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The Texas Education Agency’s Social Studies Texas Assessment of Knowledge 

and Skills results show an achievement gap between males and females for every criteria 

on every test given since 2003. The most dramatic achievement difference is in the area 

of “traditional” U.S. History.  The Texas results mimic a gender gap reported by College 

Board  Texas AP U.S. history exams and the 2006 National Assessment of Education 

Programs United States assessment for 8th and 12th graders.  

Literature and education research outline a contentious background the current 

social studies and history education programs a, a history of social studies assessment 

programs, and different theoretical frameworks regarding male and female learning. A 

Transformative Sequential Mixed Method/Model Design was used for this study. Social 

Studies TAKS quantitative data collected by the Texas Education Agency  formed the 

basis for an Interactive Qualitative Analysis (IQA) study. The Researcher gathered data 
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from a statewide sampling of social studies supervisors, administrators, teachers and 

Austin Independent School District social studies students. 

Findings show perspectives regarding the social studies are different and crucial 

to effective instruction. Both female and male student focus groups believe the teacher to 

be in complete control of student learning whereas social studies supervisors, 

administrators, and teachers find the teacher to be a recipient of the pressures from the 

statewide assessment, accountability, external influences. Female students are shaped by 

the influences of their outside life and find the entire subject matter covered by the social 

studies irrelevant. Male students are more personally involved in the history and social 

studies subject matter finding it important and interesting. 
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Chapter One 

The implementation and development of the social studies Texas Assessment of 

Knowledge and Skills program (TAKS) dramatically impacted the type of social studies 

instruction and learning statewide through the legislative statutory mandate that students 

show mastery in history and social studies learning through a multiple choice venue.  

More than assessing a student’s knowledge of course specific information, the social 

studies TAKS proposes to assess a student’s cumulative knowledge of social studies 

knowledge and skills gained in kindergarten through twelfth grade. The resulting scores 

on this statewide assessment might hold truth for those that search for it largely 

dependent on their point of view. For legislators, this test is supposed to assure society 

that students mastered an “essential” level of knowledge and skills before they receive 

their graduation diploma. For teachers, this test holds the key for what students are 

expected to be able to do. For cultural minority groups, this test might withhold their 

members from not only satisfactory advancement throughout schooling but hold them 

back from learning about their own culture. For female students, this test might deny 

them from achieving the highest recognition known as “commended” on all of their 

assessments.  

Standardized testing of students, a favorite of politicians and tax payers, but often 

a foe of many teachers and teacher advocacy groups, is now a reality for schools 

nationwide as mandated by the sweeping federal legislation entitled No Child Left 

Behind. In the subjects of mathematics, English, and science for at least one grade in 

elementary, middle, and high school, current national law requires standardized testing in 

all states for all students. As I outlined in a 2003 article, entitled “The Depreciation of 
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History Instruction" for the National Council of History Education, this law has and will 

greatly impact the diminishing level of attention given to the social studies. (Ungurait, 

2003) For Texas students, although the subjects found in the social studies are not 

included in the accountability model required by the federal government, it is required for 

Texas Education Agency accountability measurements. Social studies gender or racially 

biased results might dramatically impact a school’s future rating for accountability 

ratings.   

Problem Area 

The Texas Education Agency social studies TAKS results show a wide disparity 

between whites and/or Hispanic and blacks for every single year that it has been given on 

all three social studies tests, 8th, 10th and Exit levels. Although it is a justifiably disturbing 

cause for concern that whites outscore every other cultural group with the exception of 

Asians, it is not unusual in the realm of standardized and normed assessment scores. 

Although it is debatable whether either the Texas Education Agency or the College Board 

factor cultural identity as significant criteria when constructing the assessments, 

educational research exists providing alternative ways for administering culturally 

sensitive assessments. (Helms, 1992) Unlike racial and cultural sensitivity as it relates to 

assessment, any differences between genders on standardized assessment achievement is 

normally attributed to the lack of learning by one of the genders rather than a deficit of 

the assessment. Yet, on both the Social Studies TAKS and the College Board Advanced 

Placement social studies assessments with the exception of Art History, there is a stark 

difference between male achievement of any cultural group in comparison to females of 

any cultural subgroup. (Texas Education Agency, 2006)  
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The released data from the Texas Education Agency regarding all four 

administrations of the Social Studies TAKS in 2003, 2004, 2005, 2006 could provide 

serious concern if looked through a social class, gender, or race perspective of Critical 

Theory in educational research. The 8th, 10th, and Exit Level Social Studies TAKS all 

share the same 5 objectives (history with an emphasis on America’s founding, geography, 

society and economics, U. S. government, and social studies skills) in which questions 

are categorized. Scores are reported out by objective, by race, by gender, and 

economically disadvantaged. In the previous three years TEA has released the scores for 

the main administration of the 8th, 10th, and Exit level Social Studies TAKS, Whites 

outscored any other racial group on all 45 objectives. To many people’s general surprise, 

males outperformed the females on 57 out of 60 objectives (5 objectives per test, 3 grade 

level tests, and 4 administrations) with the remaining 3 resulting in a statistical tie. (Texas 

Education Agency, 2006) 

Purpose of Study  

The purpose of this study is to identify factors that a sampling of social studies 

supervisors found statewide and a selected group of students chosen deliberately with 

assessment scores that mirror statewide standardized Social Studies TAKS state averages 

perceive as important to the success of excelling on history education assessments. The 

study will also identify characteristics of the social studies curriculum, statewide social 

studies assessment, faculty responsibilities, student responsibilities and the 

responsibilities of the administration.   

The study will utilize a mixed methodology study with a bulk of the Researcher work 

conducted through Grounded Theory specifically Interactive Qualitative Analysis to 
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interpret information and data collected from the participants of the study. By analyzing 

the perspectives of social studies supervisors who coordinate social studies programs and 

students who have taken the assessments, the researcher will be able to identify a 

substantive theory that highlights the characteristics of a history education and 

assessment system.   

Research Questions 

The following research questions will guide this qualitative study: 

1. How do social studies supervisors perceive the gender achievement differences on 
the Social Studies Texas Assessment Knowledge and Skills history education 
questions?  

 
2. How do social studies supervisors perceive the gender achievement differences 

found within their school systems?  
 

3. How do social studies students perceive the gender achievement differences on 
the Social Studies Texas Assessment Knowledge and Skills history education 
questions?  

 
4. How do social studies students perceive the gender achievement differences found 

within their school systems?  
 

Methodology 

A Transformative Sequential Mixed Method/Model Design will be used for the 

purposes of this study. By using basic descriptive statistics on social studies Texas 

Assessment of Knowledge and Skills quantitative data collected by the Texas Education 

Agency, the researcher is assured of a valid and reliable instrument which defines the 

larger issue of substantial differences between genders when answering recall content and 

history skills based related questions about Early Colonial and/or Early United States 

history, and Constitutional foundation principles. Yet, this data does not provide insight 

as to why the two genders achieve different levels of mastery on social studies and 
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history standardized assessment questions. By using a mixed methodology approach, a 

broader perspective could be gained through analyzing different types of data.   

 Researchers conducting mixed methodology studies utilize multiple paradigms.  

This is useful when trying to obtain today’s federal funding for research quantitative 

educational research projects. The Transformative Sequential Mixed Methods/Models 

Design aims to include differing viewpoints and value systems in an attempt to describe 

the larger world. (Mertens, 2005) This study will rely heavily on the analysis conducted 

through Interactive Qualitative Analysis which is a form of qualitative research with its 

theoretical underpinnings in Grounded Theory.  

Interactive Qualitative Analysis (IQA), developed by Dr. Norvell Northcutt and 

Dr. Danny McCoy at the University of Texas at Austin, provide the researcher with the 

ability to tell the story of participants of the study.  “IQA exploits the traditional 

ethnographic tools of observation and interview, but it also combines these with others 

borrowed from market research, notably the focus group” (Northcutt & McCoy, 2004, p. 

21) Interactive Qualitative Analysis will provide the researcher with the ability to observe 

faculty members discuss the topic of successful distance education programs while 

having the flexibility to conduct individual interviews to follow up on the various 

individual meanings of the topic.   

Definition of Terms 

 The following definitions are terms used in this study:  

1. Texas Essential Knowledge and Skills: The Texas Essential Knowledge and Skills 

(TEKS) are the State Board of Education approved curriculum content standards which 
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guide instruction, assessment and textbook selection in Texas public schools. (Texas 

Education Agency, 1998) 

2. Texas Assessment Knowledge and Skills: The Texas Assessment of Knowledge and 

Skills (TAKS) are the statewide criterion referenced assessments required by Senate Bill 

103 of the 76th Regular Texas Legislature and implemented by the Texas Education 

Agency in conjunction with the Texas State Board of Education. The social studies 

TAKS is given in grades 8, 10, and 11th grade. (Texas Education Agency, 2002) 

3. Interactive Qualitative Analysis: Interactive Qualitative Analysis (IQA) is a systematic 

method of qualitative data collection, coding and analysis. (Northcutt & McCoy, 2004) 

4. A Local Education Agency is known as a LEA. 

5. No Child Left Behind (NCLB) is President George H.W. Bush’s promoted slogan 

name for 2001 reauthorization of the Elementary and Secondary Education Act, PL107-

110 by the 110th United States Congress. (110th United States Congress, 2001) 

Significance of Study 

 Every student in K-12 public education in the United States of America is 

required to enroll in United States history coursework in elementary, middle, and high 

school. Because of the lack of funding for formalized education research in the social 

studies and history education, there is a lack of higher education studies on social studies 

and history education curriculum, assessment, and/or instruction. Also, not only is there 

is a general lack of study on how students perceive United States history instruction but 

scarcity in how females relate to the larger male dominated narrative promoted through 

social studies curriculum, assessments, and textbooks. Results from this study could be a 

vehicle in which to hear the social studies supervisors, teachers, and students voices on 
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particulars associated within their social studies world and possible solutions to fixing the 

gender gap. Since the Texas Social Studies TAKS is one most influential in standardized 

social studies testing and exhibits similar gender disconnect results as the College Board 

AP U.S. History as well as the 2006 NAEP U.S. History assessments, results could have 

a broad application for national and state legislatures, national governmental entities, 

state department officials, social studies standardized test creators, district level 

personnel, and individual teachers.  

Limitations 

 The following are limitations of this study: 

• The inability to generalize research findings to other populations. 

• The students and social studies supervisors will not be randomly selected. 

• The researcher is the instrument for the qualitative portions of data collection and 

analysis; therefore, interpretations of data may vary from other qualitative 

researchers.  

Organization of Study 

 The remainder of this study is as organized as follows: Chapter 2-Review of 

Literature, Chapter 3- Methodology, Chapter 4-Results, and Chapter 5-Implications.  

Chapter 2 is an overview of the formation of the pedagogical and content related 

underpinnings of history and social studies curriculum, an overview of standardized 

assessments in history and social studies, and information on adolescent female learning. 

Chapter 3 outlines an Interactive Qualitative Analysis (IQA) design, a qualitative 

methodology, which was selected to examine student and supervisor perception of history 

assessment questions. This process includes a focus group discussion, interviews, and a 
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coding process. Chapter 4 will present the data results of the participants’ responses in 

both focus group and individual interviews. Chapter 5 will conclude with an analysis of 

results reviewed by Chapter 4 as well as discuss the implications of participants’ 

observations. 
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Chapter Two: Review of Literature 

  Understanding the female standardized test score achievement in the social 

studies classroom involves but is not limited to a larger discussion involving the 

philosophical disagreements between history and social studies educators, the social 

studies curriculum, Critical Theorist theoretical perspective, and an awareness of how 

females learn in schools. Declarations regarding what students should know in a social 

studies classroom is a simplistic view to an enormously complex conundrum. Turf wars, 

pedagogical disagreements, and ideological debate comprised the social studies discipline 

since its inception. Designing an instrument to assess all students’ understanding of such 

a confused subject might be a near impossible task.   

Foundations and Current Status of the Social Studies Curriculum  

Understanding the incredibly complex history of the social studies in public 

schools is instructive to understanding the current ongoing debate over what social 

studies students should know and understand. Saxe asserts that many social studies 

teachers cannot articulate from whence the social studies came. (Saxe, 1991) In many 

ways, the complex and confusing relationships found within the social studies community 

mimics my own family's forced march reunion where everyone assumes they are related, 

some people clearly dislike one another, and no one is quite sure in which boat, in which 

year, from which country that our first ancestor took the trip over the pond.   

From the late 1800’s, evidence of a formalized expectation of students to study 

history, civics, and geography throughout the United States public school curriculum 

existed. The National Educational Association’s Committee of Ten of 1893’s report, 

chaired by Harvard University president Charles Eliot, outlined for the evolving 
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institution of public high schools the subject areas with minor commentary regarding the 

pedagogical approach that students should receive instruction. (National Education 

Association, 1893)To borrow the phrase heavily used by the 3rd Special Session of the 

79th Texas Legislature’s House Bill 1, “college ready” was the driving force behind the 

committee’s entire mindset and subsequent recommendations. Regarding history, civics, 

and geography education, the report declares, 

 “As studies in language and in the natural  sciences are best adapted to cultivate 

the habits of observation; as mathematics are the traditional training of the 

reasoning faculties; so history and its allied branches are better adapted than any 

other studies to promote the invaluable mental power which we call judgment” 

(National Education Association, 1893 p. 4) 

The authors, ten white college educated men, were aware of the fact that most history 

education relied on rote memorization and attempted to try to allow for some sort of 

flexibility in approach as evidenced by their writing, “That it is expedient to hold a  

conference of school and college teachers of each principal subject which enters 

into the programmes (sic) of secondary schools in the United States and into the 

requirements for admission to college—as, for example, of Latin, of geometry, or 

of American history—each conference to consider the proper limits of its subject, 

the best methods of instruction, the most desirable allotment of time for the 

subject, and the best methods of testing the pupils’ attainments therein, and each 

conference to represent fairly the different parts of the country (National 

Education Association, 1893, p.6) 
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Informing the Committee of Ten’s final report were nine separate conferences organized 

to analyze the issues found within each particular field. Issues surrounding “History, 

Civil Government, and Political Economy” debated by the 8th Conference and “Physical 

Geography, Geology, and Meteorology”  brokered by the 9th Conference such as the 

qualifications of teachers, scope and sequence, time spent on the subject, breadth, and 

depth of knowledge are as yet to be resolved today. (National Education Association, 

1893)   

The following years witnessed history instruction methodology and other social 

studies subject area focus redefined. Following on the heels of Committee of Ten’s 

report, the American Historical Association’s “Committee of Seven” comprised of seven 

white male history professors issued a document in 1899 outlining the subject matter for 

high school history (American Historical Association, 1899) with a revisiting of the 

subject by the “Committee of Five” in 1912 (American Historical Association, 1912) .  

For some, the status of history education urged by these reports is the pinnacle that 

history educators, today nested within the larger social studies community, should strive 

to achieve. (Nelson, 1992; Ravitch 1985)  The foundation of history education both in 

higher education as well as secondary school could be characterized with a heavy 

reliance on rote memorization, chronological history instruction, and entirely conveyed 

through lecture format. (Cuban, 1984) The last decade of the 1800’s and the first decade 

of the 1900’s found more definition to the growing field of social studies education 

coming from different fields outside the realm of history education including political 

science (James, 1897), psychology (Atwood, 1982), sociology (Gillette, 1914), and 

education (Dewey, 1916). Perhaps as an inspiration, Dewey’s philosophy regarding the 
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applicability of educational traditional base of fundamentals seems to be a utilitarian goal 

that could easily be shared by all. Focusing on the force of a student’s character, 

judgment, and responsiveness to situation, Dewey believed students must be able to stand 

for something, and use their knowledge on how to act in situations. Rather than 

possessing some contained specifics and facts, Dewey expected something much more 

fluid in students. (Dewey, 1909) 

The room on the proverbial boat was about to become a little more crowded for 

the American Historical Association and others interested in “pure” history education. 

In the groundbreaking report 1916 Social Studies Committee report commissioned by the 

National Education Association and compiled and edited by Dunn, the field of social 

studies included history education as well as geography, civics, and various other social 

sciences with the end goal of civic competence as the general focus all of the collective 

disciplines. (Dunn, 1916) Within years, the American Historical Association had 

company in the curriculum when brothers Earl and Harold Rugg formed the National 

Council of the Social Studies in 1921. (National Council for the Social Studies, 2006) 

Unlike the “traditional” narrative of history found in many secondary and higher 

education history courses, by most accounts that could be characterized as either positive 

or negative, the field of social studies found motivation in understanding society through 

many lenses in order to issue future societal change. (Evans, 2004; Nelson, 1992; Saxe, 

1991) For many traditional historians who were quite comfortable with relating the story 

of the status quo as factual inevitability, this newly created discipline threatened the very 

future direction of the country’s future citizens’ historical knowledge base. (Kliebard, 

1986; Krug, 1964)  
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Thus began a very long, contentious, and yet to be resolved academic and 

curricular family dispute that has embroiled parents, teachers, and students. 

Understanding the tug of war between those firmly entrenched in the history centered 

approach versus the social studies approach is crucial to understanding the complex 

educational environment that social studies curriculum standards and subsequent social 

studies assessments are expected to thrive. (Evans, 2004) Numerous commissioned 

reports and observations throughout the 1970’s (Gross, 1977; Jarolimek, 1977; 

Kirkendall, 1975), and the 1980’s (Bradley Commission on History in Schools, 1988, 

1989; Ravitch & Finn, 1987) left many guessing as to what and how  was being taught in 

the nation’s social studies classrooms and if our country’s students knew anything.  

Meanwhile, in the midst of the social studies and history debates, the American 

public education world changed in response to the dramatic societal changes. The period 

of forced attention to the process of changing the children permitted to attend public 

school to be different from their home culture defines the larger 20th century 

“Assimilation Movement” in public education. (Graham, 1998) Public schooling became 

the first step for the future battleground with the primary aim to produce well armed 

future citizens during America’s involvement during World War II and Cold War. 

(Brown, 1988) Eventually, the aim for assimilation and patriotism was replaced by the 

“Access Movement” with the issuance of Board v. Brown of Education decision where 

culturally, linguistically, and ethnically diverse (CLED) children were perceived to have 

the need to overcome inferiorities due to institutionalized segregation.(“Oliver L. Brown 

et. al. v. The Board of Education, Topeka, KS., et. al., 1954) After this intense and 

turbulent time of refocusing aid and energy for assimilation, the today’s defined 
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“Achievement mode”, initiated with the publication of the “Nation at Risk”, heralded 

high education standards for all and witnessed a shift in federal attention to once locally 

determined issues such as curriculum, assessment, and funds. (Manna, 2003)  Without 

this basic knowledge of our national public education shift from assimilation to today’s 

achievement mindset, a person might think today’s focus on holding the student 

accountable by a distantly determined criteria is something new to education. S/He would 

lack the knowledge that the public once believed that the student, no matter the home 

culture, lacked responsibility or control if the he/she could not achieve in the largely 

WASP (White Anglo Saxon Protestant) dominated educational environment as well as 

the teacher amounting as a general failure if the student did not learn. (Selakovich, 1978) 

Today, most involved in educating the nation’s young acknowledge that culture 

plays a crucial role in the life of a child. Therefore, culture can play a crucial role in the 

education of the child and theories abound to explain how culture affects the child’s 

learning. (Banks & McGee, 2001) Underlying most of these theories are the competing 

ideas of cultural deficit and cultural differences. The white Anglo-Saxon Protestant male 

dominance of the “master narrative” found throughout the instruction of history and 

American civics is readily apparent through the people, places, and events mandated for 

study. Therefore, this dominant culture creates the perception that a minority culture 

lacks in something. (Banks, 1993) Cultural differences recognize that the cultures are 

different, however, parallel or co-cultures exist without the negative connotation of 

cultural deficit (Ford et al., 2000) Oftentimes, in the social studies classroom, learning is 

often a loyalty choice for many children between their home culture and the dominant 
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mainstream expectations. (Reis et al., 1995) For females in a minority culture, these 

challenges can be even more troublesome. 

Still the battle rages on for the soul of the social studies. From funding from the 

politically conservative Thomas B. Fordham Foundation and the Lynda and Harry 

Bradley Foundation, a number of individuals, self professed “contrarians,” found 

throughout the higher educational system of the United States produced a 121 page 

diatribe on the social studies entitled “Where Did Social Studies Go Wrong?” (Leming et 

al., 2003) This group of contributing authors included Ellington of the University of 

Tennessee at Chattanooga, Leming of Saginaw Valley State University, Ravitch of New 

York University, Martin Rochester of University of Missouri-St. Louis, Burack a retired 

secondary social studies teacher, Schug of the Wisconsin-Milwaukee Center for 

Economic Education, and Frazee of Trinity University produced a document with 

purposefully inflammatory chapter titles such as, “The Training of Idiots: Civics 

Education in America’s Schools,” “The Student, the World and the Global Education 

Ideology,” “Teacher Center Instruction: The Rodney Dangerfield of Social Studies,” 

“Garbage In, Garbage Out: Expanding environments, constructivism, and content 

knowledge in the social studies,” and “Ignorant Activists: Social change, ‘higher order 

thinking,’ and the failure of social studies.” Ultimately, these authors support historical 

content delivery over forms of studied pedagogy with the eventual abandoning “social 

studies” as the organizational design of teaching subject teaching history, geography, and 

civics. (Leming et al., 2003) 

In the late 1990’s, the state of Texas mandated a formalized, standardized, and 

specific social studies curriculum which did not solve many of the above stated problems. 
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The passage of the Texas Essential Knowledge of Skills as the statewide curriculum put 

many local education agencies in situations in which the LEA (Local Education Agency) 

had to reorganize their curriculum information and grade level placement assignments for 

teachers. Compounding this mandated curriculum restructuring for schools, the 

subsequent TAKS further required local school systems to expect their students to meet 

new mandates. (Texas Education Agency, 2000) The state TAKS program was then 

complicated by the enormously different expectations and mandates further handed down 

by the federal government in its 2001 reauthorization of the Elementary and Secondary 

Education Act otherwise known as NCLB. (107th United States Congress, 2001) The 

Commissioner of Education and the State Board of Education created and expanded on 

the criteria outlined  by the original legislation and the TAC by outlining expectations in 

the TEC. ("Chapter 39.023", 2005) 

Foundations and Current Status of Social Studies Assessments 

By designing a test for all students to take on subjective studies such as the 

history of humankind, deliberate decision making is implemented in setting the criteria to 

be assessed. How does such a standard or criteria represent every cultural group and the 

different genders?  For some it is the ability to be conversant in the language familiar to 

the dominant culture such as using a canonical set of literature and/or primary documents 

which happen to be heavily steeped in Western Civilization knowledge. (Ravitch, 1995)  

The need to be “culturally literate” promoted by the Core Knowledge movement initiated 

the proverbial pendulum swing from mastery of process to mastery of facts. (Hirsch, 

1987) Evidence over what it meant to be culturally literate heightened during the national 

debate on which significant historical facts were to be included on the only nationwide 
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social studies assessment, the National Assessment of Educational Progress (NAEP) 

frameworks and examinations. (National Center for Education Statistics, 1987) 

The 2006 administration of separate civics, United States history, world history, 

geography, and economics NAEP examinations give evidence to how complicated not 

only social studies curriculum choices are for the classroom but in the assessment of 

these disciplines as well.  

Prior to the federal mandate requiring standardized tests, teachers and schools felt 

pressured to “teach to the test,” thereby changing not only their pedagogy but their 

professional development choices. In 1990’s “The Effects of Standardized Testing on 

Teachers and Learning-Another Look”, by Herman and Golan, the pair revisited the topic 

of their 1994’s previous article “The Effects of Standardized Testing on Teachers and 

Learning.” By studying 341 upper elementary school teachers questionnaires from 11 

school districts in 9 states, the researchers delved into the evaluating the impact of test 

preparation on the classroom. Areas that standardized test preparation impacted were the 

types of test preparation the teachers involved the students in during school hours, and 

the type of after hours professional development involved the school, the impact on non-

tested subjects offered in the school, the effect of test scores on teacher pride and 

professionalism, and job satisfaction attitudes. (Herman & Golan, 1990) Not surprising, 

their results indicated that testing influenced the overall teaching and learning within all 

of the schools resulting in substantial time and attention devoted to achieving that 

students are taught tested objectives and given practice in test content. In every case, the 

school and state sent clear and strong messages to their teachers about the importance of 

test-curriculum alignment and teachers design instruction with such alignment in mind.  
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 The goals of standardized testing become even more complicated when housed in 

the field of social studies. A decade before the deluge of NCLB mandated standardized 

testing, Educational Testing Service’s executive vice president Nancy Cole wrote about 

how standardized test creators struggled with the basic question, “What do we want our 

children to learn?” (Cole, 1990)  Outlining the very different way that assessment can 

measure basic skills and facts versus higher order skills and advanced knowledge, Cole 

clearly outlines a rudimentary problem with standardized test construction. Necessary to 

both educational goals, assessment needs a coherent integrated framework i.e. 

curriculum. (Cole, 1990) For some researchers, sixteen years later this struggle over what 

standardized assessment should assess (and for some if at all) lives and thrives in the 

social studies. (Grant, 2006) Beyond the complicated negotiating that is needed for 

creating a social studies assessment from a content standpoint is the little understood 

machinations of test creation and psychometric an input of the final product. (Horn, 

2003) Some education researchers note that the expectations from the adult teachers in 

knowing history or social studies facts and skills hold quite a different meaning to a child, 

or adolescent, therefore, negating any real attempt in understanding what a student truly 

knows. (Grant, 2006; VanSledright, 1995) 

Specifically for students and teachers in Texas, the Texas Legislature Senate Bill 

103 of the 76th Regular session mandated the State Board of Education to create and 

implement an assessment system aligned to the Texas Essential Knowledge and Skills 

(TEKS). This bill included mathematics, English language arts, science and social studies 

for the future assessment. ("Texas legislature ", 1999) Today’s 2007 construction and 

implementation of the Social Studies Texas Assessment Knowledge and Skills (TAKS) 
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for grades 8, 10, and exit level have its history in this Senate bill.  Beyond mandating a 

statewide assessment of the TEKS to insure that students met academic standards before 

graduation, this new assessment system would hold profound implications for social 

studies classroom instruction throughout the state of Texas. For the social studies, the 

TAKS comprehensive social studies assessments conflicted with the Texas Essential 

Knowledge and Skills grade level expectations of the student. Also, the type of 

assessment expected by the legislature versus the type of assessment created by the Texas 

Education Agency in conjunction with the State Board of Education may or may not meet 

the originally broadcast expectation. 

The current implementation of the Social Studies TAKS in grades 8, 10, and exit 

level are a subcomponent of a larger assessment program, and the grandchild of a 

previously designed assessment program. The TAKS supplanted an existing assessment 

system, the Texas Assessment of Academic Skills (TAAS) which supplanted yet another 

assessment program. (Texas Education Agency, 2000)  Significant changes were made 

from the introduced bill to the final version with two different occasions for public 

testimony. (77th Regular Texas Legislature, 2000)  The final bill allowed for some rule 

making authority to be derived from the Commissioner and the State Board of Education. 

Although change is a natural progression for most bills that become law, in this instance, 

the different versions, the public testimony, and the rulemaking authority still leave a 

direct impact on the subsequent social studies assessment that was created.("Texas 

education code", 2005)  

After the passage of HB 103, 76th Regular, TEA in conjunction with the State 

Board of Education (SBOE) adopted a comprehensive assessment program and 
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implemented its administration. Rationale behind changing from the TAAS to the Texas 

Assessment of Knowledge and Skills hinged on the theory that the changing world 

demanded Texas students to receive a more rigorous education.  This “solid education” 

would provide for the student for the rest of their lives after leaving high school. (77th 

Regular Texas Legislature, 2000)Other rationales for the change cited that the move from 

the TAAS to the TAKS was simply part of a long range plan by educators, and 

legislators.  

For the social studies, a national norm is the equivalent of the imaginary unicorn 

as well as any national agreement regarding what a social studies examination should 

resemble, subsequently social studies does not lend itself to statewide or nationwide 

assessments in a manner like reading/English language arts, or mathematics . Comparing 

how states assess their students in United State History illuminates how the social studies 

TAKS radically differs from another state’s assessment, even though it is over the same 

content subject matter. The Louisiana Department of Education produced a “Social 

Studies Key Concepts Document for United States History, Grade 11” which included a 

list of the U.S. history benchmarks and key concepts from 1871 to the present. The 

Graduation Exit Exam for the Twenty-first century or GEE 21 test is not a K-12 

comprehensive examination, and assesses what the student learned in that course, 

therefore, it does not include early American History which the social studies TAKS. 

(Louisiana Department of Education, 2001)  Using this brief comparison of how radically 

different the content coverage on a US history examination  varies state by state even 

when using the same format explains the long debates over the construction of the U.S. 

History. Regardless the contentual differences, results are analyzed devoid of the 
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methodology of instrument validity and do not ponder ethical and moral nature of how 

the information was originally derived.  

 Although social studies test construction can differ dramatically in approach, 

gender differences appear in many tests measuring history and social studies 

achievement. For instance, the United States History assessment of the NAEP 

examination can be used to view gender differences on assessment in the social studies.  

In both the 2001 and 1994 administration of the US History NAEP which uses scaled 

score ranging from 0 to 500 to report out as levels, achievement differences favored 

males across the board in both tests. (National Center for Education Statistics, 1994, 

2001)  

 Education researcher Apple conducted extensive critical theorist research in the 

last decade not only on the politics of educational assessment but also on state and 

national standards. Apple theorizes that the standardization of the curriculum is a calling 

card that other nations employ as well as the United States as a type of marketing or 

branding. (Apple, 2003) Apple writes about the fact that the very phenomena of 

standardization of the curriculum and subsequent assessment should be dissected from 

the standpoint of the dominant elements of society trying to remain in power.  (M. Apple, 

2001) Apple’s research would support the theory that the Social Studies TAKS results 

only support the theory that dominate forces create ways and means to remain dominant 

as in devising a test in which white males outscore everyone else in every single area 

every single time and not an unintended circumstance. 
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Gender as a Factor in Educational Settings 

 Studies that analyze how females react, relate, and experience history in the 

history and social studies classrooms are difficult to locate. However, analysis of females 

in educational settings, female learning, and female achievement does exist. The New 

York bestseller, “Reviving Ophelia: Saving the selves of adolescent girls” offers this 

insight about history education in schools,  

“Girls come of age in a misogynistic culture in which men have most political and 

economic power. Girls read a history of Western civilization that is essentially a 

record of men’s lives…  As girls study Western civilization, they become 

increasingly aware that history is the history of men. History is His Story, the 

story of Mankind. 

I discovered this when I read H.G. Wells’ Outline of History and Winston 

Churchill’s History of the Western World. Both are primarily histories of war and 

the distribution of property.  Women’s lives were ignored except as they 

influenced the course of men’s lives. I remember wondering, "Where were the 

women during all these events? My daughter made the same observation about 

her history text: ‘It’s so boring, just a bunch of kings and generals fighting each 

other. What were the women doing anyway?’ 

Girls move into a culture with a Constitution that gave white men, not all 

American the right to vote and that has yet to pass an equal rights amendment. 

They join a culture in which historical documents proclaim the rights of man.” 

(Pipher, 1994, p. 41) 
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 Development of gendered education research in the 1990’s  yielded conflicting 

observations proving one or the other gender being favored in the classroom (Sadker, 

1999) One foundational document produced in the 1990’s by the AAUW entitled, “ How 

Schools Shortchange Girls” spurned research trying to prove or refute the title.   

 Qualitative observations lead many to believe that females as a group were being 

marginalized in the classroom (Logsdon, 2003)  through means such as reinforcement of 

gender stereotyping in the classroom (Spencer et al., 2003) or academic settings 

constructed for males and perceived as more “boy friendly.” (Pipher, 1994) For example, 

a number of recent studies review the observable differences between female and male 

achievement in areas of science and mathematics. (Campbell & Evans, 1997; Sadker, 

1999; Gorad et al., 1999; Betis & Adams, 2005) Studies on females suggest a myriad of 

reasons for lagging performance in Science and Math such as low self esteem, sexual 

harassment, substance abuse, pregnancy, violence and eating disorders. (Jobe, 2003, 

Rhoads, 2004; Betis & Adams, 2005) Studies have been conducted to bundle self esteem, 

gender equity, and academic success together. (Spencer et al., 2003; Betis & Adams 

2005)  Yet, conflicting results through education research continues. Conversely, NAEP 

data does not show gains of males in “communication arts” i.e. English language arts but 

rather steady rise of female achievement. (Pollack, 1998; Perkins-Gough, 2006) 

  Some might suggest that separating the sexes might enhance student achievement. 

Theories abound that single gender classrooms may benefit females, particularly those in 

adolescence, but are difficult to translate to the larger K-12 United States education 

world. Education research with single gender classroom largely is mostly conducted in 

international settings. (Calder, 2005) Studies done in the United States are qualitative in 
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nature and yield specialized information specialized to single sex classrooms that may not 

be applicable to many situations. (Datnow et al., 2001; Singh et al., 1998)  Single gender 

education may be more of a benefit to female students with lower achievement found in 

minority subgroups, and low socio economic levels. (Donohue, 2003; Salomone, 2003; 

Singh et al., 1998) One study showed females with better mathematics and science 

achievement when not in a coeducational classroom. (Shapka & Keating, 2003) Not 

willing to give up on the coeducational setting, the AAUW wrote that “academic success 

for girls was through best practices in a coeducational environment. (Calder, 2005) 

After two decades of attempts to look at differences between female and male 

learning in the classroom and whether teachers and instruction biased females, the late 

1990’s and  early years of 2000 issued a rash of popular media articles claiming that that 

the public education system discriminated against males. (Taylor & Lorimer, 2003)  

In the late 1990’s and early 2000’s, some of the attention regarding discrimination in 

the classroom and society redirected from focusing on females to males. As a result of a 

symposium, The American Association of American Women (AAUW) published, 

“Beyond Gender Wars: A Conversation about Boys, Girls and Education” which 

broadcast personal experiences and events of the continual different treatment and 

expectations of females in education settings. (American Association of University 

Women, 2001)  After a 2003 USA Today headline article on how females’ achievement 

outpaced males in schools, the American Association of University Women (AAUW) 

responded with a reminder of the larger issue of “fixing public schools” rather than 

working on gender equity.  (Woods, 2003) The AAUW statement, “Is there a classroom 

battle of the sexes that girls win only if boys lose and vice versa?” captured the sentiment 
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of many of the articles and books chronicling girls’ achievement gains. (American 

Association of University Women, 2001)  

Understanding female adolescent behavior could be the perennial search for the 

unknowable.  Fortunately, theoretical frameworks abound to describe stages of 

adolescence, female adolescence, particular types of ethnic group adolescence, and 

gendered adolescence. (Bettis & Adams, 2005) The “Student’s Multiple Worlds Theory” 

by Phelan, Davidson and Cao (1998) and Josselon’s “Theory of Identity Development in 

Women” (1987) are pertinent to understanding some of the problems females might face 

in the social studies classroom.    

At the core of the “Student’s Multiple Worlds Theory” is that belief that every 

student must exist in differing worlds made up of values, norms, and belief systems.  

Within that complex world, each student must negotiate different levels found within 

those core meanings, perceptions, and feelings. This theoretical model, which is both 

macro and micro in approach,  delineates the different types of “borders” students must 

address which include the socio-cultural, socioeconomic, psychological, linguistic, 

gender, heterosexist, and structural. (Phelan et al., 1998)  Students learn to address 

barriers through three types of ways: the internalized oppression, the situational 

adaptation, or the trans-cultural identity. Internalized oppression would be where a 

student conforms to the world around them while internalizing certain aspects of their 

core identity. Situational adaptation would be where a student conforms to the 

environment that he/she is in. Trans-cultural identity would be where a student retains 

their core personality while transitioning with ease throughout the multiple worlds.  
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The “Theory of Identity Development in Women” promotes the idea that the 

development of a woman’s identity is the very base for how she will conduct her lives.  

Josselon writes, "Identity incorporates a woman's choices for herself, her priorities, and 

the guiding principles by which she makes decisions.” (Josselon, 1987, p. 12)  Identity 

can survive situations, organizations, rumors, childbirth, marriages, and even college 

degrees.  Through the development of the identity, a woman can use her internal compass 

to navigate Josselon’s identified experiences that women undergo which include self-

assertion, contact, mastery, union, individual distinction, cooperation, separateness, and 

being together. (Josselon, 1987) 

“Theory of Identity Development in Women” theory is applicable to understanding 

the uniqueness to the female gender in an educational setting. Examples of how females 

find their identity differently from males include how separation from their own is only a 

small part of the female identity unlike males where it can be life defining. Women tend 

more to find growth in the communion with others and remain attached to the experience 

and will preserve it. Josselon writes, "To be different yet attached is one of the great 

challenges of human relatedness" (Josselon, 1987)  For women, it is in the balance in 

how to grow an identity but remain attached to others as well.  

Ultimately, women understand reality differently than men because of a different 

way of knowing and experience. A subcomponent of critical theory, the historical 

feminist theory, might content that men are not able to share in feminism consciousness. 

(Crotty, 1998) Rosemary Tong offers no fewer than seven forms of feminism to consider 

which include liberal, Marxist, radical, psychoanalytic, socialist, existential, and 

postmodern. (Tong, 1989) Crotty offers these words to explain, 
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“To all outward  appearances, feminist researchers may share methodologies and 

methods with researchers of other stripes; yet feminist vision, feminist values and 

feminist spirit transform these common methodologies and methods and set them 

apart.” (Crotty, 1998, p. 141) 

Thus, liberal feminism can be grounded in the humanism of liberal political thought 

whereas radical feminism can concentrate on the profound and widespread oppression of 

women. 

At its core, the methodology employed by some of the critical theorists strive to 

understand reality, therefore, one must engage in the dialectic concept between the one in 

power and the suppressed by having a conversation between the two. Through this a 

whole knowledge that initiates action can be obtained. Similar methods are used by the 

Critical Theorists as the Interpretivist to engage in the ultimate act of knowing: case 

studies, ethnography, historical account, action research, collaborative research, 

observations, and interview. Education researchers Kincheloe and McLaren offer their 

ideas on what it is to be a Critical Theorist in accepting basic assumptions. These 

assumptions are that our thought is moderated by power relations, fact cannot be isolated 

from power structures, relationships between concept and object are never stable, 

language is a central conveyer of reality, certain groups are privileged thus others are 

oppressed and this oppression can appear in many forms. Their final and damning 

critique is the researcher is ultimately doomed due to reproducing, sometimes 

unwittingly, commentary that mirrors the class, race, and gender oppression they seek to 

study. (Kincheloe & McLaren, 1994)  
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Although the data collection by the Texas Education Agency is one of 

quantitative approach which defines the scope of the problem, the solution may well exist 

looking through a Critical Theorist lens. Crotty writes, “One understands and transforms 

reality through awareness, reflection and action (praxis), which leads to conscientisation 

and liberation. Upon emergence and reflection, one can demythify his/her reality by 

viewing it as a total abound with causal relationships. consequences.” (Crotty, 1998)  

This awareness produces an ever-changing world for the researcher and subject. One can 

understand reality by conscientisation, where one increases his/her consciousness of the 

world, and uses critical thinking to attempt to perceive reality through understanding it as 

a process that is transformation and not one of stasis.(Crotty, 1998) Since mainstream 

society is interwoven with this racism and chauvinism, the assessments designed to gauge 

for normality i.e. academic success would ultimately be tainted in design therefore their 

findings will be ultimately tainted. Thence, other means of research such as observation, 

and storytelling comprise the bulk of research that outlines the Critical Theorist 

perspective.  (Billings, 1998) These means are directly in opposition with a positivist 

designed student assessment system employed by the Texas Education Agency. 

Today’s achievement movement, defined by state mandated curriculum standards, 

and the combination of state and federally mandated standardized test, has not settled the 

old disputes found in the social studies. This perennial argument among the social studies 

disciplines is being forced to evolve due to the country's new testing policies and 

involves ongoing debates found within the study of social studies as to what comprises it 

as a discipline. The continual self discipline analysis of what is the proper way to teach 

history, governance, civics, economics, geography, and psychology often handicaps those 
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professionals involved in its promotion due to the widespread viciousness toward one 

another.  Two very different approaches exist in which to view and subsequently teach 

history education and/or the social studies that can be quickly summed up as the 

historical content specific versus the holistic social studies.  The result is a lack of clearly 

defined standards for success in social studies professional development and analysis of 

student performance data shared by a national audience that is agreed upon by all. 

(Ravitch 1985,1994; Brophy, 1990; Banks, 1991; Barton & Levstik, 1996; Grant & 

VanSledright, 2001; Davis, 2001; Grant, 2001; Evan, 2004; Grant, 2006) 

In 2000, Senator Byrd from West Virginia sponsored the “Teaching American 

History” grant project which was eventually rolled into the NCLB funding and 

authorization. In this grant project which funds over 100 projects a year to LEAs in sums 

that can be over 1.2 million dollars, Senator Byrd chose to advocate for United States 

history to be taught as a separate subject and not as part of the social studies. The grant’s 

definition of “traditional” American history has been open to some interpretation since 

the grant’s first year. However, the Social Studies TAKS Objective One which reads: “ 

The student will demonstrate an understanding of issues and events in U.S. history,” has 

proven to be fertile grounds for Texas LEA to win over 60 of the Teaching American 

History grants. (Texas Education Agency, 2006) Yet, it is on Objective One that females 

are dramatically outpaced by males in terms of achievement.   

The problem of predicting what students show know and study about United 

States history becomes an ethical dilemma for all when considering the standardized 

assessments that proclaim that their base is the definitive form of cultural literacy. The 

stark contrast between the males and females when relating to either memorized fact or 
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higher order skills is the proverbial fly in the ointment for society at large since 

ultimately both sexes are expected to live, work, and learn together. Looking through a 

myriad of lenses that include the troubled history of social studies and history education 

as a discipline informs the subsequent problems with creating an appropriate yet valid 

instrument of assessment. Noting that culture, and gender as well as stages of adolescent 

behavior dramatically impact each child differently is incredibly crucial to informing the 

overall achievement differences. Only through asking actual students and those directly 

involved with their instruction may we possibly understand the complex dynamics 

involved with cultural literacy and memorized fact that has to be mastered by the student. 

Future studies should include interviews of students, teachers, and social studies 

supervisors with specific United States history released TAKS questions in order to gain 

their insights as to whether it is the state mandated curriculum, the state mandated 

assessment, student development, or the teacher instruction which is the crucial deciding 

factor in the test scores.  
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Chapter Three: Methodology 

The purpose of this study is to identify factors that a sampling of social studies 

supervisors found statewide and a selected group of students chosen deliberately with 

assessment scores that mirror statewide standardized social studies TAKS state averages 

perceive as important to the success of excelling on history education assessments. The 

study will also identify characteristics of the social studies curriculum, statewide social 

studies assessment, faculty responsibilities, student responsibilities and the 

responsibilities of the administration.   

The study will utilize a mixed methodology study with a bulk of the Researcher work 

conducted through Grounded Theory specifically Interactive Qualitative Analysis to 

interpret information and data collected from the participants of the study. By analyzing 

the perspectives of social studies supervisors who coordinate social studies programs and 

students who have taken the assessments, the researcher will be able to identify a 

substantive theory that highlights the characteristics of a history education and 

assessment system.   

Research Questions 

The following research questions will guide this qualitative study: 

1. How do social studies supervisors perceive the gender achievement differences on 
the social studies Texas Assessment Knowledge and Skills history education 
questions?  

 
2. How do social studies supervisors perceive the gender achievement differences 

found within their school systems?  
 

3. How do social studies students perceive the gender achievement differences on 
the social studies Texas Assessment Knowledge and Skills history education 
questions?  
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4. How do social studies students perceive the gender achievement differences found 
within their school systems?  

 

Mixed Methodology 

 A Transformative Sequential Mixed Method/Model Design will be used for the 

purposes of this study. By using basic descriptive statistics on social studies Texas 

Assessment of Knowledge and Skills quantitative data collected by the Texas Education 

Agency, the researcher is assured of a valid and reliable instrument which defines the 

larger issue of substantial differences between genders when answering recall content and 

history skills based related questions about Early Colonial and/or Early United States 

history, and Constitutional foundation principles. Yet, this data does not provide insight 

as to why the two genders achieve different levels of mastery on social studies and 

history standardized assessment questions.   

 By using a mixed methodology approach, a broader perspective could be gained 

through analyzing different types of data.  Since the passage of NCLB, mixed 

methodology approaches have gained a wider appeal. (Teddlie & Tashakkori, 2002) 

Mixed methodology designs use quantitative and qualitative information to compliment 

one another in the conversion of data from one form to the other with the main goals of 

identify problems, and analyzing their meaning. (Teddlie & Tashakkori, 1998) The 

search for a common understanding by viewing a problem through multiple lenses is the 

main goal of mixed methodology. (Morse, 2002) Some pose that complex questions 

require more than one type of data collection methodology in order to truly find the root 

of the phenomena. (Newman et al., 2002) The perennial questions of the issue of 

objectivity, appropriate measurement tools, and reliable data are found in both qualitative 
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and quantitative educational research fields. (McDaniel, 1974) Through a mixed 

methodology some of these problems could possibly be resolved through the 

triangulation of data. (Cresswell et al., 2002) Feuer, Towne and Shavelson write, “When 

properly applied quantitative and qualitative research tools can both be employed 

rigorously and together often can support stronger scientific inferences then when either 

is employed in isolation.” ( Feuer, Towne and Shavelson  2002, p. 8)  

 Researchers conducting mixed methodology studies utilize multiple paradigms.  

This is useful when trying to obtain today’s federal funding for research quantitative 

educational research projects. However, the perennial necessity for funding can dictate a 

mixed methodology educational research study often to the peril of philosophical 

assumptions and/or beliefs. (Greene & Caracelli, 2002) Yet, the Transformative 

Sequential Mixed Methods/Models Design aims to include differing viewpoints and 

value systems in an attempt to describe the larger world. (Mertens, 2005) This study will 

rely heavily on the analysis conducted through Interactive Qualitative Analysis which is a 

form of qualitative research with its theoretical underpinnings in Grounded Theory.  

Qualitative Methodology 

Qualitative methodology strives to understand how individuals represent their 

own reality. This contrasts with the quantitative way of the viewing objects in that the 

subject’s relationship is highly individualistic to an object. Attributed to an interpretivist 

theoretical framework, the tools of qualitative research trade include ethnography, case 

studies, life histories, observations, and interviews. The goals of this education research 

design are shaped through the interaction between the researcher and participant which 

defines the medium in which the study is conducted.  Since subjects do not have to be 
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categorized, the focus of the researcher shifts in order to make sense of the subjects in the 

larger world sense. Because of this, qualitative research shows sensitivity to the subject’s 

meanings and interpretation of knowledge.(Strauss & Corbin, 1994)  

Qualitative research can trace its credibility to an interpretist theoretical 

movement.  Max Weber used the ideal type to amass empirical data through the use of 

causality found in the natural sciences to explain events in the social sciences.(Weber, 

1957) Other researchers/theorists such as Charles Sanders Pierce influenced a generation 

of American education pragmatists and George Mead at University of Chicago with their 

beliefs that humans frame their ideas and thoughts from their interactions with society. 

(Mead & Morris, 1934) Types of categories used in qualitative research methodology 

include grounded theory (data systematically gathered and analyzed), participatory 

inquiry (different levels and recognition of the participation from subjects studied), 

ethno-methodology (attempting to be part of the culture studied), phenomenology (an 

attempt to disregard prior assumptions), hermeneutics (interpretations through symbols 

and/or text language), modern hermeneutics (historical awareness of hermeneutics to 

explain today), hermeneutical phenomenology (Martin Heidegger’s theory of 

understanding Being), and  historical hermeneutics (acknowledging tradition as an 

explanation for today). (Crotty, 1998) Qualitative education research can range widely in 

interpretation exemplified by ethnographer Irving Goffman explanation of life through 

the dramaturgical approach which incorporates understanding social life as one 

understands theater. (Goffman, 1959 [2001]) 
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Grounded Theory 

 Grounded Theory can trace its inception to the writings and research of Barney 

Glaser and Anselm Strauss (Glaser & Strauss, 1965, 1967) and then furthered by the 

collaboration of Strauss and Juliet Corbin.(Strauss & Corbin, 1994)  Grounded Theory 

involves constant comparative analysis, theoretical sampling, and systematic coding. 

(Strauss & Corbin, 1997) Glaser and Corbin specifically state that Grounded Theory is “a 

general methodology for developing theory that is grounded in data systematically 

gathered and analyzed.” (Strauss & Corbin, 1994, p. 273) Mertens outlines crucial steps 

in Grounded Theory to include researcher interaction with the data, theoretical sampling, 

systematic code and recognizing the complexity of data. (Mertens, 2005)  

Focus Groups and Individual Interviews 

Although Grounded Theory relies on case study, the main vehicle for data 

explanation conducted in this study is through working with a focus group and individual 

interviews. Focus groups allow the researcher to delve into topics through discussion. 

Reactions, suggestions for understanding, and criticisms can be further explained in a 

focus group. (Mertens, 2002) Some researchers contend that focus groups allow 

perspectives that are normally suppressed such as those of women to be addressed. 

(Madriz, 2000)  Additional information in the form of personal interviews have been used 

as a necessary component of sequential mixed model designs such as the one used by Li, 

Marquart, and Zercher in their study on preschool effectiveness. (Li et al., 2002) Both 

focus groups and individual interviews are crucial to a successful Interactive Qualitative 

Analysis study. 
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Unit of Analysis: Social Studies Texas Assessment of Knowledge and Skills Scores 

The Texas Education Agency administers standardized multiple choice tests in 

which each question or item has survived a twenty step process before appearing on a 

“live” test.  These steps involve a maze of internal meetings, data review, field testing, 

and expert item analysis. (Texas Education Agency, 2005) The student’s achievement 

scores are reported out in raw data format. The social studies TAKS is given in grades 8, 

10 and 11th grade.  Students must pass the 11th grade examination to graduate high 

school. TEA administers the 11th grade test four times in one academic year. (Texas 

Education Agency, 2005) In the case the Social Studies TAKS Objective One which 

contains the bulk of “traditional” U.S. history based items, the cut off score needed for a 

student to qualified for the highest rank ordering of “Commended”, the difference 

between male and female achievement is statistically significant. A case can be made that 

it is this portion of the test preventing females from receiving an overall commended 

status. 

Interactive Qualitative Analysis (IQA) 

The specific qualitative methodology used for this study is an Interactive 

Qualitative Analysis, a research design developed at the University of Texas at Austin by 

Norvell Northcutt and Danny McCoy. (Northcutt & McCoy, 2004) The fundamental 

purpose of an IQA study is to enable a study’s participants to examine issues and then 

create their own unique interpretive meaning. Standard practice of an IQA study includes 

individual and group interview resulting in a thematic descriptions about a process. The 

IQA is comprised of many steps that can be sectioned into four main parts: research 
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design, focus group, interviews, and report. The focus group and interviews are the main 

sources of data in which the researcher analyzes the data. (Northcutt & McCoy, 2004) 

The Interactive Qualitative Analysis Research Design utilizes focus group data 

through an interview protocol.  Interviews are then conducted resulting in Interview Data. 

From Interview Data, Combined Axial Code Tables, Interview Statistics, and Combined 

Theoretical Code Tables yield a Focus Group Write Up, as well as information for the 

Combined System.  In theory, an analysis of these processes will inform the author on 

how to best explain a phenomenon.  (Northcutt & McCoy, 2004) 

A visual of this process is included:  
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Figure 1 
(Northcutt & McCoy, 2004) 

 

 

Research
Design

Interviews

Focus Group 
Affinity Production

(Open/Inductive and 
Axial Coding)

Conclusions and 
Implications

Combined 
Interview 

Theoretical 
Coding

Interview 
Protocol

Focus Group 
Theoretical 

Coding

Individual 
Interview 

Axial Coding

Individual 
Interview 

Theoretical 
Coding

Combined 
Interview SID

Individual 
Interview SID

SID Comparisons:
1. Focus group to interview

2. Interview to Interview 
3. Across constituencies

Focus Group 
SID

Typical IQA 
Research Flow



 39

 

Research Design 

IQA uses system’s theory to guide its Research Design.  Identifying the area of 

study, those to be interviewed, and then comparing observations comprises the bulk of 

the research process. Provided is a graphic of the Research Design showing the objective 

of the closed system loop is alignment between the problem statement and the research 

questions.  

Figure 2: 

IQA Research Design
A System with Recursion

Problem 
Statement

Constituencies

Constituency 
Classification

Issue 
Statements

Research 
Questions

Comparisons

Where Do I Start?
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 This closed system represents the overall process of IQA.  Problem statements, 

normally observations, are posed to a group of people who are affected by the 

phenomenon. The Researcher selects participants by their distance and power over the 

problem.  The Researcher attempts to select those with the closest proximity to the 

problem with the least amount of power, and those with the most amount of power with 

the furthest distance to participate in the study. The next portion of an IQA study includes 

asking the participants open ended issue statements in order to compare individual 

responses. The final stage of the IQA loop is to ensure that the problem statements and 

research questions in fact do indeed align. (Northcutt & McCoy, 2004)   

Participants 

 Unlike randomized quantitative experimental design, a purposive sampling of 

participants is required for this IQA study.  Northcutt and McCoy outline that the 12-20 

participants should have the following qualities: 

 “They are information rich, possessing knowledge of, and experience with the 

issue 

 They have the ability to reflect on the question and to transfer those thoughts into 

words 

 They have the time and inclination to participate in the study 

 They are homogeneous with respect to important dimensions of distance and 

power 

 They can respect and practice group dynamics-they are neither overpowering nor 

too timid to speak.” (Northcutt & McCoy, 2004, p. 87)  

IQA Focus Group Process 
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An IQA focus group guides the Researcher in “describing and labeling their 

experiences and in articulating perceived relationships among these experiences to 

produce a conceptual map, which is a systems representation of how a person or a group 

understands a particular phenomenon.” (Northcutt & McCoy, 2004, p. 81) Prior to a 

focus group, the Researcher designs issue statements meant to guide the discussion 

regarding the phenomenon. The issues statements for this particular project will be 

synthesized from the released social studies TAKS data and research questions. The 

Researcher facilitates the IQA group process by following a series of steps which include 

explaining the process to the participants, conducting a warm up exercise, leading a 

nominal group process, identifying and organizing group affinities (inductive coding), 

revising affinities (axial coding,) and analyzing data. (Northcutt & McCoy, 2004)  

Nominal Group Process 

 The Nominal Group Process is necessary to guide the overall IQA study.  The 

Researchers asks focus group members to participate in a silent nominal technique where 

he/she internally outlines components of the issue statement.  After adequate time for 

thought and reflection, each participant is asked to write down their thoughts on an index 

cards. Participants are asked to separate main ideas, words, or phrases per index card.  

The silent nominal technique generates a great deal of data in a variety of formats versus 

information that might result from group sharing or group think. Overall, this technique is 

employed to discourage hierarchical influence and the domination of individual 

participants. (Northcutt & McCoy, 2004) 

Group Affinities (Inductive Coding) 



 42

 After a sufficient amount of time for the participants to generate a great deal of 

information, the Researcher instructs the participants to organize the cards into similar 

themes.  The initial organization of these cards is done silently as was the individual 

generating of ideas. The cards are displayed prominently and publicly so that participants 

can read each others ideas as well as help to organize the cards into larger themes. The 

clustering i.e. clumping of the cards into categories is at the heart of the inductive coding 

process. (Northcutt & McCoy, 2004) An example of this process is included here: 

Figure 3: 

 

Revise Affinities (Axial Coding) 

After the inducting coding process, participants are asked to name, organize, clarify 

and refine affinities.  At this point of the IQA process, the group is encouraged to 

verbalize their thoughts and ideas through a discussion format so that a consensus might 
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be reached in narrowing the meaning of the affinities.  The group is encouraged to further 

explore the affinities by creating sub affinities or consider deleting extraneous affinities. 

(Northcutt & McCoy, 2004) 

IQA Working Document Flow 

 From the original focus group affinity naming and write up, IQA involves a 

number of systemic data collection steps which involve specific working documents.  

Included here is a graphic that outlines the various working documents involved with the 

IQA process. Each of these processes and working documents such as the Affinity 

Relationship Table (ART), Axial Code Table (ACT), Individual and Combined 

Theoretical Code Frequency Tables (TCT), System Influence Diagram (SID), and 

Interrelationship Diagram (IRD) which will be described in deeper detail throughout this 

work.  
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Figure 4 

Analyze Data (Theoretical Coding) 

 Theoretical coding helps the Researcher define the perceived cause and effect 

relationships (influences) among all of the affinities found in the system.  Participants are 

provided an Affinity Relation Table (ART) in which they are asked to select the 

relationship among affinities.  Affinities can either influence one another, or have no 

IQA Working 
Document Flow

Design Protocol

Transcript

Focus Group
Affinity Write Up

Final Write Up

Composite ACT
Composite TCT
Pareto Protocol
Composite ART
Composite IRD

Interview 
Protocol

Focus Group ART
Pareto Protocol
Focus Group IRD

Individual ACT

Individual ART
Individual IRD
Individual TCT

Composite SID

Individual SID

SID Comparisons

Focus Group SID



 45

relationship.  If for instance, a participant determines that affinity #2 influences affinity 

#1 then a left arrow is placed between the pair.  The hypothesis regarding the 

relationships among the affinities is recorded on the Affinity Relationship Table which 

provided here: 

Figure 5: 

Possible Relationships 
A → B 
A ← B 

A <> B (No Relationship) 

Affinity Name 
1. 
2. 
3. 
4. 
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Interrelationship Diagram (IRD) 

 After completing the ART, relationships are recorded in the Interrelationship 

Diagram (IRD) which is a matrix which “shows whether each affinity in a pair is a 

perceived cause or a perceived effect, or if there is no relationship between the affinities 

in the pair.”(Northcutt & McCoy, 2004, p. 170.  A sample IRD is shown here: 

Figure 6: 

 
Tabular IRD 

 1 2 3 4 5 6 7 OUT IN Δ 
1           
2           
3           
4           
5           
6           
7           

 
 

In the IRD, arrows may point only to the left or up. Each relationship is recorded twice so 

that it represents the same information in two places on the IRD.  For instance, this IRD 

shows that 2 ← 1, as well as 2 ↑1.  In both cases the arrow points away from the #2 and 

toward the #1. Upon all the relationships recorded, the arrows are counted to find the 

delta.  The rules for calculating delta are: count the number of up arrows or “Outs”; count 

the number of left arrows or “Ins”.  Subtract the number of Ins from Outs to determine 
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the deltas.  These values are then inputted in the delta column and sorted in descending 

delta order as show in the Tabular IRD: 

 

 

Figure 7: 

Tabular IRD 
 1 2 3 4 5 6 7 OUT IN Δ 

1  ↑ ← ↑ ↑ ↑ ↑ 5 1 4 
2 ←  ↑  ←  ↑ 2 2 0 
3 ↑ ←  ↑ ↑ ↑ ↑ 5 1 4 
4 ←  ←  ←  ↑ 1 3 -2 
5 ← ↑ ← ↑  ↑ ↑ 4 2 2 
6 ←  ←  ←  T 0 3 -3 
7 ← ← ← ← ← T  0 5 -5 

 

 Upon completion of the Tabular IRD sorted in descending order, the affinities are 

then revised and determined whether they are thought of as a Primary Driver, Secondary 

Driver, Pivot, Secondary Outcome, or Primary Outcome.  Each individual of the focus 

group can have individualized Tabular IRD resulting in different classifications of each 

affinity per participant.   

 Defining the roles of the affinities is important for the next step of the IQA 

process, the Systems Influence Diagram.  Primary Drivers significantly affect many of 

the other affinities found within the system.  The Secondary Driver also either cause or 

influence other affinities found in the system as well and is indicated by containing more 

Out arrows than In arrows.  Systems can sometimes include affinities that act as 

Pivots/Circulators when the affinity neither causes nor affects other elements in the 
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system as indicated by a tie in Out and In arrows.  Secondary Outcomes are affinities that 

are influenced by Secondary Driver and affect the overall outcome of the system but have 

more In arrows than Out arrows.  The Primary Outcome is the affinity with the highest 

number of negative numbers and is indicated by many In arrows and no Out arrows.   

 

Systems  Influence Diagram (SID) 

 Upon completion of the IRD, a Systems Influence Diagram (SID) is created to 

show the relationship among affinities as well as their position in the overall system.   

An example is provided outlining the affinities’ assignments as indicated by a Tentative 

SID assignment: 

Figure 8: 

 

Tentative SID Assignments 

3 Primary Driver 

7 Secondary Driver 

4 Secondary Driver 

8 Circulator / Pivot / ? 

5 Circulator / Pivot / ? 

6 Secondary Outcome 

2 Secondary Outcome 

1 Primary Outcome 

 



 49

Northcutt and McCoy denote that the SIS is a “visual representation of an entire system 

of influences and outcomes,” (p. 174) and indicate “where a system might be influenced 

to change its outcome.” (p.175) The tentative SID assignments are used to determine the 

relative positions of the affinities in the system as show in this illustration:  

 

 

Figure 9: 

1

23

4 5

6

7

8

Tentative SID 
Assignments

 

  

The Researcher links all of the affinities to one another through the directional arrows 

found in the IRD.  Arrows are placed from left to right indicating which affinity 

influences the other.  The result of this work is exhibited by the Cluttered SID shown 

here: 
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Cluttered SID

1
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4 5
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Figure 10 

In order to better understand the impact of each affinity in relation to one another, all 

redundant links are removed from the Cluttered SID.  By comparing relationships based 

on the highest positive delta to the affinity with the highest negative delta, the Researcher 

removes the links. The position can be supported that an affinity indirectly affects another 

affinity if it influences other infinities directly.  Removal of all redundant links continues 

until all the elements are the system are analyzed. An example of this finished process is 

shown in the following example of an Uncluttered SID: 
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1
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Uncluttered SID

 

Uncluttered SID

123 4 5 67 8
 

Figure 11 

The Researcher can then clarify the relationship further by providing an optional form of 

the Uncluttered SID. 

IQA Interviews 

 The Researcher conducts individual interviews to better understand the affinities 

relationships to one another.  The interview protocol, comprised of axial and theoretical 

interviews helps to further describe the infinities as well as identify the relationships 

found between and among affinities. (Northcutt & McCoy, 2004) 

Axial and Theoretical Interviews 
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 During the axial interview process, duplicated questions are asked of the 

individual participants. The Researcher discusses the primary driver as indicated by the 

sorted IRD and progresses to each of the drivers, pivots, and outcomes. The focus group 

definition of each affinity is shared with the individual interviewed with the following 

question, “Tell me what this means to you.” The anonymous participants are encouraged 

to elaborate on this question so that the Researcher has sufficient data.   

 Upon completion of all of the affinities discussed, the Researcher asks the 

participant of their perception of the relationships between each of the affinities.  Each 

participant is given an ART to guide this portion of the interview.   

Axial and Theoretical Coding 

 In the process of the individual interview the participant is recorded so that a 

transcript can be created. An Axial code Table is assigned for each participant so that the 

Researcher can record specific phrases and quotations associated with the different 

affinities. The statements, transcript line numbers, and researcher notes are documented 

on an ACT as shown here: 

Figure 12: 
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Theoretical Interview Coding 
  
 The Researcher applies the respondent’s observations about the affinities 

relationship to one another through the Theoretical Interview Coding.  As with the ACT, 

the TCT records the statements, transcript lines, and researcher notes as indicated here: 

 

Figure 13 
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Combined Interview Coding 
 
 After each of the interviews are coded, the data is combined to create a Combined 

SID. Each individual interview yields Interview ACT which the Researcher transfers to a 

Combined Interview ACT as shown below. This allows the Researcher to create a 

comprehensive database of all conducted interviews. An example is show here: 

 

 

Figure 14 

Theoretical Code Frequency Table (TCT) 

After the researcher completes the Combined Interview Theoretical Code 

Frequency Table, a mindmap of the affinities relationship to one another can be created. 

This is the last step of the Research Design for the Researcher before analysis is 

conducted on the collected data. Provided here is an example of the TCT: 
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Figure 15 

Conclusion 

Chapter three describes the mixed methodology research design approach which 

involves quantitative data collected and verified by the Texas Education Agency which 

then will inform the IQA process of interpreting the data. The rationale for choosing 

qualitative research was provided as well as a detailed explanation of the Interactive 

Qualitative Analysis.  
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Chapter Four: The Data  

The Social Studies Supervisors and Students Speak: Results of the Study 
 

Problem Statement 
 

The purpose of this qualitative study was to examine and compare the language 

and discourse used by social studies supervisors, administrators, and social studies 

teachers with social studies male and female students when they discussed the particulars 

associated with learning social studies in schools. The analysis of language and discourse 

specific to the social studies supervisors and social studies teachers revealed a broader 

system in which social studies assessment achievement of students occur. The analysis of 

language and discourse specific to the social studies students revealed a social studies 

world in which externally created assessment and accountability measures control the 

attention and focus of the overall social studies classroom rather than act as a diagnostic 

or symbol of the overall health of the social studies program at the school. The students 

created a very different system from the social studies administrators, teachers, and 

students in which their teacher dominates rather than is a recipient of other factors. The 

female and male systems also view what is learned in a social studies classroom very 

differently with the females finding the subject matter irrelevant to their outside life and 

the males finding social studies to contain important and interesting content 

The focus group of both the social studies supervisors and teachers, and the 

students named and described the process and answered the “what” question or what 

factors comprised the phenomenon of social studies learning. The systems influence 

diagram (SID) component facilitated the interaction of the many factors of social studies 
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learning within a system of attributed relationships and/or influences. The SID attempted 

to define the “how” and “why” questions that arise in a larger system. 

Research Questions 

1. How do social studies supervisors perceive the gender achievement differences on the 

social studies Texas Assessment Knowledge and Skills history education questions?  

2. How do social studies supervisors perceive the gender achievement differences found 

within their school systems?  

3. How do social studies students perceive the gender achievement differences on the 

social studies Texas Assessment Knowledge and Skills history education questions?  

4. How do social studies students perceive the gender achievement differences found 

within their school systems?  

The Interactive Qualitative Analysis (IQA) Process 

In this study, the IQA social studies supervisor and students focus group component 

yielded seven affinities per each group of how the subjects viewed social studies in their 

world. In the sections that follow, the successive indicators of the IQA process confirmed 

the quality of data and the subsequent analysis of that data. Throughout the study, I IQA 

model established the particular language and discourse used by the social studies 

supervisors, teachers, and students from the initial focus group data to the follow up 

individual interviews. The resulting mental models of both systems both shaped and were 

shaped by the individual and collective thought. As described in Chapter three, the 

interaction of the focus group featured a building momentum from the individual silent 

thought process the to more rambunctious and collective information sharing. Following 

the labor intensive product of the focus group’s identifying and naming of group 
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affinities, the more personalized interaction between interviewer and researcher revealed 

even more depth and complexity associated with each system. The final effort of these 

processes are confirmed through Systems Influence Diagram for which the theoretical 

potential of the study of conceptualizing how gender differences found on the 

standardized Texas Assessment of Knowledge and Skills exist.  

Sampling Size Criteria 

The sampling size process was purposeful so that a small sample could be studied. 

(Patton, 2001) Studies such as this one can provide information rich data full of detailed 

descriptions and personal insights in an effort to describe a part of the larger system. 

The initial focus group was comprised of 13 Texas social studies supervisors, 

administrators, and teachers found throughout the entire state of Texas and selected 

purposefully to represent the vast range of demographic and population of Texas school 

districts. The group comprised of 6 men and 7 women  representing White, Hispanic, and 

African American individuals, contained people with a range of social studies teachers 

who acted as curriculum facilitators, a former social studies teacher who in now a 

principal, and a group of district-wide social studies supervisors. Individuals had a range 

of experience from 6 years to over 35 years of experience. Most of the participants did 

not know each other. 

 Texas’ social studies field is unique from other places in the United States in that 

the state can boast that it has district-wide social studies membership in over 300 of its 

1200+ ISDs. (Texas Social Studies Supervisors Association, 2006) In comparison, 

Tennessee’s 200+ school districts have only 5 district-wide social studies supervisors. 

(Tennessee Council for the Social Studies)  Not all social studies supervisor, 
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administrator and teacher focus group members actively belonged to the Texas Social 

Studies Supervisors Association or the Texas Council for the Social Studies, however, 

they all knew of these organizations’ 

The 13 social studies supervisor, administrator, and teacher participants gathered 

in a meeting room one day previous to the annual Texas Social Studies Supervisors 

Association meeting. Index cards and permanent markers were given to each of the 

participants. The focus group was informed of the nature of the research, and told of the 

interest of their personal and student demographic representation as well as their 

individual and collective experience. After describing the IQA process and conducted in 

a brief brainstorming activity, the participants were given the issue statement: tell me 

about social studies in your world.  At first the participants collectively balked at the open 

ended nature of the issue statement and demanded an explanation of why the group 

wasn’t going to immediately focus on specifically gender issues in the social studies.  

After their initial discomfort, the participants were asked to ponder the issue 

statement and then to reflect on their experiences to that date. With the expectation that 

no one person was to allow the censorship of another’s thoughts or ideas, the group was 

asked to think of words, phrases, memories, experiences o mental pictures regarding 

social studies in their world. The group was assured that no matter what others wrote, 

information about their own experiences were kept confidential.  

Silently, the group worked individually to write down their ideas and thoughts to 

capture their stream of consciousness. After most of the group came to a natural resting 

point, the group was directed to silently organize their individual thoughts and idea cards 

into large thematic clumps thereby erasing the individual voice into a collective 
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experience.  With the cards initially placed on the large conference room table, the group 

was given permission to move other people’s cards to other clumps. After another natural 

resting point, the group was given permission to speak to one another for the first time in 

the evening. 

Definite and distinct columns of themes started to appear on the table. If the 

original author disagreed with where or a chard had been moved, they were free to move 

it to another place on the table. If the card was unclear to the group, the author or another 

member was asked if s/he wanted to explain its meaning.  For each of the thematic 

strands, the facilitator asked the individuals from the group to sort through all of the 

index cards to make sure that the individual points seemed to fit in the overall category  

and to try to find a card that represented the name of the larger theme.  

The facilitator began with the column that seemed to be the easiest to name and 

asked the group to either adopt the name chosen by the individual participant or to 

rename the column. A new card, if needed, reflecting the name was placed above the 

column. The facilitator progressed through each column until all had been named. The 

facilitator then instructed the group to examine the clusters of cards to see if any might be 

the dialectic of a higher theme. When a few columns were combined under one newly 

named category, the original columns became sub-affinities of the new affinity. Each 

card was then reexamined to see if needed to be reclassified as well.  

Reconciling Affinities 

The purpose of the focus group session was to generate categories of meaning or 

affinities to later be used in an interview protocol. Through a series of interviews, 

respondents were asked to discuss what each affinity meant to them. Later in the a more 
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comprehensive write up, the infinities were described as a combination of the focus group 

and individual interviews.  Also, developed from the focus group was a group mindmap 

or SID.  
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Figure 16 

Prior to developing the interview protocol, the affinity names developed and 

during the individual interviews it became apparent that they were appropriately named 

from their inception.  

Interview Protocol 

The following protocol was used when asking individuals about the affinities 

derived from the focus group. A very brief definition was used to describe the affinity so 

as not to influence the responses. The individual interviews were structured in two parts 

per affinity. The first part aimed at attempting to discover thoughts an open-end axial 

interview providing nuances, aspects, and complexities of each affinity. The second part 

of the interview was a structured theoretical interview with the aim of identifying 

relationships between the affinities provided in Figure 17. 
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Axial Interview 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 17 
 
Transcripts and Axial Code Tables 

The Social Studies World
Interview Protocol 

Axial Coding 
 
The Focus Group has identified several common themes or affinities that describe their experiences 
in their social studies world. Let’s look at each of these themes one at a time and tell me about your 
experiences with these. 
 

1. Assessment and Accountability 
This affinity describes the required assessment and accountability expectations of the federal, 
state, and local systems normally associated with standardization of criterion referenced tests.  
Tell me about the Assessment and Accountability. 
 
2. External Factors 
This affinity describes the external factors associated with school systems such as the 
community resources found surrounding the school district such the funding of the local district, 
resources such as museums and/or parks found in the community, the district central office 
and/or regional service center. 
Tell me about the External Factors. 
 
3. Curriculum 
This affinity describes the course of study required of the teacher to teach and the student to 
learn. In the case of the focus group, it was mostly thought of in terms of the Texas Essential 
Knowledge and Skills mandated at the state level, however, district and classroom level 
expectations are also factored into this affinity. 

       Tell me about the Curriculum. 
 

4. Teachers 
This affinity describes the human being responsible for teaching a class of students. 
Tell me about the Teachers 
 
5. Instruction 
This affinity describes the pedagogy employed by the teacher.  
Tell me about Instruction. 
 
6. Instructional Resources 
This affinity describes the physical resources employed by the teacher to instruct the students. 
Tell me about the Instructional Resources. 
 
7. Students 
This affinity describes the human being that is instructed by the teacher. 
Tell me about the students. 
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All interviews were transcribed verbatim. The researcher analyzed the text for 

axial codes that were specific examples that illustrated the nuances of the particular 

affinities. The researcher then documented the reference for retrieval by recording the 

affinity number on the line of the transcript that refers to the affinity, and by documenting 

the line numbers associate with the affinity in the Individual Interview Axial Code Table 

(ACT) Quotes relating to a specific affinity were cut and pasted into the third column of 

the ACT, along with the line(s) of the transcript that were the original source. Once the 

interviews were coded, a composite of the individual interviews summarizing the overall 

experience of the phenomenon. Axial data was transferred from each Individual Interview 

Axial Code Table to a Combined Interview Axial Code Table. Through the combination 

of all interviews into one source, the researcher created a database for the set of 

respondents containing axial codes for all the affinities.   

Composite Affinity Descriptions 

After completely delving into the complexities of each of the affinities, the 

researcher then asked those interviewed to explain the relationship between two affinities. 

Multiple quotes were combined to develop a composite quote. The composite affinity 

descriptions section follows the in-depth affinity descriptions.  

Assessment and Accountability 

The larger community associated with educating the young have historically used 

grades to award credit for subjects studied. In Texas, state and federal accountability 

measures used to categorize their student achievement is based on statewide standardized 

criterion referenced assessments. In order to prepare their students to take and succeed on 

the statewide assessments named the Texas Assessment of Knowledge and Skills 
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(TAKS), many districts develop in-house regularly scheduled and standardized 

assessments that are sometimes referred to as benchmarks. It is the combination of the 

district benchmarking and state/federal assessments and accountability systems comprise 

this affinity.    

State and district assessments completely control what we do in our system, 

when we do it, and how we do it. “We used to look at grades and credits to evaluate 

how our students succeeded locally, and then look to other data points such as the ACT 

or SAT to compare our student achievement. Now we still have those tests that the 

students have to do well on if going to college but we also have the TAKS to contend 

with. Our students have to do well on curriculum determined by assessment writers for 

the TAKS and not necessarily what is outlined in the state curriculum.   

It drives the district. We have a whole pay system now that is based on what 

your test scores, what your kids’ test scores. Our superintendent has developed this whole 

performance pay system based on assessment scores. So teachers get money based on 

what scores their kids get on TAKS and Stanford. So, that is pretty interesting.  

Assessment has driven education off the rails and has replaced a context and 

concepts with content and the big thing that is especially so ridiculously necessary in 

social studies is getting lost. Assessment, of course, scares us into a corner. I think this is 

really the tug that is going for the teacher in the center or the content in the center. They 

think particularly in tested grades they think that it drives, it controls everything. This is 

all proving to be a disservice what it is that we teach to our kids because it ends up being 

this little chex-mix version of history just whatever someone thinks history should be gets 

taught.  
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Assessment has completely distorted our curriculum. It has narrowed the 

curriculum.  Emphasis on state assessed content areas in elementary takes away from 

social studies. Elementary social studies is not being taught. By the time they reach 8th 

grade, they have learned no social studies. The kind of greater concepts and the greater 

idea of historical thinking is getting lost. Instead we’re opting for a thing that we are not 

terribly sure what is important or not any more. 8th grade is the one. Because they don’t 

anything when they get to middle school. Well, they aren’t being taught elementary 

social studies and then three or four schools collect together then it trips the trigger.  

Here is a large urban setting where we have tons of resources and we have a 

whole benchmark assessment division that does all of that for us and runs all of the 

numbers for us, it’s great. In the 2A rural setting, how do they do it?  

Benchmarks are happening. Assessment training is taking place. Warm up used 

to break down test distracters. We do benchmark tests over and over and over. We now 

have to use TAKS like questions used on unit tests. Our classes used to go on field trips 

and have the freedom to do in-depth projects like National History Day but now we are 

so test constrained. The one thing our district is doing that I truly believe in is that when 

we do make a test, it isn’t a TAKS practice tests it is a curriculum based assessment. 

At the district level we provide TAKS review material that have proved very 

effective, they are on our website, people from all over places use them. We provide the 

test, and if you want to give it to your kids then that’s fine but there is no requirement. 

That changed this year with three schools that were, three of our schools were in danger 

of being closed, one of them was social studies at the middle school level. We wrote six 
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weeks tests for them that they had to give. They were 12 item tests. Our job was to help 

them analyze the data. 

Our district-wide assessment is based on our pacing guides, and our scope and 

sequence, testing what should have been taught up to that point. Last year we moved 

away from doing that at all. We moved away from any district wide and never in our 

district have we done mandatory benchmarking.  

I think it is what the newspaper picks up on. I think accountability-wise there 

is a strong push, certainly it is what gets schools in the newspaper or not. Either that they 

were accountable or they weren’t. I find it interesting the social studies scores in the 

district were equal to or better than the Math scores but nothing was mentioned about 

social studies scores and the whole headline was about Math scores. Record high passing 

rates, 75% of X ISD schools in math and the correlation there is in social studies also but 

that didn’t come in the headline. It goes on to talk about students in one of Texas largest 

school district makes strong gains in reading, math, and science according to scores 

released by the Texas Education Agency.  

Assessment is here to stay. I can’t say that assessment is bad, and I can’t say that 

accountability is bad; I think all of these are probably good things.  

The achievement gap narrows. We are successful. Our passing rates are generally 

high by comparison to other core subjects. What we have seen in social studies in our 

district is that scores have consistently improved, particularly when you look at the 

commended score. This year, our exit was above X and X and within one point of the 

state. For our district given our population and the fact when we go up the whole state 
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goes up that is sort of neat to close the gap on the state and beat other large districts in the 

state. 

The future of TAKS is more a determinant of our future instruction, instructional 

resources, and curriculum. It is just going to be interesting here with the changes to the 

EOC, kind of us brokering the system with the teachers to go over the next few years 

when they are still doing TAKS with them knowing that this is going away. Reminding 

them that this has not gone away yet, and we still have a few more years that we have got 

to deal with TAKS. The politicians expect us to just be able to drop everything and churn 

out our kids to be ready for a new test. 

External Forces 

External forces included aspects which were physically outside of the day to day 

operation of the school and classroom which mostly included the role of the central office 

and executive administrative team. Beyond the external influence of the central office, 

external forces also included elements which would define the interchange of the school 

and classroom and the community. This interchange might include field experiences, 

local educational entities such as museums, universities, and community organizations. 

During interviews, respondents used external forces and external factors interchangeably.   

   This is all just horribly unfair. “We need to have people who are making 

education policy including those who are like me still who know what is going on in the 

classroom and how to best apply it in the classroom and what ever it is/demands that we 

place on the teachers that we …it is about practicality, that we just don’t give pie in the 

sky ideas or have ridiculous expectations and I think that is where we come down to even 

the idea of a viable set of expectations as opposed to high expectations that actually 
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viable ones, ones that can be accomplished within a classroom setting as opposed to 

taking a group of kids who are…..here’s 30 kids none of them have passed the TAKS, we 

expect 100% by the end of the year….thank you. We will give you no resources to be 

able to accomplish, we just know that you are a good teacher, do it.  

As far as administratively, as far as I can see relationally between say 

administration, external factors and including possibly the state administration if you 

want to look at that way or whatever the state is handing down to the teacher to do x,y, 

and z. I think again it’s just being aware of what it takes whenever you tell a teacher, 

“Hey by the way, we need to cover 12 more TEKS of personal financial literacy, just go 

ahead and throw that in your course.” That is just not fair really.  

Most people in the district are most concerned with the level just above them. 

Kids care about the teachers and the principal at their school. The principal, in our district 

which is so big, don’t even care about the superintendent. Nobody ever sees or talks to 

the superintendent so he could come or go or not go and nobody would ever know the 

difference. Literally, I am in the central office and there are a thousand people in this 

office. The chief academic officer….I’ve seen her twice in two years. You will only deal 

with the level above you. 

Lots, lots, and lots of layers of leadership. External Factors in our district are 

sometimes huge and overwhelming. Not so much from central office, although I do 

believe we have lots of layers of leadership in this district and we have got central office, 

and then we have regional offices, and then within regional offices there is the executive 

principal who is in charge of the schools in a certain feeder pattern, we have lots of 

layers, we have lots of people creating “to dos” for teachers. 
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We lack administrative support. Our central office sometimes considers the 

social studies as “second class” or not critical to their overall mission. When we have 

district initiatives i.e. high school redesign, the social studies does not receive additional 

funding or any significant attention to restructuring it. Our district office does not fund 

the social studies. The funding we receive is through mostly grants. The lack of funding 

and resources is so profound and it impacts the service and quality of our teacher 

professional development. 

Right now we are in the middle of a program which is a really a great plan to 

incorporate the community into the decision making process of the district. It is just 

working awesome. He is getting private business to invest into the district. He set a goal 

for himself for X million to raise from private industry into our school district and has 

already raised half of it already. So that is a big plus for external factors. 

Social studies is handled so differently throughout our schools. It is different 

in different places, we have a decentralized structure. Our district has site based decision 

making. The social studies doesn’t get noticed in many of our campus based decisions. 

The state and district offices have pushed the idea of merging of non traditional schools 

while still receiving public dollars. Although I agree with the sentiment of trying to help 

every school complete their education, the social studies is often shortchanged in these 

situations. Hiring someone who knows how to teach reading and uses history stories to 

do it is not exactly teaching the skills and knowledge needed in the social studies.  

Learning beyond the classroom can take place through field experiences, and 

service learning projects. From a social studies perspective, we have tons of museums 

and multicultural centers all over the place that for the first time in a long time be able to 
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partner with us. One of the goals of my district is to integrate the community into the 

classroom. My district has rich and rewarding partnerships with museums, universities, 

and other community agencies, history fair (National History Day) transforms my 

classrooms. 

We have entered a four year partnership with a community group to help us with 

our teacher training, to get students involved; they have ambassador from all over the 

world. All kinds of stuff. They come to speak here on a regular basis. We have direct 

access to that now. We send a certain amount of kids and teachers to a1l of these events 

now. So the external forces part for the first time in a long time really taking hold here in 

the district.  

For the first time we are going to have a social studies department head at each 

elementary school, that is a huge step in the right direction for us. Our central office has 

emphasized to better teach the social studies, it is not optional. It is part of board policy 

so hopefully we can get that taken care of. These kids are in the middle of all of those 

hormonal changes and everything. It is a tough place to be. I started out teaching junior 

high. 

The local newspaper absolutely has an impact. It has more of an impact with 

the community then with the teachers and district personnel. I think that we are so used to 

seeing the newspaper publicizing negative stuff that it almost ignored now by district 

personnel. I guess ignored is not a good word but its like, “Oh yeah, there’s another 

article.” That kind of attitude. I think as we are trying to build trust with the community 

that just slows the process down cause they read that and they take it for absolute truth 

instead of finding out well what was real meaning behind what this guy is saying. The 
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biggest drawback with that external factor is that it just slows down the process as we try 

to move forward.” 

Curriculum 

The course of study utilized by the teacher in the classroom is the curriculum. 

This affinity not only includes the actual coursework studied in the classroom but the 

individual influences upon the classroom curriculum including district and state outlined 

frameworks meant to inform the classroom curriculum with a predictable and planned 

guide. Those interviewed used the word “curriculum” interchangeably with the local, 

district and state planned coursework but frequently referred to the state curriculum as the 

TEKS (the Texas Essential Knowledge and Skills.) 

Organization of the social studies defined by the national and state education 

entities frames the expected coursework of study for our district. “The state 

standards- The TEKS outline what we are supposed teach as a school. I need to make 

sure that my teachers have a deep understanding of the curriculum, the TEKS. I question 

the validity of the state framework. I would say from a state curriculum, we obviously 

don’t have one. I don’t know if you are still talking Texas problematic or were just kind 

of talking in general social studies kind of all around the world idea. I think that is ending 

up to be more reflective of the social studies idea which is actually proving to be a 

disservice to trying to establish a foundational understanding of the social studies because 

no one really knows then the thing that they should be teach. 

We can’t even agree on that much less what it is or the key issues and 

concepts that need to be taught in the class. I would say for social studies curriculums I 

think we have a set of unique issues that affects through effective implementation in the 
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classroom notably starting from the national level with so many divergent ideas about 

what should be covered as a social studies curriculum including you know still having not 

figured out whether social studies is a singular or plural or whether you capitalize it or 

don’t. 

I think that end up filtering all the way down from the national level to the state to 

the district where we still don’t know what’s really important.  We haven’t had the 

bazillion experts sit down and agree unlike where we have seen mostly in science and 

math where a lot of these guys, one foundation where they all sat down, they all came up 

with objectives and they are good. We can’t seem to do that and that ends up being, 

having the whole discipline being somewhat disheveled because some teach civics, some 

teach macro-economics or micro-economics, or I don’t know. 

I think that there is general confusion about what the curriculum is. I think 

that is improving, I may be Pollyanna about that but I do believe that is improving, I 

think the message is becoming more clear that there is a standards based curriculum. 

If the curriculum is written jointly, collaboratively with teachers and central staff then the 

curriculum is more likely to be implemented in the classroom level. 

Alignment of curriculum, assessment, and instruction is vital to the success of 

my students. The curriculum should always come first. We need to have standards 

driven classrooms. We are all wondering what we are going to have to do when the new 

curriculum is being written. Content should provide multiple perspectives on historical 

“fact.” 

The overwhelming (for some) scope of social studies curriculum. I use a scope 

and sequence to organize what I do and when I do it in the classroom. Content must be 
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logically organized and always demonstrated. Our curriculum is full of AP Courses, 

Personal Business Finance, Economics, American/World Cultures, History US and 

World, World Geography, Freedom of Choice (Independent Study), Government, 

Religion, Current Events, Invention and Science, Revisionism. Nouns (people places, 

things, issues, events, ideas) and Verbs (Social studies skills) comprise our curriculum.  

I think teaches look at it is it really going to help my kids and can I really do this? 

So when they look at the curriculum what are the resources are listed and the amount of 

work put into it. So they are going to look at it like is it really going to help my kids, and 

I can I really do this. So if they feel comfortable with knowing that this is going to help 

my kids and I can do this then it is likely to be implemented. But if they look at it like this 

is too much then they are going to do what they have always done. 

Relevant Learning. Teaching with current events and connections to real life is 

necessary for relevance to the students. Students must be able to attach value to the 

content learned: relativity. Theme driven social studies help kids connect the dots. 

There are many expectations of what should be taught in the social studies. 

We have a very specialized vocabulary in social studies and understanding how to teach 

that vocabulary and how to use it is important. The original purpose for public schools 

with included a citizenship priority has become completely lost in the NCLB years.  We 

are should include as much art and music into our social studies classrooms as we can. 

There is a pull between the expectations of the AP courses versus the regular courses.  

 My courses content standards are the baseline for instruction.  

History is just  “a bunch of dead white guys, sir….”  I have a typical 

perception of the type of content found in history classes. Chronology and dates are what 
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most classes teach. It hard to not stereotype the history class as a bunch of dead people 

and disconnected dates. Memorization (Dates & Dead People), memorization, 

memorization.  

They need professional development to be able to understand parts of the 

curriculum and know how to use them in the classroom. If I look at my grant teachers, 

they understand this very well, but they don’t come in understanding it (the curriculum) 

very well. The test scores for those teachers are much higher then the district and the 

school and not all of them started out high.  

People aren’t necessarily required to use it. Or our interpretation of it isn’t 

required to be used and then unfortunately many teachers think that the textbook is the 

curriculum or some program is the curriculum.” 

Teacher 

The role of the individual who is the assigned classroom teachers was denoted as 

a significant factor who acts as a human buffer between the student and the larger world. 

The teacher plays a critical role.  “Teachers have passionate ideas for learning.  

Passion of learning is a must for teachers. 

We have a great diversity of teachers. Some are new, some are old. Some have 

been teaching a long time and are fabulous with the students, but some are not. Our new 

teachers relate better to the technology needs of our students. New teachers can be both a 

plus or minus. Students respond to many different teaching styles, there is no one ideal 

teacher. Well we have a wide range of teachers. We have new and beginning teachers, 

many of which are alternative certification teachers coming into the classroom then we 

have the teachers with the mid-range experiences. Then we have our veteran teachers 
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who have been here for many many years. It seems like our veteran teachers are 

concentrated at the middle school level. Many of our newer teachers, for some reason, are 

coming in at the high school level.   

Veteran teachers seem to need a lot more of best practices. A lot of our 

veteran teachers are still using old methodologies to try to deliver instruction such as 

lecture and worksheets and things like that whereas our newer teachers are either more 

open or have received some training in best practices with kids. Veteran teachers that stay 

completely away from using any type of technology and then you have newer teachers 

coming to the profession that are more than willing to use lap tops and power points and 

all of that stuff. 

The classroom is bound up in the personality/character of the teacher. A 

sense of honesty about the difficult pursuit of the historian should be conveyed including 

the pursuit of an incomplete truth. Teachers work for relevant learning. I still see a lot of 

the teacher knows this stuff and somehow going to give it to the kids. I think some 

teachers relate to their students very well. If teachers would relate to their students on a 

more personal and I don’t mean friendly but in terms of knowing what it is their kids 

already know and then teaching them something different. I think that would be amazing. 

The teachers impact the space in which the student learns. The personality of 

the teacher must be conducive to a safe learning environment where kids do not fear 

taking risks. Teachers should employ the resources and history of their students to draw 

relevance. The environment should reflect the teacher’s personality while being equally 

interesting and useful for instruction. 
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The teacher needs to have a handle on content and pedagogy. He/She needs a 

depth of content knowledge. The teacher should be perceived as a professional historian. 

The teacher must be an effective story teller. The teacher needs the ability for large-scale, 

thematic thinking. Teacher has to have experience and expertise. Effective teachers 

research latest trends and professional insights of cutting-edge investigations and 

conclusions. 

I would say one of the major needs for teachers is awareness of teaching in an 

urban setting, what’s required, and the differences between teaching a student in an urban 

setting versus teaching a student in a suburban or rural setting. Sometimes more content 

expertise is needed to more specific content as it relates to student expectations.  

One of our grants targets new American History teachers in their first three years 

or teacher of English Language Learners which may mean that they have no social 

studies background. So, what I am seeing with those teachers is a huge shift in their 

understanding of analyzing objectives, of putting them in student friendly terms, of 

breaking down the curriculum because it is what we do a lot of in our grant work. 

We also have teachers attending Pre-AP institutes. 

Teachers lack the time for comprehensive communication. The kids consume 

the teacher but then there is the parent, and the central office. When do these people have 

time to read email?    I could never ever meet with all of the social studies teachers, you 

have to depend on word of mouth system, I have to depend on my department chairs to 

get that information out from my office. 

Just on a whole, I have a lot of good teachers that are ready for some 

stability. In the urban setting, with so much change with the superintendents, and 
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hopefully now we will have an extended stay with the superintendent, I think that will 

help ground our teachers. I almost can’t blame our veteran teachers for being pessimistic 

about any new changes or new initiatives because they have seen so many in such a short 

period of time. We have a lot of good teachers that are just ready for some stability.  

Coaches teaching history, what can I say? Coaches are a problem when they try 

to teach social studies while trying to coach their major sport. I cannot get any of my 

coaches to go to professional development. My teachers in my district think that the 

textbook is the curriculum.” 

Instruction 

      The pedagogical devices employed by the teacher were deemed an important factor 

by the focus group. The disciplines found within the social studies are commonly known 

to rely heavily on the traditional lecture format. Thus, many comments by the focus 

group are in relation or in reaction to a teacher’s ability to instruct using lecture as well as 

other classroom delivery techniques.  

Instruction must include strategies that work. “Question strategies are 

important. Engaging discussions. Cooperative learning, group type discovery discussions, 

and tactile opportunities make it interesting for students. Teachers have to spend much 

time preparing and executing projects, and cross curricular projects but the pay off is 

worth it. There is more and more technology in student and teacher presentations. 

Instruction is always a challenge for us in the sense of going from I guess the 

ways things were done before with lecture and worksheets and using the textbook only 

and section reviews to really digging deeper with the students. Really having our teachers 

use best practices and having them use the different techniques that are out there to work 
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with the ELL students. Utilizing the primary resources and the tons of internet databases 

that we have available. So the challenge is helping teachers understand how to bring all 

of that together into a lesson plan that works in the 45 minutes that they have in the 

classroom.   

That is where I see the real struggle. If teachers knew how to truly break down 

an objective, deconstruct an objective so that they would have focused teaching then 

instruction would be far better.  That is the focus of our summer this year is lesson 

design. How can we take all of this stuff that is out here and develop a lesson that will 

work in the classroom? So that is our biggest challenge is the wealth of information and 

then actually applying it now. We are excited about it because how many times that we 

have to say that you have to use primary resources, and we have got to use this database 

and you got to use this….but for the teacher how do they take all of that and actually 

make a lesson plan with it? How do they have time to do that? So we got to help them see 

how to do that.  

Instruction in my district is as varied as night and day.  We have places where 

there is just really incredible, exciting, wonderful, wonderful, wonderful kinds of 

instruction going on a daily basis and then we have other places where I went to the end 

of the year to a world geography class and they were playing chess and informed me that 

is what they were doing for the whole month of May. Because they had “finished.” 

 

Interactive instruction includes the idea of “doing” history rather than 

memorizing history. Questioning and research for student learning is at the heart of 

bringing relevance to the student. Interactive learning is the goal of interactive 
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instruction. We also focus a lot on interactive strategies, true strategies not activities so a 

real strategy for analyzing a work of art using optic or something as opposed to the stock 

market game. We modeled how do you use pieces of a movie to generate class discussion 

on a concept as opposed to showing a movie for an hour and a half. We are really 

beginning to have some significant impact on instruction which what I really want to 

have happen. 

Inquiry is the goal. Inquiry research is where we get our students to make decisions about 

the content in terms of how they and others perceive the world.  

I think that as instruction goes, the research end of it has really been lost on 

some of these teachers. We tend to start everyone at the same place and have everybody 

end up at the same place. Then we never really know if we taught them anything, quite 

frankly our instruction is often too textbook driven. Read the chapter, answer the 

questions, and draw a map. I think when you are in the classroom going on 5-10 years 

there is some kind of sedentary, I don’t know, things kind of freeze up. Teachers stop 

looking at research. They stop looking to new ideas. I think if they continue their training 

if they kept looking at their position more of a career not as a job that we would have far 

better effective teachers especially as they get later and later, as they get older and older. 

To prepare for the assessments in social studies, the teachers have to drill and kill. 

They are fact driven multiple choice trained. We have to use flash cards often. It is lower 

level thinking. Because it was testing and it was over a teacher was doing a project with 

10th graders who would normally be in world history on pick your favorite president 

which was a 3rd grade activity. She thought she was doing something sort of interesting 

and creative. It was so far off base and certainly not related to anything. 
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The ideal classroom would blend experiential teaching opportunities with 

students using higher order thinking. We need to expect all of our students to be able to 

partake in intellectual engagements. Teachers have to be able to handle that controversial 

topics effect discussions and materials positively and negatively. Students should use 

primary sources to analyze such as pictures, cartoons, and documents. History Alive! 

Activities/lessons are used often because they get the students up, moving, and 

THINKING. Teachers should focus on reading and writing within the social studies 

classroom. Meaningless writing isn’t going to help the kids, it is writing with evidence 

that will not only boost their AP scores but guarantee them success in other classes as 

well. The teacher should use research to guide their classroom using devices such as 

thinking maps.  

  I think our students are ready to do stuff like that. The whole goal of 

instruction is to get the kids thinking. To do projects, and to do different activities where 

they have to function as a historian or a geographer versus sitting there doing a 

worksheet. They are just ready. We have a digital generation and they are just ready for 

that kind of stuff, something different. Slowly but surely, we are catching up to it. 

Students like hands on type activities. Students should utilize a variety of skills to acquire 

new learning. Students liken active student centered classrooms to “fun” subjects full of 

interesting facts.” 

 Instructional Resources 

The affinity of instructional resources is associated with any device or material 

that is involved with facilitating instruction. Instructional resources range from those that 

would be deemed more traditional such as textbooks, content focused chapter books, 
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maps, and globes to those associated with newer technologies such as the world wide 

web, smart boards, computers, LCD’s, ipods, pod casting, supplemental materials 

associated with textbook adoption that are used by computers.  

The textbooks are the only reliable resources that we have in the classroom. 

“Instructional resources in my classrooms are mostly made up of those both adopted and 

supplemental. Some teachers aren’t even aware of what workbook they were supposed to 

have with their textbook, just totally clueless. Textbook adoption is something that our 

teachers look forward to and yet it is incredibly stressful.  

Social studies require lots of materials. Our classrooms need charts, graphs, maps, 

and globes.  Our elementary classes need big books. It would be great if all of my classes 

could access lectures and projects on the American Revolution through pod cast. 

It’s just so varied. Our instructional resources are either content focused or skills 

focused. There is so much variation. I have classrooms where teachers have 8/10 

computers and do all sorts of stuff and I have classrooms where there is a teacher 

computer in the room. It isn’t like I can say that every social studies classroom has these 

maps, and this globe, and this in focus projector, and this..in my district I just can’t make 

that statement. I mean many of my teachers still have just an overhead. They don’t have 

any kind of projection system. They don’t have, it is the exception to have a smart board 

or a projection system or even a television. I got classrooms that don’t have a television 

in the room. Environmental factors related to the physical property can be influential 

including: amount and type of lighting, desks/chairs comfort amount/ cold or hot.            

The biggest need are materials to help with differentiated instruction. The 

resources should be skills based. For example, a book we use with the newcomers we 
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also use this at 8th grade with our sheltered classes. The book is great because it is 

specifically designed for ESL students. The Geography Alive! By TCI an on grade level 

textbook and a below level textbook but both textbooks look exactly look exactly alike so 

the kids can be sitting right next to each other on page 170 and both page 170s look alike 

except there is one written at lower grade level. It is awesome. Kids don’t want other 

people to know that they are struggling. So materials like that are going to help our kids 

be successful in the classroom.  

The limit is always money. The second limit is caulling through battery sources. 

I won’t say they are bad but I will say that 90% are not necessarily what we need. It’s 

trying to find those resources that we do need that whatever company is offering those 

resources if we are talking about those kinds of resources. I think the restrictions are 

money, the company provides it as well as the content itself not being appropriate.  

Linked to technology. I think instructional resources, we haven’t gone far 

enough in terms of resources that are linked to technology. Things like podcasting. 

Things that kids are already doing with their ipods and various things. We aren’t tapping 

into those as quickly as we should. I think that we rely basically on resources that are 

really pretty out of date. Of course the technology stuff, slowly but surely we are getting 

there: teachers having internet access in every classroom, teachers having in focus 

machine, all of that stuff.  

I have to depend on teachers accessing our website. I always find come the end of 

the year there are teachers who don’t even know that we have TAKS review materials, or 

we have links to workshops on our website. 
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The thing of it is sometimes you get too much stuff. You can spend a long time 

trying to figure out what to use in the classroom. The key is in choosing and picking 

because often times teachers use resources that are given to them by someone else either 

some one in their school buys and they don’t always seem them as resources. 

If we can find a company that will work with us to do what it we need to do as 

opposed to be locked up into some kind of copy right fight or no, we can only have these 

as only consumables, and no you can’t put that one your network or you have to go to our 

website or whatever. All of these things are irritating and limiting and it is simply easier 

to opt not for them or opt to not have them because we cannot use them the way we want. 

It eliminates a lot of the quacks. All the vendors have to come through central 

office. In the past, they could go through the campus or the principal or whatever and the 

principal could bring them in. We were getting all kinds of stuff happening at the campus 

level that way, all kinds of different programs at different campuses and it wasn’t good. 

The district reined that in and all vendors and consultants have to go through a two day 

training put on by a district level office that puts it on. Then they give them an approved 

vendor status and then all of their information still has to come through one person in 

charge of getting that information out to the appropriate party which is a big help for us 

because it eliminates a lot of the quacks. The other thing is it is specified to the vendors 

and consultants that if we decide no, then no means no quit calling.  

From an executive director standpoint it is interesting how many vendors there are 

out there. They have everything in the world to sell you, and theirs is the best. That is 

always interesting how to determine what is real and what is not real. We pretty much 

concentrate on the ones we have used over a period of time for example the History 
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Alive! Stuff or one of the resources we utilize a lot is the Nystrom atlases and those have 

been a big help. They have great great atlases of history. And then, we rarely if ever use 

consultants or anything like that. We just develop a lot of stuff in house now for our 

resources.  

We can recommend ones that we like, like Geography Alive that TCI has now. 

That is really good stuff so we recommended that we purchased that. They went through 

the training, and we bought a certain amount in teaching training and then we can 

recommend to the campuses if you want to use this product this is really good and then 

the campus can go out and buy it since it is on the approved list. So they have an 

approved list that they can by also.” 

Students 

 Surprisingly, the focus group did not indicate the individuals involved with 

actively participating in the overall education process as a driver or determinant of 

success but rather than main receiver and outcome of the overall system.  

We have just wonderful wonderful kids. “I have absolutely nothing but good 

things to say about our kids. Our students exhibit a lot of curiosity which we try to tap 

into as a district. It is difficult but necessary to capture student interest.  Students bring a 

lot of creativity, different learning styles, prior knowledge and diversity to our 

classrooms.  

We have great kids that want to excel, they do want to do great things in life, 

they are smart kids, they have real world/ real life experiences. They know about 

immigration. They know about cultural diffusion, they know about all of those things. It’s 
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just a matter of getting them to use it in an academic setting and applying it to their 

schooling as opposed to their outside life. 

Schools in most instances are places where kids go to watch adults work 

rather than places where adults watch kids work. I think we do not allow students to 

be themselves.  I think we tend to teach all kids the same. If they (teachers) can keep in 

touch with the kinds of lives students lead I think teachers would be disappointed with 

themselves with the way they teach their kids because these kids today have so many 

different kinds of stimuli, different kinds of expectations, different kinds of pressures 

even historic pressures that teachers don’t even take into account and continue to teach 

the 1950’s kid to the 21st century kid.  

They are media savvy and saturated. I think our students are technologically 

savvy, they are media savvy and saturated, they are excellent researchers or you look at 

hard these kids work to cheat, imagine if you can inspire them in such a way as to get 

them to do the work. Or to do a new kind of work that incorporates their skills and then 

what skills can be improved especially for the 21st century because I think their 

expectations today and the expectations of these kids today is far different then the way 

that we are preparing them. I think that they even know that and are looking to alternative 

ways of everything from their own education to just simply alternative ways of taking in 

the world. And, it’s not including school any more. It’s moving away.  

Helping kids broker the system.  The superintendent had a meeting with a group 

of students at all levels and asked them what they wanted the most out of school and first 

of all they said they wanted to be prepared for college, they wanted to be treated as if 

they were going to college, they wanted to have counselor’s who would help them, and 
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this exactly what they said “broker the system”. In other words, the counselors weren’t 

just doing test taking and all that stuff but the counselors were actually helping kids 

broker the system. The third one which is really the most important is to know that 

teaches care about them.  

Language issues are enormous. We have students with diverse needs and 

backgrounds. Call ELL, ESL LEP, whatever, these kids need extra help and always have 

whether they were speaking Spanish or German. Our students are multi-ethnic, and 

multicultural. Our classrooms are impacted by the different socio-economic status of our 

students as well as the lack of language fluency. I know that we have I think 30% are 

ELP classified as far as being bilingual it would be 60% Hispanic at least 55 are 

bilingual. There maybe a few percentage there that are second, third, or fourth generation 

Hispanic that might not speak any Spanish. Plus, bilingual we have kids coming over 

from Somalia or different parts of Africa so they have their bilingual English and some 

African dialect.  

Economic barriers face my students for example many of our kids of course 

work. They manage going to work and going to school. Many of our kids are immigrants 

and so many of them are with an uncle or a friend or an older brother so that they are not 

necessarily here with two parents and a nice new two bedroom house. Many of our kids 

are in homeless shelters or some type of foster care so they have all of those things to 

face. And then we have a group of kids that are middle class or affluent, many of them 

are located in a specific part of town and so sometimes there is little interaction in that 

sector compared to students in another sector so there is almost a segregation mentality 
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that is not intentional but it is just, it is the way the population density is in the city. So, 

all of those little factors are barriers that our kids are having to overcome.  

Our kids are affected by lack of exposure to real life resources.  Right now 

there are concentrating in one part of town and a lot of our African kids go to one 

particular high school in this case X High School. So our ESL program is really focusing 

on helping them there. But another thing our ESL department did is we have what is 

called a New comer’s Center. A newcomer’s center is just what exactly what that is, kids 

just arriving from south of the border or across the ocean both go to the Newcomer’s 

center and they get English immersion type training. They get all the ways to go about 

doing school. In the classroom it’s a school, when they are going to class and they begin 

to learn English our ESL department is using an ESL History textbook that teaches them 

how to read. Which is really really awesome for us. It is really good for the kids because 

it gives them a background of American history the same time they are learning English. 

So that works. It is a X by X. It is a great, great book for teaching our bilingual or ESL 

kids. 

We have to consider how everything we do effects our special populations which 

not only include special education but GT as well. Inclusion, just tell us how to do it 

effectively and we will try. 

Summers get in the way of our students retaining what they learned the previous 

academic year. Student interest can sharpen how well they do in our classrooms.  

Students must feel the history what they learn reflects who they are. 

Group Reality: System Relationship 
 
Interview Protocol Part Two 
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The second half of the interview focused on discovering the relationships among 

the affinities and is called the theoretical interview. The respondents used the Affinity 

Relationship Table to record their thoughts on how each affinity relates to the other. 

Participants were given an Interview Affinity Relationship Table (ART) and asked to 

make a choice about whether an affinity influenced or was influenced by another affinity. 

Respondents were asked if they believed there was a relationship between each affinity 

and asked to explain why they believed so.   

For any two affinities (A and B) have three possible relationships exist. A can 

directly influence B. B can directly influence A. No direct influence might exit between 

A and B.  These Rules for Hypothesizing are summarized as follows: 

   For any two affinities A and B, either 
   A → B (A influences B) 
   A ← B (B influences A) 
   A <> B (No relationship)  
 

For example, if a participant wanted to indicate that s/he thought that Affinity 2 

influenced Affinity 1 then a left arrow was used to indicate this relationship between the 

pair. The participants were asked to determine the relationship for every pair. Below is 

the Theoretical Interview protocol:  
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Figure 18 
Transcripts and Axial Code Tables  

  
Theoretical Coding 
Each theme or affinity has some type of relationship with the other. Regard each theme and decide if or 
how it relates to the other themes. Tell me about your experiences with these relationships by providing me 
with specific examples.  
 

Possible Relationships 
A → B 
A ← B 

A <> B (No Relationship) 

Affinity Name 
1. Teacher  
2. Curriculum 
3. External Factors 
4.  Assessment and Accountability 
5. Instruction 
6. Instructional Resources 
7. Student 

 

 

 
 

AFFINITY RELATIONSHIP 
TABLE 

AFFINITY PAIR  

RELATIONSHIP 

 AFFINITY PAIR  

RELATIONSHIP 

1             2  4             5 
1             3  4             6 
1             4  4             7 
1             5  5             6 
1             6  5             7 
1             7  6             7 
2             3   
2             4   
2             5   
2             6   
2             7   
3             4   
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After the interviews were transcribed word for word, the researcher searched and 

analyzed the narrative for theoretical codes which define the relationship between two or 

more affinities. The researcher documented the reference for retrieval by recording the 

affinity number on the line of the transcript that refers to the affinity, and then by then 

documenting the line numbers and the affinity numbers in the Individual Interview 

Theoretical Code Table (TCT.) Quotes that outlined a specific affinity relationship wee 

included into the third column of the TCT as well as the line (s) of the transcript that were 

the original source of the theoretical quote. After coding, the interview data was 

summarized to create a composite from the individual experiences associated with the 

phenomenon by transferring information from the Individual Interview Theoretical Code 

Table to the Combined Interview Theoretical Code Table. By combining all interviews 

into one tab le, the researcher created a database for the set of respondents containing all 

of the theoretical codes for all of the affinity relationships. 

Theoretical Code Frequency Table  

 Each participant has their own thoughts regarding the affinities relationships to 

one another. At times, the definition of each affinity each participant might conflict with 

one another. This table lists both directions for each affinity relationship. After counting 

the number of respondents who identified the relationship in the same direction, the 

researcher placed a tally in the frequency. The same was done for all respondents who 

identified the relationship in the opposing direction. Included here is the Theoretical 

Code Frequency Table.   
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AFFINITY RELATIONSHIP 
TABLE 

AFFINITY PAIR  

RELATIONSHIP 

 AFFINITY PAIR  

RELATIONSHIP 

1      ←       2  4      ←       5 
1      ←       3  4      →     6 
1      →       4  4      →       7 
1      ←       5  5      →       6 
1       →      6  5      →       7 
1       →      7  6      →       7 
2       ←      3   
2        →     4   
2       ←      5   
2        →     6   
2        →     7   
3        →     4   
3       ←      5   
3       →      6   
3       →      7   

Figure 19 
 
Figure 20 

Possible Relationships 
A → B 
A ← B 

A <> B (No Relationship) 

Affinity Name 
1. Teacher  
2. Curriculum 
3. External Factors 
4.  Instruction 
5. Assessment, Accountability 
6. Instructional Resources 
7. Student 
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The Interrelationship Diagram (IRD)  
 
 Creating an Interrelationship Diagram (IRD) is the first step in the process of 

rationalizing the system.   

 
Figure 21: 
 

Tabular IRD 
 1 2 3 4 5 6 7 OUT IN Δ 

1  ← ← ↑ ← ↑ ↑ 3 3 0 
2 ↑  ← ↑ ← ↑ ↑ 4 2 2 
3 ↑ ↑  ↑ ← ↑ ↑ 5 1 4 
4 ← ← ←  ← <> ↑ 1 4 -3 
5 ↑ ↑ ↑ ↑  ↑ ↑ 6 0 6 
6 ← ← ← <> ←  ↑ 1 4 -3 
7 ← ← ← ← ← ←  0 6 -6 

Count the number of up arrows (↑) or Outs  
Count the number of left arrows (←) or Ins 

Subtract the number of Ins from the Outs to determine the (Δ) Deltas 
Δ = Out- In 

  
Tabular IRD – Sorted in Descending Order of Δ 

 1 2 3 4 5 6 7 OUT IN Δ 
5 ↑ ↑ ↑ ↑  ↑ ↑ 6 0 6 
3 ↑ ↑  ↑ ← ↑ ↑ 5 1 4 
2 ↑  ← ↑ ← ↑ ↑ 4 2 2 
1  ← ← ↑ ← ↑ ↑ 3 3 0 
4 ← ← ←  ← <> ↑ 1 4 -3 
6 ← ← ← <> ←  ↑ 1 4 -3 
7 ← ← ← ← ← ←  0 6 -6 

  
Figure 22 

The value of delta is used as a marker for the relative position of an affinity within 

the system. Affinities with a positive delta are relative drivers or affinities that cause 

rather than react; those with a negative delta are relative effects or outcomes. The 
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Tentative System Influence Diagram (SID) Assignment Table represents the focus 

group’s placement of the affinity.   

Figure 23: 

 
Tentative SID Assignments 

5 Assessment/  Driver 

3 External Factors/ Secondary 
Driver 

2 Curriculum/ Secondary 
Driver 

1 Teacher/ Circulator 
4 Instruction/ Pivot 

6 Instructional Resources/ 
Pivot 

7 Students/ Outcome 
 

System Influence Diagram (SID) 
 

 The System Influence Diagram (SID) is a visual representation of an entire system 

of influences and outcomes. The SID is created by representing the information contained 

in the IRD as a system of affinities and their relationships. In the development of the SID, 

all of the affinities are arranged according to the Tentative SID Assignment created with 

the flow chart or “mind mapping” software. In this case, Inspiration software was used. 

The researcher places the affinities in a rough order of topological zones with the Primary 

and Secondary Drivers to the left and the Primary and Secondary Outcomes on the right 

of the screen. Each affinity number/name is placed in a square shape. Indicated by 

arrows, the researcher makes the connections between each affinity in the direction of 

which was influenced or influenced the partner affinity.  

Cluttered SIDs 
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The final version of the SID contains every link present in the IRD and called a 

“cluttered” SID. The system is saturated with links, a term borrowed from organic 

chemistry. Resembling an atom that is linked to another atom in specific and precise 

ways, the cluttered SID contains all of the links identified by the participants. The 

following section discusses the individual affinities found within the cluttered SID 

composition.  

Composite Theoretical Descriptions 

The researcher examined each interview for descriptions that explained the 

affinities relationships to one another. Multiple quotes were combined together to 

develop a composite quote. The following section is a composite description of the 

theoretical codes’ relationships to one another taken directly from those interviewed.   

Assessment and Accountability  
 
 The social studies supervisor, administrator and teacher focus group explained 

that the assessment and accountability practices of the nation, state, and district drove the 

entire social studies world system even though in Texas only three out of the twelve years 

of social studies instruction a student will encounter a social studies examination.  

 
 



 96

External 
Factors

Assessment
Acctby.

Instructional 
Resources

Curriculum

Teacher

Assessment and 
Accountability

Instruction

Students

 
 
Figure 24 
 
External Factors.  “If assessment and accountability numbers are right and if people fall 

into the required things then the external factors are happy. I think the benchmarking in 

our district is jacked up. I think benchmarking in general is highly effective tool when 

implemented correctly engaging the group of individual learners. And, I think it is 

necessary, it is absolutely necessary to try know where a child is, and absolutely 

necessary to know where a teacher is because it is reflective with what a teacher does 

with his students and you know as much as the teacher wants to yell and scream about 

well you know I just have the bad kids, yes and no. Whenever you have a class that 

scores poorly on social studies and then they cross the hall to the English teacher and they 

do phenomenally on the ELA exam something is going wrong. And, I don’t think it is the 

students.  

If external forces are so interested in accountability and assessment summative 

numbers then people either lose jobs or rewarded financially. In our district, and I assume 

everywhere else, people lose their jobs because of those numbers.. If assessment and 
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accountability numbers are right and if people fall into the required things then the 

external factors are happy. The external forces are so interested in accountability and 

assessment numbers, mostly summative, and they use those to compare noncomparable 

groups and objects and principles. Or people are rewarded financially because of those 

numbers. In our district that is both teachers and administrators. Our superintendent got a 

100,000 thousand some odd dollar bonus because the scores when up last year so I am 

assuming he will get another bonus this year. Some of our teachers may have got as much 

as $7,000.00 in bonuses based on test scores. Some of our executive principals got 

$18,000.00 based on test scores and some of our building principals including some 

schools that weren’t all that good got between $4-6000.00. Those of us write curriculum 

got zero bonus and zero raise. 

If external factors were limited to those with who are truly experts in education 

would better reflect the best expectations of content. We have one region that made a 

decision to give their own benchmark kind of test and they wrote these tests without any 

input from anybody. They forced teachers to give them in their classroom. They used 

them to play gotcha with teachers. That doesn’t develop a very strong trust factor. So the 

teachers resent that. With the teacher, a lot of external factors are resented.” 

Curriculum. “Clearly, assessment and accountability is driving the curriculum. If the 

assessment isn’t tailored to the curriculum expectations then the assessment is driving the 

curriculum. If assessment drives the curriculum then that is a bad thing. If you teach the 

curriculum then you are teaching “assessment” and that is a good thing..I can’t say that 

assessment is bad, and I can’t say that accountability is bad; I think all of these are 

probably good things. I mean obviously with the state mandated test that effects our 
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curriculum a whole bunch because we want to make sure we are aligned to the standards 

and that we have the information on there that is going to help our kids to be successful.  

If external factors were limited to those with who are truly experts in education 

would better reflect the best expectations of content. I think if you have all these different 

kinds of groups competing essentially for and that is kind of the problem even the content 

itself has become capitalist where you have people who have the strongest voice who 

have the strongest opinions who have the most money to back up a set of resources or 

ideas then they are the ones who can push to have what they believe to be true to be 

taught in the classes. And, that is scary. Lobbyist, content advocates are not being 

educational lobbyist by saying that we need to teach Texas. I think that is a disservice. 

There has to be someone from all of these external factors, someone who says yes, no, no 

yes, yes, and not the politicians, it needs to be the educators. 

If assessment drives the curriculum then that is a bad thing. I think it is reflective 

and indicative, it’s a tracking instrument. It tailors instruction. I think that kind of 

especially with what we see with entire curriculum programs being introduced online and 

curriculum pre-bought and thrown on the computer that there is more and more 

individualized instruction more of the typical in districts. I think the only way that we are 

able to keep track of all of this is through assessment, through standardized testing, 

through more relevant expectations on a more timely basis instead of you know let’s go 

all year and take the one test at the end and just cross our fingers. That’s dangerous and 

scary.  

If curriculum is directly linked to appropriate assessment and accountability then 

there is no disconnect. We use the state data as a starting off point to inform the district 
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level benchmarks. We look at the data of TAKS which objective is the biggest struggle. 

Right now the biggest struggle for us is Objective one just plain old dead people and 

dates. Our whole point with that is a lot of it is because kids are just looking up the dead 

people and dates in the back of the book versus actually doing something with the dead 

people and dates. When they start actually interacting with that information through a 

primary source or role play or some type of project some then that stuff will stick 

otherwise it is just dead people and dates. That’s our lowest objective. We take that and 

of course that influences what we include in our curriculum you know the types of 

activities for example the 8.1 a and c that talk about 1607, 1776 instead of just putting 

that standard there we try to add specificity to it on how and what is a good way to teach 

this. How do kids create a headline or just something interactive to bring that standard 

and that date alive? That is how that assessment would inform that but also on our 

benchmarks we of course try to align it so that it is as or more difficult then the type of 

questions they would see on TAKS.  We write them in now in house. We have a group of 

in house teacher writers that we train and they write all of our benchmarks for us and then 

we just edit them and then off we go. I think this is working great. The reliability data, 

you know how they run all of these reliability numbers on questions for social studies 

they are right on. Our questions are good and difficult and of course at first, it was like, 

“these tests aren’t aligned, where’s this in the book?” Well, they are aligned, and you 

have got to use more than the book. Now, four or five years into it, the teachers are more 

receptive to using it. 

Unfortunately I think in today’s climate assessment drives instruction. If 

assessment better reflected. If we understood what the test wanted we would be able to 
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teach about it which is unfortunate but it is kind of where we are at. I don’t know what to 

teach until the test tells me what to teach which is terrible. ” 

Teacher “If people knew what was being asked of them then the students would 

understand what to shoot for. Assessment drives teachers and what they do, absolutely.  

If teachers would look at assessment and accountability realistically they would 

see it as a natural part of instruction. If teachers learned to deconstruct objectives to 

create clear learning targets then assessment would provide descriptive data as opposed to 

evaluative data.   

If the expectations of assessment were clearer then teachers would feel more 

empowered in the classroom since they know what is truly expected of them.  Teachers 

don’t know how to do formative assessments and then a homework assignment becomes 

summative because they give them a zero and that’s it, and you can’t dig your way out of 

that hole once you have three zeros on silly assignments. So, rather than assessment 

encouraging the student to continue learning, assessment for the most part is used as a 

discourager of learning. Or it is used to separate the good from the bad students that’s 

how it is mostly used. It becomes a separator; it is how you decide if you get to be in 

honor’s classes. In our district, they have just changed all of the GT classes. We no 

longer have GT in our district in unless you are in pre-AP or AP classes. 

If district wide benchmarks are aligned to what teachers taught in the classroom 

then they are more likely to utilize that data to inform their instruction.” 

Instruction. “Unfortunately I think in today’s climate assessment drives instruction. My 

personal message to teachers is if you teach the curriculum you don’t have to worry about 

the test. The test will fall into place. 
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  Unfortunately most of our instruction is dates and dead people. If assessment 

were more transparent then teaching could be better effective. If we understood what the 

test wanted we would be able to teach about it which is unfortunate but it is kind of where 

we are at. I don’t know what to teach until the test tells me what to teach which is 

terrible.  I think that the expectations are too vague. The objectives are too broad. The 

don’t know what they need to know.  

If the assessments are aligned and I am thinking of the district benchmarks, if 

district wide benchmarks are aligned to what teachers taught in the classroom then they 

are more likely to utilize that data to inform their instruction. Of course if it is not aligned 

then they are going to write about it in the morning news, which they have in the past.  

If the teacher knows that their job is on the line based on how their kids do on the 

statewide assessment then they are really going to focus on teaching to make sure that the 

kids can pass that test. And so they are going to focus on the TAKS information booklet 

and only those objectives and not worry about teaching anything else. That is the one 

drawback there. 

Very few teachers that I am aware of really use pre-assessment well. They just 

say, ok today we are going to learn about WWII and nobody every really checks to find 

out if there are five kids in there that already know everything about WWII. Or at least 

already know all of the stuff that you are going to teach them. So at the end of the time, 

those kids did really well, and we say Gosh, they learned a lot but no, they didn’t learn 

anything. They already knew it before you taught them. 

The ideal: if instruction is good then accountability and assessment will fall into 

place, that’s not the reality in most schools. The reality in most schools is that assessment 
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and accountability drive instruction. Teacher created assessments are basically terrible so 

I don’t know what to say about that. Look at the grades and look at the TAKS test. If the 

kids are passing your class and failing the TAKS test then your assessments are jacked 

up.   

If assessment and accountability are allowed to drive instruction then you have 

test prep kind of instruction as opposed to good instruction but that’s what happened to 

social studies in the elementary school. I say that, and yet I am not so sure cause I don’t 

know if social studies was every taught. I think it was ever taught. I don’t remember it 

when I was in elementary school. 

The issue has always been after all of this data. We have been involved in 

benchmarks and district-wide testing now for over 5 years so teachers are well 

indoctrinated into the periodic benchmarks and all that good stuff. The issue has always 

been after all of this data, all of the profile reports, all the data but then how do we use the 

data. It goes right back to instruction. How do we use assessment data to really inform the 

instruction? Getting back to all of these numbers, we know exactly what every question 

every kid got wrong, and all that. But, what are we doing in the classroom to fix it that’s 

different from the way from the way we taught it the first time? So that’s kind of the next 

big step for us and then that ties right back to the instruction piece. Get kids to do new 

stuff.” 

Instructional Resources. “If assessments were more transparent then we would know 

better were to invest our limited resources. If your assessment and accountability 

numbers are low then you get more resources. Science and Math have millions, and 
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millions, and millions of dollars in this district, and I have almost none because my 

numbers are not low.” 

Students. “If summative assessments and accountability, TAKS and big assessments, are 

good then students reap significant benefits. If assessment numbers are low then students 

lose all sorts of things that they shouldn’t have lost in the first place like recess and p.e. 

because they have to go to tutorials. If assessments were done correctly then students 

would never fall into the hole of tutorials.  Assessment is used a discourager or to 

separate the “good” from the “bad”, a separator. If people knew what was being asked of 

them then the students would understand what to shoot for. 

I am all into having kids set their own learning goals then measure and see if they 

made progress and I don’t know if even of my good teachers that are doing much of that. 

That aren’t using much student assessment of their learning, I see that in very limited 

kinds of ways which goes back to assessment and accountability.” 

External Factors 

Used interchangeably by the social studies supervisor, administrator and teacher 

focus group, external factors and external forces was only influenced by the assessment 

and accountability systems in that the external factor of the district central office was 

often the main enforcement entity to ensure assessment and accountability standards were 

met.  
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Figure 25 

 Curriculum “If people in the curriculum department in the central office know what 

they are doing then there will be available to teachers an aligned, articulated curriculum. 

The frustration has always been that downtown has this new program or something like 

that any time there is a new superintendent. Well, we have tried to eliminate a lot of that 

by X coming in has tons of curriculum advisory committees set up throughout the 

district. The committees have to be composed of teachers and principals and central staff 

all working together to move the curriculum forward. That has helped a lot with the buy 

in. And then each of the individual departments such as social studies was charged with 

in writing and developing the curriculum you have to have teacher teams helping you 

develop the curriculum and anything that goes on it. So, that has been a big plus, a big 

buy in factor. I think we have momentum going right now that we’re getting a lot of buy 

in because we had teachers right there working with us. So that is kind of where we are 

and the curriculum and seeing us as an external factor. Hopefully not so much seeing us 

so much more as external factor but becoming part of the internal factor.  
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If the pressure that external factors put on the curriculum were better informed 

then as to their own implementation in the classroom then the curriculum could improve. 

If you have all these different kinds of groups competing essentially for and that is kind 

of the problem even the content itself has become capitalist where you have people who 

have the strongest voice who have the strongest opinions who have the most money to 

back up a set of resources or ideas then they are the ones who can push to have what they 

believe to be true to be taught in the classes. And, that is scary. Lobbyist, content 

advocates are not being educational lobbyist by saying that we need to teach Texas. I 

think that is a disservice. There has to be someone from all of these external factors, 

someone who says yes, no, no yes, yes, and not the politicians, it needs to be the 

educators. 

Since we can’t have unity…. It is the socialist in me; we need to leave everybody 

alone or standardized all of it. Seeing as we are all so insistent on standards anyways, I 

am almost all for that. Let’s just have, what was his name, who’s the guy? The guy in 

Jaws, Richard Dreyfus who’s advocating civics in the curriculum, also Sandra Day 

O’Conner who’s basically saying that we completely lost sight of the idea of civics in our 

education. I think whenever we start to driving toward the goals of the test makers I don’t 

think that this is going to make effective citizens.  

The way we are operating our curriculum is really driving the type of external 

factors that we are using. So we are aligned to the standards, and we writing the 

curriculum based on the standards, we are only going to go over those external factors 

that are going to support the curriculum. So and I am thinking here of just different folks 
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that are out there that can help us. So we are not going to use anybody that isn’t going to 

support the curriculum.” 

Teacher “If central office is an external factor then there better be some cooperation 

between central office and teachers or its going to be one huge road block. That would be 

the biggest relationship. Again, the committees buy in and working hand in hand with the 

teachers, staff development that is real, all of those things affect their perspective of us as 

the external factor. 

If external factors bettered balanced the practical application of the art of teaching 

in the classroom then I believe teachers would be more effective in teaching as well as 

more receptive to change and the need for it.  If I can get the thousand voices out of my 

classroom or if I just had the one booming voice of God, I don’t care if the world is flat 

or round just tell me which way you want me to teach it, and I will teach it. Don’t tell me 

it is both ways. That can be a problem. It can difficult. There is too much too many pulls 

on the teacher. Teachers are fatigued by superintendency change over 

If external factors influence significantly teachers then teachers would be using 

resources from outside their experience whether it was in the community, museums for 

instance, or whether it was curriculum resources created in my office.  

If teachers would make better use of external resources then it would broaden their 

perspective on instruction. As far as administratively, as far as I can see relationally 

between say administration,   

I think they (teachers) don’t make better use of external resources because they 

often aren’t aware of them. The teachers aren’t aware that the local museum will do free 

workshops or provide art for their classroom even though we (the district office) have 
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said that in a number of different ways. Then in the city, I think that there are so many 

possibilities for field trips and real life experiences and speakers that teachers get 

overwhelmed and then don’t do any of them.” 

Instruction “If external factors were removed or were unified in expectation then 

instruction could improve. If instruction is impacted by external factors in a positive way 

it can contribute to greater good for all to better instruction, to better resources, and real 

life applications and strengths in instruction. If the external forces are more negative then 

the impact on instruction can be fairly severe. 

It has actually made a difference when they see that we are going to have some 

stability and that social studies is being emphasized at the elementary school in fact we 

are getting an elementary social studies department in fact we are getting an elementary 

social studies department head for the first time ever. They see things like that I think it 

helps gives them some security. Social studies is being taken for real and being notice.  

External factors definitely impacts instruction both positively and negatively. If 

instruction is impacted by external factors in a positive way it can contribute to greater 

good for all to better instruction, to better resources, and real life applications and 

strengths in instruction. If the external forces are more negative then the impact on 

instruction can be fairly severe.  Positively, if the teachers are aware of resources from 

either the central office or the community. Negatively when you have special interest 

groups that want to dictate what you teach.” 

Instructional Resources. “If we paid more attention to what is truly needed then there 

wouldn’t be as much waste. If external factors are still plural and competitive for their 

say in the classroom then instructional resources are never going to be the kind that 
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teachers are never going to have a set of instructional resources that are effective in a 

holistic setting.   

If external factors are still plural and competitive for their say in the classroom 

then instructional resources are never going to be the kind that teachers are never going to 

have a set of instructional resources that are effective in a holistic setting.” 

Students “The kids don’t know anything about external factors. If students were more 

aware of how many people trying to get them educated then perhaps they would be more 

appreciated. If students are aware external forces then I don’t think they pay attention to 

them or know about them one way or another. 

I think that if students are aware of external forces I don’t think they pay attention 

to them. They are too removed from them. I don’t think they know about them one way 

or another. There are so many things and people at work at work. Perhaps if students 

were more aware of how many people are trying to get them educated then 

perhaps…ah….if they recognized the vast bureaucracy and infrastructure that is in place 

trying to get this single individual to be educated then it would go a ways to helping them 

understand that it is not just some lone teacher in the classroom just winging it that there 

is a vast bureaucracy trying to make them a life long learner.” 

Curriculum 

 The social studies focus group emphatically insisted on that curriculum’s 

placement were after assessment and accountability which is contrary to the traditionally 

held view that the curriculum should determine the assessment. 



 109

External 
Factors

Assessment
Acctby.

Instructional 
Resources

Curriculum

Teacher

Curriculum

Instruction

Students

 

Figure 26 

 

Teachers. “If a curriculum is based on state and/or national standards then teacher input 

into that curriculum is somewhat limited. If the curriculum is written in a logical, concise 

clear, and consistent way then the curriculum, being the taught objectives, then teachers 

have flexibility in how they teach those but it gives them a clear road map to follow. I 

think teaches look at it is it really going to help my kids and can I really do this? So when 

they look at the curriculum what are the resources are listed and the amount of work put 

into it. So they are going to look at it like is it really going to help my kids, and I can I 

really do this. So if they feel comfortable with knowing that this is going to help my kids 

and I can do this then it is likely to be implemented. But if they look at it like this is too 

much then they are going to do what they have always done. 

If the curriculum is written jointly, collaboratively with teachers and central staff 

then the curriculum is more likely to be implemented in the classroom level. If the 

curriculum is written with best practices in mind and for practical application in the 
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classroom then teachers will use it and thus more effectively to cover what should be 

covered. A third of them or more really understand the idea of objectives as curriculum. 

About half use our curriculum documents that are developed that   in the district because 

it is not, we don’t, everything is site based and so we don’t have a strong centralized 

curriculum even though we create one. 

If the curriculum is written jointly, collaboratively with teachers and central staff 

then the curriculum is more likely to be implemented in the classroom level. 

I want to do a survey where we send out a survey questionnaire just to try to get some 

feedback on it. But, we are amazed at the level of use out there. I think it goes back to the 

teachers know that other teachers helped developed this curriculum so I think that this is 

a huge buy in for them that they are willing to try it. And willing to try it and now it is 

must a matter of us being able to support them and fine tuning that delivery. We are 

pretty excited about it.” 

Instruction. “In theory, curriculum should impact instruction. If districts had the 

resources to create a relevant curriculum, if the state had I guess similar kind of resources 

to create curriculum, I think we could go a long ways to building credibility for the 

curriculum but I think we lose a lot of credibility every time we don’t have people joined 

together and figuring out unity of content.  

If curriculum provides realistic frameworks then instruction will be sound and on 

target. Ideally if curriculum is what it is supposed to be it should drive sound instruction. 

Instruction follows curriculum. If you go the other if instruction doesn’t pay attention to 

curriculum then it is totally unfocused. So you end up with someone spending several 

weeks on Ancient Greece. 
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If curriculum were relevant then instruction would be effective, this is one of the 

key ideas. In theory, curriculum should impact instruction. If districts had the resources to 

create a relevant curriculum, if the state had I guess similar kind of resources to create 

curriculum, I think we could go a long ways to building credibility for the curriculum but 

I think we lose a lot of credibility every time we don’t have people joined together and 

figuring out unity of content. 

The curriculum is going to affect the instruction because it goes back to what I 

said earlier that the curriculum is written in such a way so that teachers know that it was 

written by their peers and that it is real and that it is useable and teacher friendly then 

they are going to use the curriculum and it will impact that instruction.” 

Instructional Resources. “If instructional resources were adequate to the task then the 

curriculum could be robust and relevant. Curriculum should impact instructional 

resources. If it is a bad curriculum then you need to fix it! If it is a bad curriculum, I don’t 

think any amount of resources would make it better. That being said, if you have really 

good resources you have a huge impact instruction but it doesn’t have an impact on the 

curriculum. 

If the curriculum is well articulation then resources should reflect that articulation. 

It may impact what the teacher does with the curriculum. If you look at History Alive! 

They have wonderful resources…they are a little light on content….because they 

developed all of their stuff by having a good strategy and then figuring out the content 

that fit it as opposed to here’s the curriculum now let’s look at the resources that support 

it. That’s the way decisions should be made. 
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If good curriculum decisions are being made then you are looking for aligned 

resources rather than buying the resources and then trying to fit them into some 

curriculum. Go out and some vendor sells you something and then you come back and 

say, oh, I think I can make this fit here. Ideally, the resources would support the 

curriculum. 

We simply don’t have enough of everything. We don’t have enough computers, 

we don’t have enough content, we don’t have enough help in all kinds of areas. It limits 

us. Every time we write curriculum, we have to sit down and go which teacher has which 

product. Or rather what one thing does every teacher have? I can’t write a curriculum and 

talk about all of this History Alive! Stuff when I have only 3 campuses that have that. 

That makes sense? So, it is very limiting trying to be creative in a way.  

That’s a good one because if you have some really good instructional resources 

available that can really affect your curriculum but if you have your plan that you have 

curriculum, your set you are going towards then you would support your curriculum with 

the appropriate instructional resources. But I think in our case right now since we are 

developing from one mindset in house the curriculum is going to drive instructional 

resources.” 

Students. “If the curriculum were relevant then students would learn. If the curriculum 

were relevant then students would learn which means not the content but the 

methodology. I guess when I am writing curriculum I am thinking also of the delivery.  

If the curriculum were relevant then students would learn. Students drive the 

curriculum in this sense. We know that we have to within the curriculum differentiate or 

provide different teaching strategies and provide not only differentiated strategies for 
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struggling learners but also differentiated instruction for those high achieving learners 

and so we want to make sure that we are pushing the envelop with each of those 

populations and that we also have a multi-cultural population in mind and so I think that 

our students are driving the curriculum whether we want to admit or not. When we are 

writing that curriculum and we are developing strategies, or lesson exemplars to include 

in there we are thinking about our kids in the classroom at all levels.” 

The Teacher 

 Unlike in the later system developed by both female and male students where the 

teacher prominently drives the system, the teacher in the social studies supervisor, teacher 

and administrator system is influenced by many other infinities.  
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Figure 27 

 Instruction “If teachers had more breadth and depth of effective methodology in the 

classroom then the instruction could vastly improve. I think teachers totally influence 

instruction. If teachers had stronger content knowledge and a wider toolbox of strategies 

then instruction would probably improve 100%. 
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If teachers receive the type of staff development to improve instruction that is 

real, I keep saying that is real, you know how there is so much stuff out there in staff 

development, if it is something that they can actually use and designed for them for our 

specific unique population then teachers will use it. If they know that it is designed for an 

urban setting, ELL students, special education students, and it is something worth it then 

they will use it. 

If teachers can be good teachers it affects everything. All of the instruction 

because as you know if they can get in there and build solid relationships with the kids 

and deliver effective instruction then the learning and achievement is going to explode 

with those kids. But if the teachers do not use best practices and good instruction then we 

are going to get the same old same old.” 

Instructional Resources. “If teacher knows how to pick good resources and use good 

resources then instruction can significantly improve. The key is in choosing and picking.   

If teachers were supplied with adequate I.R. that were are aligned not simply 

correlated to expectations then teachers would have a far better equipped tool box to be 

better instructors and they would be able to elicit greater and higher expectations. 

If teachers see that the resources are useable for their students then they will use it 

but if the teachers just see it as a list of thing to use then they are always going to use 

what they are the most comfortable using. 

It is almost written for them in the curriculum what they are going to use. It is 

listed for them in the curriculum, the databases available, the atlases, the specific 

textbook. If teachers see that the resources are useable for their students then they will 
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use it but if the teachers just see it as a list of thing to use then they are always going to 

use what they are the most comfortable using.  

Well, if they decide to use the resources that we recommend I think it will help 

them out for example the History Alive stuff or the atlases. If they decide that they are 

not going to use the stuff that they are just going to use just one source like the textbook 

you know it is going to minimize what the kids are going to learn. I don’t know how 

much….there are some teachers on some of the committees that select stuff but I don’t 

how much of an impact that they have in determining so I don’t know how much impact 

they have in determining instructional resources rather than determining whether they are 

going to use them or not.” 

Students. “Good teaching can overcome just about anything with those kids. If teachers 

would trust their students’ ability to explore and master material more then instruction 

would improve significantly. It is all about knowing the student better and the 

expectations of the student. It’s about knowing where a student is and how well they 

know the content and the bridge is your ability to stem that. If you are unaware of how a 

kid learns or unaware of the limitations and skills of the 21st century learner then there is 

no way that you can make that bridge to the content no matter how good you with the 

content which is also why is horrifying to me whenever we are just lowering standards 

for teachers, just saying, “Ah, you have a degree then you are good in anything, I don’t 

care. We will make you a teacher.”  Mockingly: “Anyone can teach.” 

That’s huge you know. Good teaching can just about overcome anything with 

those kids. Many times I think it can really work for students can impact their teachers. 
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Because when they can see how successful a kid can be that can really spark a teacher 

and push them harder.” 

Instruction 
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Figure 28 

Instructional Resources. “If instruction resources are appropriate and strong enough 

then instruction can have real benefit. If you have access to good resources it can make 

all of the difference in the world in the quality of instruction. That being said, you can do 

really good instruction with almost no resources. That’s the piece that teachers forget 

they think I can’t do this because I don’t have a projector or an in focus so they use it as a 

crutch. If instruction is well planned and considered then teachers would efficiently use 

instructional resources.” 

Students. “If instruction were more relevant to the students then the students will learn 

better. I think students should be driving instruction but I don’t that is what is happening. 

Instruction, unfortunately, is not really paying attention to the student. If instruction is 
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any way meaningful students benefit in geometric proportions. If instruction dates and 

dead people then student become dates and dead people.” 
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Figure 29 

Students. “If resources were more aligned to instruction then students would probably 

get more out of them.  Currently the common resource is a workbook or some version 

thereof and students don’t relate to that. They think of instructional resources are ipods. I 

think we are missing a huge audience by not having things not pod cast or let kids make 

movies. Simple things that are easy to do. I think many teachers are scared of technology 

resources. And yet, we make decisions like passed down decisions like the current 

decision that all of the end of course testing be all on-line. Here is my district, that’s nice 

for someone to pronounce talk about external forces driving stuff. I still haven’t figured 

out how we are going to do deal with that. Not my problem. Someone else’s problem. 

If the Instructional Resources were more relevant then the students would learn better.” 
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Figure 30 
 

Female Social Studies Student Focus Group 
 
 The school district of the Austin Independent School District was selected due to 

its proximity to the Researcher as well as its student population which resembles 

statewide demographics with an urban, suburban, and rural population attending its 

schools. The research and social studies divisions of the Austin Independent School 

District selected one a classroom in Austin ISD to serve as the population studied based 

on the criteria that the students were to be of equal gender, include a representative of 

Hispanic, African American, and Caucasians. The classroom selected was supposed to 

resemble the statewide social studies data of the Social Studies TAKS achievement. The 

teacher of the classroom did not participate in the social studies administrator, principal, 

or teacher focus group.  
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 The civics/government classroom studied was comprised of students who were 

seniors with hopes of graduating that May. During the course of the study, two students 

found out that their scores on the Math TAKS would prevent them from receiving a 

diploma that May.  All students lived in a highly urban section of Austin, Texas even 

though the school was set in a mostly residential section of Travis County. Of the 20 

participating students, the genders were equal. A majority of the students were Hispanic. 

All students previously received a passing score on the Exit Social Studies TAKS the 

year before. One of the twenty students, a male, was commended on all three of the 

Social Studies TAKS. Students were frequently absent from class due to an ongoing 

classroom project, extra-curriculars, and senioritis.  All of the students were friendly, 

interesting in speaking to me, and earnest in their answers. 

 Students were provided a set of Social Studies TAKS released items from 

Objective One which reads, “Objective 1: The student will demonstrate an understanding 

of issues and events in U.S. history.” The students viewed items that they took as students 

which included portions of Objective 1 from the  2003, 2004, and 2006 released tests. 

Students were incredibly averse to reading the items. For many it was as if they did not 

want to even hold them in their hands. Having them concentrate on the actual items 

proved difficult.  
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Figure 31 
 

Interview Protocol 

The following protocol was used when asking individuals about the affinities derived 

from the focus group. A very brief definition was used to describe the affinity so as not to 

influence the responses. The individual interviews were structured in two parts per 

affinity. The first part aimed at attempting to discover thoughts an open-end axial 

interview providing nuances, aspects, and complexities of each affinity. The second part 

of the interview was a structured theoretical interview with the aim of identifying 

relationships between the affinities provided in Figure 31.  
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Axial Interview 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 32 
 
 
 

The Social Studies World
Interview Protocol 

Axial Coding 
 
The Focus Group has identified several common themes or affinities that describe their experiences 
in their social studies world. Let’s look at each of these themes one at a time and tell me about your 
experiences with these. 
 

1. Teacher 
This affinity describes the human being responsible for teaching a class of students. 
Tell me about your teachers. 
 
2. Outside Life 
This affinity describes the your friends, family and community life. 
Tell me about your Outside Life. 
 
3. The School 
This affinity describes the elementary, middle and high schools in which you attended . 

       Tell me about the School. 
 

4. The Test 
This affinity describes the Social Studies Texas Assessment of Knowledge and Skills given in 
the 8th, 10th, and 11th grade.  
Tell me about the test. 
 
5. Positive Social Studies 
This affinity describes the positive or good interactions that you have had in your social studies 
classes. 
Tell me about Positive Social Studies. 
 
6. Social Studies Classroom 
This affinity describes the interactions and content that you have learned in your social studies 
classes  . 
Tell me about your Social Studies Classroom. 
 
7. Irrelevant 
This affinity describes your feelings regarding the importance of learning social studies. 
Tell me about social studies being irrelevant in your life. 
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Transcripts and Axial Code Tables  

After the interviews were transcribed word for word, the researcher searched and 

analyzed the narrative for theoretical codes which define the relationship between two or 

more affinities. The researcher documented the reference for retrieval by recording the 

affinity number on the line of the transcript that refers to the affinity, and then by then 

documenting the line numbers and the affinity numbers in the Individual Interview 

Theoretical Code Table (TCT.) Quotes that outlined a specific affinity relationship wee 

included into the third column of the TCT as well as the line (s) of the transcript that were 

the original source of the theoretical quote. After coding, the interview data was 

summarized to create a composite from the individual experiences associated with the 

phenomenon by transferring information from the Individual Interview Theoretical Code 

Table to the Combined Interview Theoretical Code Table. By combining all interviews 

into one tab le, the researcher created a database for the set of respondents containing all 

of the theoretical codes for all of the affinity relationships. 

Affinity Relationship Table 

The second half of the interview focused on discovering the relationships among 

the affinities and is called the theoretical interview. The respondents used the Affinity 

Relationship Table to record their thoughts on how each affinity relates to the other. 

Participants were given an Interview Affinity Relationship Table (ART) and asked to 

make a choice about whether an affinity influenced or was influenced by another affinity. 
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Respondents were asked if they believed there was a relationship between each affinity 

and asked to explain why they believed so.   

For any two affinities (A and B) have three possible relationships exist. A can 

directly influence B. B can directly influence A. No direct influence might exit between 

A and B.  These Rules for Hypothesizing are summarized as follows: 

   For any two affinities A and B, either 
   A → B (A influences B) 
   A ← B (B influences A) 
   A <> B (No relationship)  
Figure 33:  

Possible Relationships 
A → B 
A ← B 

A <> B (No Relationship) 

Female: Affinity Name 
1. The Teacher  
2. The School  
3. The Test 
4. Positive Social Studies 
5. Irrelevant 
6. Outside Life 
7. Social Studies Classroom  

 

 

 

FEMALE SOCIAL STUDIES 

AFFINITY RELATIONSHIP 
TABLE 

AFFINITY PAIR  

RELATIONSHIP 

 AFFINITY PAIR  

RELATIONSHIP 

1      →       2  4       ←      5 
1      →       3  4      ←       6 
1      →       4  4     <>        7 
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1      →       5  5      ←       6 
1       ←      6  5      ←      7 
1      →       7  6      →       7 
2      →       3   
2      →       4   
2      →       5   
2      ←       6   
2       →      7   
3      ←       4   
3      →       5   
3      →       6   
3      →       7   

 
The Interrelationship Diagram (IRD)  
 
 Creating an Interrelationship Diagram (IRD) is the first step in the process of 

rationalizing the system.   The value of delta is used as a marker for the relative position 

of an affinity within the system. Affinities with a positive delta are relative drivers or 

affinities that cause rather than react; those with a negative delta are relative effects or 

outcomes. The Tentative System Influence Diagram (SID) Assignment Table represents 

the focus group’s placement of the affinity 

Female Affinity Tabular IRD 
 

Affinity Name 
1. The Teacher  
2. The School  
3. The Test 
4. Positive Social Studies 
5. Irrelevant 
6. Outside Life 
7. Social Studies Classroom  

 
 

Tabular IRD 
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 1 2 3 4 5 6 7 OUT IN Δ 
1  ↑ ↑ ↑ ↑ ← ↑ 5 1 4 
2 ←  ↑ ↑ ↑ ← ↑ 4 2 2 
3 ← ←  ← ↑ ↑ ↑ 3 3 0 
4 ← ← ↑  ← ←  1 4 -3 
5 ← ← ← ↑  ← ← 1 5 -4 
6 ↑ ↑ ← ↑ ↑  ↑ 5 1 4 
7 ← ← ←  ↑ ←  1 4 -3 

 
Figure 34 

Count the number of up arrows (↑) or Outs  
Count the number of left arrows (←) or Ins 

Subtract the number of Ins from the Outs to determine the (Δ) Deltas 
Δ = Out- In 

 
 
 

Figure 35: 
Tabular IRD – Sorted in Descending Order of Δ 

 1 2 3 4 5 6 7 OUT IN Δ 
6 ↑ ↑ ← ↑ ↑  ↑ 5 1 4 
1  ↑ ↑ ↑ ↑ ← ↑ 5 1 4 
2 ←  ↑ ↑ ↑ ← ↑ 4 2 2 
3 ← ←  ← ↑ ↑ ↑ 3 3 0 
4 ← ← ↑  ← ←  1 4 -3 
7 ← ← ←  ↑ ←  1 4 -3 
5 ← ← ← ↑  ← ← 1 5 -4 

 
Figure 36: 
 

Tentative SID Assignments 

6 Primary Driver: Outside 
Life 

1 Secondary Driver: 
Teacher 

2 Circulator: The School 
3 Pivot: The Test 

4 Secondary Outcome: 
Positive Social Studies 
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7 Secondary Outcome: 
Social Studies Classroom

5 Primary Outcome: 
Irrelevant 

 
 

System Influence Diagram (SID) 
 

 The System Influence Diagram (SID) is a visual representation of an entire system 

of influences and outcomes. The SID is created by representing the information contained 

in the IRD as a system of affinities and their relationships. In the development of the SID, 

all of the affinities are arranged according to the Tentative SID Assignment created with 

the flow chart or “mind mapping” software. In this case, Inspiration software was used. 

The researcher places the affinities in a rough order of topological zones with the Primary 

and Secondary Drivers to the left and the Primary and Secondary Outcomes on the right 

of the screen. Each affinity number/name is placed in a square shape. Indicated by 

arrows, the researcher makes the connections between each affinity in the direction of 

which was influenced or influenced the partner affinity.  

Cluttered SIDs 

The final version of the SID contains every link present in the IRD and called a 

“cluttered” SID. The system is saturated with links, a term borrowed from organic 

chemistry. Resembling an atom that is linked to another atom in specific and precise 

ways, the cluttered SID contains all of the links identified by the participants. The 

following section discusses the individual affinities found within the cluttered SID 

composition.  

Outside Life 
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Figure 37 

 The female social studies focus group believed that their friendships, 

relationships, and activities that took place outside of their school life was a much more 

important factor than anything that they learned in their social studies classrooms. This 

contrasted with their belief that other disciplines such as mathematics and language arts 

had much more of an applicability in their “outside life.”   

 I think it is bad if you have a job. “You don’t have time to study. Like when 

you have a test, you have to study for that. It depends on how you do in your outside life. 

If you have a job, you don’t have time. Yeah, I have a job. Well, sometimes I get out 

around like 1 or 2 in the morning then I have to go home and do my homework.  I get to 

wake up. I just can’t wake up early in the morning. I work at IHOP. I am not doing so 

well in school. I think I am graduating. I just can’t wake up early in the morning, I am too 

tired. Having a job really doesn’t help you in school. Also, having history won’t help you 

get a job. 
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Going to college. Well, next year I am going to college, so social studies, I guess, 

is required. Like I would need to know the dates and also geography. Just cause I am 

going to a different state, I am relocating.  It is good to know the news, and current 

events, and things like that and your history so you know why this is happening today. 

And like, war is a big part of it.  

Preventing me from moving on to my life.  Social studies affects my outside life 

by preventing me from moving on to my life after high school. TAKS can stop a lot of 

things. If you fail it, you can’t just can leave high school. I think it is beyond irrelevant. I 

failed the TAKS Math test. I think that the test is very frustrating.  

We didn’t use that much social studies in regular things on a regular basis. 

The class doesn’t’ really talk about stuff in our lives. I use math in my outside life. I 

watch the news with my family. But I don’t learn these things in my social studies class.    

I think it is easier to understand males more than females because being a girl, a 

male is easier to pay attention to.   

 

The Teacher  
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Figure 38 

The female social studies focus group exhibited an intense focus on the role of the 

teacher as a main driver of experiences, content, and achievement. Rather than seeing that 

the social studies discipline takes place in a larger system controlled by external factors 

such as the central office and/or assessment and accountability systems, the female 

students felt that the teacher was the indicator as to whether their own experiences were 

to be positive and relevant.  

Teachers matter. “Cool teachers matter. A good teacher makes the class good 

and exciting. Some of the good ones have different techniques of teaching. I think that 

pictures and cartoons make it a lot of easier to understand certain things. If you just are 

always reading it is really hard to stay focused and motivated to really learn all of the 

things. You get bored but I think that there is a lot of teachers that have different ways of 

teaching to make it a lot easier. Cartoons and pictures make it easier if you are doing 

drawings and stuff like that. If you are in working in groups makes it more interesting 

and using photographs. 
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I have had good social studies teachers. My world history, geography and US. 

They were pretty good teachers. They know how to explain things like all the history and 

they made it fun. It counts. I have had cool social studies teachers. Like my geography 

teacher, she was real cool. And then my world history, he was really smart. I learned so 

much in that class but I kind of fell asleep. It was really interesting like it was my favorite 

class but it was like the hardest class that I ever had. It was creepy. We had so much work 

so it was just hard. The tests he gave were hard. I had good teachers. He was very smart 

and very cool. He had high expectations of us. He wouldn’t let us turn in late work but 

we had extra credit like at the end of the six weeks. But, extra credit was to go to a 

museum.  

I have had a lot of good teachers. They are very nice. They put projects together 

so us students can understand to connect political cartoons with social studies work. Not 

just bookwork. They make it interesting through projects and giving examples in movies 

or in lessons. 

Sometimes teachers don’t teach very well. Certain teachers don’t know how to 

explain and then they end up getting frustrated because they didn’t explain it well. 

The teachers talk too much. It depends on the teacher, if the teacher gives book work and 

some teachers don’t prepare you well. Some teachers are boring and they don’t give fun 

lectures, they just take the lesson right out of the book. My 6th grade class was boring. 

The teacher talked too much. I didn’t participate. I think that some teachers they make it 

fun, the class, you get to understand more. But, some make it harder. They make it 

boring. My US History was a bad teacher. He was more laid back, I didn’t really learn 

anything last year. I guess it was because he wasn’t really strict on us like kind of …I 
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didn’t like, we didn’t like..we had to do work but we didn’t we still could get by and pass. 

The past teachers I have had, they haven’t been that great.  No just bookwork and nothing 

related to social life. Teachers do not teach well. Not teaching us lessons to students like 

for example like what’s the constitutional whatever but always about war. Teaches make 

you take too many notes. I think a lot of teachers who make us do out of the book, just 

reading, constant reading, that makes it beyond boring. 

It doesn’t matter if they are girls or boys. I had a good teacher. I had bad 

teachers. I think history is important but it depends on the teacher. Some make it boring 

and hard to understand.  Actually, I don’t think it matters if a teacher is a male or female. 

I think it is easier to understand males more than females because being a girl, a male is 

easier to pay attention to. I think that people take older teachers more serious than they do 

younger teachers, they don’t really have much respect for them. I think that people take 

older teachers more serious than they do younger teachers, they don’t really have much 

respect for them.” 

 

 

 

 

 

 

The School  
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Figure 39 

The female social studies focus group indicated rather than the school predicting 

the type and personality of the teacher, the school was simply a recipient of their own 

interest and the teacher assigned to them. The school did control the expectations of the 

individual classrooms.  

I think social studies is probably like the underdog. “Like not as supported by 

the school. Math and English are supported. Um, well, like when it comes to TAKS there 

is more like tutoring, a lot of tutoring on Math and there isn’t any in the social studies at 

all. Like, I don’t know I am sure you could find some but I never saw any.  

I think that the school determines your different types of things that you are going 

to be learning. Every school is going to have different criteria what you need to learn. I 

think that this school has a lot of standards things like war, things that aren’t as 

interesting to girls as they are to guys. The teachers matter, and the students in the school. 

The classroom matters also it is the students. If they get along.” 
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The students that go to the school matter. “I don’t think it matters if it is 

elementary, middle or high school. It depends on the students and the classroom. You 

know the students who don’t want to learn who are lazy won’t learn. When a student is 

lazy it gets in the way of me learning. Well, yeah, actually, you can also look at it from 

another point of view where those students don’t really want to be there. 

I liked group work. Well yes, actually sometimes I liked group work and 

sometimes I didn’t. It depends on the class. That’s why I am saying it depends on the 

class.”  
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Figure 40 

 Although taking precedence over any other affinity in the adult social studies 

supervisor, administrator and teacher focus group, the Social Studies Texas Assessment 

of Knowledge and Skills did not consume the student’s focus. Rather, the students 

indicated that it affected their outside life if the student did not receive a passing score, 

however, the teacher controlled the information on the test. 
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The TAKS. “It was easy. If you stay focused in class, I think you are going to 

pass. If you study. It is mostly like cartoons. You have to know like how to read cartoons.  

I think the 10th grade test was harder.  

The test was kind of easy. But, I barely passed it last year. I didn’t get 

commended. Science and Math are the hardest tests. Social Studies is very easy. I don’t 

remember the 8th and 10th grade tests. I just remember last year’s test.  

Well, some of the things are important to know. Yeah but it is kind of weird 

because we have US history on the test. Wait. ….My 10th grade year we had a lot of like 

US History from the 8th grade on the test so we didn’t remember it as well. So that was a 

weird test. More dates would make the test harder. It depends on the history on the test 

whether it was hard or easy.  

I had to take the tests in my freshman and sophomore year I didn’t understand 

them because I didn’t speak English. But then my junior year, I tried really hard and 

studied. The junior ones are the ones I had to pass. And, I actually passed them.  

I was nervous because we have a packet review and it had questions that might 

come up and they were hard. But when I got to the test, I had already seen the questions. 

Well, I can say some of the reading on the questions was hard but then on other questions 

it was easy.  

The whole test is basically nothing but on boys. The whole thing is war and 

boys. It is really hard to focus and stay interested and pay attention to something that you 

really don’t care about. Being a girl, I really could care less what war and what guy won 

the war or lead the war. I could never remember where particular battles were. I think it is 
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one of the easier tests. It has a lot more visuals and reading than the other ones. It is 

easier than “do the formula.”     

I figured out the test by memorization. Just kind of remember step by step 

which battle came first, and I had to do a lot of pictures and flash cards to remember that 

kind of stuff, all the different wars, and the different battles, the different acts that came 

along. 

I think it was a lot easier on the ones that had passages, you know go back to read 

the passage to determine who said this. You know?” 

Positive Social Studies 
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Figure 41 

The female social studies focus group named one of their affinities indicating an 

emotional response. “Positive social studies” is meant to represent interactions that the 

females experienced which they believed to positive or emotionally satisfying which is in 

direct contrast to their overall opinion that social studies is ultimately irrelevant. 
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More movies. More world movies.  “Yeah it was interesting, like the projects, 

the group work and yeah, I like the projects. I cannot really remember on thing that I did 

that I liked.  Projects and then maybe we could something could do something in class 

that we could actually that..I don’t know. In my 10th grade year after the world history. 

Hitler. We had this big thing in class where he had all these candles lit and it was just 

like, we, it was really good. White candles and it was all dark. It was really serious 

classroom. Like we should get more of those classes.  

We went to the Bob Bullock museum, as far as history goes, that is the only field 

trip that I took. And, I did an extra credit thing for my world history I went to the 

museum and stuff. We don’t go on social studies field trips. 

Projects are interesting. Political cartoons can make a class actually work. Like 

book work doesn’t work. Power points in geography was interesting. 

We actually looked at books like the books that the class provides. They were good 

because they showed a lot of different stuff.  

 I used my textbooks a lot in school. Most of my classes used the textbooks. Some 

of the my social studies classes used the books but my other classes didn’t use the books 

as much as social studies. The textbooks are all good. They showed how social studies 

subjects like US History through pictures and examples. Examples like the important 

people that lived. 

I always found group work interesting. That was more fun than by yourself 

work. I think the Constitution will help you further in life as your rights. Definitely 

current events are important, you have always up to your standards/current events in life. 
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I like the questions with the pictures. It explains everything better for the test. Fun 

activities are hands on activities. Geography is more fun than the history or other social 

studies classes.” 

Social Studies Classroom 
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Figure 42 

It’s like a lot of lecturing.  Average reading. I got a lot of lecturing from my 

world history 10th grade year. A lot of lectures. But my other classes, we didn’t really get 

lectures.   We did not have to read the textbooks that much. It was just like cartoons, 

statements….projects. Once in awhile we had lecture. It depends on the teacher whether 

lecture is okay. We took notes. I used my notes to study for the test. 

I think Mock Trail and visual things are more interesting rather than just 

war and lecture. I think that learning more about people that go to court is more 

interesting than old stuff. More up to date things affect my life more so than the previous. 

I really like movies and stuff in it. I think that it was a lot more interesting to 

watch a movie on a war then to read about it. We would watch parts of a move, not the 
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whole movie. I guess a lot of the basic and most important parts. The teachers would stop 

the movie and say this is this guy and this is guy and you know.  I liked when the teacher 

told me about the movie beforehand because if not I would have never have known that 

that guy with the wig was so and so. 

We did bookwork in social studies classroom. We did a lot of work. Like 

bookwork and packets from the book that just give you pages and pages of work to do by 

yourself. That didn’t help me because you see I think it is better to have lessons. To have 

teachers that have like been doing their book with their lesson and they give you 

examples it is different and better.  We probably get a paper where we had to look up the 

facts in the book. Like last year, I wasn’t really taught anything. I had to look up things in 

the book. It was all book work. We had to look for it. Something like I don’t want to 

learn like that. To me, you have to teach me. You have to be taught.  

I would have to say that is hard to come up with interesting social studies things. I 

think that whenever we learn about Columbine and stuff like that are really interesting to 

know because that could have affected anybody.”  

Irrelevant 
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Figure 43 

It depends on your major. “So it is important in college. It is not important if 

you work at IHOP. Well, I don’t think we need like the old history that much. We need 

like recent history. I didn’t get to learn about recent history, it was mostly old history. 

Like, 1970’s to now. 

People aren’t be asked dates in their life and what happened to so and so.  

Who cares about 1776? I can go a day without using social studies. I am not usually 

asked social studies questions like a day later. Math. You know you are going to have to 

pay bills something like that. But, social studies, you don’t really need it. You don’t need 

it on a day to day basis. So it’s probably like you know whatever.  

Old facts don’t have anything to do with my life. I don’t think I will use social 

studies later. Because, right now I used to, I don’t hear like history class or whatever 

where I work, and I don’t see my life in the social studies. Actually, news or something 

because current news and when I watch the news I see presidents from here and there that 

matters. 
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There are a few things that I might see meaning in later like the Constitution, of 

course, those are things that you are going to need your whole life. There are a lot of 

irrelevant things in the social studies, I guess it is just your opinion. To some people, war 

is really useful in your life like people planning going into the military, I mean that is 

something that they really cherish but to people like me it is something that I could care 

less about who won what war and who was president things like that. I think it is personal 

opinion but to me that later in life it is irrelevant to me. And if it was, it was the social 

studies TAKS test holding me back I think that would be really stupid because I would 

never need it later in life. Studying about the Declaration of Independence and Congress 

is kind of boring. It’s just not very exciting. I am not really going to use it in my life. 

Who cares? I am never going to use this later on in my life. Congress ain’t got nothing to 

do with me. Who cares about the Revolutionary War? I will never remember any of this 

stuff. I never liked social studies. I don’t care about learning about back then like in the 

1800’s. It’s boring to me. I cannot remember one positive social studies. Social studies is 

one of the things that you are like ok, once you are out of high school you never need to 

remember. Who won what war, and who was the president 30 years ago. Social studies is 

one of the things that you are like ok, once you are out of high school you never need to 

remember. Who won what war, and who was the president 30 years ago.” 

The Male Social Studies World 
Interview Protocol 

The following protocol was used when asking individuals about the affinities derived 

from the focus group. A very brief definition was used to describe the affinity so as not to 

influence the responses. The individual interviews were structured in two parts per 
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affinity. The first part aimed at attempting to discover thoughts an open-end axial 

interview providing nuances, aspects, and complexities of each affinity. The second part 

of the interview was a structured theoretical interview with the aim of identifying 

relationships between the affinities.  
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Figure 44 
 
Interview Protocol 

The following protocol was used when asking individuals about the affinities derived 

from the focus group. A very brief definition was used to describe the affinity so as not to 

influence the responses. The individual interviews were structured in two parts per 

affinity. The first part aimed at attempting to discover thoughts an open-end axial 
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interview providing nuances, aspects, and complexities of each affinity. The second part 

of the interview was a structured theoretical interview with the aim of identifying 

relationships between the affinities provided in Figure 43. 

 
Axial Interview 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

The Social Studies World
Interview Protocol 

Axial Coding 
 
The Focus Group has identified several common themes or affinities that describe their experiences 
in their social studies world. Let’s look at each of these themes one at a time and tell me about your 
experiences with these. 
 

1. Teacher 
This affinity describes the human being responsible for teaching a class of students. 
Tell me about your teachers. 
 
2. About Me 
This affinity describes different aspects to you and your life.  
Tell me about yourself. 
 
3. The School 
This affinity describes the elementary, middle and high schools in which you attended as well as 
the social studies classrooms . 

       Tell me about The School. 
 

4. Important Social Studies Facts 
This affinity describes the content in which you think is important taught in social studies 
classrooms. 
Tell me about Important Social Studies Facts. 
 
5. The Test 
This affinity describes the Social Studies Texas Assessment of Knowledge and Skills given in 
the 8th, 10th, and 11th grades. 
Tell me about The Test. 
 
6. It’s Boring 
This affinity describes your feelings during social studies instructional time. 
Tell me about social studies being boring. 
 
7. Interesting Social Studies 
This affinity describes interactions and content that you think is interesting found in the social 
studies classroom. 
Tell me about social studies being interesting. 
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Figure 45 
 
Transcripts and Axial Code Tables  

After the interviews were transcribed word for word, the researcher searched and 

analyzed the narrative for theoretical codes which define the relationship between two or 

more affinities. The researcher documented the reference for retrieval by recording the 

affinity number on the line of the transcript that refers to the affinity, and then by then 

documenting the line numbers and the affinity numbers in the Individual Interview 

Theoretical Code Table (TCT.) Quotes that outlined a specific affinity relationship wee 

included into the third column of the TCT as well as the line (s) of the transcript that were 

the original source of the theoretical quote. After coding, the interview data was 

summarized to create a composite from the individual experiences associated with the 

phenomenon by transferring information from the Individual Interview Theoretical Code 

Table to the Combined Interview Theoretical Code Table. By combining all interviews 

into one tab le, the researcher created a database for the set of respondents containing all 

of the theoretical codes for all of the affinity relationships. 

Affinity Relationship Table 

The second half of the interview focused on discovering the relationships among 

the affinities and is called the theoretical interview. The respondents used the Affinity 

Relationship Table to record their thoughts on how each affinity relates to the other. 

Participants were given an Interview Affinity Relationship Table (ART) and asked to 

make a choice about whether an affinity influenced or was influenced by another affinity. 
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Respondents were asked if they believed there was a relationship between each affinity 

and asked to explain why they believed so.   

For any two affinities (A and B) have three possible relationships exist. A can 

directly influence B. B can directly influence A. No direct influence might exit between 

A and B.  These Rules for Hypothesizing are summarized as follows: 

   For any two affinities A and B, either 
   A → B (A influences B) 
   A ← B (B influences A) 
   A <> B (No relationship)  
 

Male Affinity Tabular IRD 
 

Affinity Name 
1. The Teacher  
2. About Me 
3. The School 
4. Important Social Studies Fact 
5. The Test 
6. It’s Boring 
7. Interesting Social Studies 

 

MALE SOCIAL STUDIES 

AFFINITY RELATIONSHIP 
TABLE 

AFFINITY PAIR  

RELATIONSHIP 

 AFFINITY PAIR  

RELATIONSHIP 

1      →       2  4       ←       5 
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1      ←       3  4      <>       6 
1      →       4  4       →         7 
1      →       5  5      →        6 
1       →      6  5      →       7 
1      →       7  6      <>       7 
2      →       3   
2      <>       4   
2      ←       5   
2      <>       6   
2       →      7   
3      →       4   
3      →       5   
3      →       6   
3      →       7   

Figure 46 
 
 
 
 
 
The Interrelationship Diagram (IRD)  
 
 Creating an Interrelationship Diagram (IRD) is the first step in the process of 

rationalizing the system.   The value of delta is used as a marker for the relative position 

of an affinity within the system. Affinities with a positive delta are relative drivers or 

affinities that cause rather than react; those with a negative delta are relative effects or 

outcomes. The Tentative System Influence Diagram (SID) Assignment Table represents 

the focus group’s placement of the affinity. 

Figure 47: 
 

Tabular IRD 
 1 2 3 4 5 6 7 OUT IN Δ 

1  ↑ ← ↑ ↑ ↑ ↑ 5 1 4 
2 ←  ↑  ←  ↑ 2 2 0 
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3 ↑ ←  ↑ ↑ ↑ ↑ 5 1 4 
4 ←  ←  ←  ↑ 1 3 -2 
5 ← ↑ ← ↑  ↑ ↑ 4 2 2 
6 ←  ←  ←  T 0 3 -3 
7 ← ← ← ← ← T  0 5 -5 

 
Count the number of up arrows (↑) or Outs  
Count the number of left arrows (←) or Ins 

Subtract the number of Ins from the Outs to determine the (Δ) Deltas 
Δ = Out- In 

 
Tabular IRD – Sorted in Descending Order of Δ 

 1 2 3 4 5 6 7 OUT IN Δ 
3 ↑ ←  ↑ ↑ ↑ ↑ 5 1 4 
1  ↑ ← ↑ ↑ ↑ ↑ 5 1 4 
5 ← ↑ ← ↑  ↑ ↑ 4 2 2 
2 ←  ↑  ←  ↑ 2 2 0 
4 ←  ←  ←  ↑ 1 3 -2 
6 ←  ←  ←  T 0 3 -3 
7 ← ← ← ← ← T  0 5 -5 

Figure 48 
 

Tentative SID Assignments 

6 Primary Driver: The 
School 

1 Secondary Driver: 
Teacher 

2 Circulator: The Test 
3 Pivot: About Me 

4 Secondary Outcome: 
Important Social Studies 

7 Secondary Outcome: 
About Me 

5 Primary Outcome: 
Important Social Studies 

Figure 49 
Primary Driver 

Secondary Driver 
Circulator / Pivot / ? 
Secondary Outcome 
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Primary Outcome 
  
 

System Influence Diagram (SID) 
 

 The System Influence Diagram (SID) is a visual representation of an entire system 

of influences and outcomes. The SID is created by representing the information contained 

in the IRD as a system of affinities and their relationships. In the development of the SID, 

all of the affinities are arranged according to the Tentative SID Assignment created with 

the flow chart or “mind mapping” software. In this case, Inspiration software was used. 

The researcher places the affinities in a rough order of topological zones with the Primary 

and Secondary Drivers to the left and the Primary and Secondary Outcomes on the right 

of the screen. Each affinity number/name is placed in a square shape. Indicated by 

arrows, the researcher makes the connections between each affinity in the direction of 

which was influenced or influenced the partner affinity.  

 

Cluttered SIDs 

The final version of the SID contains every link present in the IRD and called a 

“cluttered” SID. The system is saturated with links, a term borrowed from organic 

chemistry. Resembling an atom that is linked to another atom in specific and precise 

ways, the cluttered SID contains all of the links identified by the participants. The 

following section discusses the individual affinities found within the cluttered SID 

composition.  

The School 
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Figure 50 

The students in the classroom somewhat impacts the social studies because if 

you have a whole bunch of bad students at one time the teacher doesn’t care about 

them. “Just, they won’t do anything for your. But if you have a classroom of really good 

students, they will give a little more effort to it and then you actually learn something.  

  Well to me the school really impacts the social studies because social 

studies can’t change the school because it is just a subject that is taught at a school. If a 

school hires teachers that are boring and monotone then students are less likely to be 

involved in social studies and actually want to do the work. I never was involved with 

school in my outside life. 

Most of my classmates have dropped out. The students in my classroom affect 

the social studies a little because there are some people that don’t really want to want to 

try and disrupt the class and everything. It just depends on how the school is and what 

they do to keep the students in there and like interested to go to class. Also the teachers, 
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what they do to make it interesting to keep the students there. That’s mainly what the 

school has to do with. It doesn’t matter how the school is as long as you just learn. 

I don’t like going to class in portables. I think the school and the environment 

impacts the social studies. I can’t do that good in the portables. It feels like it is colder for 

some reason like every time.  The regular school has more room and is closer to stuff like 

the bathroom.   Heating and cooling issues and location issues. Something about the 

portables, like the floor, isn’t real.  

  Math used to be my favorite class but now it is social studies. Pretty much it is 

different in the amount of work that is expected from elementary, middle and high 

school. History can’t really be taught to a baby about you know whatever and taken down 

to an elementary level. Because history is history. It is just the amount of work you get in 

it. In high school I was looking forward to it would be more like lectures and note taking 

and things like that but a lot of it was just book work which made it less interesting and 

less likely that I wanted to learn. Middle school I actually had some lectures and then an 

occasional bookwork so I was like, okay, well then the next one will be lectures. I was 

kind of disappointed that it wasn’t.” 

 

The Teacher 
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Figure 51 

I think the teacher impacts everything. The way the teachers teach is important. 

Teaching style that he or she has controls the classroom. Like me, I learn better with 

videos and stuff. I don’t learn with books that’s why my sophomore year was like my 

favorite year ever first of all because the teacher was really really funny. And, we did a 

lot of video stuff. We watched portions of the videos and then took notes and stuff. We 

watched war videos like Revolutionary War and stuff. I can’t really remember. 

Social studies effects the teacher because it depends on how she teaches it like 

most of the teachers like just give you the lesson or paper and you just tell you to look for 

it in the book but like most students don’t learn nothing about it by just getting a paper 

and going to the book cause they normally don’t know what they got to do. You got to 

read it but like some people don’ t understand it so that they might need the teachers help 

to like explain a little bit to like get started.  

I have had good teachers that actually lectured. I really enjoyed how he taught. 

It was mostly lecture and power point presentations but very minimal bookwork and 
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when it was bookwork it was to look at pictures and graphs. This was my sophomore 

year World History regular. 

It doesn’t matter if it is a male or female teacher but it is in how they teach. I 

had males and females, and older and younger. I really don’t seen that there is a different 

between male and female teachers as long as they teach to where it is interesting, then 

that is all that matters. The younger ones are the most like fun. Some of my social studies 

teachers are coaches. My 10th grade teacher was new and a coach. It affected the way he 

taught. 

Mainly male teachers like my sophomore teacher that I had for world 

geography/history, he was like pretty hard. He gave us lessons and you had to fill 

out…..he went over the lessons on the event and he like would go over it but he wouldn’t 

write it. You would have to listen to write what was next. He gave some hard tests like 

how to …..I had a female teacher in geography, she was pretty easy, it was alright. I think 

that sometimes the male teachers are a little bit harder.  

I don’t think that it matters how old they are. I personally think kind of the 

older they are the more experienced they are and the more they are to involved in some of 

the more recent history. And then how young they are then the student might be able to 

form a little bit better of a relationship. But if it is an old teacher that gets along with the 

students then that is the ideal teacher. From my experience, the older teachers, I guess, 

they are tired or something of teaching they don’t do so a great job of as the younger 

ones.   

The only thing I think is that if you have a grown up teacher like that they are 

more experienced like they know what they got to do and the younger teachers they are 
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barely getting started they want to know how their students might react to what they want 

to do so that I think they are kind of like scared of a bad reaction from a student or 

something like and then they can start teaching but they will get used to it. Once they get 

used to it then they will find a way to teach and then it will work out.  

Sense of humor is important. The teacher impacts the social studies the same 

way that the school impacts social studies as far as how it is taught. Again in social 

studies, if social studies is boring then there is nothing you can really do about it but the 

teacher can make things more interesting, you know make it more appealing to students 

to learn. 

Social Studies teachers sometimes don’t know how to teach and they make 

everything boring. Bookwork is really boring. Teachers either give a lot of bookwork or 

they don’t explain what you have to do. You really don’t know what they know. They 

have to lecture. I like them to lecture to explain to you, yeah, to make a point out of it. So 

you get some kind of material and they just give it to you there is no point, it is no good. 

You don’t understand it.  

Someone who listens to their students is a good teacher. They listen to their 

students. Listen to their needs because sometimes um they give a topic and sometimes 

you don’t understand it and they will just keep on going on. That topic relies on another 

and another one, and another one and so if you don’t get that one you won’t get any of it. 

See what I am saying? 

Grading style matters. Like some teachers grade differently some won’t let you 

turn in late work. The ones that do are the better ones. We all have extra stuff we have to 
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do in our lives that.  Allowing late work is good. I have had male and female and young 

and old teachers.  

A good teacher would be supposedly like one day we will go like through some 

subjects, like different subjects and learn and take notes and then the next day and take a 

quiz on it to see if you learned something from yesterday and use your notes to see if you 

were paying attention like you were actually writing notes or something. I think that 

would be better cause like it would possibly if you are writing and listening to it, it will 

stick more into you. It will stay there. Not like if you just listen it and don’t do nothing 

and then the next day you just forget it.  

I have had pretty good teachers that actually make you think for awhile. That 

helped you and like sometimes gave you bookwork but not all the time but mostly 

lessons. They made you do more group work so that you can share ideas with other 

students like do projects like that. I have had pretty good teachers right now none of them 

have been bad. To me the school doesn’t really matter it is how the teacher teaches that’s 

how it impacts the students. 

We need more lectures. To me, lectures are like telling stories in social studies. 

They scream a lot and are too old. Lectures are better. Power points are good but don’t 

prepare you for college lectures. Teachers should have an age limit because some are too 

old.” 
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Figure 52 

The test it was good. “There were some parts that weren’t exactly covered in 

class. That’s part of the teacher’s doing, sort of. The test were good. I liked it a lot better 

with pictures and not necessarily just like word problems but more pictures and graphs 

and things like that because it is real hard to turn a lecture into a test with answers 

because it is written and for me it is hard to make that sort of connection. But with 

pictures and stuff that you may have seen before and been incorporated into a lesson 

during school year, you could say, Hey I have seen this picture I remember this lesson. 

Some of the questions are easy. 

Personally, I did not think the test was hard because some of the questions were 

actually common sense. You know anything with tax in it is going to be financial or 

economic whereas with anything with a war or battle in it will be different. Personally, I 

thought some were pretty well you could kind of make a good educated guess on it and 

some were stuff where you had to known and memorized like what president said what.  
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Social studies is my favorite TAKS subject. I did get commended on the test. I 

got commended on two of the tests each year. Multiple choice is good but again it goes 

back down again to where it is kind of hard put questions along with lectures because of 

the difference between the ways they are presented. Multiple choice is easier because the 

answer is there. You can easily eliminate the wrong ones. I am not afraid to guess when I 

have two possible answers and I can eliminate one.  

To me the test was actually easy because I knew the material. I really don’t 

have nothing bad or good about it, it was just something I had to pass to graduate.  My 

teachers helped me with the test by reviewing everything that we were going to have on 

it. They gave us a good review talking about it. Giving examples of it. They did this 

somewhat during the year but mostly before the test.  Maps: the answer is there also. Map 

questions are easier.  I had to guess on some of them. I eliminated the ones I didn’t think 

were right. They were easy to eliminate using common sense. The reading level wasn’t 

too hard. 

    I think it is not a bad test but it’s pretty good like it makes you come back to some 

of the things that you learned and then pass it. I think is kind of bad to give it to you at 

the end of the year because you don’t remember that much from your past years. They 

should test you on more current things because most of the past, people forget. It is not a 

bad test. The only thing I think is bad is that it affects you for you to be able to graduate. 

If you don’t pass it, you won’t graduate even if you still have your credits but your credits 

don’t matter at this point if you don’t pass the TAKS, you don’t graduate. 

The eleventh grade test was a little bit harder than the 10th grade test. Mostly I 

figured out the questions by reading the questions because they gave you some clues 
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there. Mostly question has a clue and the answer. Some answers were not even related to 

the subject so you could cross them out real easy. Multiple choice is better than essays 

because it keeps your focus, but minimizes the topic lesson. 

TAKS is long, boring and stressful, and hard. This test is not really important. 

This test is more related to guys. I just don’t know how I passed it. I like to the point 

questions. It is easy to guess on the social studies test. All of the questions have to do 

with males. I have to have a visual. I didn’t get taught much that was on the TAKS. Some 

questions are hard.  

The TAKS kind of sucks. It was a miracle that I passed the test. TAKS is boring. 

I am afraid of guessing. Because if you guess and don’t pass it then you have to take it 

again until you do. Some questions were never covered in class. 

Of course I had to worry about the test because I had to pass it to graduate. But 

yeah, I think so. I didn’t really study for it. I had to reread everything carefully and 

everything especially for the Reading one. I read it like three times each. I could figure 

out the answers by slowing down and reading. I can’t really explain how I passed.  

This test sucks and I don’t like them. It is easier to guess on the social studies 

TAKS than on other TAKS. All of the questions are male related or war related. When 

the questions are about males it is easy to guess.  

I wanted to get commended on the Exit level TAKS. Although I don’t 

remember the TAKS tests, I do remember minimally studying the night before then I got 

commended on it.” 
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Figure 53 

I found more interesting things to be World War I, II, Korean War things 

like that. “That was another thing, being a male, you could relate better to things like that 

whereas opposed to other things such as the Freedom Riders things like that I couldn’t 

get real involved in it just because it wasn’t as appealing to me but it was still part of 

history and still good to learn.  

I liked geography. The teacher I had, she taught real well. She did like lectures 

over and power point presentations over each major like country and things like that. And 

she would give us maps and we would have to color it in to find out the names of capitals 

and stuff of each one. It was tedious work but it was real good to actually learn stuff like 

that. Economics, it was good learning about the economics of each country. Again, it was 

kind of tedious and not as interesting what war happened when and what battle things 

like that, turning points in the wars but economics is what funded the war like war bonds 

I thought that was real interesting.  
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For the most part, I am actually really horrible at names. So I cannot really, I 

didn’t really remember, I really don’t remember a lot of people. As for pictures go, I am 

really horrible with faces too.  

I can’t seem to remember a time where I was like that person is really young 

compared to me. I am horrible with dates. Well, I am good at problem solving. Like 

where I know that World War I there is the difference in the date to World War I and has 

anything from 1960’s and higher then no. I can figure out areas of time in history not 

specific dates. But like roughly around the time so most multiple choice questions would 

have like when did Christopher Columbus sail the ocean blue and has 1991, 1992, 3,4 it 

is a little more difficult.  

A lot of the dates just come to me when I hear other stuff. It is easy for me to 

pay attention because there isn’t any equations or anything. It is just a matter of just 

listening. I am a good listener. Sometimes I find it interesting. I guess I have done well in 

the social studies. I know most of the stuff, the basic stuff. I wouldn’t say I am the type 

that doesn’t need to study. I study a little sometimes when I really need to. Yeah, yeah.  

I passed them. I found it interesting, I didn’t really care about it. I did not do well in 

middle school but I did do well in high school. I was goofing around in middle school. 

I think students pay more attention when they are interested in a subject or they 

think it is going to be interesting to learn, students pay more attention to that. 

We studied both women and men but we studied more men. Females barely made 

history. It was mainly men back then. Some parts of my classes were about females but 

not that many. Sometimes when I had time…when you don’t have time it gets harder. 

When teenagers get a job they lose their interest in school and they pay more attention to 
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their job. It’s good because they are making money and everything and taking care of 

themselves but sometimes it is bad because if you don’t study for your test and fail the 

class, it can lead you to know graduating and that will affect you for your life. I think it is 

good but sometimes it can be bad.” 
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 Figure 54 

No recent history. “Lessons stopped like in the 1960s. I wanted to learn less 

about politics and slaver and more about World War II. The textbooks are best when you 

only use it to look at things like maps when Gen. Patton invaded Sicily and other things 

with pictures. Rules, bills, and are rights are important to know.  Knowing George 

Washington was our first president is important. Congress: present needs support in the 

past shaped our nation. Current important social studies facts are important but the past 

past isn’t too important. Well, what happened with the terrorists and stuff like that is 

important because you could learn from mistakes that happened. You probably need to 

know something about that so that you know what to do or what is expected from you to 
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do something like that. But like in the past or learning about presidents in the past is good 

to know what they did but it is not happening today and other people don’t use as that as 

an example so they aren’t really changing anything.  

Sometimes knowing about the Constitution is important to know about and it 

depends like if you are interested in things like that but some students don’t really pay 

attention to it, just enough to pass the class. It is alright to know about it. There are some 

important social studies facts that you really need to know but some there are some that 

you are never going to use them in life.  

An example of something that I might need to know is when the Declaration was 

made or who was the first president. You need your amendments and your rights and all 

that.  

I don’t really know or think of any important social studies facts that I know. 

Some are important because you have to know what happened in the past.  

I think that a lot about how civilization came into being like back in the Spartans and BC 

and all that. is real important cause you know it is really to me it is interesting to actually 

look back and going wow these people we know fought in battles.   

Did you see 300? Oh my God, I am reading the battle of Thermopylae right now. 

It just amazes me how you have tens of thousands of people fighting tens of thousands of 

people with primitive weapons of sword and primitive tactics. To them it wasn’t 

primitive. The tactics that they went through was so advanced that they could out 

maneaouver an army of one million people and give them enough time, this is going into 

the battle of Thermopylae to actually to rally their troupes and get enough people together 

to actually hold off the Persian invasion. So I think that previous civilizations are a lot 
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more important to me. And also, recent history is something that I felt that was deprived 

of because as I said before we got up to barely touching the Vietnam War around 1962 

and that was about it. 1964 is the last date I can remember studying.  

Vietnam War was an important fact that I would have liked to learn more 

about it. Absolutely. A lot more of the recent stuff like Desert Shield and Desert Storm. 

Never heard anything about it. It was a war we kind of fought; don’t know where it was 

and how it went down. Things like that. That is something I would have really liked to 

hear more about because especially being in a war with Iraq and Iran is you kind of relate 

Desert Shield and Desert Storm, Operation Enduring Freedom and Iraqi Freedom. I mean 

it’s almost the same war because it is all you know urban and more urban warfare as 

opposed to Vietnam as opposed to that so you can relate to that a little bit more but I 

never learned anything about it. 

How we got here and things like that. I do want say that I remember distinctly that 

we went over a lot about like racial rights and things like that and freedom and stuff like 

that. We spent probably  ¾ of the year talking about everywhere from the 1890’s to 

1940’s whenever the racial issues were going down and I was like okay when are we 

going to get to the other stuff. It’s good to hear about the major things but it was just a 

little too much for me.” 

 

 

 

 

 



 162

 

It’s Boring 

The 
School

The 
Teacher

It's 
Boring

The Test

About 
Me

Male:
It's Boring

Important 
Social S tudies 

Facts

Intere sting 
Social S tudies

 

 Figure 55 

Only when the teachers made it boring. “Like book work, if we had to go 

through and read a chapter then go back and find out these answers that the teacher didn’t 

even come up with that were in the book and there was just completely …completely 

different. It was completely different. When the teacher when they would actually give us 

questions you know you could actually kind of picture the teacher saying it like when 

they would give us tests or give us their own worksheets and their own little packets that 

the teacher pulled off their own sources and came up with questions for packets that they 

would give us, you go ok, I am familiar with this teacher I can read these questions and 

it’s like he is asking me this question. But when it is the book, it is someone you don’t 

even know so you really don’t want to participate.  Teacher created materials are a lot 

more interesting than those right off of the shelf. 
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Prepping for the test. “Every year we would do jeopardy before the test came. A 

lot of the times, they would give us last minute notes over things that they found out were 

on the test that they didn’t really cover. But they made it up themselves, they didn’t just 

start taking other people’s stuff and they made it seem like they were just teaching us. It 

was just real short stuff. You might be a little packet of simple questions that might be on 

the test and then what it’s about and things like that. It wasn’t necessarily a whole 

paragraph of one thing it was just you know a couple of sentences kind of describing a 

certain event that they said that would probably be on the test.  

I think its boring when you compare it Math or Science. I am more interested in 

Science. History doesn’t fascinate me. I think it is boring. Because there is no reason. 

Some of it pretty interesting but most of it just not appealing to me. I just 

don’t like history. It is not my strongest point. I don’t find it interesting because I don’t 

like it. Science, I really do like Science so I put more effort into it. You do labs, this and 

that. In social studies, you do maps sometimes but other than that not much.  

I don’t think it is boring but it all depends on who is teaching it. It is a good subject, it is 

good to learn but again it all depends on who teaches it. Something that makes it boring if 

the teacher just talks to the student instead of making them writing something. They will 

just be talking to you and you’re listening it gets kind of boring, because you are just 

listening. But if you to distract you like to at least write something on the paper and listen 

then it is a little bit better. 

No, I never got to go on a field trip in high school, it was like middle school when 

we had all them field trips. Some of the field trips were interesting and we went to mostly 

history museums downtown. I don’t know what they are called but they have a big star in 
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front. We went there and some other museums, I don’t remember their names but they 

were pretty interesting field trips.  You don’t need history unless you are going to be a 

history teacher or historian. I hate reading. The work was kind of hard. 

I don’t like history, history is not going to help you in life. But it was easy and I passed it 

even though I didn’t like it. Too much reading. It was weird. I don’t like history. 

Most of my social studies classes are long boring, but most of the time the class is easy. I 

haven’t done interesting in the social studies not even this year. 

Right now, I don’t want to study anything, I am just ready to get out!” 
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Figure 56 

I think there is much you could change about social studies. “The type of 

students in the class. A lot of times you have students that don’t pay attention much. 

There is really not much you could do about it except maybe smaller classes to where you 

can kind of work more with students and the teachers.  
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The students in the class can make it more interesting. The learning level 

doesn’t necessarily matter. You can have a student who is at a high learning level but will 

sit there and just goof off in class but he just happens to be able to get the right answers 

and you know pay attention while still disrupting the classroom for everyone else. But 

maybe like interesting, instead of regulars and AP, maybe have an intermediate course 

for those that are interested but don’t really want to try for AP because I know I have 

taken regulars pretty much all of my high school years or career. And it just, the students 

in it just drive me crazy because the teacher can’t get any work done. And so if there was 

a class for like the ones who just want to goof off but they get packets whatever they have 

to do in order to get grades and then you have the teachers that actually get through a 

lesson to…like that’s another thing with lectures that I know, teachers can’t really give a 

lot of lectures cause they have the disrupted students that prevent them from keeping 

getting a roll going.  

It makes it interesting when a teacher can teach, that they know what they 

are talking about. The teacher does influence it a lot. Projects make it a lot more 

interesting because we/you have to learn more stuff about it so that makes it interesting. 

Movies, somewhat, it depends on what kind of movies they are. I cannot remember any 

projects that we have done. I don’t have history this year but I have government this year. 

It is interesting what we are doing right now: Mock Trial. That’s pretty interesting. 

People are really into it, and writing yourself into it, and then answering questions.  

No, I never took one field trip in school.  

I don’t think it is boring but it all depends on who is teaching it. It is a good subject, it is 

good to learn but again it all depends on who teaches it. Something that makes it boring if 
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the teacher just talks to the student instead of making them writing something. They will 

just be talking to you and you’re listening it gets kind of boring, because you are just 

listening. But if you to distract you like to at least write something on the paper and listen 

then it is a little bit better. 

I never got to go on a field trip in high school, it was like middle school when we 

had all them field trips. Some of the field trips were interesting and we went to mostly 

history museums downtown. I don’t know what they are called but they have a big star in 

front. We went there and some other museums, I don’t remember their names but they 

were pretty interesting field trips. 

Something that really freaked me out was the Holocaust and WWII. That was like 

mostly one of them that I really put much of attention that happened to a lot of people. To 

the Jews. It is good to know because that thing could happen again. It could happen 

again! So like it just makes you think what if it happens today, what are you going to do 

or what is going to happen, you know. That was one of the main things that I really liked 

to study. It was really powerful, it hit some people really hard. 

Studying things like the Indians, the Aztecs, and the Egyptians, and things like 

that, the Greeks, nothing important isn’t as important as the Holocaust. Research is 

interesting. Give us some questions, and we have to research the answers, that was good.  

I liked working in groups because it actually helps you better because you 

will eventually learn more. If you walk into class and don’t talk to nobody then you 

aren’t going to pay much attention to the class. But, if you get to know people and you 

get into groups and study, you get more ideas and you get to express yourself and what 

you think.” 
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Chapter Five: Interpretation 

Understanding the overall and individual placement of the affinities in the social 

studies supervisor, teacher, and administrator group can be incredibly insightful when 

trying to address anomalies found within the system such as gender imbalances on 

standardized assessments. Understanding the different affinities that comprise the system 
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as well as their relationships to one another is the heart of the Interactive qualitative 

analysis methodology.(Northcutt & McCoy, 2003) Additionally, recognizing the 

differences and similarities of the systems that issue from different groups of people 

asked to provide their perceptions on the same phenomena is vital to the overall 

interpretation of the phenomena.  

Shockingly, for the social studies supervisors, administrators and teachers, 

assessment and accountability’s system placement pre-asserts the role normally reserved 

for curriculum in terms of determining what the educational focus for the school 

community. Although this observation that assessment is dominant over curriculum is 

provided anecdotally by a multitude of school personnel, the social studies group of 

supervisors, administrators, and teachers worked independently from one another to 

create a system through their firsthand observations that confirms the anecdotal stories of 

the assessment tail wagging the curriculum dog. Thus, if the social studies supervisors, 

administrators and teachers perceive problems associated with females not achieving at 

the same level as males on standardized assessments, it will impact the entire social 

studies world system. The social studies supervisors, administrator and teacher system 

shows that assessment and curriculum are areas of education that are clearly delineated 

but placed in an opposite manner than most education college/department train their 

future teachers to anticipate. 

The main recipient of this system is the student. Their placement as the main 

outcome is not revelatory other than when considering that much attention is given to the 

unique needs and circumstances of the student such as gender, race, culture, student 

achievement, ability, and socio-economic status. This model suggests that all of the 
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student’s particular circumstances are not crucial when factoring in s/he future success. 

This model represents the idea that unique student demographic factors are not as much 

as a determinant of success than all of the other affinities.  

The Social Studies Supervisors, Administrators, and Teachers 
Social Studies World 

 
 For many of those interviewed, attention and support for the social studies was the 

main cause for the concern. Most participants admitted that they did not know of a gender 

gap disconnect in the state or their system. Most were dismissive of the gender gap and 

more focused on cultural group identity or socio-economic status. However, a number of 

focus group participants returned to their districts to discover that the gender gap existed 

in their school districts as well.  Gender differences within the classroom and district 

were more apparent when the focus group discussed the sex of the teacher or in the male 

dominated nature of the state mandated curriculum. Focus group participants gave 

evidence to suggest that addressing the different types of students found in the classroom 

was easier from a curriculum standpoint due to its open ended nature. Standardized 

assessments simply offered one answer for all devoid of the perspective of the test taker. 
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.  
 Students were also unaware of any gender differences in achievement on any of 

the Social Studies TAKS examinations as well. Students repeatedly stated that the gender 

of the teacher was not of consequence either in the teacher’s instruction or in the 

student’s ability to learn. Both male and female students had the opportunity to look at 

sample TAKS items taken from Objective 1 which outline a variety of traditional United 

States history questions. Both genders denoted the predominance of men in the sample 

TAKS items and seemed frustrated that the Researcher did not notice that this must 

surely be a factor.  

When compared to the social studies supervisors, administrator, and teacher 

group, the students were less consumed with the role of the state mandated assessment. 

For the social studies supervisor group, the teacher had some control but found 

him/herself in a subservant role to other factors controlling the system. For the students, 

the teacher was the major determinant, a type of gate keeper to whether the student found 

the learning relevant.  

Assessment and Accountability 
 

Explaining the entire system in one statement, one participant stated, “State and 

district assessments completely control what we do in our system, when we do it, and 

how we do it.” Advocates and critics of the current state and national quantitative 

assessments do not normally find items in which to agree, however, the post-NCLB 

redirection of time, attention, and monies allocated to assessment found within the LEA 

is a phenomenon recognized by all. The effectiveness of this redirection is still open for 
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debate.(Amrein & Berliner, 2002) Rather than debate the whether high stakes testing 

should be in existence, education research attention has also redirected to assess the 

practical “take away” lessons students, teachers, and the larger community can learn from 

the assessments.(Abrams & Madaus, 2003) 

A majority of the participants mourned Assessment and Accountability’s 

controlling status. One participant dourly noted the Social Studies TAKS attempts at 

measuring student knowledge in a manner more closely associated with the board game 

Trivial Pursuit adding, “Assessment has driven education off the rails and has replaced a 

context and concepts with content and the big thing that is especially so ridiculously 

necessary in social studies is getting lost.” Not all social studies standardized assessments 

are comprised only of multiple choice examinations. The state of Washington’s 

classroom based assessments (CBA) outline expected knowledge and well as student 

achievement in the areas of civics, geography, economics, and history for grades 5, 8, and 

high school. Lead by efforts at the Washington state department and created by 

Washington teachers, the CBAs provide a commonality for social studies students found 

throughout the state and also are provided for the Arts, Health and Fitness.(Office of 

Superintendent of Public Instruction Washington, 2007a) The state department does not 

enforce the use of the CBAs nor documents the student or school achievement of the 

social studies CBAs in a manner similar to the statewide standardized assessment 

program, the Washington State Assessment of Student Learning (WASL) in reading, 

English language arts, mathematics, and science. (Office of Superintendent of Public 

Instruction Washington, 2007b) 
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Those working directly with students find that assessment and accountability’s 

expectation of student mastery of English language arts and mathematics have seized seat 

curriculum time normally apportioned to other subjects such as social studies, however, 

the intrusion of assessment and accountability also includes the commandeering of 

instructional practices. Supported by the model, a participant stated, “Benchmarks are 

happening.” The state of Texas implements a standardized testing system in the social 

studies which is aligned to the content expectation of each of the student expectations 

found within the standards but not the verb level expectations This basic communication 

disconnect between the curriculum statement and assessment question has generated a 

great deal of confusion and controversy in the Texas social studies classroom. Thus, 

social studies district personnel and classroom teachers use released TAKS questions as 

well as write their own diagnostic assessment questions to use within their district. 

Frequent “benchmarking” of student progress on a multiple choice standardized 

assessment consumes a great deal of time and monies within the social studies Texas 

world. So much so that one individual interviewed wondered, “In the 2A rural setting, 

how do they do it?” 

For most, the times of lamenting assessment and accountability’s ascension to 

power is now gone with one participant pragmatically quipping, “Assessment is here to 

stay.” Clear delineations are made from the state level regarding what constitutes 

curriculum and what is assessment. The line between these two separate areas as well as 

their assigned personnel is much blurrier than the organized and separate boxes on 

organizational design charts. From district level to the state level, those employed in 

curriculum and those employed in assessment frequently find that they are working at 
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two separate ends of one entity. Examples of this can be found in the Texas Education 

Agency’s attempt to meet murky NCLB assessment requirements of students who are 

identified for special education. Found non-compliant but not offered any federal 

regulations, the Texas Education Agency embarked in an unknown journey when 

developing a 2005-2006 TAKS-Alt. program.  The TEA website states,  

“TAKS–Alt is an assessment designed for students with significant cognitive 

disabilities to meet the federal requirements mandated under the No Child Left 

Behind Act of 2001. According to federal regulations, all students will be 

assessed on grade-level curriculum which includes those students receiving 

special education services. Students with significant cognitive disabilities may be 

assessed with alternate standards using an assessment that is linked to the grade-

level curriculum through prerequisite skills. One percent of this population can 

count as proficient for Adequate Yearly Progress calculations beginning in 2007-

2008. The state of Texas can no longer administer Locally Determined Alternate 

Assessments for these students.” (Texas Education Agency, 2007) 

 The resulting TAKS-Alt documents, curriculum, and assessment is an example of 

the new educational entity that blends three normally separate entities of curriculum, 

special education, and assessment.  Using a combination of special education teachers, 

social studies teachers, administrators, TEA employees, and contractors, the short lived 

TAKS-Alt program modified the TEKS social studies curriculum in a manner that 

supported an elaborate set of classroom based assessments meant to guide special 

education teachers to assess student achievement. Starting with the “regular” classroom 

activity, TAKS-ALTS plans modified the lesson to several levels to accommodate the 
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special needs of certain students. (Texas Education Agency, 2007) It is this researcher’s 

belief that curriculum and assessment departments nationwide will soon embark in 

similar enterprises which will create an assessment lead curriculum.  

External Factors 
 

The interplay between the community desire for their students to be adequately 

education and those employed directly with the task to do this is not the focus of this 

dissertation. Yet, many respondents acknowledged the interplay between policy makers, 

school administration, parents, and teachers as a significant factor in directing if a school 

district’s course of action. One participant noted, “We need to have people who are 

making education policy including those who are like me still who know what is going 

on in the classroom and how to best apply it in the classroom and what ever it is/demands 

that we place on the teachers.” The adult participants are not alone in acknowledging the 

communication gaps between those teaching and those deciding the world in which they 

teach. Dean of the School of Education at Stanford University Deborah Stipek stressed 

the need for policy-makers and researchers to more regularly interact with teachers in her 

op-ed piece for Education Week. (Stipek, 2005) Stipek’s later work chronicles the lack of 

sensitivity toward the human element in the implementation of NCLB. (Stipek, 2006) 

Curriculum 
 

The curriculum wars of the 1980’s and 1990’s are still ongoing but now includes 

a student accountability portion that would have stunned the early arguments in its scope, 

breadth and consequences. Nationally, those in the social studies and history education 

are familiar with the early curriculum divisions outlined in Chapter 2 of this dissertation. 

(Evans, 2004; Saxe, 1991) Although created throughout the late 1980’s and formally 
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adopted in 1994, the National Council for the Social Studies’ grade cluster format of 

curriculum standards outlined in the “Expectations of Excellence: Curriculum Standards 

for the Social Studies” still has a very deep presence in the Social Studies Texas Essential 

Knowledge and Skills. (National Council for the Social Studies, 1994) One participant 

exclaimed, “Organization of the social studies defined by the national and state education 

entities frames the expected coursework of study for our district.”  

Similar to the NCSS curriculum framework, the Social Studies K-12 TEKS were not 

written to serve as an assessment document but rather purely as a curriculum and 

textbook guidance document. Allowing for teacher and district decision making 

regarding the scope, sequence, and manner in which to deliver instruction, the Social 

Studies TEKS allows for curriculum decisions to be made at the local level. The level of 

ambiguity is so large that one participant observed, ““We can’t even agree on that much 

less what it is or the key issues and concepts that need to be taught in the class.” 

With curriculum state and national curriculum documents allowing the necessary 

wiggle room for local debate, the alignment to the state test may be difficult without 

another external assessment appropriate document. One participant noted, “I think that 

there is general confusion about what the curriculum is.” The adoption of the TEKS, the 

subsequent curriculum aligned textbook adoption and TAKS has not completely stamped 

out the general conclusion as to what a teacher should teach, when s/he should teach it. A 

majority of states that followed the early statewide social studies curriculum adopters so 

that at the time of this dissertation defense, some states had already endured their second 

grade specific curriculum revision with eyeballing a third cycle. Commentary still exists 
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as it did at the time of the social studies inception whether history’s hegemony in the 

social studies is sufficient or a detriment. (Seixas, 2003) 

 The late 1990’s approval of the Social Studies Texas Essential Knowledge 

and Skills involved the Texas Education Agency, the Texas State Board of Education, 

teacher and administrator groups such as the Texas Council of the Social Studies and the 

Texas Social Studies Supervisors Association as well as paid outside consultants such as 

Diane Ravitch and David Barton. Commentary from the field received by TEA as well as 

during SBOE meetings influenced some revision of the TEKS as well as direct comments 

from then Governor George W. Bush’s office. Many interviewed felt that the resulting 

curriculum was beginning to show its advanced age due several reasons of which the 

most frequently noted was humorously summed up by one participant, “History is just a 

bunch of dead white guys, sir.” Originally written by the committee to contain broad 

student expectations, later editions of the Social Studies TEKS added specific names and 

places to the student expectations. Since all students must receive a score of 70 in order 

to receive course credit in all three graduation plans, using the required United States 

History TEKS as an example, some could legitimately claim that the TEKS shows a 

certain gender and cultural bias by simply denoting what cultural groups and gender are 

named. Names are included in order of their appearance in the TEKS. In case of Brown, 

Bakke, Reynolds, Sims, Wilson, Truman, Marshall, and McCarthy were mentioned as 

title of court cases, or governmental entities. 
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White 
Caucasian Male 
Non-Hispanic 

White 
Caucasian 
Female Non-
Hispanic 

White 
Caucasian 
Male  Hispanic 

White 
Caucasian 
Female  
Hispanic 

African 
American Male 

African 
American 
Female 

Dwight 
Eisenhower 
Upton Sinclair 
Henry Cabot 
Lodge 
Alfred Thayer 
Mahan 
Theodore 
Roosevelt 
John J. Pershing 
Woodrow 
Wilson 
Robert 
LaFollette 
Eugene Debs 
H.Ross Perot 
George Wallace 
Clarence Darrow 
William Jennings 
Bryan 
Henry Ford 
Charles 
Lindbergh 
Omar Bradley 
Douglas 
MacArthur 
George Marshall 
George Patton 
Harry Truman 
George Marshall 
Joe McCarthy 
John Sherman 
Franklin 
Roosevelt 
Allan Bakke 
R. A. Reynolds 
Andrew 
Carnegie 
John Steinback 

Susan B. 
Anthony 
Georgia 
O’Keeffe 

  Martin Luther 
King Jr. 
W.E.B. DuBois 
Oliver Brown 
M. O. Sims 
 

Shirley 
Chisholm 

Figure 57     (Texas Education Agency, 1998) 

 When those in the field of working directly want clear indication from the state 

department as to what will be included on the TAKS,  the desire for a “tight alignment” 

to the standards is understandable. For this insured success, one participant stated, 

“Alignment of curriculum, assessment, and instruction is vital to the success of my 

students.”  When the document was not intended for direct assessment of curriculum 

statements, the result is multiple choice questions on people, place, and events directly 
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mentioned in the curriculum thus one participant stated, “Assessment has completely 

distorted our curriculum.”  

The Teacher 
 

 Teacher understanding of the assessment and accountability driving the overall 

system is as varied as the teachers themselves. One participant stated, “The teacher plays 

a critical role.” This statement captures her/his lynchpin status to the overall system. 

Recognized by both the male and female student focus group, the teacher can determine 

the success of whether assessment and curriculum expectations are conveyed as well as 

whether external factor mandates are carried out. Since teachers and education 

assessment professionals deal with two very different outputs, their focus and previous 

training may be extraordinarily different. Emeritus professor of the UCLA graduate 

school of education and information studies, W. James Popham spent the most recent part 

of his career explaining the nuanced differences to many of the different audiences found 

within this system. Popham wrote a book explaining assessment to leaders, assessment to 

teachers, assessment to the larger community of non-educators, and a pre-NCLB book on 

how to understand statistics in education. (Popham, 2001, Popham 2004, Popham 2005, 

Popham & Sirotnik 1992) Overall, Popham would sharply criticize how educational 

assessments are now being used so differently from their intended conception, an opinion 

that many teachers would share.  

Understanding what a teacher needs to know to teach history and/or social studies 

is often situational dependent. One interviewee stated, “The teacher needs to have a 

handle on content and pedagogy.”  The social studies field is so quarrelsome that 

indications of what a teacher needs to know is pulled by education departments, pushed 
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by history departments and parboiled by the particular context, grade span, or 

demographics in which the teacher finds themselves attempting to instruct. (Wilson, 

1991) Critics of teacher professionalism and content training abound in the social studies 

using a common argument that history teachers are trained in the social studies rather 

than with a college or university’s history department. (Ravitch, 1994)   

This disagreement of what type of training a teacher previously should posses 

does not exist simply in the social studies/history education world. In her 2002 report, 

Meeting the Highly Qualified Teachers Challenge, US Department of Education 

Commissioner Margaret Spellings claimed that alternative certification programs are “a 

more promising system of teacher preparation” and called traditional teacher certification 

routes a “failed system.” (Spellings, 2002) Texas, at the forefront of the nation’s 

alternative certification programs as well as one of the most lenient certification system’s 

in the United States largely due to Commissioner Spelling’s work as Margaret La 

Fontaine in then Governor George W. Bush’s executive office, generates a teaching 

population with a diverse credentialed background. One participant marveled at their 

system’s ability and education level of teachers by noting, “We have a great diversity of 

teachers.” 

 As indicated earlier in the “external factors” section, the teacher voice in enacting 

external legislation such as a federal or state accountability systems should be broadened 

to include guidance in the inception of such plans. What may appear to be feasible on 

paper can prove difficult for actual implementation by the teacher no matter their skill or 

experience level.   Sunderman, Kim & Orfield  have published several pieces on the 

actual implementation of NCLB measuring the reality of the stated mandate and the 
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actual implementation. During times such as policy implementation or superintendent 

change, the teacher can find themselves attempting to teach in times that lack clarity of 

focus.( Sunderman, Kim & Orfield, 2004, 2005) One participant recognized this by 

stating, “Just on a whole, I have a lot of good teachers that are ready for some stability.” 

 A third rail for many school districts is the prior content and pedagogical 

training of their history and social studies teachers. (Benton, 2003) Many in the field are 

nervous to even broach the subject of coaching history teachers leading one participant to 

state, “Coaches teaching history, what can I say?” Using data provided him by the Texas 

Education Agency tracking of certified teachers and their assigned coursework, reporter 

and Yale history graduate Josh Benton figured that one out of every three high school 

history teachers found in North Texas was also employed by the school as a coach. 

Benton claims, “Proportionally, that's almost four times as many coaches as you find 

among English teachers, and about twice as many as you find among math and science 

teachers.” (Benton, 2003) The unusual governance system of Texas public school 

organized sports and selected academic competition lead by the University of Texas’ 

University Interscholastic League does not include in its publications, on its website, or 

on its faculty a special attention to the divided interest of their coaching history teachers. 

(University Interscholastic League, 2007) 

Instruction 
 

Higher education history faculty and education department faculty do not always 

agree upon what constitutes the necessary background knowledge and training of the 

teacher who will be in front of a K-12 history and/or social studies classroom. Thus, the 

very source in which a school district depends upon to send them a qualified individual is 
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rife with confusion and conflicts. Not overly unusual in its approach, history higher 

education faculty who dally with K-12 history curriculum and instruction expect K-12 

history instructors to teach as if they were trained as a professional historian. Stanford 

professor and writer Sam Wineburg has proved to be an inspiration for the AP History 

crowd in his written work which outlines how to fulfill some of the historian 

expectations. (Wineburg, 2001)But one participant noted, “Instruction is always a 

challenge for us.”  

For many social studies teachers, their schooling did not include training in how 

to address the content factual recall expected of the social studies TAKS. Proposing to 

help the student learn skills and familiarity within certain historical time periods or 

selected social studies content areas so that the student would be able to tackle an 

unfamiliar subject area perhaps without the teacher’s aid was promoted within certain 

schools of social studies education. (VanSledright, 1997) These types of district and 

community expectations of the student are still evident; however, the content recall of the 

state standardized social studies test place divergent expectations of the teacher’s 

instructional ability. As VanSledright has stated, teachers truly do find themselves 

“battling the clock” both in their attempts to cover the expected content chronology of 

most social studies courses as well to provide the many experiences needed to truly 

cement social studies skills and vocabulary.  

For the social studies supervisors, administrators, and teachers, instructional 

strategies held the key to a successful classroom but that the range “is as varied as night 

and day.” Asked for what would fix his district’s classroom, one participant stated, 

“Instruction must include strategies that work.” Interactive instruction includes the idea 
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of “doing” history rather than memorizing history.” Beyond the necessary building 

blocks of knowing certain content related items, education research chronicles the 

acceptance of “good” social studies instruction to include student application of content 

knowledge in order to problem solve or data synthesize through higher order thinking 

skills.(Brophy, 1990) 

Providing opportunities for the teachers to have time to improve their teaching is 

a well documented problem. One participant stated, “I think that as instruction goes, the 

research end of it has really been lost on some of these teachers.” Later in this document, 

the students will provide their opinions regarding what works and what does not work 

when it comes to their teachers’ instructional effectiveness. Looking toward a model, one 

participant wished, “The ideal classroom would blend experiential teaching opportunities 

with students using higher order thinking.” 

 
Instructional Resources 

 
Since NCLB, the push for social studies to be fully integrated into English 

language arts, particularly in the early and middle grades, bears down on most social 

studies programs. The social studies and English language arts textbooks were adopted 

pre-NCLB. Thus, systems have been trying to use their own monies to accomplish the 

blending of the curriculum. One participant commented, “It’s just so varied. Our 

instructional resources are either content focused or skills focused.” Evidence suggests 

that to help teachers effectively do this, teacher training is a must when the school 

attempts to cram two curricular mandates into one very time limited spot. If teachers can 

be introduced to literature that is tied to solid social studies as well as conveys English 
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language arts particulars then both teachers and students can find the instructional 

resources rewarding. (Afflerback & VanSledright, 2001) But the realities for instructional 

resources with the necessary funding is summed up by one observant, “The limit is 

always money.” 

Driving the instructional resource world is the publicly funded textbook. One 

participant noted, “The textbooks are the only reliable resources that we have in the 

classroom.” Reviewing and providing critical commentary of textbooks is a practice 

found on both ends of the political spectrum. As one of the only reliable sources of 

information that a teacher may have provided by the state and district, much hinges on 

the reliability and validity of the textbook. Cited frequently in a variety of settings, James 

Loewen’s critical commentary on textbook errors and bias in “Lies my teacher told me: 

everything your American history textbook got wrong” captures in its title the symbiotic 

relationship of teacher to instructional resources. (Loewen, 1995) Alignment of the 

textbook to the state mandated curriculum assured a textbooks place on the state adoption 

list. If information is flawed in some manner at the state curriculum level, it is very 

difficult for the textbook to overcome the deficit.  

The world of instructional resources is changing in terms of the yearly changes in 

technology available. Most textbooks companies offer their normally 5 pound plus 

textbook on a compact disc with hyperlinks that connect to internet primary sources. A 

number of schools in Texas host podcasting sessions of both students and teachers 

bringing alive parts of the curriculum such as singing songs found in Texas/United States 

history. Already a sore spot for the Texas State Board of Education, many in politics and 

public education envision a day in which the textbook adoption cycle will be an 
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instructional resource adoption cycle that would include electronic resources. 

Historically, social conservatives lament at the lack of oversight in reviewing 

instructional materials when compared to reviews of textbooks available for state 

adoption.(Stotsky, 2003) 

Students 
  

Humorously stated by one participant, “Schools in most instances are places 

where kids go to watch adults work rather than places where adults watch kids work.” 

The assumption that schools can somehow still retain their role as the main production 

line for future law abiding citizens is seriously doubted by both interviewed adults and 

students alike. School are expected to generate students who can read, use basic logic, 

and know details regarding the function of the United States and state governments 

creating a type of “public dependency” which may have been feasible during our current 

teaching population’s K-12 schooling but unrealistic with today’s child who is expected 

to do all of this and master today’s quickly shifting technology changes. (Cuban, 2001) 

“They are media savvy and saturated.” The sophistication of the student in regard to how 

to manipulate current technologies such as the home computer, the world wide and media 

devices such as a MP3 player and ipods contrast sharply with a student’s ability to 

cognitively activate social studies skills such as chronology and historical thinking. 

Teachers and researchers routinely denote and chronicle the difficulty of students to 

accurately place events, and people in current chronological sequence. (Barton & Levstik, 

1996) 

Most of the focus group participants noted the special community of learners 

included in their school districts. One participant exclaimed, “We have just wonderful 
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wonderful kids.” Outlined later when explaining the affinities found in the male social 

studies system, Texas school population is rapidly changing from a white Caucasian non-

Hispanic English speaking majority to a white Caucasian Hispanic Spanish speaking 

majority. Although randomly assigned by Austin ISD, the focus group of students in this 

study was predominately Hispanic Spanish speaking students as well. Texas’ public 

school history in addressing the needs of this population has been mixed at best. 

(Valenzuela, 1999) The pre-NCLB Texas state movement in accountability was 

particularly rough on Hispanic Spanish speaking students in terms of their ability to 

adequately address student achievement targets. (Valencia, Valenzeula, Sloan, & Foley, 

2001; Valenzuela, 2000) The combination of the state and national accountability 

expectations for the Hispanic student in Texas has only worsened. (Valenzuela, 2002, 

2005)  A participant observed that their system’s dilemma, “Language issues are 

enormous.” 

Timbre of the System 
 

Another way to analyze each of the systems is by understanding the timbre or the 

value assigned to the affinity by the participants. Described by Northcutt and McCoy, the 

timbre of an affinity is determined by the participants tone and comments about the 

individual affinities. Using a simple lickert scale to code the perception of a affinity with 

a 1 negative experience, a 2 representing a neutral experience, and a 3 representing a 

positive experience. Respondents were not asked directly to codify their experiences. 

(Northcutt & McCoy, 2003) 
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 Figure 58 
 

The social studies supervisor, administrator, and teacher focus group felt 

positively about a majority of the affinities in their social studies world system. The 

feeling of loss of control is evident in their negative outlook on the primary drivers of 

assessment and accountability and external forces. Recognizing the lopsided position of 

assessment and accountability prior to curriculum could have engendered a negative 

outlook on it as well. The main recipients of the attention of assessment/accountability 

and external forces of the teacher and student were viewed positively by the group. The 
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level of description provided in the data section highly contextualizes the sound basis for 

their negative and positive feelings regarding the system’s affinities.  

Pinwheel and/or Feedback Loops 
 

An important component to understanding the overall complexity of the social 

studies supervisor, administrator, and teacher focus group is delving into the system’s 

pinwheel or feedback loop. Part of the structural system, a system’s pinwheel and/or 

feedback loop can be instructive in understanding not only the overall direction of the 

system but how certain affinities’ relationship to one another can dramatically alter the 

overall system’s configuration. Unlike during the focus group and individual interview 

situation, the researcher is solely charged with the task of naming the pinwheel and 

feedback loops. As earlier astronomer’s noticed patterns of stars in the sky and created 

constellations to aid them in their understanding and memorization of the different stars, 

it is difficult not to notice how affinity patterns mimic smaller components of large star 

constellations. (Muirden, 2006) Thus, using the mostly 88 recognized traditional star 

constellations as a guide, this researcher decided to name smaller groupings after 

historical constellation star patterns.  
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 The Aquarius constellation pattern is one of the oldest and most recognizable. The 

importance of those that can control access to water has been noted in every single 

society dating to pre-historical writings. The divergent path of instruction and 

instructional resources as controlled by the teacher shows the control that the teacher has 

in choosing and implementing the type of instruction as well as the type of instructional 

resources used in the classroom. Most teachers have adequate training in the teacher 

education programs on how to best choose education resources for the daily instruction 

which occurs in their classroom.(Niedermeyer & Moncrief, 1975) Once hired by a 

district, a case can be made that a teacher’s access to instructional resources are tied to 

the mandate of the district such as that outlined by one focus group member who’s 

central office screens all instructional resources or tied to the financial straights of the 

district or social studies disciplines outlined by the frequent commentary that social 

studies is under-funded in several categories.   
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 The role of the instructional resources serving as the main arbiter of the 

curriculum, and instruction is one that has been documented and contradicted by this 

focus group. (Talmage, 1972) The Texas social studies teacher has a treasured status 

nationally due to the state government’s fully funding of textbooks. (Texas Education 

Code, 2007) Textbooks are adopted on a cyclical basis in Texas which is measured by the 

age of the textbook, the status of the curriculum, the finances of the state government, 

and the political winds blowing across Texas. The social studies were last adopted in 

Proclamation 2000 with a classroom implementation of fall 2002. The next social studies 

textbook adoption cycle is tentatively set for 2012. (Texas State Board of Education, 

2007) Since the focus group was conducted years after the initial review and adoption of 

proposed social studies instructional materials, the teacher is in much more of a control 

position of using instructional resources rather than being pushed or punished by the 

newness of instructional resources. 

The Female Student Social Studies World 
 

The female student participants radically differed from the social studies 

supervisors, administrators, and teachers in dramatic ways. No one affinity has a static or 

specific meaning which can necessarily be translated from one group to another. 

(Northcutt & McCoy, 2003) Similarities between the social studies supervisors, 

administrators, and teachers system do include a definition of the human employed to 

teach the class entitled “Teacher” which is exactly the same definition used by both the 

female and male participants to describe the adult assigned to instruct their class. 

However, in the female system more than one affinity is used to describe the particular 

type of pedagogy employed by the teacher named “Instruction” by the social studies 
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supervisors, administrators, and teachers. Unlike the minimal role assigned to them by 

the social studies supervisors, administrators, teachers and also unlike the somewhat 

egotistic role of the male student, the female student participants found that their teacher 

and their life outside of the classroom was far more of a determinant of their social 

studies experiences 
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Figure 31 
 

Outside Life 
 

Asked why social studies might be important in a student’s life, one female 

participant stated it was really only needed for “Going to college.” This student was the 

only one of the female participants who took an Advanced Placement course in the social 

studies. She was the sole participant in the combined groups that was planning on 
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attending higher education which was to be funded mostly through an athletic 

scholarship. The College Board has been aware of female underachievement for a 

number of years. (Breland, Danos, Kahn, Kubota, & Sudlow, 1991)  In the 1991 College 

Board commissioned report specifically on gender achievement on the United States AP 

examination where it states, “Several studies have shown that, on average, women 

perform slightly better than men on free response tests, while men perform slightly better 

on multiple choice tests.” (Breland et al., 1991 p. 1) On previous AP U.S. tests this was 

not so as well as a large difference where males significantly outscored females on the 

multiple choice section of the test. Using a sophisticated set of analyses that used the 

account the multiple choice score, historical content, English composition quality, and the 

numbers of words written as predictors, this report set out to find a possible root to the 

very real gender differences in achievement. The study found that, “format effects are 

real and cannot be attributed to bias in scoring or to totally irrelevant variables…The 

sexes appear to differ in how they respond to two legitimate but different ways of 

assessing history skills. The study raises the question of how much influence basic skills 

and aptitude should have on the outcomes of assessments in specific areas of 

achievement.” (Breland et al., 1991 p. 1)   For all of the attention and possible 

recalibration conducted by College Board, the gender differences on certain AP 

examinations were if not disturbing possibly a potentially financial disaster for the 

institution. College Board further delved into these gender achievement differences for 

not only AP US history but for European History, Biology, Microeconomics, and 

Macroeconomics. For all of the examinations, the item content could be associated with 

the test takers gender but significantly more so for the AP U.S. History examination. 
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(Buck, Kostin, & Morgan, 2002) The authors write, “  ...this research suggests strongly 

that the contest is significantly related to performance differences between subgroups, 

and the implication is that the AP Program should consider very carefully what is the 

appropriate content domain for each examination.” (Buck et. al., 2002, p. 18) This report 

found evidence to support that multiple choice “content hypothesized to differentially 

favor males” did include geography, war, other forms of armed conflict, wartime, 

politics, the time period after WWII, foreign relations, and miscellaneous male oriented 

content including technology, machines, inventions, transportation, and sports whereas 

multiple choice “content hypothesized to differentially favor females” included arts and 

literature, social concerns, marginalized groups and movements for or against these 

groups, social reform movements, the Great Depression of the 1930’s, religion, U.S. 

history in the 17th and 18th centuries, women, compromise, cooperation and attempts to 

avoid conflict, and everyday life. The report also found evidence to support its hypothesis 

that free response items that favored males included technology, economics, war and 

military, wartime context, politics, and the time period after WWII whereas free response 

items that favored females included feelings and emotion, arts and literature, social 

concerns, religion, U.S. history in the 17th and 18th centuries, women, and every day 

life.(Buck et al., 2002)  

By the time of this dissertation, College Board had yet to fix its gender problem 

on the AP U.S. History examination as exhibited by the Texas achievement scores. 

Throughout the last decade, College Board has registered a growing number of students 

to take all of their Advanced Placement exams. The United States History examination is 

one of the most popular among all of the content areas. Yearly, more females then males 
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take this exam whereas a majority of males receive a score of 3 or higher thereby 

possibly earning pre-college coursework credit. Included here are the raw numbers 

showing achievement from both the 2005 and 2006 examinations.  

 
2005-2006 AP U.S. History Examination Scores by Gender 
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Figure 60 (Source: College Board) 
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Figure 61 (Source College Board) 
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Figure 62 (Source: College Board) 

Females will find that they comprise a majority of the test takers, in the case of Texas 

3,000 more than males, but will find that they have a greater percentage of receiving a 

score that will not allow them to receive college credit. Although given in context to a 

student not passing the Social Studies TAKS as “preventing me from moving on to my 

life,” female students may well find that the AP examinations in the social studies may 

prevent them from earning college credit equal to their male counterparts.    

 
The Teacher 
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“Teachers matter.” Nearly all of the female participants as well as their male 

counterparts articulated that the teacher was crucial to their learning in a myriad of ways. 

Students provided nuanced distinctions on the gender, the appearance, the age, the 

demeanor, the personality, the content knowledge, and the pedagogical behavior of the 

teacher. For some of the participants, the statewide assessment was simply an extension 

of their teacher rather than an externally created force controlling their teacher.  

Students claimed that, “I have had good social studies teachers,” and “Sometimes 

teachers don’t teach very well.” In the social studies classroom where many items 

represented as pure fact are, in reality, tempered by perception. The teacher’s 

representation of fact, fiction, perception, and attitude will determine how the student will 

come to regard sometimes explosively controversial and perspective laden content. 

(Grant, 2001; Loewen, 1995) 

 Research supports the students’ observation of the teacher’s importance in their 

learning. A predictor of a student’s success on assessments is demographic information 

such as socio-economic status, gender, cultural identity, and a student’s relationship with 

their teacher. (Ostermann, 2002) Students function more effectively when their assigned 

teacher is respectful and attentive toward them. Negative teacher behavior their students 

has a corresponding deleterious effect on the student.(Stipek, 2006) Closer relationships 

with teachers/mentors can translate to a higher rate of recorded student achievement on 

teacher assigned grades as well as normed and formalized assessments. (Pianta, 1999) 

What does not seem to negatively or positively impact the female student perception of 

their social studies learning is the gender of their teacher. 
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 One female participant explained to me that, “It doesn’t matter if they are girls or 

boys.” She has years of training at this point to see males and females through a gendered 

neutral state. (Morris, 1991) Females are trained in a variety of settings to look at the 

world through both male and female eyes much more so than males. Modern media can 

serve to solidify this point. For the last generation of young students (this author 

included), a story of a young student/pupil compelled a generation through the six 

separate stories/ motion film pictures starting with the 1977 film Star Wars: A New Hope 

and completing with 2005’s The Revenge of the Sith. (Lucas, 1977, 2005) This young 

male character, Luke Skywalker, drove the story as first a student and then as a son. His 

father, Annakin Skywalker later Darth Vadar was also once a misunderstood student on 

journey toward knowledge. For females, the lead compelling character is already 

educated, arguably more intelligent and skilled, yet not the lead character who saves the 

day. For today’s students, a similar compelling story of Harry Potter, a lead male 

character who is a student, is destined to save the day as well. Potter’s companion student 

includes a female who is again arguably more intelligent, and skilled as well.(Rowling, 

1997) Millions of children associate with both Luke Skywalker’s and Harry Potter’s 

fascinating, and inspiring stories resulting in two separate cultural events. With some 

effort on the reader and/or teacher, both fiction and nonfiction literature exists that 

include compelling lead female characters that might be able to bridge the interest of both 

genders. (Davies, 1993)  

Thus, the societal expectation that both genders can associate with the male 

student story is not an unrealistic one. Subsequently, females from a very early age are 

told that gender should not play a significant role in determining school achievement. 
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(Bettis & Adams, 2005) For many school districts, an institutional mindset of treating 

both sexes equally translates into the denial of the extreme physical differences and needs 

of the differences most acutely seen when females are expected to keep their difficulty in 

learning to deal with menstruation in a public space and held to sometimes stringent rules 

such as 4 minute classroom passing periods and extreme physician excused only 

absences. (Brooks-Gunn & Ruble, 1982; Fingerson, 2005) If females are repeatedly told 

that physical differences are surmountable, it is not difficult to surmise that some students 

will denote that gender does not impart a clue toward the effectiveness of the teacher.  

 Yet, some studies suggest that the gender of the teacher does impact a 

student’s learning. Using the National Education Longitudinal Study (NELS), Dee found 

that by analyzing 25,000 8th grader data, “Simply put, girls have better educational 

outcomes when taught by women, and boys are better off when taught by men.” (Dee, 

2006) Dee studied the effect on English language arts, math, science, and social studies. 

The most dramatic results of the teacher’s gender on student achievement did arise in the 

social studies and in particular when it involved the female students. Dee writes, “Test-

score benefits for girls having a female teacher are concentrated in social studies. I 

estimate that a female social studies teacher increases a girl’s performance by 9 percent 

of a standard deviation….Furthermore, when taught by a man, girls were more likely to 

report that they did not look forward to a subject, that it was not useful for their future, or 

that they were afraid to ask questions.” (Dee, 2006) 

The School 

The eroding of history and social studies curriculum seat time in the face of 

district implementation of NCLB is a common lament. However, it is hard to find the 
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time in which many believed that history education was one where the patient was 

deemed healthy. (Bradley Commission on History in Schools, 1989) For many, the 

inclusion of assessment objectives in English language arts, mathematics, and science for 

grades 3, 5, 8 and high school in NCLB requirements meant even less time for the social 

studies as the curriculum seat time table. (Ungurait, 2003) Tracking any detrimental 

change to the social studies due to NCLB legislation has been extraordinarily difficult 

due to the several factors such as a lack of a reliable and agreed upon baseline in which to 

measure change, and the highly subjective and qualitative nature of the social studies as a 

field. (Center on Education Policy, 2004) However, anecdotal evidence abounds.(Dillon, 

2006) The interviewed female students noticed the different way the administration and 

teachers regarded the social studies curriculum and assessment. One student commented, 

“I think social studies is probably like the underdog.” Recent released national data from 

the 2006 administration of the history National Assessment of Educational Programs 

(NAEP) assessment suggest that students’ knowledge is growing rather than shrinking of 

US History in a post NCLB world. “In history there were higher scores in 2006 for all 

three grades, compared with both earlier assessments. And, in contrast to most NAEP 

assessments in other subject areas, there was an increase at grade 12” states Mark 

Schneider, Commissioner of the National Center for Educational Statistics. (Schneider, 

2007) Any ground held by the social studies in the face of the increasing curriculum time 

for English Language arts, science, and mathematics in terms of student achievement has 

not translated into a change for female social studies achievement. Included here are the 

scores as reported by the 4th, 8th and 12th grade United States NAEP broken out by 

gender.  
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 In years past, on United States history NAEP, females actually outpace boys in 

the 4th grade. Many attribute their achievement dominance to the fact that girls are better 

readers than boys in elementary school. Recent recorded gains by NAEP in male reading 

achievement might explain their gains on the 4th grade NAEP 

 
 

 
4th Grade U.S. History NAEP by Gender 

 

 
SOURCE: U.S. Department of Education, Institute of Education Sciences, National Center for Education Statistics, National Assessment of 
Educational Progress (NAEP), 1994, 2001, and 2006 U.S. History Assessments. 

 
Figure 63 
 
Females lose their equal achievement status by 8th grade. 
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8th grade U.S. History NAEP by Gender 

 

 
SOURCE: U.S. Department of Education, Institute of Education Sciences, National Center for Education Statistics, National Assessment of 
Educational Progress (NAEP), 1994, 2001, and 2006 U.S. History Assessments. 

Figure 64 
 

 
 
 
 
 
 
 
 

Females erode even further in U.S. history NAEP achievement by the 12th grade. 
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12h grade U.S. History NAEP by Gender 

 
SOURCE: U.S. Department of Education, Institute of Education Sciences, National Center for Education Statistics, National Assessment of 
Educational Progress (NAEP), 1994, 2001, and 2006 U.S. History Assessments. 

Figure 65 (National Center for Education Statistics, 2006) 
 

Beyond the conditions most associated with the social studies supervisors, 

administrators, and teachers groups outlined in their assessment/accountability, and 

external factors affinities, the female participants associated the different types of 

students within their classroom as having an impact on their overall learning. The male 

social studies focus group has a similarly named affinity entitled “The School.” When 

asked about her ability or interest to learn in the social studies classroom, she 

emphatically announced, “The students that go to the school matter.” In that school, one 

of the most severely cruel situation a female have to overcome is that created by another 

female.(Merten, 1997) 

In Bettis and Adams’ “Geography of Girlhood: Identities In-Between”, several 

studies outline the cruel teenage world where stereotyping of females is most brutally 

conducted by another female. (Bettis & Adams, 2005) For many, a female’s school day 

starts off with a reminder of her social, political, and emotional placement in her class 
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and school with the bus ride to school beautifully portrayed in the current day movie and 

beloved book Bridge to Terabithia. (Patterson, 1977) The immense cruelty of the female 

bully who occupies the last row on the bus and charges those smaller and younger a fee 

to use the toilet is rendered complex by her abusive home-life. “Power Beads, Body 

Glitter and Backseat Bad-Asses: Girls, Power and Position on the School Bus,” by Laura 

Jewett provides a qualitative research analysis of a female’s fear and survival on the 

largely unsupervised bus ride to and from school (Jewett, 2005) Most females then reach 

a junior and/or senior high full of  stereotypes  including but certainly not limited to the 

goths, preps, sluts, saints, sinners, fighters, jocks, brains and cheerleaders. (Adams, 2005; 

Bettis, Jordan, & Montgomery, 2005) Outlined later in this chapter in more depth, the 

social studies classroom probably does not offer females a sustained opportunity in which 

to learn about or study other females thereby creating the scenario where she has to look 

to the present times for other females. This presentism mindset of the school attending 

female leads to an over reliance on the current status quo perceptions of other females 

much more so than for her male colleagues who are afforded more opportunities to study 

and to earn about other males. Quite often for the female student, she is confronted with 

archetypes or stereotypes of other females in current events and in history that fall into 

the sparse spaces of the spouse, the sinner, the saint, or the servant. Far too few females 

are represented as simply as a leader or citizen.(Sibley, 1995)  

The Test 
  

One female participant noted, “The whole test is basically nothing but on boys.” 

As addressed earlier, the Social Studies Texas Essential Knowledge and Skills contains a 

number of individuals at the United States High School coursework who are Anglo 
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Saxon white males. Following a similar manner included here are individual mentioned 

in the Social Studies 8th grade TEKS and the World History and World Geography TEKS 

upon which the 8th, 10th, and Exit Social Studies TAKS are aligned. 

 
White Caucasian 
Male Non-
Hispanic 

White Caucasian 
Female Non-
Hispanic 

White Caucasian 
Male  Hispanic 

White Caucasian 
Female  Hispanic 

African American 
Male 

African 
American 
Female 

8th grade:  8th grade: 8th grade: 8th grade:  8th grade: 
 

 8th grade: 

John Adams 
Samuel Adams 
Benjamin 
Franklin 
King George III 
Thomas Jefferson 
Marquis de 
Lafayette 
Thomas Paine 
George 
Washington 
James Monroe 
Andrew Jackson 
John C. Calhoun 
Henry Clay 
Daniel Webster 
Jefferson Davis 
Ulysses S. Grant 
Robert E. Lee 
Abraham Lincoln  
Alexander 
Hamilton 
Patrick Henry 
James Madison 
George Mason 
Marbury v. 
Madison 
McCullough v. 
Maryland  
Gibbons v. 
Ogden 
Dred Scot 
William Penn 
Henry David 
Thoreau 
John Paul Jones 

Abigail Adams 
Elizabeth Cady 
Stanton 

  Sanford 
Frederick 
Douglass 
 

 

World 
Geography/World 
History 
White Caucasian/ 
Male Non-
Hispanic 
 

World 
Geography/World 
History 
White Caucasian/ 
Female Non-
Hispanic 
 

World 
Geography/World 
History 
Asian Male 

World 
Geography/World 
History 
Asian Female 

World 
Geography/World 
History 
Black Male 

World 
Geography/World 
History 
Black Female 

Winston 
Churchill 
Adolf Hitler 
Vladimir Lenin 
Pope John Paul II 
John Locke 
Archimedes 
Nicolaus 

Mother Teresa 
Marie Curie 

Mao Zedong 
Mohandas 
Gandhi 
 

 Desmond Tutu 
Erastosthenes 
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Copernicus 
Galileo Galileo 
Pythagoras 
Robert Boyle 
Thomas Edison 
Albert Einstein 
Robert Fulton 
Isaac Newton 
Louis Pasteur 
James Watt 
 
Figure 66 

As reflected by the table, not only through its future scheduled curriculum 

revision for the social studies could the Texas State Board of Education and the Texas 

Education Agency invite more cultural minorities and/or women to the curriculum head 

table but special attention to the way in which the information is organized on the future 

United States History End of Course examination is extraordinarily important. Regarding 

the Social Studies TAKS, one female student observed that “I figured out the test by 

memorization.” In Executive Order RP53, Governor Rick Perry mandated that TEA 

begin, “The development of a series of voluntary end-of course assessments in Science, 

Mathematics, and other subjects, currently assessed by the 11th grade Texas Assessment 

of Knowledge and Skills, to measure student performance; and provide for a potential 

alternative to the11th grade Texas Assessment of Knowledge and Skills.”("Executive 

Order RP 53," 2005) The “other subjects” included the United States history TEKS.  In 

May 2007, the 80th Regular Texas State Legislature followed Governor Rick Perry’s lead 

by replacing the current assessment system analyzed by this dissertation with an end of 

course format which will include the United State History Examination. Without a 

curriculum revision, students are faced with the above outlined individuals for assessment 

purposes; however, the way in which the curriculum will be assessed is determined by 

the Texas Education Agency. By assigning all political persons outlined by the 
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curriculum, and war events to one assessed objective as the current Social Studies TAKS 

assessment does, the state of Texas is insuring a future of female underachievement on its 

United States History end of course that mimics the consistent gender disconnect of the 

current Social Studies TAKS assessment program.  

Positive Social Studies 
 

Unlike their male student counterparts who differentiated their social studies 

learning into interesting, important, and boring content and pedagogy, the female 

participants held a special place for their positive interactions that occurred specifically in 

their social studies classrooms. As noted by the social studies supervisors, administrators, 

and teachers, the instruction and instructional resources employed by the teacher had its 

most direct impact upon the student but was seen still as an outcome rather than a 

determinant in their overall system. Also an outcome, the female participants provided 

observations their most memorable positive social studies activities included engaged 

learning. One participant exclaimed that she wished she watched “More movies. More 

world movies” Putting a human face to a name found in history, or a social studies or 

historical event helped the students to conceptualize an abstract idea. Grant and 

VanSledright found that creating an elementary social studies classroom with the 

expectation of student engagement was more powerful than those considered teacher 

centered.(Grant & VanSledright, 2001) However, these types of engaging student 

centered classrooms do require a great deal more creativity and prior planning than the 

off the shelf decades old lecture.  

The female students remembrances of favorite or positive social studies learning 

included much more attention to detail than their recall on specifics associated with the 
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Social Studies TAKS. The female participants offered specifics such as “Projects are 

interesting,” and “I always found group work interesting.” Their observations about the 

effectiveness of positive social studies learning is supported by education research. 

Asking students to engage either through active decision making or in role playing in the 

context of deeply understanding content is an effective instructional practice.(Caine & 

Caine, 2006) Using a combination of previous research of brain cell organizational 

configurations called cognits and specific areas of brain engagement during decision 

making processes, Caine and Caine advocate that students engage in an experiential cycle 

of perception and action which includes sensory and emotional experiences, prior 

associations with previously learned knowledge and experiences, and the act of student 

created questions. (Caine & Caine, 2006; Fuster, 2003; Goldberg, 2001) 

Social Studies Classroom 

When asked to explain how social studies classrooms differed from other content 

areas she stated, “We did bookwork in social studies classrooms.” Students in both the 

male and female interviewed group collectively and independently stated their disdain for 

teacher assigned bookwork. All students recognized that the act of assigning reading 

from a book and then responding to the corresponding chapter or section questions was 

an act employed overwhelmingly by social studies teachers. The female group held the 

teacher in contempt for this act of assigning bookwork as a type of content and 

pedagogical laziness. Although the student is not as obsessed with the consequences of 

external assessments as the social studies supervisors, administrators, and teachers, they 

may be seeing firsthand the effects of the assessment pressure.(Vogler, 2006) Analyzing 

the difference between Mississippi’s high stakes examination in United States End of 
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Course which determines graduation status and Tennessee’s middling stakes United 

States End of Course examination where the score is factored into the student’s final 

grade, Vogler found a correlation between the degree of severity of the end of course 

examination and the teacher instructional practice. (Vogler, 2007) One female respondent 

observed her social studies classes were, “It’s like a lot of lecturing.” Through a 

voluntary teacher observational questionnaire with a high rate of return from all system’s 

in both Tennessee and Mississippi, Vogler found that in Mississippi where the  History 

examination had more sever consequences for a student’s graduation status, the teachers 

tended to use more traditional instructional practices such as rote memorization, book 

work, and lecturing. In Tennessee where the  history end of course was a portion of the 

student’s final grade versus a gateway to graduation, the teachers used more cooperative 

grouping and student centered practices.(Vogler, 2006) 

The female participants all voiced support for a classroom that would include 

more student centered practices. Social studies centered practices in the social studies 

differ from other content areas in that the student engages in the areas of economics, 

geography, government and history through interaction with artifacts, role playing, 

visuals, and technology. (Vogler, 2005) A female student remarked, “I think Mock Trail 

and visual things are more interesting rather than just war and lecture.”  

Irrelevant 
 

The role of perspective is crucial in understanding why cultural minorities and/or 

female students may somehow feel displaced by what formalized education expects of 

them in order to succeed in a classroom largely outlined by Anglo Saxon male historians, 

researchers, politicians, and until recent time education administration. At numerous 
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times, the higher education institution as acted as a buffer between explaining and 

accepting the vast differences in order to find common relevance such as in civics 

education. (Banks, 1991)  

One participant exclaimed that social studies is only worth remembering if, “It 

depends on your major,” thereby summing up her lack of a day to day connection with 

the social studies subject matter.  Another participant observed that “People aren’t be 

asked dates in their life and what happened to so and so,” capturing her many previous 

rote memorization experiences with the social studies. A social studies classroom could 

offer both females and males options in which to learn United States history through the 

changing definition of success and achievement as it applies to women of historical 

importance. In “Madame President” by Catherine Thimmesh and Douglas Jones, 

intermediate readers are introduced to narratives and illustrations of Abigail Adams, 

Edith Boling Wilson, Eleanor Roosevelt, Lady Bird Johnson, Rosalynn Carter, Hilary 

Rodham Clinton, Elizabeth Cady Stanton, Charlotte Woodward Pearce, Susan B. 

Anthony, Sara Bard Field., J.L. Burn, Jeannette Rankin, Margaret Chase Smith, Nancy 

Pelosi, Francis Perkins, Madeline Albright, Sandra Day O’Conner, Condoleeza Rice, 

Geraladine Ferraro, Sirimavo Bandaranaike, Vigdis Finnbogadottir, Margaret Thatcher, 

and Benazir Bhutto as inspirations for the main female character to someday envision 

herself as the United States president. (Thimmesh & Jones, 2004) Perhaps by studying 

women such as these throughout the year instead of during March (Women’s History 

Month) one student would not have as much of a reason to exclaim, “Old facts don’t have 

anything to do with my life. Who cares about 1776?” 
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The System’s Timbre 
 

Similar to the social studies supervisors, administrator, and teacher focus group, 

the female social studies participants positively perceived a majority of the affinities in 

their social studies world system. Also similar to the social studies supervisors, 

administrator and teacher focus group a more negative outlook was shared regarding the 

externally created statewide assessment. Unlike the previous system where the outcome 

and products engendered a positive reaction, the female social studies students felt 

negative about the outcomes of their social studies experiences in particular the meaning 

of the entire field of study in their everyday life. The female students felt positively about 

their own lives, their teachers, their school that they attended and some of the interactions 

found within social studies classrooms. 

Figure 67:  
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Pinwheel and Feedback Loops 
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An important component to understanding the overall complexity of the social 

studies supervisor, administrator, and teacher focus group is delving into the system’s 

pinwheel or feedback loop. Part of the structural system, a system’s pinwheel and/or 

feedback loop can be instructive in understanding not only the overall direction of the 

system but how certain affinities’ relationship to one another can dramatically alter the 

overall system’s configuration. Unlike during the focus group and individual interview 

situation, the researcher is solely charged with the task of naming the pinwheel and 

feedback loops. As earlier astronomer’s noticed patterns of stars in the sky and created 

constellations to aid them in their understanding and memorization of the different stars, 

it is difficult not to notice how affinity patterns mimic smaller components of large star 

constellations. (Muirden, 2006) Thus, using the mostly 88 recognized traditional star 

constellations as a guide, this researcher decided to name smaller groupings after 

historical constellation star patterns.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Lyra: The female story.  
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Figure 68 
 

Referred to a small but interesting group of stars by Muirden, the Lyra is based on 

the lyre, a stringed instrument found throughout Ancient Greek history and used as the 

main vehicle in which a storyteller conveys their tale. (Muirden, 2006) Also referred to in 

the feminine, the Lyra facilitates the inspiration behind a person relating their own 

personal observation on malleable facts. The female story told by the Lyra in this system 

is one centered in the feminine perspective on life. The female student participants in this 

focus group told of the travails of working after school, of their lives at home with their 

family and friends. Their observations detailed emotions, and complex relationships and 

was largely devoid of the awareness of the ego exhibited by the male participants. Also, 

in the Lyra, the Test is the primary outcome of all of the personal affinities associated 

with each of the female’s own life rather than driving the entire system. 
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 Cetus’ tail: Troubling context. 
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Figure 69 
 
 The Andromeda story may or may not be taught to Texas’ school children due to 

the open nature of the English language arts TEKS in prescribing exact stories to read 

and the lack of deep focus on Greek History in the TEKS. If it had happened to be taught 

to the female student participants, they may have been disturbed by willingness to 

sacrifice their daughter Andromeda by King Cepheus and Queen Cassiopeia to Cetus, the 

monstrous people eating whale sent by Neptune. (Rey, 1954) Similar to the backlash 

caused by the crash of a whale’s tail and resembling part of the constellation, this          

pinwheel is concerned with the negative aspects associated with spending over a decade 

in a social studies classroom. Female participants stated that positive interactions that 

they had in social studies classrooms to be special and separate. Swallowed in the 

confusion of the statewide assessment, and their social studies classrooms, the female 

participants came to the conclusion that what they learned in social studies was not 
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applicable in their current outside life as well as their future life outside of school. 

Perhaps these women are waiting for Perseus and Pegasus to save them as well.  

 
The Male Social Studies Student World 

 
 The male student focus group participants created a system that dramatically 

differs from both of the social studies supervisor, administrator, and teacher focus group 

as well as the female focus group participants. Devoid of the emotional attachment of the 

female “positive” social studies classroom interactions, the male social studies students 

rejected their adult focus group’s assigned role as the main outcome of the system and 

fashioned a system that involves a type of egotistic value. Their perspective that the 

social studies world is full of not only interesting but important facts as well as includes 

themselves in the study is a stark contrast to the female’s outcome that the field of social 

studies is irrelevant.  
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Figure 44 
 

The School 
 

“Math used to be my favorite class but now it is social studies. Pretty much it is 

different in the amount of work that is expected from elementary, middle and high 

school.” The student focus group was predominately Hispanic Caucasian. One male 

participant observed, “Most of my classmates have dropped out.” For a number of years, 

the Texas Education Agency has been queried from a variety of sources as to its accuracy 

of cataloguing the number of students who enter Texas public schools and then 

eventually leave before degree completion. (Downing, 2001; Hill & Heinauer, 2007)  

The state of Texas’ official state demographer, University of Texas at San Antonio 

professor Dr. Steve Murdoch predicts what the Texas population is every year through 

his implementation of the Texas Estimates Population Program. (Murdoch, 2007) 
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Murdoch’s estimates show a growing rate of Hispanic individuals in the overall Texas 

population resulting in a majority minority of all public school students in Texas from the 

10th year down to kindergarten with the expectation of this trend to continue. With the 

changing overall demographic pattern of Texas from white Anglo-Saxon Protestant to 

ethnically Hispanic Catholic, Murdoch and his team update the Texas Legislature on 

future societal changes and concerns. (Murdoch, 2005) Thus, understanding the difficult 

task of incorporating Multicultural education along with the master narrative promoted 

by the TEKS and activated by school districts is crucial in terms of attempting to retain 

all students. (Banks, 1993) 

 Beyond societal and cultural changes due to Texas’ changing population 

demographics, school districts continually face the challenge of figuring out how to fund 

educational services and facilities. One male participant observed “I don’t like going to 

class in portables.” Texas public administrator Lynn Moak and author and researcher 

Daniel Casey created Moak, Casey & Associates as a Texas limited liability partnership 

in 1998 and is recognized as a reliable sources of analyzing and explaining the 

convoluted world of Texas public school finance. Always a source of great interest due to 

the enormous size of revenue, Texas public schools are simultaneously awash and in need 

of public funds. Moak and Casey estimate, “Texas public school districts spent a total of 

$38.3 billion from all fund sources in 2003- 04 to educate almost 4.3 million students. Of 

this, $4.4 billion were related to capital outlay, almost $3 billion were related to paying 

the principal and interest on debt, and $30.3 billion were spent on total basic educational 

operating costs.” (Moak & Casey, 2007) 
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The district support of maintaining and providing facilities in which their students 

can learn is one of the many factors of schooling that students do experience on a day to 

day basis but have little conception as to what is involved to provide it.  In August of 

2005, Texas Governor Rick Perry signed an executive order mandating that 65% of all 

school revenue must be spent on direct instruction of students.(Perry, 2007) In “Tracking 

the Education Dollar”, Moak, Casey & Associates breakdown for every one dollar spent 

the amount of pennies attributed to the people, places, and events the student may 

encounter.  In this document, Moak, Casey & Associates apportioned $0.11 of every 

$1.00 spent to facility, maintenance, and heating/cooling costs. (Moak & Casey, 

2006)With 11% of the budget consumed by a fixed expenditure, schools are in a bind 

when trying to meet all of the educational needs of the student while providing them a 

place in which to attend schools.  

Recognizing that the growing number of English Language Learning students is 

outpacing the certified Texas bilingual certified teachers, Salinas, Franquiz and 

Guberman explored approaches that could be used with all social studies elementary 

social studies students that had special considerations for students learning English as 

their second language. (Salinas, Franquiz, & Guberman, 2006) Using the basis of 

historical thinking with a heavy reliance on using photographs, Salinas, Franquiz,& 

Guberman found that using key content frequently with explanations of the what the 

words meant, using visuals familiar to the students such as representatives from their 

cultural group helped the student to compare their prior and sometimes conflicting 

information with what was expected of them to learn. Salinas, Franquiz & Guberman 

write, “By providing contrasting perspectives and evidentiary trails of primary sources, 
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teachers can help students see that history is not merely a set of truths, but has many 

possible interpretations.” (Salinas, Franquiz, & Guberman, 2006, p. 205) If the teachers 

had learned how to change their epistemological stance when instructing this class’s 

fellow classmates perhaps this student would not have commented that,  “The students in 

the classroom somewhat impacts the social studies because if you have a whole bunch of 

bad students at one time the teacher doesn’t care about them.” 

The Teacher 

The teaching field is overwhelming populated by women whether it be at 

elementary, middle, or high school. Yet, when talking about what the students believed to 

be important in a teacher, the male participants agreed with the females in that the sex of 

the teacher is irrelevant to them. One student provided, “It doesn’t matter if it is a male or 

female teacher but it is in how they teach,” but some research would suggest particularly 

in the hormonally infused middle school years that the gender of the teacher can impact a 

students achievement.(Dee, 2006) Another student dispelled the myth that the age of the 

teacher does not impact the classroom as well adding, “I don’t think that it matters how 

old they are.” The specifics on what made a good teacher included, “Sense of humor is 

important,” and “Someone who listens to their students is a good teacher.”  

Unlike the female group which mirrored the social studies supervisors, 

administrators, and teachers’ focus group by delineating between the teacher and the 

social studies classroom/instruction, the male social studies participants lumped a teacher 

and a teacher’s instructional decision making together into this category. One participant 

summed this sentiment up by stating, “I think the teacher impacts everything.” Also 

unlike either the female participant group or the social studies supervisors, 
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administrators, and teacher group, the male participant group noted the individual grading 

style of the teacher was important by observing, “Grading style matters.” Other 

participants expressed a fondness for lecturing, “I have had good teachers that actually 

lectured.” When a teacher’s instructional pedagogy was lacking, the students noticed,  

“Social Studies teachers sometimes don’t know how to teach and they make everything 

boring.” Involving the student into the larger historical discussion is needed to not only 

retain student interest but also to help the student find the context to make meaningless 

information relevant.(Gabella, 1994) The teacher that sets out to do this will find that s/he 

is in for a difficult challenge with minimal support.  

About Me 
 
 For many of the male student participants, finding themselves within the 

curriculum and assessment was not as much of an issue as it was for the female 

participants. One of the participants was immediately leaving to serve in the nation’s 

armed forces upon graduation. Although his comments did revolve around the role of 

America’s military throughout the country’s history, he was by no means the only male 

to find the United State’s military history interesting and relevant to his life. Finding 

points in history in which the student can be empathic toward has been found to be 

important when conveying the important people, places, and events found in time. 

(Davis, 2001) Confirming the ETS achievement gender differences report, one participant 

stated, “I found more interesting things to be World War I, II, Korean War things like 

that.”  

 Although much of this work has been dedicated lagging female achievement and 

the social studies, there is a growing body of literature that details the perception that the 
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new millennium holds less opportunity for male classroom learning.(Sommers, 2000) In 

“The Minds of Boys: Saving our Sons from Falling Behind in School and Life,” Gurian 

and Stevens content that the male learning style is mismatched with current educational 

practices and that new methods, teaching techniques, and strategies ought to be 

considered by teachers when instructing males.(Gurian & Stevens, 2005) Interestingly, 

Gurian and Stevens provide detailed sections on helping male students in English 

language arts, science, and mathematics but did not see the need for a section on the 

social studies. Others contend that recent achievement gains of females and cultural 

minorities do not necessarily equate into falling achievement of males and that the overall 

status of male achievement is complex to summarize.(Perkins-Gough, 2006) Studies 

detailing the development of the human brain and the differences between male and 

female brain activity do indicate significant differences in the way the genders learn and 

subsequently see the world differently. (Rhoads, 2004; Sax, 2005; VanScoy, 2002) One 

male participant exclaimed, “A lot of the dates just come to me when I hear other stuff,” 

which seems to be confirmed by several data sources. 

The Test 

As chronicled earlier by the responses of the social studies supervisors, 

administrators, and teachers as well as the female student participants, the Social Studies 

Texas Assessment of Knowledge and Skills preoccupies the students attention. But unlike 

the social studies supervisors, administrators, and teachers focus group and similar to 

their female classmates, the male social studies students recognized that the Social 

Studies TAKS was important but not as important as their interactions with their teachers, 

the community in which they attended school or their personal path in school. 
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Participants offered conflicting opinions on the Social Studies TAKS unlike their female 

counterparts who mostly exhibited a negative opinion. Students offered, “The test? It was 

good,” and “Social studies is my favorite TAKS subject,” and “To me the test was 

actually easy because I knew the material.” Also unlike the females, male participants 

could easily speak about the ease in which they knew the material on the Social Studies 

TAKS test, and give exact examples in how they prepared for the Social Studies TAKS 

test.  

 The history of the Texas State Board of Education approved and Texas Education 

Agency created TEKS and subsequent TAKS is not the primarily the focus of study. 

However, an understanding of what the TAKS was supposed to resemble and how it was 

to gather the data versus what came to be could be useful in understanding commentary 

such as this from students,  “TAKS is long, boring and stressful, and hard.” 

 Outlined in the “About Me” section in more detail, the issue of male motivation in 

succeeding in the social studies classroom could be crucial in understanding the overall 

gender differences. One male student admitted, “I wanted to get commended on the Exit 

level TAKS,” which is sharply different from what the female student participants stated 

about their own motivation to do well on the Social Studies TAKS. According to Nelson, 

McGhee, Meno, and Slater, the originally proposed assessment program would have had 

a culminating experience such as a senior project and the assessment would have used a 

combination of both performance-based and multiple-choice tests. Due to financial 

realities and political constraints, the state changed its TAAS program to a TAKS 

program of multiple choice assessments that provided the framework of much of the 

NCLB assessment mandates. This lead TEA to encourage districts to issue practice tests 
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to their students. (Nelson, McGhee, Meno, & Slater, 2007) Aspects of the social studies 

field do lend itself to multiple choice assessment questions as outlined by Killoran. 

Curriculum objectives containing specific terms, people, and concepts such as what is the 

Monroe Doctrine or who was James Madison do not need complex written response 

answers. Other phenomenon such as cause and effect, generalizations, chronology, fact or 

opinion, and distinguishing between primary and secondary source material can be easily 

covered by multiple choice questions.(Killoran, 1992) Social studies multiple choice tests 

become an issue when they are the only assessment in a student’s calendar year to be 

considered the most important. Others are left wanting a more accurate portrayal of how 

a student has mastered all aspects of the social studies curriculum beyond a multiple 

choice test arranged in randomized order and created by statistical rather than contentual 

decision making. “Although the current statewide curriculum is clearly rigorous and 

comprehensive, the state examines relatively few aspects of that curriculum. In addition, 

testing is conducted in a narrowly focused, multiple-choice, nonintegrated format. If we 

sincerely believe the best proof of learning happens when students are asked to apply 

their knowledge and skills in real world situations, then that is how we should be 

assessing them.” (Nelson, McGhee, Meno & Slater, 2007, p. 708.)  

Recently, presidential hopeful Senator Christopher Dodd has made a national 

student service project as a part of his political platform in the 2008 race for every public 

school graduating senior in the United States. For many in Texas, it is just this very type 

of self directed and service oriented project that might have comprised the capstone 

assessment experience for a social studies student.  

Interesting Social Studies 
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The male social studies student participant group blended both the teacher 

instructional practices with social studies content that they believed was “interesting” to 

them. Rather than outline exactly all of the episodes of history or areas of social studies 

that the students found interesting, the students spent time in outlining the areas of history 

and social studies that they would have found interesting if the teacher had covered it. At 

the time of writing this dissertation, a very popular comic book series that put a fabulous 

fictional spin on the battle of Thermopylae was made into a motion picture and appeared 

in the theaters entitled “300.” Extraordinarily and horrifically graphic, “300” tapped into 

the sublime, the feelings of awe and majesty that historical events can engender. Long 

engrained in the Judeo-Christian culture beginning with the Book of Job in the Torah and 

Christian bible, the story of man against God, nature, and/or insurmountable odds can 

hold the attention of an average male teenager longer than a 50 minute lesson on the on 

the lack of domestic rights of ancient Grecian females. (Miller, 1998) 

The Social Studies TEKS do not dwell long on either Roman or Greek history. In 

some cases if a student is on the Minimum Plan for graduation, there is a total absence in 

the student’s curriculum to learn about these societies at all. Yet, through the blending of 

cartoon media, and film, old subjects can be rendered new and interesting. The student 

will not be able to discern historical fact from theater if s/he never learns about these 

subjects in formalized schooling. The trend of taking historical primary sources and 

applying them to cartoons or fantasy is a growing trend as well as in motion picture 

format such as a cartoon book on early European exploration or in actor the sublimely 

bloody recount of the Inca culture in Apocalypse. (O'Conner & Bogaert, 2006) 
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Another source of frustration for the male social studies student participants was 

the lack of time for the teacher to cover recent history. “No recent history,” one student 

explained while rolling his eyes. For many of the participants, recent history included 

examples of armed conflict spanning from today’s Iraq involvement, the early 1990’s 

Iraq War, the Clinton administrations involvement in Somalia, and the Vietnam conflict. 

Again, many of the male observations were tied to popular motion pictures such as Forest 

Gump, Heavy Metal Jacket, Apocalypse Now. One respondent stated that the teacher was 

squeezed for time to cover items that appeared on the assessment, and yet, “Vietnam War 

was an important fact that I would have liked to learn more about it.” Understandably test 

makers hesitate placing items on recent history on assessments due to the inability to 

accurately predict Texas’ 1200+ independent school districts individual scope and 

sequences.  

It’s Boring 

  Male participants indicated that routine bookwork, prepping for the TAKS test, 

and the teacher’s instructional style lead to a high degree of boredom. A student 

confessed that “prepping for the test,” was among the most intellectually stimulating 

events he had endured in his 13 years of schooling. Given that a majority of students 

interviewed were Hispanic or African American, research shows that non-white students 

may be punished more with drill and kill tactics to prepare them for the standardized 

assessments.(Nelson & McGhee, 2004) As outlined earlier in the female participant 

section, teachers that teach in states with a high stakes assessment revert to traditional or 

teacher focused classrooms comprised of bookwork, rote memorization, and 

lecturing.(Vogler, 2007) The statewide assessment expectations that drive the social 
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studies supervisors, administrators, and teachers focus group may have  lead a 

participating student to exclaim that social studies was dull “only when the teachers made 

it boring.” 

The male social studies student participants seemed to have a much more personal 

relationship with the subject of social studies than their female counterparts. By dividing 

the subject matter into the categories of boring, interesting, and important, the male 

students seemed to accept the very existence and legitimacy of the content found within 

the social studies. One student summed up his feeling regarding the social studies as 

“Some of it pretty interesting but most of it just not appealing to me.” The nuanced 

categorization of the social studies content by the male participants contrasts sharply 

from the female participants who identified that the product of all of their social studies 

learning as simply irrelevant. 

Important Social Studies 

 Contrasting sharply with the female social studies student participants, the male 

student focus group did not find that social studies was irrelevant but rather held 

important items for them to know in life. Important could easily be exchanged for the 

word “relevant.”  Predictably because of seeing sample items from Objective One from 

the Social Studies TAKS which had questions on people such as George Washington, and 

dates such as 1776, these events were recounted as definitely important to know in their 

lives. Rather than change what was studied in social studies classes to make it more 

important or relevant, students offered suggestions on other’s behaviors such as,  

“I think there is much you could change about social studies. The students in the class 

can make it more interesting.” Teacher lack of attention or lack of content knowledge 
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also can interfere with the important aspects of the social studies as discussed by this 

participant, “It makes it interesting when a teacher can teach, that they know what they 

are talking about.” 

 Many of the male student participants probably found the content they learned in 

the social studies interesting because it is akin to their worldview or personal experiences 

which confirm the role of societal male dominance. As explained by VanSledright, 

historical positionality is the personal manner in which a student views the world in 

which they live. (VanSledright, 2002) Students must be able to function in the larger 

world which is full of rules associated with gender, culture, and class. Each student filters 

their thoughts on content found in United States history such as the role of Hispanics 

under the six flags of Texas through the lens of their own personal experiences. Their 

thoughts may come into conflict with the school’s promoted standards for learning. In the 

case of these students, the issue of cultural minority group identity did not supersede their 

gender. For the most part, they believed as a group and individually that the curriculum 

promoted by the school had something important to them. 

The System’s Timbre 
 

An important component to understanding the overall complexity of the social 

studies supervisor, administrator, and teacher focus group is delving into the system’s 

pinwheel or feedback loop. Part of the structural system, a system’s pinwheel and/or 

feedback loop can be instructive in understanding not only the overall direction of the 

system but how certain affinities’ relationship to one another can dramatically alter the 

overall system’s configuration. Unlike during the focus group and individual interview 

situation, the researcher is solely charged with the task of naming the pinwheel and 
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feedback loops. As earlier astronomer’s noticed patterns of stars in the sky and created 

constellations to aid them in their understanding and memorization of the different stars, 

it is difficult not to notice how affinity patterns mimic smaller components of large star 

constellations. (Muirden, 2006) Thus, using the mostly 88 recognized traditional star 

constellations as a guide, this researcher decided to name smaller groupings after 

historical constellation star patterns.  
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Figure 70 
 

Similar to the social studies supervisors, administrator, and teacher focus group, 

the male social studies participants positively perceived a majority of the affinities in 

their social studies world system but far more than their female counterparts. Also similar 

to the social studies supervisors, administrator and teacher focus group a more negative 
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outlook was shared regarding the externally created statewide assessment. Differing from 

their female counterparts, the male social studies students felt positively about the 

outcome of belonging to social studies classrooms. The male participants had special 

negative associations with being bored or not intellectually engaged in their classroom.  

Pinwheel or Feedback Loops 
  

Bootes: The Herdsman. 
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 Usually one of the first constellations taught to children due to its proximity to the 

Big Dipper and the Great Bear, sits Bootes or the Herdsman. (Rey, 1954) As an 

occupation, herding animals has historically vital to the survival of a community and in 

most cases one normally reserved for males. By actively gathering the forces that impact 

his life such as the school he attends, the teacher he interacts with and the mandated test 

he must take, the male student participants relate to these affinities in the controlling 

position.  By placing himself firmly in the center of the group, as a herdsman does with 

his flock, he still has some level of control while being influenced.   

 
  



 230

 
Auriga: The Charioteer. 
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 A virtual newcomer to the block in ancient times, the idea of a charioteering was 

not as needed in Ancient Greek society as it was in urban Ancient Roman society. 

Nevertheless, with technology comes new employment opportunities and newly named 

constellations. (Brunier & Fujii, 2005) Sometimes denoted as a person of enslavement, 

Auriga was a job reserved to those that could handle two extraordinarily fast horses 

behind a light chariot, a present day chauffer. Thus, not completely in control of where or 

why he needed to go somewhere but definitely masterful in getting to the stated 

destination, Auriga is a lesson in conflicted perception. For the male social studies 

students, the external assessment did directly affect them and what was considered 

important to their overall learning. A combination of what they perceived as well as what 

larger society deemed important controlled whether the students found it interesting.   

Predictions and Interventions 
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There is much truth to the idea that the further away the creation of the 

assessment is from the teacher and student then the less meaningful its results are to the 

student. Without a concerted effort for teachers an systems to understand the data 

including the fact that that genders score differently then the social studies will continue 

to show a disconnect in gender achievement as exhibited by the fixed ratio of gender 

differences for decades in social studies College Board AP U.S. History data, the last 

three administrations of the NAEP U.S. History, and every Social Studies TAKS given. 

Findings show perspectives regarding the social studies are different and crucial to 

effective instruction. Both female and male student focus groups believe the teacher to be 

in complete control of student learning whereas social studies supervisors, administrators, 

and teachers find the teacher to be a recipient of the pressures from the statewide 

assessment, accountability, external influences. Female students are shaped by the 

influences of their outside life and find the entire subject matter covered by the social 

studies irrelevant. Male students are more personally involved in the history and social 

studies subject matter finding it important and interesting.  

Similar to the interviewer’s quotation that most people are concerned with the 

level immediately above them, students and those employed to teach view assessment 

and accountability completely differently. Although only required for 3 of the 13 years of 

social studies instruction, the Social Studies TAKS as well as other state mandated 

assessments take precedence over every other affinity in the supervisor’s system. Yet, 

both female and male students view the assessment as an extension of either teacher 

expectation or teacher instructional practice. For the student participants, it was only the 

exit level social studies TAKS that posed a minor intrusion into their schooling.  
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Thus, students must find relevance to what they are learning in the social studies 

classroom. The first step in providing relevance to both male and female social studies 

students is by recognizing their different perspectives and reading abilities that they bring 

to the social studies classroom in an authentic way. Recognizing that the Social Studies 

TAKS clearly broadcasts what is expected of a student in Objective One and that the 

traditional United States history subject matter will prove to be a battle for a majority of 

cultural minorities and females will help teachers to recognize where they can best 

achieve growth on their standardized assessments. The act of bringing prior knowledge of 

heroes, significant events, and geographic places is one that teachers should use as a 

diagnostic for future social studies assessment scoring. As referenced by one social 

studies supervisor focus group participant, starting all children at the same place and 

finishing at the same time does not recognize their prior knowledge, personal interests, 

and/or potential pitfalls on the social studies assessment.  

The study of United States history does not have to be entirely composed of dead 

white guys, rote memorization, and repetitive lecturing. Students today desire an infusion 

of technology into their educational day. History education and social studies education 

lends itself to coming alive through utilizing technology. For the student, their world is 

full of “media saturation” but the school could lasso it for the purposes of better 

understanding the life’s lessons of history then it just might provide relevance for all 

students. Future curriculum revisions and rewriting at the state, district, and classroom 

level should incorporate all cultures in a specifics instead of using generalized statements 

such as understanding Civil Rights, and infuse technology in every single aspect of the 

social studies curriculum. 
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Support networks such as external factors,  teacher credentialing, and external 

curriculum mandates must exist as a network to sustain social studies teachers. More  

attention must be given to finding ways to help teachers become the best that s/he can be 

in the classroom so that the student can thrive. Social studies teachers can excel by being 

provided the work time needed to view and collaborate about the many data sources that 

are available to them. Once the teachers fully understand the district and statewide data 

available to them, external factors should respond to their student population’s unique 

needs. 

Bringing the distorted view of assessment driving the entire system forward to 

those involved in the mandating, creating, and administering statewide assessments is 

important to acknowledging that what schools are using is a  21st century blended 

assessed curriculum rather than a curriculum that is a template for assessment. Tight 

alignment to the current Social Studies TEKS verbs and statements in has yielded an 

assessment that discriminates against females and cultural minorities. Acknowledging 

simple facts such as the Social Studies TEKS were written to be more malleable with 

broad definitions and large grain sized statements for easy use in the classroom  rather 

than readily for a statewide mandated quantitative assessment that is not diagnostic but 

punitive would be helpful in the next scheduled curriculum revision of the Social Studies 

TEKS.  
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