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Enrollments in distance education courses continue to rise and faculty members
continue to teach them. In some cases, student demand for distance education courses
exceeds the number of courses offered by the institution. Additional faculty members are
needed to teach distance education courses to meet the increasing student demand. As
institutions begin relying on adjunct faculty to teach distance education courses and move
toward more progressive distance education programs, the involvement of the
stakeholders in decision making becomes increasingly important to student success.
The Purpose of this study is to identify factors that online faculty members from a
small and large community college perceive as important to the success of online
programs.

The study also identifies characteristics of successful online course design,
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faculty responsibilities, student responsibilities and the responsibilities of the
administration.
The dissertation contains five chapters.

Chapter I provides an introduction,

statement of the problem, collegiate study: Palo Alto College and San Antonio College,
the purpose of the study, research questions, selection of methodology, significance of
the problem, definitions of distance education and terms and limitations of the study.
Chapter II provides a review of the literature on distance education. Chapter III provides
an overview of the methodology (Interactive Qualitative Analysis) utilized in the study.
Chapter IV provides an overview of the results of the study to include data collection and
analysis process, college selection process, faculty selection for the study, the focus
group, individual interviews, and Interactive Qualitative Analysis (IQA). Chapter V
includes an overview of the Interpretations and Recommendations for the study.
The study identifies several considerations for implementing a distance education
program to include 1) Planning and organizing 2) Determining the organizational
structure of the distance education program (sole-responsibility, dual-mode or
consortium) and 3) Determining the institution‟s ability to provide financial support for a
distance education program. An institution should also implement policies that will help
students succeed in online learning. A few of the recommended policies include 1)
Limiting class size to 24 students in online courses 2) Providing proper technical support
and training and 3) Providing a reliable student survey for online courses.
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CHAPTER I
Introduction
Increasing student enrollments, student demand for convenience and efficiency in
learning have all led to the explosive growth in distance education courses at colleges and
universities (Wegner, Holloway & Garton, 2000; Guri-Rosenblit, 1999). According to
the Allen and Seaman (2005), “The online enrollment growth rate is over ten times that
projected by the National Center for Education Statistics for the general postsecondary
student population” (p. 3). For example, the enrollment at postsecondary degree granting
institutions is expected to increase 17 percent to 19.5 million students by 2014 (Hussar,
2005).

In addition, enrollment in online programs, a form of distance education,

experienced dramatic growth in just one year with an increase of 18.2 percent to 2.34
million students in 2004 (Hussar, 2005). Olgren (2000) predicts that the enrollment in
distance education will continue to grow and that 50 percent of community college
students and 35 percent of students at four-year institutions will be enrolled in online
courses.
The dramatic increase in enrollment in distance education programs has motivated
colleges and universities to provide accessible, convenient and affordable education to
students around the world.

Though distance education is providing additional

opportunities to educate more students, the institutional teaching culture of many colleges
and universities is resistant to change (Willis, 2000).

According to Hiltz (1994),

“students, faculty, and administrators are likely to be resistant, if not resentful or hostile,
1

towards such an educational innovation, which they may perceive as a threat or an
imposition” (p. 126). However, the recognition of the benefits of distance education and
communication technology minimizes resistance (Garrison, 1989).
Although distance education has been around for over 100 years (detailed in the
literature review), this method of course delivery is “not accorded the same credit, worth,
prestige, and legitimacy that traditional face-to-face education receives” (Vrasidas &
Glass, 2002, p. xii). Distance education simply has not been fully embraced by the
academic community. However, with the growing enrollments and the improvement of
technology, distance education cannot be ignored.

Educational institutions need to

overcome institutional resistance associated with the implementation of distance
education programs.
Before one can overcome resistance, one must understand the concept of a new
digital divide in higher education. It is not a divide between the have and have nots,
rather it is a divide between the teacher and the student. Marc Prensky (2001) describes
today‟s student as a digital native who is technologically superior and thinks differently
than those who did not grow up in an age of computers, cell phones, internet and wireless
technology. The digital immigrants are individuals who were not born in the digital
world, rather adopted it as it developed (Prensky, 2001). In higher education, “the single
biggest problem facing education today is that our Digital Immigrant instructors, who
speak an outdated language (that of the pre-digital age), are struggling to teach a
population that speaks an entirely new language (Prensky, 2001, p. 2).

2

It is the

technological division between student and teacher that amplifies the importance of
understanding faculty members‟ perspectives of successful distance education programs.
STATEMENT OF THE PROBLEM
Enrollments in distance education courses continue to rise and faculty members
continue to teach them. In some cases, student demand for distance education courses
exceeds the number of courses offered by the institution. Additional faculty members are
needed to teach distance education courses to meet the increasing student demand.
However, many institution‟s full time faculty members are not familiar with the
institution‟s distance education program and receive little to no training on teaching
distance education courses (De Simone, 2006). In addition, Allen and Seaman (2006)
states that 40 percent of academic officials still believe that online courses are inferior to
face-to-face instruction.

When the institution‟s full time faculty members are not

available or unwilling to teach distance education courses, institutions turn to adjunct
faculty (Santovec, 2004).
As institutions begin relying on adjunct faculty to teach distance education
courses and move toward more progressive distance education programs, the
involvement of the stakeholders in decision making becomes increasingly important to
student success. “If the teacher is the influential factor in the process of introducing IT in
education, any model of decision making in education should take the attitude and
personality of the teacher into consideration” (Offir, 2000, p. 11). The institution‟s

3

ability to recognize the role of the online faculty member can attribute to the success of
the distance education program.
COLLEGIATE STUDY: PALO ALTO COLLEGE
ALAMO COMMUNITY COLLEGE DISTRICT

AND

SAN ANTONIO COLLEGE

OF THE

The Alamo Community College District (ACCD) is a multi college system that
has five colleges; Northeast Lakeview College, Northwest Vista College, Palo Alto
College, San Antonio College and St. Philip‟s College. The ACCD service area as
designated by the Texas Higher Education Coordinating Board includes Atascosa,
Bandera, Bexar, Comal, Guadalupe, Kendall, Kerr and Wilson counties. In Fall 2007, the
ACCD enrolled 51,438 credit students of which an estimated 17,223 students were
enrolled in 893 online courses (Alamo Community College District, 2008). Table 1
provides a fall 2007 snapshot of the number internet courses and student enrollment at
each ACCD college.
Table 1: Fall 2007 Internet Enrollment by College (2008)
ACCD College

Number of Internet Courses

Northeast Lakeview College
Northwest Vista College
Palo Alto College
San Antonio College
St. Philip‟s College
Total

4
174
211
358
146
893

Number of Students
9
3,389
3,743
7,248
2,834
17,223

As demonstrated in Table 1, Palo Alto College offers 147 fewer internet courses and has
a far less online student enrollment (approx. 3,505 students) less than San Antonio
4

College. This study provides a comparative analysis between faculty perspectives on
online learning from a relatively small institution (PAC) and a large institution (SAC).
Palo Alto College has a student enrollment of 8,119 and San Antonio College has an
enrollment of 22,186 (2008).
Although ACCD is comprised of 5 colleges and defines distance education to
include Interactive Video Conferencing, Internet, Hybrid, Telecourses and off campus
courses, this study specifically focuses on faculty perspectives on online learning from
Palo Alto College (PAC) and San Antonio College (SAC). The terms internet and online
are synonymous and used interchangeably throughout this study.
PURPOSE OF THE STUDY
The Purpose of this study is to identify factors that online faculty members from a
small and large community college perceive as important to the success of online
programs.

The study also identifies characteristics of successful online course design,

faculty responsibilities, student responsibilities and the responsibilities of the
administration.
The study utilizes grounded theory to interpret information and data collected from
the participants of the study. “Units of data deemed meaningful by the researcher are
compared with each other in order to generate tentative categories and properties, the
basic elements of a grounded theory” (Merriam & Associates, 2002, p. 143).

By

analyzing the perspectives of faculty members who teach online courses, the researcher

5

identifies a substantive theory that highlights the characteristics of a successful online
program.
There are five research questions that guide this qualitative study:
RESEARCH QUESTIONS
1. What factors do online faculty members perceive as important to the success of
online programs?
2. How do faculty members perceive student success in online courses? This study
utilizes the Achieving the Dream: Community Colleges Count and the Alamo
Community College District definition of student success which is defined by a
student‟s completion of a course with a productive grade of a C or higher (ACCD
Research Brief, 2005).
3. What do faculty members perceive as the biggest challenges for teaching online
courses?
4. How do faculty members perceive administrative support for online courses?
5. Are the perceptions on online learning from faculty members who teach online at
a small institution different than those teaching at a large institution?
METHODOLOGY
This qualitative study explores online faculty perceptions about what it takes to
have a successful online program. “A central characteristic of qualitative research is that
individuals construct reality in interaction with their social worlds” (Merriam &
Associates, 2002, p. 37). This enables the researcher to identify and “mindmap” the
characteristics of successful online program (Northcutt & McCoy, 2004, p. xiii). The
methodology utilized for this qualitative study is Interactive Qualitative Analysis (IQA).
6

Interactive Qualitative Analysis (IQA), developed by Dr. Norvell Northcutt and
Dr. Danny McCoy at the University of Texas at Austin, provide the researcher with the
ability to tell the story of participants of the study.

“IQA exploits the traditional

ethnographic tools of observation and interview, but it also combines these with others
borrowed from market research, notably the focus group” (Northcutt & McCoy, 2004, p.
xxi). Interactive Qualitative Analysis provides the researcher with the ability to observe
faculty members discussing the topic of successful online education programs while
having the flexibility to conduct individual interviews to follow up on the various
individual meanings of the topic.
SIGNIFICANCE OF THE STUDY
Institutions of higher education are challenged with limited facilities and
resources that hinder their ability to support a full contingent of traditional on campus
students. The increase in online courses provides institutions the ability to continue to
grow enrollments without increasing physical capacity. New technologies continue to be
developed and introduced into education. Yet, there is a lack of adequate training of
technology for faculty who teach internet courses. “The majority of training currently
provided by two-year colleges consists of workshops designed to familiarize with
technical aspects of CMS, but [does] not consider pedagogy for online courses”
(Pankowski, 2004, p. 3).
The issue of retention at colleges and universities remains high. In particular,
community colleges have been classified as a “revolving door” for students who enter
7

college, but exit just as quickly (Derby & Smith, 2004). In distance education, dropout
rates can be as high as fifty percent (Lorenzetti, 2002). As enrollments and access to
distance education continues to grow, institutions need to determine why students are
leaving and how to help their students become successful.
There are many reasons for student attrition to include employment, family,
economics and students not being academically prepared for college courses to name a
few.

Faculty members also play a role in the retention of students.

“The faculty

members represent the authority figure, the mentor, and the role model that may not
appear anywhere else in the student‟s life” (McArthur, 2005, ¶ 5). However, faculty
members enter new territory when the institution expects them to both develop and teach
online courses. “The problem with this approach is that it puts a heavy burden on
instructors who may not have the design expertise or the time to develop the technical
aspects of the course” (Lorenzetti, 2002). Faculty members who choose not to teach via
the Internet and/or have not received training to teach via distance education could inhibit
the success of students enrolled in online courses.

Before we focus on online courses, it

is important to understand the concept of distance education.
DEFINITION OF DISTANCE EDUCATION AND TERMS
Distance education must be defined to understand it and the issues related to its
implementation. The United States Distance Learning Association (n.d.) defines distance
learning as “the acquisition of knowledge and skills through mediated information and
instruction, encompassing all technologies and other forms of learning at a distance” (¶
8

3). Some examples of distance education technologies and forms of learning include
correspondence courses, interactive videoconferencing and telecourses.

Distance

education also refers to the methodological and technological strategies that enable
students to receive instruction through asynchronous learning (Castañeda, 2005). An
institution‟s strategy could include the adoption of an online course platform such as
WebCT or Blackboard.

As new instructional technologies become available and

accepted by educational institutions, it is likely that the definition of distance education
will expand to include new instructional delivery systems. Researchers have already
begun using various terms such as open learning, distance learning and distance
education to describe this educational evolution (Sherry, 1995).
A broad definition of distance education is necessary because of the variety of
delivery systems used to send and receive course content.

These delivery systems

include correspondence (postal), interactive videoconferencing, telecourses (televisions
broadcasts/videocassettes), hybrid and the internet.

In addition, since face-to-face

instruction at satellite campuses is taught at a distance, it is also a modality of distance
instruction.

The following list provides a basic definition of the various course

modalities (Fowler & McCall, 2000; Garrison, 1989; Oliver, 1994; Picciano, 2001).
1.

Correspondence Courses – These are asynchronous courses utilizing postal
systems to send instruction to students.
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2.

Interactive Videoconferencing – These are synchronous courses utilizing
teleconferencing systems to send instruction in a point-to-point (one
location to one location) or point-to-multipoint (one location to multiple
locations) setting.

3.

Telecourses – These are asynchronous courses utilizing television broadcasts
and/or videocassettes.

4.

Hybrid or Blended Courses – These are a combination of synchronous and
asynchronous instruction.

These courses are taught face-to-face

(synchronous) and online or through participation in specific activities
outside of the traditional classroom (asynchronous).
5.

Online Courses – These are synchronous and asynchronous courses utilizing
the internet.

6.

Satellite campuses (face-to-face) – These are synchronous courses that are
taught off campus.

Educational institutions can use any one or combination of these delivery systems to
administer course content. The various delivery systems of distance education prompt
new questions that institutions must answer before selecting a medium to administer
course content. According to Keegan (1983), an institution should consider the following
before choosing a course delivery system:
a. Is print inherently superior?
b. If print is inherently superior, should non-print media be used?
10

c. Which media are suitable for carrying course content and which for student
support services?
d. Should broadcasting be abandoned in favour of home-based technologies?
e. Are media taxomonies productive or even possible?
f. Who chooses the medium: the author or the educational technologist? (p.
221)
The answers to these questions enable a college or university faculty and administration
to make informed decisions concerning the advantages, disadvantages and feasibility of
each system before implementation. According to Monolescu, Schifter & Greenwood
(2004), “Because there are many different types of technological media that may be used
in a pedagogical environment, it is important to assess how these media impact learning”
(p. 154). After the selection and implementation of an educational delivery system,
constant evaluation of the system and the distance education program is required to
promote student success.
LIMITATIONS OF THE STUDY
It is important to understand that there are many variables of distance education
that provide limitations to this study:
a. Palo Alto College and San Antonio College provide both traditional on campus
and online courses. Faculty members from institutions that only offer online
courses might have a different perception to successful online education
programs, characteristics of successful online course design, faculty
11

responsibilities, student responsibilities and the responsibilities of the
administration.
b. Institutional support, decision-making, policies and procedures vary at institutions
and can affect the perceptions of faculty members.
c. The sample size of the study is limited. The study selected 20 online faculty
members from Palo Alto College and 20 online faculty members from San
Antonio College. However, only 17 online faculty members from Palo Alto
College and 10 online faculty members from San Antonio College participated
in the study. In addition, two online faculty members from Palo Alto College
withdrew from the study after the focus group. Therefore, 15 online faculty
members from Palo Alto College completed the study.
d. Online faculty members participating in the study taught in 13 different academic
programs:

Accounting, Biology, Business, Computers, Criminal Justice,

Economics, Education, English, Government, History, Kinesiology, Music and
Psychology.

Online faculty members who teach in different academic

programs may have a different perception of online education programs.
ORGANIZATION OF THE STUDY
The dissertation contains five chapters.

Chapter I provides an introduction,

statement of the problem, collegiate study: Palo Alto College and San Antonio College,
the purpose of the study, research questions, selection of methodology, significance of
the problem, definitions of distance education and terms and limitations of the study.
12

Chapter II provides a review of the literature on distance education. Chapter III provides
an overview of the methodology (Interactive Qualitative Analysis) utilized in the study.
Chapter IV provides an overview of the results of the study to include data collection and
analysis process, college selection process, faculty selection for the study, the focus
group, individual interviews, and Interactive Qualitative Analysis (IQA). Chapter V
includes an overview of the Interpretations and Recommendations for the study.

13

CHAPTER II
Literature Review
INTRODUCTION
The literature review discusses the early beginnings of distance education and
how technology has evolved over time. In an effort to provide the reader with an
understanding of distance education models, this chapter discusses the various
organizational structures of distance education.

The review of the literature also

discusses areas of consideration in implementation of a distance education program to
include distance education support systems, legal issues in distance education, financial
considerations and faculty in distance education.
HISTORY OF DISTANCE EDUCATION

The introduction of correspondence courses in the 1840s was the beginning of a
new instructional delivery system (Matthews, 1999).

This delivery system enabled

students to receive instruction and earn credit from a distance. The inventor of shorthand,
Isaac Pitman, was one of the first to utilize distance education courses through
correspondence (Matthews, 1999; Holmberg, 1986).

In 1873, Anna Eliot Ticknot

founded the Society to Encourage Study at Home which used correspondence courses to
provide course content to students (Berg, 2002). The Society‟s disciplines included
history, science, art, literature, French and German (Fowler & McCall, 2000).
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Illinois Wesleyan University has been credited as the first institution to offer
correspondence courses that complemented existing face-to-face courses that led to an
A.D. or Ph.D. (Berg, 2002); this was also an early use of an organizational dual mode
model (Detailed in the organizational section). As correspondence courses became more
popular, a network of 32 professors from major universities, including Harvard, Cornell,
John‟s Hopkins and the University of Wisconsin, began a collaborative distance
education program (consortium or network model) with the founding of the
Correspondence University in 1883 (2002). Although the Correspondence University did
not offer a complete degree, the member institutions shared resources and provided
students with the opportunity to complete course requirements at a distance (Berg, 2002).
The Chautauqua College of Liberal Arts also began offering correspondence
courses in the United States in 1883 (Nasseh, 1997; Berg, 2002). Although Chautauqua
was not an accredited institution at the time, its correspondence program played an
important role in influencing higher education (Berg, 2002).
In 1910, correspondence courses were more common and instructional films
began making their appearance in higher education (Reiser, 1987). “The first educational
film catalogue in the United States, Catalogue of Educational Motion Pictures, was
published in 1910 and listed 1,065 titles” (Berg, 2002, p. 12). In 1911, Thomas Edison
produced one of the first instructional films for classroom use, titled The Minute Men
(2002).

Instructional films were also utilized in training military personnel at the

beginning of World War II (Jeffries, n.d.; Berg, 2002). Although instructional films had
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a great impact on distance education, their development would slow with the introduction
of the television.
In the late 1950s, television began making an appearance in classrooms as
instructional programming (Jeffries, n.d.). As a fairly new technology for education,
telecourses were not readily adopted. However, by 1961, there were 53 stations that
joined the National Educational Television Network (NET) with the intent of
collaborating on televised programming and exchanging films (Jefferies, n.d.).
Monolescu, Schifter & Greenwood (2004) describe a unique use of instructional
television:
In a particularly intriguing application of instructional television in the
1960s, the Midwest Program on Airborne Television Instruction took
flight from an airfield near Purdue University, circling Indiana and five
surrounding states to broadcast educational programming to nearly 2,000
public schools and universities reaching almost 400,000 students in 6,500
classrooms in those six states (p. 147).
By 1972, there were 233 educational stations broadcasting instructional courses around
the United States (Jefferies, n.d.).
As institutions transitioned from traditional classroom instruction to distance
education, in 1971, the British Open University also began offering degrees entirely
through distance education (Holmberg, 1986). The British Open University led to the
beginning of distance education “universities with full degree programmes, sophisticated
courses, new media and systematic systems evaluation” (Holmberg, 1986, p. 29). The
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innovations of the British Open University continued to improve educational technology
which led to an increase in course availability in distance education (Holmberg, 1986).
The introduction of interactive videoconferencing (IVC) provided a medium for
students and faculty to communicate during synchronous lectures. This technology also
provided interaction between students and faculty which enhances learning (Sherry,
1995).

Interactive videoconferencing has been around since 1968, but the cost of

equipment and usage charges are relatively high in comparison to other modalities of
distance education (Mason, 1995). In addition, the picture quality was inadequate and
not suitable for instruction. This proved problematic for this type of technology to
progress and be utilized for distance education programs.

However, as technology

improved and became less expensive, the use of interactive videoconferencing appealed
to more higher education institutions (Garrison, 1989).
The introduction of interactive videoconferencing began around the same time as
testing began for the internet. Although the introduction of the internet took place in the
1970s, it was not until the early 1990s that this technology would lead to a new era of
distance education (Aboba, 1993).

The internet originally began with military

applications but eventually led to both commercial and educational uses (1993). As with
most innovations, internet courses had a slow start. In the beginning, computers were too
costly and not many households could afford one. Today, however, with more affordable
computers, access to technology for distance education courses is readily available. In
2008, Internet courses have added to the explosion of enrollment in distance education
programs and are one of the most commonly recognized forms of distance education.
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The increased use of the internet and its availability have led to the integration of
technologies to include streaming audio and video, internet phone communication, chat
rooms and much more. In a virtual classroom setting, for example, faculty members are
now able to post video or music from a pre-recorded face-to-face lecture for students to
access (asynchronous instruction).
Hybrid or blended courses, which combine traditional classroom instruction and
independent study, are not new, but recently there has been an increase in their use (C.
Burmeister, personal communication, January 20, 2006). The structure of this course
provides students with both face-to-face (synchronous) and distance education
(asynchronous) instruction.

This educational delivery method provides a means for

institutions to improve on facility usage. For example, a traditional face-to-face class that
meets on both Tuesday and Thursday could be a hybrid with only one face-to-face
meeting day. One class period would be conducted through an asynchronous educational
delivery system (i.e. Internet). This maximizes classroom space because the institution
utilizes the classroom for another face-to-face course on Thursday.
Although there are pros and cons to the modalities of distance education,
hybrid/blended courses provide faculty members the ability to engage students both
online and face-to-face. Hybrid/blended course development should utilize the strengths
of both modalities of instruction to provide better retention and student success
(Osguthorpe & Graham, 2003). According to Dziuban, Hartman and Moskal‟s (2004)
study on Blended Learning, students performed the same, if not better, in blended courses
than traditional face-to-face on campus courses.
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ORGANIZATIONAL STRUCTURES OF DISTANCE EDUCATION PROGRAMS
There is “no one best way of organizing” distance education programs in an
educational institution (Morgan, 1997, p. 44).

However, the institution must be

organized to adapt to the environment. The mission and institutional culture of a college
or university impacts its ability to be flexible and adapt to the needs of the community
(1997). Distance education programs demand that institutions have the flexibility to meet
the needs of their distance learners. For example, a faculty member who teaches online
courses will have to adapt the schedule of his/her course at a moment‟s notice in the
event that the institution experiences server failure which results in students not being
able to access the course.
The “complex design, production and teaching process” associated with distance
education requires that educational institutions be highly organized and flexible (Kaye &
Rumble, 1981, p. 182).

Contingency theory of an organization states that the

organization will meet the demands of their internal contingency as well as adapt to the
environment for their external contingency (Morgan, 1997). “The most powerful force
today driving the restructuring of organizations toward the organic form is, arguably,
increased environmental uncertainty” (Robbins, 2000, p. 251). The organic approach of
contingency theory provides a less structured environment and allows institutions the
flexibility to make changes (2000). However, in distance education, institutions should
also adopt a mechanistic approach of contingency theory for departmental organization.
This approach provides the structure necessary to run the organization both effectively
and efficiently (Robbins, 2000).

The combination of both organic and mechanistic
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approaches in distance education provides the institution with tighter controls over
existing programs and the flexibility to develop and implement new initiatives. The ideal
college or university would utilize a combination of both approaches to provide
flexibility and be less bureaucratic decision making (Hiltz, 1994).

Colleges and

universities vary in how they organize their structures to implement distance education.
There are three predominant organizational models for distance education:

sole

responsibility or single mode, dual mode, and consortium models (Holmberg, 1995;
Jeffries, n.d.; Verduin & Clark, 1991).
The Sole Responsibility/Single-mode Model
In a sole responsibility or single mode model a college or university provides the
entire infrastructure and support programs necessary for distance education (Holmberg,
1995; Jeffries, n.d.; Verduin & Clark, 1991). In this model, the primary focus of an
institution utilizing the sole responsibility model is to provide access to education through
distance education programs. An institution can also offer traditional courses on campus;
however, it usually does this on a limited basis.

Institutions that follow the sole

responsibility model utilize their own academic and administrative structures and are
responsible for making printed materials, videotapes, and other instructional materials
available to students (Holmberg, 1995).

The sole responsibility model requires

institutions to “organize and provide advisory and didactic mediated two-way
communication with their students…” participating in distance education programs
(Holmberg, 1995, p. 142). This model enables institutions to focus on the development of
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innovative practices and teaching techniques that will improve their delivery of distance
education (Jefferies, n.d.).
An example of a sole responsibility model is the University of Phoenix. This
private institution offers face-to-face instruction at satellite institutions as well as online
courses throughout the United States. The University of Phoenix opened more than 30
years ago and is the “largest private university in North America” (University of Phoenix,
2007, p.2). During 2006, the University of Phoenix had 255,600 students enrolled online
and at satellite campuses in 42 states (University of Phoenix, 2007).
The sole responsibility model utilized by the University of Phoenix is consistent
with contingency theory. The University is highly organized (mechanistic). There are
separate departments for students to order transcripts, enroll at the University and to
request information. However, the organization also has decentralized these functions
through satellite campuses.

For example, students interested in enrolling at the

University of Phoenix are routed to the closest satellite campus for enrollment and degree
information.

The satellite campus is able to make decisions that impact the local

institution which ultimately eliminates some of the bureaucracy (organic). However, the
author found that the organizational structure at the University may be too decentralized.
Several attempts to contact the administration to discuss the organizational structure of
the institution led to re-routing to both centralized departments as well as satellite
campuses. In most cases, the employee was only familiar with his/her department and
did not fully understand the complete structure of the organization.
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The Mixed-Mode/Dual-Mode Model
In a mixed-mode mode or dual-mode model, a college or university transforms a
traditional on-campus course to a distance education course (Holmberg, 1995; Jeffries,
n.d.; Verduin & Clark, 1991). Institutions that utilize the dual-mode model offer both on
campus and distance education courses. There are generally no teaching faculty working
in the distance education department, and there is no effort by the organization to reach
students on a global level (Holmberg, 1995). The institution‟s focus has traditionally
been on-campus instruction and student services. This model enables institutions to draw
upon existing campus resources such as human capital and student services for distance
education programs (1995). However, this model faces the challenge of developing and
implementing successful distance education programs which are sometimes seen as
inferior and not considered a priority by some faculty members (Jefferies, n.d.).
An example of the dual-mode model is Palo Alto College, a member of the
Alamo Community College District. Palo Alto College has approximately 8000 students,
3,743 of which are enrolled in online courses. Since the founding of the institution in
1985, the institution‟s focus has traditionally been on-campus. However, in the mid
1990s, as students and faculty became more literate in technology, Palo Alto College
began a distance education program by offering telecourses. In 2008, Palo Alto College
offers telecourses, interactive videoconferencing courses, internet courses and satellite
campus instruction to students at a distance. Although Palo Alto College has various
delivery systems of distance education, the majority of distance education enrollment is
in online courses. Since the institution utilizes a dual-mode model, the support systems
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for distance education students are limited. The institution relies heavily on existing
student services for on-campus students to provide for distance education students.
Palo Alto College is a highly structured organizational system (mechanistic).
Palo Alto College‟s department of distance education has some flexibility (organic) in
decision making; however, the structure of the organization requires executive approval
for new initiatives and programs. The faculty members who teach through distance
education report to their respective academic departments and there are no official
reporting lines to the centralized distance education unit. Rather, the distance education
department brings faculty members from the various disciplines together to collaborate
on strategies to resolve distance education issues, exchange information on new
technology and discuss best practices in teaching distance education courses.
The Consortium/Network Model

The consortium or network model is a format in which groups of institutions
collaborate to expand the educational opportunities for students through distance
education (Holmberg, 1995; Jeffries, n.d.; Verduin & Clark, 1991).

Courses are

developed and shared by institutions participating in the consortium or network. The
disadvantage of this program is that sometimes there are difficulties in transferring credit,
and conflicts can arise because of different goals and missions of the institutions
(Jefferies, n.d.).

For example, the California Virtual University (CVU) experienced

difficulties when it collaborated with state colleges and universities because funding from
the participating institutions was not forthcoming (Olgren, 2000).
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In 1998,

approximately 25,000 students enrolled in online courses in California. However, the
students did not necessarily enroll through CVU; rather, they enrolled at the individual
institutions (2000). Therefore, the California Virtual University began posting course
listings online for California institutions and students were routed back to the individual
campus to enroll.
Another consortium model and one that has been successful is the Virtual College
of Texas (VCT). The Virtual College of Texas is a unique distance education concept
which embodies the Principles of Good Practices (Detailed later distance education
support systems). The Virtual College of Texas was implemented in 2001 after the
successful completion of a three year pilot study (Virtual College of Texas, 2005). The
purpose of this program is to implement a collaborative effort between community
colleges in Texas that would provide students access to courses otherwise not available to
them. In the Fall of 2007, 39 Texas community college districts/systems participated in
the program. The Virtual College of Texas listed 375 (Duplicated) courses and had an
enrollment of 1,928 students (Virtual College of Texas, 2008). The uniqueness of this
consortium model is that the students enroll at their college (host) and another college
(provider) offers the instruction. The host colleges receive the tuition and fees and
provide the necessary student support systems including academic advising, tutoring and
counseling. The provider colleges receive contact hour reimbursement from the State
and are only required to provide the instruction.
The Virtual College of Texas (VCT) demonstrates an organic organizational
structure.

The individual colleges who participate in the Virtual College of Texas
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provide the structure necessary to meet the needs of the faculty and the students. The
VCT provides participating colleges with the flexibility to add and delete courses as well
as the ability to change the amount of their participation. This example is dependent on
the college‟s ability to provide the necessary support structure for both faculty and
student support.
DISTANCE EDUCATION SUPPORT SYSTEMS

The support system for distance education programs goes beyond the
infrastructure (hardware, software, bandwidth and technical support) and reporting lines
of the institution. Colleges and universities are also expected to provide support services
to distance education students and faculty.

Institutions need to provide a “cross-

functional integration of specialist academic and non-academic staff in the management
of the teaching process and the need for the process of decision-making to meet swiftly
the requirements of staff facing day-to-day operational problems” (Kaye & Rumble,
1981, p. 198).
The Principles of Good Practice as identified by the Southern Regional Education
Board (2004) provide a set of guidelines for institutional support that need to be
incorporated in the organizational design of distance education programs. These five
elements that promote quality distance education are: a.)Role and mission b.) Students
and student services c.) Faculty support d.). Resources for learning e.) Commitment to
support. The five elements are necessary for both student and faculty success in a
distance education program.

With careful planning, it is expected that the
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implementation of these services can be achieved in all three organizational models (soleresponsibility, dual-mode and consortium).
LEGAL ISSUES IN DISTANCE EDUCATION
The advancement in technology has enabled faculty to enhance their on-campus
courses by streaming audio and video of lectures and by posting text on the internet.
Faculty members have also developed complete online courses for their institutions‟
distance education programs.

However, faculty and the administrators need to be

cognizant of copyright laws when participating in distance education programs. Some
higher education institutions do not have adequate policies on copyright and fair use for
instructional materials used for distance education courses (Monolescu, Schifter &
Greenwood, 2004). Copyright law and fair use needs to be communicated to the faculty
and staff that develop and teach distance education courses to avoid individual
interpretations that could result in legal action against the employee or the institution.
There is often a misconception that anything posted on the internet is fair use
which constitutes an individual‟s ability to utilize copyrighted materials (details will
follow). However, internet postings are subject to the same regulations as traditional
print materials, graphics, video and audio. A faculty member can be held liable for
posting copyrighted material on the internet and the institution can be held liable for
contributing to the infringement by permitting the materials to be posted on its server
(Baum, personal communication, January 17, 2006). In addition, the fear of litigation has
colleges and universities implementing restrictions on copyrighted materials beyond what
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is required by the law.

Institutions of higher education are just not “pushing the

envelope” when it comes to challenging the use of copyrighted materials. “In most cases,
copyright infringement in distance education does not end up in court” (Baum, personal
communication, January 17, 2006). Colleges and universities tend to accommodate the
request of a cease and desist letter (2006).
However, the use of alleged copyrighted technology has recently come into
question and could severely impact the development and implementation of distance
education programs across the country (Pope, 2004). The company Acacia has stated
that they own the copyright for the technology used for streaming video and audio. The
company has claimed that colleges and universities utilizing streaming video technology
are infringing on their copyrighted technology. They have since sent out demand letters
to institutions that they believe have been negligent. According to Pope (2004), some
institutions have acceded to the company‟s claims and paid a service fee:
Washington College in Chestertown, Md., was told that by Acacia that a
minimum annual license fee of $5,000 was likely to cover the company
claims it's owed. But Acacia said the deal is only on the table until Sept.
15. Afterward, the price might go up and Acacia might sue for past
infringement (¶5).
However, other institutions have challenged the company‟s claim and believe that this
type of network system is not patentable. If the courts reject the company‟s patent claim,
colleges and universities that have already agreed to pay the service charge may still be
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liable to continue to pay the service charge since they have acknowledged the company‟s
rights to the technology (Graves, Personal Communication, 2004).
In an effort to address the concerns over the use of copyrighted materials in
distance education, Congress passed the “Technology, Education and Harmonization
Act” commonly referred to as the Teach Act on October 4, 2002 (Crews, 2003). The
Teach Act provides colleges and universities with clarification on the use of copyrighted
materials in distance education. One of the fundamental goals of the TEACH Act was to
enable educators to utilize copyrighted materials while still providing protection for
copyrighted works (2003). “If educators remain within the boundaries of the law, they
may use certain copyrighted works without permission, from, or payment of royalties to,
the copyright owner – and without copyright infringement” (Crews, 2003, ¶ 1).
AMERICANS WITH DISABILITIES ACT – SECTION 508
An often overlooked piece of legislation that impacts distance education is
Section 508 § 1194.22. This legislation requires that federal agencies provide accessible
technologies to individuals with disabilities (Monolescu, Schifter & Greenwood, 2004).
An extension of this law requires higher education institutions that receive federal
funding such as financial aid to be in compliance with section 508.

Colleges and

universities need to understand the limitations of students with disabilities as well as the
technology that can assist in the access of distance education courses. For example, a
distance education course that utilizes graphics online needs to incorporate “alternate
text” so that the visually impaired may use electronic readers that describe printed
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material on a web page. In addition, color, font types and font size are also important
areas that a course developer (faculty or staff) needs to be aware of when designing
distance education courses. Software programs such as “Bobby” assist course developers
in identifying potential issues before the course is placed online. This program tests the
course and highlights issues that need to be corrected so that students with disabilities are
able to access the course (Cast, n.d.).
FINANCIAL CONSIDERATIONS FOR DISTANCE EDUCATION
There is a perception that institutions can save resources by implementing
distance education programs (Wegner, Holloway & Garton, 2000). However, “Those
getting involved in distance education to save money quickly find that the technical,
logistical, and support costs of this approach to delivery can be quite high” (Willis, 2000,
p. 44). According to Jones (2006), the cost of online courses is between 20 and 25
percent higher than traditional on-campus courses.

The costs associated with

implementing a distance education program includes not only the institutional
infrastructure (hardware and software) but also the human capital necessary to maintain
equipment to develop and teach the courses and to provide student and faculty support.
Freeman (1997) states that there are three models that define the costs associated
with distance education; the traditional, bought in and materials creation models. In the
traditional model, colleges and universities cancel classes based on student enrollment.
The institution must generate enough income through course enrollment to meet or
exceed its fixed costs (Freeman, 1997). The fixed costs of an institution do not change
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with any decreases or increases in activity (Rumble, 1997). Using this model, the costs
are generally “low-risk” to the institution implementing the distance education program.
In the traditional model, institutions generally convert face-to-face courses to distance
education courses (Dual-Mode).

Existing on campus resources and instructional

materials are generally utilized for this model. The second model is referred to as the
“bought-in” model which is also considered a low-risk in fixed costs for the institution.
Institutions that utilize the “bought in” model generally purchase instructional materials
and in some cases, faculty members utilize a publisher‟s course (a.k.a. canned course)
which is developed and hosted on the server of the publisher rather than on the
institution‟s network (Freeman, 1997).

The final model and generally the most

expensive, is the materials creation model in which the institution‟s staff or faculty
member develops the course materials for their distance education program. This model
has a high level of fixed costs since course material has to be developed for new courses
and existing courses need to be updated (Freeman, 1997).

The institution utilizing the

materials creation model cannot realize income until they reach a high number of student
enrollments to cover the costs of course development and faculty salary (1997).
Another way to analyze the costs of distance education is to study the nonrecurrent and recurrent costs of the institution. Non-recurrent costs generally do not
occur year to year. However, recurrent costs are expected to be budgeted every year
(American Society of Training and Development, 2000; Kaye & Rumble, 1981; Rumble,
1997). The American Society of Training and Development (2000) provides a sample of
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non-recurrent and recurrent costs an institution should consider before implementing a
distance education program (Table 2).
Table 2: Non-Recurrent and Recurrent costs of Distance Education
Non-recurrent costs

Recurrent costs

Chairs and tables for classroom
Multimedia PCs
Distance learning equipment (Note: Based
on the type of equipment you select, this
category will break down into the
equipment components and support
materials you need for technology.)
Development and conversion costs for pilot
course(s) to be taught via distance learning
Installation of equipment (new)

Maintenance fees for capital equipment
Telecommunications costs
Distance learning training for trainers,
instructional development specialists, site
facilitators, technical support staff
Course development materials
Course conversion costs
Program management personnel (handling
registrations, assessments, evaluations,
scheduling of courses)
Learner support systems (guidance from
instructors, staffed help desk, etc.)

Note: In the interest of brevity, the author has selected the largest recurrent costs. (p.
147-148)
After identifying the non-recurrent and recurrent costs of distance education, the
institution can strategically plan on how to maximize their resources. This ultimately
assists them in minimizing the costs associated with distance education and may
influence the administration to explore the idea of implementing a consortium or network
organizational model.
FACULTY IN DISTANCE EDUCATION
The increased student demand for online courses has resulted in institutions
requiring faculty to teach distance education courses.

In fact, new instructors find

themselves having to teach online courses to gain tenure (Gerlich, 2005). However, there is
a concern over the amount of time that is spent developing online courses and teaching them
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(Dibiase & Rademacher, 2005). There is also concern over the number of students who are
permitted to enroll in an online course. “Distance education is becoming a kind of „contested
terrain‟ on many campuses, a realm in which there is much dispute between faculty and
administration about the control over the development and maintenance of courses” (Oravec,
2003, p. 92). As challenges between the faculty and administration continue to develop, there
must be consensus that there is a difference in teaching online courses.

As more faculty members begin teaching online courses, they must understand
that there is a difference between teaching in the traditional classroom and online. “No
longer can professors rely on the “a-ha” look on students‟ faces to gauge understanding
of a lecture, and they no longer have absolute control over the time, place, and
circumstances under which students take an exam” (Lorenzetti, 2005, p. 1).
According to Hollis and Madill (2006, p. 75), faculty members perceive the
following as necessary for a successful distance education program:
Effective and efficient communication with students.
Appropriate preparation time for development of online courses.
Appropriate training for „electronic pedagogy‟, i.e. selection of platform,
software, instructional design.
Support for the transition to online learning.
Input into evaluation design and procedures (student course evaluations and
faculty performance evaluation).
Clarification of intellectual property and decisions about course ownership.
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SUMMARY
This chapter has provided a brief history of distance education and how it has
evolved from correspondence courses to internet courses. In addition, the organizational
structures of distance education demonstrated the operations of different distance
education models to include the sole responsibility/single-mode model, mixedmode/dual-mode model and the consortium/network model. Faculty members who teach
at different organizational models may have different perspectives on the characteristics
of a successful distance education program. Distance education support systems, legal
issues, financial considerations and faculty in distance education were also discussed.
These areas provide a foundation when exploring the possibility of implementing a
distance education program.
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Chapter III
Methodology

INTRODUCTION
The methodology chapter of this study includes an overview of the purpose of the
study, research questions and interactive qualitative analysis. The study particularly
focuses on the perceptions of faculty members on online learning and what they believe
are the characteristics of a successful online program. Faculty members who participated
in the study teach online course(s) and are from Palo Alto College and San Antonio
College of the Alamo Community College District. Each college offers traditional on
campus and online courses (Dual-Mode), a form of distance education.

Palo Alto

College and San Antonio College require faculty members to complete an internet
certification program, prior to teaching online.
The methodology used in this study is Interactive Qualitative Analysis (IQA).
Interactive Qualitative Analysis (IQA) provides the researcher with the ability to tell the
story of participants of the study. “IQA exploits the traditional ethnographic tools of
observation and interview, but it also combines these with others borrowed from market
research, notably the focus group” (Northcutt & McCoy, 2004, p. xxi). Interactive
Qualitative Analysis provides the researcher with the ability to observe faculty members
and discuss the topic of online learning through a focus group. The researcher also has
the flexibility to conduct individual interviews that further explore on the various
individual meanings of the topic.
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Purpose of the Study
The Purpose of this study is to identify factors that online faculty members from a
small and large community college perceive as important to the success of online
programs.

The study also identifies characteristics of successful online course design,

faculty responsibilities, student responsibilities and the responsibilities of the
administration.
The study utilizes grounded theory to interpret information and data collected from
the participants of the study. “Units of data deemed meaningful by the researcher are
compared with each other in order to generate tentative categories and properties, the
basic elements of a grounded theory” (Merriam & Associates, 2002, p. 143).

By

analyzing the perspectives of faculty members who teach online courses, the researcher
identifies a substantive theory that highlights the characteristics of a successful online
program.
There are five research questions that guide this qualitative study:

Research Questions
1.

What factors do online faculty members perceive as important to the success of
online programs?

2.

How do faculty members perceive student success in online courses? This study
utilizes the Achieving the Dream: Community Colleges Count and the Alamo
Community College District definition of student success which is defined by a
student‟s completion of a course with a productive grade of a C or higher (ACCD
Research Brief, 2005).

3. What do faculty members perceive as the biggest challenges for teaching online
courses?
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4. How do faculty members perceive administrative support for online courses?
5. Are the perceptions on online learning from faculty members who teach online at
a small institution different than those teaching at a large institution?

INTRODUCTION TO RESEARCH DESIGN
Interactive Qualitative Analysis (IQA) is a relatively new methodology which
some readers may not be familiar. In an effort to provide the reader with a detailed
overview of the IQA process, the researcher included a reprint of the IQA process as
written by Dr. Vicky Lazaro (2005, pp. 80-106). Dr. Lazaro (2005) provides a detailed
approach to the IQA process in her study, Factors that Influence the Achievement of
Economically Disadvantaged Students in a Large, Urban Texas School District: A
Critical Race Analysis of Equitable Academic Success (Permission Notice located in
Appendix A). It is expected that this information provides the reader with a frame of
reference of IQA as well as guide the reader through the IQA research process.
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RESEARCH DESIGN: INTERACTIVE QUALITATIVE ANALYSIS
The research technique of Interactive Qualitative Analysis (IQA)
will be employed to obtain the qualitative data. Developed by Norvell
Northcutt and Danny McCoy at The University of Texas at Austin, IQA
focuses on social systems, or “systems in which human interpretation of
meaning are involved” (Northcutt & McCoy, p. 40). With an interest in
creating a quilt of meaning, as symbolized by Northcutt & McCoy, IQA
utilizes “systematic facilitation of group processes and…systematic
representation of the discourse created by the group” (p. 43).
Designed as both a deductive and inductive systems approach to
qualitative research, IQA “allow[s] a group to create its own „interpretive
quilt,‟ and then to similarly construct individual quilts of meaning:
Together, the two levels of meaning are used by the investigator as the
foundation for interpretation. The quilt is represented as a system of
patches (affinities) held together by stitches (relationships among
affinities)” (p. 43).

Note. From “Factors that Influence the Achievement of Economically Disadvantaged Students in a Large,
Urban Texas School District: A Critical Race Analysis of Equitable Academic Success” by Vicky Luna
Lazaro, 2005, ProQuest Digital Dissertations database, AAT 3215925, pp. 80-81. Copyright 2005 by
Vicky Luna Lazaro. Reprinted [or Adapted] with permission.

OVERVIEW OF THE IQA RESEARCH FLOW
IQA participants perform the initial steps of analysis by organizing
their discourse into categories of meaning called affinities, and articulating
their own perceived relationships of influence among the affinities. The
“affinities defined by the group are then used to develop a protocol for
interview, which are invaluable to further explore the meanings of the
affinities and their systemic relationships” (Northcutt & McCoy, p. 45).

Three primary questions are addressed:
(1) What does this mean to you?
(2) What led to this?
(3) What are the results?
From the interview data, a comprehensive system diagram is
developed to explain the phenomenon. In the final report, the researcher
describes the affinities and their relationships, makes comparisons among
systems and individuals, and makes inferences (predictions) based on the
properties of the system(s).

Note. From “Factors that Influence the Achievement of Economically Disadvantaged Students in a Large,
Urban Texas School District: A Critical Race Analysis of Equitable Academic Success” by Vicky Luna
Lazaro, 2005, ProQuest Digital Dissertations database, AAT 3215925, p. 81. Copyright 2005 by Vicky
Luna Lazaro. Reprinted [or Adapted] with permission.

Below is a diagram of the flow of a typical IQA project:

Note. From “Factors that Influence the Achievement of Economically Disadvantaged Students in a Large, Urban
Texas School District: A Critical Race Analysis of Equitable Academic Success” by Vicky Luna Lazaro, 2005,
ProQuest Digital Dissertations database, AAT 3215925, p.82. Copyright 2005 by Vicky Luna Lazaro.
Reprinted [or Adapted] with permission.

IQA FOCUS GROUP DATA
Focus Group Participants. An IQA focus group is a group of individuals
“who share some common experience, work or live within some common
structure, or have a similar background” (Northcutt & McCoy, p. 47). The focus
group may undoubtedly have “varied opinions and experiences with the system
under study but who more critically share a common perspective” (Northcutt &
McCoy, p. 47). In this study, the focus group participants include… [25 online
faculty members (15 faculty members from Palo Alto College and 10 online
faculty members San Antonio College). These faculty represent the following 13
academic disciplines:

Accounting, Biology, Business, Computers, Criminal

Justice, Economics, Education, English, Government, History, Kinesiology,
Music and Psychology. Each participant volunteered to participate in the study.
The IQA data collection technique aids the participants, who are closest to
the phenomenon of interest, in describing and labeling their experiences, and in
articulating perceived relationships among these experiences to produce a theory
in perception a or conceptual map, which is a systems representation of how a
person or group of individuals understand a particular phenomenon.
Identification of Factors (Affinities). Silent brainstorming is the first step
for an IQA focus group. During this phase, the members of the focus group are
asked to write their experiences or thoughts on individual note cards about the
following two topics:

Note. From “Factors that Influence the Achievement of Economically Disadvantaged Students in a Large, Urban
Texas School District: A Critical Race Analysis of Equitable Academic Success” by Vicky Luna Lazaro, 2005,
ProQuest Digital Dissertations database, AAT 3215925, p.83. Copyright 2005 by Vicky Luna Lazaro.
Reprinted [or Adapted] with permission.

Please take a few moments to think about your achievement results, the
gains, the setbacks, the challenges and the barriers in working with… [distance
education]. Think about the overall system, the factors… [at your college] that
promote, support, and/or impede the… [distance education program]. Think
about the programs, initiatives, people, groups, resources, interactions,
perceptions, and intentions that come into play. Use the note cards to
brainstorm as many factors as you can. Use one note card per thought/factor.
After producing as many cards as possible, the members are asked to
tape their note cards along a wall. The facilitator/researcher reads each card
aloud for consensus on the meaning of the card or for clarification. The group
is then asked to engage in an activity referred to as inductive coding, where the
group silently organizes the cards into groups of meaning.
Axial Coding. Following inductive coding, axial coding is performed.
Axial coding is the naming, reorganizing, clarifying, and refining of the
affinities. The participants sort any cards that may have been initially
miscatagorized into a more appropriate group and complete the affinity naming
process. With the aid of the facilitator, the collective thoughts of the group are
organized into common themes or affinities, manageable in number, named by
the group. Major categories of affinities are reviewed and may be combined or
divided into hierarchical systems of sub-affinities. During this affinity
production process, the participants are given the opportunity to reflect on their
experiences and express their views on the subject, as seeking the greatest
Note. From “Factors that Influence the Achievement of Economically Disadvantaged Students in a Large, Urban
Texas School District: A Critical Race Analysis of Equitable Academic Success” by Vicky Luna Lazaro, 2005,
ProQuest Digital Dissertations database, AAT 3215925, pp. 83-84. Copyright 2005 by Vicky Luna Lazaro.
Reprinted [or Adapted] with permission.

amount of detail or “richness” in the data is the primary objective at this stage
in the process. Through group discussion and consensus, the descriptions are
refined and narrowed by the group until each participant agrees that the affinity
name accurately represents the data. The affinities are given titles determined
by the participants, which are listed at the top of the column of data it
represents.

Note. From “Factors that Influence the Achievement of Economically Disadvantaged Students in a Large, Urban
Texas School District: A Critical Race Analysis of Equitable Academic Success” by Vicky Luna Lazaro, 2005,
ProQuest Digital Dissertations database, AAT 3215925, p. 85. Copyright 2005 by Vicky Luna Lazaro.
Reprinted [or Adapted] with permission.

Below is a visual representation of the process involved in identifying
the factors and affinities:

Identifying Relationships among Factors. After the affinities have been
clearly identified by the group, the group analyzes the nature of the
relationships between each of the affinities. All possible pairs must be
analyzed according to only three possibilities: A → B, B → A, or no
relationship, as shown in the table below.

Note. From “Factors that Influence the Achievement of Economically Disadvantaged Students in a Large, Urban
Texas School District: A Critical Race Analysis of Equitable Academic Success” by Vicky Luna Lazaro, 2005,
ProQuest Digital Dissertations database, AAT 3215925, pp. 85-86. Copyright 2005 by Vicky Luna Lazaro.
Reprinted [or Adapted] with permission.

The group is asked to produce a matrix containing all the perceived
relationships in the system into an Affinity Relationship Table. Participants are
asked to complete an Affinity Relationship Table (ART), which is a matrix
containing all perceived relationships in the system. Theoretical coding, or the
perceived cause and effect relationships (influences) among all affinities in a
system, is performed using the “If…then…” hypothesis.

A sample ART for

six affinities is illustrated below:

Note. From “Factors that Influence the Achievement of Economically Disadvantaged Students in a Large, Urban
Texas School District: A Critical Race Analysis of Equitable Academic Success” by Vicky Luna Lazaro, 2005,
ProQuest Digital Dissertations database, AAT 3215925, p. 86. Copyright 2005 by Vicky Luna Lazaro.
Reprinted [or Adapted] with permission.

Constructing the Interrelationship Diagram (IRD). In an effort to
examine links between the affinities, the focus group is asked to engage in
theoretical coding, an activity where the group develops statements of cause
and effect, or propositions, from their derived data. The participants are to
determine if there exists a direct cause/effect relationship or if there exists no
relationship between all the affinities. The resulting table is termed an IRD.
The IRD for a six-affinity system is represented below:

For each affinity, the relationship is recorded twice on an IRD using
arrows that point only left or up. All relationships are recorded twice on the
IRD to represent the relationship, once with an up arrow and once a left arrow.

Note. From “Factors that Influence the Achievement of Economically Disadvantaged Students in a Large, Urban
Texas School District: A Critical Race Analysis of Equitable Academic Success” by Vicky Luna Lazaro, 2005,
ProQuest Digital Dissertations database, AAT 3215925, p. 87. Copyright 2005 by Vicky Luna Lazaro.
Reprinted [or Adapted] with permission.

For instance, the relationship between affinity 1 and 3, using the IRD below, shows 1
← 3 and 3 ↑ 1, both are read as 3 influences 1.

The completion of an IRD involves the counting of Outs and Ins and the calculation of
delta (Δ) using the following guidelines:
Outs = the total number of up arrows (↑)
Ins = the total number of left arrows (←)
Δ = Outs – Ins

Note. From “Factors that Influence the Achievement of Economically Disadvantaged Students in a Large, Urban
Texas School District: A Critical Race Analysis of Equitable Academic Success” by Vicky Luna Lazaro, 2005,
ProQuest Digital Dissertations database, AAT 3215925, pp. 87-88. Copyright 2005 by Vicky Luna Lazaro.
Reprinted [or Adapted] with permission.

After performing the calculations, the IRD is sorted in descending
order by delta (Δ) as shown below:
Tabular

Depending on the value of delta, affinities are categorized as relative
drivers, relative effects, primary drivers, secondary drivers, circulators/pivots,
secondary outcomes or primary outcomes. An affinity is considered a relative
driver, or cause, if the value of delta is positive. A relative effect, or outcome,
is an affinity with a negative delta value. An affinity with a high positive delta
value or one that has many Outs but no Ins is a primary driver. An affinity
labeled as a primary driver is described to be a significant cause that affects
many other affinities, but is not affected by others. If an affinity has no Ins, it is
always categorized as a primary driver. A secondary driver, or a relative cause
or influence on affinities in the system, is identified when there exists both
Outs and Ins and there are more Outs than Ins. Circulators/Pivots are identified
when there exists equal number of Outs and Ins and indicates a position in the

Note. From “Factors that Influence the Achievement of Economically Disadvantaged Students in a Large, Urban
Texas School District: A Critical Race Analysis of Equitable Academic Success” by Vicky Luna Lazaro, 2005,
ProQuest Digital Dissertations database, AAT 3215925, p. 89. Copyright 2005 by Vicky Luna Lazaro.
Reprinted [or Adapted] with permission.

middle of the system, the pivot point, if you will, in the final visual
representation of the system. The secondary outcome, or relative effect, is
identified where exists both Outs and Ins, but more Ins than Outs. Finally, a
primary outcome is marked by a high negative delta value, which results from
many Ins but no Outs, and is known to have a significant affect caused by
many of the affinities, but does not affect other. An affinity with no Outs is
always a primary outcome.
From our previous example and using the definitions outlined above,
the affinities, in descending order by delta, would be identified in this manner:

Constructing the System Influence Diagram (SID). The value of delta is
significant is determining the tentative placement of affinities in the Systems
Influence Diagram (SID). The affinities are placed according to their SID
assignments listed above: primary drivers are placed to the left of the screen,
the primary outcomes to the right, secondary drivers and secondary outcomes
are to be placed between the primaries. The circulator or pivot, as the name
suggests, is the pivot point or middle position of the system.

Note. From “Factors that Influence the Achievement of Economically Disadvantaged Students in a Large, Urban
Texas School District: A Critical Race Analysis of Equitable Academic Success” by Vicky Luna Lazaro, 2005,
ProQuest Digital Dissertations database, AAT 3215925, pp. 89-90. Copyright 2005 by Vicky Luna Lazaro.
Reprinted [or Adapted] with permission.

Given these parameters, the following SID in created for the above
example:

The focus group constructs an SID or “a visual representation of an
entire system of influences and outcomes” (Northcutt & McCoy, p. 48). The
resulting mindmap “is roughly analogous to a set of qualitative structural
equations or as a path diagram; however, it is distinguished from traditional
path diagrams in that recursion or feedback loops are allowed” (Northcutt &
McCoy, p. 48). Differing from other system applications, IQA allows for
recursion or feedback loops. In fact, they are particularly significant, as they
indicate that the drivers influence outcomes, which in turn influence previous
affinities.
To represent the relationships between the affinities, arrows are draw
according to the IRD data table. A cluttered SID is one with all links drawn.
Using the previous example, the cluttered SID is represented below in two
fashions: flat topological zones and circular fashion.
Note. From “Factors that Influence the Achievement of Economically Disadvantaged Students in a Large, Urban
Texas School District: A Critical Race Analysis of Equitable Academic Success” by Vicky Luna Lazaro, 2005,
ProQuest Digital Dissertations database, AAT 3215925, pp. 90-91. Copyright 2005 by Vicky Luna Lazaro.
Reprinted [or Adapted] with permission.

Cluttered SID
A circular Cluttered SID makes it easier to identify and remove redundant
links, or links between two affinities in which, even if removed, a path from
the driver to the outcome can be achieved through an intermediary affinity. It
may be helpful to think of redundant 93 links as the “paths of least resistance.”
For instance, in the Cluttered SID above, affinity 6 influences 1, 4, and 5. A
Note. From “Factors that Influence the Achievement of Economically Disadvantaged Students in a Large, Urban
Texas School District: A Critical Race Analysis of Equitable Academic Success” by Vicky Luna Lazaro, 2005,
ProQuest Digital Dissertations database, AAT 3215925, pp. 92-93. Copyright 2005 by Vicky Luna Lazaro.
Reprinted [or Adapted] with permission.

close examination of the SID reveals that 6 influences 1 mediated by 5 and 3,
therefore the link between 6 and 1 can be removed. The central theorem of
IQA representation is as follows:
Given any set of affinities and a set of binary unidirectional relationships
among these, there exists one, and only one, uncluttered SID.
A clean SID is the final version or representation of the mindmap. A
clean SID contains “only the minimum number of links required to completely
represent the underlying logic of the IRD” (Northcutt, p. 180). What results is
a simpler, more interpretable mental model – one that has optimum
explanatory power. Below is the clean SID for the above illustration. The light
blue arrows are the redundant links that were eliminated.

Note. From “Factors that Influence the Achievement of Economically Disadvantaged Students in a Large, Urban
Texas School District: A Critical Race Analysis of Equitable Academic Success” by Vicky Luna Lazaro, 2005,
ProQuest Digital Dissertations database, AAT 3215925, p. 93. Copyright 2005 by Vicky Luna Lazaro.
Reprinted [or Adapted] with permission.

Below is the clean SID in its final version, with all redundant links eliminated:

IQA INDIVIDUAL INTERVIEWS
The IQA semi structured interview is “designed to capitalize on the
consistency afforded by highly structured interviews and the level of detail
offered by open-ended or emergent interviews” (Northcutt & McCoy, p. 48).
Interview questions are designed and based on the affinities and subaffinities
developed by the focus group participants, and have the purpose of adding
richness and depth to the description of the meaning of affinities that is not
possible with a focus group alone (p. 48). With the purpose of exploring each
affinity thoroughly and consistently, the interview protocol will follow a
prescribed order related to the affinities, though follow-up and probing
questioning may vary from interview to interview. The IQA interviews serve
to enhance the data that more accurately represents the respondent‟s personal
Note. From “Factors that Influence the Achievement of Economically Disadvantaged Students in a Large, Urban
Texas School District: A Critical Race Analysis of Equitable Academic Success” by Vicky Luna Lazaro, 2005,
ProQuest Digital Dissertations database, AAT 3215925, p. 94. Copyright 2005 by Vicky Luna Lazaro.
Reprinted [or Adapted] with permission.

mindmap, helps the researcher code the impact and influences of these
affinities in order to create a SID, and provides group data that better
represents the group‟s collective SID.
Interview Protocol. The interview protocol consists of two parts: the
open-end axial interview designed to provide rich description of affinities, and
the structured theoretical interview designed to identify relationships between
the affinities.
The axial interview segment is derived from the affinity write-up. After
providing the interviewer with the group results, the interviewer is asked to
respond to the affinity names by responding to the following questions: “What
does the affinity mean to you?” and “Tell me about your experiences with the
affinity?”
The theoretical interview is presented through an affinity relationship
table. As such, the affinity relationship table (ART) serves as the basis for the
theoretical interview where, after receiving the table with all possible
relationships between the affinities, the interviewer is asked to give their view
as to whether they believe there is a relationship between each affinity, identify
the relationship and provide explanation. The researcher will probe the
interviewer for experiences that support their view on the affinity relationship.

Note. From “Factors that Influence the Achievement of Economically Disadvantaged Students in a Large, Urban
Texas School District: A Critical Race Analysis of Equitable Academic Success” by Vicky Luna Lazaro, 2005,
ProQuest Digital Dissertations database, AAT 3215925, pp. 94-95. Copyright 2005 by Vicky Luna Lazaro.
Reprinted [or Adapted] with permission.

Interview Analysis. The analysis of the IQA interview consists of the
following three basic questions on each of the affinities developed by the
group:
(1) What does this mean to you?
(2) What led to this?
(3) What are the results?

The transcript of the interview is coded and analyzed similar to that of the
focus group responses, both axially and theoretically.
Individual Interview Axial Code Table (ACT). Key words and phrases
that describe or illustrate an affinity are noted by the researcher and placed into
the Axial Code Table or ACT. Specific quotes and phrases from each interview
related to a particular affinity are inserted into the ACT. Each quote for any
given affinity will be represented by another row in the ACT10.

Note. From “Factors that Influence the Achievement of Economically Disadvantaged Students in a Large, Urban
Texas School District: A Critical Race Analysis of Equitable Academic Success” by Vicky Luna Lazaro, 2005,
ProQuest Digital Dissertations database, AAT 3215925, pp. 95-96. Copyright 2005 by Vicky Luna Lazaro.
Reprinted [or Adapted] with permission.

Individual Interview Theoretical Code Affinity Relationship Table
(TCT). The TCT is the “primary documentation for all utterances that illustrate
the manner in which the affinities are related for each respondent” (p. 49).
Theoretical codes, or data that supports a relationship between two or more
affinities, are identified and documented by the researcher. The direction of the
relationship is identified by the use of the arrows, equivalent to the focus group
data. The TCT documents both the direction of the relationship and the
example or line of reasoning shared by the

Note. From “Factors that Influence the Achievement of Economically Disadvantaged Students in a Large, Urban
Texas School District: A Critical Race Analysis of Equitable Academic Success” by Vicky Luna Lazaro, 2005,
ProQuest Digital Dissertations database, AAT 3215925, p. 96. Copyright 2005 by Vicky Luna Lazaro.
Reprinted [or Adapted] with permission.

respondent. The transcript of the interview is reviewed for any additional
quotations that support each of the affinities. All relevant data is recorded
into the TCT.

IQA Combined Interviews. Once a combined SID has been created
from a composite interviewee data, axial data is transferred from each ACT to
a Combined Interview Axial Code Table. A Combined Interview Axial Code
Table is a database for the entire set of respondents that includes all axial codes
from all affinities, and where transcript lines that support or link to an affinity
are identified.

Note. From “Factors that Influence the Achievement of Economically Disadvantaged Students in a Large, Urban
Texas School District: A Critical Race Analysis of Equitable Academic Success” by Vicky Luna Lazaro, 2005,
ProQuest Digital Dissertations database, AAT 3215925, pp. 96-97. Copyright 2005 by Vicky Luna Lazaro.
Reprinted [or Adapted] with permission.

Theoretical Coding. A Combined Interview Theoretical Code Affinity
Relationship Table is produced by combining the theoretical data collected
from all respondents. The table lists both directions for relationships since
individual respondents may disagree on the direction of the relationship.

Theoretical Code Frequency Table. Similar to an Affinity Relationship
Table (ART), the Combined Interview Theoretical Code Frequency Table seen
below tallies the frequency for each

Note. From “Factors that Influence the Achievement of Economically Disadvantaged Students in a Large, Urban
Texas School District: A Critical Race Analysis of Equitable Academic Success” by Vicky Luna Lazaro, 2005,
ProQuest Digital Dissertations database, AAT 3215925, pp. 97-98. Copyright 2005 by Vicky Luna Lazaro.
Reprinted [or Adapted] with permission.

affinity relationship. Using the Individual Interview Theoretical Code Affinity
Relationship Table (TCT) for each respondent, the researcher simply records
the frequency. The frequency of relationships determines the direction.

Composite System Influence Diagram (SID). Similar to the procedure
utilized in constructing a SID with the focus group data, an IRD and SID are
created for each interview respondent. A composite SID is then created from
the data from the interviews. A Combined Interview Theoretical Code
Frequency Table is constructed according to the counts of each theoretical
code.
Pareto Protocol. IQA supplies a protocol (Pareto Protocol with
MinMax Criterion) to constructing a composite SID from the data retrieved
from the combined individual interview SIDs. The Pareto Protocol is a
statistical method for representing the consensus, or the “preponderance”, of
the group‟s analysis of relationships. Named after Wilfredo Pareto, a
nineteenth-century economist, the Pareto Principle became prevalent among
Note. From “Factors that Influence the Achievement of Economically Disadvantaged Students in a Large, Urban
Texas School District: A Critical Race Analysis of Equitable Academic Success” by Vicky Luna Lazaro, 2005,
ProQuest Digital Dissertations database, AAT 3215925, pp. 98-99. Copyright 2005 by Vicky Luna Lazaro.
Reprinted [or Adapted] with permission.

management and system theories on the subject of quality management,
economics, and productivity.
The Pareto Principle states the following: Something like 20% of the
variables in a system will account for 80% of the total variation in outcomes
(such as productivity or profit), or simply stated, “a minority of the
relationships in any system will account for the majority of the variation within
the system” (Northcutt, p. 157). Other incarnations of the Pareto Principles
have materialized including:
1. Addressing the most troublesome 20% of your problem with solve
80% of it.
2. In any organization, 20% of the personnel will cause 80% of your
headaches.
3. 80 percent of all work that is completed is really the result of 20
percent effort.
4. 20 percent of all potential solutions will solve 80 percent of the
problem.
IQA employs the Pareto Principle to achieve consensus and analytically
create a statistical group composite, known as the Pareto Cumulative
Frequency Chart. Frequency of each relationship is determined by tallying all
of the relationships from

Note. From “Factors that Influence the Achievement of Economically Disadvantaged Students in a Large, Urban
Texas School District: A Critical Race Analysis of Equitable Academic Success” by Vicky Luna Lazaro, 2005,
ProQuest Digital Dissertations database, AAT 3215925, pp. 99-100. Copyright 2005 by Vicky Luna Lazaro.
Reprinted [or Adapted] with permission.

the individual ARTs completed by each member of the focus group. The data
is recorded on a spreadsheet, like the one see below for the six-affinity
example discussed previously. The frequency total is 185, which is to say that
185 votes were recorded, for the 30 possible affinity pair relationships (30
permutations of 6 things taken pairwise).

Note that some affinity pair

relationships received no votes, while other relationships attracted a split vote.

Note. From “Factors that Influence the Achievement of Economically Disadvantaged Students in a Large, Urban
Texas School District: A Critical Race Analysis of Equitable Academic Success” by Vicky Luna Lazaro, 2005,
ProQuest Digital Dissertations database, AAT 3215925, p. 100. Copyright 2005 by Vicky Luna Lazaro.
Reprinted [or Adapted] with permission.

Constructing a Pareto Chart. Using the data obtained in the Pareto
Cumulative Frequency Chart, namely the total numbers of “votes” calculated
for each relationship, the data is then sorted in descending order and
cumulative frequency and percentages are calculated for each relationship in
terms of both total number of relationships (30) and the total number of votes
(185). According to Northcutt & McCoy (2004), the rationale for this
procedure is two-fold:
1.

To determine the optimal number of relationships to comprise the
composite system. “Optimal” is used in the sense that the researcher‟s
objective is to use the fewest number of relationships (for parsimony‟s sake)
that represents the greatest amount of variation (for the sake of
comprehensiveness and richness). Relationships that attract a very low
percentage of votes are generally excluded from the group composite.
2.
To help resolve ambiguous relationships, which are relationships that
attract votes in either direction.
The Pareto Chart below contains the same frequencies in the Pareto
Cumulative Frequency Chart, but has been sorted in descending order of
frequency. Four columns have been added as follows (Northcutt & McCoy,
2004):

1. Cumulative Frequency. Entries in this column contain the running total or
cumulative frequency. Each entry is the frequency of votes cast for an affinity
pair added to the previous total.
2. Cumulative Percent (Relation). This is a cumulative percent based upon the
number of total possible relationships, in this case 30; i.e., each relationship
represents 1/30 or approximately 3.3% of the total possible number. This
cumulative percentage is one of two factors in the Power index

Note. From “Factors that Influence the Achievement of Economically Disadvantaged Students in a Large, Urban
Texas School District: A Critical Race Analysis of Equitable Academic Success” by Vicky Luna Lazaro, 2005,
ProQuest Digital Dissertations database, AAT 3215925, p. 101. Copyright 2005 by Vicky Luna Lazaro.
Reprinted [or Adapted] with permission.

3. Cumulative Percent (Frequency). This is a cumulative percent based upon the
number of votes cast (185). Each entry is the percent of votes cast for an
affinity pair added to the previous total.
4. Power. Power is an index of the degree of optimization of the system and is
simply the difference between Cumulative Percent (Frequency) and
Cumulative Percent (Relation).

Note. From “Factors that Influence the Achievement of Economically Disadvantaged Students in a Large, Urban
Texas School District: A Critical Race Analysis of Equitable Academic Success” by Vicky Luna Lazaro, 2005,
ProQuest Digital Dissertations database, AAT 3215925, p. 101. Copyright 2005 by Vicky Luna Lazaro.
Reprinted [or Adapted] with permission.

Note. From “Factors that Influence the Achievement of Economically Disadvantaged Students in a Large, Urban
Texas School District: A Critical Race Analysis of Equitable Academic Success” by Vicky Luna Lazaro, 2005,
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The MinMax Criterion. The last two columns of the Pareto table are the
keys to deciding which relationships should be included in the group IRD. The
relationships are displayed in decreasing order of frequency so that the cutoff
point, with regard to how to decide which relationships to exclude from the
group IRD, can become evident. The relationships numbered 27 thru 30 in the
above table should be excluded, since they attracted no votes at all. The
question, however, becomes how should a cutoff point be determined for
affinities that attract relatively few votes? The decision involves optimizing a
tradeoff between two criteria: the composite should account for maximum
variation in the system (cumulative percent based upon frequency) while
minimizing the number of relationships in the interest of parsimony
(cumulative percent based upon relations).
Accounting for Maximum Variance. In accordance with Pareto‟s
concept, we find that relatively few of the possible 30 relationships account for
most of the variance; for instance, the first 6 relationships (20% of the total)
account for well over half (56%) of the variation in the system, and the first 10
(33% of the total) account for 84% of the total variation.

Note. From “Factors that Influence the Achievement of Economically Disadvantaged Students in a Large, Urban
Texas School District: A Critical Race Analysis of Equitable Academic Success” by Vicky Luna Lazaro, 2005,
ProQuest Digital Dissertations database, AAT 3215925, p. 103. Copyright 2005 by Vicky Luna Lazaro.
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The following Maximum Variance Frequency Graph illustrates the variance accounted
for by each succeeding relationship.

Note. From “Factors that Influence the Achievement of Economically Disadvantaged Students in a Large, Urban
Texas School District: A Critical Race Analysis of Equitable Academic Success” by Vicky Luna Lazaro, 2005,
ProQuest Digital Dissertations database, AAT 3215925, p. 104. Copyright 2005 by Vicky Luna Lazaro.
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The Power Analysis Representation seen below visually displays
the minimizing of the number of affinity relationships in the system.

Power reaches a maximum at 10 relationships, which accounts for 84% of the
variation in this system; therefore, 10 relationships would be a defensible
choice for inclusion in the Group IRD since it is an optimal number in the
sense of the MinMax criterion.
IQA Analysis
The IQA results illustrate a picture of a system, or systems. The IQA
report will accomplish three goals:
1. It names and describes the elements of the system.
2. It explains relationships among elements of a system (system dynamics).
3. It compares systems.

Note. From “Factors that Influence the Achievement of Economically Disadvantaged Students in a Large, Urban
Texas School District: A Critical Race Analysis of Equitable Academic Success” by Vicky Luna Lazaro, 2005,
ProQuest Digital Dissertations database, AAT 3215925, pp.104-105. Copyright 2005 by Vicky Luna Lazaro.
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In sum, IQA methodology identifies and describes the elements, or
affinities, of a system, explains the relationships among the affinities utilizing
quotations from the participants, and draws comparisons between the
mindmaps, either between individuals or among constituencies. As a result,
“readers are given a „tour‟ through the system in which the relative influence
of each affinity on others is portrayed in a systemic context….and the words of
the participants are used to illustrate the behavior of the systemic links” p. 50).

Note. From “Factors that Influence the Achievement of Economically Disadvantaged Students in a Large, Urban
Texas School District: A Critical Race Analysis of Equitable Academic Success” by Vicky Luna Lazaro, 2005,
ProQuest Digital Dissertations database, AAT 3215925, p. 105. Copyright 2005 by Vicky Luna Lazaro.
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The following diagram visually summarizes the IQA document flow:

Note. From “Factors that Influence the Achievement of Economically Disadvantaged Students in a Large,
Urban Texas School District: A Critical Race Analysis of Equitable Academic Success” by Vicky Luna
Lazaro, 2005, ProQuest Digital Dissertations database, AAT 3215925, p. 106. Copyright 2005 by Vicky
Luna Lazaro. Reprinted [or Adapted] with permission.

Limitations of the Study
It is important to understand that there are many variables of distance education
that provide limitations to this study:
a.

Palo Alto College and San Antonio College provide both traditional on
campus and online courses. Faculty members from institutions that only
offer online courses might have a different perception to successful online
education programs, characteristics of successful online course design,
faculty responsibilities, student responsibilities and the responsibilities of
the administration.

b.

Institutional support, decision-making, policies and procedures vary at
institutions and can affect the perceptions of faculty members.

c.

The sample size of the study is limited. The study selected 20 online
faculty members from Palo Alto College and 20 online faculty members
from San Antonio College. However, only 17 online faculty members from
Palo Alto College and 10 online faculty members participated in the study.
In addition, two online faculty members from Palo Alto College withdrew
from the study after the focus group. Therefore, 15 online faculty members
from Palo Alto College completed the study.

d.

Online faculty members participating in the study taught in 13 different
academic programs: Accounting, Biology, Business, Computers, Criminal
Justice, Economics, Education, English, Government, History, Kinesiology,
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Music and Psychology. Online faculty members who teach in different
academic programs may have a different perception of online education
programs.
Summary
The methodology chapter provided an overview of the purpose of the study,
research questions, interactive qualitative analysis and limitations. The study particularly
focuses on Faculty Perspectives on Online Learning and what they believe are the
characteristics of a successful online program. Faculty members who participated in the
study teach online courses at Palo Alto College and San Antonio College of the Alamo
Community College District.
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CHAPTER IV
RESULTS OF THE STUDY
INTRODUCTION
The results chapter of this study provides an overview of the purpose of the study,
research questions and the Interactive Qualitative Analysis (IQA) process for the study
Faculty Perspectives on Online Learning. The chapter also discusses the data collection
and analysis process, college selection, faculty selection and the factors that online
faculty members at Palo Alto College and San Antonio College perceive as influencing
the success of online learning at their respective institutions.
PURPOSE OF THE STUDY
The Purpose of this study is to identify factors that online faculty members from a
small and large community college perceive as important to the success of online
programs. The study also identifies characteristics of successful online course design,
faculty responsibilities, student responsibilities and the responsibilities of the
administration.
The study utilizes grounded theory to interpret information and data collected
from the participants of the study. “Units of data deemed meaningful by the researcher
are compared with each other in order to generate tentative categories and properties, the
basic elements of a grounded theory” (Merriam & Associates, 2002, p. 143). By
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analyzing the perspectives of faculty members who teach online courses, the researcher
identifies a substantive theory that highlights the characteristics of a successful online
program.
There are five research questions that guide this qualitative study:
RESEARCH QUESTIONS
1. What factors do online faculty members perceive as important to the success of
online programs?
2. How do faculty members perceive student success in online courses? This study
utilizes the Achieving the Dream: Community Colleges Count and the Alamo
Community College District definition of student success which is defined by a
student‟s completion of a course with a productive grade of a C or higher (ACCD
Research Brief, 2005).
3. What do faculty members perceive as the biggest challenges for teaching online
courses?
4. How do faculty members perceive administrative support for online courses?
5. Are the perceptions on online learning from faculty members who teach online at
a small institution different than those teaching at a large institution?

DATA COLLECTION AND ANALYSIS PROCESS
The data collection and analysis process was conducted in the following steps: 1).
The first step of the process was to select two colleges that differ in size and offer online
courses. The first college selected, Palo Alto College, has an enrollment of no more than
10,000 students (small institution). The second college selected, San Antonio College,
has an enrollment of at least 20,000 students (large institution). 2). The second step of
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the process was to select online faculty members from each institution to participate in
the study. Seventeen online faculty members from Palo Alto College and 10 online
faculty members from San Antonio College volunteered to participate in the study. In an
effort to provide a true comparison, the faculty members selected for this study teach
online courses within similar academic disciplines.

Two online faculty members from

Palo Alto College withdrew from the study after the focus group. Therefore, 15 online
faculty members from Palo Alto College completed the study. 3). The third step of the
process was to conduct a focus group to identify affinities or themes that online faculty
members perceive to influence the success of online learning. Seventeen online faculty
members from Palo Alto College participated in the focus group for this study. 4). The
fourth step of the process was to conduct individual interviews with participants from
Palo Alto College and San Antonio College. Utilizing the themes identified by the focus
group, interviews were held with 15 online faculty members from Palo Alto College and
10 online faculty members from San Antonio College. 5). The fifth step of the process
was for participants to complete a Simple Affinities Relationship Table that would
identify their perceived relationships between the 10 affinities identified by the focus
group. 6.) The final step of the process was to complete the Interactive Qualitative
Analysis (IQA) as identified in Chapter 3 of this study.
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COLLEGE SELECTION PROCESS

Faculty members at different institutions have various perceptions on what it
takes to have a successful online program. For example, faculty members from
institutions that only deliver online instruction (Single-Mode) might have a different
perspective than faculty members from a traditional campus who offers instruction via
multiple modalities to include on campus and online (Dual-Mode). This study focuses on
online faculty perspectives from two traditional (Dual-Mode) institutions, Palo Alto
College and San Antonio College. Although both institutions are a part of the Alamo
Community College District, both institutions are independently accredited and have
different institutional cultures. Palo Alto College is a relatively small institution with a
Fall 2007 enrollment of 8,119 students. In Fall 2007, Palo Alto College also offered 211
online courses with an enrollment of 3,743 students. During the same time period, San
Antonio College enrolled 22,186 students. San Antonio College also enrolled 7,248
students in 358 online courses (ACCD Enrollment Report, 2008).
FACULTY SELECTION FOR THE STUDY
In an effort to provide a true comparison, faculty members who participated in the
study were selected from similar disciplines. Seventeen online faculty members from
Palo Alto College were selected to participate in the study. Two online faculty members
from Palo Alto College withdrew from the study after the focus group. Therefore, 15
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online faculty members from Palo Alto College completed the study.

Ten faculty

members from San Antonio College were also selected to participate in the study.
Online faculty members from Palo Alto College had representation from 13
distinct academic disciplines to include accounting, biology, business, computers,
criminal justice, economics, education, English, government, history, kinesiology, music
and psychology. Although two faculty members from Palo Alto College withdrew after
the focus group, their academic disciplines were represented by other participants.
Online faculty members from San Antonio College had representation from 10
distinct academic disciplines to include accounting, business, economics, education,
English, government, history, kinesiology, music and psychology. These academic
programs are 10 of the 13 academic disciplines represented by Palo Alto College.
THE FOCUS GROUP
Although it was desirable to have two unique focus groups from each institution,
faculty members‟ availability limited it to one. Seventeen faculty members from Palo
Alto College participated in the focus group held on Wednesday, May 16, 2007. Many of
the faculty members knew each other but some faculty members were only introduced at
the focus group. Some participants made comments that they believed it would be helpful
for online faculty members from different disciplines to communicate on a regular basis
to discuss creativity, challenges, issues and best practices for online learning. Below is a
sample of the focus group protocol and agenda.
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The Focus Group Protocol and Agenda
Amount of Time (Approximate): 3 hours
Number of participants: 17 online faculty members from Palo Alto College

Step 1: Introduction to the process and Brief Overview: This section includes a.)
The welcome and consent b.) Brief introduction and c.) Thank you for
participating in the study, Faculty Perspectives on Online Learning. This step will
take approximately 15 minutes.
Today we will focus on the topic of online learning. We will discuss your
thoughts, successes, challenges, impediments and influences in online learning during
this session. There are no right or wrong answers for this discussion. I ask that you
please describe your thoughts openly as your ideas could help improve online learning.
After our discussion, I will ask that each of you work independently and come up with
themes or concepts (affinities) related to the topic of online learning. If you choose not to
participate, you can exit this session at any time. There is no penalty for not
participating. The focus group is completely voluntary.
I am tape recording this session to provide me with an opportunity to review my
notes and transcript the session. Again, there are no right or wrong answers and your
participation will be kept confidential.
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Step 2: Introduction to the study, Warm Up exercise and Statement of the
Problem: This section begins the discussion of online learning. This step will take
approximately 15 minutes.
Increasing student enrollments, student demand for convenience and efficiency in
learning have all led to the explosive growth in distance education courses at colleges and
universities (Wegner, Holloway & Garton, 2000; Guri-Rosenblit, 1999). According to
the Allen and Seaman (2005), “The online enrollment growth rate is over ten times that
projected by the National Center for Education Statistics for the general postsecondary
student population” (p. 3). For example, the enrollment at postsecondary degree granting
institutions is expected to increase 17 percent to 19.5 million students by 2014 (Hussar,
2005). In addition, enrollment in online programs, a form of distance education,
experienced dramatic growth in just one year with an increase of 18.2 percent to 2.34
million students in 2004 (Hussar, 2005). Olgren (2000) predicts that the enrollment in
distance education will continue to grow and that 50 percent of community college
students and 35 percent of students at four-year institutions will be enrolled in online
courses.
The dramatic increase in enrollment in distance education programs has motivated
colleges and universities to provide accessible, convenient and affordable education to
students around the world. Though distance education is providing additional
opportunities to educate more students, the institutional teaching culture of many colleges
and universities is resistant to change (Willis, 2000). According to Hiltz (1994),
“students, faculty, and administrators are likely to be resistant, if not resentful or hostile,
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towards such an educational innovation, which they may perceive as a threat or an
imposition” (p. 126). However, the recognition of the benefits of distance education and
communication technology will minimize resistance (Garrison, 1989).
The Purpose of this study is to identify factors that online faculty members from a
small and large community college perceive as important to the success of online
programs. The study will also identify characteristics of successful online course design,
faculty responsibilities, student responsibilities and the responsibilities of the
administration. The study will attempt to answer the following research questions:

Research Questions:
1. What factors do online faculty members perceive as important to the success of
online programs?
2. How do faculty members perceive student success in online courses? This study
utilizes the Achieving the Dream: Community Colleges Count and the Alamo
Community College District definition of student success which is defined by a
student‟s completion of a course with a productive grade of a C or higher (ACCD
Research Brief, 2005).
3. What do faculty members perceive as the biggest challenges for teaching online
courses?
4. How do faculty members perceive administrative support for online courses?
5. Are the perceptions on online learning from faculty members who teach online at
a small institution different than those teaching at a large institution?
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Statement of the Problem
Enrollments in distance education courses continue to rise and faculty members
continue to teach them. In some cases, student demand for distance education courses
exceeds the number of courses offered by the institution. Faculty members are needed to
teach distance education courses to meet the increasing student demand. However, many
institution‟s full time faculty members are not familiar with the institution‟s distance
education program and receive little to no training on teaching distance education courses
(De Simone, 2006). In addition, Allen and Seaman (2006) states that 40 percent of
academic officials still believe that online courses are inferior to face-to-face instruction.
When the institution‟s full time faculty members are not available or unwilling to teach
distance education courses, institutions turn to adjunct faculty (Santovec, 2004).
Step 3: The Silent Nominal Process. This step will take approximately 30 minutes.
The facilitator will provide the focus group with 25 to 30, 5 x 8 index cards. Faculty
members are asked to work separately and to describe their thoughts on online learning in
a single phrase or word.

Step 4: Secure the cards on the wall and prepare to discuss sub-affinity meanings.
This step will take approximately 15 minutes.
The facilitator will tape the completed index cards to the walls. The cards are placed in
columns and in no particular order.
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Step 5: Clarify the sub-affinity meanings. This step will take approximately 30
minutes.
The facilitator reads each affinity identified on the index cards and clarifies the meaning
with the focus group

Step 6: Additional thoughts or ideas. This step will take approximately 10 minutes.
The facilitator requests any additional thoughts, ideas or perceptions from the focus
group.

Step 7: The facilitator requests the focus group participants to identify common
themes and categories. This step will take approximately 30 minutes.
The Focus Group is to silently review the index cards on the wall. The participants are
asked to arrange the cards by common themes after the sub-affinities are defined by the
focus group. Participants are able to move index cards that had previously been moved
by another participant. This is an individual process and there are no wrong or right
answers. No collaboration is permitted during this process.
Step 8: Naming the themes. This step will take approximately 25 minutes.
The facilitator requests the focus group to determine a category name (affinity) for the
columns of common themes created by the focus group. There is discussion and
clarification of affinity meanings. Sub-affinities are relocated to other categories when
requested by the focus group.
Step 9: Close of session and Thank you. This step will take approximately 10
minutes.
The facilitator closes the session and thanks the participants. Individual interviews will
be scheduled at a later date. The Simple ART is completed at the time of the interview.
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FOCUS GROUP - AFFINITY SELECTION
The Focus Group identified over 400 sub-affinities during the nominal
brainstorming process. The sub-affinities were categorized into 10 affinities (Themes):
Administrative support, Classroom management, Communication, Faculty Benefits,
Faculty Support, Student Benefits, Student Outcomes, Student Preparation, Technology
Challenges and Academic Integrity. The affinities were listed in no particular order and
no one affinity was given any greater importance. Table 3 identifies selected subaffinities that provided a broad definition of the themes identified by the focus group.
Table 3: Affinities and Sub-affinities identified by the focus group
Affinities and Sub-affinities identified by the focus group
Affinities (Themes)
Sub-affinities
Administrative Support
Classroom management

Communication
Faculty Benefits
Faculty Support
Student Benefits
Student Outcomes
Student Preparation
Technology Challenges

Academic Integrity

Class size, funding, registration, faculty
workload
On campus testing, timed exams,
documentation of communication, lack of
respect for online instruction, creativity,
demanding and time.
Chat, e-mail, bulletin board, anonymity,
interaction.
Convenience, flexibility, grading,
Student feedback, interaction with students,
training.
Convenience, resources, anytime/anywhere,
saving of gas, flexibility, access.
Retention, success, learning,
Difficulty, misconceptions, demanding, not for
everyone, training.
Login, support, security, delivery speed,
technology requirements.

Cheating, copying and plagiarism.
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INDIVIDUAL INTERVIEWS
Interviews were conducted primarily in an office setting. On occasion, there were
interruptions during the interviews when the office phone rang or someone knocked on
the door. However, the interruptions were minimal. Fifteen individual interviews were
conducted with online faculty members from Palo Alto College. Ten online faculty
members from San Antonio College were also interviewed for this study.
The first part of the interview was to discuss the meanings of each affinity as
perceived by the online faculty member. To provide a general perspective and common
understanding of the 10 themes identified by the focus group, each participant was
provided with an Individual Interview Protocol. The protocol included the ten themes
identified by the focus group and were defined by selected sub-affinities. The
interviewer read each theme and the associated sub-affinities. On occasion, the
interviewer provided clarification on sub-affinity meanings. The use of sub-affinities to
define themes provided the interviewee a broad meaning. Participants were also
informed that the sub-affinity definitions were not definitive and that they might have a
completely different meaning for the theme. The researcher was specific in asking what
the theme meant to them as an online faculty member rather than the perceived general
perception at the college. The individual interview protocol as shown in Table 4 provides
a snapshot of the interview process.
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Table 4: Individual Interview protocol – Axial
Faculty Perspectives on Online Learning: A comparative study of Palo Alto College
and San Antonio College of the Alamo Community College District.
General overview:
The purpose of the interview is to discuss the affinities or themes identified by the focus
group and what they mean to you a faculty member who teaches online.
There are no wrong or right answers and all responses are confidential and are only
identified by a classification such as “faculty A”, faculty B, etc.
The researcher begins to read each affinity/theme and provides a general definition by
utilizing sub-affinities identified by the focus group. This process begins the
dialogue/conversation of each theme.
Administrative Support
Classroom management

Communication
Faculty Benefits
Faculty Support
Student Benefits
Student Outcomes
Student Preparation
Technology Challenges
Academic Integrity

Class size, funding, registration, faculty
workload
On campus testing, timed exams,
documentation of communication, lack of
respect for online instruction, creativity,
demanding and time.
Chat, e-mail, bulletin board, anonymity,
interaction.
Convenience, flexibility, grading,
Student feedback, interaction with students,
training.
Convenience, resources,
anytime/anywhere, saving of gas,
flexibility, access.
Retention, success, learning,
Difficulty, misconceptions, demanding, not
for everyone, training.
Login, support, security, delivery speed,
technology requirements.
Cheating, copying and plagiarism.

The next step was to combine the voices of the online faculty members who were
interviewed for this study. Each interview was transcribed, coded by theme and placed in
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a combined Interview Axial Code Table. Table 5 (below) provides a snapshot of a
combined Interview Axial Code Table for the affinity Administrative Support.
Table 5: Administrative Support – Combined Interview Axial Code Table

The Combined Interview Axial Code Tables were cut by section and placed on a
table in no particular order. The researcher then arranged the paper strips of coded
transcripts by common themes. The expectation was that the combined interviews would
begin to constitute a story about online learning.
(combined) from Palo Alto College.
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We begin with the interviews

PALO ALTO COLLEGE INTERVIEWS - COMBINED

Administrative Support
The Administrative Support affinity impacts online learning through the following subaffinities: Class size, funding, student registration and faculty workload. Online faculty
members at Palo Alto College describe their experience with this affinity:

That’s doing the students disservice. Allowing students to enroll in online courses
during late registration can impact student success. “I don‟t think there should be any
late registration when it comes to Internet courses. I have a student right now who was
allowed to enroll during the end of the first week of class. She is still learning how to
send files and we are in week six. We need the administration to support the concept of
not having late registration for online courses. If you didn‟t register on time, that‟s tough.
Online classes fill up almost for themselves. Although, we are talking about student
enrollment and I don‟t know if that can realistically happen since it is tied to funding.”
I always end up having to extend deadlines at the beginning of the course because
the class won‟t be full. You know that there are about 25 students who register for the
course but we‟re three weeks into the semester and I‟ve only heard from 12 people. Are
they getting the information? Are they an older student? Can they afford the CD set?
There‟s always some kind of issue every semester. The older students have a lot
harder time in the course. Once they do get a hold of me, I tell them that they have to go
and buy this CD set, go to this address and there‟s an online orientation. If they know
how to run the computer they‟re ready to go.”
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The whole notion of faculty presence on campus should be reviewed. Online faculty
members are required to maintain a minimum of 10 office hours on campus. “They allow
us to teach up to four online classes and you have to have one on campus. If you‟re
teaching four classes online, why should you have to be in your office? If you are
working on an online class, you might be interrupted. Someone who walks by and sees
you on the computer does not realize that you‟re teaching class at that particular point in
time. It‟s very difficult to work without interruption unless you have your door closed all
the time.
There is also an issue of having on campus office hours for your online students.
We still have to have 10 office hours on campus. Yet, the administration does not want
to count the work that you do at home or when you‟re online answering students‟ emails.
If you‟re working on your classes from home, how does that not count toward your office
hours?

I believe that should be considered virtual office hours.

However, the

administration doesn‟t look at that way. I think they need to understand the workload
differences between a faculty who teaches in-person, online or half online and half on
campus.”

Really, when we talk about distance education, it’s almost distance administrative
support. The administration needs to provide structure and support for online learning.
“The administration is pretty much laissez faire. It has been disappointing trying to get
some things done.

Many of the issues that we had in previous years have gone

unanswered. I think the administration should take what online teachers have in mind
and set standards for online courses. This means that the administration should provide
86

the means necessary to carry out the online classes, having the academic department meet
our needs, providing a quick response to issues, that kind of thing. I already see a lot of
support from administration for online courses. I guess that means having the resources
that you need and the backing from your academic chair.

Administrative support

basically means being able to run my class with little disruption. The less I see of the
administrative component, the better, the smoother my class will run.”

Administrative support has more to do with funding. The administration provides
funding for faculty stipends for course development, training and equipment. “There are
elements to online courses that I don‟t see and I don‟t care to see but when there are
problems you want someone to take care it. I think there are stipends for faculty who are
teaching online for the first time. I think they should also give, if the administration
wants internet courses to take off, to faculty who develop new courses whether they have
been teaching for one semester or 6 years. If the course is newly developed, faculty
should get stipends. That could include equipment because we need workstations to
access online materials and communicate to students.”

My biggest concern is that there is an open air type classroom where you can enroll
as many students as possible. High student enrollments in online courses are a major
concern in providing quality education. “I‟m always afraid that the administration will
keep raising the ante. I can‟t really think of anything that‟s been negative aside for the
fact that they keep bumping up the number of students in each section. This means
you‟re pushing down the quality expected from your students and the quality you‟re
going to get from the instructors. We agreed a long time ago that 20 students would be
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the maximum permitted to enroll in an online course. The administration asked the
Internet faculty to bump that up by 2 and we have done that.
If you get anywhere from 22 to 30 in a classroom you should be able to handle the
workload. I generally will not accept more than 25 students in my online course. It
depends on the classes. If the course were a quantitative class, I would go a little less,
maybe 20. If it‟s not a quantitative type of course, I might say 25 is good enough. If it
were up to me, I think 20 students would be a nice size for all Internet courses. In the
class that I teach, 20 is pretty much the maximum number of students that will provide
the best classroom setting for teaching online.
I think class size is an issue because I don‟t think the administration understands
that there is a tremendous difference between on-campus and online. I think they try to
gauge class size primarily on the course load enrollment of students. For example, the
on-campus enrollment is 24 students and they figure we ought to have 24 students online.
They don‟t see that online classes should be smaller not the same size, or bigger, because
these folks need more attention. At least for right now, it is essential to get smaller
classes because students need more attention. They really do. Of course I realize that
with the smaller classes the college doesn‟t make as much money. However, there is a
disparity between the type of classes and class size.”

I would rather work on my online courses here at school rather than being up until
5 o’clock in the morning.

Faculty members are concerned about the workload

associated with teaching online. “I think there‟s been some sense in the past, not so
much now as more people teach online, but I think in the past people had thought, „oh
you teach online, that‟s a nothing class. There is not much work with online courses.‟ I
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don‟t think that all administrators understand that teaching an online course is just as or
even more time consuming than a regular in-person class. There‟s so much time put into
delivering Internet instruction. For example, on-campus you can address all of your
students at one time. When you start your class, it is strictly one-on-one. If you have too
many students in a class, it is hard to give everybody the time and attention they need. I
think that it is important to limit the class size.
As for internet, instead of 1 to 24 people, it‟s a 1 to 1 ratio of addressing student
needs.

There are just too many students.

There is a lot to read and much more

correspondence. There is more written response and student to faculty interaction. In
class you say something one time. In an online class, you may have to send out 25
different emails to mention the same issue or to talk about a particular subject. The
rationale is that because there‟s more response, you have to basically type everything that
you‟re sending to the students. If your administrator understands what it‟s like to be an
online instructor, they know that you cannot have a full course enrollment like you would
have in an on campus class.”

When there’s a problem, how quickly will it be addressed? Faculty members are
concerned over the decision to adopt a new Course management platform, Blackboard
Vista. “Administrative support on the district level has not always been there. For
instance, you have a student that is on your passport screen, but does not show up on your
WEBCT class roster.

You have to go back to District IT and they will reset or

synchronize your course. The Administration has supported me very well, as far as
buying WEBCT.
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I received a report that we had 20,000 students using WebCT. I have heard that
Palo Alto is going to Blackboard Vista for all distance learning. I don‟t use WebCT and
I‟m concerned that I‟m going to be forced to use something that I don‟t know anything
about. My system already works very well. It‟s something that has come to me recently
and I probably don‟t have all the information. I am a little worried about this change in
policy. There‟s probably going to be ways around it.”

Classroom Management
The Classroom Management affinity impacts online learning through the following subaffinities: On campus testing, timed exams, documentation of communication, lack of
respect for online instruction, creativity, demanding and time. Online faculty members at
Palo Alto College describe their experience with this affinity:

Classroom management includes keeping the students focused, helping them learn
and having control of the class. Online faculty members have to focus on the delivery
of course content. “Students like online courses and are taking them more and more.
One third of my enrollments are in online classes. However, students who are taking
online classes are sometimes more insecure. I find some students who are taking distance
education for the first time and are almost sending email daily.
In classroom management you have to be conscientious that everything is
meticulously scheduled. If you don‟t, students will lose their perspective and their focus.
That means communicating effectively with students and having a system. A teacher has
to be able to manage how they are going to present the material and how they are going
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to get feedback from students.

Not just test them, but understand if the students

comprehend the material you are sending them. You can‟t deliver instruction and hope
students read your instructions and information you put out there. How can you make it
more interesting for the students and how do you test them on the information that you
covered in the course? Personally, I had to look closely at my course to make sure that
my students were gaining the knowledge that I wanted. For example, I developed a
Principles of Management course. I looked at the department syllabus; I assigned the
same types of homework, the same number of case studies and the same sequencing of
quizzes and major exams. It was in line with the department syllabus. It shouldn‟t be any
more difficult or harder than an on campus class. It was a challenge but it wasn‟t
overwhelming. That‟s what you want. You want it to be worthwhile, value-added.”

It’s a classroom management tool like WEBCT. Some faculty identified classroom
management as their course management platform. “Internet instructors using WEBCT
backup their course, save a copy and keep all records contained within the course. I save
all communication that is sent to me. I also ask students not to email me through the
ACCD email because I use the course email. That way I have a record of every email
that I sent and their responses. Sometimes they come back and say, „well you never
answered‟ and I‟ll say „yes, I did and it was sent on such and such date and here‟s a copy
of it.‟ Oftentimes it‟s that they didn‟t read it. It wasn‟t that I didn‟t respond to it. This
protects the instructor from students going to the chairperson or to the dean or even
higher and saying that there was no interaction or there was no communication.
The way I communicate and document is through the WebCT discussion board. I
put up a discussion question at the beginning of the week and they have a whole week to
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answer. I put up another question again the following week. That‟s my way of keeping
attendance. That‟s who‟s coming into the class or not. That‟s how I know when to drop
students. When they‟re no longer attending the class or because they‟re not longer doing
the work, they will be dropped.
Students don‟t realize that we can track at how often they access the course
through WebCT. In my syllabus, it says, if you haven‟t submitted postings within a twoweek period, you will be dropped. All I can do is say, „hey, the end of the semester is
around the corner and you should be close to having X amount of assignments done.
You shouldn‟t have to do so much at the end so I try to send them an email to let them
know they‟re not on pace. Sometimes they respond, sometimes they don‟t. But there‟s
nothing that I can do to force them to turn in their work.”

I find it hard to fathom that there’s still people who are taking online classes but
still have to come to campus to take exams. The whole purpose of being online is
that everything is done online. There is an ongoing discussion on requiring students to
take exams on campus. “Testing is becoming more and more of an issue. I still give
exams because I feel I still need to; even if they‟re looking at the answers in the
textbooks, I still believe that they are learning the information. I just don‟t weigh the
exams that much. I tell the students I don‟t have control of whether you have the
textbook in front of you while you‟re taking the exam or not. I put more emphasis or
weight on the assignments that I give them.

Some of my students ask me „where do I go

to take the exams‟ and I say „no, you have to take them online.‟

The availability of the

exams are posted on the handouts, on the announcements and on the exams themselves.
There are three different places to look. I consider that a part of classroom management.”
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Classroom management is the management of student behavior and the
organization of the curriculum. If given the opportunity, students might take advantage
of too much freedom. “Classroom management in online courses is basically making
sure that a professional attitude is maintained in the classroom at all times. The first
semester I started teaching online, the program that I used allowed students to have
personal web pages. I had some student who began posting stuff about Wicca and I said
okay we‟re not doing student websites anymore. I didn‟t want to get into trouble for
those student postings. I was able to put a stop to it. I took them all down. Students can
gauge themselves on a regular campus class because they can watch the other students.
They can always connect. Unfortunately, students online don‟t have anybody.
The structuring of your whole course is part of classroom management. I have
research papers, five articles and four case studies. I manually input the assignments.
You also make sure that all your links are good. If there are questions, go back and
modify your course to make sure that they make sense.

Everything is tabulated,

calculated and the system spits out the average at the end. I transfer the average to a
letter grade and download to an Excel spreadsheet.”

If I see them dragging along, I’ll send them an email and say ‘hey, it’s time to get
busy again, get some work done.’ Online Faculty members constantly remind students
to turn in assignments.

“To me, students are the ones who have the classroom

management. I grade the assignments as I receive them. I try to schedule exams for at
least one week. But some students just blow it off and don‟t take advantage. I‟ll tell a
student you haven‟t submitted this assignment and they‟re still accessing the course. I
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never accuse them of not sending stuff.

My reply is „I have not received this

assignment.‟ I always say you have the opportunity to resend the work. Once in a great
while you get something. You just have to remind them. Read your announcements.
Read your handouts. Then there are those that wait until the very end. They do a whole
course or half a course in a week and their grade is affected. Now some students will
procrastinate so much that they end up getting into a bad position. They can‟t get out of
the position because they can‟t complete all the work because they waited too long. This
means that the student misses out on a lot of work.
Classroom management from the instructor is enforcing deadlines. It is trying to
coordinate all activities. I have to coach a lot more than I normally do. I have to put
everything on a certain schedule. If I see that they are not really sending anything, I say
„hey, you‟ve got four more days.‟ A lot of my time is spent following up on students
who are not getting the work done. I‟ll get an occasional student devoid of any sense of
responsibility in terms of reading materials, due dates and announcements. I want them
all to recognize how the course is set up and to send me an orientation survey. I save the
survey and file it so that if they come back and say „I didn‟t know what the requirements
were for the course,‟ I can show them that they knew the expectations.”

The ones who are following the rules and taking care of business I usually don’t
have a lot to deal with at all. It’s the other ones who are lagging behind or having
technical issues. Online faculty members are conducting case management with their
online courses.

For me, classroom management is the enrollment process, getting

students to login, teaching them how to navigate through the course and responding to all
emails. You also have to respond to issues brought up on the discussion boards, try to
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maintain professionalism, deal with students who are not participating, respond to
students who have missed exams or are falling behind on their work. Then you have
some other students who are going to register for the course and don‟t buy the CD set
needed.
I think the younger students have more of a problem with time management.
Some students are going to come in and they‟re going to pace themselves all the way
through the whole semester. Some of them handle it by doing chunks of the course at a
time. Then every once in a while, there‟s a student, I mean they‟ll do a whole course in a
couple of weeks. There‟s no way I can really say that it‟s bad or good because if a
student can do it in a couple of weeks, then I don‟t know that I should take anything away
from them. One time I said, „You have a whole semester to do the work so you can do it
at your own discretion.‟ However, a lot of people tried to do it at the last minute. Then I
had to do a lot grading at the last minute. So that‟s not good.

Communication
The Communication affinity impacts online learning through the following sub-affinities:
Chat, e-mail, bulletin board, anonymity and interaction. Online faculty members at Palo
Alto College describe their experience with this affinity:

There’s a big difference between on campus and online classroom dialogue.
Students are lacking e-mail etiquette and formal writing. “Students are not careful in
how they communicate online because they don‟t feel the presence of others. Their
communication tends to be less filtered. Most students are respectful but I do get several
students every semester who have an instant messaging mindset. I tell them this is an
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English class and email is a form of writing and don‟t be putting u for y-o-u. Their
emails will also tend to look just like you‟re on a blog or their own little my space. We
need to get that worked out. I tell students that they are evaluated based on their writing
and that includes email.
I also think that sometimes email creates a distance between the instructor and the
student. I think sometimes because of that distance, students sometimes disregard what
would be considered appropriate behavior. If you have a question about a grade, it‟s
absolutely fine to email me and say „Faculty I, I‟m not sure about this or why did I get a
C?‟ I have a student actually who was supposed to come by later today. She sent me an
email requesting to come into the office to discuss her grade. We were able to talk over
the phone about why she got a C on her paper. However, sometimes students are not
appropriate, „I did a great paper and you don‟t seem to understand.‟ I wouldn‟t tolerate
that in the classroom and I don‟t tolerate it in the email either. Sometimes I have to say
„your tone is inappropriate.‟ I don‟t say, „I‟m the instructor and you‟re the student.‟ But
I do say, „Your tone is inappropriate and you need to be professional.‟ I remind them that
I want their honest opinions and I want them to speak freely. The problem is that
sometimes they can be rude. They don‟t realize what they are saying and how it comes
across. They forget or it‟s really convenient for them to forget that there is a hierarchy,
the instructor versus the student. We‟ve talked about this before in the department and
how it would be nice if email etiquette were talked about in the college success class. Put
that little bug in their ear. I think personally our students just need to have a little bit of
etiquette when it comes to interaction online.”
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It means a lot of email. My communication is one-to-one. Communicating with
students in online courses can require a lot of time. “I communicate with students
individually or with the whole class.

For example, one of my students emailed me

because she was having a tough time getting some of the labs completed. She had a car
wreck and her injuries prevented her from using the keyboard. I suggested that she
dictate the work and let somebody else work the keyboard. That was more of a personal
nature and the rest of the class did not need to know about that. In other circumstances
like students‟ grades, I talk to them individually and tell them this is the reason why they
received a grade.
I check my email virtually every hour, even when I‟m home. I constantly hear
from students telling me I can‟t believe you email me all the time. Although, I tell
students that if they have a question at 2 o‟clock in the morning, send me the question but
I‟m not going to respond to you until the next day. They have to understand that there is a
lag time. I also find myself answering the same questions over and over again. Just
getting the point across back and forth between the instructor and the student takes time.
I also noticed something different than my in-class course is that I‟m responding to
students rather than them responding to me. Once the course is available, they begin
sending me essays and I respond. When I‟m in class, there‟s a lecture format and they
respond to what I have to say.”

Discussion boards work a lot better.
communication tool for online courses.

The discussion board is an effective
“Every week I give a discussion point or

question. I want to see what students are saying. I give grade points to students for
participating in the discussion. I do a lot of online discussions. I don‟t just have them
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meet the requirements rather I want them to respond to each other when we have a
discussion. It‟s always the hardest for the first one to get it started and you set the bar
really high. I‟ll email the very first person to post to the discussion and say thanks for
being the first one to get it started. This girl emailed me back saying „I‟ve never had an
instructor email me back.‟ She said „I really appreciate that.‟ It was just two little
sentences.
Once in a while I‟ll post a comment on the bulletin board and get some thoughtprovoking comments. Like in a literature course, American lit, they‟ll read some stories
and they have to basically post whether or not they think they are good enough to be in
the canon. They have to argue back and forth with each other and usually they come up
with some good responses. This really gets them to interact. I insist that any questions
that have to do with the course content or how the management software works be placed
on the discussion board. That way all students see the question and all students see the
answer. That cuts down on some of the emails.”

Communication is having access to the students and the students having access to
me.

Student and faculty communication is critical to online learning. “Students want

online faculty to call them. I never had a student on campus want me to call them unless
it‟s an emergency. Although I don‟t expect to have phone conversations with online
students, the communication does seem to work pretty well. I have found that students
prefer it that way. If there have been problems, the best way to work it out is for the
student and the teacher to talk either face-to-face or over the phone.
Communication in any classroom is important but it seems that it‟s more
important online. I have found that students are used to the idea of sending emails. In
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fact, I believe that there is sometimes more communication in an internet course than on
campus. Oftentimes you‟ll have students who are very reluctant to talk in class but give
them a keyboard and it‟s a completely different story. That‟s very nice.
These students are kind of anonymous, nobody‟s there staring at them, „Why did
they ask such a dumb question?‟ There‟s some ground rules about responding to others‟
work. We criticize the ideas and not the person who wrote them. The e-mail and one-onone communication are well received.
During most of the 16-week semester, the Maymester and the summer session, a
lot of students come in with this notion that the instructor is available 24-7. And that‟s
just not true. It‟s a good and a bad thing. Ninety-eight percent of my student‟s email has
been adequate. It‟s been immediate and students have expressed their satisfaction because
I maintain good contact and I‟m quick. If you don‟t get a 2-3 day turnaround from me,
you contact me. I think when students have problems or questions you must get back to
them as soon as possible. Otherwise you‟re going to lose a lot of students. I haven‟t lost
a lot of students this semester, knock on wood. You‟ve got to respond to everyone‟s
emails. You‟ve got to get back to them immediately.”

I think chat really tells students that they have to be somewhere at 7 o’clock and
that doesn’t work for them. The chat function is a synchronous communication tool
that doesn‟t appeal to online learners or instructors. “My philosophy is people take an
online course because they can‟t be somewhere at a specific time. I used to do the chat,
again live and learn.

I used to schedule chat sessions on Monday nights at 8 o‟clock.

We were all going to be online and discuss the material. Well you forget that the reason
people take online classes is because they all have odd schedules. If they could meet at 8
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o‟clock every night, I‟m sure they would be coming to campus and taking a class. I now
only use the chat room when students want to use it.
I used to automatically set up the chat room times and appointments and two,
maybe three students would show up. They‟d end up chatting amongst themselves,
personal stuff. So I don‟t use the chat room very much unless the students want to have a
discussion before an exam. I just leave it up to them. Most don‟t request chat because
there‟s already a lot of interaction on the discussion board. I post a variety of questions
and that kind of forces them to get into the textbook, lecture notes and think. Chat is very
segmented in that when you chat with a student, they may interpret the communication
differently than someone else. That was a one-semester deal when I did the chat room
and realized it didn‟t work. So I did away with the chats.”

This online course could have been an independent study. Students and faculty
sometimes lose identity when communicating online. I have personally taken online
classes and I have felt like I never knew the instructor. I also never knew if there were
any other people in the classroom. I read the book, I took the test and that was it. I really
didn‟t get anything out of that. That is one thing that has to be addressed in some kind of
way. I see the problem but I don‟t always see the answers. I‟m actually teaching a class
for University Y. This is an online dual credit course and there are 77 students from four
high school classes. They have divided the student enrollment into two classes for me
and that‟s way too many in a class. With high school students you have to be very clear.
I‟m going to answer one question at a time and I‟m not going to chat about anything else
until we get the answer to the problem.
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Communication is where you try to take the components from the classroom and
bring them into an online environment. Online faculty members have to reassure
students in online courses. You build a trust that only comes by talking to students,
communicating with them and showing them that you care. You don‟t have the benefit
of seeing their gestures or seeing their facial expressions. That‟s missing. However,
sometimes I feel that I get to know the online students better than the on-campus students
because they write everything. You can really build a good rapport with students. The
way I work my course is by communicating with students individually when they submit
an assignment. I like the interaction. I think I‟m personable with the students. I call
them by their first name and always tell them thank you and with common courtesy.

Faculty Benefits
The Faculty Benefits affinity impacts online learning through the following sub-affinities:
Convenience, flexibility and grading. Online faculty members at Palo Alto College
describe their experience with this affinity:

I think that one of the biggest benefits is that I can do it anytime and anywhere.
Online courses provide faculty with flexibility. “It gives me so much more flexibility
with my schedule. Sometimes I‟ll be working on a Sunday but then on a Friday I might
leave here at 1 o‟clock. I usually take my Saturday‟s off. However, after breakfast on
Sunday I am in front of the computer catching up, getting ready for the next week. When
you‟re on campus you are basically teaching. You don‟t really have time to grade
anything. Faculty AA, my chair, has allowed us to have some online office hours outside
of our on campus office hours, which is really a benefit because that‟s when I do my
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online chats in my classes for Palo Alto. I am able to do my work and hold virtual office
hours at home or in the office. A lot of places also have wireless access. That‟s the
convenient part. For example, I taught this class in New York where my family lives. I
have been up there the last couple of summers. I go to the local library with my laptop
and teach my Palo Alto College classes. This provides flexibility with my schedule
because I don‟t have to be at school the whole time.
I‟m on a vacation. I can do it from anywhere. There is a benefit to teaching on
the internet. You are not tied down to the classroom and you don‟t have to be there at
certain times during the week. I mainly like the flexibility. If a student has a problem
and it‟s a Monday, Wednesday, Friday class, they have to wait until the next class before
I can help them. If the student is taking an online course, I can help them at night or on
the weekends. Sometimes if I can‟t go to sleep, I might as well get up and grade some
papers.

I can do something productive. That is flexibility. I might not be here on

campus, but I might be at home with my laptop. I‟m always working on my classes even
though I am not on campus.
The reason that I teach online is because I have small children. I have a six and
four-year old. If one of them gets sick, I don‟t want to have to cancel class. Especially,
since some of the students may have driven 30 minutes to get to class. In my online
courses, I don‟t have to cancel class and I can spend time with my sick child. If you are
teaching a section on the internet in the summertime, it also allows you to do a little bit of
traveling. You can still work on your course anywhere. Last summer I taught four
internet sections. That was my full teaching load. I stayed home with my nine year old
and anytime he said „Daddy can we go out and play,‟ I dropped what I was doing and
went out and played ball with my kid. That was the first time I tried it. I don‟t want to
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go back. Someday he‟s not going to be home and it won‟t matter. I‟d rather be here. It
makes it a lot easier for me to work around my schedule.”

I was a chalk and talker. The second one I never foresaw. Online faculty members
need to work smart to minimize workload. I would say flexibility is the biggest benefit.
It allows me to be a little more flexible in my scheduling and that‟s a good thing. It‟s the
same with students because I ask them, „You‟re sending me emails at 3 o‟clock in the
morning. What are you doing? You don‟t have to answer that question, but I can‟t
respond to 3 o‟clock in the morning emails.‟ The benefits for the teacher are the same
because you can do it at your leisure whether it‟s here at school or at home.
I can give students a lot more feedback in a web class than I can in a regular class.
I will have a student send me their paper and then I‟ll send them a private email response
basically giving them an outline with comments.

I may copy and paste some of their

sentences into an email and tell them what they need to do to fix it. I can send back a
200-word response to their assignment and they‟re overwhelmed, „wow you spent a lot of
time.‟ I actually give that response to a lot of people, but I tailor it to their paper. I
couldn‟t do that in a class.

Maybe that means we can create things. Teaching online requires creativity. “Some
faculty actually created their online course. That‟s not what my course is like. It‟s a
canned course. The program is set up by McGraw Hill and students submit their papers
online. The program grades some of the papers and they are automatically averaged.
There are just a few assignments that I have to evaluate, critique and grade. Once I give
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the grade, it is also automatically averaged. The program does it. The flexibility of
grading makes this really, really easy. It is even faster than a Scantron. That is a benefit.
Grading is a lot easier except when we do labs. It is definitely flexible and
convenient for the faculty and student. If you use multiple choice, matching, true and
false, the program will grade it for you. The program gives you the option to use essay
questions or short answer questions but it‟s a little tricky to grade. I tend not use the
short answer and essay for that very reason. For the most part, I use multiple-choice tests
and they‟re graded automatically. I have some questions that are fill-in the blank and I
have to grade those manually. After they have a quiz, I grade them in the next couple of
days. I generally don‟t weigh the exams heavily very much anyway.
I do require some term papers but they are not turned in until the end of the
month. When they submit other assignments I read them, I grade them and then I put the
grade in the grade book. The grades are accessible and they can see their grade at
anytime. I even have students that say, „Hey, I sent you my assignment and I don‟t see a
grade yet, did you not receive it?‟ I can tell them yes, I have received it but haven‟t
graded it yet or no I didn‟t receive your assignment. That‟s one of the benefits I like.
For a writing class, I try something different every semester. One semester, I
would download student papers and I would go insert comments. Students could revise
their essay and I told them to delete the comments as they went through the paper. That
worked very well. However, it was quite time consuming.
There is always tweaking when you are managing your course. For example,
links go bad. I have to go through all of the labs every semester. If the links are not
working, I have to find a suitable website that will give students the same information
that old website gave them. If it‟s not exactly the same information, I have to rewrite the
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lab assignment. I‟m constantly looking for links to send to students. The lab component
is strictly web links. Well I shouldn‟t say strictly. Most of the lab is going to web links
and learning things that are going on in science and research. There are activities that
students have to complete. It is not very expensive for them to gather materials and
complete a lab activity. I guess if I used a publisher‟s course and didn‟t customize it; I
wouldn‟t be taking the time to update the course. However, I‟m continuously going
through the course and adding things because in the sciences, things change.”

I think there are advantages and disadvantages to teaching online. Teaching online
requires a lot of time and effort. “Much of what I do is in the office but I also work on
weekends. My assignments are normally due on a Friday but there‟s an extension time if
they have power outage, computer failure or personal problems.

I will extend the

deadline until Sunday night. I‟ll check in with students on Saturday just to see if anyone
has any problems I can resolve. Sometimes I work very heavily from home, especially
on Sundays before I come to campus on Monday. I login to my course to see if anybody
is having any problems after church on Sunday. I usually don‟t look at the course again
until Monday. Flexibility is really nice for faculty, although it‟s a lot of work. It could
take 30 to 45 minutes to grade one-paper times 25 students and that‟s one class out of 5.
The time load is amazing. Even though you can work from multiple locations or from
home, it‟s still a lot of work. That‟s why I mentioned earlier that sometimes people who
don‟t teach online don‟t realize how much of time commitment is involved. It is more
work to teach an internet course than teaching on campus. But I think the convenience
outweighs the extra time that you have to put in.
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There are pros and cons to teaching online. I think the flexibility of the faculty
benefits balance that out. You just take that into consideration. The chief benefit for me
is that I have had free training with all kinds of great technology. Free, that‟s my favorite
word on the planet. I am a so much better teacher because of it. I enjoy exploring
technology and it is a benefit for me. You get to play around with new software.”

Faculty Support
The Faculty Support affinity impacts online learning through the following sub-affinities:
Student feedback, interaction with students and training. Online faculty members at Palo
Alto College describe their experience with this affinity:

After I finished my doctorate, I came back and was told that I needed to get an
online certificate because there was no one else available to teach the online courses.
“The availability of online certification for faculty is important to the success of an online
program. I kind of got thrown into it. I went through the training here, but I already had
a lot of internet, online, and technology training. Thus, I don‟t think anything they told
me was a lot of new information but I do think it was a good refresher. I definitely think
that all faculty members should be required to do go through online certification. I also
think that faculty members who have previous training should be able to CLEP test or
parts of that to be able to get out of taking them. Overall there has to be something.
I think that we need more training available for faculty. It would be nice if the
online certification were offered on a regular basis. The training taught us how to use
Dreamweaver and another program for developing your own website but didn‟t prepare
us for how to use WEBCT and that is what we were using at the time. I guess when we
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started online courses; the trainers thought that everyone‟s going to create their own
websites. They were not thinking about just training everyone on WebCT.
It‟s good that they have training for faculty but I don‟t think it‟s consistent. I
know that when I did my online certification, it wasn‟t available at convenient times.
However, I don‟t know what the training is like now because it has been years since I
have done it. Since we are moving to the new system, I hope that the certification
training has improved. I believe that training needs to be recurring especially when we
move to Blackboard Vista. Whenever the system changes in the college, like when we
had two different kinds of email, we need training. I need something that‟s done one way
every time.
Once you are internet certified, nobody knows how you‟re doing and nobody
knows if you‟re going to have any more training. I think it should be required that every
year, people would die if I said that, every two years, you should go through one
additional class. It should not be one that you have already completed. It should be
something new. I think that would be a good requirement. I would be willing to do it
and its professional development. If you don‟t keep up your skills and if you don‟t use
the programs, you really could lose the information very quickly. I‟m going to go
through some training with Staff B later on this semester with the new Blackboard Vista.
I‟m looking forward to that because in the past, when I‟ve done Dreamweaver training or
WEBCT training, I felt it was lacking. I didn‟t think we had the bugs worked out. It‟s
really not the fault of the training personnel.

You should get feedback from the students. This is really important.

Student

feedback can help online faculty members improve their online courses. “This lets you
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know where you need to make the changes on your online course. It also lets us know if
we are doing a good job or not. I think we do poorly with student feedback. I‟m sitting
here going over my student surveys from all my in-person classes and I don‟t have any
for my online classes. I don‟t even know if students do the survey for online classes. I
send them the link but I never get any feedback from them. I don‟t know what my
students online think about my teaching.
In today‟s society, myself included, people are still apprehensive about submitting
anonymous surveys online. Even with the school where I‟m getting my PhD, they send
me a notice that my survey is completely anonymous and your name will not be attached.
Although, it is easy for them track. If I get an email saying we never received your
survey, I would say how would you know? I‟m sure the students feel the same way.
When I did send my students an online survey, I didn‟t get any back. Some of the
students are apathetic; „Oh I don‟t want to do it. It doesn‟t matter.‟ I tell my on campus
classes that the only way that I can do better is for you to tell me the things that I‟m doing
well and things that I‟m doing not so well. I think my classes on the internet are well but
I‟m not going to know if they don‟t tell me.
Usually you‟re going to get two types of people that fill out the surveys anyway.
You are going to get the ones that really have something good to say and they want
everybody to know what a good experience they had in the class. You are also going to
get the ones who had it really bad and want to let everybody know what a bad instructor
or class it was for them. The majority of the students fall in the middle. They are the
ones who don‟t answer the survey, which is probably why you don‟t get very many
surveys returned. I really wish these students would complete the survey.
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I don‟t really like the separate system that we have as far as student surveys. It‟s
probably better if we could do it internally inside the courses and have them sent to the
academic chair someway. I haven‟t worked that one out yet. What I‟m seeing right now
is that it is a pain to go to another site that students are not familiar with to complete a
survey. You don‟t receive the feedback that you need, whether positive or negative, to
tweak your courses to make them better.”

We used to have an online orientation and it would never work out.

Student

orientations held on campus for online learners are not well attended. “The orientation
was good but students would never show up.

What can you do to level the playing field

for those who don‟t come to orientation? It‟s not really cut and dry since everybody has
not taken advantage of it. There are some students who have been on computers for a
long time. They don‟t really need an orientation. It‟s easy for them. If it‟s a non-typical
student going to Palo Alto, an older student that is not computer savvy, they are afraid of
the computer for some reason. It can be pretty challenging for them. It depends on how
old you are. I find that really makes a big difference. The older students have a lot
harder time in the course.”

I have my classes geared toward the book. Online faculty members need to be able to
adapt and have access to new technologies. “I‟ve really made a lot of changes in this
class during this semester because we‟ve changed the book. When you have been
teaching online for 7 years, you have to make changes. When the publisher comes up
with a new edition, all of the page numbers are changed and they move information from
one chapter to another. One semester, the company switched to a second edition. I had
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to email everybody and tell them that the company was going to send everybody the
second edition for free. You have to account for those changes. It‟s a lot of work.
Although it is a lot of work to set it up, you don‟t generally have to do it again for another
3 years. In the meantime, it runs pretty smoothly.
The administrative rights on the computers are always an issue. I received this
new workstation last May and I still don‟t have the software that I had on my other
computer. When I get around working on an assignment for my course, I find that that
program is not installed. The college locks the computer down and I cannot download it.
I mean we can download it but we can‟t use it because we don‟t have the rights to install
it. Some of the software that we use is free and we can‟t download it. We have to put in
another work order and hang around until someone comes over to install it. It‟s just a
thorn in my side. Right now I don‟t have the publisher‟s test bank on the computer even
though the publisher gave it to us because we‟re using the textbook. We can‟t use it
because I can‟t install it. At this point, I don‟t need it. At some point, I might need it.
We just don‟t have a lot of support in the software that we need. In some cases, we have
to buy our own software.
If I have a problem, you need to get it resolved quickly. If there‟s something that
comes up with your campus class you just work around it and you go on. However, if
there is a technical problem, everything‟s on hold. Last fall, we got the worm virus. I
had students calling me left and right. They were panicking and I couldn‟t get into the
course to my class. So when I think about faculty support I think more of IT or support
central.”
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I was in the first group of instructors that went online at PAC. Communication
between online faculty members is imperative in providing internal support. “There
were four of us from kinesiology that went online at the same time. Twenty years ago
when I came to this institution we didn‟t even have a computer on our desk and there was
only one in the workroom. That was all we had. It has gotten better over time. There‟s a
lot of faculty support here. We‟ve got the Instructional Innovation Center. They are very
thorough. Although, they usually don‟t have time to do things we‟d like to have done.
There are just not enough people working in the center.
What helps me on occasion is communicating with other online faculty. I think
that I am doing okay and then I talk to others and realize that they have another way of
doing things or they‟re dealing with some of the same problems I‟m having. I would like
a little more interaction with other faculty to find out what is working or not. Interaction
with other faculty is important to me as long as it‟s helpful feedback rather than just
complaining.”

Student Benefits
The Student Benefits affinity impacts online learning through the following subaffinities:

Convenience, resources, anytime/anywhere, saving of gas, flexibility and

access. Online faculty members at Palo Alto College describe their experience with this
affinity:

I think there are more benefits for the students than there are for faculty. Online
courses are convenient for students. “I open up all of my labs on day one. If students
want to work ahead, that‟s fine and some do. They have the convenience. I had some
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students finish the semester before other students. Some people work ahead. There‟s
that convenience. Sometimes something happens and they get stuck.

If they want to

move through the course faster than other students, they will take advantage and maybe
finish the semester early. I had a hormone of that 18 year old variety, come and see me.
He showed up in my office today with his mom. „Can he make up his assignment?‟ No, I
didn‟t let her finish her sentence. First of all let your son do the talking. Secondly, it‟s
in my syllabus, „Well we didn‟t get any notice.‟ He‟s better at this machine than I am.
There‟s a trade-off, it‟s a thing called patience. I have had students tell me that they are
taking my online course because they cannot afford to drive all the way from their city.
Again, students can take online courses anytime and anywhere. They are much more
techno savvy than in the past.
Convenience, those people won‟t last. The students who are looking for the easy
job won‟t find it. The right people have to be in this class, not the wrong people. The
wrong people are looking for convenience. If that‟s why we are offering online courses,
we are chasing the wrong horse. If you‟re a self-starter and you can manage your time,
then I think the benefits are immense. It‟s huge for them.
The student can take courses without adhering to a specific schedule. If a student
is busy at a certain time, it doesn‟t stop them from taking their course. If they are busy
for a few days or have a family catastrophe, they can catch up on their instruction. If
there is something that you know is coming up, you can turn in your assignments early.
People who work during the day, especially the working student can‟t come to class
during the day. They can take night classes, but normally they take 6 hours in a semester
because they only come Monday and Wednesday night. Students can also take additional
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classes online and reach a full student load.

I think that‟s a great convenience for

students.
They can take online courses at home and get more bang for their bucks. A good
percentage of students are in internet classes for the right reasons. They‟re at home.
They‟ve got kids. They‟re working. They‟re not in good health. They live in a small
town. The question I ask in my orientation is why are you signing up for a distance
education class? Almost all of them say, „I work all day and I don‟t have time to go to
classes and I need this class for my degree. Online courses allow me to do my school
work on my own schedule.‟ A lot of students work on their courses during their lunch
break or on weekends. They can carry a full time job and be a fulltime student.”

If you live on the Northside and you are driving to Palo Alto College, you are taking
about at least an hour. That’s time and money.

The flexibility to take courses

anytime/anywhere is attractive to students. “It‟s convenient for students because online
courses are anytime, anywhere. Students who go TDY in Florida can no longer use the
military as an excuse. They have computers in Florida. It‟s really hard to have excuses
for not accessing the course. Well it‟s not hard to have excuses but there is the idea of
having legitimate excuses.
Some of my students have been deployed to Iraq and they have to drop their class.
I tell them „Before you deploy, check to see if you will have an internet connection so
you won‟t have to drop the class.‟ A lot of students appreciate that they don‟t have to
travel to our college. That‟s a big one. When I first offered a PC hardware repair class
we had a component where students would have to come to campus and students did not
do to well. The way I addressed it was by providing a disk that that allowed them to have
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a simulation on their computer. Normally, students would load the operating system and
go through all the different steps. The simulation demonstrates the operating system
without messing up the hard drive. Students liked this approach because a lot of them
didn‟t have the time to come to campus. Many of them were working. Students take
online classes because they not only want to save gas but they also want to have the
flexibility with their schedule.
When I‟m encouraging students to take a class online I say, „if you get home from
work at 2 o‟clock in the morning and you‟re not ready to go to bed, you can work on your
online class.‟ Most of my students are full-time workers, full-time parents and most of
them turn in assignments at 2 o‟clock in the morning, midnight or whenever it‟s
convenient for them. I had a husband and wife enrolled in one of my on campus classes.
They were hiring a babysitter and driving to campus two times a week. I told the
students that they could send in their homework via email. They liked it. They had never
taken an online course before. And they said, „this is great.‟ It‟s flexible, saves them
money on gas, and babysitting. It also saves them on driving time. On another occasion,
I had a student who took my accounting class. He said, „I‟m taking Introduction to
Business and I‟m finding it hard to come to the college. I‟m working at the same time
and I am always late to the class.‟ That happened during the first week of school. I
asked him, „Why do you have to come? I‟m teaching Introduction to Business online, do
you want to switch over?‟

He was so happy and is doing so well in the course. He‟s

sending in all of the assignments on time. He told me, „You don‟t know how much I‟m
enjoying this class. I don‟t have to come.”
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Students need physical time management. Although there is convenience in online
learning, students need to be aware of the expectations.

“I remind them about it.

Students might say, „Well I‟m taking history for the fourth time in my life, how is this
going to be different?‟ I tell students that they make it different. Students are the ones
that can educate me. In fact, web students are apt to teach me new stuff than my on
campus students. The idea is that there‟s so much out there. Students in the classroom
are using a book and think, wow, you know a lot. However, when I teach on the web,
students raise points in our communication. They might even direct me to a website that
is interesting. I am learning more from students online than my students on campus.
As I mentioned earlier, students who take classes online have immediate access to
information on the web while I have to ask my on campus class to use Google. Students
can link to web pages and go straight to magazine articles.

You can‟t do that

immediately in the classroom, anytime or anywhere. I also believe that online students
have a sense of creativity. Students can investigate an aspect of history that might not be
in the textbook or the teacher‟s lecture notes. They can go in that direction. I tell
students that you can use a ton of this stuff in your personal stuff not just school. For
example, they can find information on education, taxes, DPS and how to vote. Its all
right here.
I can read terminology and definitions all night. Students sometimes have the
option to switch from an on-campus to an internet class. One semester, I had converted
half the class over to taking my online class. They did not have to come into class if they
took the class online. They were saving gas. Of course with gasoline prices going up
and the availability of online course instruction, students can take courses and not show
up on campus every day of the week. They might take two classes on Tuesday and
115

Thursday and then take two or three classes via the internet. They can carry their
academic load and are considered full time students.”

There is a negative benefit to online learning. There is still a digital divide and not
all students have technology. Not all online students have the resources to purchase a
computer or pay for high-speed internet access. “A student might want to take an internet
class but they may not have a computer at home. If they have a computer, they may have
dial-up. It‟s really slow and it doesn‟t work too well. I have issue with equal access. I
also have students that don‟t have the right software. For instance, I had a student this
semester who wanted to make an appointment because she couldn‟t attach a word
document. It turns out that she didn‟t have Microsoft Word. She was using Works. She
didn‟t even know that Microsoft Word existed. I also had an issue this semester when I
required students to have a flash drive; you know the U-3 ones that have come out.
When you save documents, you have to go to a different drive and it took us a whole
class period to figure it out. Simple things like that are negative benefits.
I would think you want to have a computer at home before you take an internet
course. Monday through Friday, a student may not touch a computer. Students have
more access to technology now than in previous semesters. Although I still have some
students who enroll in an online course and don‟t have a computer, they can access
computers on campus. I think that should never be the case. I know students can‟t always
come to campus. They usually have kids and a job. Access is an issue, but I think there
are more student benefits than anything else.
Students can be on any computer. They don‟t have to be on their own computer.
All they have to do is get on a computer. If they know how to use a computer, they will
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know how to identify a CD-ROM and hear the musical examples for the course. To
somebody who doesn‟t know about computers, this can be a total shock to them. When
you ask them to identify the CD-ROM… What is the CD-ROM? Right. It‟s amazing.”

Student Outcomes
The Student Outcomes affinity impacts online learning through the following subaffinities: Retention, success and learning. Online faculty members at Palo Alto College
describe their experience with this affinity:

Online courses are not for everybody. Students need to be motivated to be successful
in online courses. “I had a gentlemen just contact me regarding problems that he is
having in the course. I told him, „If you would have told me at the beginning of the
semester that you were having difficulty, I would have worked with you. We are half
way through the semester and it‟s almost too late.‟ If he were on campus, I would have
been able to say, „where is your stuff?‟ The students who are motivated and have time
management skills tend to do well. The ones who don‟t know how to budget their time
are not going to do well.
I‟ve tried adjusting deadlines every semester to accommodate students. When I
first started teaching online, I would have my deadlines on Sunday nights at midnight.
However, students who would interpret that deadline to mean the assignments were due
Monday at noon. I went ahead and bumped the deadline back to 11:30 p.m. Then I had
one student say, “well it would be nice to have the whole week.” I went ahead and
moved the deadline to a week. Another time I tried Fridays. During the first week, at lot
of students were still getting into the course. I went ahead and dropped the first deadline.
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I tell students that this is the deadline and on the assignment page and it says assignments
are due before noon on such and such a date. Again they have to be disciplined. There is
nobody hovering over you. We want to keep after each student but there are too many.
Before you know it, students are dropping. Your retention rate at that point is going to
drop because people are going put things off. Then they are going to try to do it at the
end of the semester and turn in sloppy work or they just say it‟s just too much and don‟t
do anything. They just drop the class or take an F. Whether it was the technology or the
students‟ attitude, students tend to drop.
I would say that my retention is not as good online as it is in my regular classes.
Initially our retention was not really good because you had students that had never taken
an online course and walked into it and just crashed. I believe that now, students don‟t
focus on the class and then they get behind. My online orientation talks about deadlines
and lays out the whole class from the beginning. I also tell students to budget their times
accordingly.”

It’s kind of like what I call the A and W Root Beer class: A lot of withdrawals in the
class. Retention is an issue in online learning. “Those are the students that usually just
vanished. When it comes to student retention in online classes, there are still quite a few
students who don‟t finish the semester. They don‟t know what they are up against. Part
of the reason that so many more students don‟t make it is because they think online
courses are going to be easier. A lot of it has to do with them personally having that
stick-to-it-nature. They don‟t realize it is demanding. They also don‟t have an instructor
reminding them when their assignments are due. The drop rate for online courses is
really, really bad. Students forget that they have to be disciplined.
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Sometimes students just fade into the woodwork. I see it happen online and they
disappear. I don‟t‟ know what happens to them. Sometimes you feel that there is a
disconnect with the students.

There‟s something different about online classes, an

anonymous aspect. There‟s a barrier and I don‟t know how to jump over it. You find
students slowly drifting away. What happened to these individuals? They just drop off
the face of the earth. Others do really well. How do you get one student that drops out
and another that gets an A? It‟s the same class. So what is the difference? It‟s the
student. Some students are not prepared. That‟s where it gets bipolar, confounding,
whatever terms you want to use. Fifty percent of the students get a good grade and 50
percent go south. There‟s very little in the middle. The ones who finish out the course
tend to be successful. They are not getting all As, but they are taking initiative to talk to
me.

Everybody’s got their own learning style. Online students learn in the same ways as
traditional students. I think the right students are getting great outcomes. The wrong
students are disillusioned. However, in this community college, we can‟t say the wrong
students can‟t sign up. The wrong student though has to come up to our expectations.
We can‟t go down to their expectations. It‟s taken me taken 19 years at Palo Alto to
figure that out. I usually ask students at the beginning of the semester, „How long do you
think it‟s going to take you to do an assignment in this online class?‟ At the end of the
semester, I send back the amount of time it took them to compete the assignment. „You
said it was going to take you 4 hours a week to do this, do you think that was an adequate
projection?‟ Most students will say that the assignments took longer than they originally
thought. It took longer than they thought because I went deeper into the subject matter
119

than they thought I would. It keeps them up to date. I used to give them all the
assignments and everything up front. And then they say, oh Faculty E, I didn‟t realize
that these assignments were due. Well, you knew up front that there were deadlines.
Some students send me all of their homework and labs the day before I have to turn in
grades.”

I have an SOS for Save Our Students. Online courses require structure and timelines.
“You have to make it more demanding because you give them structure. Sometimes
students see the structure as discouraging. I think we need to encourage students to talk
to us about the problems that they are having with the course. The teacher should try to
help the student so that retention does not go below a certain level. They need to know
you are there. If you never respond back to them or if there‟s a big void, they forget what
they asked you. Retention is lost. Sometimes the students are lost and start dropping
before they communicate with the teacher. That‟s why a lot of emails are required and a
lot of time.
You need to get back to the student quickly. I always check my emails at least
twice a day for my online classes. I have an SOS criteria. This is a board with a list of
names of individuals from whom I haven‟t heard from in a couple weeks. It might sound
a little juvenile but it has saved some students. I think they believe that they have been
sending me stuff, but I have received it. I‟ll email them and they don‟t check their email
so they don‟t get back to me. It‟s just very different. It‟s very objective and personal. In
fact when you talk to them on the phone it‟s refreshing. Wow, there‟s a real person on
the other side. That helps. Many students who drop need to be on campus. Maybe it was
the topic, maybe the textbook or they just didn‟t have the ability to organize.
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Those are the points that I want students to understand. When they get out of my
class, I want them to know the course objectives. Students on campus don‟t read the
lecture notes because you‟re going to tell them. In online courses, they have to read. If
they are going to do the quizzes, read the chapters and find the answers. It‟s repetitive. I
think online students read more.

It makes the students responsible for securing

information from various resources whether it is in the book, instructor‟s lecture notes,
the internet, e-books or whatever the delivery method is through the internet.”

They talk about professional athletes that steal money once they get the big contract
and then they don’t perform. Well I see some internet instructors stealing money
when all they’re doing is having students read the text and give them a test. Some
faculty members let their online courses run without student engagement. “No other
assignments, that‟s it. The outcomes to me are dependent on the instructor on how they
manage the internet classroom. If you had asked me five years ago if I thought a student
could learn the principles of microeconomics over the internet, I would have laughed in
your face. I would have said, „there‟s no way.‟ I think you can have a great amount of
success in an internet classroom and a great amount of learning can take place. It
depends on how the instructor structures the course. If all students have to do is read the
chapters, take the test and have no other assignments, then we are cheating our students.
It would be like students walking into my bricks and mortar class and say, „here‟s all
your assignments for the semester, come back in December and see me.‟ I know there
are still instructors that do the same thing, read the book and take the test. Those are the
instructors who say teaching online is easy. I would let a first time instructor get away
with that because they‟re feeling their way through the course. However, I would hope
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by the second, third and fourth semester, the faculty member would start adding and
taking away assignments.”

I will never forget when a student said he had done something he had never done
before in any class: he read the whole book. Online courses are reading and writing
intensive.

“Student outcomes mean completing the course requirements, readings,

turning in the papers and getting a grade. I get tickled pink because online students
generally have better reading skills and it should be that way. So they‟re doing well. In
my online course, there is a lot of reading and no lecturing. Students actually have to do
the reading. There‟s no way around it.

They are reading for success in the sense that

they know they are going to be tested on what they read. I think learning definitely
happens. Extra credit comes into the mix for the most part when students do extra
assignments.

For example, a student might go to listen to a guest speaker that I

announced in class. If they do the extra credit, the student is usually doing well in the
class anyway. It‟s the student who‟s getting an A or a B. When they ask for extra credit
it‟s the ones who probably will withdraw from the course. At least that has been my
experience.”

Student Preparation
The Student Preparation affinity impacts online learning through the following subaffinities: Difficulty, misconceptions, demanding, not for everyone and training. Online
faculty members at Palo Alto College describe their experience with this affinity:
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I don’t know how you can prepare somebody when it’s not their forte. Students need
training on how to use the technology for internet courses. “It‟s just like any other class it
just happens to be online and I think that‟s the perception. The negative part is that the
technology educational level of my students is low. Our students are really not ready to
take these classes. I think students believe they are ready because they can do email and
play computer games without having to read the instructions. You find yourself not only
answering questions about the material, but also teaching students how to use the
software and computer. It takes a lot of time.
It is a course of convenience where a lot of students take it because they don‟t
have to be at a certain place at a certain time. It‟s kind of dry on the internet because they
don‟t have the entertainment that a professor can provide. It takes a different kind of
student and there are a lot more students out there than in the past. We need to get the
students trained to be able to take an internet course. For example, I had a student who
emailed me and didn‟t know how to do an attachment. This is not the time to learn how
to do it. I told her that she could come to my office and I would show her how to do it.
However, you need to know how to do that before the course starts. She did come and
see me. She had a standing appointment every week. In fact, I saw her more than my oncampus students. She was a delightful student and a returning adult student. She was not
techno-phobic and willing to give it a try. She did fine. She is the exception to the rule.”

I think it’s phenomenally piecemeal. Some students are ready to take an online course
and others are not. “I agree that online courses are pretty demanding. I was wrong to say
I give my online courses more work but I don‟t think I do. Immaturity, some students
have never taken online courses. Some students don‟t even have a computer at home.
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They all go through this process, but one third are going to be super prepared, ready to
go, they‟re mature, they‟ve done it before, and they know. The rest are in some stage of
not prepared even if it means just getting textbooks. It‟s not just thinking that the class is
the same as the one on campus, which it isn‟t, but it‟s also a misconception that they have
all the resources to help them do the job. They probably don‟t. I don‟t expect them to
come and know my website right away because it takes time to figure out anybody‟s
website. However, I expect them to know email. When it comes time for really doing
things for the course, some students don‟t have the foggiest idea. We think that students
are more computer savvy but only in narrow focused areas.
Students have to posses a set knowledge before they come into the class and I‟m
talking about technology. We can tell them this is what you need to have, the skills you
need to have, but they‟re not going to know until they try it. You hope that the student
can manage the course. I think it‟s mostly a motivation issue whether or not they truly
want to do this work. A lot of students can‟t rely on themselves to make sure they
complete the work. They have a professor tell them what they have to do and when they
have to be in class. They just prefer it. The orientation forms that I give students tell
them step-by-step on what to do. The students have a contract that acknowledges that
they understand what‟s expected in the course. Some students don‟t really pay to much
attention during orientation.
If they don‟t have the basic knowledge they‟re not going to do well, period. It‟s
going to get them behind. That may be why we have a high dropout rate. Is it because
students get frustrated with technology and disappear because they don‟t know how to
keep up with it? I have a pre-requisite for my class that says you need to take this
technology test before you begin the course. Do you know the basic 10 questions about
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technology? If you‟re able to pass it, then you‟re able to get into this class. If you‟re not,
you‟re not able to get in the class.”

I think the word’s out and most students now have been around long enough, are
used to computers and every student we have should have the capability of doing an
online class or at least be able to navigate and get around. Today‟s student usually
has some experience with technology. “Those are basic skills. I think we are taking the
students and assuming that they don‟t know anything and we know better than that.
Students are more prepared than we were and it‟s going to get, I guess it‟s better. They
have taken more than one online course and they‟re disciplined. However, they are also
the ones who are going to drop out.
When students ask me, „is it easy to take a class online?‟ I say, „well it‟s not any
easier or more difficult than taking it in the classroom.‟ What makes the online course
easy or difficult is how disciplined the student is in doing the work. If you‟re able get
online regularly and not say, „well I‟ll go in next week and next week,‟ then you have the
discipline. You pretty much have to go in every two or three days just like you would go
to a Monday, Wednesday, Friday or a Tuesday, Thursday class. You also have to make
sure that the instructor hasn‟t put anything else in the online course or that there hasn‟t
been a change. For example, the quiz was on Friday but we‟re moving it to Thursday
because the system is going to have an upgrade or the system is going to be down for
hours, that kind of stuff. That‟s what I tell them is the demanding part.”

A lot of the students have more confidence in themselves than they merit. Students
need to have more confidence when taking online courses. “A lot of people just give up
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in the middle of the course because they‟re having so much trouble with the computer.
Some students send me emails that they can‟t hear the music examples for the course. I
realize it is because they can‟t identify the location of the CD-ROM drive. Every time
there‟s the least little bit of indecisiveness or a flare up of „oh, my god‟ type of stuff, you
need to tell them „you can do this and they settle down.‟ They surprise themselves.
We need to increase our expectations of students and we need to increase our
training, make it advanced. If you put goals and demands on students, they will surprise
you. After a student identifies that this is their first online course, you need to reassure
them. If a faculty member doesn‟t want to listen to a student‟s problem and shoots them
down, they don‟t get the help that they need. We do have a tutor here that can help them
and can walk them through the process. If a student still does not feel like they can
navigate through the course, I will set up a one-on-one orientation in my office and I‟ll
walk them through it. Again, that defeats the purpose of an online class. Now they have
to come on campus and do the work. It becomes inconvenient because now you have to
do your work online and on-campus. It‟s a double-edge sword. I just don‟t think they
have a sense for what is expected of them. They don‟t have a realistic idea of what the
level effort required to complete a course so for some students they get overwhelmed at
the last minute.
The program that I use is student friendly or user friendly. The navigation is real
easy. It‟s harder for the instructor but the student side is real easy. Sometimes the
difficulty they have is not their fault. Some of the students are using their computers at
work and they have security devices, programs and firewalls. Those things don‟t allow
some content to be viewed from work and they don‟t understand that. Most preparation
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means students are prepared to be able to use the computer. To understand why I can‟t
access some sites.”

I have seen students come and they really have no bloody idea. Late registration is an
issue because students fall behind. “Students often have misconceptions that it‟s easier,
or even if the class isn‟t easier, they don‟t have to put forth much effort to be successful.
I think many students often enroll in distance education and are the last to enroll. For
example, this summer a student registered on Monday after classes had started. By the
end of the first week of class there are already assignments due. Student didn‟t finish the
course because they fell too far behind. In the summer, I run an 8-week session, which is
half of the 16-week semester. By the end of the first week there are two assignments due.
Late registration cannot go past the first or second day of classes. For self-starters this is
very good for them. For those who need constant instruction, they need to take face-toface classes.
When I think of preparation I think of they‟re not sure what‟s expected. They
don‟t prepare as well. They tend to cram at the last minute. They will read a whole
chapter during the weekend. At the same time, they often tell me they learn more
because they are the ones who put the demands on themselves. They might go online and
say, „well this isn‟t my style. I don‟t feel comfortable. I need hands-on. I need oncampus.‟

I think one of the things is that the counselors are saying this not the best

option for you. I know a lot of times we don‟t want step on anybody‟s toes. We want to
give them equal access but I think part of the responsibility of good advising is selecting
a course format that works the best for students. The grades show that they‟re not ready
and they drop out. I‟ll get off of my soapbox.”
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I’m expecting students to be able to read, write and produce things in an educated
manner. Since there is a significant amount of reading and writing in online courses,
students must be academically prepared. “These are only introductory classes. The only
place where students lack background consistently is that they don‟t write very well.
And yes, that‟s partly my job. It‟s also part of the job of public schools to get students to
write. I don‟t think that they do that as much. Students sometimes go into my class and I
give them a poor grade because there are a lot of misspellings, punctuation errors and
incomplete sentences. Even though there‟s a checklist and spell check. That is the basic
thing that I ask them to do for preparation. Sometimes I communicate with the whole
class to tell them what I expect. For instance, if their assignment has to do with writing
several paragraphs to identify or describe some music, I tell them, „hey look, if you don‟t
write in complete sentences and your grammar is bad and you can‟t spell correctly, I‟m
not going to give you a good grade even if you are pretty close to describing things
correctly. I‟m sorry, that‟s part of the deal.‟ By the time the fourth week rolls around
everyone is on the train.‟

How do we make the difference, how do you make them affordable? It’s not like
you can throw money at this problem. Some students just don‟t have the necessary
technology for the course. “Part of the misconception is that students have all of the
technology for the course. I think because we are working on the Southside we don‟t
have students who are well off. Maybe we need to look into special software that we can
actually provide the students to make them all equal. Although, I think a big problem
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about preparation is that our students just don‟t have what the other kids have available to
them. They‟re way ahead. They‟re not equal at all.
Some people do fine coming to the library. But I‟m talking about being able to
use the computer. Do you know what email? Do you know Microsoft Word? Minor
things. What do we do about that? If we‟re teaching Microsoft 2007 and the requirement
is that you turn in a lab, what if a student doesn‟t have the right version? I give students
steps to go by for the assignment. If they don‟t have the right version, the steps are not
going to match.
Oftentimes students say I don‟t have access to the information. If you are not
familiar enough with the program, you are not going to know that there is something to
click on to display more information. The default is for all the arrows to be closed and
show the information when the student clicks on it. They think, oh this little computer, I
can handle it. It turns out that the computer is too slow. Maybe they have dial-up, maybe
the timing or the clock speed on the machine is a lot slower or maybe they don‟t have the
right software. They sign up for the online course anyway. We talked to Staff A about
this issue. He said, „what if we provided laptops at a really reduced price?‟ I said, „well,
that might work.‟ However, everybody would want a laptop.

What if a student gets a

laptop at a great price and he walks off? How do we get it back? Do we make some sort
of agreement that students must stick with the class to receive a laptop? I don‟t know.
Should we make those demands?”

They can play games but try to transfer that game file to another computer. Some
students believe that online courses are easier because you can use your textbook. “I
think one of the misconceptions is they think online courses are going to be less work
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than an in-class course. By the end of the semester they say, „this is more work than they
thought.‟ I am seeing a lot of students are asking more questions. „Can you send me the
syllabus ahead of time?‟

Some are thinking ahead. Again, they have to be more

disciplined than on campus students.
Students think that taking an online course is going to be easier because they get
to use their book. They don‟t realize that instructors make the test even harder because
they know students are going to use the book. Most of the time, you can‟t just read the
question and go back to the book. You have to infer from the reading and understand
what you read. I‟ve had students who emailed me and said „I did really badly on the test.
I didn‟t study. I just thought I could flip through the pages.‟ I guess they thought I was
going to put the first 10 questions from chapter 1 and the next 10 questions were going to
be from chapter 2. The questions are jumbled up and they‟re going back and fourth
trying to find their answers in the textbook. They run out of time because the tests are
timed. I usually give them the same amount time that they would have in a classroom.
Students must also have access to high speed internet. I don‟t get too many
students who have dialup the way they used to 6 to 7 years ago. As far as internet
instruction it means are they proficient in using a computer and the software. And they
say oh I have the skills I‟ll do it. I‟m not so sure that these students also when they come
to on-campus classes aren‟t‟ going to have the same problems of being motivated,
dedicated and all that. Most students when they come in and they don‟t know how to do
it you can‟t necessarily teach them how to save files and the whole file formatting and
sending and all the rest of that if they haven‟t done it before. If they‟re strong learners
but then again, I told you about the student that they added late. This is week 6 and she‟s
still having issues with submitting files and one of the things particularly with an online
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course it says it has to be submitted this way or they won‟t be graded. There are students
who have never taken one before and don‟t even have a computer at home, can‟t open
attachments and they‟re in an internet course for the first time.”

Technology Challenges
The Technology Challenges affinity impacts online learning through the following subaffinities: Login, support, security, delivery speed and technology requirements. Online
faculty members at Palo Alto College describe their experience with this affinity:

I have heard feedback from faculty that they didn’t like WebCT, they didn’t like the
server, yada, yada, yada. Technology challenges with the course management platform
can impact instruction. “I think a lot of it is self-induced. But there‟s a little bit of
breakdown over at district. It takes a while for me to get a student‟s password entered
into my roster. Sometimes it‟s been as bad as a week into the semester and students are
still waiting to get started. The other challenge is when the system goes down. There is
not much we can do on our end. This semester we had a real problem. I think the login
issue has gotten worse. Although, I think I‟ve gotten around that problem.
I‟ m putting my faith that that internet is going to work for them and for me. The
most difficult part has been when we have had server problems and the students can‟t get
into the class. That happened in my class today. We had an exam. In the morning the
computer was working. The computers were working in the morning and now in the
middle of day the exam questions won‟t show. I think the server was down. My students
could not take the exam today. One time, we had a power outage at the library and a
student was trying to take an exam. The student had the librarian write me a note that
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they were taking the exam and they couldn‟t finish it because of the power outage.
When students are knocked out of the course they want to fax me their assignments. I
don‟t want to be faxed. If I have to check my messages or check the fax machine, I lose
the flexibility to teach this course. I might be standing by the fax machine or waiting for
the phone to ring because a student says the internet is down where she lives. I‟m even
getting to the point that I want to take my phone number out of the schedule. We want
this communication to be strictly on the internet.
Some people don‟t relax around the computer. They get frustrated very easily.
It‟s not technology. It‟s their frustration level. I know WEBCT used to have some
problems but I‟ve never used it.
department were unhappy.

I just know that some of the instructors in this

I don‟t have to deal with support central at the district

because my course runs through McGraw Hill. We rarely have any shutdowns or people
who can‟t login to the course. If they are shut down, it‟s usually because I shut them out
because they have not been attending the class. Now, I‟m going to be making the leap to
the new system, Blackboard Vista. I‟m not confident it‟s better than WEBCT but I‟m
hopeful it will be more dependable.”

I might have the ping, ping, ping and there’s all kind of challenges. When students
have technology challenges with their computers or connection, the online faculty
members are not able to assist. “Students have to be able to find a computer that works,
that has the software, etc. etc. I think all you need is a little flexibility. Students seem to
have varied issues depending on what system they‟re using. Particularly, I may have an
adult student who may have never been on a computer before my online course. I think
we have separated them enough to help the instructor realize they are all individual
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issues. I think all of us look at these things as one big problem but they are separate little
problems.
The technology challenges seem to be on the students‟ end. They think that
because they surf the web or because they play games on computers, they know
everything about technology. For example, in a computer literacy or introduction to
computers class some students think that that they know everything. However, when we
start talking about hardware, sectors and clusters, they ask „what in the world are you
talking about? When we start getting into those details they are challenged.
If I hear from five or more students regarding the online course, I know that
something is going wrong. For instance, my email address wasn‟t listed correctly on the
schedule and students were sending most of their emails to an email address that I don‟t
really check.

A week goes by in the course and I couldn‟t find anybody. Finally, I

started emailing everybody and found out what happened.
The main technology challenge I have with my students is that they are used to
running through PALS. I‟ll have a student who hasn‟t shown up in a few weeks and I
finally get an email from them saying I keep clicking on PALS and the course won‟t pop
up. Well, my course is not through PALS. I sent out an email at the beginning of the
semester telling you how to get onto my course. They say, „well I don‟t use my PALS
email either,‟ I use my AOL. Well, unless you give me your AOL address, I don‟t‟ know
how to get a hold of you. It becomes a challenge when they don‟t use their PALS email
address. I wish we could get students to understand that they don‟t need to use it on a
regular basis. However, if you‟re taking an internet class, for those first few days, you
must use your PALS email because that‟s how your instructor is going to contact you. It
says in the schedule that you must contact your instructor before the first day of class. I
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think the learning curve might be pretty steep but it levels off. I just think the technology
problems are going to be there all the time.”

I am not a computer person. I’m a history teacher that uses computers. Online
faculty members are not troubleshooters for computer problems. They know the online
course and teach. “Delivery speed is a challenge. It is hard to believe that there are still
some students using dial-up. If you try to take one of my exams with dial-up, you are
probably going to run out of time. The exam takes too long to load. Sometimes you
click on something and you take a nap. It takes longer for an image to load on dial-up. I
experienced that myself. In the rural area I had no other choice. I finally got a satellite
dish and that gives me a lot more speed. DSL is right on the fringes of my community.
I‟ve been trying to get it for two years and it‟s just not coming out that far in the
community where I live. I‟ve had emails from students on some of the worksheets and
some of the images are not coming up. If you‟ve got a course that‟s loaded down, bulky,
not streamlined, with lots and lots of graphics it‟s not going to function as well in any
system. A student may also have an old computer, they may have to borrow one or they
may have a virus. They have to troubleshoot their system and somehow they feel that I
can do it for them.
At the beginning of the semester I was loading my online classes and course prep.
All of sudden, one of my classes disappeared. I called support central at 10 o‟clock at
night. The gentleman was very nice and said „I‟ll do something to take care it.‟ If for
some reason the course was not backed up, I was to call the help desk again.

Well this

is the week before classes started and we are currently conducting registration. It was
almost impossible to get through to anyone at the help desk. I am not exaggerating; I
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waited for 40 minutes on the phone before I even got through to someone. I found out
that only Staff C could resolve the issue and it was the end of the second week. I had to
dump that component of the class. By the time they fixed it, I already had to show the
students how to do MLA formatting. I said we‟re just going to do it this way. It‟s still a
journal. I‟m just going to have you word process it. After I spent all that time preparing
my course, I had to teach my students another way of doing the assignment. This is
particularly difficult with our developmental students.”

You are only as good as your course. Online faculty members strive to create student
friendly courses. “Sometimes a course can be too fancy and the students focus on the
features. For example, I was looking for some lyrics for a song and the first website I
clicked on just had too many features. I‟m sorry life‟s too short. We all get caught up in
the fancy features. The biggest bang for your buck. I‟m in that group.
I think we get the most bang out of our buck with what bucks we have. I think
our campus and district are doing a good job with technology. We‟re about as state of the
art as we can be with our current funding system. When students need support they seem
to have been satisfied with the district help desk or on-campus support. My biggest issue
is that every time I have a problem with WebCT, if it‟s a serious problem, the only way it
can be fixed is going through support central and Staff C is the only one who can fix it.
She‟s one person serving five colleges. I don‟t know what the thinking is about having
one person with the capabilities to solve WebCT issues. Right now, with WEBCT, Staff
C is going to be the only administrator for the server.

We have one person that

administers the whole WebCT system and that‟s unacceptable. What if Staff C gets sick?
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I don‟t think it‟s enough to have one person supporting one college more or less five
colleges.
I don‟t know if it‟s the amount of the workload but there were times when I called
the district help desk and couldn‟t get through to anybody. After I finally did get a hold
of someone, she was downright rude on the phone. I explained the situation several times
and then she said „what did you register for?‟ I said, „what do you mean register?‟ I said,
„wait a minute, I‟m the instructor for the course.‟ Her manner completely changed. To
me that was more upsetting than anything else because she thought I was a student and I
was treated very poorly, no respect and I was told that I would get a call back. We
cannot be treating students that way, particularly when we have freshmen that are taking
an online course for the first time. They‟re new to the college experience. They are not
going to know to keep calling and it‟s a thing they should not have to be doing. I
understand that district support now has layers of administration.

There‟s one

administrator and then there‟s sub-administrators that can help with WebCT. I really
don‟t think we have enough staff to support technology. I know it all comes down to
money. But if we‟re expecting the college to grow and increase internet courses, we need
to have the support to back it up.”

Academic Integrity
The Academic Integrity affinity impacts online learning through the following subaffinities: Cheating, copying and plagiarism. Online faculty members at Palo Alto
College describe their experience with this affinity:
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What’s my definition of academic integrity? Do your own work. Although online
courses provide opportunities for collaborative learning, students need to do their own
work. “Students must make sure they meet the requirements of the course and that they
do their own work. If somebody meets another student who is in the same online class,
there is an opportunity for collaborative work to take place. If one person were to get a
good grade on an exam, they may ask the other student to take the remaining tests for
them. It could be done very easily. A student could login and let somebody else do the
work. It‟s possible. I think it would be very easy to do and there‟s no way to tell. They
are just submitting someone else‟s paper. Anybody could do that.
Sometimes students will go to a computer lab and somebody has worked a
problem for an assignment. The first student did not log out correctly and just left their
answers on the computer. The next guy goes to the computer and sends me the other
student‟s work. It just so happens that I receive the student‟s work from the previous
student‟s email. I usually look for certain things such as the student‟s user name. For
example, when I‟m grading an assignment the user name pops up. If student A sends me
assignment X but Student B‟s name pops up, then I can ask them since when did you
become Student B. Your name was Student A last week and this week it is different.
They usually get the hint and ask if they can resend the assignment?
I try to ask questions on the essay in such a way that they cannot go to the book
and find the specific answer. They have to process their information and come up with
the answer. When you find a misspelled word and it‟s misspelled the same way on
another student‟s assignment, you look a little closer. Sometimes you find out that every
answer is identical. I caution them about doing their own work. At this point, you just
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have to say „ok guys, if you really want to learn you are going to do this on your own.‟
However, I can‟t make them do it.
I‟m not sure there‟s a better way of assuring that cheating is not going on. I don‟t
know how you can check that the person who says he or she is taking the test is actually
taking the test. I‟m not sure that every college has the means and methods to verify. I
think it‟s essential that you rely upon their honesty. You have to assume that they‟re
honest. Maybe that‟s not the best way to operate but I always believe that 99% of the
people are honest. You‟ve got that 1% that‟s just not ever going to be. That‟s the way I
treat everybody. At least until they have given me a reason to distrust them.

That

doesn‟t mean that mom isn‟t helping at home.”

The way you pass out the passwords, grandma could be doing Johnny’s course.
You don’t know. There is a sense of anonymity in online courses. “You have to have a
certain amount of trust. One question that comes to mind is accountability because you
don‟t know what students are doing on the other side. You hope somebody is not helping
them out or taking the course for them. That‟s an issue that comes out.
Copying and plagiarism. Whenever they turn in a research paper I have a criteria.
I have a standard way I want you to write it. They just can‟t cut and paste a „daggon‟
article into a piece of paper and send it to me. It isn‟t going to happen. I‟ll tell them now,
„do you want to do it according to my standards?‟ They can take the paper back and rewrite it. I mean, I don‟t want them to give me a dissertation. I just want them to be able
to get the main idea out of the article and give me a simple summary about what‟s going
on and how that‟s affecting industry. That‟s all. It‟s nothing elaborate.”
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There are lot of issues on academic integrity to include cheating, copying, and
plagiarism. Academic dishonesty occurs online and on campus. “I think academic
dishonesty happens with some online students and it‟s even true for on campus students.
I try to tailor the assignments so that I don‟t receive something from a website where if
you submit one essay, a hundred thousand essays are free for you to download. And
some students say „really, there‟s stuff like that out there?‟ Well you might as well know
now because it is there and I will be looking for it. I think that it creates a lot more work
on the instructor‟s part by trying to circumvent that whole notion of academic dishonesty.
You also get used to the way a student writes. You can kind of tell that it is not
their work when their writing changes. I read their paper and decide how much they
plagiarized. It‟s an issue. I see it every once in a while. A lot of times when students
plagiarize, I don‟t think it is malicious and that they are trying to cheat. I think a lot of
times it‟s because they don‟t know how to cite properly. I tell them to look at their
citations because I‟m going to go in and look at them. I also encourage and show them
how to use APA.

I tell students that it is okay if you want to quote somebody from a

book. You just have to give them credit. I tell them I‟m not only grading you on your
writing, I‟m grading you on the context of your writing.”

Students can cheat but at some point you have to draw the line. There is a certain
level of frustration for online faculty members when dealing with academic dishonesty.
“You have to say, „if the student does not want to learn, I can‟t force them.‟ I have been
doing various things to minimize academic dishonesty for many years and it‟s always
gradually improved. There have been no great sweeping accomplishments, just gradual
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improvements. However, there have been some challenges that I‟ve never successfully
addressed, whether the course was online or on campus.
One advantage to online learning is that I can randomize test questions. For
example, if you and I were working on question number 1, my number 1 might be your
number 20. I don‟t worry too much about that anyway because I don‟t weigh their tests
that much. Another thing that students don‟t realize is that if you‟re copying somebody‟s
program, there‟s coding that will show the name of the original author. Some students
aren‟t well versed enough to catch it. This one student did it several times and the
instructor wanted to drop him. As the academic chair, he came up and fussed at me and
says it‟s not true. So we brought it up on the screen to show the student where he was
copying somebody‟s stuff. „Well, I guess I might have done that.‟ And that‟s the way I
come back to them.”

If you give students the minimum amount of time to do the work, you know that
they can’t look up the answers quickly because the clock is running. Timed exams
are a great deterrent for cheating in online courses. “I think that cheating is too easy for
students that they have internalized that it‟s okay to cut corners. There‟s nothing wrong
with working together but when you go in to answer the questions on quizzes, you do that
on your own. With my quizzes you conceivably could take the quiz more than once.
However, my computer program logs the IP address when the quiz is received. I am able
to compare the IP address and it shows me if somebody took the quiz more than once. If
they did, I send the student an email to remind them that they‟re only supposed to take
the quiz once. If they took the quiz more than once, I take their lowest grade. I‟ve had
some problems with that but it‟s not prevalent. It‟s not huge.”
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I let them use their textbook during exams. Some faculty members have found that
students who do not prepare for exams and use their books will not do well on timed
exams. “Should we have testing allowed only in the testing center? We all struggle with
that issue. Is that good or is it bad? A lot of faculty members say you should have to
proctor the test on campus. Is that a pure online course? I wouldn‟t want someone to
have to fly in from Iraq to take a test. I don‟t think that‟s appropriate and it‟s not a true
online course. We are trying to learn something about this respondent‟s lock down that
would allow us to lock down our exams. Students won‟t be able to leave the exam page
to visit other pages for answers. Honestly, I don‟t know a way around this issue besides
requiring students to come to campus for exams. I loathe doing that.”

Academic integrity is an issue that you can lose a lot of sleep over but it doesn’t help
because there’s nothing we can do about it. Faculty can only minimize academic
dishonesty; they cannot prevent it from happening. “There‟s no way you‟re going to be
able to control cheating completely. There are good students that are here for the right
reason and don‟t cheat. The ones that are cheating are just copying stuff off the internet,
its easy to do. I request students send me papers in an email. If I‟m suspicious because it
doesn‟t look like something they could have produced or it looks like it‟s been copied, I
will Google it.
I have found that students have copied other people‟s work. Cutting and pasting
is just too easy. Although, faculty can pick it up fairly quickly because the font on their
essays are different. Arial font becomes Times New Roman and the font size goes from
11 to 14. I tell my students when that happens; I‟ll give them a zero for that assignment.
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If it happens again, they are going to fail the course. It is on the syllabus. Typically, 9
students out of 10 are remorseful. For example, I called a boyfriend and girlfriend on an
academic integrity violation and they were so remorseful that they worked their butts off
the rest of the semester. It never happened again and they both got a B. It‟s easier to deal
with the embarrassment factor over the internet whereas on campus they are either going
to run or complain. They try.”

They’re really shafting themselves when you think about it. Online faculty members
believe that students who are dishonest are only cheating themselves. “If you stay up
until 4 o‟clock in the morning, it might only be a C paper, but it‟s yours. It‟s not fair for
that other student to bring in one hot off the internet and get an A. I‟m kind of like a
bulldog about that. It drives me crazy. If they submit someone else‟s paper, I think they
are cheating themselves. They are missing out on learning potential. It is also not fair to
their peers.
I know a couple of years ago, a student had been caught cheating in one class and
it was documented. It happened again in another class, and the instructors were not
supposed to talk about it because of the student‟s right to privacy. If it is supposed to be
documented, then the second offense leads to a whole other level of consequences. If no
one can talk about it, everybody‟s going to think it‟s the student‟s first offense. I think a
lot more of them get away with it and that is unfair. When I talk to the students about
cheating, I like to talk about the issue of fairness. However, I think that is another issue
and is separate from online courses. Perhaps we need to look at the scholastic dishonesty
policy again because it does say that it‟s documented. We need something with teeth in it
so that the students know that this is a serious issue. Again, I don‟t think there‟s anything
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I can do personally to change academic dishonesty except to explain it ahead of time in
bold letters that it‟s going to affect their grades. That‟s all I can do. Thus, teachers,
whether online or face-to-face, have to be careful to see who deserves the grade or does
not deserve the grade.”

I know that there are students that could be husband and wife, or boyfriend and
girlfriend or two friends and they go to the library and open the exam at the same
time. Online faculty members have discovered that students that have a relationship will
tend to participate in collaborative learning even though it may not be permitted. “I‟ve
had husband wife and mother daughter combinations in which they were turning in the
same work. In some cases, friends or spouses take classes together and one of them takes
the test. The other time around, the other one takes the test. They swap. If there are two
people in the same house, that‟s kind of a red flag. I‟ve said this to couples; „If you‟re
working on the same theme, I expect that you send in different essays on different topics.
If he‟s sending something on prohibition, I want you to send in something about
women‟s right vote.‟ Usually they don‟t say a thing about that.
One of my instructors comes up to me and tells me that he is having some
problems from some students and they might come to see me. Well it‟s a married couple
and they both turned in the exact same assignment. I know that one them did the
assignment and the other one did not or they did it together. But I can‟t give them full
credit. That is not right. The students came in and I asked them, did you guys do
individual work? „How can you tell we didn‟t?‟ Well, you‟re turning in the same
assignment and it‟s exactly the same assignment. „We thought since we‟re married.‟ No,
it doesn‟t work that way. I had another situation where I had twins that were always
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taking their exams at the same time and getting the same grades. This goes to show that
you don‟t always know. I said do you mind if I sit you guys apart to see what happens?
„Oh, we don‟t care.‟ They did exactly the same on the exam even though they were far
apart. I asked them, „how do you guys explain that?‟ „Oh, we think the same.‟ Of
course some people will say if you‟ve been married long enough, you‟re going to think
the same too. I would have a hard time accusing anybody of academic dishonesty unless
it was very, very blatant.
In the past, not recently, I‟ve had to send emails to say the quiz is not
collaborative. You need to do your own work. I find sometimes they do and sometimes
they don‟t. Most of the time they don‟t realize you‟re not supposed to take a test
together. How do you keep them from doing everything together? They are going to get
a job in this field and they are not going to be hired as a couple. They really need to
know something on their own. I‟ve seen that dilemma. It is hard to monitor unless you
identify similar answers or notice that the student‟s writing style has changed. At some
point you just have to say „okay I‟ve done my best.‟ This person might be copying or
might be calling somebody at home. I can‟t get into all that. I can‟t control that. It‟s like
beyond me. I suppose if there is some kind of technology that could prevent cheating.
That would be good.”

Sometimes you just throw up your arms because academic integrity is easier to
enforce on campus than it is online. Some online faculty members are frustrated with
academic dishonesty in online learning. “That‟s probably a good issue to research. I
don‟t know the answer. But it does occur. Sometimes I feel that when I‟m grading the
assignments I‟m grading a lot of copied homework. It even happens in face-to-face
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classes. I try to write questions that make them think instead of having to look up the
answer. They have to see how it applies to the question. That‟s what I‟m trying to do.
How do keep them from plagiarism? Some instructors try to figure out „where did you
get this?‟ „Did you really do the research?‟ They‟re very conscious of plagiarism. If
students turn in the same assignment, the first time I divide the grade by two and each of
them gets half the grade. After that, it‟s going to be a zero.
I‟ve also had some students text messaging with their cell phones. I said no
electronic devices. They want to listen to music but I don‟t know if there‟s music on
there or not. Well it turns out that the ones I‟ve caught doing that are on-campus anyway.
I have them come into the office and I‟ll talk to them about it. If it‟s the first time, I let
them re-do the work for a reduced grade. If it happens again, the student gets an F for
sure.
I think online courses afford you a lot more room for cheating on exams. I try to
rely on the student‟s own honesty. Is it always true? No, you know that. They cheat.
But surprisingly, a lot of times even though I know they are cheating the grades don‟t
reflect any better. So if the end result is that learning took place, then we‟ve done our
job.”

We are kind of like DEA. Online faculty members are constantly monitoring their
course to insure academic integrity. “The criminals are always going to be one step
ahead of us. I tell students, „I‟m not out to bust you, because it ruins my day if I find out
that a student has been cheating.‟ This is why I provide students with an academic
honesty statement that they have to sign at the beginning of the course. By signing, they
are confirming that they understand the policies and procedures of this course that they
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will do their own work. In my freshmen comp class, I used to have students do a thesis
exercise and post it on the bulletin board. I quit doing it because students were cheating
off each other and I could tell. One student didn‟t even bother to take the other student‟s
name off of it. I had to email the student and tell them you know this is a zero. It‟s
obviously a zero because it says somebody else‟s name.
I use Turn-it-in Dot Com religiously to minimize plagiarism. The way that this
program is set it up is so that the students can view their originality reports from the
beginning and I tell them you can submit it as many times as you want to Turn-It-In-Dot
Com, use it as a teaching tool. If the student is really going to cheat, I can‟t really watch
them all the time. I‟m just going to take the benefit of the doubt. I think plagiarism is a
problem. I think we have some tools that are available to us like Turn-it-in Dot Com. I
also believe that letting students know that the tools are there and that we use them is
important. Although, the more students you have in your class, the harder it is to check
out.”
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SAN ANTONIO COLLEGE INTERVIEWS - COMBINED
The next combined interviews demonstrate online faculty member‟s perception of
the 10 affinities at San Antonio College:

Administrative support, classroom

management, communication, faculty benefits, faculty support, student benefits, student
outcomes, student preparation, technology challenges and academic integrity.

Administrative Support
The Administrative Support affinity impacts online learning through the following subaffinities: Class size, funding, student registration and faculty workload. Online faculty
members at San Antonio College describe their experience with this affinity:

San Antonio College provides online classes for the community of students who
absolutely cannot come to campus. Online faculty members expect the administration
to respond to their needs. “I do think that San Antonio College has support from the top.
Yes, they actually promote it. They have always expressed enthusiasm about expanding
online courses. I feel that there is a general sense that this is an important and successful
thing. We should keep doing it, changing and experimenting. The administration also
tries to get more instructors to do it. Currently, we have five online classes in the
kinesiology Department. This is a benefit because it helps students who want to get their
degree online.
I think of administrative support as being real strong here. The administration is
very supportive of the concerns we bring up to them. Administrative support means
responsiveness to my needs and coming up with funding for hardware and software. It
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also means setting clear and delineated processes for online learning. Faculty workload
is also a challenge. I don‟t think faculty should teach more than a couple of online
classes. I‟m not doing three this semester and the difference has been amazing. I feel
like it‟s much more manageable. So I‟m trying new things because I believe it is the way
of the future and it will benefit our students.”

We have a procedure that we have to go through in order to be certified to teach
online. Online faculty members are expected to internet certified prior to teaching online
courses. “The training is very supportive and pretty developed. I think the people who
are in charge of the online program are supportive and are trying to continue to keep us
improving. I would never have taught online, if I could not have taken the online
certification classes.

I also needed to know that I could go into the Instructional

Innovation Center without hesitation and someone would answer my questions. I needed
the reassurance because I am not technologically confident. The courses and information
were fine. Although, I really don‟t think that the certification courses prepared me for the
day-to-day activities of teaching online. I did not find it as helpful in that respect. I
actually received more information from faculty from my department who had taught
online. Of course now we will be changing our format to Blackboard Vista and I will
have to learn something new. I‟m not real excited about that.”

There used to be funding to develop your own course, which was a good incentive.
San Antonio College has faced budget issues that have impacted online course
development. “However, they are no longer allowing it. At least when I went through
the certification process, I got a one-course release to prepare for my class. I really think
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that is too bad because developing and teaching a course takes a lot of time. In my
opinion, that would still be the best administrative support we could get.
We have been cutting courses because of budgetary issues. However, that‟s never
truly been issue because online classes always fill up. The college also saves money.
They don‟t have pay someone to come clean the building. It‟s cheaper to have an online
class. The administration didn‟t want online courses to be too small because of the socalled financial crisis last year. That pushed us all to open up enrollment while cutting
down on the number of sections.

It doesn’t appear that SAC has any parameters for class size. Class size is a concern
for faculty online. “I have had an enrollment of 20 students, but this semester I had over
30 students in my online class. When I‟ve asked about class size, I have never really
been given an answer. In my department we don‟t put much energy into trying to keep
classes small. I think we are quite different from other departments. Although some
departments limit enrollments to 24, which is a smaller than the maximum for an on
campus course, we have gone up to as many as 35 students in an online class. We try to
limit student enrollment to 30 so that it is not so overwhelming. Twenty-five is a lot
better than 30, I can tell you right now. It takes so much time by e-mail. If it‟s a
manageable size like15 to 20 that‟s fine but if it starts to get larger then the workload of
the faculty member goes up. Faculty members are then faced with not being able to
provide the kind of direct interaction we owe to our online students. I would rather have
a little smaller enrollment but we haven‟t felt any direct administrative pressure to keep
them large. Maybe there‟s indirect pressure, I don‟t know. Online faculty members also
have not pressed for limiting class size very much. It might be because we are still in the
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first 3 or 5 years of getting going and we haven‟t figured it out yet. I would say give me
the class size that I want.”

After five years, I’m still finding things on WEBCT that I didn’t know existed. And
that’s crazy. There is a concern for the workload associated with teaching online. “The
workload has become quite controversial in how many online courses an instructor can
teach. Can they teach all of their workload, which is five courses, online? Who decides?
That is currently under review at San Antonio College. Normally, it is the department
chair‟s discretion as to the individual faculty workload. However, there is a concern over
the amount of work associated with online courses. I‟ll give you an example. I used to
have assignments for my online class. Those assignments were usually 5 questions per
week and they pertained to each chapter. The students had to respond to each assignment
in writing and upload them in WebCT. It takes a while to grade those assignments. I
would go question-by-question and answer-by-answer. I would provide students with
feedback to make sure they understood the subject matter. I cannot grade 30 student
assignments on a weekly basis, 5 questions per student.

In some weeks I had an

assignment over two chapters. If there‟s 5 questions per chapter, that‟s 300 questions on
assignments that I have to respond to within the week. There just was not enough time
grade all of the assignments. This year, I have been forced to provide more in-depth
lectures with quizzes rather than assignments. The in-depth weekly quizzes are fine
because they are automatically graded.”
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CLASSROOM MANGEMENT
The Classroom Management affinity impacts online learning through the following subaffinities: On campus testing, timed exams, documentation of communication, lack of
respect for online instruction, creativity, demanding and time. Online faculty members at
San Antonio College describe their experience with this affinity:

Instead of being able to just talk to a student and explain, I have to sit down and
compose a nice letter, check the spelling and the grammar. Online faculty members
need to manage their time in teaching online courses. “That‟s what I mean by time
consuming. To me it‟s like you don‟t want to teach online when you‟re doing a lot of
other very demanding things. If you haven‟t looked at your online class for a couple of
days, you feel guilty. And once you begin neglecting your courses, it‟s no fun. You put
off your courses and you feel bad. You need to feel like you‟re on top of it. Here‟s my
little true confession, you can procrastinate in managing your online classes in ways you
can‟t in your on campus classes. When you have to see the students in a classroom in
two hours, you know you have to be prepared.
I feel overwhelmed just doing my day-to-day job. I feel fairly competent on the
computer but learning something new would be overwhelming. For example, I took an
Illuminate course and I just thought it was great. However, I froze when I thought about
trying to implement this program during the semester. The amount of time it takes to
maintain student contact towards other students, for example, online discussions and how
you have to guide students on how to respond. This is a lot of work. Online discussions
are a lot of work.
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Online courses are also extraordinarily time consuming. If you are not careful, it
can take up all of your time. Faculty must be good time managers as we expect our
students. Simple things like typing skills. People have different levels of typing skills.
Faculty members who are very skilled typists can cut their time. I would say by as much
as a third. That is really a big thing, keyboarding.”

I’ll be telling on myself but I never did learn the function of putting my test in the
exam of WEBCT so it could be timed. Testing for online courses should be timed and
online. “My exams are almost like an open book exam because I give students 24 hours
to finish it. I have been thinking about trying timed exams but I need time to figure that
out. Maybe this would be a good time for me to learn since we are going to Blackboard
Vista. We have talked about the fact that all of our internet classes in our department
need to have timed exams so that the students are not able to cheat in some way. Of
course, if it‟s open book, they‟re not inclined to do it anyway. One semester I had
someone copying and pasting text into the exam. But now I have my timed exams and
the chapters are randomized. My theme has always been online classes are online. I have
been able to manage it better that way. So I do all my testing online and do not have any
problems. I‟m not saying its problem free. It‟s very problematic but so is testing in the
classroom.
I have had students from different places in the world take my online class. So on
campus testing is tough. We have done it several ways. We had on-campus testing
which is truly not an online course because it‟s more of a hybrid course. That presented
problems because the whole purpose of an online course is to have a wider outreach to
students. For example, I had students residing in Kuwait while they were enrolled in my
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course at the college. It was different when we had on-campus testing because even if we
had students living right outside of the city, it was a major problem to take exams. We
were able to find some technology that helped us put our course entirely online. That‟s
been very helpful in managing the course. It‟s been easier for the instructors and for our
students. That‟s for sure.”

It’s like you have your own secretary. A course management platform helps faculty
manage their course. “I think classroom management is a platform to conduct teaching
and learning. When I started at San Antonio College, we were just starting online
courses. We had a consortium from all the colleges to select a course management
system and we chose WebCT. This platform is wonderful and easy to use. It has got
enough course management tools and it is a good way to manage your online course.
Classroom management is how we post assignments and exams. It is also the
administration of your pages, guiding your students and the numerous replies to their
emails. That‟s really the class time. It is how you manage every aspect of the class. I
teach social science and I give my students a lot of assignments. They do a lot of written
work. Students have all kinds of time to meet their deadlines so it‟s it not a frantic
schedule. However, students are always going to end up spending more time than they
wanted to on an online course. They are going to have to read stuff over because they did
get it the first time and they don‟t have someone there to explain it to them. They have to
listen.”

Creativity. Online faculty members would like to be creative in designing and teaching
their courses. I wish I could be more creative in my online class. I feel that there are
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ways out there that I could make my online course more creative and that I am missing
the boat. But when am I going to have the time to do that? I don‟t know when they want
me to be creative. Creativity doesn‟t come easy to me. I really have to work at it. So
that gets back to the demanding and time. Very demanding.

I think classroom management means getting students to participate.

Online

students tend to wait until the last minute to submit their assignments. “A lot of students
say that they didn‟t think the online course was going to take so much time. It‟s
happened many times. Students turn in an assignment with an attachment, the deadline is
Friday at midnight.

I come in on Saturday and print out all the emails that have

attachments. I usually get someone who has not turned anything in to me so I post a
grade of zero. I get an email real quick and you can do a search and sure enough there is
the assignment posted at 11:50 p.m. They made the deadline but it just didn‟t show up on
the screen. You have to accept the assignment and change the grade. That‟s WebCT,
now it‟s Blackboard Vista.”

I’ve received directives that an online course is an online course. Online courses
should be taught completely online. “There is no classroom involved. The faculty used
to be able to have at least one class on campus. However, the latest instructions are that
the course be completely online. Most of the students understand how to navigate
through the online course. The issue is that some students are just not reading the
instructions and that makes it very difficult. They‟ll come to me to try and solve
technical problems when they have been instructed to go to the technical support desk to
help them out. Usually it‟s a small number of students. My students never have to come
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on campus even though I say in my orientation that it‟s mandatory. For instance, I have a
student living in England and it would be too much to ask them to attend my orientation.
Coming to campus just doesn‟t work.”

My problem in classroom management has come from students finding out what the
procedures and processes are for the course.

Online courses should post clear

instructions on how to navigate through the course. “Classroom management in a faceto-face class takes on a different personality, a different vehicle of delivery than an online
class. I don‟t call students up or tell them what they have to do in an online class. They
have to figure it out from the course calendar. In my classes for example, we have a
discussion board and some of the students missed the note that they are supposed to go by
the course calendar and click on the link for their assignment. If they didn‟t read the
calendar, they missed the assignment. On the other hand, if I put all the instructions for
each posting in the calendar it will make the web file really big. That‟s why I put the link.
I use the discussion to gauge attendance. So I have them respond to a discussion
topic every week by 5 pm on Friday. If they don‟t respond, they are counted absent for
the week. They can post a discussion anytime Monday through Friday, 10 sentences
minimum and they have to address the topic. Many times students will not do it and I will
send them an email after two weeks notifying them that they will be dropped if they miss
the next one. The usual response is that „I didn‟t know I had to do that.‟ Some students
just don‟t read even though you may ask them three or four times.
I don‟t accept any late work in my online class. I think it would be irresponsible
because students are going to get further and further behind. There are few exceptions.
For instance, I accepted late assignments for a student who called and told me that her
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father died unexpectedly. Students need to call me before the assignment is due. If a
student calls on Monday and they forgot to turn in an assignment, well, I‟m sorry. That
is a lack of respect for me as an instructor. I have set out specific guidelines, timelines,
even timed exams and I expect students to follow them. I stick with my policy despite
any excuses a student might give me. By mid-semester everyone‟s got their little ducks
in order. I don‟t have any problems.”

COMMUNICATION
The Communication affinity impacts online learning through the following sub-affinities:
Chat, e-mail, bulletin board, anonymity and interaction. Online faculty members at San
Antonio College describe their experience with this affinity:

Online faculty members need to communicate with their students. Communication
and interaction is the key for successful online courses. “If a student needs help, they
can come to campus. Once you have actually met with them it‟s different. To get around
this very problem, I have a phone conversation with the student at the beginning of the
semester. You don‟t need to know personal information, that‟s not relevant. Although,
you might find out that the student is a stay at home mom, works three jobs or they are in
the service stationed in Kuwait. They may tell you at the beginning of the semester that
they are expecting a baby and it‟s due in the next six weeks. You need to know those
types of things. I really stress having a conversation. You can say more in a 5-minute
conversation than in 30 emails back and forth. They call me, I call them. It‟s great.
That‟s a big element of the way I teach.”
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At the beginning of the semester, I have everyone introduce themselves in a
discussion posting and I say, „if you find somebody that feel a connection to you can
email them.‟ I tell them how to do send the e-mail through the system. They usually
didn‟t know how to browse and find a person‟s name through the system. Students are
able to have private conversations with people who they feel like they have made a
connection. They are free to do chat, if they wish. But I don‟t require it because I didn‟t
care for it myself when I was a student. If I‟m in my office and watching the postings
develop, I can just throw in a little tidbit of information to move the discussion along.

I’ve had them just rip me up. Online students don‟t always have e-mail etiquette.
“Students have been so rude. I‟ve had them just rip me up. If they were in my on
campus class, they would just sit there, seethe quietly, probably without saying anything
until evaluation time and then blast me. In online courses students tend to communicate
differently. I‟ve got a pretty tough skin and I usually write them right back. I don‟t fuss
at them. I just say, „I can tell that you‟re very angry at me.‟ Because we have to keep
the lines of communications going and maybe I can help them learn that there‟s a better
way. The interaction with this one online student was very direct. I mean he was
criticizing some the things that I was doing and how I was doing them. He was being
very critical about it to the point of being disrespectful. I try to make letters as polite as
possible but students just don‟t have to look you in the eye when they are emailing you.
Sometimes you get fed up with students who are just being so rude to you. Sometimes
they are leaving you nasty phone messages. I never have that problem in my on campus
classroom. Although, I have had them be rude to each other.
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I don‟t do a real-time chat but I do have a discussion board. The first semester I
taught online, I didn‟t go online for a couple of days to read them. When I did, it was out
of control before I realized it. The students were coming to blows, verbal blows. I
stepped in and nipped it in the bud. I really had to put my foot down hard. In fact it was
a student from University A and University U. They got into this little discussion and it
started getting more than a little personal. Another time a student made a comment that
was considered politically incorrect so I put up a big message about that one. I haven‟t
had too much more trouble with discussions. Most people are polite. Students are
counseled and warned if they continue being disrespectful, they will be withdrawn from
the course.
If people think they can‟t see you, you can do anything they want because if
God‟s not in front of you, you can get away with it. However, if your parent is in front of
you then you don‟t do it. Students will say things to me in an email that they never
would say to me in a classroom which is one reason I don‟t want to teach too many
online courses. Students feel that because they can‟t see your face, they can be rude. I
check to make sure that my responses to students don‟t sound rude. Because when you
are not looking at somebody in the face you tend to be more blunt. I‟ve had one situation
that became very, very serious. I told the student if you keep up this behavior, I‟m going
to drop you from the class. I do say at the beginning to be sure to be respectful but now
I‟m very cognizant of faculty respect. I put it on the discussion all of the time…
„Remember, we are going to have people with different points of view, watch how you
respond to people, let‟s be respectful.‟ Now I check it every single day and I respond to
every single posting in a way to show that there‟s some value to what every one says. I
believe that I am modeling appropriate responses for students.”
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I removed the chat board from my course home page. Utilizing online chat can be a
difficult form of communication. “Absolutely hated it. I have used chat and it has not
worked well for me. There has been little participation in those chat rooms and it is very
time consuming answering questions back and forth trying to direct the student to the
subject matter and not let them stray away. I use bulletin board for online discussion. At
University X, that‟s where I was working on my doctorate and we had to use chat. We
also had to use the bulletin board to express our ideas. For me, some of the ideas were
such a waste of time. I‟m hoping that Illuminate will address that to some extent. I think
students have changed in the last seven years. I think they are blogging more than before.
They are more comfortable with blogging. I‟m going to try it again when we get
Blackboard Vista because it is supposed to have a superior chat. I should note that my
office mate uses chat and is very pleased but she also uses Illuminate.

I‟ve done

Illuminate for meetings but not to communicate with students.”

Students who are used to having their teacher thump them on their head and tell
them in their ear, have a lot of trouble. Online faculty members have to continuously
monitor student progress. “My homepage tells students what they need to do from the
beginning. I communicate immediately. Are you prepared for this online course? You
need to have read all these links because that‟s my primary way of communicating. Once
they get the basics, I tell them don‟t call me anymore and communicate with me through
the discussion board or email. Most of the time its through email. I also provide them
with a checklist of things they have to do and I send it to them as an attachment. I tell
students not to include any personal information in their communication even a project
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on setting up a financial plan. Don‟t put down your assets. Make them up. Don‟t include
social security numbers or your address. Make those up. What I‟m interested in is how
you think and how you put together a plan. I am not really interested in the numbers and
I don‟t want anything coming back to haunt the school or myself. In that case some
confidentiality and safeguards like that are important.
Online requires you to be much more mature. You have to contact the professor
and read all the pages. In traditional classes, we‟ll automatically say, next Wednesday
we are going to do such and such. So some students stay dependent on us and not look to
see what‟s next on the syllabus or the calendar. If I want discussion on a particular topic
and I feel the students are not grasping the material, I put it on the bulletin board. They
discuss the topic, I review their responses and I provide the answer. I also provide the
theory so I hope that they can learn from it. One of my classes this semester is going so
great. I have students who really want to have communication with their fellow students.
They are very vocal in enlisting other students. It‟s going very well in that one class.”

Communication is the heart of online learning and it’s got to be interactive.
Communication provides a forum of “community” within the online course.

“I

encourage students to converse with each other. I also ask for questions about the course
because it‟s like speaking up in class. I have heard that people want to be part of the
class, a part of a community. You kind of have to try to work on it to make it happen. If
two students want to talk about something unrelated to the course or they want to say
something about the professor that they don‟t want the professor to see, that is quite all
right with me. All they have to do is send each other an email. I don‟t have the ability to
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search any student‟s email and see what they have been talking about. I can only search
for communication between the student and myself.
I have email, which is used for personal communication between the student and
myself. I really like email but it‟s a new form of communication. I know that‟s obvious
but what it does to people‟s personalities, I had not anticipated. Hearing that other people
have experienced this is a confirmation for me. The challenge of communicating online
is to have the sense that you‟re still my professor and that you care about me and that‟s
hard to come across in writing. I‟m not a professional writer so I don‟t know how well
my personality comes across. I know that the students are quite active in the discussion
topics that pop up. I am pleased with the online learners‟ interaction in comparison to the
on campus classroom.

That‟s their strength.

That‟s going to bode well for them

professionally.”

FACULTY BENEFITS
The Faculty Benefits affinity impacts online learning through the following sub-affinities:
Convenience, flexibility and grading. Online faculty members at San Antonio College
describe their experience with this affinity:

As far as faculty benefits for teaching online, there are none. Really, I’m dead
serious.

Some online faculty members do not perceive online learning as having

benefits. “I never thought teaching online as having faculty benefits. Although, I do
enjoy the automatic grading that averages everything for me.

When I grade the

assignment, the grade automatically goes to the grade page. It is convenient. The
students also just love getting the immediate feedback. I think the WebCT platform is
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wonderful. It provides me with all the flexibility that I need. It can do anything I need to
do in a regular classroom, through grading and exams. It just makes it very easy and
flexible to do those kinds of things. WEBCT is also flexible because I have all the
students submit their work through the assignments page. By Sunday night, almost
everything is graded. Students always know where they stand. I really like that part of it.
I check into my online classes every single day. I still have multiple postings. As
far as flexibility, I have told my faculty members when I used to teach in the certification
program that it seems very tempting to ask for 5 online classes because you think you
have all this freedom in your schedule. You don‟t have a set time. You can always set
up a time for students to email you or to let them know that you will be getting in touch
with them during a certain time period. However, it takes longer to type a response to
somebody who asks a question than it is to tell them. You have got more freedom in
your schedule but you have less time on you schedule that‟s free.

I think it‟s a

disadvantage to faculty. The advantage for me when I teach online is that I don‟t have a
computer at home. When I go home I‟m through with teaching. I work in my office so
as far as it has the convenience of teaching online, you don‟t have to come to campus, in
my case it doesn‟t apply. Personal preference.
Since I‟m on campus a lot it doesn‟t make my schedule more flexible. Although
candidly, I must note that I am on campus Monday through Thursday. I‟m not on
campus on Friday unless I have a meeting. Since most of my meetings are on Friday,
that means I‟m usually on campus. I always teach two courses online, that‟s my teaching
load. I teach three courses on campus and two courses online. My office mate teaches
four courses online and one on campus. She is on campus on Monday, Wednesday and
Friday. I think there will come a time when they will allow online faculty to be online
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with very little on campus, unless there are important meetings. As long as you fulfill
your departmental responsibilities, obligations to the college and fulfill your 10 office
hours on campus a week, you shouldn‟t need to be on campus to teach your online
courses.
What are the benefits? In all honesty, you teach a course after a while and it starts
rolling along. However, it does have more frustrations and issues that you have to deal
with in online courses. Especially the first three weeks of the semester. It is the worst
part of an online course. Once you get students trained, it‟s ok. The thing that makes me
uncomfortable is that we have a policy in our department that if a student is not
comfortable with a decision that you made through email discussion or telephone, you
have to fly back within 24 hours to address the issue. Now it has not happened. If the
administration is going to put that requirement on faculty, they better put that requirement
on the student. However, they are not going to do it.
I also feel better personally in terms of my own selfish interests in my own life. I
think the flexibility and the convenience is a great benefit. However, this is where it
seems to be a contradiction in terms. I am not sure that as a faculty member I really see
any benefits because it‟s not really convenient to be tied to a computer all day. In my
face-to-face classes, we meet, we talk and we do the work. That‟s it. In my online
courses, I have to follow up with my students and monitor the course to make sure that
they are doing what they are supposed to do. I‟m tied to the computer. I don‟t find the
online game any less work or intensive than my on campus class. Although, I guess I
like the fact that I only teach face-to-face two or three days a week. Have a mix between
the two is just more manageable and less straining mix for me.”
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A huge benefit for me is that I am naturally passionate about online learning. Some
online faculty members view online learning as a conduit of new developments. “How
much I can learn and change. It‟s fun. I just see a power in me. I was so terrified before
so I have gone from never emailing to wow this is fun. That is a huge faculty benefit. It
has set teaching in a new direction for me. I can‟t imagine being bored in an online class.
I also like the professional challenge of trying new things. I‟m always looking for new
ideas, new theories in my curriculum and I want to try the latest technology. I put so
much online and I have to figure out a new way to express it. For instance, I have come
up with really neat graphic organizers to help students navigate through the course.
Creating new things for my online course may be my newest addiction. I have also had
students send me pictures of themselves or their babies. I think with my personal
feedback they feel close to me. That is a faculty benefit. I get to know my students
online and you can actually be more engaged with all of your students individually. You
get to know them as individuals even if you don‟t see them face-to-face. I think there‟s a
satisfaction.”

I think there are benefits because you never get bored when you teach online.
Publishers are providing instructional materials that can be loaded into the course
management platform. “Not that you get bored in the classroom. I just think it‟s a
different type. The initial set up for online courses used to be a lot more difficult than it
is now. It seems that now a lot of materials provided to us by the publishers include test
banks that can be converted to WebCT. Before, we used to type in every single question,
multiple choice, put in the answer and then note which one was correct. Through the
publishers, support materials are automatic. It makes it a lot easier.”
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I don’t come into the office. I sit in my pajamas in front of the computer at home.
Some faculty members enjoy the flexibility associated with online learning. “I work all
day and sometimes I‟m there 10 hours.

I get a lot of work done.

To me, the

overwhelming benefit is that you don‟t have to teach 5 or 6 face-to-face classes. You can
get up every day and teach 2 on campus and 3 off campus. To have a mix is just
wonderful. One semester, I was in South Africa and could teach my class without having
to be in the city. That‟s the biggest most wonderful thing for having that one day when I
don‟t have to put make up on, I don‟t have to fight the traffic, I don‟t have to look for
parking and I can just stay home and devote that entire day to my online courses. It is
wonderful. I think the benefits are exactly the same for our students.”

FACULTY SUPPORT
The Faculty Support affinity impacts online learning through the following sub-affinities:
Student feedback, interaction with students and training. Online faculty members at San
Antonio College describe their experience with this affinity:

One of the things we agonize over is whether we should have faculty re-certified to
teach online courses. San Antonio College does not require only faculty to go through
re-certification. “We have faculty that have been teaching now for over a decade with
their initial certification.

As technology has changed and advanced, there is a big

question of re-certification. I think that training is essential. I think you have to stay
current. I think that online faculty should get together and discuss best practices. Not in
165

a coercive way. I believe that faculty can benefit from learning about posting grades.
Just little things that will help them enhance their course.”

Hold my hand. Go through this process with me. Online faculty members need to go
through training prior to teaching online. “I go to international conferences and for so
long SAC has been in the forefront. I really think San Antonio College is the leader in
online learning. We even have faculty from Palo Alto College and St. Phillips College
get certified at San Antonio College. They say, „we don‟t have certification programs but
my department chair said if I want to teach online, I have to be certified through you all.‟
Faculty who use the instructional innovation center have the best training there is at their
fingertips. It is state of the art and always has been.
We are really lucky at San Antonio College. There is plenty of training available
at SAC and I really like it. We have a huge instructional innovation center and its well
staffed. I think San Antonio College has been blessed with all kinds of technical support
not only for faculty but also for students. How do you do this? How do you make an
exam? How do you change grades? How do you change an answer in the database?
Specific questions that you need to know as an instructor. I learned from just hacking it
out on my own and calling the instructional technology center for support. I spent more
time with the instructional innovation center staff than any other online instructor. I‟m
not just beating my drum but it made the job so much easier. I got all the support I needed
and I needed more support than most people. When I go to the instructional innovation
center, I will always find someone who will sit and work with me for as long as it takes
and sometimes it takes a long time because I‟ve screwed up my files or something.

I

have gotten myself in a mess and they are good at getting me out that mess fast. They are
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also very patient with me. They will sit and work with me one-on-one. I can‟t put a
price on that much attention. Although, I have heard that the support is not as good right
now because they are so busy with the Blackboard Vista training. But as far as me
getting technical support from our instructional technology center, it has never been an
issue. I cannot stress that enough.”

Student evaluations are a part of faculty support because students can give you
feedback on how well your course was delivered to them. Online faculty members are
dependent on student surveys so that they can improve their courses. “I think that‟s
important. Many of the students don‟t fill out course evaluations for online courses.
We‟re trying to think of a way our department can get more student feedback. I ask for
evaluations at the end of the semester and ask „what can I do to make this course better?‟
I tell them I really do make changes based on your feedback. It is very helpful. I really
give a lot consideration to the really good students‟ feed back. These are the students that
I could tell were involved and really did a good job in class. They are the ones who did
all the little tests that I sent them and completed all the extra steps that I suggested. When
they make a suggestion to me, I really pay attention. I try to figure out how I can
incorporate their suggestions in my online courses.

Student feedback between the

instructor and the student is always occurring in an online class. Students can email or
call me. At the end of the semester, I receive email saying they enjoyed your class.
That‟s great.”

It did not prepare us teach online. We got certified. It didn’t mean we knew what
we were doing. Sometimes technology is the focus of online certification programs and
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pedagogy is neglected. When faculty went through certification, they weren‟t looking at
our WebCT courses. They were looking at other things that really didn‟t have much to
do with the course. They was not some wizard in WebCT or Blackboard Vista. The
Instructional Innovation Center has team of 8 to 12 trainers. They specialized in certain
areas but they all have a general knowledge of online courses.

That is extremely

comforting. The staff that work in the center have a personality that can deal with fearbased learners in technology. What we haven‟t had too much information is on what
works and what does not work in online learning. The pedagogical tips. I have one
teacher who replied to a list serve at 1 o‟clock in the morning. The reply was regarding a
question raised by a student on how he was doing in class. I had emailed her back and
reminded her that we don‟t discuss grades in an open forum. She contacted district first
thing in the morning and they were able to delete the response. Teachers need to be
sensitized to things those types of potential issues. I always tell them to do your internet
work when you‟re feeling fresh. Otherwise we can make a mistake.

STUDENT BENEFITS
The Student Benefits affinity impacts online learning through the following subaffinities:

Convenience, resources, anytime/anywhere, saving of gas, flexibility and

access. Online faculty members at San Antonio College describe their experience with
this affinity:

The savings of gas is huge for our students. Students minimize travel by enrolling in
online courses. “I‟ve got students that don‟t live that far but they are in Hondo or Seguin.
That makes a huge difference. I think that some of our on-campus classes are suffering
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because of the distance for students. Some students have said that they travel for their
job and don‟t have access to a computer. In some cases, students have some difficulty
accessing the internet. They can‟t email me at the last minute and say, „I missed the
exam because I could not access the course because I had to travel.‟ I try to impress upon
students that they are familiar with their time requirements and they have to plan
accordingly. They could have made arrangements ahead of time. For the ones that do, I
always make arrangements with them. They can take the exam before or after their trip.
For the ones who contact you after the fact, it‟s difficult to work with those students.
A lot of my students also have kids. Some of them are young adults and are
successful professionals who just want to get a business degree or for some reason
haven‟t finished their college education. Students like the fact that they don‟t ever have
to campus and they don‟t have to fight for parking. That is one of the things they like
about my class. I don‟t require that they ever come here for anything. It‟s tough to sit in
a class three days a week. If students are disciplined and if they adjust to the online
world, it‟s a wonderful opportunity. For those students who are motivated and they have
the reading skills, they have a good reason for being in my course. I think it‟s perfect.
The only reason I teach online is because we have firefighters, policemen and
mothers who have the ability to do college work and need flexibility. They also get to
stay home with their kids. I have a lot of mothers of young children and online courses
are invaluable to them. It is more convenient for them than coming to campus. They can
do anytime anywhere and it can save them money in the long run. Sometimes the
children might go to a mother‟s day out and mom gets to work on her class. Otherwise,
they just do it night after they put their children to bed. Students have specifically told
me that they would not be able to take college classes had it not been for the online
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program. They have a family, they‟re a single parent, they work during the day, they
study at night so the flexibility ranks really high with students.

Although there is

flexibility, it is pretty tough. If you are working and traveling, it can be very stressful. If
they tell me I have to be in Chicago on the day of the exam and contact me early, I can
reschedule.
Online courses also benefits students who are disabled. In some cases, they are
not able to take a physical activity course. I have had a lot of students express to me they
have a physical disability. Sometimes, they are unable to leave their home so online
courses are a great benefit to many.”

You know it’s kind of funny even though students are online and they feel they need
this type of flexibility, they’ll still turn things in late. Although there is flexibility and
convenience with online learning, students need to be prepared. “Students take online
courses because they see the advertisements promoting the convenience. Students also
don‟t have to worry about parking. However, students really need to take responsibility.
You may be familiar with this book; it‟s called Orality and Literacy. The theory is that if
a person learns best through their ears, he or she processes information differently from
somebody who‟s a visual learner. Most of our students are ear learners, auditory. The
internet program in my class works best for students who are visual learners.
One of the things I‟ve always worried is how much are students learning? I really
force students to study so that they can do without the face-to-face classroom interaction.
Students have to produce so much more in writing so they are practicing all the time.
Practice writing is pretty nice to do every week. Students have to follow economic
stories, apply them to what we‟re doing in the book and write about them. You generally
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get more clever insights from the bulletin board than you do from your on campus
students.
I also allow three days for students to take their exam. So I think there‟s a lot of
flexibility. Students can study and take exams on their own time. I also allow enough of
a window for them to take pop quizzes. Exams and quizzes are all open book. I have
always wondered about letting students use their book because I want to make sure they
are learning. I give them just enough time to complete the exam. Although, they don‟t
have enough time to look up every single question because the exams are timed. For
example, I will give students 25 minutes to complete a 20 question pop quiz. That is a
little over a minute for each question. Hopefully that will spur them to read ahead of
time, be prepared, and read the lecture notes.”

STUDENT OUTCOMES
The Student Outcomes affinity impacts online learning through the following subaffinities: Retention, success and learning. Online faculty members at San Antonio
College describe their experience with this affinity:

They are dropping like flies. Retention in online learning is a serious issue. “Students
may sign up and they may attend one class or two and then drop off. You never hear
from them. If a student perceives that they can‟t get the hang of the course, a lot of
teachers tell students to drop. That‟s a big issue because students are enrolling in a
course because it fits their schedule. They are working from 8 to 5, they have got three
kids, they come home and cook dinner and they think that they can do their online course
while watching Jay Leno. They might not watch Jay Leno and work really hard on the
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course, but they are already brain dead. I guess a lot of them get discouraged. They get
through the first one of two exams and you never hear from them again. I think it
happens throughout the semester. I teach an 8-week in the summer and they work better
than flex terms. They have less attrition. However, both the 8-week and 16-week have
pretty high attrition rates. It is even higher for some of my colleagues. So the outcomes
are not too pretty. Others never show up. You will find the more mature students
generally sticking around and finishing up the course.
Retention continues to be a burning issue. We take it very seriously. We put a
real emphasis on helping our students be successful. I think that all of my colleagues in
this department feel that retention is very important and that it is up to the faculty to help
students be successful. I would like to see a longitudinal study. I would love to see how
a student who got his or her degree online compares to an on campus student and to a
student who had both on campus and online courses. I think online courses serves a
purpose to a certain degree but without further information, I‟m not sure I can
wholeheartedly endorse distance learning. Retention, success and learning have to go
back to the administrative support to determine and make those comparative analyses.
Online learning appeals to a different type of student. I watch very carefully
when students are not turning in their work and not checking in with me often enough. I
email them and say, „what‟s going on? How can I help you?‟ They always seem to
appreciate that I contact them. I think that draws some students back that I may have
otherwise lost. Especially if they write back and say I‟m having this and this problem. I
write back and tell them that I can see that this is a huge issue for you. If you ever need
for me to give you an extension on an assignment, let me know. If I come across too
rigid, I‟m going to lose more students. If I keep in contact with them, I believe that it
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encourages them to stay in the course and work harder. Although I believe that it works,
it does take a lot of time.”

We have no magic bullets but we’re working on that. Students can now be dropped
with a WN when they don‟t login to their online course. “The biggest problems I have
with students signing up for online courses is retention. We have a pretty high attrition
rate. We also teach flex classes that have high attrition rates. It is challenging to see who
has dropped out because the only way I gauge student attendance is when they don‟t take
pop quizzes. They also start missing the discussions, which constitutes an absence. I
send out an email saying, „hey, you are not complying with the attendance requirements.‟
If I notice that they have missed several quizzes, I will send them an email to try to find
out what is going on. Sometimes I receive no communication from the student at all. So
I don‟t know if the student has dropped or still in the class. After three absences and no
response, I will drop the student from the course. Now we can drop them with a WN due
to excessive absences. Most of the people I dropped with a WN this semester was
because they did not respond to me at all. I don‟t know what‟s going on with those
students. This semester there were about 7 out of 33 students that fell into that category.
A few of the students did respond stating that they recognize that they have two absences
and that it wouldn‟t happen again. If they do get another absence, I will drop them from
the course. The department has made it very clear that if we enforce drops due to
absences, we have to be consistent.
We just expect student outcomes for online courses to be the same as on campus.
However, some students start the class and you never see them again. This includes
students who are making As in the course. They turn in their work, you grade it, they‟re
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doing good, congratulations, keep up the good work and you never hear from them again.
Well, those are students who want to learn. They appreciate the three quizzes. For
students really wanting to learn, these quizzes really help out. Homework will cover
portions of the chapter, but these quizzes cover the entire chapter.

If the do the

homework and the quizzes, they will be ready to take the exam. I find that it‟s very
effective. As we gain a better understanding into what are the best practices for online
courses, you‟re going to have better retention and student success.”

To be brutally honest, unfortunately honest, it is not hard to get a B for students
who stick it out. Online students can do well in the course but they need to do their
work.

“Students who are focused and involved in the course will get an A.

Unfortunately, half of the students don‟t finish the course. This usually varies from
section to section. We need online students to realize that they need to read and study.
Anytime I get a question from a student, I know that‟s something I did not make clear in
my course and that I need be clearer in my directions.

Sometimes students are just

overwhelmed.”

It’s a killer. It’s an absolute killer. San Antonio College reviews why students drop in
an effort to improve retention. “We don‟t know why. We constantly investigate the
issue of student success in online courses. We‟re constantly reviewing it. We agonize
over it. The problem that I see is that we get folks in our classes that have no way of
being successful. Sometimes we get students with mental challenges with limited mental
ability in our internet classes. For instance, I had a student who came through our
disability support services. My guess is that she had a low IQ, probably in the moderate
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to low range. She wrote me an e-mail saying that she got an F in my course and that it
was going to ruin my grade point average. I wrote her back informing her that she really
did not have an F. She didn‟t understand and dropped anyway. Although she dropped,
she probably would have failed because she couldn‟t write a sentence. If a student is
getting behind, I write them and talk to them about their options. I don‟t want to get them
to get discouraged. They just have to be more disciplined.”

STUDENT PREPARATION
The Student Preparation affinity impacts online learning through the following subaffinities: Difficulty, misconceptions, demanding, not for everyone and training. Online
faculty members at San Antonio College describe their experience with this affinity:

It all has to do with student motivation, self-motivation.

Students need to be

motivated in online courses. “My concern when I first began teaching is how effectively
can I really figure out how my students are doing? I have realized that most students are
having difficulty because they are having personal issues. If I can figure out what‟s
going on personally, I can usually encourage the student to progress. Let‟s get you a
tutor; let‟s get you to read once or twice a week. Students don‟t come here to fail. They
come here to succeed. I can only judge how much a student is prepared by what they
submit like their pop quizzes and exams. If students have not taken a particular course
and proven that they have the ability to test online, how can you make sure they don‟t
enter these classes?”
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Do they want to do well or don’t they? How can they prepare for this course?
Students have misconceptions about how much work is involved in an online course.
“You are going to get a student that is not prepared because the last internet course they
took is not how you teach your course. I don‟t think that is a problem of the student. I
think it is a problem of the college and the administration. I think that in the past,
students thought online instruction that was a breeze. I think that‟s why a lot of them
sign up to take online courses because they think it is going to be easier. However, when
they come to my class, I have lots of work that they have to do and they are
flabbergasted. I lose quite a few students as a result of the amount of work. I think
students are praying that their current online teacher is like the last one. They are not
taking the time to investigate the requirements of the class. I don‟t want to be impatient
but if you don‟t realize that you‟ve got to go to the calendar and you don‟t realize you‟ve
got to learn how to use WebCT and you don‟t take the initiative to go to our skills center
that will teach you how to do navigate through the course, that‟s not impatience, that‟s
enabling.
Sometimes it‟s just the way it‟s advertised by colleges, online courses is the new
learning environment of the future.

It is going to expand and it has wonderful

applications but it isn‟t for all topics and courses. These courses are not for everyone.
Some people need a teacher face-to-face. If they had taken this class three times a week,
they would have passed the class. Mainly because I would have played the music, talked
about it and they would have understood it better. I think there are some students in
every class that do find online courses a little bit more difficult. They find the technology
a little more difficult to understand. Savvy online students, you tell them what to do and
they do it and they do fine. I just think that we have a really good grip on how to screen
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online students. The college is putting a lot on their shoulders to say that you have to
make sure everybody‟s computer literate before you let them sign up for an online
course.
Most students just think it‟s going to be easier. That‟s their perception and
they‟re not correct.

There is a lot of work and a lot of other issues.

Another

disappointment with online learning is with student feedback. Students would send me
an essay and I would review it and provide a response. After the students sent me the
third essay, I realized that they were not reading my responses. Nobody was reading
them. I would take hours and hours to review and revise all of these essays and nobody
was even reading them. So I quit. Now, I post the grade and if they want to know what
was wrong with their essay, I ask them to contact me immediately. Those that are
conscientious would contact me. The C students would not. Unfortunately, this defeats
the purpose because the C students are the ones who need the feedback.”

Student support or student training is one of the big issues I have with online
learning. Students need training to be successful in online courses. “I know this is
sounding like an ad for SAC but we have a lab in which students can go through three
modules to learn how to work a browser and an online course. Just the basic skills they
need to do an online course. For me, student preparation includes that kind of training.
Students have been stay-at-home moms. Now that they have a computer, they want to
take online courses. I think that the college should have a general orientation for WebCT
and Blackboard Vista when they are advising students.

I used to have mandatory

orientations with hands-on training but nobody came. I made it mandatory. However, I
had students in Austin and Kuwait so I made some exceptions. Since nobody was
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coming, I put the orientation materials online so it could be a true online course. Last
semester I did an orientation. I didn‟t make it mandatory but students were welcome to
come. I had 7 students show up for the orientation. Some of the people who showed up
were not even my students. It served to help those who showed up but nobody really
shows up for the orientations.
A student is also only as good as the information that you provide to them before
registration. Some students have taken a lot of online courses and they know what
they‟re doing. The others are just starting and they don‟t know that they have to be selfdisciplined in their time. They may have to work on a regular pattern even when there‟s
no professor watching them. They have to read, re-read, and do problems. Sometimes
they are just trying to achieve too much in a short period of time. It‟s really not their
ability to learn but it‟s their ability to take time to learn.”

I have students who don’t know the first thing about a computer. Some students
who enroll in online courses don‟t have basic computer skills. “At the beginning of class,
I will try as much as possible to teach students a little bit about the computer even though
I‟ve been told that‟s not my job. I shouldn‟t have to do that. Students are not really
computer literate at all. They don‟t belong in an online course. They don‟t know how to
work email. They don‟t know how to make an attachment. They don‟t know how to
make a hyperlink. They don‟t know how to set page margins. And we wonder why these
people are taking a computer course. That‟s the biggest issue. We can‟t say you have to
have computer 101 before you take this course. That‟s part of the instructor‟s job. Many
instructors say it‟s not my job to teach people how to work their computers. My response
to that is, yes it is.
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I‟m willing to support you in all ways possible but I need for you to do you part
and go and learn how to navigate through the online course. I would like it mandatory.
We‟ve started some distance education through the internet skill center. Simple things
like learning to master word. Word is a very complicated process. You want students to
be able to word process, to put numbers on their paper and put headers. Now they can do
that online. Although we have an internet skills center here which was initially funded by
a federal grant, we don‟t always get students to participate in the training. Some colleges
require students to go through some uniform orientation. I think that‟s probably good.
However, we haven‟t been able to do that at SAC because we have faculty teaching 60
different ways. It is very confusing to a student.
I had one student who didn‟t realize she was supposed to click on the link to find
out how to do all the work. She was real surprised. Your students won‟t appear for 10
days into the course. We‟re trying to do a better job of getting students to access the
course early because that is the main irritant. It‟s an irritant to faculty and students
simply because we don‟t know. We maintain public pages outside of WebCT so that our
students can access some of the course content and instructions before they sign up for
the course. In most courses, you have to already be a registered student to get into the
portal system. Sometimes even in the middle of the semester, I‟ll get a student saying
that I haven‟t responded to their email. It is because I haven‟t received them. I ask the
students, „are you using the mail icon on WebCT?‟ How do I do that? Even though I
send out information at the beginning of the class to all of the students, here‟s what you
do, here‟s how you set up WebCT, here‟s how you access it. The communication will
take place only through WebCT.

If you email me outside of WebCT and it has
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something to do with the class, I will not respond because I want a record maintained of
our communication.”

I’m amazed at the poor writing skills of our students. My goodness, this is high
school writing. Some students are not academically prepared to handle the amount of
writing associated with online learning. “Many people think that if you can cut and
paste, that‟s writing an essay. Even professionals who have other degrees, I am surprised
at their writing with the previous training that they had. I try to stress good writing in my
assignments. Online courses are not for people who don‟t write well. It‟s writing
intensive. It‟s what you‟re doing all the time. If you don‟t know the computer and your
English, you are not going to do well. I am not just talking about students who have
English as a second language because I have a student from China who‟s doing just fine.
It‟s people who are not prepared in their English such as their spelling, grammar and
sentence structure. They shouldn‟t be taking these courses. I tell them you need to enroll
in remedial English.
In an online class you have to have a certain level of reading comprehension. I
used to teach SAC‟s internet certification program. Some of the other teachers told me
that the one skill that students needed were reading skills. When I started I did not
require mandatory, regular discussion postings. I had students posting their work so that
everyone could see it.

That provided a sense of community.

I have also started

mandatory postings on topic postings. That has taken a few semesters to fine tune
because students were just getting online and repeating what the person before them said.
I really wanted it to be more of a discussion.
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Since the majority of communication is through written correspondence, students
that have poor writing skills are going to have some difficulties in communicating. My
postings for this semester have been really good.

They are much better than last

semester‟s course. I think the group influences each other and the first couple of postings
are quite thoughtful and well crafted.
Sometimes students don‟t read what they are sending. I have one student this
semester that is very careless in how she writes. She doesn‟t capitalize her I‟s. She
doesn‟t use her spell check. It is like when she‟s doing discussion, words are misspelled
because it doesn‟t have the spell check feature. She really should be preparing her
discussion word processing and copying and pasting to the discussion board. The last
posting that she did was just awful. She said, for all of us as educators. I wrote her back,
„it bothers me that you consider yourself an educator. You don‟t even write a good
posting.‟ She wasn‟t taking care to present something that looked good to a group of her
colleagues. You must do this on your word processing. You must check the words you
misspelled and you must copy and paste it into the discussion. It needs to look good. I
am really surprised that students are not willing to read and learn what‟s expected of
them. I have to train them.”

TECHNOLOGY CHALLENGES
The Technology Challenges affinity impacts online learning through the following subaffinities: Login, support, security, delivery speed and technology requirements. Online
faculty members at San Antonio College describe their experience with this affinity:
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The biggest technological challenge for me is finding the time to take advantage of
everything I know that is out there. Some students don‟t have the same hardware and
software as the faculty member. “For example, I had some students who couldn‟t open
my PowerPoint presentations. The Instructional Innovation Center staff helped me move
my PowerPoint presentations to a format that‟s called MHT. I still don‟t know what it
means but students are able to open the presentations. You don‟t have PowerPoint on
your machine to view the presentations. It‟s wonderful. Although, computers that have a
Vista operating system won‟t open them. So I tell my students that they have to go to a
different computer to view the presentations. I suggest they just go ahead and print them
out. Sometimes their technology doesn‟t match our technology.
You get a few that have totally disabling problems but very few. When students
indicate that they are having some technical problems, it‟s usually with their service and
it is not with the university. They cannot access their internet because it‟s down or their
computer is frozen. Sometimes they miss deadlines because the computer froze up. My
response to them is that you had the whole week and you waited until the last minute. If
you wait until the last minute and the assignment is due at 5:00 pm on Friday and you‟re
trying to respond at 4:55 and your computer locks up on you, you waited too long. Sorry,
I can‟t do anything. Manage your time better.”

Just by virtue of going into technology there are going to be changes. There is a
concern over the move to a new course management platform. “The first step is for the
instructor to make sure that he or she learns the teaching platform. Personally, I had
enough experience with WebCT but we are moving to Blackboard Vista. Blackboard
Vista is similar to WebCT but its bulletin board has a different name and is more detailed
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and versatile. I am really going to enjoy using it. Blackboard Vista will present a huge
problem to several of our students this upcoming semester. I think that those that are
technologically impaired will have more of a challenge with it. I think once students get
comfortable with the Blackboard Vista it will be a great way to take an online course. I
think that with the proper support it‟s not going to take students long before they get back
online or back with the program.”

I have a hands-off approach when providing technical support.

Some faculty

members do not provide technical support for students. “I immediately refer students to
the help desk because I may have no explanation as to why their computer is not
working. They were on WebCT and it kicked them off the system. I really don‟t have
explanations for why that happened so I send them to the help desk. I never let them feel
like they don‟t mind. I just want to make sure they have proper support. If the district
support could be a little bit better, it would be less time consuming for me. I know they
are probably getting calls from all four colleges. No wonder they are not answering the
phone. They really need more people or something in the support area. It can be
frustrating.
Technical support means that the college has technicians to work with me so that I
can provide the best quality. I would also like a problem-free teaching platform like
WebCT 4.1. It wasn‟t working in the last few years so I went to my publisher‟s servers
for course support. Now all the bugs have been worked out and I moved back to the
college server. Before we move to Blackboard Vista, we have to have all of the bugs
worked out and hopefully it won‟t be as bad as WebCT. There is technical support. If
you can‟t figure out how to do something, there are technicians who can help you. I used
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them several times when I was developing my course. It seemed pretty good, pretty
impressive. SAC has always asked for 24-7 tech support and to this day it has not
happened. It would be helpful if closer attention were paid to the technology needs of the
faculty and students.”

I don’t like students having to pay for a login. Some faculty members require students
to purchase a login code to access their course. “I am opposed to students having to pay
for something else. Although I have colleagues who are very satisfied with using a
support program that their textbook company gives them, students are charged for a pin
access code. The textbook companies obviously have to make money. The textbooks
that I use do not charge my online students anything. For my online students, I feel very
strongly that the fewer clicks the better and there is no additional cost. I use the top
textbooks in my field, so I have no intent on changing textbooks. As long as they keep
them free, I‟ll stay with them.”

Technology challenges are it’s our own limitations. Technology support is crucial to
student success in online learning. “I think that faculty members and students want to be
a part of the teaching/learning process. “When you use and rely on technology, you
better be flexible. There are going to be technology breakdowns and difficulties. That‟s
just the nature of technology. When a student writes me that they are having a problem, I
always refer them to our help desk or our internet skills center. I usually follow up with
the student with a phone call. If I know the solution to their problem, then I can help
other students. I learn something new too.
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Although students are supported at the district level, I think we still provide help
at the college. Here‟s the difference. The help for our students at the college help desk is
only like 8 to 5 whereas the district maintains longer hours. However, we have been
concerned with the amount of dropped calls. Their staff at district is very limited. There
have been a few breakdowns during the semester. For instance, a student contacted me
and said that she could not access WebCT because she had a Mac. I told her that I never
heard of that before. I called district support and they said that it was true. Technology is
challenging. We have to be aware of it.”

Login is fairly simple. There are multiple ways to get your login for an online course.
“If you use WebCT, you simply login through the portal. I have not gotten any feedback
that students had trouble logging in this semester. Although students may still wonder
where to get their password, they can get it at the time that they register for the course.
You can also find out your password from the admissions office or the help desk.”

I am thrilled that so many of our students are jumping right on the technology
bandwagon.

“More students are enrolling in online courses.

When I first started

teaching, we didn‟t require students to type things because they didn‟t know how to use
typewriters. Now we tell our students that they have to use computers. For those
students who have never taken an online course, I am sure that they are scared to death.
How are students going to learn the course content, if I‟m having problems with the
platforms? Some of the students are not calling the helpdesk because of technical
problems. They are calling because they don‟t know what they are doing. If we had
some way to insure that students had what they needed, the workload for everybody
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would come down. It would be easier for the students. I would bet money that the online
grades would go up and the number of withdrawals would go down.”

ACADEMIC INTEGRITY
The Academic Integrity affinity impacts online learning through the following subaffinities: Cheating, copying and plagiarism. Online faculty members at San Antonio
College describe their experience with this affinity:

As a faculty member, you’ve go to figure out how to stay one step ahead of the
student. Online faculty members have to monitor the assignments and tests that students
submit. “Once they send me their introduction, I have a general idea of their ability to
use the English language, written. I know when they use certain words and they are not
their words. I can also see sentence structures that they would typically not write. For
example, I had a female who spoke French and she paid an English-speaking girl to do all
of the assignments in my online course. At the end of semester, the English-speaking girl
could complete all of student‟s sentences. It was very disappointing. I also had a student
that had poor English skills. English was her second language. I think she probably was a
bright person but I could barely read her work. I sent her a notice that I was not sure that
she could finish the course because I could not read her work. „You are not going to
make a good grade.‟ Maybe you need to take some more English classes and then come
back and take this course. All of a sudden, her work just got good. I knew the family
and that there was a sister at home that had better English skills. I turns out that her sister
was doing the work.
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I can also tell if somebody copied and pasted answers in the exam. We minimize
by having our tests timed. You can tell when they‟re watching the clock when they make
a typo they don‟t go back and change it. They are worried about typing the answer and
finishing the test. Other students put in three or four paragraph long essay answers and
you know they prepared it before the test. They just copied and paste into the exam.
You can stop cheating online the same way that you can stop cheating in the
classroom.

You just have to be vigilant. It sounds like, gee, you don‟t trust anybody.

You think everybody‟s a cheat. I can tell by talking to students and reviewing the type of
work that they turn into you. Academic integrity has to do with setting strict deadlines
and allowing students the adequate time to submit homework. At the same time, how can
I prevent cheating? It is very important but its tough.”

As a faculty member you have got to think about how to assess student outcomes
and be willing to get out of the box. Online faculty members have a responsibility to
minimize cheating. “You have to do things differently and not rely on objective tests all
the time. It‟s too easy to blame the student. As a faculty member, you need to look at
how you‟re assessing students. One way that I attempted to curve cheating was to create
a test question database. The database prevents students from getting the exact same test
questions, but you can‟t do that perfectly. My job is to create instruments to make sure
that you not only learn the material but so that you can‟t cheat. That‟s really tough.”

Somebody’s going to have to figure this out or else we just can’t worry about it.
Online faculty members need to provide students with information on what is considered
cheating and plagiarism. “I tell students at the beginning of the semester about academic
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dishonesty. I explain what is considered plagiarism. I define it. I tell them you can‟t do
it. If you use someone else‟s words without giving them credit, you will get a zero. All
you have to do is give them credit. Sometimes I can tell if there‟s cheating going on in
the class and I will get in touch with the students. I think I have got the perfect course to
allow students to do as much work as they can on their own. If they are going to cheat,
they are not going to do too well. If you were suspicious, you could run a phrase on
Google and it would pick it up. You can also run the paper through turn-it-in dot com.”

The biggest disappointment in online learning is that there is no integrity. The only
integrity is the student’s integrity.

Online students make the decision to be

academically dishonest. “If the student takes the test according to your instructions, then
everything‟s ok. However, you want to minimize cheating. Something as simple as
students wanting to go back and study their previous quizzes and exams before they take
the midterm or final may be problematic. Students will have the opportunity to have
questions in front of them before the final. Ho do you do it? I have taken online courses
and I can‟t go back to look at those exams. I began using a Java Script that blocks the
student‟s ability to copy exams and quizzes. I also use systems to jumble questions on
the final exams so they really don‟t have that much time to use their books or notes. I
noticed that in WebCT there is a way to get around it. A student can sort of stop taking
the exam, leave the room and go keep taking it somewhere else. I had somebody do that.
He wasn‟t in the room but he was still taking the exam.”
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One of the things people don’t realize is that your online test can be unique for every
student and that is something that cannot be done in the traditional classroom.
Online faculty members are building an arsenal to minimize cheating. “That‟s why my
traditional students test online because I can have them sit right next to each other and I
know they have two different tests. They can look at each other all they want and I like it
when they do. Did it mean a lot more work for me? Yes it did. I had to put a lot of
questions in my database. Again, this a time issue with faculty. This is why it is so time
consuming. But it is a professional obligation. If you‟re going to teach online, this is
what you have to do. It‟s part of the job.
Another tool is the Respondents Lockdown Browser. If we had the Respondents
Lockdown Browser, students can‟t minimize the screen. They can‟t open up any other
screen or open up any other kind of software. I spent a year finding out how to make it
work in Respondents Lockdown Browser. We figured it out and we are ready to go. The
district has not purchased the software and that is another reason why the district failed us
so miserably. We have been told that were going to get this for two and a half years, but
it never happens. You have to understand, if you‟re teaching an online course, students
can go online and look up answers. Even though you randomized the questions and not
every student gets the same questions, students can print the screen, use the textbook and
pass it on to another student.”

The only way we can control any kind of integrity is by putting a clock on it. Online
faculty members put time limits on exams to minimize student use of their textbook.
“You‟ve got 60 minutes to take the exams. When students listen to music examples they
think they‟re wasting valuable time. I get a lot of nasty emails saying you don‟t give us
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enough time. If they know the material, they have enough time. You still have your
regular number of As, Bs and Cs. It‟s just that people who make poor grades say, „I
would have made an A on the test but I just didn‟t have enough time.‟ That‟s just not the
case. We can make it more of an essay question or much harder test because you can use
the book. What‟s that accomplishing? I‟m not sure. We have been kicking this one
around for a long time. Another way around it is to design the test so it‟s more difficult
but tell the students they can use their book. Now you have integrity.”

What’s a bummer is when you have a husband and wife taking the course together.
Online faculty members have experienced students collaborating on assignments and
exams. “Sometimes you wonder was one of them looking over the other one‟s shoulder
when they were taking the test. This semester, I have a mother daughter team so I really
have to watch it. In another semester, we had two friends taking a class each in a
different section. One of them turned in the other student‟s work to me. It was a big deal.
We had to have a conference with the department chair. We had to figure out how this
happened.

„If you weren‟t copying from each other, how did this happen?‟ This was

my very first semester teaching online and these were students I‟ve had here on campus.
I‟ve known these individuals for a long time. The person they worked for was also on
our advisory committee. They finally convinced us that they were sharing a computer
and that it was not intentional.

We finally decided that there probably was not any

copying committed intentionally by the student. She was able to produce her own work.
I had a husband wife team once and you won‟t believe this one. The husband had
the gall to turn in the wife‟s final paper. I don‟t remember how I figured out it was her
paper. I gave him the zero, not her, I don‟t think. He wrote me, „why did I get a zero?‟ I
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wrote back, „You got a zero because you copied.‟ I never heard another word from him
because he knew I was right. Do they think I don‟t read the answers? I don‟t know what
he thought. I try to keep a real good hand on the plagiarism and the copying.”

Some people are honest people but others have no qualms about using the book
during the test. There is no true way to know that the person taking the test is actually
the student. “You can have someone else taking your test and no one would know. The
only secure test is when the test is taken at a proctored site where no books are permitted.
We have an internet discussion group that has just been going crazy lately about the
whole idea of academic integrity. Faculty members are saying that they are going to start
to require students to come on campus to take the tests so that they can be proctored. I
think it‟s an issue and I‟m just kind of waiting to see how it plays out.”

THEORETICAL COMPONENT OF THE INTERVIEW
The second part of the interview (theoretical) was to have the online faculty member
complete a Simple Affinities Relationship Table (ART). The Simple ART provided the
researcher with an understanding of the online faculty member‟s perceived relationship
between two themes. “For any two affinities A and B, there are only three possible
relationships: Either A directly influences B, or B directly influences A, or there is no
direct influence between A and B” (Northcutt & McCoy, 2004, p. 151). The possible
relationships for A and B are as follows: A→B, A←B or A<>B (2004). During the
initial interview, it became apparent that some faculty members strongly believed that
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there was an equal amount of influence between two themes.

Therefore, a fourth

possibility was introduced to the study, A↔B. This new relationship was identified as
themes having an equal influence two affinities and was classified as a dual relationship.
Table 6 demonstrates a Simple ART for one of the participants of the study.
Table 6: Simple ART – 10 Affinities
Affinity Name

Possible Relationships

1. Administrative Support
2. Classroom Management
3. Communication
4. Faculty Benefits
5. Faculty Support
6. Student Benefits
7. Student Outcomes
8. Student Preparation
9. Technology Challenges
10. Academic Integrity

A B
A B
A <> B (No Relationship)

Affinity Relationship Table
Affinity Pair
Relationship
1
1
1
1
1
1
1
1
1
2
2
2
2
2
2

2
↔ 3
↔ 4
5
6
7
8
9
<> 10
3
<> 4
5
<> 6
7
8

Affinity Pair
Relationship
2
2
3
3
3
3
3
3
3
4
4
4
4
4
4

<>
<>

<>
↔
↔
<>
<>

9
10
4
5
6
7
8
9
10
5
6
7
8
9
10

192

Affinity Pair
Relationship
5
5
5
5
5
6
6
6
6
7
7
7
8
8
9

<>
<>

↔

<>

6
7
8
9
10
7
8
9
10
8
9
10
9
10
10

PALO ALTO COLLEGE – IQA SYSTEM
After the individual Simple ARTs were completed, the possible relationships
were tallied and entered into a Combined Interview Theoretical Code Frequency Table –
Dual Relationship. This table is inclusive of the dual relationship (↔), which identifies
votes made by online faculty that indicate an equal influence between two affinities.
Table 7 (below) shows that there were 537 votes cast by online faculty members from
Palo Alto College for a total of 135 possible relationships.
Table 7: Palo Alto College Combined Interview Theoretical Code – Dual Relationship
Affinity Name
1. Administrative Support
2. Classroom Management
3. Communication
4. Faculty Benefits
5. Faculty Support
6. Student Benefits
7. Student Outcomes
8. Student Preparation
9. Technology Challenges
10. Academic Integrity

Examine each individual Interview Theoretical Code Table and tally the frequency of
each relationship in the table below.
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PALO ALTO COLLEGE
Combined Interview-Theoretical Code
Frequency Table (Dual Relationship)
Affinity Pair
Relationship
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
2
2
2
2
2
2
2
2
2

2
2
2
3
3
3
4
4
4
5
5
5
6
6
6
7
7
7
8
8
8
9
9
9
10
10
10
3
3
3
4
4
4
5
5
5

Frequency
10
2
1
5
1
5
12
0
2
9
2
2
14
1
0
11
2
1
6
1
1
7
7
1
5
2
1
5
4
5
5
3
1
5
2
3

Affinity Pair
Relationship
2
2
2
2
2
2
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
4
4
4
4
4
4
4
4
4

Frequency
2
8
2
11
1
2
8
0
3
9
1
0
11
0
3
11
1
3
7
3
4
0
9
3
10
2
2
1
3
6
6
0
7
12
0
1

9
9
9
10
10
10
4
4
4
5
5
5
6
6
6
7
7
7
8
8
8
9
9
9
10
10
10
5
5
5
6
6
6
7
7
7

194

Affinity Pair
Relationship
5
5
5
5
5
5
5
5
5
5
5
5
5
5
5
6
6
6
6
6
6
6
6
6
6
6
6
7
7
7
7
7
7
7
7
7

6
6
6
7
7
7
8
8
8
9
9
9
10
10
10
7
7
7
8
8
8
9
9
9
10
10
10
8
8
8
9
9
9
10
10
10

Frequency
13
0
1
13
0
1
7
1
1
3
8
2
5
0
3
9
1
4
2
10
2
1
10
1
3
6
2
1
11
3
1
13
1
2
11
2

PALO ALTO COLLEGE
Combined Interview-Theoretical Code
Frequency Table (Dual Relationship) - Continued
Affinity Pair
Relationship
2
2
2
2
2
2
2
2
2

6
6
6
7
7
7
8
8
8

Frequency
12
0
2
11
1
2
3
3
3

Affinity Pair
Relationship
4
4
4
4
4
4
4
4
4

Frequency
3
3
0
2
5
0
3
3
0

8
8
8
9
9
9
10
10
10

Affinity Pair
Relationship
8
8
8
8
8
8
9
9
9

Frequency

9
9
9
10
10
10
10
10
10

2
7
5
5
2
4
3
1
2

The next step of the methodology was to reconcile the dual relationships from the
Combined Interview Frequency Table – Dual Relationship. Each vote for a dual
relationship () was counted equally. For example, one vote was counted for A→B
and one vote for A←B. Since it has been established by the online faculty that dual
relationships provide equal influence, no vote was counted for the A<>B relationship.
Table 8 shows that there were 639 votes cast by online faculty members from Palo Alto
College for a total of 90 possible relationships.
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Table 8: Palo Alto College Combined Interview Theoretical Frequency Table
(Reconciled)

PALO ALTO COLLEGE
Combined Interview - Theoretical Code
Frequency Table – (Reconciled)
Affinity Pair
Relationship
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
2
2
2
2
2
2
2
2
2
2
2
2

2
2
3
3
4
4
5
5
6
6
7
7
8
8
9
9
10
10
3
3
4
4
5
5
6
6
7
7
8
8

Frequency
11
3
10
6
14
2
11
4
14
1
12
3
7
2
8
8
6
3
10
9
6
4
8
5
14
2
13
3
6
6

Affinity Pair
Relationship
2
2
2
2
3
3
3
3
3
3
3
3
3
3
3
3
3
3
4
4
4
4
4
4
4
4
4
4
4
4

Frequency
4
10
13
3
11
3
9
1
14
3
14
4
11
7
3
12
12
4
7
9
13
7
13
1
3
3
2
5
3
3

9
9
10
10
4
4
5
5
6
6
7
7
8
8
9
9
10
10
5
5
6
6
7
7
8
8
9
9
10
10
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Affinity Pair
Relationship
5
5
5
5
5
5
5
5
5
5
6
6
6
6
6
6
6
6
7
7
7
7
7
7
8
8
8
8
9
9

6
6
7
7
8
8
9
9
10
10
7
7
8
8
9
9
10
10
8
8
9
9
10
10
9
9
10
10
10
10

Frequency
14
1
14
1
8
2
5
10
8
3
13
5
4
12
2
11
5
8
4
14
2
14
4
13
7
12
9
6
5
3

The next step of the IQA process was to sort frequency in descending order (Table 9). In
addition, cumulative percent (Relation), Cumulative Percent (Frequency) and Power were
calculated.
Table 9: Palo Alto College Affinities in Descending Order of Frequency with Pareto and
Power Analysis

Palo Alto College
Affinities in Descending Order of Frequency
with Pareto and Power Analysis
No. Affinity Pair
Rel. Relationship
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24

1
1
2
3
3
5
5
7
7
2
2
4
4
6
7
1
3
3
6
8
1
1
3
3

>
>
>
>
>
>
>
<
<
>
>
>
>
>
<
>
<
>
<
<
>
>
>
>

4
6
6
6
7
6
7
8
9
7
10
6
7
7
10
7
9
10
8
9
2
5
4
8

Frequency
Cumulative Cumulative
Cumulative
Sorted
Percent
Percent
Power
Frequency
(Descending)
(Relation) (Frequency)
14
14
1.1
2.2
1.1
14
28
2.2
4.4
2.2
14
42
3.3
6.6
3.2
14
56
4.4
8.8
4.3
14
70
5.6
11.0
5.4
14
84
6.7
13.1
6.5
14
98
7.8
15.3
7.6
14
112
8.9
17.5
8.6
14
126
10.0
19.7
9.7
13
139
11.1
21.8
10.6
13
152
12.2
23.8
11.6
13
165
13.3
25.8
12.5
13
178
14.4
27.9
13.4
13
191
15.6
29.9
14.3
13
204
16.7
31.9
15.3
12
216
17.8
33.8
16.0
12
228
18.9
35.7
16.8
12
240
20.0
37.6
17.6
12
252
21.1
39.4
18.3
12
264
22.2
41.3
19.1
11
275
23.3
43.0
19.7
11
286
24.4
44.8
20.3
11
297
25.6
46.5
20.9
11
308
26.7
48.2
21.5
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Palo Alto College
Affinities in Descending Order of Frequency
with Pareto and Power Analysis (Continued)
No. Affinity Pair
Rel. Relationship
25
26
27
28
29
30
31
32
33
34
35
36
37
38
39
40
41
42
43
44
45
46
47
48
49
50
51
52
53
54
55

6
1
2
2
5
2
3
4
8
1
1
2
5
5
6
1
3
4
4
8
2
1
1
2
2
8
2
4
5
6
6

<
>
>
<
<
<
>
<
>
>
<
>
>
>
<
>
<
>
<
>
>
<
>
>
<
<
<
<
>
<
>

9
3
3
9
9
3
5
5
10
9
9
5
8
10
10
8
8
5
6
9
8
3
10
4
8
10
5
9
9
7
10

Frequency
Cumulative Cumulative
Cumulative
Sorted
Percent
Percent
Power
Frequency
(Descending)
(Relation) (Frequency)
11
319
27.8
49.9
22.1
10
329
28.9
51.5
22.6
10
339
30.0
53.1
23.1
10
349
31.1
54.6
23.5
10
359
32.2
56.2
24.0
9
368
33.3
57.6
24.3
9
377
34.4
59.0
24.6
9
386
35.6
60.4
24.9
9
395
36.7
61.8
25.1
9
404
37.8
63.2
25.4
8
412
38.9
64.5
25.6
8
420
40.0
65.7
25.7
8
428
41.1
67.0
25.9
8
436
42.2
68.2
26.0
8
444
43.3
69.5
26.2
7
451
44.4
70.6
26.1
7
458
45.6
71.7
26.1
7
465
46.7
72.8
26.1
7
472
47.8
73.9
26.1
7
479
48.9
75.0
26.1
7
486
50.0
76.1
26.1
6
492
51.1
77.0
25.9
6
498
52.2
77.9
25.7
6
504
53.3
78.9
25.5
6
510
54.4
79.8
25.4
6
516
55.6
80.8
25.2
5
521
56.7
81.5
24.9
5
526
57.8
82.3
24.5
5
531
58.9
83.1
24.2
5
536
60.0
83.9
23.9
5
541
61.1
84.7
23.6
198

Palo Alto College
Affinities in Descending Order of Frequency
with Pareto and Power Analysis (Continued)
No. Affinity Pair
Rel. Relationship
56
57
58
59
60
61
62
63
64
65
66
67
68
69
70
71
72
73
74
75
76
77
78
79

80
81
82
83
84
85
86

9
1
2
2
3
3
6
7
7
1
1
1
2
2
3
3
3
4
4
4
4
5
9
1
1
2
4
5
6
7
1

>
<
<
>
<
<
>
>
>
<
<
<
<
<
<
<
>
>
<
>
<
<
<
<
<
<
>
<
>
>
<

10
5
4
9
7
10
8
8
10
2
7
10
7
10
4
6
9
8
8
10
10
10
10
4
8
6
9
8
9
9
6

Frequency
Cumulative Cumulative
Cumulative
Sorted
Percent
Percent
Power
Frequency
(Descending)
(Relation) (Frequency)
5
546
62.2
85.4
23.2
4
550
63.3
86.1
22.7
4
554
64.4
86.7
22.3
4
558
65.6
87.3
21.8
4
562
66.7
87.9
21.3
4
566
67.8
88.6
20.8
4
570
68.9
89.2
20.3
4
574
70.0
89.8
19.8
4
578
71.1
90.5
19.3
3
581
72.2
90.9
18.7
3
584
73.3
91.4
18.1
3
587
74.4
91.9
17.4
3
590
75.6
92.3
16.8
3
593
76.7
92.8
16.1
3
596
77.8
93.3
15.5
3
599
78.9
93.7
14.9
3
602
80.0
94.2
14.2
3
605
81.1
94.7
13.6
3
608
82.2
95.1
12.9
3
611
83.3
95.6
12.3
3
614
84.4
96.1
11.6
3
617
85.6
96.6
11.0
3
620
86.7
97.0
10.4
2
622
87.8
97.3
9.6
2
624
88.9
97.7
8.8
2
626
90.0
98.0
8.0
2
628
91.1
98.3
7.2
2
630
92.2
98.6
6.4
2
632
93.3
98.9
5.6
2
634
94.4
99.2
4.8
1
635
95.6
99.4
3.8
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Palo Alto College
Affinities in Descending Order of Frequency
with Pareto and Power Analysis (Continued)
Frequency
Cumulative Cumulative
Cumulative
Sorted
Percent
Percent
Power
Frequency
(Descending)
(Relation) (Frequency)
87 3 < 5
1
636
96.7
99.5
2.9
88 4 < 7
1
637
97.8
99.7
1.9
89 5 < 6
1
638
98.9
99.8
1.0
90 5 < 7
1
639
100.0
100.0
0.0
Equal Total Equals
Power
Total Frequency
639
Equals 100%
Frequency
100%
= E-D
No. Affinity Pair
Rel. Relationship

The next stage of the IQA process was to determine the Maximum variance and to
conduct a power analysis. “The last two columns of the Pareto table are the keys to
deciding which relationships should be included in the group IRD” (Northcutt & McCoy,
2004, p. 160). The maximum variance for the Palo Alto College power curve peaks at
26.1 with a 76.1 percent total variance which implies that the “greatest amount of system
variance with the fewest relationships is 45. The following illustrations highlight the
IQA process for Palo Alto College:
a) Illustration 1 demonstrates the PAC Maximizing Variance.
b) Illustration 2 demonstrates the PAC Power Analysis.
c) Illustration 3 demonstrates the PAC 10 Affinity Tabular IRD.
d) Illustration 4 demonstrates the PAC Tabular IRD – Sorted in Descending
Order of delta.
e) Illustration 5 demonstrates the PAC Cluttered SID
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We begin with the Maximizing Variance (Illustration 1).
Illustration 1: Palo Alto College – Maximizing Variance

Illustration 2: Palo Alto College – Power Analysis
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Illustration 3: Palo Alto College 10 Affinity Tabular IRD.
Affinity Name
1.Administrative Support
2.Classroom Management
3.Communication
4.Faculty Benefits
5.Faculty Support
6.Student Benefits
7.Student Outcomes
8.Student Preparation
9.Technology Challenges
10.Academic Integrity

Palo Alto College Tabular IRD
1

2

3

4

5

6

7

1
2
3
4
5
6
7
8
9
10

8

9

10

OUT
9
7
6
2
5
1
0
3
6
2

IN
0
2
3
4
4
8
9
5
1
5

Count the number of up arrows ( ) or Outs
Count the number of left arrows ( ) or Ins
Subtract the number of Ins from the Outs to determine the ( ) Deltas
= Out- In
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9
5
3
-2
1
-7
-9
-2
5
-3

Illustration 4: Palo Alto College Tabular IRD – Sorted in Descending Order of delta.
Palo Alto College Tabular IRD – Sorted in Descending Order of
1

2

3

4

5

6

7

8

9

1
2
9
3
5
4
8
10
6
7

Palo Alto College Tentative
SID Assignments
1
2
9
3
5
4
8
10
6
7

Primary Driver
Secondary Driver
Secondary Driver
Secondary Driver
Circulator/Pivot/?
Secondary Outcome
Secondary Outcome
Secondary Outcome
Secondary Outcome
Primary Outcome

Primary Driver
Secondary Driver
Circulator / Pivot / ?
Secondary Outcome
Primary Outcome
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10

OUT
9
7
6
6
5
2
3
2
1
0

IN
0
2
1
3
4
4
5
5
8
9

9
5
5
3
1
-2
-2
-3
-7
-9

The next step was to map out the relationships between each of the affinities. The
end result was the Cluttered SID which demonstrates all of the possible relationships
between the affinities. However, it is difficult to view and analyze a Cluttered SID.
Therefore, a clean SID is developed and will be discussed in Chapter 5. Illustration 5
demonstrates the Palo Alto College Cluttered SID.

Illustration 5: Palo Alto College Cluttered SID
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SAN ANTONIO COLLEGE – IQA SYSTEMS

After the individual Simple ARTs were completed, the possible relationships
were tallied and entered into a Combined Interview Theoretical Code Frequency Table –
Dual Relationship. This table is inclusive of the dual relationship (↔), which identifies
votes made by online faculty that indicate an equal influence between two affinities.
Table 10 shows that there were 403 votes cast by online faculty from San Antonio
College for a total of 135 possible relationships.
Table 10: San Antonio College Combined Interview Theoretical Code – Dual
Relationship
Affinity Name
1. Administrative Support
2. Classroom Management
3. Communication
4. Faculty Benefits
5. Faculty Support
6. Student Benefits
7. Student Outcomes
8. Student Preparation
9. Technology Challenges
10. Academic Integrity
Examine each individual Interview Theoretical Code Table and tally the frequency of
each relationship in the table below.
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Combined Interview
Theoretical Code
Frequency Table
Affinity Pair
Relationship
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
2
2
2
2
2
2
2
2
2
2
2
2

2
2
2
3
3
3
4
4
4
5
5
5
6
6
6
7
7
7
8
8
8
9
9
9
10
10
10
3
3
3
4
4
4
5
5
5
6
6
6

Frequency
8
0
1
5
3
0
9
0
0
6
0
2
9
0
0
6
1
3
7
1
0
6
4
0
2
3
0
7
0
3
9
0
0
5
2
2
9
0
0

Affinity Pair
Relationship
2
2
2
2
2
2
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
4
4
4
4
4
4
4
4
4
4
4
4

Frequency
2
5
2
6
4
0
6
2
1
7
1
1
7
1
2
5
2
3
6
3
1
4
5
2
9
0
1
3
4
2
4
1
3
4
3
0
3
2
0

9
9
9
10
10
10
4
4
4
5
5
5
6
6
6
7
7
7
8
8
8
9
9
9
10
10
10
5
5
5
6
6
6
7
7
7
8
8
8
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Affinity Pair
Relationship
5
5
5
5
5
5
5
5
5
5
5
5
5
5
5
6
6
6
6
6
6
6
6
6
6
6
6
7
7
7
7
7
7
7
7
7
8
8
8

6
6
6
7
7
7
8
8
8
9
9
9
10
10
10
7
7
7
8
8
8
9
9
9
10
10
10
8
8
8
9
9
9
10
10
10
9
9
9

Frequency
7
2
1
9
1
0
6
3
0
2
6
1
4
3
1
7
1
2
5
4
1
1
6
3
5
2
0
2
7
1
3
6
1
3
6
1
3
4
3

2
2
2
2
2
2

7
7
7
8
8
8

9
1
0
6
4
0

4
4
4
4
4
4

0
6
1
2
4
1

9
9
9
10
10
10

8
8
8
9
9
9

10
10
10
10
10
10

7
2
1
5
1
1

The next step of the methodology was to reconcile the dual relationships from the
Combined Interview –Theoretical Code Frequency Table – Dual Relationship. Each vote
for a dual relationship () was counted equally. For example, one vote was counted
for A→B and one vote for A←B. Since it has been established by the online faculty that
dual relationships provide equal influence, no vote was given to the A<>B relationship.
Table 11 shows that there were 446 votes cast by online faculty members from San
Antonio College for a total of 90 possible relationships.
Table 11: San Antonio College Combined Interview Theoretical Frequency Table
(Refined)
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San antonio college Combined Interview
Theoretical Code
Frequency Table (reconciled)
Affinity Pair
Relationship
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
2
2
2
2
2
2
2
2
2
2
2
2

Frequency

2
2
3
3
4
4
5
5
6
6
7
7
8
8
9
9
10
10
3
3
4
4
5
5
6
6
7
7
8
8

9
1
5
3
9
0
8
2
9
0
6
1
7
1
6
4
2
3
10
3
9
0
7
4
9
0
9
1
6
4

Affinity Pair
Relationship
2
2
2
2
3
3
3
3
3
3
3
3
3
3
3
3
3
3
4
4
4
4
4
4
4
4
4
4
4
4

Frequency
4
7
6
4
7
3
8
2
9
3
8
5
7
4
6
7
10
1
5
6
7
4
4
3
3
2
1
7
3
5

9
9
10
10
4
4
5
5
6
6
7
7
8
8
9
9
10
10
5
5
6
6
7
7
8
8
9
9
10
10

Affinity Pair
Relationship
5
5
5
5
5
5
5
5
5
5
6
6
6
6
6
6
6
6
7
7
7
7
7
7
8
8
8
8
9
9

6
6
7
7
8
8
9
9
10
10
7
7
8
8
9
9
10
10
8
8
9
9
10
10
9
9
10
10
10
10

Frequency
8
3
9
1
6
3
3
7
5
4
9
3
6
5
4
9
5
2
3
8
4
7
4
7
6
7
8
3
6
2

The next step of the IQA process was to sort frequency in descending order (Table 12).
In addition, cumulative percent (Relation), Cumulative Percent (Frequency) and Power
were calculated.
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Table 12: San Antonio College Affinities in Descending Order of Frequency with Pareto
and Power Analysis

San Antonio College
Affinities in Descending Order of Frequency
with Pareto and Power Analysis
Affinity Pair
No.
Relationship
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
31

2
3
1
1
1
2
2
2
3
5
6
6
1
3
3
5
7
8
1
2
2
3
3
3
4
4
5
7
7
8
1

>
>
>
>
>
>
>
>
>
>
>
<
>
>
>
>
<
>
>
>
<
>
>
<
>
<
<
<
<
<
>

3
10
2
4
6
4
6
7
6
7
7
9
5
5
7
6
8
10
8
5
9
4
8
9
6
9
9
9
10
9
7

Frequency
Cumulative Cumulative
Cumulative
Sorted
Percent
Percent
Frequency
(Descending)
(Relation) (Frequency)
10
10
9
9
9
9
9
9
9
9
9
9
8
8
8
8
8
8
7
7
7
7
7
7
7
7
7
7
7
7
6

10
20
29
38
47
56
65
74
83
92
101
110
118
126
134
142
150
158
165
172
179
186
193
200
207
214
221
228
235
242
248

1.1
2.2
3.3
4.4
5.6
6.7
7.8
8.9
10.0
11.1
12.2
13.3
14.4
15.6
16.7
17.8
18.9
20.0
21.1
22.2
23.3
24.4
25.6
26.7
27.8
28.9
30.0
31.1
32.2
33.3
34.4
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2.2
4.5
6.5
8.5
10.5
12.6
14.6
16.6
18.6
20.6
22.6
24.7
26.5
28.3
30.0
31.8
33.6
35.4
37.0
38.6
40.1
41.7
43.3
44.8
46.4
48.0
49.6
51.1
52.7
54.3
55.6

Power
1.1
2.3
3.2
4.1
5.0
5.9
6.8
7.7
8.6
9.5
10.4
11.3
12.0
12.7
13.4
14.1
14.7
15.4
15.9
16.3
16.8
17.3
17.7
18.2
18.6
19.1
19.6
20.0
20.5
20.9
21.2

San Antonio College
Affinities in Descending Order of Frequency
with Pareto and Power Analysis
Affinity Pair
No.
Relationship
32
33
34
35
36
37
38
39
40
41
42
43
44
45
46
47
48
49
50
51
52
53
54
55
56
57
58
59
60
61
62
63
64
65

1
2
2
3
4
5
6
8
9
1
3
4
4
5
6
6
1
2
2
2
2
3
4
4
5
6
7
7
1
1
2
3
3
4

>
>
>
>
<
>
>
>
>
>
<
>
<
>
<
>
<
<
<
>
<
<
<
>
<
>
>
>
<
<
<
<
<
<

9
8
10
9
5
8
8
9
10
3
7
5
10
10
8
10
9
5
8
9
10
8
6
7
10
9
9
10
3
10
3
4
6
7

Frequency
Cumulative Cumulative
Cumulative
Sorted
Percent
Percent
Frequency
(Descending)
(Relation) (Frequency)
6
6
6
6
6
6
6
6
6
5
5
5
5
5
5
5
4
4
4
4
4
4
4
4
4
4
4
4
3
3
3
3
3
3

254
260
266
272
278
284
290
296
302
307
312
317
322
327
332
337
341
345
349
353
357
361
365
369
373
377
381
385
388
391
394
397
400
403

35.6
36.7
37.8
38.9
40.0
41.1
42.2
43.3
44.4
45.6
46.7
47.8
48.9
50.0
51.1
52.2
53.3
54.4
55.6
56.7
57.8
58.9
60.0
61.1
62.2
63.3
64.4
65.6
66.7
67.8
68.9
70.0
71.1
72.2
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57.0
58.3
59.6
61.0
62.3
63.7
65.0
66.4
67.7
68.8
70.0
71.1
72.2
73.3
74.4
75.6
76.5
77.4
78.3
79.1
80.0
80.9
81.8
82.7
83.6
84.5
85.4
86.3
87.0
87.7
88.3
89.0
89.7
90.4

Power
21.4
21.6
21.9
22.1
22.3
22.6
22.8
23.0
23.3
23.3
23.3
23.3
23.3
23.3
23.3
23.3
23.1
22.9
22.7
22.5
22.3
22.1
21.8
21.6
21.4
21.2
21.0
20.8
20.3
19.9
19.5
19.0
18.6
18.1

San Antonio College
Affinities in Descending Order of Frequency
with Pareto and Power Analysis
Affinity Pair
No.
Relationship
66
67
68
69
70
71
72
73
74
75
76
77
78
79
80
81
82
83
84
85
86
87
88
89
90

4
4
5
5
5
6
7
8
1
1
3
4
6
9
1
1
1
2
3
4
5
1
1
2
2

>
>
<
<
>
<
>
<
<
>
<
<
<
<
<
<
<
<
<
>
<
<
<
<
<

8
10
6
8
9
7
8
10
5
10
5
8
10
10
2
7
8
7
10
9
7
4
6
4
6

Total Frequency

Frequency
Cumulative Cumulative
Cumulative
Sorted
Percent
Percent
Frequency
(Descending)
(Relation) (Frequency)

Power

3
3
3
3
3
3
3
3
2
2
2
2
2
2
1
1
1
1
1
1
1
0
0
0
0

406
409
412
415
418
421
424
427
429
431
433
435
437
439
440
441
442
443
444
445
446
446
446
446
446

73.3
74.4
75.6
76.7
77.8
78.9
80.0
81.1
82.2
83.3
84.4
85.6
86.7
87.8
88.9
90.0
91.1
92.2
93.3
94.4
95.6
96.7
97.8
98.9
100.0

91.0
91.7
92.4
93.0
93.7
94.4
95.1
95.7
96.2
96.6
97.1
97.5
98.0
98.4
98.7
98.9
99.1
99.3
99.6
99.8
100.0
100.0
100.0
100.0
100.0

17.7
17.3
16.8
16.4
15.9
15.5
15.1
14.6
14.0
13.3
12.6
12.0
11.3
10.7
9.8
8.9
8.0
7.1
6.2
5.3
4.4
3.3
2.2
1.1
0.0

446

Equal Total
Frequency

Equals
100%

Equals 100%

Power =
E-D

The next stage of the IQA process was to determine the Maximum variance and to
conduct a power analysis. “The last two columns of the Pareto table are the keys to
deciding which relationships should be included in the group IRD” (Northcutt & McCoy,
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2004, p. 160). The maximum variance for the San Antonio College power curve peaks at
23.3 with a 75.6 percent total variance which implies that the “greatest amount of system
variance with the fewest relationships is 47. The following illustrations highlight the
IQA process for San Antonio College (SAC):

a) Illustration 6 demonstrates the SAC Maximizing Variance.
b) Illustration 7 demonstrates the SAC Power Analysis.
c) Illustration 8 demonstrates the SAC 10 Affinity Tabular IRD.
d) Illustration 9 demonstrates San Antonio College Tabular IRD – Sorted in
Descending Order of delta.
e) Illustration 10: San Antonio College Cluttered SID

We begin with the San Antonio College Maximizing Variance.
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Illustration 6: San Antonio College – Maximizing Variance

Illustration 7: San Antonio College power analysis.
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Illustration 8: San Antonio College 10 Affinity Tabular IRD.
10 Affinity Tabular IRD
Affinity Name
1. Administrative Support
2. Classroom Management
3. Communication
4. Faculty Benefits
5. Faculty Support
6. Student Benefits
7. Student Outcomes
8. Student Preparation
9. Technology Challenges
10. Academic Integrity

Tabular IRD
1

2

3

4

5

6

7

1
2
3
4
5
6
7
8
9
10

8

9

10

OUT
8
7
6
2
5
3
0
2
8
2

IN
0
2
3
6
4
6
9
6
1
6

Count the number of up arrows ( ) or Outs
Count the number of left arrows ( ) or Ins
Subtract the number of Ins from the Outs to determine the ( ) Deltas
= Out- In
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8
5
3
-4
1
-3
-9
-4
7
-4

Illustration 9: San Antonio College Tabular IRD – Sorted in Descending Order of delta.

Tabular IRD– Sorted in Descending Order of
1

2

3

4

5

6

7

8

9

1
9
2
3
5
6
4
8
10
7

Tentative SID Assignments
1
9
2
3
5
6
4
8
10
7

Primary Driver
Secondary Driver
Secondary Driver
Secondary Driver
Circulator/Pivot/?
Secondary Outcome
Secondary Outcome
Secondary Outcome
Secondary Outcome
Primary Outcome
Primary Driver
Secondary Driver
Circulator / Pivot / ?
Secondary Outcome
Primary Outcome
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10

OUT
8
8
7
6
5
3
2
2
2
0

IN
0
1
2
3
4
6
6
6
6
9

8
7
5
3
1
-3
-4
-4
-4
-9

The next step was to map out the relationships between each of the affinities. The
end result was the Cluttered SID which demonstrates all of the possible relationships
between the affinities. However, it is difficult to view and analyze a Cluttered SID.
Therefore, a clean SID was developed and will be discussed in Chapter 5. Illustration 10
demonstrates the San Antonio College Cluttered SID.
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Illustration 10: San Antonio Cluttered SID

SUMMARY
This chapter provided the results of the study, Faculty Perspectives on Online Learning.
The chapter reintroduced the purpose of the study and research questions. In addition,
the results of the Interactive Qualitative Analysis (IQA) process of Faculty Perspectives
on Online Learning were presented. The chapter also discussed the data collection and
analysis process, college selection, faculty selection and the factors that online Faculty
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members at Palo Alto College and San Antonio College perceive as influencing the
success of online learning at their respective institutions.
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CHAPTER V
IMPLICATIONS

INTRODUCTION AND UNCLUTTERED SID COMPARISON
This chapter provides a comparative analysis between Palo Alto College and San
Antonio College of the Alamo Community College District. The comparison begins with
a look at the structure of the Uncluttered SIDs between the two institutions. This is
followed by a review of the affinities as discussed with the online faculty members of the
colleges. Finally, this chapter revisits the literature and provides recommendations for
future studies.
We begin by reviewing and analyzing the structures of the two Uncluttered SIDs
for Palo Alto College and San Antonio College. Illustration 11 demonstrates the
relationships in an Uncluttered SID for Palo Alto College and Illustration 12
demonstrates the relationships in an Uncluttered SID for San Antonio College.
Illustration 11: Palo Alto College Uncluttered SID
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Illustration 12: San Antonio College Uncluttered SID

The two Uncluttered SIDs are very similar in structure but there are differences. Palo
Alto College and San Antonio College faculty members have identified the relationships
between Administrative Support, Technology Challenges, Classroom Management and
Communication in the same sequence. As you move to Faculty Support and Faculty
Benefits, you begin to see a change in the structure from both institutions.
Palo Alto College online faculty members identified Faculty Support as
influencing Faculty Benefits. This can be attributed to the perception that if faculty
members do not have sufficient support, faculty benefits are minimized.

“I think that

we need more training available for faculty. It would be nice if the online certification
were offered on a regular basis. The training taught us how to use Dreamweaver and
another program for developing your own website but didn‟t prepare us for how to use
WEBCT and that is what we were using at the time” (Garza, 2008, p. 106). Lack of
sufficient training can adversely impact faculty members‟ convenience and their ability to
teach their online course.
San Antonio College faculty members are pleased with the support and training
that they receive from the instructional innovation center. They do not view Faculty
Support as directly impacting Faculty Benefits because they believe that the support and
training is sufficient at San Antonio College. “When I go to the instructional innovation
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center, I will always find someone who will sit and work with me for as long as it takes
and sometimes it takes a long time because I‟ve screwed up my files or something. I
have gotten myself in a mess and they are good at getting me out that mess fast. They are
also very patient with me. They will sit and work with me one-on-one. I can‟t put a
price on that much attention” (Garza, 2008, p. 166)
At Palo Alto College, Faculty Support branches off to Student Preparation. The
faculty members at Palo Alto College are looking for support in preparing students to
take online courses. “I think students believe they are ready because they can do email
and play computer games without having to read the instructions. You find yourself not
only answering questions about the material, but also teaching students how to use the
software and computer. It takes a lot of time. For example, I had a student who emailed
me and didn‟t know how to do an attachment. This is not the time to learn how to do it”
(Garza, 2008, p.123).
Faculty Benefits at San Antonio College influences Faculty Support.

Faculty

members at San Antonio College do not perceive teaching online as having a tremendous
amount of benefits. “As far as faculty benefits for teaching online, there are none.
Really, I‟m dead serious” (Garza, 2008, p.161). “I‟m tied to the computer. I don‟t find
the online game any less work or intensive than my on campus class” (Garza, 2008,
p.163). The lack of perceived benefits can impact the amount of faculty support needed
at the institution.
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The other difference in the Palo Alto College Uncluttered SID is that Academic
Integrity influences Student Benefits. Faculty members from Palo Alto College perceive
the lack of Academic Integrity as impacting Students Benefits. “One student didn‟t even
bother to take the other student‟s name off of it. I had to email the student and tell them
you know this is a zero. It‟s obviously a zero because it says somebody else‟s name”
(Garza, 2000, p. 146). Students who are caught copying, cheating or plagiarizing, can
receive a failing grade or be dropped from the course. This would impact the student‟s
benefit of completing an online course that may have provided the flexibility needed by
the student.
San Antonio College faculty members perceive Student Benefits as influencing
Student Preparation. Although students may not be successful and courses may be
difficult, online courses are attractive to students because of convenience and flexibility.
“You know it‟s kind of funny even though students are online and they feel they need this
type of flexibility, they‟ll still turn things in late (Garza, 2008, p.170). “I had one student
who didn‟t realize she was supposed to click on the link to find out how to do all the
work” (Garza, 2008, p.179). Students who enroll in online courses find themselves
having to train or learn how to navigate through an online course.
The last Palo Alto College relationship is between Student Benefits and Student
Outcomes. Faculty members at Palo Alto College perceive students‟ flexibility to take
online courses as a direct impact to student outcomes. It has been stated that students
who enroll in online courses benefit from flexibility and convenience. “They can take
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online courses at home and get more bang for their bucks” (Garza, 2000, p. 113). “A
good percentage of students are in internet classes for the right reasons. They‟re at home.
They‟ve got kids. They‟re working. They‟re not in good health. They live in a small
town” (Garza, 2008, p.113). However, it is the flexibility and convenience that impact
students‟ success in online courses. Students have to be disciplined and motivated
because the flexibility of online courses gives them an avenue to wait until the last
minute to complete assignments.
San Antonio College faculty members perceive Student Preparation as
influencing Academic Integrity. When students are not prepared to take online courses,
they fall behind. This may lead to a sense of desperation. In addition, we are working
with students online who have limited schedules and need flexibility. It is possible that
students‟ personal schedules may have also put them behind in the course. The student
makes the choice of taking responsibility for their inaction and drop the course or they
move toward academic dishonesty. “The biggest disappointment in online learning is
that there is no integrity. The only integrity is the student‟s integrity. If the student takes
the test according to your instructions, then everything‟s ok. However, you want to
minimize cheating” (Garza, 2008, p.188).
Finally, Palo Alto College and San Antonio College identified Student Outcomes
as the primary outcome. The primary student outcome identified by online faculty
members, which impacts retention and student success, was retention. Each affinity
identified by online faculty members impacts Student Outcomes to some degree.
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THE AFFINITY REVIEW AND DISCUSSION
Palo Alto College and San Antonio College online faculty members have similar
experiences with the 10 affinities identified in this study. There are no true differences in
the description of affinities as stated by the online faculty members from the two
colleges. Therefore, the researcher discusses each of the affinities as perceived by online
faculty members and make recommendations that will improve online learning.
ADMINISTRATIVE SUPPORT
Sub-affinities utilized to describe administrative support are class size, funding,
registration and faculty workload.

Administrative support is the primary driver of online learning at Palo Alto
College and San Antonio College. “I don‟t think that all administrators understand that
teaching an online course is just as or even more time consuming than a regular in-person
class” (Garza, 2008, p. 89). “When I‟ve asked about class size, I have never really been
given an answer” (Garza, 2008, p. 149). Faculty members are looking for support to
limit class size so that their instruction is not affected. As the class size minimums are
raised and more students are enrolled in online courses, the less faculty members can
communicate with their students and manage their courses effectively.
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Recommendation 1: Limit class size to 24 students in online courses. This is six
students fewer than a traditional on campus course which holds an enrollment maximum
of 30 students.
Recommendation 2: In addition, the on campus office hour requirement should be
rescinded for faculty members who teach completely online. If faculty members teach on
campus, the colleges should utilize a course to office hour ratio. For every traditional 3hour course taught on campus, faculty members should hold 2 office hours at the college.
CLASSROOM MANAGEMENT
Sub-affinities utilized to describe classroom management are on campus testing, timed
exams, documentation of communication, lack of respect for online instruction,
creativity, demanding and time.

Classroom management is important when teaching an online course. “I think
classroom management is a platform to conduct teaching and learning” (Garza, 2008, p.
153). As mentioned by several faculty members from both colleges, ACCD is moving
toward a single course management platform, Blackboard Vista. However, faculty
members are skeptical because of prior challenges associated with the implementation of
the course management platform, WebCT. Most faculty members attribute classroom
management as their ability to manage the course by providing assignments and
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deadlines for students. They are able to utilize course management tools such as testing
and discussion boards.

Recommendation: ACCD has to make sure that proper technical support and training is
available to faculty when Blackboard Vista is launched in January 2009. If glitches with
the course management platform are not quickly resolved, instruction is affected. In
addition, faculty who previously utilized other course management platforms may
attempt to revert back to their previous systems.
COMMUNICATION
Sub-affinities utilized to describe communication are chat, e-mail, bulletin board,
anonymity and interaction.

Communication is imperative to the success of online learning. However,
students sometimes lose focus of the faculty and student relationship. “I think sometimes
because of that distance, students sometimes disregard what would be considered
appropriate behavior” (Garza, 2008, p. 96). “I‟ve had them just rip me up. Students have
been so rude. If they were in my on campus class, they would just sit there, seethe
quietly, probably without saying anything until evaluation time and then blast me”
(Garza, 2008, p. 157).
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Recommendation: Palo Alto College and San Antonio College should develop and
require online etiquette training for students and faculty members. This can minimize the
tone of e-mail, bulletin board and chat communications.
FACULTY BENEFITS
Sub-affinities utilized to describe faculty benefits are convenience, flexibility, and
grading.

Online faculty from both institutions talked about the flexibility and convenience
that teaching online provided. “I have a six and four-year old. If one of them gets sick, I
don‟t want to cancel class. Especially, since some of the students may have driven 30
minutes to get to class. In my online courses, I don‟t have to cancel class and I can spend
time with my sick child” (Garza, 2008, p. 102). Some faculty members mentioned that
they did not believe that faculty should completely teach online rather they should have a
good mix between on campus and online courses.

Recommendation: Full time faculty members should be required to teach at least one
course on campus. Since the institutions operate in a dual mode organizational structure,
faculty members should continue to meet on campus obligations. Full time temporary
and adjunct faculty who do not necessarily have designated office space should be able to
teach their course loads completely online.
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FACULTY SUPPORT
Sub-affinities utilized to describe faculty support are student feedback, interaction with
students and training.

Faculty members need support when teaching online. “It‟s good that they have
training for faculty but I don‟t think it‟s consistent. I know that when I did my online
certification, it wasn‟t available at convenient times. However, I don‟t know what the
training is like now because it has been years since I have done it. Since we are moving
to the new system, I hope that the certification training has improved” (Garza, 2008, p.
107).
Faculty members are also looking for feedback from students so that they can
improve their courses. “You should get feedback from the students. This is really
important. This lets you know where you need to make the changes on your online
course. It also lets us know if we are doing a good job or not. I think we do poorly with
student feedback” (Garza, 2008, p. 108).

Recommendation 1: Palo Alto College and San Antonio College need to invest in
instructional technology training. Some faculty members believe that the training and
certification process is sufficient. However, there is currently no online re-certification at
either college. As technology continues to change and new modalities of instructional
deliveries are introduced, previous training can become outdated. For example, some
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faculty members received training ten years ago on how to teach via static web pages.
This mode of delivery provides easy access and downloads to students. However, it
limits interactivity and course management functionality. New training needs to be
available for faculty and consistently undated to today‟s technology standards.

Recommendation 2: Palo Alto College and San Antonio College need to invest in a
reliable student survey. Although student surveys are available for online courses,
students often do not submit them. The institutions need to promote the use of online
surveys as a means to improve course delivery and instruction.
STUDENT BENEFITS
Sub-affinities utilized to describe student benefits are convenience, resources,
anytime/anywhere, saving of gas, flexibility and access.

Many of the online faculty members interviewed believe students and faculty
have the same benefits. For example, students have the flexibility to take online courses
from home. “I had a husband and wife enrolled in one of my on campus classes. They
were hiring a babysitter and driving to campus two times a week. I told the students that
they could send in their homework via email. They liked it. They had never taken an
online course before. And they said, „this is great.‟ It‟s flexible, saves them money on
gas and babysitting” (Garza, 2008, p. 114).
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Recommendation: Online learning provides student benefits in terms of
anytime/anywhere. However, the flexibility that online courses provide can lead to
procrastination. Palo Alto College and San Antonio College should provide an overview
of online learning and the importance of time management in their student
development/orientation courses. This would help expel the myth that online courses are
easy and provide students with useful information on how to be successful in online
courses.
STUDENT OUTCOMES

Sub-affinities utilized to describe student outcomes are retention, success and learning.

Student outcomes in online learning are yet to be desired by faculty members or
the administration. Students drop at record rates in online courses. They fall behind and
are not able to catch up. “I had a gentleman just contact me regarding problems that he is
having in the course. I told him, „if you would have told me at the beginning of the
semester that you were having difficulty, I would have worked with you” (Garza, 2008,
p. 117). Many of the online faculty members interviewed stated that a lot of student
withdraws occur during the first two weeks of class. Students are not able to login or
they go through late registration and ultimately fall behind. If a student is enrolled in an
8-week flex course and they miss a week of school, the student is really missing two
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weeks of school. The instruction provided in an 8-week course is equivalent to what is
taught in a 16-week course. Most students find it difficult to catch up on the material and
ultimately withdraw.

Recommendation 1: The administration should not permit late registration for any
short-term sessions such as 8-week flex terms or maymester (3-week terms).

Recommendation 2: The colleges should begin contacting online students during the
first two weeks of class to insure that they have been able to access their online courses.
This proactive approach minimizes student access and navigation issues.
STUDENT PREPARATION
Sub-affinities utilized to describe student preparation are difficulty,
misconceptions, demanding, not for everyone and training.

Students are often not prepared to take online courses. In some cases, students
see the convenience as an overwhelming deciding factor to enroll in an online course.
“Sometimes it‟s just the way it‟s advertised by colleges, online courses is the new
learning environment of the future. It is going to expand and it has wonderful
applications but it isn‟t for all topics and courses (Garza, 2008, p. 176). However, there
are students that just don‟t have basic computer skills such as sending an attachment. “If
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they don‟t have the basic knowledge, they‟re not going to do well, period” (Garza, 2008,
p. 124).

Recommendation: Students need an online orientation that teaches the basic computer
skills necessary to navigate an online course successfully. The colleges should provide
orientations online and on campus to help educate students about the course management
platform, Blackboard Vista and computer skill requirement prior to the beginning of the
course.
TECHNOLOGY CHALLENGES
Sub-affinities utilized to describe technology challenges are login, support,
security, delivery speed and technology requirements.

Students experience technology challenges just like faculty members. “If I hear from five
or more students regarding the online course, I know that something is going wrong”
(Garza, 2008, p. 133). At the district level, if the server goes down, neither faculty nor
students can access their online course. The faculty member is burdened with having to
reschedule course assignments and due dates to make up for lost time.
Some students are not able to login to the course or cannot access the course
because they are still using dial-up. “If you try to take one of my exams with dial-up, you
are probably going to run out of time. The exam takes too long to load. Sometimes you
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click on something and you take a nap. It takes longer for an image to load on dial-up”
Garza, 2008, p. 134).

Recommendation: Palo Alto College and San Antonio College need to make a decision
to require students to have high-speed internet access via DSL, cable modem or satellite
prior to enrolling online. Although the administration at the colleges may be concerned
about requiring students to occur additional expenses, a greater price is paid when the
student drops the course during the semester because of a lack of access. The student
may have been using dial-up and could not access the course. The colleges should
partner with an internet service provider (ISP) to provide discounted service to students
enrolled at the institutions.
ACADEMIC INTEGRITY
Sub-affinities utilized to describe academic integrity are cheating, copying and
plagiarism.

The most prevailing issue experienced by online faculty members from both institutions
is students who have a relationship taking the course together. “I‟ve had husband wife
and mother daughter combinations in which they were turning in the same work. In some
cases, friends or spouses take classes together and one of them takes the test” (Garza,
2008, p. 143). How do you know if students are helping one another or completing each
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other‟s work? “As a faculty member, you‟ve got to figure out how to stay one step ahead
of the student” (Garza, 2008, p. 186). A recommendation by some faculty members is to
require students to come to campus to take exams. However, many online faculty
members stated that requiring students to come to campus defeats the purpose of taking
online courses.

Recommendation: Faculty members who teach online have to be consistent in
administering their exams. Some online faculty members let students take as long as 24
hours to complete an exam. Other faculty members have found that time limits minimize
a student‟s ability to look up all of the answers in the textbook. Faculty who place time
limits on exams and utilize the respondus lock down browser, which prevents students
from opening up other programs on their computer, can help minimize cheating. The key
to academic integrity is to inform students of the consequences and technology tools that
are utilized in the course such as turn-it-in dot com.
There are always students who have relationships enrolling in the same course.
Faculty members have to be vigilant in diversifying assignments between students. In
addition, faculty members will need to continue to look for similarities between the
students work.
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GENERAL OVERVIEW OF STUDENT SUCCESS AS IDENTIFIED BY ONLINE FACULTY
After interviewing online faculty members from Palo Alto College and San
Antonio College, the researcher has identified a simple chart based on Prensky‟s (2001)
digital native and digital immigrant model. The digital native is one who is
technologically superior. They were born in the age of technology and have always
known computers, cell phones, ipods, etc (2001). The digital immigrant is one who was
not born in the age of technology. They have learned technology throughout the years as
it has become available (2001). The researcher has identified a third category, the digital
refugee. The Merriam-Webster‟s Online Dictionary (2008) defines a refugee as “one
who flees” (¶ 4). The digital refugee does not want to learn technology and perhaps fear
it. Their motivational levels and technical skills always remain low. They should not
engage in online courses as they will not be successful until they transform into the
preexisting categories of the digital native or digital immigrant. Table 12 identifies the
skill set and motivational levels of students as it relates to the digital native, digital
immigrant and digital refugee.
Table 13: Digital Native, Immigrant and Refugee characteristics
Success Characteristics

Digital Native

Digital Immigrant

Digital Refugee

Motivation Level

Low

High

Low

Technical Skills

High

Low

Low
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Digital natives and digital immigrants have at least one characteristic needed to be
successful in online courses. Students who are successful in online courses tend to be
highly motivated and have the necessary technical skills to navigate through an online
course. The digital native tends to be younger and posses the necessary technical skills
but lacks in motivation. The digital immigrant tends to be older and highly motivated but
lacks in technical skills.
As time goes on and new technology is developed, the digital native can evolve
into the digital immigrant category. However, once an individual is classified as a digital
immigrant, they cannot revert to a digital native. The digital refugee remains constant
until they embrace technology at which time they will be classified as a digital
immigrant. Although they may have been born in the age of technology, they cannot be a
digital native because they did not embrace technology at an early age. In addition, it is
likely that they will not reach the technology superiority as a true digital native.

REVISIT OF THE LITERATURE AND RECOMMENDATIONS
Enrollment in distance education programs is expected to increase over the next
10 years (Carnevale, 2004). To meet the demands of students, college and university
faculty and administration need to consider implementing or expanding distance
education programs to include online learning at their institutions. However, the program
should be both cost effective and sustainable. In addition, institutions must implement
safeguards such as faculty training and program evaluation to promote faculty and
student success.
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To begin, there are four areas of consideration in implementing a distance
education program: Planning and organization, organizational structure, legal issues and
the costs associated with the implementation of distance education programs. Each area
inherently determines the success of the program.
The first area of consideration is planning and organizing. This is one of the
most fundamental areas that institutions need to consider before implementing a distance
education program. There are too many issues with simply converting face-to-face
classroom courses to distance education courses. This simply does not work. Careful
planning by the institution enables faculty members to receive necessary course
development training and pedagogical information on teaching distance education
courses.
The second area of consideration is the institution’s decision on the
organizational model (sole-responsibility, dual-mode or consortium) for their
institution’s distance education program. Will the institution keep decentralized
reporting lines and have the faculty report to academic administration or will there be a
centralized organizational structure in which faculty members that teach online report to a
non-academic unit such as the distance education department?
The third area of consideration is the legal implications of implementing a
distance education program. Faculty, staff and students need to be aware of what is
considered fair use of copyrighted materials in distance education courses. The Teach
Act provides a set of guidelines that the institution needs to follow to insure compliance
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with the law. As the distance education programs grow and more faculty members teach
distance education courses, it becomes increasingly difficult for institutions to monitor
compliance. Institutions need to develop policies that highlight the expectations of
faculty, staff and students in terms of compliance with the Teach Act and fair use of
copyrighted information in distance education.
The final area of consideration is the institution’s ability to provide financial
support for a distance education program. Distance education is not inexpensive and
may cost more than offering face-to-face instruction (Jones, 2006). Institutions
implementing a distance education program must identify possible non-recurrent and
recurrent costs. For example, recurring financial resources needs to be allocated for
faculty and student training, infrastructure, course materials and student support (i.e.
online tutoring, advising, and counseling). This will assist the administration and faculty
in making an informed decision on the institution‟s ability to sustain a distance education
program.
FUTURE STUDY IN ONLINE LEARNING
The digital native and the digital immigrant concept identified by Mark Prensky
(2001) provides an initial foundation on the types of students enrolling in online courses.
I would recommend future study on the concept of the digital refugee. There is merit to
the idea that there are individuals who fear technology and avoid it whenever possible. It
would also be presumptions to believe that all individuals born in a technological society
embrace innovation and technology. Therefore, future studies on the digital refugee will
238

help researchers understand the reasoning into why technology is avoided and to why
technology is embraced. The results of this future study could help shape orientations
and student training in technology which could result in higher retention rates in online
learning.
CONCLUDING THOUGHTS
Higher education has experienced tremendous growth in distance education
programs. The lines between distance education and technology are blurring as faculty
begin utilizing technology to complement on campus courses and move toward hybrid
courses (Vrasidas, Zembylas & Chamberlain, 2003). In addition, the technology
available to faculty and students helps institutions overcome resistance to distance
education programs. However, institutions must provide the necessary resources to
maintain and upgrade technology. If the infrastructure fails, the institution may lose
support for the distance education program.
The key to the implementation of distance education is planning and organizing.
Institutions that rush into distance education without communicating with students and
faculty, committing resources and researching best practices, find that they have trouble
sustaining the program. In addition, Jones (2006) states that colleges and universities that
fail to plan for the implementation of distance education ultimately pay more for their
programs.
Finally, new technology in distance education changes the way that students
receive instruction. For example, in the next 10 years, it is not inconceivable that
239

students will receive instruction over their televised ipods. However, institutions need to
consider joining consortiums to pool resources that will enable them to afford new
technologies. New consortia of colleges and universities such as the UT Telecampus,
Virtual College of Texas and Western Governors‟ University have already come together
to offer degree programs at a distance (Mehrotra, Hollister & McGahey, 2001).
Technology is not cheap and a consortium can help minimize the costs associated with
implementing a distance education program.
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Appendix A
GARZA, ROBERT
From:
Sent:
To:
Subject:

Vicky Lazaro [e013161 @nisd.net]
Friday, December 01, 2006 3:20 PM
Robert Garza
Re: Request for permission to utilize IQA process section

Hello, Mr. Garza,
I'm sorry about the technical difficulties, as it were, experienced in our e-mail
communications. Please know you have my permission to utilize the description of
the Interactive Qualitative Analysis (IQA) Methodology as noted in chapter 3 (p. 80106) of my dissertation. Good luck on your proposal.
Vicky Lazaro, Ed.D.
Hearing Officer
Office of Pupil Personnel
Northside Independent
School District Office
Phone: (210)397-8695
Office Fax:
(210)
706-8717
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Appendix B
IRB
PROTOCOL #
Title: Faculty Perspectives on Distance Education: A comparative study of Palo Alto College and
San Antonio College of the Alamo Community College District.
Conducted By: Robert L. Garza
Of University of Texas at Austin:
Edu.
Faculty Sponsors:

Department / Office; Educational Administration, Higher
Telephone: (210) 363-9473

Dr. Norvell Northcutt

Department / Office; Educational Administration, CCLP
Telephone: (512) 471-1623

Dr. Marilyn Kameen
Edu.

Department / Office; Educational Administration, Higher
Telephone: (512) 471-7255

You are being asked to participate in a research study. This form provides you with information
about the study. The person in charge of this research will also describe this study to you and
answer all of your questions. Please read the information below and ask any questions you might
have before deciding whether or not to take part. Your participation is entirely voluntary. You
can refuse to participate without penalty or loss of benefits to which you are otherwise entitled.
You can stop your participation at any time and your refusal will not impact current or future
relationships with UT Austin or participating sites. To do so simply tell the researcher you wish
to stop participation. The researcher will provide you with a copy of this consent for your
records.
The purpose of this study is to provide faculty perspectives on distance education. It is
expected that the study could result in a higher quality of distance education programs and
possibly increase student success in distance education courses.
If you agree to be in this study, we will ask you to do the following things:
Participate in a focus group and determine themes associated with distance education.
Participate in interviews to discuss and answer questions on distance education.
Total estimated time to participate in study is 10 hours to include focus group and interviews.
Risks of being in the study
This [treatment, procedure, intervention, or describe other] may involve risks that are
currently unforeseeable. If you wish to discuss the information above or any other risks
you may experience, you may ask questions now or call the Principal Investigator listed
on the front page of this form.
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Benefits of being in the study
This study will provide participants to provide the faculty perspective on distance
education.
Compensation:
There is no compensation for participating in this study.
Confidentiality and Privacy Protections:
Participants‟ names will not be published in this study.
The data resulting from your participation may be made available to other researchers in the
future for research purposes not detailed within this consent form. In these cases, the data
will contain no identifying information that could associate you with it, or with your
participation in any study.
THE STUDY WILL INCLUDE AUDIO RECORDINGS:
o interviews or sessions will be audio recorded;
o tapes will be coded so that no personally identifying information is visible on
them;
o tapes will be kept in a secure place (e.g., a locked file cabinet in the
investigator’s home office);
o tapes will be heard or viewed only for research purposes by the investigator and
his or her associates;
o tapes will be erased after they are transcribed or coded.
The records of this study will be stored securely and kept confidential. Authorized persons from
The University of Texas at Austin, members of the Institutional Review Board, and (study sponsors,
if any) have the legal right to review your research records and will protect the confidentiality of
those records to the extent permitted by law. All publications will exclude any information that
will make it possible to identify you as a subject. Throughout the study, the researchers will notify
you of new information that may become available and that might affect your decision to remain in
the study.
Contacts and Questions:
If you have any questions about the study please ask now. If you have questions later,
want additional information, or wish to withdraw your participation call the researchers
conducting the study. Their names, phone numbers, and e-mail addresses are at the top of this
page. If you have questions about your rights as a research participant, complaints, concerns, or
questions about the research please contact Jody Jensen, Ph.D., Chair of The University of Texas
at Austin Institutional Review Board for the Protection of Human Subjects, (512) 232-2685 or
email: orsc@uts.cc.utexas.edu.
You will be given a copy of this information to keep for your records.
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Statement of Consent:
I have read the above information and have sufficient information to make a decision about
participating in this study. I consent to participate in the study.
Signature:___________________________________________ Date: __________________

___________________________________________________ Date: ___________________
Signature of Person Obtaining Consent
Signature of Investigator:__________________________
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