental Student Four:  
Academic advising. My academic advisor has been helpful to me by 
assisting me with putting together my educational plan. We talked about the 
importance of an educational plan. We also talked about my career interests 
and future ambition. I believe that my advisor was sincere in wanting to 
hear about my aspirations.   

 
Non-Developmental Student Five: 
I would say that academic advising was the most useful service. Besides 
helping me with my educational plan, I was told about the importance of 
having good study habits, knowing how to take notes, and preparing for 
tests. These study tips have proven to be very useful this summer. 
 
Non-Developmental Student Six: 
Academic advising is what I consider the most useful program at TCC. 

 
Related Themes: Financial Aid Most Useful 

Non-Developmental Student Three:  
I guess I will go with financial aid as the most useful since it is the only one 
I’ve used.  
 
Non-Developmental Student Two: 
Financial aid. 

 
 
Non-Developmental Student Nine: 
I consider the Financial Aid department to be the most useful. Financial aid 
is helping fund my education. Without financial aid, I would have to post-
pone my education. I am glad that it is available for students like me. My 
parents were not able to put aside money toward my education. So, it is 
good to know that this type of service is available. 

 
Non-Developmental Student Ten 
Without a doubt, financial aid has been the most useful.  
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Question Thirty-One: Of these programs, offices, or services which have 

required the most interaction with faculty or staff? 

Related Themes: Academic Counseling Required the Most Interaction  

Non-Developmental Student Five: 
When I began classes at TCC, I met with my academic counselor at least 
two times. 

 
Non-Developmental Student Seven: 
Because I have not interacted with staff besides those in the Academic 
Counseling department, Academic counseling would be my choice.  

 
Non-Developmental Student Eight: 
I will tell you that I have interacted more with individuals in academic 
counseling. I have met with them at least two times. Both times, I met with 
them to discuss scheduling. 

 
Non-Developmental Student Eleven: 
I have had more interaction with staff in academic counseling. I met with 
staff for approximately thirty minutes on different occasions. 

 
Related Themes: Academic Advising Required the Most Interaction  

Non-Developmental Student One: 
It is hard to say. If I am forced to select one, it would be academic advising. 
I believe that I have interacted more with academic advising. 
 
 
Non-Developmental Student Four: 
I agree with Developmental Student One. I have interacted more with staff 
in Academic Advising.   
 
Non-Developmental Student Six: 
I have interacted with counselors in Academic Advising more; probably 
three times. 
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Question Thirty-Two: Tell us about your experience with your advisors and/or 

counselors at TCC. How often have your academic advisors or career counselors 

discussed academic and career planning? 

Related Themes: Great Experience Having Met One to Two Times 

Non-Developmental Student One:  
Although I knew of my academic advisor before I arrived at TCC, she is a 
friend of the family. My parents had us meet twice before TCC classes 
began. She was extremely helpful by showing me what classes to select and 
telling me a lot about TCC. Actually, I was glad that she was there for me. 
Our talk was great! When I arrived at TCC, I had everything already set up. 
I didn’t have much to do. I still went to orientation just to hear what was 
being said.  
 
Non-Developmental Student Seven: 
I visited the Academic and Career Counseling department twice. On one 
occasion, I discussed my choices for my educational path, and I met the 
other time to get help with my schedule. Each experience was great. 

 
Non-Developmental Student Eight: 
The one time I met with my career counselor was helpful. We discussed 
options for choosing a major. She first asked me what I was interested in 
and then she offered her advice. She had some great ideas. 

 
Non-Developmental Student Nine: 
Perhaps, it has been probably two times that my academic counselor talked 
with me about selecting classes and working through my schedule. I had a 
great experience with my counselor. 

 
 

Related Themes: Good Experience Having Met One To Three Times 

Non-Developmental Student Two: 
Beside my initial contact with my academic advisor for scheduling, I have 
not received any further advice from my counselors. The advice was useful. 
Overall, the meeting was pleasant. 
 
Non-Developmental Student Three:  
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Once, my counselor and I discussed academic planning. It was toward the 
beginning of the semester. To no fault of my counselor, I was sort of in a 
hurry that day. I shared with him that I just needed his help with scheduling. 
But, before I left his office, he handed me information about improving my 
study habits. Although our meeting was brief, it was a good meeting. 
 
Non-Developmental Student Six: 
Since I had not been in school for a very long time, I needed to talk to 
someone in career counseling for guidance. I met with my career counselor 
at least three times at which she gave me good advice regarding my future. 
Each time, we met for 30 minutes to discuss my interests. She was patient 
and appeared to be concerned about what I wanted to do with my life. My 
experience with her was very good.     
 
Non-Developmental Student Eleven: 
My career counselor has talked to me maybe three times. She provided 
guidance and direction regarding my educational goal. I left her office with 
a better sense of what I needed to do to achieve my goal. It was a good 
experience.  

 
 

Question Thirty-Three: We talked some about academic advisors and career 

counselors. Please tell me more about your interaction with academic advisors 

and career counselors? 

Related Themes: Interacted to Gain Help with Class Selection and Schedules 

Non-Developmental Student One: 
As I mentioned earlier, I have only met once with my TCC advisor who is a 
friend of my parents. What I can say is that [my advisor] has given me more 
help than I received from my high school counselors. Mind you, we only 
met one time. That goes to show you that TCC’s advisors are doing 
something right! Now, others might say I was helped because she is a friend 
of the family. All I can say is that I received better help with choosing 
classes now than in my four years of high school.     
 
Non-Developmental Student Two: 
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After meeting with my advisors to schedule classes, there has been no 
further meeting needed. We talked that one time roughly twenty minutes 
about scheduling. 
 
Non-Developmental Student Three: 
I feel guilty that I had to end my meeting early with my academic 
counselor. She was extremely organized. Even though we met only once, 
my counselor knew exactly where to locate the information I needed. I was 
also told to call if I had any additional questions about scheduling.  It really 
was a good meeting! 

 
Related Themes: Interacted to Gain Help on Career Planning 

 
Non-Developmental Student Six: 
My interaction with my career counselor was great. I now have a better idea 
about my career. I would recommend my counselor to any student. In fact, I 
have not been around any TCC faculty or staff that hasn’t been helpful. 
 
Non-Developmental Student Seven: 
As indicated earlier, my career counselor was great. He took time with me 
and pointed me in the right direction. 

 
Non-Developmental Student Eleven: 
I have interacted several times with my academic advisor; all of which has 
been good. We talked about setting up a degree plan and identifying the 
courses listed under my degree plan. We also briefly talked about my career 
plans and my goal to transfer to FSU after I finish everything at TCC. 
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  TABLE 40: DEVELOPMENTAL AND NON-DEVELOPMENTAL KEY THEMES  

  

 

Note: Table 40 illustrates key themes identified by developmental and non-developmental students.  

Questions Key Themes Developmental Students’ Response Non-Developmental 
Students’ Response 

Number of Responses 

Active and Collaborative 
Learning 
 
Question Four 

Made One or More Class 
Presentations 

Example: I have made two oral 
presentations in one of my classes.  

Example: So far, I have 
made one presentation in 
one of my classes.  

Four out of 12 
developmental students 
versus three out of 12 non-
developmental students 
talked about having made 
one or more presentations.  

Question Seven Don’t Email Instructors 
or Other Students 

Example: I don’t email. I prefer 
face-to-face interaction with my 
instructors or other students. It is 
more personal that way.  

Example: To be honest 
and as sad as this sounds, I 
just learned how to use the 
email. I am not a technical 
person. I am getting better 
and better with computers. 
Emails are so impersonal. 
So, I don’t use them.  

Four out of 12 
developmental students over 
three out of 12 non-
developmental students 
emphasized that they do not 
email instructors or other 
students.  

Student Effort 
 
Question Eight 

Always Come Prepared 
to Class 

Example: I always come prepared 
to class because it is part of our 
grade. However, I would come 
prepared with my assignments even 
if I was not getting credit. My role 
as a TCC student is important to me. 

Example: Since I am such 
a nerd, I too, am always 
prepared. My homework is 
always done. And besides, I 
like math. Therefore, I am 
prepared when I come to 
class. 

Four out of 12 
developmental students as 
opposed to five out of 12 
non-developmental students 
practice coming prepared too 
class. 
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TABLE 41: DEVELOPMENTAL AND NON-DEVELOPMENTAL KEY THEMES  

 
Questions Key Themes Developmental Students’ Response Non-Developmental 

Students’ Response 
Number of Responses 

Academic 
Challenge 
 
Question Ten 

Discussion Needed with 
Instructors One or More 
Times 

Example: We haven’t so far; but, I 
would like to meet once with my 
instructor before writing a research 
paper. 

Example: Since I have one 
due at the end of the semester. 
We have met once. However, 
if I have questions, I may 
have to meet at least one 
more time. 

Four out of 12 in both focus groups of 
developmental and non-developmental 
students revealed that one or more 
interaction is needed with their instructors.  

Question Thirteen Think Critically by Answering 
Questions  

Example: He [human sexuality 
instructor] will give you a scenario 
to discuss in class.  

Example:  With English, my 
instructor makes me think 
critically by reading the text 
and by answering questions. 
Also, when writing papers, I 
think critically.  

Three out of 12 developmental students as 
opposed to four out of 12 non-
developmental students mentioned that they 
think critically by answering questions.  

Student-Faculty 
Interaction 
 
Question Fourteen 

Interact A Lot with 
Instructors During Class 

Example: Oh, come on! You know 
that I interact a lot with all of my 
instructors.  

Example: Honestly, I like to 
talk or I often have a lot of 
comments. I might talk before 
class, but I talk in every class 
during each period and 
occasionally after class.  

An equal amount of developmental and 
non-developmental students (five out of 12) 
said that they interact a lot with instructors 
during class.  

 
Note: Table 41 shows key themes identified by developmental and non-developmental students.  
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TABLE 42: DEVELOPMENTAL AND NON-DEVELOPMENTAL KEY THEMES  

 
Questions Key Themes Developmental Students’ 

Response 
Non-Developmental 
Students’ Response 

Number of Responses 

 
Question Fifteen 
 
 
 
 
 
 

Use Internet and Email to 
Interact with Your Instructors 
Away From Class  

Example: I kind of like the 
Internet. It can be confusing and 
some things should be done by 
hand. But, I use it to often 
interact with my instructors. 

Example: The instructors 
interact with me everyday 
through emails. I ask 
questions or reply to 
questions via email. 
Additionally, I did meet with 
one of my instructors once in 
his office.   

Six out of 12 developmental 
students versus two out of 12 
non-developmental students 
use the Internet and email to 
interact with instructors away 
from class.  

Question Sixteen Have Never Been Asked to 
Write a Research Paper 

Example: None of my 
instructors have asked me to 
write a research paper.  

Example: I am so not in 
favor of research papers. Up 
to now, I have not been asked 
to write a research paper.  

Three out of 12 
developmental students as 
opposed to five out of 12 
non-developmental students 
have never been asked to 
write a research paper.  

Question Seventeen  Written Feedback Provided Example: The teacher that I 
would say gives me the best 
feedback on our grades would be 
my Reading teacher. She gives us 
a print out of everything that we 
done; what we scored on it; what 
we rank in the class; and what 
our average we have as well as 
the grade.  

Example: We get feedback 
in writing on our assignments 
daily and every Monday on 
our tests. 

Four out of 12 developmental 
students versus seven out of 
12 non-developmental 
students said instructors 
provided written feedback.  

 
Note: Table 42 demonstrates key themes identified by developmental and non-developmental students.  
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TABLE 43: DEVELOPMENTAL AND NON-DEVELOPMENTAL KEY THEMES  

 
Questions Key Themes Developmental Students’ 

Response 
Non-Developmental 
Students’ Response 

Number of Responses 

Support For Learners:  
 
Question Eighteen 

Employment Is Responsibility 
Away From TCC 
 

Example: Beside school, I 
work a 44-hour workweek.  
 

Example: I go to work 
everyday after class.  
 

Three out of 12 
developmental students 
versus five out of 12 non-
developmental students 
stressed employment as their 
external responsibility.  

Question Two External Responsibilities 
Have No Impact on Their 
Ability to Participate in 
Academically Related 
Activities 
 

Example: My work does not 
influence my ability to get 
involved in activities. But, I 
just don’t. Maybe later on, I 
might get involved in a few 
activities. At this time, I just 
want to get familiar with my 
classes and TCC.  

Example: Since I do 
occasionally work during the 
week, but mostly on 
weekends, it has no impact on 
my ability to get involved in 
activities.  

Three out of 12 
developmental students 
versus five out of 12 non-
developmental students report 
that their external 
responsibilities do not impact 
their ability to participate in 
academically related 
activities. 

Question Three Career and Counseling 
Services as Support 

Example: Besides the Career 
and Counseling Service, I 
don’t know of any more 
support services.  

Example: I am aware of how 
beneficial TCC’s 
counseling…services are for 
students. For instance, 
counseling can help students 
with personal affairs, 
scheduling classes, and 
improving my study skills.  

Three out of 12 
developmental students 
opposed to six out of 12 non-
developmental students 
identified Career and 
Counseling Service as a 
support service.  

 

Note: Table 43 reveals key themes identified by developmental and non-developmental students.  
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TABLE 44 DEVELOPMENTAL AND NON-DEVELOPMENTAL KEY THEMES  

Questions Key Themes Developmental Students’ 
Response 

Non-Developmental 
Students’ Response 

Number of Responses 

Question Four Career and Counseling 
Services as Nonacademic 
Support Services Used 

Example: Career and 
counseling. The center was 
beneficial. The counselor 
helped me with future career 
plans.  

Example: Counseling. I met 
with my counselor to set up a 
career plan. Despite our 
meeting lasting only about 30 
minutes, I was still pleased 
with the information I walked 
away with. 

Three out of 12 
developmental versus four 
out of 12 non-developmental 
students indicated that they 
used career and counseling 
services as non-academic 
support services. 

Question Eight  Personally Funding 
Educational Expenses has No 
Impact on Their Involvement 

Example: Paying for my 
education doesn’t have an 
impact.  

Example: No, it doesn’t. I 
can make time to participate 
in school related activities 
because, as I mentioned 
earlier, my job is flexible.  

Four out of 12 developmental 
students in opposition to five 
out of 12 non-developmental 
students denoted that paying 
their own tuition has no 
impact on their involvement.  

 

Note: Table 44 shows key themes identified by developmental and non-developmental students.  
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TABLE 45: DEVELOPMENTAL AND NON-DEVELOPMENTAL KEY THEMES  

Questions Key Themes Developmental Students’ 
Response 

Non-Developmental 
Students’ Response 

Number of Responses 

Question Nine Academic Experience is 
Great 

Example: My English 
teacher is kind of interesting. 
So, that is good. My math 
teacher is fun; she doesn’t 
like a quiet class. She makes 
a point to get us to talk. I am 
having a great experience.   

Example: I have found my 
experience to be great so far. 
The Math and Writing center 
have provided the support I 
needed for my classes.  

Three out of 12 
developmental students 
opposed to four out of 12 
non-developmental students 
stated that their academic 
experience at TCC is great.  

Question Ten Instructors/Faculty Adds to 
Supportive Learning 
Environment 

Example: I would say that I 
study more because my 
instructors have taken the 
time to work with me. 
Instructors have been willing 
to help me improve in areas 
that I am not so strong. 
Because of this type of 
support, I am giving it all that 
I got to study hard and make 
good grades.  

Example: I would say that 
my experience at TCC has 
been good. So far, I have 
learned a lot, and I am doing 
quite well. My instructors 
have been the main reason 
that I have done so well. They 
make themselves available 
for students. For example, my 
English teacher meets us after 
class if needed. 

Three out of 12 
developmental students 
versus five out of 12 non-
developmental students 
indicated that their instructor 
helps to improve their 
learning. 

 

Note: Table 45 represents key themes identified by developmental and non-developmental students.  
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TABLE 46: DEVELOPMENTAL AND NON-DEVELOPMENTAL KEY THEMES  

 

 
 
Note: Table 46 displays the key themes identified by developmental and non-developmental students.

Questions Key Themes Developmental Students’ Response Non-Developmental 
Students’ Response 

Number of Responses 

Question Twelve Academic Advising 
Important to Academic 
Learning  

Example: Oh, I think academic 
advising is the most important program. 
Had it not been for this program, I 
would have been majoring in the Law 
Enforcement program….My advisor has 
steered me in the right direction. 

Example: I must say that 
academic advising has been 
truly a blessing. They were 
helpful to me with selecting 
my classes. I was definitely 
lost when I arrived at TCC. 

Three out of 12 developmental 
students opposed to four out of 
12 non-developmental students 
deemed academic advising 
important to academic learning.  

Question Fourteen Counseling Services 
Required Most Interaction 

Example: Personally, I have interacted 
more with my counselors.  

Example: I will tell you that 
I have interacted more with 
individuals in academic 
counseling. I have met with 
them at least two times. Both 
times, I have met with them 
to discuss scheduling.  

Three out of 12 developmental 
students in opposition to four out 
of 12 non-developmental 
students identified counseling 
services that generated the most 
interaction.  

Question Sixteen Interacted to Gain Help 
with Class Selection and 
Schedules 

Example: My academic advisor and I 
only met to discuss selecting my 
schedule. I had an idea of what classes I 
wanted to take, but my advisor helped 
me narrow it down. Everything my 
advisor suggested worked out fine for 
me.  

Example: What I can say is 
that she [my advisor] has 
given me more help than I 
received from my high school 
counselors. Mind you, we 
only met one time. All I can 
say is that I received better 
help with choosing classes 
now than in my four years of 
high school.   

Five out of 12 developmental 
students versus three out of 12 
non-developmental students 
interacted with advisors for help 
with class selection.  
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CHAPTER FIVE 

SUMMARY, CONCLUSIONS, IMPLICATIONS FOR 

FURTHER RESEARCH, AND RECOMMENDATIONS 

INTRODUCTION  

 
Chapter Five contains the introduction, summary of the study, summary of 

findings, conclusions, implication for practice, implications for further research, 

and the researcher’s recommendations to help TCC faculty, administrators, and 

other educational practitioners improve their knowledge of engagement practices 

among developmental students (Kuh, 2005). 

SUMMARY OF THE STUDY 

Purpose  

The purpose of this study is to widen the knowledge of the existing body 

of research on the relationship between developmental and non-developmental 

students and their level of engagement in academically related activities. 

Specifically, this study sought to determine (1) if there is a difference in 

engagement levels between developmental and non-developmental students and 

(2) if there is a difference in the nature of experiences for developmental and non-

developmental students at TCC. Determining differences in student engagement 

between developmental and non-developmental students will offer information 
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relevant to TCC as it continues to help developmental students achieve academic 

success.  

Methodology 

The researcher used CCSSE’s pre-existing 2004 survey results (with 

permission) and information from focus group participants at TCC. Survey results 

from 431 TCC students who reported that they were currently enrolled in or 

planned to take a developmental course in reading, writing, and/or mathematics 

and data from a total of 24 focus group participants from TCC—12 

developmental (college preparatory) and 12 non-developmental students were 

used for this study.  

Qualitative (focus group) participants were First Time in College students 

(FTIC) during the summer 2005 term. Students were enrolled full-time or part-

time in College Prep Math (MAT 0002), College Prep English (ENC 0020), 

College Prep Reading (REA 0002), Intermediate Algebra (MAT 1033), and 

College Composition (ENC 1101). Non-developmental/non-college preparatory 

students were those TCC students who were never enrolled in college preparatory 

courses.  

The researcher used TCC’s EagleNet to examine class schedules. From 

this, lists were created with reference numbers, course identifications, session 

credit hours, class locations, course start and end dates, seats left, and instructors’ 
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names. The reference numbers were used to generate enrollment rosters of 

students enrolled in College Prep Math (MAT 0002 and MAT 0024), College 

Preparatory English (ENC 0020), College Prep Reading (REA 0002), 

Intermediate Algebra (MAT 1033), and College Composition (ENC 1101) 

courses. As a contingency, a computerized enrollment roster of all students 

enrolled in summer 2005 terms was acquired by Jay Gelin, Distributed 

Information Specialist.  

A random selection of FTIC developmental students taking courses in 

MAT 0002 and MAT 0024, ENC 0020, and REA 0002 courses was chosen for 

this study. In addition, FTIC non-developmental students who had never enrolled 

in developmental courses were randomly selected from MAT 1033 and College 

ENC 1101. Twenty-four participants (12 in each group) participated in focus 

groups, each lasting approximately 90 minutes.  Each session followed CCSSE’s 

Focus Group Protocol (with permission), appropriately modified with permission 

for relevance to the research questions addressed in this study. 

Findings 

For this study, the researcher will report the findings based on data 

obtained from the following:  
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1. Review of Literature 

2. Analysis of Quantitative Data (i.e., descriptive statistics and one way 

ANOVA) 

3. Analysis of Qualitative Data (i.e., focus group responses) 

Review of Literature 

The literature review focused on two primary topics: (1) the varied 

benefits of employing student engagement to improve learning and achieve 

successful outcomes and (2) how best to engage developmental students in 

educational activities. Interestingly, several national reports revealed that these 

students can be engaged at various times and in various ways during the 

educational process. Other literature in this review identified mechanisms that 

involve and motivate these learners. As a result, research indicates that there is a 

significant need for (particularly) developmental students to be involved actively 

with learning-related activities both inside and outside of the classroom.  

Despite students sometimes becoming distracted by external factors, 

researchers (CCSSE, 2004) suggest that faculty are encouraged to include 

strategies that motivate learners. Further, these same researchers observed 

student-to-student interaction and student-to-faculty interaction to be an effective 

tactic to engage the learner. The research also indicated that the more engaged 
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students are in collaborative practices, the greater the likelihood that they will 

have successful learning outcomes.  

Based largely upon the notion that student engagement can yield positive 

benefits on student learning, recent literature suggests many community colleges 

have begun efforts to create a “new” culture of learning by having faculty 

recommit to teaching. The literature called for colleges to integrate more student 

engagement into the teaching and learning process. Additionally, others 

(Chickering & Gamson, 1987; Roueche et al., 2003) suggested designing 

curriculum that includes social engagement activities as a means of increasing 

student outcomes.  

Learning communities also have been linked to improved social 

interactions among students that have led to greater academic proficiency. Of 

greater interest, learning communities have been attributed to increased student 

success among developmental students. Colleges are increasingly embracing 

learning communities because students who participate in them have a higher pass 

rate statewide. Furthermore, learning communities offered commuter students a 

greater opportunity to interact in the classroom and with their peers.  

Student engagement with faculty and peers outside of the classroom and 

its influence on student learning were covered in Chapter Two. The probability of 

students persisting and graduating because of collaboration with faculty and peers 
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was specified. Relations between engagement and persistence and student 

learning were explained. There is a greater possibility that students will persist 

and graduate from colleges that support academic and social engagement 

activities. The increased potential for these students to acquire individual support 

from colleges was also noted in Chapter Two.  

Two research questions were used to guide this study. Both research 

questions one and two and their findings are detailed below.  

Research Questions  

1. How does the engagement of developmental students differ from the 

engagement of non-developmental students? 

2. In what ways do developmental and non-developmental students 

experience student engagement? 

SUMMARY OF FINDINGS 

For this study, the findings for research question one (quantitative) were 

categorized according to CCSSE’s five educational benchmarks of educational 

practice. Developmental and non-developmental students at TCC responded to 

seven questions related to Active and Collaborative Learning. Of the seven 

questions, results indicated there is a 95% chance of a significant difference 

between the mean scores among developmental and non-developmental students 

on the following two items: (1) Worked with classmates outside of class to 
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prepare class assignments were found to be statistically significant, F(1,1) = 

6.420, p <.05 and (2) Participated in a community-based project as a part of a 

regular course were found to be statistically significant, F(1,1) =.4258, p <.05. 

There is a perceived difference among developmental and non-developmental 

students who worked with classmates outside of class to prepare class 

assignments and who participated in a community-based project as a part of a 

regular course. A mean score of 1.94 [N=430] of developmental students as 

opposed to the 1.78 [N=315] mean score of non-developmental students indicated 

more involvement with classmates outside of class to prepare class assignments. 

Additionally, the mean score of 1.32 [N=431] for developmental students who 

participated in a community-based project as part of a regular course was greater 

than non-developmental students whose mean score was 1.23 [N=312]. 

These students were also queried on four questions related to Student 

Effort. Responses to the following two questions yielded a 95% chance of a 

significant difference between the mean scores among developmental and non-

developmental students: (1) Prepared two or more drafts of paper or assignments 

before turning it in were found to be statistically significant, F(1,1) = 9.990, p 

<.05 and (2) Come to class without completing readings or assignments were 

found to be statistically, F(1,1) = 7.311, p <.05. There is a perceived difference 

among developmental and non-developmental students who prepared two or 
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more drafts of paper or assignments before turning it in and come to class without 

completing readings or assignments. A mean score of 2.70 [N=433] of 

developmental students as opposed to 2.46 [N=315] mean score of non-

developmental students reported that they prepared two or more drafts of paper or 

assignments before turning it in. Similarly, the mean score of 2.20 [N=314] for 

non-developmental students who come to class without completing readings or 

assignments was better than developmental students whose mean score was 2.05 

[N=432]. Therefore, more developmental students come prepared to class with 

readings or assignments.  

Developmental and non-developmental students responded to nine 

questions related to Academic Challenge. Of the nine questions, only the 

following question was found to be statistically significant, F(1,1) = 4.054, p 

<.05. There is a perceived difference among developmental and non-

developmental students using information you have read or heard to perform a 

new skill were found to be statistically significant F(1,1) = 5.499, p < .05. A mean 

score of 2.65 [N=434] of developmental students in opposition to a 2.49 [N=317] 

mean score of non-developmental students indicated that developmental students 

were using information they had read or heard to perform a new skill.  

These students also addressed six questions related to Student-Faculty 

Interaction. Of the six questions, the following two proved that there is a 95% 
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chance of a significant difference between the mean scores among developmental 

and non-developmental students: (1) Talked about career plans with an instructor 

or advisor were found to be statistically significant, F(1,1) = 5.256, p <.05 and (2) 

Worked with instructors on activities other than coursework were found to be 

statistically significant, F (1,1) = 9.131, p < .05. There is a perceived difference 

among developmental and non-developmental students who talked about career 

plans with an instructor or advisor and who worked with instructors on activities 

other than coursework. A mean score of 2.27 [N=430] of developmental students 

versus a 2.12 [N=315] mean score of non-developmental students revealed that 

they talked more about career plans with an instructor or advisor. In addition, the 

mean score of 1.35 [N=424] for developmental students stating that they worked 

more with instructors on activities other than coursework was greater than non-

developmental students whose mean score was 1.21 [N=313]. 

Developmental and non-developmental students responded to nine 

questions related to Support for Learners. Of the nine, the following six validated 

that there is a 95% chance of a significant difference between the mean scores 

among developmental and non-developmental students: (1) Encouraging contact 

among students from different economic, social, and racial or ethnic backgrounds 

was found to be statistically significant, F(1,1) = 4.601, p <.05. (2) Helping you 

cope with your non-academic responsibilities (work, family, etc.) were found to 
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be statistically significant, F(1,1) = 4.992, p <.05, (3) Providing the support you 

need to thrive socially were found to be statistically significant, F(1,1) = 12.009, p 

<.05, (4) Providing the financial support you need to afford your education were 

found to be statistically significant, F(1,1) = 14.922, p <.05,  (5) Frequency: 

Academic advising/planning was found to be statistically significant, F(1,1) = 

38.922, p <.05, and (6) Frequency: Career counseling was found to be statistically 

significant, F(1,1) = 14.979, p <.05. There is a perceived difference among 

developmental and non-developmental students who initiated contact among 

students from different economic, social, and racial or ethnic backgrounds, 

believed TCC helped them cope with their non-academic responsibilities (work, 

family, etc.), received the support needed to thrive socially, obtained the financial 

support needed to afford their education, and reported the number of times 

academic advising/planning and career counseling at TCC were used. Non-

developmental students reported a higher level of assistance from their college. A 

mean score of 2.64 [N=430] of developmental students against a mean score 2.49 

[N=317] of non-developmental students indicated that more developmental 

students initiated contact among students from different economic, social, and 

racial or ethnic backgrounds. Additionally, the mean score of 1.93 [N=434] for 

developmental students who believed TCC helped them cope with their non-

academic responsibilities (work, family, etc.) over non-developmental students 
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whose mean score was 1.78 [N=317]. Further, developmental students also 

reported an advanced mean score of 2.22 [N=432] when proving the support 

needed to thrive socially as opposed to non-developmental students with a mean 

score of 1.98 [N=317]. Another area that averaged an elevated mean score 2.59 

[N=429] for developmental students was with obtaining the financial support 

needed to afford their education; whereas, non-developmental students reported a 

lower mean score of 2.28 [N=316]. It was also uncovered that developmental 

students attained a higher mean score of 2.04 [N=406] compared to non-

developmental students who had a mean score of 1.70 [N=305] when reporting 

the number of times academic advising/planning and career counseling was 

received at TCC. 

Qualitatively, the findings for research question two were also organized 

according to items listed on CCSSE’s five educational benchmarks. This question 

presented the remarks of developmental and non-developmental students relating 

to the 33 focus group questions. Regarding Active and Collaborative Learning, 

the following theme prevailed with both developmental and non-developmental 

students in this category: (1) Made one or more class presentations.  Four out of 

12 developmental students versus three out of 12 non-developmental students 

talked about having made one or more presentations. For example, one 

developmental student stated, “I have made two oral presentations in one of my 
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classes” and a non-developmental student said, “…I have made one presentation 

in one of my classes.”  

Developmental and non-developmental students responded to questions on 

the topic of Student Effort. The succeeding theme was common among both 

developmental and non-developmental students: Always come prepared to class. 

Four out of 12 developmental students as opposed to five out of 12 non-

developmental students practice coming prepared to class. One developmental 

student declared, “I always come prepared to class because it is part of our grade. 

However, I would come prepared with my assignments even if I was not getting 

credit.” A non-developmental student asserted, “Since I am such a nerd, I too, am 

always prepared. My homework is always done.”  

Academic Challenge was another area that these students were invited to 

reply. (1) Discussion needed with instructors one or more times and (2) Think 

critically by answering questions were two themes that prevailed among these 

students. Four out of 12 in both focus groups of developmental and non-

developmental students revealed that one or more interaction is needed with their 

instructors to write a research paper. One example quoted by a developmental 

student was, “We haven’t so far; but, I would like to meet once with my instructor 

before writing a research paper.”  A non-developmental student pronounced, 

“Since I have one due at the end of the semester, we have met once. However, if I 
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have questions, I may have to meet at least one more time.” Theme two revealed 

that three out of 12 developmental students as opposed to four out of 12 non-

developmental students mentioned that they think critically by answering 

questions. As an example, a developmental student uttered, “He [human sexuality 

instructor] will give you a scenario to discuss in class,” and a non-developmental 

student expressed, “With English, my instructor makes me think critically by 

reading the text and by answering questions; also when writing papers, I think 

critically.”  

Student-Faculty Interaction was the fourth benchmark for which 

developmental and non-developmental students offered responses. The following 

four themes were identified by these students as means of interacting with 

instructors: (1) Interact a lot with instructors during class, (2) Use Internet and 

email to interact with your instructors away from class, (3) Have never been 

asked to write a research paper, and (4) Written feedback provided. Regarding 

theme one, five out of 12 developmental and non-developmental students said that 

they interact a lot with instructors during class. For example, a developmental 

student stated, “Oh, come on! You know that I interact a lot with all of my 

instructors” and a non-developmental student said, “Honestly, I like to talk or I 

often have a lot of comments.” With theme two, six out of 12 developmental 

students versus two out of 12 non-developmental students use the Internet or 
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email to interact with instructors away from class. For instance, a developmental 

student responded by saying, “I kind of like the Internet. It can be confusing and 

some things should be done by hand. But, I used it to often interact with my 

instructors.” A non-developmental student articulated, “The instructors interact 

with me everyday through emails. I ask questions or reply to questions via email.” 

In reference to the third theme, three out of 12 developmental students as opposed 

to five out of 12 non-developmental students have never been asked to write a 

research paper. One developmental student answered, “None of my instructors 

have asked me to write a research paper,” and a non-developmental student 

replied, “I am so not in favor of research papers. Up to now, I have not been asked 

to write a research paper.” Regarding the fourth theme, four out of 12 

developmental students contrary to seven out of 12 non-developmental students 

indicated that written feedback was provided. Case in point, a developmental 

student said, “The teacher that I would say gives me the best feedback on our 

grades would be my reading teacher. She gives us a print out of everything…,” 

and a non-developmental student stated, “We get feedback in writing on our 

assignments daily and every Monday on our tests.”  

Developmental and non-developmental students responded to questions on 

the topic of Support for Learners.  Developmental students indicated that they 

used career and counseling as nonacademic support services. Ten themes were 
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identified for this benchmark. Of the ten, the following three stood out: (1) Career 

and counseling services as support, (2) Personally funding education has no 

impact on their involvement, and (3) Interacted to gain help with class selection 

and schedules. For theme one, three out of 12 developmental students versus four 

out of 12 non-developmental student answered, “Career and counseling. The 

center was beneficial. The counselor helped me with future career plans.” A non-

developmental student said, “I met with my counselor to set up a career plan.” For 

theme two, four out of 12 developmental students as opposed to five out of 12 

non-developmental students denoted that paying for their own tuition has no 

impact on their involvement.” Equally, a non-developmental student said, “No, it 

doesn’t. I can make time to participate in school activities because, as I mentioned 

earlier, my job is flexible.” Referencing theme three, five out of 12 developmental 

students versus three out of 12 non-developmental students interacted with 

advisors for help with class selection. As an example, a developmental student 

cited, “My academic advisor and I only met to discuss selecting my schedule. I 

had an idea of what classes I wanted to take, but my advisor helped me narrow it 

down.” Similarly, a non-developmental student stated, “What can I say is that she 

[my advisor] has given me more help than I received from my high school 

counselors.”  
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CONCLUSIONS 

The purpose of this study was to examine differences in engagement 

among developmental and non-developmental students at TCC. The researcher 

employed both quantitative and qualitative methodologies. Quantitatively, one-

way analysis of variances and descriptive statistics were used to analyze CCSSE’s 

pre-existing data, and qualitatively, focus groups were used to gauge these 

students’ perspectives concerning their level of engagement.  

The research findings presented in this study provided an insight on 

engagement differences between developmental and non-developmental students. 

A comparison of developmental and non-developmental students produced 

significant differences in engagement (p<.05). Quantitatively, there is no 

significant difference on many CCSSE items. However, where there are 

statistically significant differences in engagement levels of developmental and 

non-developmental students, the developmental students consistently are more 

engaged.  Qualitatively, responses from both developmental and non-

developmental were nearly the same. Nonetheless, slight differences existed 

among both groups according to CCSSE’s five benchmarks. A detailed 

comparison between developmental and non-developmental students is listed 

below according to each benchmark:  
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Active and Collaborative Learning 

1. In the area of Active and Collaborative Learning, where there are 

statistically significant differences in engagement levels among 

developmental and non-developmental students, the developmental 

students consistently are more engaged in working with classmates outside 

of class and participating in a community-based project. Quantitatively, 

the results from this study indicated that both developmental and non-

developmental students were actively engaged in their studies. For 

example, CCSSE’s data revealed that more developmental students were 

more engaged in working with classmates outside of class and 

participating in a community-based project than non-developmental 

students. Significant differences existed calling attention to students who 

were actively involved in their learning away from class. Consistent with 

the literature, students who are actively engaged in their learning tend to 

be more successful (Astin, 1985; Diamond, 2005; Ku & Hu, 2001). To 

support these findings, developmental students who participated in the 

focus groups (qualitative) were somewhat more engaged in their learning 

than non-developmental students. For example, one developmental student 

reported having made one or more class presentations. This student 

replied, “I have made two oral presentations in one of my classes.” 
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Students acquire more when they are actively involved in their scholarship 

and can apply what is being learned in varied settings (CCSSE, 2005).  

Student Effort 

2. For Student Effort, where there are statistically significant differences in 

engagement levels among developmental and non-developmental students, 

the developmental students consistently are more engaged when preparing 

two or more drafts of paper and coming to class without completing 

readings or assignments. The quantitative results drawn from this study 

indicated that developmental students were more engaged in their learning 

by the amount of effort that they dedicated to their learning. For instance, 

CCSSE’s results indicated that more developmental students prepared two 

or more drafts of paper and came to class with completed readings or 

assignments in hand while non-developmental students did not. 

Significant differences appeared to exist when students in the two groups 

made a concerted effort to meet their classroom goals. In line with the 

literature, students who are serious about their education and committed to 

academic success tend to perform better (Tinto, 2003). Conversely, the 

qualitative responses of developmental students at TCC did not support 

CCSSE’s data. More non-developmental students reported that they came 

to class prepared with their assignments in hand than did developmental 
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students. As an example, a non-developmental student at TCC discussed 

how he always comes prepared to class. This student answered, “Since I 

am such a nerd, I too, am always prepared. My homework is always 

done.” Students’ success is largely based on how much contribution they 

devote to learning (CCSSE, 2005).  

Academic Challenge 

3. Regarding Academic Challenge, where there are statistically significant 

differences in engagement levels among developmental and non-

developmental students, the developmental students consistently are more 

engaged when using information read or heard to perform a new skill. The 

findings obtained from CCSSE’s data revealed that developmental 

students were being more intellectually challenged by faculty than were 

non-developmental students. Case in point, more developmental students 

used information read or heard to perform a new skill more than did non-

developmental students. Significant differences appeared visible when 

intentional efforts by TCC were used to challenge students intellectually. 

The findings parallel the literature, indicating that higher order thinking is 

essential to student learning (Kuh et al., 2005). Although developmental 

students reported that they were challenged intellectually, the responses 

obtained from the focus group participants were somewhat different than 
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CCSSE’s findings. A smaller amount of non-developmental students 

reported being challenged intellectually than did developmental students. 

Consistent with the quantitative findings, the researcher employed 

qualitative responses obtained from non-developmental students. Case in 

point, one non-developmental student revealed that she thinks critically by 

answering questions. She stated, “With English, my instructor makes me 

think critically by reading the text and by answering questions.” 

Challenging students intellectually is vital to educational attainment 

(CCSSE, 2005).   

Student-Faculty Interaction 

4. In reference to Student-Faculty Interaction, where there are statistically 

significant differences in engagement levels among developmental and 

non-developmental students, the developmental students consistently are 

more engaged when talking about career plans with an instructor or 

advisor and when working with instructors on activities. CCSSE’s 

quantitative results indicated that more developmental students interacted 

more with faculty and staff. The results from CCSSE’s data indicated that 

developmental students talked more about career plans with an instructor 

or advisor and worked more with instructors on activities than did non-

developmental students. Significant differences appeared to exist in these 
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two areas because these students recognized the value of student-faculty 

relationships. Student-faculty interaction has been recognized as a possible 

contributing factor to learning. Consistent with prior research, learning 

communities have been positively attributed to increased student-faculty 

interaction and have contributed to improved student learning. Research 

has linked learning communities to increased collaboration inside the 

classroom (Bailey & Alfonso, 2005; O’Banion, 1997) and improved 

student outcomes (Tinto, 1998; Astin, 1993; Ewell & Jones, 1996; 

Pascarella & Terenzini, 1991; Stage & Hossler, 2000; ACPA, 1994; 

Smith, Macgregor, & Matthews, 2004; Astin, 1985).   

5.  Qualitatively, developmental students responded more favorably towards 

interacting with faculty and staff than did non-developmental students.  To 

support CCSSE’s quantitative findings, the researcher used responses 

obtained from the developmental participants. For example, one 

developmental student indicated that she interacts a lot with instructors 

during class. She said, “I have good interaction in the classroom by asking 

a lot of questions. I got to know my teachers. It is good that we got to 

know each other. I wind up with excellent grades because of it.” The more 

students interact with faculty, the greater the possibility these students will 

persist (CCSSE, 2005).   
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Support for Learners 

5. As it relates to Support for Learners, where there are statistically 

significant differences in engagement levels among developmental and 

non-developmental students, the developmental students consistently are 

more engaged when providing help in coping with their non-academic 

responsibilities (work, family, etc.). Other significant differences in 

engagement levels were previously detailed (see pp. 203-204). The results 

from CCSSE’s data revealed more satisfaction with TCC’s support 

services. The data showed that more developmental students were being 

provided help in coping with their non-academic responsibilities than were 

non-developmental. Based on this finding, developmental students were 

more likely to report that they receive help with nonacademic 

responsibilities than non-developmental students. Significant differences 

appeared as these students revealed how TCC demonstrated its 

commitment toward their educational pursuit. Consistent with previous 

literature, students are more apt to do well when colleges provide the 

required nonacademic support (CCSSE, 2004). Qualitatively, both 

developmental and non-developmental students responded similarly with a 

bit more non-developmental students demonstrating more satisfaction with 

TCC’s support. To support CCSSE’s quantitative findings, the researcher 



 213

considered responses gathered from focus group (qualitative) participants. 

For instance, one non-developmental student emphasized TCC’s career 

and counseling services as nonacademic support used. This student 

replied, “Counseling. I met with my counselor to set up a career plan….I 

was…pleased with the information I walked away with.” Students tend to 

be more connected with colleges that are dedicated to their learning 

(CCSSE, 2004).  Prior research suggests that students are more apt to do 

well when colleges provide the needed nonacademic support (CCSSE, 

2004). 

IMPLICATIONS FOR PRACTICE 

This study’s intent was to examine differences in engagement among 

developmental and non-developmental students. Based on the results of this 

study, it was apparent that developmental students were more engaged in their 

learning than were non-developmental students. The literature (Astin, 1984; 

CCSSE, 2004, 2005; Hu and Kuh, 2002; Kuh, 2001, 2003; Kuh et al., 2001; 

Hirschy & Wilson, 2002; Laird, 2004; Thornton, 2001; Pascarella, 1978, 1980, 

2003) has shown that students learn better when they are engaged in educationally 

purposeful activities, both in and out of the classroom. Therefore, there are 

significant implications for community colleges that can be drawn from this 

study. What is obviously needed is that community colleges remain enthusiastic 
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with efforts to assist disengaged students as those identified in this study. To do 

so, community colleges should implement strategies to enhance engagement of 

both developmental and non-developmental students in and out of the classroom. 

Such institutional strategies may help these students become more involved in 

their own education, help them to commit to their own learning, encourage faculty 

to challenge students to higher-order thinking, promote greater interaction 

between students and faculty, and motivate students to take advantage of the 

nonacademic services provided by the college.  If implemented appropriately, 

these institution-wide strategies will contribute to increased learning and greater 

involvement among developmental and non-developmental students.  

For TCC, the researcher is providing the following implications for 

practice. Given that this study revealed significant differences between 

developmental and non-developmental students at TCC and that above means 

gave emphasis to developmental students being more engaged, the researcher 

believes it is vital that this college continue its on-going efforts to engage all 

students.  Since teaching and learning is the focal point of this college, this study 

identifies areas where student engagement could be strengthened among these 

students and faculty.  Moreover, the findings may also augment the progressive 

initiatives that TCC already has in place (i.e. Quality Enhancement Plan) to 

enhance student engagement in academically related activities. Lastly, this study 
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may be useful to TCC as it provided students’ perspectives of their interaction 

with faculty. 

IMPLICATIONS FOR FURTHER RESEARCH 

 To add to the growing body of research, it is recommended that this study 

be expanded to explore the engagement levels of developmental and non-

developmental students of low socio-economic status (SES). The researcher 

believes that expanding engagement among developmental and non-

developmental students of low SES is important because typically a comparison 

of these groups has not been looked at in terms of student engagement. 

Additionally, the researcher believes that students of low SES are faced with an 

array of challenges (i.e., issues with childcare, transportation, employment, etc.) 

that might impede their learning. Similarly, CCSSE (2005) identified the 

following factors that negatively influence students’ educational attainment: (1) 

academically underprepared for college-level coursework, (2) not entering college 

immediately after high school, (3) part-time enrollment, (4) being a single-parent, 

(5) being financially dependent, (6) difficulty with childcare, etc. Further research 

should be done to determine if these factors could help us better understand how 

such factors could negatively impact these students’ education. Additionally, this 

study could be broadened to include an analysis of developmental and non-

developmental students at other community colleges. The focus could be 
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examining whether this data is consistent at other community colleges across the 

nation.  

RECOMMENDATIONS 

Since there has been an increased amount of students entering college 

underprepared (CCSSE, 2005), the need has never been greater for community 

colleges to work on improving student engagement.  As this study found non-

developmental students to be less engaged, it is important that TCC better address 

the engagement needs of this population. Therefore, the researcher proposes the 

following recommendations for TCC to continue to improve engagement of non-

developmental students:  

Active and Collaborative Learning 

1. The faculty should be required to incorporate regular collaborative 

projects inside the classroom and at least one group project away from 

class. Collaborative work forces engagement and has been known to 

enhance student success in learning.  

2. TCC should maintain on-going efforts to enhance engagement activities 

among non-developmental students by encouraging these students to form 

study groups. Participation in study groups is likely to reinforce what is 

taught in the classroom. Additionally, involvement in study groups is 

another way students can work collaboratively with their peers.  
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3. TCC should create a peer-to-peer tutoring program. A peer-to-peer 

tutoring program can promote active learning among these students and 

improve academic success. This can be especially useful in gateway 

courses (i.e., English Composition and Intermediate Algebra).  

Student Effort 

4. TCC should organize student Eagles Focused on Reaching True Success 

(E.F.F.O.R.T.S) workshops designed to teach these students the 

importance of effective study skills.  

Academic Challenge 

5. TCC should maintain ongoing intellectual challenges/higher order 

thinking in all classes with course discussions and synthesis  Challenging 

these students to higher order thinking can place them in a position to be 

better prepared for upper-level coursework 

Student-Faculty Interaction 

6. TCC should provide on-going training for non-college prep faculty. The 

focal point of these workshops should address ways to improve 

engagement among these students.  

7. TCC should include new non-college prep faculty in engagement 

workshops. Such professional development will be in alignment with 
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TCC’s Quality Enhancement Plan (QEP) which is designed to enhance 

student engagement.   

8. TCC should support the on-going use of its faculty and staff who possess 

prior knowledge and skills surrounding student engagement. Faculty and 

staff experienced in student engagement can share valuable strategies 

through emails, forums, and newly formed quarterly newsletters.  

Support for Learners 

9. TCC should enforce mandatory advising by having these students meet 

with their pre-determined academic advisors not only during orientation, 

but at mid-term as well. The time spent with academic advisors will 

demonstrate to the students that TCC is committed to student success and 

learning.  

10.  TCC should assign academic advisors to these students and send an 

electronically warning to those at risk of academic failure. With this type 

of early detection, advisors can initiate a plan of action to get them back 

on track. In addition, the assigned academic advisors can offer other 

resources to help with academic challenges.  
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APPENDIX A – THE COMMUNITY COLLEGE STUDENT 
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APPENDIX B – FOCUS GROUP INVITATION TO CURRENTLY 

ENROLLED DEVELOPMENTAL/NON-DEVELOPMENTAL STUDENTS 
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<DATE> 
<FNAME><LNAME> 
<MAILING ADDRESS> 
<CITY>, <STATE> <ZIP> 
 
Dear Participant: 

My name is Sharon A. Noel, and I am a graduate student at the University 

of Texas at Austin. I am very interested in learning about your level of 

engagement in both academic and social activities at Tallahassee 

Community College (TCC).   

 

To help me learn about your engagement experiences at TCC and hear 

your opinions, I invite you to participate in a 90-minute group discussion 

with 10 to 12 other students.   

 

Details on the group discussion are as follows:   

 
Date:  <> 
Time: <> 
Place: <> 
Directions: <> 
 
Refreshments will be provided! 

I look forward to seeing you <DATE>.    

Sincerely, 

Sharon A. Noel 

                             University of Texas at Austin 

Doctoral Student 

 

Focus Group Invitation to Currently Enrolled 

Developmental/Non-Developmental Students 
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APPENDIX C – INFORMED CONSENT FORM TO PARTICIPATE IN 

RESEARCH 
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A Comparative Study of Developmental and Non-Developmental Students at Tallahassee 
Community College 
 
Conducted By: Sharon A. Noel, M.S.                 IRB PROTOCOL # 2005-04-0059 
 
You are being asked to participate in a research study.  This form provides you with  
information about the study.  The person in charge of this research will also describe this  
study to you and answer all of your questions. Please read the information below and ask 
questions about anything you don’t understand before deciding whether or not to take part.  
Your participation is entirely voluntary and you can refuse to participate without penalty or  
loss of benefits to which you are otherwise entitled.  You can stop participating at any time  
simply tell the researcher. 
 
The purpose of this study is to determine (1) if there is a difference in engagement levels 
between developmental and non-developmental students and (2) if there is a difference in the 
nature of experiences for developmental and non-developmental students at TCC. 

 If you agree to be in this study, you will be asked to do one or both of the following:  
• Participate in a focus group discussing your participation in academic-related activities. Each 
 1 hour 5 minutes session will be audio taped to summarize our discussions and to serve as 
‘back up’ in the event of technical difficulty.  

Total estimated time to participate in the study: 
• Focus group discussion - 1 hour 5 minutes 

Risks and Benefits of being in the Study 
• There are minimum risks of confidentiality 
• There are minimum risks of psychological or emotional stress 
• There are minimum benefits 

Compensation: 
• None  

The records of this study will be stored securely and kept private. Authorized persons 
from The University of Texas at Austin, members of the Institutional Review Board, and  
(study sponsors, if any) have the legal right to review your research records and will protect 
the confidentiality of those records to the extent permitted by law.  All publications will  
exclude any information that will make it possible to identify you as a subject.  
 
Contacts and Questions: 
If you have any questions about the study please ask now.  If you have questions later or want additional 
information, call the researchers conducting the study.  Their names, phone numbers, and e-mail addresses 
are at the top of this page. If you have questions about your rights as a research participant, please contact 
Clarke Burnham, Ph.D., Chair, The University of Texas at Austin Institutional Review Board for the  
Protection of Human Subjects, (512-232-4383). You will be given a copy of this information to keep for 
 your records. 
Statement of Consent: 
I have read the above information and have sufficient information to make a decision about participating in  
this study.  I consent to participate in the study. 
Signature: ___________________________________________ Date: __________________ 
___________________________________________________ Date: ___________________ 
Signature of Person Obtaining Consent 
Signature of Investigator: _______________________________ Date: _____________ 
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Research Proposal 
IRB PROTOCOL # 2005-04-0059 

TITLE: 

A COMPARATIVE STUDY OF DEVELOPMENTAL AND NON-DEVELOPMENTAL STUDENTS AT 
TALLAHASSEE COMMUNITY COLLEGE 

Investigator 

Sharon A. Noel, M.S. 
RESEARCH QUESTIONS 

3. How does the engagement of developmental students differ from the engagement of non-
developmental students? 

4. In what ways do developmental and non-developmental students experience student 
engagement? 

Background and Significance: 

Community colleges have long realized the need for improving success among developmental 
students. Engagement through scholarship is a process to get students purposefully involved in 
their learning process. Numerous researchers have linked increased levels of engagement with 
improved student learning (Astin, 1984; Hu and Kuh, 2002; Kuh, 2001, 2003; Kuh et al., 2001; 
Hirschy & Wilson, 2002; Laird, 2004; Laird, 2004; Thornton, 2001; Pascarella, 2003, 1978, 
1980); yet, there is further need for more information on the engagement of developmental 
education students, who make up a large portion of community college students, both at TCC and 
nationally. 
Research Method, Design, and Proposed Statistical Analysis: 
 
The researcher will use qualitative and quantitative approaches to collect data. Two focus 
groups—one developmental and one non-developmental will be used to obtain qualitative data. 
For the quantitative portion, the researcher will examine (with permission) the Community 
College Survey of Student Engagement’s pre-existing empirical data on Tallahassee Community 
College.  
HUMAN SUBJECT INTERACTIONS: 

Sources of Potential Participants: 

The study will include approximately 24 students from TCC. Approximately, 12 developmental 
and 12 non-developmental students will be asked to participate in the focus groups. 
 
Procedure for Recruitment of the Participants: 

The researcher with the help of TCC’s Dr. Barbara Sloan, Vice President for Academic Affairs, 
will arrange the time and meeting room for participants of the focus groups. The researcher sent a 
letter to invite students’ participation in the meeting. The letter will detail the relevance of the 
study and the length of time needed for participation. Please find attached copy of the letter of 
invitation to participants. 
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Procedure for Obtaining Informed Consent: 

Upon IRB approval, each participant will sign a copy of “The University of Texas Institutional 
Review Board Informed Consent Form.” 
 
Research Protocol: 

Once the IRB approval process has been completed, approximately 24 TCC students will be asked 
to participate in one of the two focus groups studies. Each focus group participant will be asked 
questions relating to student engagement following the focus group protocol (see attached 
document, “Focus Group Protocol – Moderator’s Role for Developmental/Non-Developmental 
Meeting”). The protocol details the purpose, outcome, and expectations of our discussion. 
Additionally, it describes the extent of the audio taping. Participants will be advised that each 1 
hour 5 minutes session will be audio taped to summarize our discussions and to serve as ‘back up’ 
in the event of technical difficulty. Moreover, participants will be asked to complete a student 
profile sheet to provide demographical information for the study (see attached student profile 
form).   
 
Privacy and Confidentiality of Participants/ Confidentiality of the Research Data:   
 
The researcher will discuss the privacy and confidentiality among developmental and non-
developmental students at the onset of the focus group. These students will be advised of the audio 
recording that will occur in each session.   
POTENTIAL RISKS 

The participants face a minimum risk of loss of confidentiality and a minimum risk of 
psychological or emotional stress involved with this study. 
POTENTIAL BENEFITS  

The study has minimum benefit. It has the potential to help improve student learning by providing 
effective educational practices that promote increased levels of student engagement of 
developmental students.  
SITES OR AGENCIES INVOLVED IN THE RESEARCH PROJECT: 

The research site is Tallahassee Community College located in Tallahassee, Florida. An approval 
letter from this institution was obtained and will be forwarded to the IRB Office. 
REVIEWED BY ANOTHER IRB: 

N/A 
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APPENDIX D – FOCUS GROUP ASSISTANT MODERATOR’S 

RESPONSIBILITIES FOR DEVELOPMENTAL/NON-DEVELOPMENTAL  

MEETING 
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Responsibilities include:  

1. Care for all equipment. 

2. Room arrangement. 

3. Monitor refreshments. 

4. Greet participants. 

5. Distribute nametags, IRB (human subject forms), pencils and markers. 

6. Note taking. 

7. Keeping the meeting on task.  

8. Maintain recording equipment (remember to turn on the microphone).  

9. Ask questions when encouraged.  

10. Provide an oral summary, if asked, at the end of the discussion. (Limit to 3 

minutes). Urge participants to offer additions or corrections to the 

summary.  

11. Debrief sessions.  

12. Write up notes in standard format.  

Assistant Moderator Responsibilities for Development/Non-
Developmental Meeting 
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APPENDIX E - FOCUS GROUP PROTOCOL – MODERATOR’S ROLE 

FOR DEVELOPMENTAL/NON-DEVELOPMENTAL MEETING 
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Focus Group Protocol – Moderator’s Role for Developmental/Non-Developmental Meeting 
 

 

Focus Group Timeline 
• OVERVIEW     5 MINUTES 
• Introductions     5 minutes 
• COMPLETE THE PROFILE SHEET  5 MINUTES 
• FOCUS GROUP DISCUSSION   35 TO 45 MINUTES 
• Summary     5 minutes 

Part I 

Focus Group 

Activity 

Focus Group Process Time Materials 

Entry and 

Meeting 

Overview 

Participants will use name tent with their first name only and the 

UT consent form (human subjects form). 

5 minutes • Blank Name Tents 
• UT Consent (Human 

Subject Forms) 
• Pencils 
• Markers 

Note: Modified with Permission from Community College Survey of Student Engagement 2004 

 

 Approximate Total Time   1 hour 5 minutes 
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Opening Statement by Moderator  
Good Morning/Afternoon/Evening. Thank you for participating in our discussion on student engagement. My name 
is Sharon A. Noel, and I am a doctoral student at The University of Texas at Austin. My primary goal is to learn 
how engagement helps you achieve your educational goals. Assisting me is college 
_____________________________.  
I will be conducting focus groups to compare TCC’s developmental and non-developmental students.  
 
Focus Group Overview of the Purpose and Outcomes of the Meeting 
The most important thing is to hear from developmental and non-developmental students about their level of 
engagement at the colleges. I want to hear from you about your level of engagement at the college and how helps you 
complete their educational goals. Please be candid with your responses. You cannot offend me, and your openness 
will be most helpful. 
 
Outcomes for the Focus Group Meeting 
As part of this discussion, I have five desired outcomes. They are: 

1. To measure how actively engaged students are in their academic learning. 
2. To measure how engaged students are with time and effort devoted to learning. 
3. To measure how intellectually challenging students’ learning is presented. 
4. To measure how the level of students’ interaction with their instructor impact learning. 
5. To measure how TCC provide support learners. 
 

Overview of Meeting Expectations 
In order to adhere to our time constraints, this is what you can expect from this session. 
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• Moderator’s Role 
The moderator will help guide your conversation, ask questions, and keep everyone on task. Since we have a 
lot to cover, it is important that the moderator keep us focused.  

• Developmental/Non-Developmental Students’ Role 
It’s your responsibility, as the TCC participants, to share your experiences and opinions – both positive and 
negative. Please remember, there is no right or wrong answers.   

• Audio Taping 
Please be advised that we will be audio taping to summarize our discussion. Moreover, we want to have 
something to jog our memory about our conversations.  

• Focus Group Assistant Moderator’s Role 
____________________ will be our notetaker in the event we experience technical problems with the audio 
taping. 

• Ground Rules: 
There are just three ground rules: 

1. There is no right or wrong answer. 
2. Everyone should feel comfortable to offer his/her opinion. 
3. Only one person speaks at a time. 
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Part II Discussion 
Thank you for completing this form. At this time, I would like to hear from you. 
Keep in mind, our objective is to obtain a better understanding of your level of engagement (involvement) at TCC. 
 
Note: Facilitator Please Remember To: 

Remind students that opposing points of view are welcome: 
• Does anyone perceive it another way? 
• Are there varying opinions? 

Part II 

Activity Process Time Materials 

Profile-Developmental/Non-

Developmental  Students 

As previously mentioned, the purpose of our discussion is to 
learn how engaged or involved you are both academically 
and socially at TCC. To facilitate this, we would like you to 
complete the Student Profile. The information you provide 
will remain confidential and will help us to understand the 
nature of the students we are talking. 
 

Please take a few minutes to complete the profile sheet.   

 

 

5 minutes 

• Profile Sheet 
• Pencils 
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Probing Questions: 

• Would you give further details? 
• Can you provide me another example of what you mean? 
• Is there anything else? 
• Please tell me what you mean. 
• Please tell me more. 
• Have you had a similar experience? 
• Has anyone else had a different experience? 
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Part III:  

Active and Collaborative Learning Outcome - 1:  To measure how actively engaged students are in their academic learning. 

Activity Process Time Materials 

 Active and Collaborative Learning:  
  

1. How frequently do your instructors ask you to 
participate or work collaboratively in small-group 
activities? 

2. How frequently do you interact with your peers 
away from class? 

3. How frequently do you ask your instructors 
questions in class or contribute to class discussion?   

4. How frequently do you do class presentations? 
5. Tells us how frequently you work with other 

students during class? 
6. Tell us how engaged are you with using the internet 

or instant messaging with class assignments. 
7. How frequently do you email your instructor or 

other students? 
 

 

 

10-12 Minutes 
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Detailed below is an outline of the preferred outcomes and related questions. 

 

 

 

 

 

 

Part IV:  

Student Effort -Outcome 2:  To measure how engaged students are with time and effort devoted to learning. 

Activity Process Time Materials 

Discussion:  Questions 
regarding student how engaged 
students are in their own 
learning process. 
 

Student Effort: 
 

8. How often do you come to class without your 
completed assignments in hand? 

9. How actively engaged are you in your own learning 
(e.g., time spent doing homework, reading, or 
writing essays, etc.? 

 
 

 

10-12 Minutes 

• Response Sheet 
1 

• Pencils 
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Part V:  

Academic Challenge - Outcome 3:  To measure how intellectually challenging students’ learning is presented. 

Activity Process Time Materials 

Developmental/Non-
Developmental 
Student Response Sheet 1: 
Responsibilities 
 

Discussion: Questions regarding 
what TCC does to improve 
learning 
 

Academic Challenge:  
 

10. Please tell us how much do you collaborate with 
your TCC instructors during class? 

11. Tell us how you interact with your instructors away 
from class? How frequently? 

12. How frequently have you discussed ideas with your 
instructor about writing a research paper for your 
class or classes?   

 
 

 

10-12 Minutes 

• Response Sheet 
1 

• Pencils 
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Part VI:  

Student-Faculty Interaction - Outcome 4: To measure how the level of students’ interaction with their instructor impact learning. 

Activity Process Time Materials 

Discussion:   

Questions regarding student 
interactions and how engaged 
students are in their learning 
process. 
 

Student-Faculty Interaction: 
 

13. Please tell us how much do you collaborate with 
your TCC instructors during class? 

14. Tell us how much do you interact with your 
instructors away from class? How frequently? 

15. How frequently do your instructors ask you to 
participate or work collaboratively in small-group 
activities during class? 

16. In your opinion what makes a good 
teacher/instructor? 

17. How frequently have you been asked to write a 
research paper for your class or classes? 

 
 

 

8-10 minutes 
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Part VII:  

Support For Learners -Outcome 5:  To gauge how TCC provide support for learners. 

Activity Process Time Materials 

Developmental/Non-
Developmental 
Student Response Sheet 
1: Responsibilities 
 

Discussion: Questions 
regarding what TCC does 
to improve learning 
 

Support for Learners: 
 

18. What responsibilities or activities do you have away from 
TCC? (e.g., job, family, organizations, etc.) 

 
• Probing Questions - How do these responsibilities influence 

your ability to participate in academically related activities? 
• Probing Questions – What type of support services (i.e. 

career planning, childcare, counseling and advising, 
disability, financial aid, health services, etc.), exists at TCC 
to help you with your nonacademic personal 
responsibilities? 

• Probing Questions –If any, what types of these services 
have you used?  

• If used, describe your experience. 
• How does support from TCC allow you to become more 

involved in academically related activities? 
 

10 – 12  minutes • Response Sheet 
• Pencils 
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Part VIII:  

Support For Learners -Outcome 5 Continued:  To measure how TCC provide support for learners. 

Activity Process Time Materials 

Student Focus Group 
Response Sheet 2: Financial 
Concerns 
 

Would you please review the form on the table titled 
Developmental/Non-Developmental Student Response Sheet 
2: Responsibilities?  We would like you to take time to 
answer the questions on this form. This will help us as we 
approach the next part of our discussion.   
Support for Learners Continued: 
 

19. How are you funding your education at TCC? 
20. Describe the financial aid or other form of financial 

support you receive at TCC?   
21. Do you believe that you have benefited from TCC’s 

financial aid services? If yes, please describe your 
experience with this service. 

22. What impact does funding your own education 
affect your involvement in academically related 
activities?  

 
 

 

8-10 minutes 

 

• Response Sheet 
• Pencils 
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Part IX:  

Support For Learners - Outcome 5 Continued:  To measure how TCC provide support to learners. 

Activity Process Time Materials 

 Support for Learners Continued: 
  

23. How would you describe your academic experience 
at TCC? 

 Probing Question - How has your academic 
experience at TCC contributed to a supportive 
learning environment?  

 Probing Question - Please describe how your 
academic experience has encouraged you to study 
more?  

24. What TCC programs, offices, or services do you 
consider important to your learning? 

25. Of those services, which have you found to be most 
useful? 

26. Of these programs, offices, or services, which have 
produced the most interaction with staff? 

27. Tell us about your experience with your advisors 
and/or counselors at TCC. How often have your 
advisors and/or career counselors discussed 
academic and career planning?  

 
 

 

 

8-10 minutes 

 

• Response Sheet 
2 

• Pencils 
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 Probing Question - How have your advisors/counselors 

at TCC been helpful? 
28. We talked some about academic advisors and career 

counselors. Please tell me more information about your 
interaction with academic advisors and career 
counselors?  
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PART X: 

Activity Process Time Materials 

Debriefing Discussion:  
The moderator and assistant 
moderator talk about emerging 
trends, important points made, 
and memorable quotes to include 
in the notes. 

Questions: 
1. What are the most important themes, trends, or 

ideas that were emerged? 
2. What points must to be included in the notes? 
3. What memorable quotes should be included in the 

notes? 
 

 
 

 

30 minutes  

• Notepads 
• Pencil or Pen 
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APPENDIX F – RESPONSIBILITIES FOR DEVELOPMENTAL/NON-

DEVELOPMENTAL MEETING 



 254

 
The researcher is solely responsible for communicating with the college. For the 
focus groups, the Researcher will: 
 

 Provide incentives for developmental and non-developmental students. 
Participants (i.e., developmental and non-developmental students) per 
focus group should include 12 students in each group.  

 Recruit participants for the focus groups.  
 Identify an individual (i.e., TCC faculty, administrator, or staff) to serve as 

notetaker for each focus group This TCC individual will record and 
summarize the discussion.  

 Each developmental and non-developmental participant will receive 
necessary forms for their participation in the study. The University of 
Texas’ required IRB form for human subjects in research projects, and a 
student release form, granting the researcher permission to use quotations 
from the focus group discussion in reports, is included in the focus group 
tool kit.  

 Arrange and coordinate focus groups with current developmental and non-
developmental. The duties include:  

 
o Recruit and ensure participation of developmental students and –

developmental students per group  
o Follow up with students regarding date and time of focus groups  
o Arrange for the meeting room with TCC faculty, administrator, or 

staff.  
o Provide refreshments that will be attractive to students and reflect 

genuine hospitality and appreciation (e.g., pizza and soft drinks or 
brownies and coffee/soft drinks, etc.)  

o Set up the room for each focus group  
o Arrive 30 minutes early to ensure everything is in place. If an 

insufficient number of participants arrive for the group. If needed, the 
researcher will try to draft last-minute participants, as needed.  

o Set-up of an audio tape recorder with several table microphones, if 
available. The notetaker and researcher will use the tape to ensure 
accuracy in the focus group report. The researcher will have a back-up 
a tape recorder, but will not have multiple microphones to clearly 
record all statements.  

 

Focus Group Responsibilities for Developmental/Non-

Developmental Meeting 



 255

APPENDIX G – FOCUS GROUP NOTES – ASSISTANT MODERATOR FOR 

DEVELOPMENTAL/NON-DEVELOPMENTAL MEETING 
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Assistant Moderator’s Form for Developmental/Non-Developmental Meeting 

Focus Group Timeline  

• Overview     5 minutes  
• Introductions     5 minutes 
• Complete the Profile Sheet   5 minutes 
• Discussion     35 to 45 minutes 
• Summary     5 minutes  

 

Part I 

Activity Process Time Materials 

Entry and  
Meeting  
Overview 

Each participant will write their first name only on the name tent 
and complete the UT IRB consent form (Human Subjects form). 
At least 30 minutes prior student arrival, refer to your checklist 
and:  

• Ensure all materials required for the focus group are 
placed on the table. 

• Set up tape recorder equipment and test them. 
• Have extra tapes and other needed materials available for 

each session. 
• Make sure you have a comfortable place to take notes. 
• Make certain refreshments are available. 
• Provide help to the moderator, as needed. 

5 minutes   Blank Name 
Tents 

 UT Consent 
(Human 
Subject Forms) 

 Pencils 
 Markers 

Note: Modified with Permission from Community College Survey of Student Engagement 2004 

 

 Approximate Total Time   1 hour 5 minutes 
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• Opening Statement by Moderator  
• Focus Group Overview and Focus Group Outcomes 
• Focus Group Outcomes 

 

The following are the five desired outcomes: 

1. To measure how actively engaged students are in their academic learning. 
2. To measure how engaged students are with time and effort devoted to learning. 
3. To measure how intellectually challenging students’ learning is presented. 
4. To measure how the level of students’ interaction with their instructor impact learning. 
5. To measure how TCC provide support learners. 

 
• Focus Group Overview of Meeting Expectations 

• Moderator’s Role 
• Developmental/Non-Developmental Students’ Role 
• Audio Taping 
• Assistant Moderator’s Role 
• Re-Examine Ground Rules 
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ACTIVITY Time Materials 

INTRODUCTIONS Opening Question–Warm-up: 
1. What is your name? 
2. What is your major?  
3. Have any of you met before? If so, 

describe how you met?  
 
Probing Questions: TCC organizations, 
classes, and friends. 

 

5 minutes 
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 STUDENT’S NAME STUDENT’S MAJOR HOW HAVE YOU  MET BEFORE 

1.    

2.    

3.    

4.    

5.    

6.    

7.    

8.    

9.    

10.    

11.    

12.    
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Part II 

Activity Process Time Materials 

Profile-
Developmental/Non-
Developmental Students 

As previously mentioned, my intent is to learn how engaged or 
involved you are in both academically and socially at TCC. To 
do this successfully, we need to know about you. Therefore, 
please help us by filling out the Student Profile. Be mindful that 
this information will remain confidential and is needed because it 
will help us understand the characteristics of the students to 
whom we are talking. 
 
Please take a few minutes to complete the profile sheet.   
 
Provide the moderator and students with any needed 
assistance. 
 

5 minutes   Profile Sheet 
 Pencils 
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Part III:  

Active and Collaborative Learning Outcome - 1:  To measure how actively engaged students are in their academic learning. 

 

Activity Process Time Materials 

Discussion: Questions 
pertaining to student 
 

Active and Collaborative Learning: 

 

8. How frequently do your instructors ask you to 
participate or work collaboratively in small-group 
activities? 

9. How frequently do you interact with your peers 
away from class? 

10. How frequently do you ask your instructors 
questions in class or contribute to class discussion?   

11. How frequently do you do class presentations? 
12. Tells us how frequently you work with other 

students during class? 
13. Tell us how engaged are you with using the internet 

or instant messaging with class assignments. 
14. How frequently do you email your instructor or 

other students? 
 

 

8-10 minutes 
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Part IV:  

Student Effort -Outcome 2:  To measure how engaged students are with time and effort devoted to learning. 

Activity Process Time Materials 

Discussion:  Questions 
regarding student how engaged 
students are in their own 
learning process. 
 

Student Effort: 

10. How often do you come to class without your 
completed assignments in hand? 

11. How actively engaged are you in your own learning 
(e.g., time spent doing homework, reading, or 
writing essays, etc.? 
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Part V:  

Academic Challenge - Outcome 3:  To measure how intellectually challenging students’ learning is presented. 

Activity Process Time Materials 

Developmental/Non-
Developmental 
Student Response Sheet 1: 
Responsibilities 
 
Discussion: Questions regarding 
what TCC does to improve 
learning 
 

Academic Challenge:  

12. Please tell us how much do you collaborate with 
your TCC instructors during class? 

13. Tell us how you interact with your instructors away 
from class? How frequently? 

14. How frequently have you discussed ideas with your 
instructor about writing a research paper for your 
class or classes?   

 

10 – 12  

minutes 

 

 Response 
Sheet 1 

 Pencils 
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Part VI:  

Student-Faculty Interaction - Outcome 4: To measure how the level of students’ interaction with their instructor impact learning. 

Activity Process Time Materials 

Discussion:   
Questions regarding student 
interactions and how engaged 
students are in their learning 
process. 
 

Student-Faculty Interaction: 

 

13. Please tell us how much do you collaborate with 
your TCC instructors during class? 

14. Tell us how much do you interact with your 
instructors away from class? How frequently? 

15. How frequently do your instructors ask you to 
participate or work collaboratively in small-group 
activities during class? 

16. In your opinion what makes a good 
teacher/instructor? 

17. How frequently have you been asked to write a 
research paper for your class or classes? 

 

8-10 minutes 
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Part VII:  

Support For Learners -Outcome 5:  To measure how TCC provide support learners. 

 

Activity Process Time Materials 

Developmental/Non-
Developmental 
Student Response Sheet 1: 
Responsibilities 
 
Discussion: Questions regarding 
what TCC does to improve 
learning 
 

Support for Learners: 

 

19. What responsibilities or activities do you have away 
from TCC? (e.g., job, family, organizations, etc.) 

• Probing Questions - How do these responsibilities 
influence your ability to participate in 
academically related activities? 

• Probing Questions – What type of support 
services (i.e., career planning, childcare, 
counseling and advising, disability, financial aid, 
health services, etc.), exists at TCC to help you 
with your nonacademic personal responsibilities? 

• Probing Questions –If any, what types of these 
services have you used?  

• If used, describe your experience. 
• How does support from TCC allow you to 

become more involved in academically related 
activities?  

 

 

10 – 12  

minutes 

 

 Response 
Sheet 

 Pencils 
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Part VIII:  

Support For Learners -Outcome 5 Continued:  To measure how TCC provide support learners. 

 

Activity Process Time Materials 

Student Focus Group 
Response Sheet 2: Financial 
Concerns 
 

Would you please review the form on the table titled 
Developmental/Non-Developmental Student Response Sheet 
2: Responsibilities?  We would like you to take time to 
answer the questions on this form. This will help us as we 
approach the next part of our discussion.   
Support for Learners Continued: 

23. How are you funding your education at TCC? 
24. Describe the financial aid or other form of financial 

support you receive at TCC?   
25. Do you believe that you have benefited from TCC’s 

financial aid services? If yes, please describe your 
experience with this service. 

26. What impact does funding your own education 
affect your involvement in academically related 
activities?  

 

 

8-10 minutes 

 

 Response 
Sheet 2 

 Pencils 
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Part IX:  

Support For Learners -Outcome 5 Continued:  To measure how TCC provide support learners. 

Activity Process Time Materials 

 Support for Learners Continued: 

  

24. How would you describe your academic experience 
      at TCC? 
 Probing Question - How has your academic 

       experience at TCC contributed to a supportive     
learning environment?           

 Probing Question - Please describe how your 
       academic experience has encouraged you to study 

more?  
27. What TCC programs, offices, or services do you 

consider important to your learning? 
28. Of those services, which have you found to be most 

useful? 
29. Of these programs, offices, or services, which have 

produced the most interaction with staff? 
28. Tell us about your experience with your advisors 

and/or counselors at TCC. How often have your 
advisors and/or career counselors discussed 
academic and career planning?  

 

 

 

 

 Response 
Sheet 2 

 Pencils 
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  Probing Question - How have your advisors/counselors 
at TCC been helpful? 

29. We talked some about academic advisors and career 
counselors. Please tell me more information about your 
interaction with academic advisors and career 
counselors?  
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Part X:  

Support For Learners -Outcome 5 Continued:  To measure how TCC provide support learners. 

Activity Process Time Materials 

Debriefing Discussion:  
The moderator and assistant 
moderator talk about emerging 
trends, important points made, 
and memorable quotes to include 
in the notes. 

Questions: 

1. What are the most important themes, trends, or ideas 
that were emerged? 

2. What points must to be included in the notes? 
3. What memorable quotes should be included in the 

notes? 
 

 

 

30 minutes 

 Notepads 
 Pencil or 

Pen 
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APPENDIX H –PROFILE-DEVELOPMENTAL/NON-DEVELOPMENTAL 

STUDENTS 
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Profile - Developmental/Non-Developmental Students 

 
1.  What is your gender? 

  Male   Female   
 
2.  Are you between the ages of? 

  18-21 
 

  22-24 
 

  25-44 
 

  45 or older 
 

 
3.  Please indicate yes or no if you are an international student or foreign national? 

  Yes 
 

  No 
   

 
4.  Did you begin college within the same year as graduating from high school? 

  Yes 
 

  No 
   

 
5.  Have you done, are you doing, or do you plan to do any of the following while 

attending TCC? 
  Developmental reading course   Honors program 
  Developmental math course   Study skills course 
  Developmental writing course   Academic Advising/Planning 

 
6.  How would you describe your enrollment status? 

  Full-time 
 

  Part-time 
   

 
7.  At TCC, in what range is your overall grade average? 

  A   D 
  B   F 
  C  

 
8.  What ethnic category describes you best? 

  Black (non-Hispanic)   Asian or Pacific Islander 
  White (non-Hispanic)   American Indian or Native Alaskan 
  Hispanic   Other (Please Specify)                                 . 
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