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This two-year qualitative study looks at the life experiences of fathers who 

had sons that graduated from high school. Grounded in the current fatherhood 

literature, the study used the benchmark definition of a successful father as 

“white, college-educated, and middle-class,” as the study examined the 

strategies these fathers used to get their sons to complete high school. 

Specifically, the study focused on father involvement, how the fathers 

encouraged their sons, and the type of contributions the fathers made toward 

their sons’ graduation.  

The critical-case sample consisted of one family [father, mother and two 

sons] and a homogeneous group of four other ‘benchmarked fathers.’ The fathers 

in this study ranged in age from 41 to 58.  They all had a biological son who had 

completed high school, and were still married to their son’s mother.  
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Data gathered and generated for this interpretivist study included interviews 

with the critical-case complete family, which included a mother, two sons, and 

the father, and a focus group of the other four fathers. These data were analyzed 

based on the three research questions that focused on involvement, 

encouragement and contribution as defined by current fatherhood researchers, 

using a constant comparison method, which lead to the emergence of themes 

that formed the basis for the study’s findings. 

 Five key findings surfaced in a hierarchical model analogized to 

Maslow’s hierarchy of needs and labeled the NIOBE model. At the apex of these 

findings was the finding that these fathers were more focused on producing sons 

who were “equipped” to take care of themselves, than they were focused on 

getting their son graduated from high school. The result of these fathers’ 

“intentional” focus resulted in sons who succeeded in graduating from high 

school, and eventually all went to college. Education became the means toward 

an end, the end being cultivating self-actualized “equipped sons.” To arrive at 

this level, the fathers grounded this desire in a commitment to accept a “new 

father awareness,” which was unlike the way they were fathered. Using this 

awareness, these fathers became “intentional” about making sure their sons knew 

what had to be done to move to the next level, that of “ownership,” where the 

sons owned their actions and accepted the consequences associated with 
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becoming their own man. “Bi-stewarding,” the fourth finding, was contextualized 

by the sons as they moved beyond simple ownership by becoming responsible in 

many ways for their own parenting, eventually emerging as a son who had been 

empowered to accept their educational experience as their own, and who 

engaged in their own educational experiences to make them capable of leaving 

and independently functioning away from home. 
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Chapter One: Introduction 

 

“Fatherhood is the rougher side of motherhood.”1 
“My dad makes sure things are all right.”2 
 

By 2010, for every seven men receiving a college degree, there will be nine 

women (Sum, Fogg, Harrington, et al., 2003).  Researchers and economists in 

America have shown a direct correlation to an individual’s potential earning 

power and the amount of education that person receives (Sum, Fogg, Mangum, 

2000).  If, five years from now, only seven million men graduate from college, in 

contrast to the nine million women who will graduate, how competitive will 

these male-headed families be in helping their children get an education?  As 

education increases earning potential, fathers whose sons participate in post-

secondary schooling are ultimately seen as fathers who are more likely to have a 

positive economic impact on the future economy of this country. 

 

 

                                                 
1 Connor’s dad, personal communication, 12 April, 1998 (Wortham, 1998) 
 
2 Author’s younger son, personal communication. 
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“Making things right…” the Importance of a Father’s Presence 

A father attempting “to make things right” in the lives of his children is 

important, however 40% of American households today are without fathers 

(House Resolution, 147, Senate Resolution, 106th Congress, 2001). The remaining 

60% of households that have a father or male figure present in the home are 

families who generally depend on that male figure as the principal breadwinner.  

The capability of these men to be providers impacts directly on what type and 

how much education their children receive.  Generally, as the principal 

breadwinner in a dual-income family, a father’s income has a significant 

influence in deciding whether his family is able to live in an upscale school 

district with competitive school facilities or a more modest location within a 

school district with limited opportunities or facilities.   

Involved Fathers & Education 

Increasingly, research acknowledges the importance of paternal 

involvement in the overall growth, development and education of children. 

Empirical evidence is growing that validates the fact that children perform better 

in school when fathers are involved in their child’s life (NCES, 1997; Nord, 1997).  

Examples of the importance of paternal involvement include less tension in 
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adolescent. When fathers are actively engaged in the lives of their sons, 

involvement in criminal behavior, truancy and drugs is reduced (Pollack, 1997; 

Gurian, 1996; Garbarino, 1999; Pollack, 2000). When there is a close relationship 

with their fathers, girls generally enter puberty later and are less likely to engage 

in pre-marital sex (Canfield, 1997; NCF, 1997). These involved dads “help 

increase marriage rates, strengthen family life, reduce family poverty and 

dependency, and improve the future economic prospects of the nation’s 

children” (Sum, Fogg, Harrington, et al., 2003, p. 41).  

Actively Involved fathers 

“Actively involved” fathering covers a variety of ideas and concepts.  

Actively involved fathers are no longer simply viewed from the perspective of 

traditional two-parent homes.   Involved fathering, as the fathers in this study 

define it, are fathers who are present, who encourage and tangibly contribute to 

child rearing in today’s homes regardless of traditions and perceptions.  

Unfortunately, courts and legislatures have, over time, been complicit in 

perpetuating a growing number of negative perceptions contextualized as deficit 

fathering models. In these models, fathers are characterized as uninvolved, 

deadbeat and absent (Mendelson, 1997; Blankenhorn, 1995). Governmental 
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institutions have further entrenched many of these deficit models as these 

institutions sanctioned these negative images by encouraging families to rely 

more on the government than rely on fathers. (Griswold, 1993; Ogburn & 

Tippitts, 1933; Popenoe, 1996; Coltrane, 1996). 

With a decline in standardized scores [NCES, 1997] and an increase in 

blended families, [Lamanna & Riedmann 2000] research has taken a closer look 

at parental roles in the educative process. This closer examination of parental 

roles in their children’s education and development (NCES, 1997; Nation at Risk, 

1983; Garbarino, 1999) has resulted in conscious fatherhood or deliberate fathering 

taking on a more meaningful position in the language being used when 

discussing actively involved parents (Horn, Blankenhorn, & Pearlstein, 1999; 

Pruett, 2000). 

America’s blended families: An Era of Atypical Parenting roles 

America’s divorce rate is “among the highest in the world” (Lamanna & 

Riedmann, 2000, p. 450) and has contributed to new and different ideas about 

fathering.  Estimates suggest that 56% to 62% of all first marriages end in divorce 

(Martin & Bumpass, 1989; U. S. Bureau of Census, 1990).  Most men and women 

eventually remarry (U. S. Bureau of Census, 1992) resulting in an increase in the 
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number of divorced and remarried fathers.  These remarriages have placed 

children in blended families.  These blended non-traditional families created new 

models for their participants.  As a result, many of today’s parents have had to 

acquaint their children (Gordon, 1961) with the models created by these blended 

unions.   

These marital unions and dissolutions have contributed in revising typical 

parenting models.  Families blended from these unions have resulted in fathering 

being done by married, divorced, single or remarried fathers. The courts, as 

mentioned earlier, have contributed to many of the deficit concepts of fathers 

that have evolved from blended families.  The court’s contribution to this deficit 

lineage is demonstrated by the tendency of the courts to award divorcing 

mothers custody of the children (Levine & Pittinsky, 1997; Knox, & Leggett 1998).  

Moreover, the government’s contribution to minimizing the value of 

paternal involvement has been principally through legislation.  Codified changes 

through laws, which resulted in negative imaging of fathers, have been subtler, 

almost benign, as the father’s importance in families has been gradually eroded. 

It is not uncommon for governmental agencies to deny aid to dependent children 

if a father is present, yet disregard a father's need for aid if the court happens to 
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award some aberrant father custody of his children (DeParle, J.  1998, September 

3.  The New York Times, pp. A1, A20). This governmental usurpation of active 

father involvement complicates and hinders conscious attempts by fathers to be 

involved in any non-traditional blended family. In the wake of all these changes 

resulting from different fathering situations, social scientists have redefined and 

reshaped many of the old concepts of fatherhood (Dienhart, 1997; Dowd, 1999) 

and how men father. 

These different fathering situations also include single custodial fathers, 

stepfathers and non-resident fathers.  In American today, men who are single 

head 11% of the homes (Klinger, 1996).  Sixty-eight percent of these fathers are 

white middle-class dads (U. S. Census Bureau). A single custodial father may be 

a widower or a divorced father awarded custody of his children who has not 

remarried. A non-resident father can be a remarried stepfather caring for his new 

wife’s children, while he still maintains contact with his biological children from 

a previous relationship. A non-resident father can also be defined as a father who 

actively pursues a relational involvement with his children, though he has never 

been married to his child’s mother, or he is divorced and his wife received 

primary custodianship.  Upon this backdrop of blended families and varying 



 
 
 
7 

 

fathering situation, researchers find boys struggling to achieve educational parity 

with girls (Mulrine, 30 July 2001; Pollack, 2000; Gurian, 2004; Sommers, 2000; 

Glennon, 2000 Meadows, et al., (2005).   Part of the difficulty in achieving this 

parity is the denial that a problem even exists, but as scholars and researchers are 

discovering, there is a crisis in America concerning boys and education as 

experts admit there is an “achievement gap that sees fewer young men than 

women attending college” (Toppo, USA Today, 2 July 2003).  

A Crisis in Education: Boys in America without Fathers 

America is facing a crisis in education concerning its boys.  In a 20 March 

2005, L. A. Times article, “New Study of Youth Shows It’s Boys Who are in 

Crisis,” Glen Sacks3 wrote that “the greatest controversy over boys and girls has 

been in the area of education.”  There is a decline in the number of boys 

graduating from high school and college as the high school dropout rate for boys 

is below 1985 levels (Meadows, et al., 2005).  With this annual steady decline 

(Sum, et al., 2003), an additional challenge faces America.  Blankenhorn (1995) 

predicted this challenge almost twenty years ago as he described groups living 

fundamentally divergent lives because of a lack of basic benefits.  He defined 

                                                 
3 Glen Sacks is a nationally-syndicated radio talk show host.  He taught elementary and high school in the 
Los Angeles Unified School District and was named to “Who’s Who among America’s Teachers” twice. 
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these basic benefits as psychological, social, economical, educational, and moral.  

Blankenhorn felt a fault line existed that allowed one group to possess these 

benefits and the other group to be disenfranchised.  He categorized the primary 

fault line of division as patrimony, or lack of a father’s presence (p. 2). 

Things have changed, in the area of involved fathering, since 1995, but a 

challenge also developed that young boys have had to face.  As a result of the 

wave of research throughout an international community (e. g., Barclay & 

Lupton, 1997; Cornell, 1986; Biddulph, 1994; 2003) has demonstrated the positive 

effect fathers have on their children, more fathers have been accepting 

Blankenhorn’s challenge and have taken a more active role in meeting this 

challenge. Research is growing that is demonstrating that fathers are important 

(e. g., Canfield, 1997; Nord, 1997; Popenoe, 1996) and can be active parents 

(Lamb, 1986), can nurture (Pruett, 1987, 2000); and be as important as mothers 

(Rohner. & Veneziano, 2001).  With the prospects of fewer job opportunities for 

undereducated men, more emphasis is being placed on the question of “Why are 

boys less inclined to graduate? Or how has misguided feminism harmed our 

young men?” (Mulrine, 2001; Sommers, 2000).  This focus is leading researchers 
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to examine why some boys are successful in graduating and others are not.  This 

is the principal premise of this study.  

The Research Issue 

This study is about fathers.  It focuses on men as fathers, and fathers as 

educators of their children, particularly their sons.  The project looks at the 

impact involved fathers have on their sons’ educational future. It is a qualitative 

and reflexive study designed to explore questions about fathers and education.  

Our education system has produced abnormally high drop out and suspension 

rates for boys (Mulrine, 2001; Pollack, 2000; Newberger, 1998). Focusing more 

emphasis on understanding the man/father dyad and its implication toward 

their sons’ education the study was designed with the idea of assisting educators, 

policy makers and school administrators in alleviating these abnormal high rates 

among boys. This study is designed to look at fathers who have been defined 

successful in the terms of the study by virtue of the fact their sons graduated 

from high school. 

Question One: A Father’s Involvement: 

How do fathers involve themselves in their sons’ lives is the first of three 

questions this project addresses.  The project is couched in the idea we best learn 
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about the social world by observing and chronicling what people normally do on 

a day-to-day basis.  “Listening to people talk in their own terms about what had 

been significant in their lives seemed far more valuable” (Josselson & Lieblich, p. 

ix, 1993).  With fathers as the subject of this project, it is believed that one of the 

best ways to understand fathers is to observe what they do as fathers separate 

from what they do as a “socially constructed male.”  Actions they do as a man 

are defined as things unrelated to being connected with family issues as defined 

by images and tasks researchers and society have constructed. [See Jarema’s 

(1994) description of healthy and unhealthy fathering styles in Appendix D].  

Question Two:  A Father’s Encouragement: 

How do fathers encourage their sons toward valuing education is the 

second question.  This question focuses on how fathers supported their sons in 

valuing education and education attainment: high school and beyond.  It delves 

into issues of historical relevance.  It looks at issues like how they were fathered, 

and how these fathers translated their respective experiences to assist them in 

raising their sons.  

The body of evidence has increased and continues to evolve that expands 

the idea that many men seek out their fathers (Corneau, 1991; Jarema, 1994) to 
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better identify themselves as men and more fully understand why they father 

(behave) the way they father (Hawkins & Dollahite, 1997; Kupers, 1993).  Fathers 

commonly do this search in an effort to be better fathers for their sons.  Other 

men, to accomplish this same goal of understanding various fathering habits go 

to therapy (Hass, 1994; Jarema, 1994; Osherson, 1986). Through therapy, these 

men are enabled to come to terms with who they are as men (Kimmel, 1996; 

Hardenbrook, 1987) which helps them deal with ‘how to’ father.  By connecting 

with their maleness, men appear to be able to better connect with their fathering 

styles and better translate why they father the way they do.  Understanding this 

cognitive connection seems to also assist them in discovering how they can 

possibly father differently if they are dissatisfied with their particular fathering 

style (Jarema, 1994; Osherson, 1986).  This understanding also helped these men 

encourage their sons in ways previously unfamiliar to these men. 

Question Three: How involvement and encouragement contribute to success 
 
Theoretically, most of the “extant theories and perspectives” on fathers 

illustrate that researchers “frequently [have] not adequately capture[d] the 

experiences and meanings of men’s lives as fathers” (Hawkins & Dollahite, 1997, 

p, 14).   The need for men to understand who they are as men before fully 



 
 
 

12 
 

grasping who they are as fathers is pervasive (Snarey, 1993).  A recent National 

Center for Fathers father of the year winner, Jason Zok in Minnesota explained 

how his relationship with his daughter had changed him: “My relationship with 

Emily is one that has defined who I am as a man. I am a better man because I am 

a father” (May 2004).  Moreover, it’s these revelations that result in men being 

more involved and encouraging in their children’s lives and results in an array of 

accomplishments to include high school graduation and a desire to go to college. 

These three questions set the stage for this study.  The study is situated 

within the current body of literature that has examined traditional unblended 

families (Abbott & Booth, 1997).  The researcher uses the benchmark definition of 

a successful father from experienced researchers (Hawkins & Dollahite, 1997).  

Defining achievement of a high school diploma as a rubric for “successful” 

evolved from a Department of Defense study (Overton & Wortham, 1984; 1986).  

Lastly, the concern over increasing high school drop out rates among boys was 

extracted from various educators and researchers (Mulrine, 2001; Sommers, 2000; 

Newberger, 1998; Romo & Fablo, 1996). 
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Additional Phenomenon:  ‘Not There’ & Generative Fathers 

This study will also examine a phenomenon identified within this study as 

a Transcendental Fathering technique or the “not there” father (Warren, 2002; Frank, 

1999; Corneau, 1991).  Also threaded as a philosophical underpinning 

throughout this study is an examination of generative fathering (Erikson, 1981; 

1982; Snarey, 1993; Hawkins & Dollahite, 1997), i. e., how fathers pass on 

fathering styles. This study will address the relevancy of generative fathering as it 

relates to father involvement in the education of their sons.  

The Plan 

This study has been divided into four main parts.  The first part, Chapters 

1 and 2 begin with a discussion of fatherhood.  This section discusses issues like 

traditional patriarchal concepts and then transitions into a discussion about a 

‘new’ father image.  The transition to new concepts of fathers is discussed in the 

patriarchy to neo-patriarchy portion of this section as the section introduces terms 

germane to understanding the involvement of fathers with their sons. Some of 

the terms like deficit modeling and generative fathering discussed in the second 

section already exist as a central part of the body of literature (e. g. Lamb, 1986; 

Snarey 1993; Hawkins & Dollahite, 1997). However, this section provides and 
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explores a different perspective on residential homogeneity or the father’s 

contributions to this phenomenon and its impact, both direct and indirect, on 

children’s education. 

Before discussing the actual methodological approach used for the study, 

the second section, which consists of Chapter 3, focuses on the rationale for the 

study.  This section discusses the objectives of the study as well as the study’s 

theoretical framework and context.  Chapter 3 also examines a new iconography 

of fatherhood and incorporates my personal reflective journey.  As Josselson 

(1993) comments, my experiences as a father has the promise of facilitating a 

better understanding into the research area, since the researcher (me), provides 

information that might assist in better identifying how the phenomenon 

[fatherhood] exists.  I use myself as an additional lens as I couple my fatherhood 

experiences with those of the initial sample family as well as other fathers 

involved in a focus group.  

The study focuses primarily on one family’s experience. The rationale 

behind using a critical-case purposive sample is further discussed in Chapter 3, 

as is the method used to select the fathers used in the focus group.  There is a 

well-rounded description provided of the fathers in the focus groups.  The 
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descriptions provided by these fathers and their wives are provided to give the 

reader a better view of these dads whose sons have graduated from high school. 

Chapters 4 and 5 compose the third section.  Chapter 4 begins with a 

discussion of the pilot study that led to this project and this chapter provides a 

deeper discussion of the research results and findings focusing on each of the 

three questions (involvement, encouragement and contributions). Fatherhood 

and fathers ’ influence on education is examined further; perceived new ideas are 

discussed as they relate to extant ideas in the present literature. This section also 

addresses ideas not apparent in old literature.  The discussion of new ideas 

coupled with pre-existing ideas is presented in a matrix that describes paternal 

involvement in the lives of their sons.  Limitations of this study that were 

initially mentioned in the rationale of the study are additionally acknowledged, 

addressed in this chapter.  Moreover, before discussing conclusions, ideas are 

posited in concert with possible alternative means to provide a framework for 

future similar studies. Chapter 5 provides the conclusions garnered from the 

study and emphasizes a model for policy makers, educators, administrators as 

well as parents. 
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The final section, Chapter 6, postulates how the results and findings can be 

interpreted in today’s education arena, and postulates the probable significance 

of further study in this area and provides recommendations.  The study’s 

purpose is to share data from families deemed successful merited by the fact 

their sons demonstrated a value for education by finishing high school and 

started college. 

Education & Fatherhood—a past linked to the Future: Summary 

Education and fatherhood remain the central issues of this study.  Though 

integrally linked at one time, these two issues eventually separated. As research 

on involved fatherhood expanded during the latter half of the twentieth century, 

a more epistemological perspective has evolved that is looking at the importance 

of fatherhood in the education of their children.  Michael Lamb (1986) alludes to 

this expanding role. In the preface to the 3d edition of The Role of the Father in 

Child Development (1997) Lamb writes, “energetic and extensive research 

accompanied by thoughtful reconceptualizations of fatherhood and father-child 

relationships” is being done, as “vibrant and productive scholarship … illuminate 

our understanding of the fathers’ many roles in child development” (p. vii). 

  As one looks at new reasons to expand paternal involvement, both the 

past and future perceptions of how men have been fathered invite looking at 
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current trends.  This new perspective relies on focusing on new challenges that 

require fathers today to be interactive, accessible and responsible (Lamb, 1986). To 

more fully understand the transition that led to new concepts about father 

involvement, the next section takes a closer at emerging views of fatherhood.  

The views in the following section examine how a new non-traditional almost 

matriarchal (maternal) or as one father described it “a rougher side of 

motherhood” (Wortham, 1999a) surfaced from the entrenched old, traditionally 

patriarchal views. 
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Chapter Two:  Literature Review  

 
“My dad works for us.”4 

Patriarchy to Neo-Patriarchy 

To properly situate this study, one has to understand how fatherhood has 

recently captured the attention of policy-makers, educators and researchers.  This 

brief review examines how the perspective of many fathers, such as myself, as 

well as educators and politicians have come to realize that fatherhood is an 

evolving journey.  Through homogenizing the ideas of our ancestors, fathers 

such as myself have come to realize that we do in fact work for our family.  This 

review uses a chronological and historical perspective, and later evolves into the 

contemporary ideologies of the neo-patriarchists. 

Fatherhood: A Defining and Evolving Journey 

Defining fatherhood today is complicated. Earlier conceptualizations of the 

traditional family, as alluded to before in this study, generally had consisted of 

an employed father, and a stay-at-home mother (Griswold, 1993; May, 1988; 

                                                 
4 Author’s older son, personal communication, February, 1996. 
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LaRossa, 1988). Two World Wars, an economic depression, and the rise of 

feminism helped alter and solidify a change in the traditionalist’s opinions of 

manhood and fatherhood. As the images and opinions of manhood and 

fatherhood underwent these major reconceptualizations during the pre-Vietnam 

War era (Osherson, 1986; Griswold, 1993; Kimmel, 1996; Pleck & Pleck, 1997; 

Dowd, 2000; Biddulph, 2003), men’s roles as fathers also underwent major 

changes.   

Rather than allow men to define and construct an image of fatherhood, 

society co-opted two ideologies to underpin the definitions ascribed to the role of 

father: philosophic (the pre-World War II traditionalists) or pragmatic (post-

World War II feminists).  As one might expect, these two ideological images 

conflicted.  These specific images polarized advocates of the traditional stay-at-

home matriarchal images of motherhood in one corner, and the recently liberated 

wage-earning, post-Rosie-the-Riveter image of motherhood in the other corner 

(e. g. Anderson, 1997; Coltrane, 1996; Ehrenreich, 1985; Friedan, 1963; Griswold, 

1993; Mintz, 1998).  

For many men, defining fatherhood was linked to a family history, 

generally defined by their own upbringing (Pittman, 1994; Jarema, 1994; Pitts, 
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1999).  Moreover, for many, the journey toward fatherhood was a road not 

willingly taken.  The journey toward fatherhood for many fathers was filled with 

trepidation, anxiety, and therapy (Hass, 1994; Palm & Johnson, 1992).  For many 

men, it became the defining journey in their lives toward maleness, as many 

discovered who they were as men, was generally based on how they were 

fathered as sons (Snarey, et al., 1985; Snarey, 1993; Hass, 1994).   

This journey toward fatherhood was a cathartic trek for many men as they 

emerged from this experience liberated (Farrell, 1974; Messner, 1997), and as they 

moved toward being actively involved in the fathering experience. Being 

‘actively involved’ in fathering as defined by Michael Lamb (1986) covers a 

spectrum of ideas and concepts. In 1986, Lamb introduced his tripartite typology 

of involved fatherhood: interaction, accessibility and responsibility. Since then, a 

number of scholars (Palkovitz, 1997; Pleck, 1997; McBride, 1990) have endorsed 

and continued to use Lamb’s conceptualization of actively involved father 

involvement as the backdrop for traditional family portraits. Nevertheless, as 

they evolved, many men unsurfaced and revealed their identities through the 

experience of fatherhood.  Through emerging and evolving experience, new 

understandings of actively involved fatherhood were unearthed, as fatherhood 
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of the late 20th century was redefined (Dowd, 2000) and reshaped (Dienhart, 

1998) as fatherhood today has become more complex and viewed as socially 

constructed.  

Prelude to my catharsis: A reflexive study 

As mentioned before, the study is a reflexive study. This study is as much 

about my journey as the fathers interviewed.  Though the journey may be 

cathartic, it is still about the fathers and sons to be researched, even if many of 

the questions the fathers were asked, reflect questions I have asked myself.  

Among these questions was the initial question I had each of the fathers 

contemplate: ‘What does it mean to be a father of sons?’  

For many men (as it was) for me, answers about fatherhood were 

constructed based on the images men were exposed to as sons.  Many of the 

images exhumed from various bodies of literature (e. g., Osherson, 1986; 

Hutchinson, 1995; Hass, 1994; Jarema, 1994; Kimmel, 1996) were buried in an 

understanding men learned from their fathers, or surrogates.  These surrogates 

could have been a neighbor, an uncle, or a male teacher.  From various cathartic 

and individualized experiences, some men became more aware of their own 

masculinity and maleness as a result of becoming a father (Kimmel, 1996; 
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Pittman, 1994; Gilmore, 1994; Osherson, 1986; Bly, 1990).   

A journey not an end in itself: Marriage & Fatherhood 

Two separate but similarly evolving paths defined my journey through 

manhood into fatherhood.  Both paths converged, and as they did, the 

connection between manhood and fatherhood became clearer. I became a man 

without my father’s direct help. Moreover, I subsequently became a father 

without knowing who the man I called father was.  The path I took toward 

fatherhood was stunted because I had depended on images, surrogates and 

substitutes of who I believed was my father.  I questioned his absence as I grew 

toward manhood. 5 

Looking at fatherhood as a journey, not a destination, I am presently at a 

point in my life where I have begun to better grasp and appreciate what 

fatherhood means.  I did not arrive at ‘my individual’ understanding of 

fatherhood easily. As this individual understanding of fatherhood evolved, the 

understanding was [and still is] encumbered by the misunderstandings and 

misadventures I had as I went through puberty, stumbled my way through 

manhood into a delivery room unprepared to cut the umbilical chord of my 

younger son.  Becoming a father further compounded the earlier 
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misunderstandings and misadventures I had experienced growing up. The 

misunderstandings and misadventures that preceded my individualized 

fatherhood experiences helped define my life.  The defining experiences, which 

culminated in fatherhood, included a deliberate journey into marriage and an 

eventual contextualization of my masculinity, through fatherhood. 

Being married before becoming a father was a deliberate choice for me. 

My ideas about marriage and children were traditional.  Those ideas were 

grounded in the models from my past. Philosophically, marriage was my only 

option for fathering a child. Part of the ‘seeking a mate’ process for me was 

finding someone who wanted to be the mother of my children.  

Conceptually, my idea of fatherhood originated from past experiences. As 

my concept of fathering continued to evolve, it became a concept based on actual 

experiences. That concept became a boxed-in  concept tied to the wishes and 

desires I had created.  These wishes and desires were created [I believe] as a 

generative father (Snarey, 1993; Hawkins & Dollahite, 1997) who wanted to care of 

his sons and mold a future for them that was different from my remembered 

experiences as a son.  In retrospect, examining how I was parented as a child, it 

has become most apparent to me that my current fathering techniques were 

                                                                                                                                                 
5 On January 18, 2005, I was told that John Innett Ballard was most likely my biological father. 
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hampered because of fatherhood images that Jarema characterizes as dictatorial 

(Jarema, 1994, p. 86).  It was a difficult task to transcend a fathering technique 

that was characterized by a father who was rarely there, therefore a father who 

was indifferent and withholding as well as a father who had a personal fear of 

“being revealed” (Jarema, p.86).  My past chronology of being fathered did not 

encourage a fathering technique that reflected the positive, companionate or 

elder tangible fathering model I wanted (Jarema, 1994, p. 41).  

“Father Hunger” 

Through his absence, my father created a situational discomfort or void 

many researchers refer to as ‘father hunger’ (Anderson, 1997; Pittman, 1994; 

Biddulph, 1994; LaRossa, 1997; Dowd, 2000).  Many sons with absent fathers are 

surrounded by women, and indicate struggles with defining the void caused by 

an absent father, as these sons define their manhood, as some mothers attempt to 

be fathers.  These young sons sometime feel emptiness as they journey toward 

manhood via fatherhood (Anderson, 1997; Bryan, 1997; Coltrane, 1996; Corneau, 

1991). Many don’t have a social anchor James Garbarino talks about in his book 

Lost Boys (1999). For me, my father hunger began when my mother left my father 

before I was born.   



 
 
 

25 
 

The fatherly instruction I received as I grew up (i. e. what a man was, or 

what a man did) was almost non-existent. My entry into manhood was a naive, 

trial and error trek.  Manhood was a vicariously constructed idea.  My concept 

was complicated by the fact that at the age of five, I was left to live with my dad’s 

47-year-old sister. Television shows, books, peers, distant male cousins, a 

handicapped uncle-in-law (my father’s sister’s husband) and male teachers took 

roles as surrogate fathers.  Though these surrogates contributed to my initial 

construct of maleness and fathering, there was a pervasive female presence in my 

growth and development, as my aunt, female teachers, and strong women in the 

church I attended had a strong impact on my growth.  Principally constructed 

and defined by peers, surrogates, and books,6 my trek into fatherhood was very 

much like my trek from puberty to manhood: confusingly awkward, tentative, 

and hungry for answers.   

I grew up, tentatively. This tentative journey toward accepting my own 

maturing process toward fatherhood occurred primarily because I had few 

recollections of my father’s fathering style. I later became a father unaware of 

Lamb’s typology of fatherhood, which requires accessibility, interaction, and 

                                                 
6 Books like “Ann Landers Talks to Teen-agers about Sex,” was a book I checked out of the library, but no 
one talked to me about this, though I left the book out in full  view for my aunt and uncle to see. 
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someone to be responsible for this. Because of my father’s absence, I inherited the 

responsibility to find a way to access or interact with these surrogates and later 

deal with the same issues, my own way as I became a father.  It was complicated 

because in many situations, the female influencers almost overwhelmed the 

males, and some mothers attempted to be the substitute or surrogate father to 

their children. 

Can Mothers Be Fathers? 

The unequal yet complementary relationship (Knapp & Vangelisti, 1996) 

that exist between a mom and dad who are in the home cannot be matched.  

Moms and dads generally share the same priorities and focus on generally the 

same goal. Though the methods used might be different, mothers and fathers 

work to parent as a team to achieve the same results. 

Having a mom and dad in the home is truly the best scenario, but whether 

one can either replace the other is a question often debated and remains open to 

discussion.  However, the evidence is growing, that men can be as good at 

nurturing as mothers (Pruett, 2000; Rohner & Veneziano, 2001), though the 

stronger argument is that men are principally viewed protectors, providers, 

disciplinarians (Klinger, 1996; Pruett, 2000; LaRossa, 1998).  Looking at the 
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backgrounds of young incarcerated men (Nikkah, 2000; Pollack, 2000; NCF, 

2004), school drop-outs (Mulrine, 2001; NCES, 1997), as well as school success, 

(Nord, et al, 1997; Fablo & Romo, 1996), there is both a negative and positive 

correlation to the presence of fathers.   

In the cases of incarcerations, most of the young men who get incarcerated 

had fathers who had been incarcerated, or simply just not around.7  When fathers 

were actively involved in the education of their children (sons and daughters) 

success in school increased.8  Girls whose fathers were available in the home 

when the girls entered puberty, as a general rule entered puberty later and were 

less likely to engage in pre-marital sex (NCF, 1999).   

This is not to say that single mothers cannot raise a family. On the 

contrary, it happens in the 40% of homes where fathers are absent. 

Unfortunately, there are not enough "Big Brothers," male teachers in schools, or 

“uncles”9 around to assist young men as they enter adulthood.  These young 

error-prone young men may fall prey to pedophiles who seem to be offering 

                                                 
7 This can be defined as “not involved,” using Lamb’s definition of interaction, accessibility, or 
responsibility, for a variety of reasons; these fathers choose to be excluded from the lives of their 
children. 
8 (i. e., academic achievements were higher, more involvement in extra curricular activities was 
higher, reduced truancy was reduced (NCES, 1997; Horn & Sylvester, 2002). 
9 This refers to some relative or friend who has taken on a surrogate role to assist in the parenting of sons 
[generally] without fathers. 
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mothers a male model for her sons or offering a father protector for their 

daughters, but instead cause havoc for mother trying to raise children on their 

own. 

Single fathers may have similar issues.  However, the evidence shows that 

the situation is much better when fathers are around for a variety of reasons, 

economics being key, since many mothers do not have the earnings that fathers 

have.  Moreover fathers, “as North Carolina Superior Court Judge Rusty Duke Jr. 

states… he believes [there] is a link between self-control, crime, and 

fatherlessness.…” and that “a father gives definition and direction to a child. 

And when the father is absent, the child’s ability to control his or her behavior is 

often lacking “ (Canfield, April, 2005). 

Victim of Father Hunger: Vicarious Sponging for Fatherhood 

As I grew, and talked with other men, I began to understand I was 

victimized, or using the ‘father hungry’ analogy, I was starved for a male with 

whom I could bond.  My assumption of malehood was through a variety of 

vicarious osmosis-like experiences that enabled me to construct my maleness, 

and in some ways deal with my anger (Kaufman, 1998).  

My concept of maleness developed, and was based upon whomever I 
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associated.  This concept became linked with my ability to absorb or sponge from 

the men around me.  As unobtrusively as possible, I learned to sponge from a 

friend, mentor, or some book I was given or allowed (by the school’s female 

librarian) to read. If there were enough ‘surrogate’ fathers (men) around me, I 

soaked in ‘maleness.’  Often it seemed as if I was a passive recipient of this 

‘vicarious osmosis’ process.  Generally, it seemed most of the boys my age were 

expected to know what we were supposed to do based on what the men around 

us did.  The men around me included relatives (uncles and cousins) and mentors 

(ministers and schoolteachers).  These men became social anchors.  Up through 

high school, it appeared to be tacitly understood by these surrogates that the 

testosterone in the air should be sufficient for me to put on the mantle of 

manhood and become a man.  As I observed my surroundings, I learned from 

peers. I absorbed ideas of maleness from the images presented through the 

media (TV and books).   

My uncharted and tentative journey toward manhood continued after 

high school through college.  Adept at searching for models I followed a similar 

approach to locate peers, mentors, and surrogates to help me define manliness.  

As I later entered the man’s world of the Army, I found other mentors and peers 
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that assisted my continuing trip toward manhood. However, even in the Army 

as other seasons of my life and the lives of the men I encountered (Levinson, 

1979), becoming a father did more than sanction manhood.  

Becoming a father held a reservoir of manhood (Pitts, 1999; Pittman, 1993) 

as if it was an unwritten discriminator for manhood.  Becoming a father brought 

with it an understanding and need (Pruett, 2000) to interact, be accessible and 

responsible to my children’s needs and make them responsible contributors to 

society.  Becoming a father was humbling, but most of all, it provided a 

perspective of being responsible for a life force your genes had created.  

Becoming a father seem to somewhat complete, for me, my trek toward 

manhood. 

This awareness helped many understand why they behaved as they did 

and assisted them in realizing how important they are as parents in the lives of 

their children (Klinger, 1996; Popenoe, 1996; Rohner & Veneziano, 2001), 

particularly as educators who must confine their involvement based on various 

accepted philosophies of education and care for children.   

Four Prevailing Philosophies of Education and Care for Children 
 
 Several researchers have defined early education and childcare programs 
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into four prevailing philosophies concerning families. The four prevailing 

philosophies that describe parents include victims; a necessary evil; customers; and 

partners (McWilliams et al., 1997). Examining these philosophies helps this study 

in two ways.  First, review of these philosophies gives a view of parents in the 

education and care of children.  Second, these prevailing philosophies point out 

how fathers are attended (or not attended) to in the prevailing thought 

concerning these programs.  

 Victims: These parents are seen as victimized by poverty, ignorance and 

circumstances.  Program administrators [PAs] feel these parents raise their 

children poorly so PAs design social programs, which focus on rescuing the 

child.  These parents are characterized as not fully aware of what is best for their 

children, and programs are designed and organized to help these parents out of 

their victimized scenarios. 

 Necessary evil:  These parents are viewed only as caregivers.  These PAs 

focus on the education of the child.   Since a child’s learning potential is the 

focus, teachers are seen as the experts, parental input is almost ignored.  Using 

the ‘necessary evil’ philosophy, these curriculum programs are designed to be 

more child-centered than family-centered. 
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 Customers:  Programs designed for parents as customers philosophically 

view parents as quasi-employers.  Providing for parents as customers led to a 

proliferation of child and day-care facilities.  The parents-as-customers 

philosophy resulted in programs structured to safeguard or educate the child 

because the clients (parents) were viewed as needing to be informed. 

 Partners: The parents as partners programs were organized to help parents 

out.  Head-Start is one of the best examples, as these programs were created to 

empower and enable parents to become more aware of their respective roles in 

their child’s growth, and to give their child an equal and competitive head start. 

The administrators and designers of these programs juggle an equal degree of 

responsibility between parents, teachers and children.   

These four prevailing philosophies control the education and care of 

children’s programs and the administrators control how these programs work.  

By design, these same administrators also control how active parents can be in 

the programs.  Most of these prevailing philosophies on the education and care 

of children, with the exception of father victimization, ignore fathers and maintain 

an exclusivity of maternal control or involvement. This study does not 
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intentionally deprecate these programs for ignoring or excluding fathers; rather 

the study explores the level of paternal involvement; or lack thereof. 

A Journey toward Father Victimization:  Relegation of Father Involvement to 
nothing 

 It is with these prevailing philosophies of a child’s education and care that 

many education programs exist and are funded (e. g., Even Start, Head Start, 

Center for Successful Fathers, or The Fatherhood Project).  Using McWilliams’ 

model, the most prevalent view of fathers appears to be fathers as victims or 

participants who are unaware of what is best for their children. These victimized 

fathers mirror the deficit modeling Hawkins & Dollahite (1997) discuss. 

Ironically, the government programs [e. g. Head Start and Even Start], which are 

generally the most benevolent and willing to accept parents as equals (partners), 

rarely view fathers as customers or partners. In should be noted, however, that 

Head Start is making in-roads for fathers (McBride, 1996: Romo, et al, 1998; 

Wortham, 1999a), yet in most cases, marital status is a criterion for a father’s 

acceptance into one of these government-subsidized programs (even Start or 

Head Start).  Most parents involved in Head/Even Start programs are single 

mothers; ergo the government looks to subsidize single mothers. The benevolent 

irony of such a program fosters itself in two ways: first, education and childcare 
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programs, by using the prevailing philosophies of some childhood researchers 

(McWilliams, et al, 1997), generally excludes fathers.   Secondly, it would be 

difficult to find the typical [‘white, middle-class Anglo, college educated’ male] 

benchmark father described by Hawkins & Dollahite (1997) in programs 

designed to care for children whose fathers are generally absent.    

If fathers can barely find a fit in benevolent programs as Even Start and 

Head Start, where will they fit?  Looking at the other philosophies of education 

and care for children one finds that the other prevailing philosophies are even 

more exclusive than partners and victims.  Fathers are seldom viewed as 

‘caregivers’ (necessary evil). Policy makers, administrators and teachers generally 

[without fail] defer to the mother when issues of ‘caregiving’ [customers] are 

addressed in legislative or educative situations.  Day-care providers almost 

exclusively see or deal with mothers as their principal employers [customers]. 

Fathers’ connection with child care/day care has emerged as something that "is 

not seen, not heard, and not considered as important." [My quotes] 

Day-care proliferation evolved principally from mothers going to work 

[Coltrane, 1996; Hewes, 1995; Fader, 1993; Duffy, 1988]. Therefore, almost from 

its inception, it has been mothers who have generally made the decision 
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concerning day-care (hours, cost, and location).  By default, though 

unintentional, mothers took control of this issue and created ignorant or ignored 

dads who became victims of the entire day-care process.  The ironic twist 

emerged when the same legislators and policy-makers who design government 

subsistence programs ignore the idea of residential homogeneity.   This idea of 

where one lives is discussed in a later section, but it basically concerns itself with 

the traditional idea that fathers generally are the providers, and fathers indirectly 

choose what schools their children attend, based on where a family lives and 

based on what the fathers earns.  Day-care, without ‘allowed’ paternal 

involvement, relegates fathers’ vital contribution as a customer, partner or 

caregiver (necessary evil) to nothing. 

 Father Involvement Program & Involved Fathers: 

  Father involvement programs are almost non-existent, or at best, paternal 

programs are rare (McKey et al., 1985).  Father involvement programs face 

barriers predicated on governmental programs, society or maternal gate-keeping. 

Ironically, insufficient knowledge or training for fathers does not lessen societal 

expectation of men to be capable fathers. Society expects fathers to do parental 

tasks regardless of what they have been taught to do. When positioned against 
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what training is available to “teach fathers to father” (Lewis, 1996; LaRossa, 1988; 

McBride & Rane, 1997), one can more readily appreciate why many fathers feel 

inept, ignored and unimportant (Ogburn & Tippitts, 1933: Fader, 1993).  This 

triad of feelings is more traumatic for many fathers because of how they are 

continually minimized and rarely allowed to be actively engaged in the 

educative process of their children. 

Education: Parenting that Includes Fathering 

When allowed, today's fathers participate in the education of their 

children.  However, to situate properly the level of today’s “allowed” 

participation, especially against the backdrop of prevailing childcare 

philosophies, one needs an historic perspective of the role fathers once had in 

their children’s education in order to properly view how that role has 

progressed. 

The role men have held as their children’s educator has diminished over 

the years, as American fathers have been involved in the educative process of 

their children since pre-Revolutionary times (Griswold, 1993; Kimmel, 1996; 

Pleck & Pleck, 1997; Cherlin, 1998; Mintz, 1998). Urbanization and 

industrialization partially contributed to a diminution of the participatory role 



 
 
 

37 
 

men played as educators at home, in schools and churches (Kimmel, 1996; Pleck 

& Pleck, 1997; Griswold, 1993; Mintz, 1998).  This diminished role as their child’s 

educator started as men moved from agrarian jobs on farms to skilled artisans or 

distant breadwinners in factories in faraway cities (Griswold, 1993; Kimmel, 

1996; Cherlin, 1998).   

The different vocations men chose, or (in some cases) vocations they were 

forced to accept due to economic situation (Griswold, 1993; Boris & Bardaglio, 

1983), could have been a major factor in men being considered as a less 

important part of the family (Ogburn & Tippitts, 1933).  Men were home less 

because these former male educators, in order to provide for their families, were 

forced to find work outside their respective home communities. As men moved 

from the teacher, mentor role at home, women took over the role as their 

children’s principal teacher in churches and schools (Vinovskis, 1988).  When 

men could not find work, women and (in some cases) children earned the 

family’s livelihood (Griswold, 1993). Indirectly, [though not intentionally] these 

previously dependent (Mintz, 1998) family members contributed to eroding and 

diminishing the value of the father’s role at home.  

Society’s aggrandizement of the diminutive role fathers played at home 
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continued throughout the 1960s.  More women entered the work force and 

flocked to college.  Earning power for men declined as men were challenged for 

jobs and positions by the wives they had vowed to provide and protect. As 

women became more independent, men did not know how to respond, (e.g., Bly, 

1990, Griswold, 1993; Coltrane, 1996; Kimmel, 1996; Messner, 1997). This 

disparaged, minimized and deficit view of fathers continued on a downward 

spiral until the 1980s.   

The 1980s saw a resurgence of paternal importance as programs were 

created for fathers.  Father-friendly programs were specifically designed to 

educate and support fathers who felt they were no longer involved in the raising 

of their children.  The change that occurred was partially generated by the men 

who designed these new programs. These programs (e.g., Levine’s The Fatherhood 

Project, Palm & Johnson’s Minnesota Fathering Alliance, Klinger’s Center for 

Successful Fathering, and Canfield’s National Center for Fathering) helped men 

reconceptualize their roles as parents.  As these father-focused programs helped 

men examine their images and roles, other established traditional parental 

programs like Headstart and pre-school that previously had focused more on the 

maternal contributions (Hewes, 1995) started accepting fathers as copartners in 
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education (Ehrensaft, 1990; Bigner, 1994).  

Developing parental programs that accepted fathers took years. Society’s 

resistance to accept men as co-parents somewhat paralleled society’s objection to 

women entering the workforce.  Educational programs neglected, ignored, or 

dismissed fathers as unimportant for years before these same program 

administrators began questioning previous practices and beliefs. Perhaps 

because of these inquiries, both men and women had to unite to fight 

traditionalists (Levine & Pittinsky, 1997) before respective parenting roles were 

reviewed, reconceptualized and reconstructed. Recent studies examining dad’s 

importance have increased as educational literature and empirical data have 

begun validating the importance of fathers in the education of their children 

(Pruett, 2000; Frank, 1999; Nord, 1997).  Now, in an effort to determine how 

important a father’s contribution is in their children’s education, child 

developers, educators and social scientists are examining and seriously 

contemplating how to additionally involve fathers (McBride & Rane, 1993; 

Henderson, 1987; NCES, 1997) as researchers are beginning to value a father’s 

love as important as a mother’s (Rohner & Veneziano, 2001).  
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Fathers’ Importance in Education Marginalized through Asynchrony 

There is more and more literature surfacing that supports the concepts of 

a ‘new,’ involved father (e. g., Dowd, 2000; Glennon, 2000; Pruett, 2001; Dienhart, 

1998).  One might analogize today’s participatory and engaged new father’s 

image with work-to-welfare recipients. Today’s fathers are expected to 

accomplish many things by a society which has ill-equipped them to accomplish 

even mundane fathering tasks—changing diapers, being involved participants in 

parent-teacher conferences, or even caring for their children if mom is not 

available (LaRossa, 1988; Epstein, 1996; McBride & McBride, 1997; LaRossa, 

1997).   

LaRossa (1988) calls society’s maligned expectations of a father’s 

relationship with his children as asynchronous.  This asynchronous expectation 

has minimized and marginalized the relative importance of fathers’ involvement 

in the education of their children as gate-keeping mothers and teachers (Hewes, 

1995) view fathers only as breadwinners, disciplinarians, or protectors (e. g., 

Romo, et al., 1998; Palm, 1994; Klinger, 1996; Wortham, 1999a) or as victims 

(McWilliams, et al., 1997).  Some deficit models even see fathers as key to 

providing welfare benefits for their families by being absent (Hill, 1997; Biller, 
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1993). 

America’s welfare has perpetuated and sired a tradition of semi-gentrified 

recipients in some households. Likewise, during the first half of the twentieth 

century, a marginalizing society of gate-keeping educators and parenting gurus 

caused many fathers to acquiesce to accepting roles mothers, teachers and society 

deemed as unessential or unimportant (e. g., Ogburn & Tippitts, 1933; Vinovskis, 

1988; Popenoe, 1996).    

Whether demonized or demoralized, some men have reacted violently 

toward themselves, women and other men (Kaufman, 2001). Researchers like 

Kaufman and others argue that men need to educate themselves on how and 

why they are important to their families (Messner, 1997; Kaufman, 1997), and 

this knowledge will remove them “from a position of insecurity and guilt,” 

enabling them to help change and “inspire others to change” (Kaufman, 2001, p. 

14). 

With higher education, fathers gain empowerment and, contrary to 

being considered unessential or unimportant, an increasing body of literature 

indicates a father’s availability and involvement in the education of his children 

at home and at school is important.  Just as some politicians and policy-makers 
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argue that Welfare has limited many of its recipients from optimizing their own 

abilities, there are father advocates who equally argue that the denigration, and 

in some cases, intentional exclusion of fathers in the education process has 

limited the psychological growth of these fathers (Biddulph, 2003; Levine & 

Pittinsky, 1997).  Realizing how important a father’s contribution can be, and 

acknowledging the intentional exclusion of fathers in the educative process, 

teachers and administrators can use these arguments to make strong cases that 

fathers provide important assistance in order for their sons to become successful 

contributors to society. 

Past Ideas and Changing Roles: 

The patriarchal ‘head-of-the-household’ concept of fatherhood has 

progressed significantly since English royalist Filmer (1691, 1991) published his 

17th century treatise on patriarchy Patriarchal & Other Writings. Filmer grounded 

his idea in a concept that men, by virtue of their gender, had some sort of divine 

and unquestioned right to be head of the household with women being 

subservient. This age-old dominant hegemonic concept was a fixture in pre-

colonial households (Kimmel, 1996; Pleck & Pleck, 1997), and there was no room 

for the concepts of men being nurturers or anything that might be construed as 
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matriarchal or maternal. 

Over the years, Filmer’s patriarchal concept has been gradually eroded as 

current debate conflicts on what parent (mother or father) does what 

(Hochschild, 1989; Bartlett & Rivers, 1996). Early childhood developers and 

family practitioners discuss unheralded changes in parental roles as society has 

changed. Many researchers believe the economic scenario that resulted in a 

larger number of dual-income families (e. g. May, 1988; Coltrane, 1995; Bartlett & 

Rivers, 1996) contributed in a shift of societal perspectives on paternal  roles that 

moved parenting more toward a practice that is mutually inclusive rather than 

exclusive (Coltrane, 1996; Levine, 1996) (See Appendix D, Diagrams)10.   

New economically enfranchised and driven family helped transform 

fatherhood into something very different from what Filmer conceived. These 

driven families created new models of fathers.  These models did not agree with 

the image of fathers being ‘birthright’ inheritors or the titular ‘head of the 

household’ as society witnessed an emergence of deficit father models. These 

deficit models became pervasive as older models seemed to emphasize how men 

                                                 
10 Kimmel & Plecks’ Historical phases of Fatherhood in America, analogized and adapted based 
on Morris Massey’s “What you are now is because of What you Were When.” 
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failed at nurturing their children either through inadequacy, indifference, or lack 

of involvement (Hawkins & Dollahite, 1997).  Ironically, as new less patriarchal 

concepts emerged, there was a reactionary move against deficit models as these 

emerging concepts embraced concepts of engagement [involvement], immediacy 

[being there] and adequacy [competence]  (e. g., Lamb, 1986, Pruett, 1987, 

Rohner, & Veneziano, 2001, Coltrane, 1996). 

Some of these emerging concepts were captured on the screen (Donald, 

1992) TV (Spangler, 1992) and local neighborhood streets (Griswold, 1994).  

Researchers (Pleck & Pleck, 1997; Kimmel, 1996; Griswold, 1994) have chronicled 

this twentieth century journey toward neo-patriarchy as one that included: 

distant breadwinner, skilled artisan, sex-role model, self-made man and 

eventually the “new father.”  (See Appendix D).  During this period of time 

society saw screen images like John Wayne in “The Sands of Iwo Jima” and 

Jimmy Stewart in “It’s a Wonderful Life,” as male role models.  As TV became 

more prevalent in homes, traditional images of men, more specifically fathers, 

were changed from the titular head in “The Honeymooners,” and “Ozzie and 

Harriett,” to images where the wives worked too as with “The Cosby Show” or 

“Roseanne.”  The images that invaded the lives of the middle-America affected 
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how homes were run, chores assigned, and images were constructed. Later 

celluloid fatherly images softened, becoming more sensitive like Dustin Hoffman 

in the movie “Kramer vs. Kramer” or Kevin Kline in “Life is a House.”  Men had 

more role models besides relatives or neighbors to use and examine to help them 

construct their images of fatherhood. 

When looking at the local neighborhood, one must first define it.  Local 

neighborhoods were not necessarily best defined as the street where boys lived, 

but rather where they interacted and with whom.  Churches and schools were 

among the chief providers for the images I remember as a kid.  These were the 

two places where boys spent their time.  Today neighborhoods extend well 

beyond the front door or across the street.  Extended neighborhoods could 

include the local YMCA, basketball courts, schoolyards or scout troops.  Part of 

the reason the traditional “street where you live” changed has resulted from 40% 

of today’s homes being headed by women.   

And then there were images much like those presented in Doherty’s book 

The Intentional Family, (1997) typifying a more traditional picture common in 

many television shows of the 60s and 70s like “Father Knows Best,” “Happy 

Days,” “Little House on the Prairie.” These fathers were there.  These interactive 
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fathers had rituals where they celebrated themselves and their community.  It is 

somewhat mythically poetic that we see these fathers as fathers who have 

recognized “the love unit most damaged by the Industrial Revolutions [having] 

been the father-son bond,” (Bly, 1990, p. 19).  This last set of images portrays 

fathers as men who have fought against exclusion, yet determined to be 

connected. 

Friedan & The New Image of Fatherhood 

Public acknowledgment of men’s failure to be nurturers to their children 

seemed to reach its culmination when Friedan (1963) published her 20th century 

manifesto on feminism.  Ironically, for many men, Friedan’s Feminine Mystique 

became a defining moment for male liberation as Friedan discussed how pre-

WWII society subtly discouraged women from ever growing up. The irony can 

be seen when researchers began to uncover how men’s definition of who they 

were was primarily linked to being defined as the principal breadwinner.  

(Osherson, 1986; Hardenbrook, 1987; Klinger, 1996). Friedan’s attack was 

exculpatory, as she built an argument that blamed men for women’s subservient 

roles. 

Friedan focused on how society had perpetuated and justified a system 
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where girls were taught to get married and live through their husbands and 

children, and never forge an identity for themselves.  Reverberations from the 

aftershock of Friedan’s Feminine Mystique (1963) can partially be credited with 

creating an image of the perfect mother (Duffy, 1988), and by inference, the 

imperfect father. Another conceptualization of men resulted from Friedan’s call to 

arms.  Her battle cry resulted in an aligning of mothers together to create an 

image of fathers who were “dispensable, unnatural, and unnecessary” (Dienhart 

& Daly, 1997).  

As the latter part of the 20th Century saw significant changes occur in the 

family structure (Gilder, 1986; Biller, 1993; Popenoe, 1997), Friedan and her army 

helped erode earlier images of involved, connected and necessary fathers.  

Fathers started having to contend with being viewed as a non-integral part of the 

family. Besides the women’s contribution to a denigration of fathers at home, 

institutions like the state and federal governments also contributed to eroding 

many of the once sacrosanct definitions men used to define themselves as fathers 

(Griswold, 1993).  When men could not find work, state and federal government 

took the fatherly role by subsidizing the families. In many cases, this subsistence 

only came if there was no man in the home (Boris & Bardaglio, 1983; Coats, 
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1999), ironically making a man’s absence an essential criterion for this 

subsistence.  

Reacting to post Feminine Mystique events, men searched to understand 

who they were. Their initial reaction to being considered unnecessary and 

dispensable was slow and guarded. Men, no longer the principal breadwinner, 

provider or protector, realized working mothers and governmental programs 

competed, and in some cases, replaced men in each of these roles (Boris & 

Bardaglio 1983; Griswold, 1993; Coltrane, 1995; 1996). This search for an identity 

led many men to unearth a new definition of maleness. Many men looked to the 

new images of fatherhood for these definitions.  The Australian researcher, Steve 

Biddulph (1994), has argued that men have been victimized and he sees men’s 

masculinity as being based on their fathers.  Other researchers have contended 

that somehow, since, the traditional concept of mother had changed (Messner, 

1997; Gilder, 1993; Biller, 1993), it only followed that the traditional concept of 

fatherhood had also been altered.  An almost tribal cry began to emanate from 

men as men realized only they could alter or expunge these older anachronistic 

patriarchal images as they grappled with a new image of fatherhood to act as a 

source to define their malehood (Bly, 1990) 
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Baby-Boomer Fathers: New Image of Fatherhood 

The 1990s witnessed a new generation of fathers surfacing. As a generation 

of child-centered baby-boomer fathers reached adulthood, these baby-boomer 

fathers discovered that the concept of fatherhood had undergone a massive 

transplant.  These baby-boomer fathers discovered they were at the heart of a 

new evolving image of fatherhood, particularly as nurturing fathers. As a result 

of their discovery, these new ‘nurturing’ dads sought to be labeled as parental 

partners who were important, essential, and ‘there’ (Pruett, 1987; Horn, 

Blankenhorn, Pearlstein, 1999; Pruett, 2000; Warren, 2002). 

As baby-boomer fathers built their new definition of fatherhood, there was 

a growth in the number of programs emphasizing active and involved fathering.  

Local and national centers were created to focus specifically on fatherhood. 

Classes were taught.  Websites created. These programs evolved and expanded 

concomitantly with this new definition (e. g., Palm, 1993; Epstein, 1996; Lewis, 

1996, Klinger, 1996). These programs discussed a ‘new father’ who was involved, 

active, and nurturing.  As would be expected, the added emphasis placed on 

these new fathers resulted in an increase in what was previously expected of 

fathers (Palm & Johnson, 1992, pp. 64 – 66). 



 
 
 

50 
 

Forums on fathers openly discuss ‘What do fathers do?' ‘How do fathers 

do what they do?’ and ‘Is there any way to measure a father’s effectiveness 

(Hass, 1994; Klinger, 1996; Hawkins & Dollahite, 1997)?’ Recently, politicians in 

asking these questions have joined scholars and educators and policy makers 

reacted with legislation (e.g. House Concurrent Resolution, 147, Senate 

Resolution, 106, 2001).  This legislation, ‘The National Fatherhood Act,’ was 

enacted to validate the importance of fathers, and encourage father involvement 

because scholars, researchers and politicians realized not only did fathers need to 

be involved, they wanted to be involved (Parke, 1996; LaRossa, 1997; Frank, 

1999) in order to prepare their sons for the future. 

A Benchmark Father: What does he look like? 

As related in the previous discussions here, research during the last part 

of the 20th Century concerning fathers was primarily based on an ‘image-father' 

or an ‘image of fatherhood.'  Though cultural diversity is very prevalent in 

research and society, the typical ‘image’ father, or the benchmark image that 

most fathers have been were measured against is reflected by a father who was 

“white, Western, educated, upper-middle-class...” (Hawkins & Dollahite, 1997, p. 

14).  It is both interesting and ironic that most of the current research being 
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conducted concerning fathers does not focus on this benchmark image.  With 

relatively few exceptions, most of the research concerning paternal involvement 

has examined at-risk kids, children of lower income (MacKey, 1986; McBride & 

Rane, 1997) or the fathers of these children (McBride, 1997; Romo, et. al., 1998: 

Wortham, et al., 1999). It was the lack of research that used the ‘benchmark, 

standard that resulted in my initial research of middle-class fathers (Wortham, 

1999a; 1999b) and eventually led into this study and assisted me in 

understanding the reality of how fathers used past and future events when they 

father.  With this in mind, following is a brief description of generative fathering as 

a prelude to discussing the current study. 

Generative Fathering:  

As men became more aware of their own deficit models (Hawkins & 

Dollahite, 1997) they also became more aware of what they “passed on” to the 

next generation.  Concern for passing a legacy or sharing a “rite of passage” (Bly, 

1990) is the foundation of generative fathering (Snarey, 1993). This concept of 

generative fathering is discussed briefly here to provide additional focus and 

grounding for this study as it relates to the overall impact fathers have in the 

overall welfare of their children.  
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Generative fathering as a phenomenon is concerned with how parenting 

skills are passed to the next generation (Snarey, 1993; Hawkins & Dollahite, 

1997).  Being somewhat reflexive, the study of generative fathering looks at 

models.   The available research strongly suggests that the fathering styles 

“passed on” are grounded in what fathers (men) may have understood and 

accepted as certain fatherly principles (Pleck &Pleck 1997).  Ergo men, father 

(parent) based on how they were fathered.  Their behavior patterns reflect 

previous models.  

In an effort to prepare the next generation of fathers, various researchers 

studying generative fathering [e. g. Erickson, 1981; Snarey, 1993; Hawkins & 

Dollahite, 1997] have indicated that research needs to look at how men have 

fathered their sons.  Since many of the prevailing models are deficit models, 

studying generative fathering assists in breaking various modeled behavioral 

practices.  “If it was good enough for me, it should be good enough for my 

children,” is a prevailing practice that exists among many fathers.  This practical 

theory is rarely discussed in fatherly dialogue except perhaps in a psychologist’s 

office (Hass, 1994, p. 46; Carnoy, 1997) or at wakes (Biddulph, 1994:  Canfield, 

1997).   Researchers (e.g., Blankenhorn, 1995, Amato & Booth, 1997, Horn, et al., 
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1999, Warren, 2002) theorize that once educators and policy-makers start looking 

at the models, perhaps society will realize the prevalence of non-deficit fathering 

models and work toward sculpting non-deficit models for future generations. 

Lamb’s tripartite typology of fatherhood, which emphasized interaction, 

accessibility and responsibility, is but one building block upon which fathers can 

establish relationships and connect differently with their sons. It is hoped that 

the availability and accessibility of non-deficit models will provide a better 

framework to teach better fathering techniques. 

Drawing on Erickson’s research with generativity, many questions have 

surfaced concerning where these new images of fatherhood have evolved.  

Recent research on fatherhood has uncovered and demonstrated that fathers 

often reflect what they learned as sons (Jarema, 1994; Romo, et al., 1998; Snarey, 

1993; LaRossa, 1988; Wortham, et al., 1999). Men appear to gain their identity 

from the men around them (Kimmel & Messner, 1998). These images seem to be 

grounded in the past or future, seldom grounded in “the moment” (Palm, 1993; 

Hass, 1994; Levine, 1996; Palkovitz, 1997; Wortham, 2000). Hopefully, additional 

exploration of the phenomenon of generative fathering will allow additional tools 

to enable men (fathers) to more fully assess and strengthen Lamb’s idea of 
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involved fathering.  

A postscript to Generative fathering Transcendental Fathering techniques 

Research describes involved fathering as a creative (Lewis, 1996), child-

centered (Horn, et al., 1999), and interactive (Lamb, 1986) activity, rather than a 

passive or static process.  Further exploration on a personal and research level 

reveals fathering in the present [interactive, accessible and responsible] mode Lamb 

discussed, having two foci: fathers focusing on past and future events (Fox, 1996; 

Wortham, 1999a; 1999b; 2000).  The fact these foci exist in the past and future 

rather than in the present has guided this researcher to locate and quantify 

questions about how fathers involve themselves with their families in the present 

sense.  The present tense becomes more relevant with fathers attempting to focus 

on meeting the needs of their child today.  Rather than focus on how one’s father 

was too busy to help on a Saturday because of work commitment, some present 

day fathers choose to take their sons to work.  When a child may be home at sick, 

rather than worry about the ramifications from missing days in school, fathers 

can decide ways to make the stay at home entertaining as well as educational.  

Other things include planning activities together like the summer trip, or 

watching a movie or sports event on television. 
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Almost benignly intuitive, fathers who generally care about fathering, 

those who think about how their fathering influences future generations, build 

upon the experiences surrounding how the fathers were fathered (e. g, Erickson, 

1981; Hass, 1994; Osherson, 1986, Snarey, 1993; Hawkins & Dollahite, 1997). 

Understanding the generative fathering phenomenon for fathers today is more 

complicated because today’s societal expectations have been heightened.  Fathers 

today are expected to do more (LaRossa, 1997).  Fathers today are expected to 

“be there,” with an “in-the-moment” awareness of how to handle fathering 

situations.  In the present or “in-the-moment” can best be defined as a process that 

involves men keeping a critical eye on what occurs around them, and how this 

affects how they parent.  The self-critiquing eye maintained by these fathers 

requires a certain level of maturity and growth.  The maturation and personal 

growth of today’s fathers has resulted from a man’s “design...to not repeat 

himself in time,” but rather “to take control of the instant and mold the future,” 

Simone De Beauvoir says in her book The Second Sex (1952).  De Beauvoir’s 

concept of molding the future through one’s use of the present moment is used 

here to underwrite and define the patterns of involved fathering many fathers 

have used. 
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Frogs to Princes:  Men to Fathers   

Contextualizing Lamb’s (1986) tripartite typology of involved fathering, 

that is to interact, be accessible and responsible for that interaction, requires 

fathers (to include me) to take control of De Beauvoir’s “instance.”  Does this 

state of being “in the moment” for fathers remain abstract? Or is this state of 

being “in the moment” something tangible? Or is it both, because fathering is 

affected by time?   

There are some, [both fathers and researchers,] who might agree with the 

idea that this “in the moment” situation can be both an abstract moment as well 

as a tangible one.  It can be conceptually abstract like listening to a child relate 

how they want to grow up and be a Samurai realizing that paying attention is the 

operative task.  A tangible moment could be watching a film about Samurai and 

discussing why a vocation such as that might not be plausible or realistic 

alternative for an American child of ten. Men see fathering as any other relational 

concept affected by a consequence continuum which is connected to one’s 

cognitive framing (Bandler & Grinder, 1982; Brooks, 1982) or growth as a person. 

On the other hand, some men are able to become emotionally involved 

rather than intellectually attached as empathy is genderized (Knapp & 
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Vangelisti, 1996).  However, the more mature fathers genuinely feel and are 

engaged with their children rather than remaining on the sidelines as casual and 

intellectually objective observers.  In Bandler & Grinder’s 1979 world of frogs and 

princes, frogs that get properly reframed can eventually grow or mature into 

princes. Allegorizing this to fathering situation, men by their varied experiences 

with how they were fathered can be reframed to grow or mature into fathers 

genuinely aware of their impact on future society.   

Presently though, today’s involved or ‘new’ fathers seem to be the men 

who have been able to reframe themselves with Lamb’s idea of: 1) being 

accessible; 2) coupled with being interactive, which in turn; 3) makes them 

responsible for planning, providing and protecting the future of their family.  To 

be interactive, today’s new fathers grapple with the responsibility of overcoming 

obstacles that prohibit accessibility.  However, today’s fathers eventually come to 

terms with the realization they can never fully be accessible if they allow the past 

or future to control or interfere with their ‘responsible’ interactions (Carnoy & 

Carnoy, 1995; Canfield, 1997; Hass, 1994; Linton, 1997).  

Taking control:  Active versus Passive Fathering 

To ‘take control’ of the present, these fathers (men) learn to confront and 



 
 
 

58 
 

resolve issues of the past—an issue Canfield addresses (1997) as he illustrates the 

number of men who have unresolved issues with their fathers.  Canfield’s 

research on unresolved father issues and De Beauvoir’s ‘in the moment’ theory 

gives credence to the premise that fathering is both an active [committing or 

doing things] and passive [omitting or doing nothing] process.  This active 

commitment concept allows fathers and researchers to yield to an idea that 

fathering, as a parenting action, appears to transcend time.  Fathering is both 

reactive [past influenced] and pro-active [future predicated].  Though affected by 

past and future events, actively involved fathering may occur in an active or 

passive phenomenon occurring in the present.  

It is this conceptual awareness of when fathering as a parenting activity 

occurs that has the potential to help men understand how to get into an “in the 

moment,” interactive, ‘being there’ present state.  Researchers often comment on 

how men best bond with their children through play (e. g., Lamb, 1986; LaRossa, 

1988, Biddulph, 1994, Newberger, 1999).  Men play in the moment!  Granted, 

some of the activity that has occurred in the past may affect some for their 

present playtime choices. With play, there is immediacy.  The in-the-moment 
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focus enhances the interaction and is one of the vital components of 

understanding Lamb’s tripartite typology. 

Taking control is a new concept for neo-patriarchists.  It means becoming 

more involved. Conceptually, involved fathering pushes the envelope for men to 

work at melding the future and past with the present. It is not unlike Best and 

Kahn’s (1989) approach to understanding educational phenomena:  “the 

historical (what was), the descriptive (what is), and the experimental (what might 

be)” (Foshay, 1991, p. 91). As conceived here, involved fathering focuses on the 

ways fathers think and react, plan and commit to active and involved fathering.  

This active fathering focuses on two similar but opposing situations [or state of 

awareness].  One situation deals with fathers who are aligned more 

subconsciously with their actions.  These fathers react, rather than interact, based 

on what has happened.  The other state of awareness focuses on how fathers plan 

(rather than react), and their actions are initiated in anticipation of what might 

happen.  Both situations exist in some collateral and cognizant form among 

fathers because each father I have talked with is aware of both.  The fathers are 

aware they could not change the past; however, they felt they could, if allowed, 
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contribute to affecting the future (Romo, et al., 1998; Wortham, et al., 1998; 

Wortham, 1998; 1999a).   

Paradoxically, this “if allowed” awareness manifests itself in a form of 

inertia.  Fathers find themselves hesitating, in ‘an instant’ of time, unable to be 

actively engaged with present events. Rather than making a decision on dinner, 

because mom is late coming home from work or some errand, these fathers just 

wait, rather than cooking, or ordering take-out, because mom doesn’t approve of 

dad’s meal choices.  Inertia contains, restrains and controls their future too, as the 

same lack of involvement or not ‘being there’ seems to be true.  This “being 

there” statement seems best validated as fathers hesitantly speculate on how they 

are unable or are not allowed to interact in present events in order to transform 

or alter the future (Wortham, 1999a; 1999b; Levant, 1995; Warren, 2002).  Using 

the earlier illustration, rather than be late for an event because the kids were not 

prepared for bed, the father could be pro-active and arrange for a baby sister, or 

dinner before the mother is challenged by the task the moment she walks into the 

house. Whether it is the past or their future, both situations relegate men to being 

‘not there’ or absent. 
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Some men have referred to this feeling as being a ghost in their own house 

(Clark, personal communication, October 30, 2002). These fathers are inert, 

immobile, inaccessible and non-attentive.  They are also concerned and troubled 

by the idea or feeling that they cannot move out of this ghostlike state.  For many 

fathers it is like looking at an accident or football game—one is aware of the 

events before you, but frozen, inert and unable to affect the outcome (Wortham, 

1999b; 2000). 

 Why is a phenomenon that centers on absent fathers important? For the 

educator, ‘being there’ helps to determine how we learn.  We learn or ‘attend’ by 

being there (Gagne, et al., 1992). Granted, we all might be capable of learning 

(Bruner, 1960), but “one of the great triumphs of learning…is to get things 

organized in your head in a way that permits you to know more than you 

“ought” to. And this takes reflection, or brooding about what it is that you 

know” (Bruner, 1996, p. 129). For men sometimes instruction on ‘being there’ is 

overlooked or minimized because many educators or family therapists consider 

the idea of “being there” as an understood given.  This assumption becomes for 

many men a hidden obstacle that keeps them from being involved or present and 

hence unable to attend is not always a given.  Everyone may have the capacity to 
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learn (Bruner, 1960), but for learning to occur, an individual’s presence, or 

accessibility (Lamb, 1986) is essential. 

 When educators or researchers look at potential answers concerning 

students, they most often overlook or ignore the question, where are the fathers?  

Teachers assume students are accessible, will be interactive and responsible 

regardless of home scenarios.  Whether during parent-teacher conferences, or 

notes home, men are stereotyped out of teacher-student equation, as educators 

generally view men as non-interested, non-trainable, or non-valuable 

[Hardenbrook, 1987; Biddulph, 1994; Hewes, 1995].  Educating both men and 

society to the importance of men’s roles in their children’s education provides 

men a means to get “there” and be involved, rather than letting them be ghosts in 

their own home. 

TFT: old models of Generative Fathering & Imprinting new ones. 

 According to John Locke’s tabula rasa, many of our ideas result from our 

imprinting, beginning at birth (Locke, 1689/1975).  What does this imprint mean 

to fathering? Lupton and Barclay (1997) conjectured that fathers take their 

individual model and then intentionally overlay an individual imprint (Lupton 

& Barclay, 1997) in the process of thinking about what they want their children to 
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become in the future. Perhaps this means that the individual imprints parents 

pass on to their children could be a combination or extension of what their 

parents hoped to have accomplished or hoped their children could have 

accomplished. Therefore, in theory, current-fathering techniques could be 

responsible for generating a reflective eye of the past with a focused eye on the 

future.  From a conceptual standpoint, this transcendental fathering technique [TFT] 

can be viewed and conceptualized as a technique that assists fathers in 

understanding how to move in and out of (transcend) these cognitive states.  TFT 

or acknowledging its existence could help fathers learn how to become more 

comfortable with being there. TCT or the concept of being engaged in the present, 

without unnecessary noise, has the potential of helping fathers to become and feel 

more connected. 

 Listening is an active process (Knapp & Vangelisti, 1996) predicated on 

why a stimulus gets decoded by the receiver.  Sometimes distractions affect this 

communication.  These distractions take on a variety of forms:  accidents; report 

cards; jobs; promotions; raises and household events.  Researchers call these 

distractions noise.  If men allow the ‘noise’ (Knapp & Vangelisti, 1996) of past 

events [accidents or report cards] or future occurrences [promotions, bonuses, 
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new homes] to interfere with their cognitive processes, then this noise potentially 

can interfere with their learning, their listening, and their interaction with their 

families.  Ultimately, this noise may affect their fathering.  To move beyond these 

distractions, this noise, it might be arguable that fathers need to acknowledge and 

accept the existence of the phenomenon I have labeled TFT.  Once 

acknowledged, the next step becomes finding some way to handle TFT and move 

beyond the ‘noise’ that contributes to making men absent. 

Mental absence or ‘not-there-ness’ 

Levant sees the father’s mental absence or not-there-ness as numbness or 

emotional unawareness.  “In the absence of emotional awareness, men tend to rely 

on their cognition, and try to logically deduce how they should feel.  They 

cannot…sense inward, feel the feeling, and let the verbal description come to 

mind” (Levant, 1995, p. 145). This lack of engagement with the ‘here and now’ 

appears to prohibit some men from being able to replicate the emotional 

relational “being there” attitudinal response spouses and sons respectively need 

from their mates and their fathers respectively.  This emotional unawareness and 

lack of present engagement are the pillars upon which TFT rests. 
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TFT:  Personal reflections of “What does it mean…but I’m not there?”  
 

This situation allows me to encourage people (fathers) “to…talk in their 

own terms” (Josselson, 1993). Therefore, I, like other fathers, understand how 

men examine where I (they) am (are) most of the time as I contextualized TFT 

and viewed how I fathered.  My personal reflections and journalings led me to 

realize that what interfered most with my connecting with my family was a 

collaterally damaging combination of (future) anticipatory forward planning or 

regretful (past) evaluative examinations of my life.   

I have recalled this TFT, or the ‘transcendental fathering technique” 

because I have grown to understand my current parenting as affected both by 

what I have done, and what I hope to do. My current parenting style is a product 

or reaction to things I remember that have happened to me coupled with the 

hope of what will happen if I do not repeat events I did not enjoy.  Generative 

fathering surfaces here, with a connection to TFT. Since fathers’ behaviors are 

affected by what’s been passed on to them regardless of how resolved or 

unresolved the issues with their fathers might be (Canfield, 1996; NCF, 1997), 

they react to the present or plan for the future based on how they were fathered 

in the past. 
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It was this personal understanding and grasp of TFT that led me to 

understand that to further evolve as a father I must transcend (move beyond) the 

elements that impeded my growth (development)—past events or future 

planning--to grow as a father.  Learning to appreciate that past events have a 

tendency to keep one from being connected and involved with present activity 

enabled me to reach closure on certain unresolved issues from my past. Such 

issues included but were not limited to parental truisms or unpleasant high 

school experiences. Regardless, whether the issues I dealt with were the same 

issues other men encountered, it appeared that the lack of a fuller personal 

understanding of the past and future stymied effective future ‘being there’ 

interactions for me.  With this in mind, I conjectured that similar circumstances 

might result in a similar truth with other fathers.  Researchers, including myself, 

have discovered (e. g., Hass, 1994; Carnoy, Jarema, 1994, Warren, 2002; Wortham, 

2002) that this ineffective ‘being there’ interaction exists for other fathers, because 

many of these fathers see their future as a self-fulfilling prophecy (Watzlawick, 

2001).  For fathers who view their future as such a prophecy, “in a sense”, 

ironically it is “the future—not the past—that determines the present” 

(Watzlawick, p. 411).  Trying to handle the effects of past fathering styles as well 
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as appreciate the promise of different future styles and plans for the future laid 

the groundwork for origin of TFT. 

TFT: its origin. 

The TFT concept surfaced while I was listening to my younger son 

(Myles) explain how not all people spelled his name correctly.  At first, I 

dismissed his observation as a relatively insignificant piece of (jabber) 

conversation until I ‘attended’ (Gagne, et al., 1992) to the dynamics surrounding 

his concern.  His argument was logically postulated on how he had learned (been 

taught) to spell his name.  However, most people, particularly those in the Texas 

Department of Transportation (TexDOT), responsible for putting up road signs, 

had no idea there was anyone who had a son named Myles when they used the 

more common spelling of ‘miles.’  The events surrounding this epiphany 

provided additional focus for me to further comment on men’s tendency to not 

attend.   

My son’s comments had occurred while we were driving. The significance 

of TexDOT’s apparent misspelling totally escaped me.  Why?  Though I heard 

him, none of my current “in the moment” events were remotely connected to the 

current ‘in the moment’ events my son (Myles) was having.  Though I was 
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driving, I was focused on events in either the past or future (including driving).  I 

was neither actively engaged with him nor readily accessible to his thought 

process.  As with other men (fathers), I was aware of two primary things:  I was 

1] aware of where the road to manhood had taken me, 2] aware of the noise I’d 

encountered, and 3] aware of where this road to manhood could possibly take 

me.  However, I was so focused on where I had been (past), or how to get where 

I wanted to be (future) that I minimally concerned myself with the present 

moment with Myles.  I was somewhere else. 

This same absence, often described as not there or lack of attending has been 

relayed in my interview sessions with fathers, and their wives. Husbands and 

fathers have shared, “she says I’m never ‘there’; wives and mothers have told 

me, "He is just not there” (Wortham, 1999b; Wortham, 2000). I have heard this 

from my own wife (Wortham, personal journalings). How can fathers who work 

so hard to provide and protect their families be labeled as "not there"?    Yet 

research indicates that this is how many men (fathers) are described (e. g., 

Coltrane, 1996; LaRossa, 1988; Horn, et al., 1999; Blankenhorn, 1995; Warren, 

2002). 
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In examining the ‘not there’ question, I realized the noise that most 

interfered with my not "being there" was an inability to contextualize what De 

Beauvoir described as ‘moments’ in the present.  While preparing for the future, 

my “in the moment” generally is one that also focuses on how not to repeat my 

past.  My connection with the future and past creates an absence my wife and 

other wives and mothers have noticed and use to describe their husbands’ 

mental absence within their respective families.  My focus on future plans or past 

failures hinders my involvement with my family in the present. Scenarios vary. 

The case of my son and me driving together down the highway is just one 

illustration.  But the point is, “I am not there,” as my wife and other wives and 

mothers comment “Fathers miss the main argument because we [fathers] are 

somewhere else.”   

Failure to attend or be present “in the moment” is a major obstacle for 

men being able to interact or be accessible.  Focusing on other things is generally 

the most pervasive reason for the seeming lack of involvement.  These other 

things cover a variety of paternal ideas and desires that correspond to providing, 

protecting or nurturing one’s family.  Ironically, these engaging thoughts from 

the past or the future create a noise that prevents or interferes with the cognitive 
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process (Knapp & Vangelisti, 1996).  This noise, however well intended, isolates 

men and prevents them from having everyday interactive ‘in the moment’ 

conversation and limits their overall ability to communicate on anything more 

than a superficial level. 

Why is TFT important?  What does it do? 

Whether fathers realize it, their present involvement with their families is 

based on questions about the future, e.g., “What neighborhood to live in?  What 

school will the children attend?  What professions as providers do they (as 

fathers) pursue?  What will pay them the most money as providers?”(Coltrane, 

1996; Kimmel, 1996; Warren, 2002)  Assuming future plans are generally 

controlled by past successes or failures, fathers who interact daily with her 

families report that these two (past and future) ‘states’ of mind operate 

simultaneously while interfering as these fathers attempt to resolve the ‘here and 

now’ (instant) issues (Wortham, 1999a; 1999b; 2000; Warren, 2002) alluded to in 

earlier discussion.   

As mentioned earlier, fathers appear to use fathering patterns or styles 

based on the images fathers around them used (Jarema, 1994; Blankenhorn, 1995; 

DeWitt, 1998; Horn, et al., 1999, 1999). These fathering styles appear to have 
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evolved from three sets of images.  One set of images appears to have evolved 

from images captured on film and tape (Craig, 1992; Messner, 1997).  A second 

set of images seems to have originated in neighborhoods where these men grew 

(Griswold, 1993; Kimmel, 1996). The third set of images many men have used to 

raise kids seem to have been images created in the living rooms or dining rooms 

where they grew up (Fausto-Sterling, 1998). Of these three sets of images, 

generally the patterned “in-the-moment” choice fathers most often make are 

conceived in the imprints, which originated from scripted images (films or TV) 

or real images (neighborhoods and living rooms).  Researchers like Doherty 

(1997) note that deliberate choices later become habits which are codified into the 

traditions and become the real ‘methods or patterns’ of fathering passed to sons 

(Coltrane, 1996; Jarema, 1994: Hass, 1994; Biddulph, 1994).   

Reflexive in nature, this study is grounded in past pictures of fatherhood 

that laid the groundwork for future concepts of fatherhood. Understanding the 

theory of how the study is grounded encourages the understanding of TFT.  

Present pictures of fatherhood that will be presented in this study are based on 

asynchronous occurrences (LaRossa, 1988) amidst synchronous mental states (De 

Beauvoir, 1952; Biddulph, 1994; Wortham, 2002).  Asynchronous occurrences 
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deal with situations where fathers are expected to accomplish tasks they have not 

be trained to do. Synchronous mental states deal with being cerebrally aware of 

ones surrounding and interacting with it. The asynchronous actions the fathers 

talk about replicate past actions, or react to opposing past occurrences where 

they revisit situations of being expected to perform without proper tutelage.  

Synchronous mental states have pointed manifestations in TFT as when father’s 

present action has been predicated on a father deciding to do something because 

of something he remembered, i. e., he has been prepared to accomplish the task, 

and accomplish it with aplomb.  His remembered response can be seen as 

Pavlovian, as the father responds based on how his memory enables him to 

replicate a model from his past.   

Because many of the issues about fatherhood are more theorized than 

studied (Mosley & Thomson, 1995), these past/present action/reaction are 

concepts not fully explored by researchers or grasped by fathers. In theory, a 

father could react totally opposite to his son or daughter because of a past 

remembrance that was damaging, negative, or inconsistent with the dad’s 

current view of parenting.  Nevertheless, whatever the decision or action, the 

action remains as illustrations of the synchronicity of dealing with the present 
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through acknowledging the past, or preparing for the future.  TFT, along with 

other theories on fathering [i. g., generative fathering, deficit modeling] provide a 

backdrop upon which the benchmark (Hawkins & Dollahite, 1997) of the classic 

middle-class image of fatherhood can be examined. 

Middle-Class Households’ ideology of Fathering 

As the post-World War II middle-class evolved, focus on domestic life and 

the amount of time fathers were involved with their families became key 

indicators of the ‘middle-class’ ideology (Griswold, 1993).  Consumerism 

invaded the 1960s. Men concentrated on maintaining a grip on being the 

principal breadwinner.  Remembering how as children in the 40s they had ‘to 

suffer without’ (Griswold, 1993; Coltrane, 1996), these post-depression-era 

parents of the 60s strove to be different.  They [mostly men] worked hard to 

‘give’ their families, especially their children, something that would distinguish 

them and their families from the ‘working’ class (Griswold, 1993; LaRossa, 1997). 

How the children were raised became an index the middle-class used to 

distinguish themselves from ‘blue collar’ laborers (May, 1988; Griswold, 1993; 

Brokaw, 1998). 

As middle-class society conformed, the 1960’s became a generation of men 
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who made sure they had a wife and children early in life (Ehrenreich, 1984).  As 

America moved toward the 21st century, many images that had prevailed during 

the 20th century seemed primed for change.  Dual-incomed families, latch-key 

kids and a growth in the America’s ethnic population challenged traditionally 

held family ideas. These changes manifested in a middle-class distinctly different 

from the pre-Vietnam, pre-civil-rights, pre-Friedan era.  Middle-class aspirants 

worked hard at fathering differently (Kimmel, 1996).   Fathering differently was 

something middle-class dads wanted as part of their generative fathering legacy in 

order to pass on better parenting skills to the next generation (Griswold, 1993; 

Snarey, 1993; Wortham, 1999a; Rohner & Veneziano, 2001). 
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Chapter Three: Methodology 

 

 This chapter talks about the research in relation to how things were done.  

The rationale for such a study or project [I use these terms interchangeably] is 

provided here.  This chapter provides the nuts and bolts of how the research was 

accomplished: the research questions, the sample, method of data collection and 

analysis.  

Rationale:  The Why [Educating Future Fathers] 

As I indicated in an earlier chapter, I am a father.  More specifically, I am a 

father of sons.  Understanding my role as a father and how it has been modified 

and evolved from idealism to one of practical realism helped me properly situate 

why I wanted to do this.  My role as a father caused me to focus on the 

importance of the fatherhood phenomenon.  This personal mission resulted in 

the evolution of specific key questions. What exactly do fathers do?  How do you 

define a successful father? What makes a father successful?  Are there any 

specific or identifiable traits to being a successful father? Is successful fathering a 

measurable phenomenon? Why does most of the parental research confine itself 

to mothers or focus primarily on maternal influences in early childhood 
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development (Russell, 1983; McBride & McBride, 1993; McBride & Rane, 1997)?  

What impact do fathers have on the education of their children and why is the 

impact fathers have in the educative process not given more emphasis?  

As I researched these questions, I began to notice terms like ‘daddy-track’ 

(Coltrane, 1996; Thornton, 1989) and ‘new fathers’ (Blankenhorn, 1995; Pruett, 

2000). As I attempted to contextualize terms like ‘nurturer,’ ‘househusband,’ or 

‘mister mom’ in my own life, I became more aware of how society had 

denigrated, discouraged, and in some cases diminished male contributions in 

families (Ogburn & Tippitts, 1933; Coltrane, 1996; Popenoe, 1996; Evans, 1997; 

LaRossa, 1997).  As my research began to come into focus and crystallize, so did 

a specific purpose for this project.   

My research into the arena of fatherhood, specifically fathers’ 

contributions as educators, stemmed from both my own experience and 

preliminary research in this area of fatherhood.  That research has extended as it 

is coupled with my own experiences as a father. The specific reason for this 

research was a desire to 1) increase my ability to understand fatherhood; 2) pass 

that information to other fathers in some constructive educative form; and 3) 

mentor my own sons in their prospective journey toward fatherhood.   
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The Study:  The How 
 

 The dissertation is an educational study that looks at a family and a group 

of fathers.  The study is designed specifically to look at a father’s impact on their 

son’s education.  Drawing from Amato and Booth’s work (1997), this project 

looked at a family consisting of a father, his wife, and their two adult (over 18 

years-old) sons who were high school graduates.  Additionally a group of four 

fathers was involved in a segmented and homogeneous focus group [Morgan & 

Krueger, 1993] that further examined the themes that surfaced from looking at 

the initial critical-case purposive sampled family.  The focus group further 

examined father involvement and the contributions fathers make toward their 

son’s gradation from high school. 

The study delved into 1] how the sons and fathers were fathered; 2] how 

the fathers presently father (i. e. parent); and 3] how sons and mothers perceived 

their fathers and husbands’ involvement in their son’s education as it may relate 

to generative fathering, or generative work (Hawkins & Dollahite, 1997; Brotherson, 

& Dollahite, 1997). 
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Research Questions: 

 The research questions focused on fathers’ involvement in the education 

of their children.  The questions to be answered emerge from my own questions 

about fatherhood and educating my sons; “How do fathers involve themselves in 

their child’s education?” and the more general question of “Do we father our 

sons based on how we were fathered?”  

Each of the research questions examined the points of views of the sons, 

mother and father of the sampled family.  Questions for the focus group were 

expanded slightly to incorporate the preliminary findings from the sampled 

family.  The three research questions this study plan addresses are: 1) How does a 

father involve himself in the education of his son? 2) How does a father encourage his 

sons toward valuing education?  3) How does a father’s involvement contribute to his 

son’s success in the education arena?  

These questions surfaced based on pilot studies (Wortham, 1999a; 1999b) 

and a review of literature (e.g., Snarey, 1993; Jarema, 1994, Hass, 1994; Hawkins 

& Dollahite, 1997; Lamb, 1986). Both the studies and literature review focused on 

fathering styles. Furthermore, the research questions explore and “ask about the 

meaning of these things for the people involved: their thoughts, feelings and 

intentions” (Maxwell, 1996, pp. 59-60), and whether these patterns of behavior 
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possibly transfer over into how these fathers assisted or aided their sons in 

school.  

The Sample: The Family and Focus Group:  

Operating under the idea that sampling “permits logical generation and 

maximum application of information to other cases” (Patton, 1990, p. 182); a 

critical-case sample was used for this study.  Using a purposive sample did have 

its limitations, and these are addressed later in the study’s fourth chapter. 

Prerequisite for the Family  

This critical-case sample was a complete family, and the criteria used to 

develop the sample were patterned after two previous studies.  The first study 

was Amato and Booth’s (1997) A Generation at Risk:  Growing up in a Era of Family 

Upheaval, which was a modification of the 1993 The Study of Marital Instability 

Over the Life Course (Booth, Amato, Johnson, and Edwards, 1993).  

In their 1997, study Amato and Booth used complete families. Their 1997 

study assessed “the long-term impact of family life on children who had lived 

with their interviewed parents...and had reached the age of 19” and whose wife 

and husband were under the age of 55 (Amato & Booth, 1997, p. 25). The other 

established criteria used to choose the family sampled was based on the Hawkins 

& Dollahite’s (1997) benchmark definition of a non-deficit father model, or a 
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successful father, i. e., white, college educated. The family chosen for this study 

was a family referred to me by a fellow doctoral candidate in education and who 

had expressed an interest in this project. Based on a pilot study (Wortham, 2003) 

of the one family, a focus group was organized consisting of four fathers whose 

demographics reflected those of the father in the pilot study.  The members of 

the focus group were chosen using the same criteria as the initial family.  Each fit 

Hawkins and Dollahite definition, and they met the criteria established in Amato 

and Booth where both spouses were under 55 and had a biological son who had 

reached 19.  An additional criterion was that all fathers had a son who had 

graduated from high school.  

Family Demographics: A Family Portrait 
 
 Harriett and Stuart Garrett [pseudonyms] were chosen because of the 

aforementioned criteria. They were white, middle-class, and had a biological son 

who had graduated from high school.  A descriptive portrait is provided in this 

chapter and was designed to give you more than a cursory description of the 

family used in the study.  Similarly, I have provided a collective description of 

the fathers of the focus group, and a cursory description of their wives and sons.  

This was a deliberate attempt to provide as descriptive a presentation of this 
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couple as possible. Providing a thick description helps the reader more fully 

contextualize the participants, rather than think of them as random numbers, or 

dehumanized subjects in a quantitative study.  “Action and biography must be 

the starting point for analysis” (Holstein & Gubrium, 1995, p. 70). As one reads 

about Stuart and Harriett, it is hoped one might see someone with whom they 

can connect or someone they know, a neighbor, a friend, or even themselves.  

The same is true of the fathers in the focus group.  There are detailed 

descriptions of likes and dislikes, to include visual models to which the fathers 

could relate.  The attempt in this study is somewhat like Gordon’s (1961) attempt 

in his Synectics model to make the strange familiar.  Giving the reader tangible 

connections might assuage the normal distance associated with a stranger, and 

allow more intimacy with the subjects used in this study. 

 Stuart and Harriett met in college.  College for them had not been an 

option, as Stuart indicates he “always knew [he] was going to college.”  They 

have been married for 23 years.  He’s 53 and she is 50.  They have three children, 

two sons and a daughter.  The older son graduated the year after this study was 

begun, and the younger son was a freshman in college when the study started, 

and at that time, their daughter was a high school senior.   
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Both Stuart and his wife felt the actor most likely to play him in a film 

would be Kevin Costner.  They both liked the Beatles with no favorite song 

given.  His favorite books include The Bible, and The Lord of the Rings. His 

wife’s favorite book was also The Bible and The Chronicles of Narnia. Though 

others in the study remembered the music they had danced to at their wedding, 

Stuart and Harriett did not.  I found Harriett very lithe and elegant, and Harriett 

saw herself being played by Meryl Streep.  She looked toward actresses to model 

as she grew up, because she always “wanted to be famous.”  She feels she has 

grown into a June Cleever type mother, but does not vacuum with pearls on. 

Stuart was extremely direct and forthcoming.  He looked you in the eye, and 

often asked if his answers were understood.  He indicated he really didn’t have a 

model growing up, since he and his dad were not close, but feels he eventually 

became a Fred McMurray type father, as in the TV show “My Three Sons.”  

Favorite movies included “Ben-Hur” for him, as well as “Chariots of Fire.” 

Harriett could not limit herself to just one movie, and her list included “Sound of 

Music,” “Rudy,” and “The Fugitive.” The best vacation their family took was 

described by them as the one to Greece where they all participated in the 

planning, but generally, the father did most, to assure it was an historical event.  
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Their favorite cars?  Hers was a green Volvo station wagon, which was her first 

“mommy car,” and she used it until their oldest son was in junior high.  Stuart’s 

favorite car was a ’69 Mustang.  It was his first, and he simply described it, as “It 

was fast.” 

Prerequisite for the Focus Group of Fathers 
 

The design of the dad's focus group originated as a result of looking at 

some of the things that Morgan [1997], and Morgan & Krueger [1993] wrote 

concerning using a segmented and homogeneous group.  Using a group of 

known fathers optimized a tenet that Jarrett [1993] addressed, as Jarrett felt that 

working with prior acquaintances might enhance self-disclosure. 

With these parameters in mind, a focus group of fathers with similar 

SES’s, ethnic backgrounds and educational levels was recruited and interviewed.  

The fathers were not total strangers to me; thereby further incorporating Jarrett’s 

idea.  Some of the members of the proposed focus group knew each other, but 

there was no one father who knew everyone.  Additionally in an effort to 

minimize any one individual from dominating the conversation, or bring some 

inherent though unintentional bias, I elected not to include the father from the 

pilot. 
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Demographics of the Fathers11 

Replicating the father in the critical-case family, all four fathers were 

white, had a biological son who had graduated from high school.  They were still 

married to the mother of this son, and none of these dads were divorced. These 

men also were college educated, and reported themselves as middle-class.12  (See 

pre-Questionnaire in Appendix A: Questionnaires). 

The oldest father was 58 and the youngest father in the group was 41.  The 

other two fathers were 56 and 43.  The youngest father had been married for 23 

years, while the 43 year-old father had been married for 22 years.  The two older 

fathers, the 58 and 56 year-old dads, had been married for 35 and 32 years 

respectively.  Besides being college graduates, each father had achieved a 

master’s degree.  Each of the wives of these fathers had, as a minimum, a 

baccalaureate degree; with one wife having done some post-baccalaureate work.  

Another homogenetic element of this focus group of fathers was the education of 

these fathers’ parents.  With the exception of the 58 year-old father, all the 

                                                 
11 Demographics are provided to give a sense of completeness to the study (Yin,1994). 
12 This information was determined based on the question on the pre-Questionnaire of 
"According to the Department of Health & Human Services, the median income last year [2003] 
for a family of 4 was $62,228 and $24,332 in 1983.  Considering these figures, would you say [for 
either year] that your income before taxes was?” 
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parents, to include the mother, of these dads had completed high school.  The 58 

year-old dad’s parents finished the sixth grade.  Two of the fathers, the father of 

the 43-year-old and the father of the 56 year-old had college degrees.   

Being a middle-income family was another criterion for the initial sample. 

Using the data from the Department of Health and Human Services to describe 

median-income for a family of four in 2003, all four fathers indicated that they 

had earned more than $62,228, before taxes. 

With the exception of the 43 year-old father, all the dads had two children.  

The 43-year-old had six children: four boys and two girls with a son currently 

enrolled as a freshman in college. Additionally the father of six had enrolled his 

son in public school, private school, and at one time was home schooled.  His son 

was also an eagle scout. 

The oldest father had two children, a boy and a girl, both who were 

college graduates.  The second oldest father had two sons; both were college 

graduates, with his younger son having completed some graduate work.  The 

youngest father, the 41-year-old, had a son in college who had just completed his 

freshman year, and a daughter who had just completed her sophomore year in 

high school. 
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Further description: self-demographic profiles 

Realizing that the readers of this study would not have the opportunity to 

meet these men, I provided these dads with an additional question for them to 

consider as a dad.  I also provided a questionnaire for the mom.  A copy of this 

questionnaire can be found in Appendix A.13  Both questionnaires were provided 

to both husband and wife, and I asked them to find ways to describe themselves 

through things they liked to do, or people they identified.   I also asked them not 

to share this information, as I mailed the questionnaires separately. The focus 

again, was primarily fathers, so the questionnaires for the mothers focused on 

their descriptions of their husbands. 

Beginning with the youngest father, his wife felt the actor most likely to 

play him in a film would be Bruce Willis, and he agreed.  He favored Simon & 

Garfunkel, and her favorite song was “Send in the Clowns.”   They were high 

school sweethearts, and when the wife was asked about the song at their 

wedding, she replied, “We were only 18 and 19, and didn’t know how to plan a 

wedding.”  Though she is an Anglo, when asked to consider who would play 

her, she indicated Oprah, but growing up she wanted to be like “The Flying 

Nun.” His models growing up were different military leaders.  The favorite 
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movie for both was “The Princess Bride,” though he also liked “Tombstone,” and 

she listed “Miracle on 34th Street,” and “Mask.”  In his own estimation, this father 

felt Mr. Cunningham from “Happy Days best typified him” whereas his wife felt 

she had become most like the mom on “Seventh Heaven.”  The best vacation 

their family took was described by the father as “The big road trip,” when “they 

were gone for two weeks, without a care in the world, and saw 11 states.” 

The father of six children had a wife who felt the actor most likely to play 

him in a film would be Tom Cruise, and he agreed, but his wife also listed 

Spencer Tracy or Robert Redford.  His favorite song was “Spend my Time” by 

Clint Black, and the mother liked “God’s Been Good to me.”  They danced to the 

“Hawaiian Wedding Song,” at their wedding.  The wife envisioned either Sally 

Fields or Katharine Hepburn would play her, but growing up she wanted to be 

like Susan Dey on “The Partridge Family“ because she was “cute, simple, 

talented” with a “great smile and intelligent.” The dad wanted to be like Roger 

Staubauch growing up, and thinks that Mr. Brady best typifies the father he 

became, and his wife listed she’d become Mrs. Brady.  Favorite movies varied.  

She loved old musicals like “West Side Story,” and human-interest stories like 

                                                                                                                                                 
13 See Appendix A [Father and Mother Questionnaire]. 
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“Iron Will.”  Her husband on the other hand listed “Star Wars,” as his favorite. 

The best vacation their family took was the beach at Corpus Christi, Texas.  

The father with two boys who had both graduated from college felt the 

actor most likely to play him in a film would be Paul Newman, but his wife felt it 

would be Michael Landon.  His favorite song was anything by the Righteous 

Brothers, especially “Unchained Melody,” and she liked “Close to You,” by The 

Carpenters.  They didn’t have a wedding dance, band or DJ at their wedding. 

The wife envisioned either Donna Reed or Doris Day as the actress who would 

play her, but growing up she wanted to be like Loretta Young, the Lennon Sisters 

or Norma Zimmer from the “Lawrence Welk Show.” The dad wanted to be a 

cowboy growing up, and thinks the dad on “Father Knows Best,” best typifies 

the father he became.  His wife listed June Cleever from “Leave to Beaver” as the 

mother she became. For his favorite movie, this dad listed many, but when 

prodded he indicated “The Good Bad and the Ugly,” but finally admitted that 

his all time favorite is “It’s a Wonderful Life.” His wife’s favorite movies 

included “Something’s Gotta Give,” “Sleepless in Seattle,” and “You’ve Got 

Mail.” The best vacations their family took were cruises they took because their 

sons both “got a chance to explore new worlds in a totally relaxing atmosphere.” 
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Concluding this section with the oldest father, his wife felt the actor most 

likely to play him in a film would be a mixture of Sylvester Stallone [looks], Ray 

Romano for humor, and Robert Young for patience. He on the other hand just 

listed Ray Romano.  This 58 year-old father’s favorite song was “Blowin’ in the 

Wind.”  His wife’s favorite or movie was “It’s a Wonderful Life.”   They danced 

to “The Way You look Tonight,” and “Midnight Hour.”  His wife envisioned 

being portrayed by Lucille Ball or Candice Bergen, but grew up wanting to 

model her dad, as she stated he was a “wonderful man; kind and loved by 

everyone who knew him.” The father modeled his Uncle Zeffiro as his model.  

Favorite movie for this dad was the “Stars Wars Trilogy,” whereas his wife 

listed, “Gone with the Wind,” “ET,” and the “Gidget” movies (when she was a 

teenager.”  This dad had difficulty finding a person he could identify as the 

father he became, as I had to email him the question again, to which he 

responded: 

Yes, I remember the question, but I didn't know of a character I'd 
say fit the bill, so I think I didn't answer it.  If you know of someone 
who is somewhat removed from their kids--not in a bad sort of 
way, but in a healthy way.  It would be someone who the kids can 
rely on if someone is really needed, someone to give them an 
honest opinion, someone who cared about them, but not someone 
who would allow them to live at home.  Our kids knew very early 
that they would have to find a job after high school or college.  I 
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think we talked about this in our discussion, but I don't know of a 
single person who reminds me of whom I became. 

 

His wife, on the other hand feels she has become most like a mixture of June 

Cleever and Joan Crawford from “Mommie Dearest.” The best vacation their 

family took was Matzalan, Mexico where they “were able to do a lot of water 

sports, spend time on the beach, and enjoy the many restaurants.”  The dad also 

indicated that they “were also with another family who had kids our kids’ ages.” 

There were several other questions that were asked, all of which are listed 

in the Appendix A14, but among these additional questions included things like 

the most favorite meal, best car, and favorite books.  The best meals included 

comments like “spaghetti, chili, holiday meals, and casseroles.  “  These meals 

seem to more traditionally mirror situations on TV, or the more traditional mom 

at home, and kids waited until dad came home to sit down for dinner.  Best cars 

included the 1965 Mustang the 53 year-old dad had when he dated his wife to be; 

a 1957 Chevy, Oldsmobile Custom (9-seater) Cruiser and red Ford van.  Favorite 

books included “The Bible,” “The Source,” “A Tree Grows in Brooklyn,” “Debt 

of Honor,” “The Soul of a Machine,” and “Jonathan Livingston Seagull.”  

                                                 
14 See complete set of question to include the proposed agenda from the focus group perspective. 
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As mentioned earlier, the snapshot on these families was presented here 

in an effort to provide a better picture of the fathers interviewed.  The pictures 

drawn are of men who had models whether down the street, relatives (Uncle 

Zeffiro) or the media, which consisted of books, television shows and movies.  

Rather than provide sanitized case study individuals with pseudonyms with 

images they can’t imagine,  It is hoped that readers can more easily identify with 

someone who wanted to grow up with a father who wanted to be cowboy 

[Michael Landon], and who married a woman who wanted to be June Cleever. 

Providing images like the people many fathers grew up watching or imitating 

provides clarity.  These images better define the sample group of fathers who 

allow happened to be white, college educated middle class men who had sons 

who had graduated from high school.   

Assessment [The What] and Planning [The How] 

I have already mentioned that my interest in fatherhood began before I 

became a father.  My interest in researching fatherhood; however, evolved as a 

result of my attempts to educate myself into becoming a better father.  Though 
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the APIE15 plan, which consisted of assessment, planning, implementation and 

evaluation, is patterned on an outcome-oriented intervention plan used by many 

organizational development people, (OETC, 1978; Chinman, Imm & 

Wandersman, 2004), and somewhat mirrors the action research process (McNiff, 

1988) of reflecting, planning, acting and observing. (See Appendix B).  In action 

research, multiple realities are socially constructed, as is fatherhood (Lupton & 

Barclay, 1997).  Knowledge that is gained through action research is created 

through reflexive, transactional, dialectical modes of inquiry, as it is interpreted 

(Cohen & Manion, 2000).  

Most recent researchers focusing on paternal involvement “employ Lamb’s 

tripartite typology of involvement" (Palkovitz, 1997, p. 202). Lamb’s taxonomy 

has been a bridge-building concept for other studies (e. g., Palkovitz. 1997; 

Hawkins & Dollahite; 1997; Booth & Crouter; 1997; Daly, 1998).  Lamb and others 

(e.g. McBride, & McBride, 1993; Brotherson & Dollahite (1997); Palkovitz, 1997) 

have expressed concern that there is a lack of consistent definitions in the 

literature on father involvement (Lamb, 1986).  Lamb’s typology includes 

interaction (parent and child interacting one on one); accessibility (parent 

                                                 
15Organizational Effectiveness Training Circular (OETC) 26-1 (1978): Commander's Guide to 
Organizational Effectiveness , pp 16 -18. 
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psychologically and physically available to the child); and responsibility (parent 

oversees welfare or care of the child).  Though McBride (1991) feels most of 

father involvement occurs on the interaction level, in order to broaden its scope, 

the framework this study used to construct questions included all three parts of 

Lamb’s three-part taxonomy.  

Though the design of this study mirrors the work of Amato and Booth, the 

specific design for this study originated from work based on two earlier studies 

(Wortham, et al., 1999; Wortham, 1999a).  The first study used a 110-item closed-

end question format.  It was specifically targeted toward an at-risk, ethnically 

diverse teen population consisting principally of a lower-income group of fathers 

(Romo, et al., 1998; Wortham, et al., 1999).  The second study consisted of a 53-

item questionnaire principally targeted toward middle-income fathers of pre-

schoolers.  The questionnaire used in the middle-class study was a revised 

version of the first questionnaire (Wortham, 1999a).   

Many of the modifications made for the second questionnaire resulted 

from 1] incorporating information from Minnesota Father Alliance’s book 

Working With Fathers (1992) and 2] the specific interests fathers in both studies 

expressed concerning the education of their children.  These two studies were the 
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springboard for the subsequent pilot study I conducted on paternal involvement 

that looked at generative fathering as it related to paternal involvement in the 

education of their sons (Wortham, 2002).  The ideas and concepts generated from 

my previous exploratory research into the phenomenon of paternal involvement 

evolved to provide both the theoretical and philosophical underpinnings 

discussed in Chapter Two and were used to create the research plan for this 

study. 

Method of Data Collection 

To direct the focus on fathers meeting the needs of their sons, I conducted a 

qualitative study.  The qualitative method of data collection was selected because 

much of the generative fathering research that has focused on fathers meeting “the 

needs of children” or “working to create and maintain…an ethical relationship 

with them” (Brotherson & Dollahite, 1997, p. 91) has been qualitative. The 

research design reflects an interpretive approach.  A three-phase plan was 

constructed.  This plan was aimed at describing and interpreting a father’s 

experience in the education of his son as well as comments provided by the 

mother and son in this family, and other fathers who have sons who have 

graduated from high school.  
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Until recently, researchers studying fathers have preferred using a 

“laboratory based observation behavior, quantitative methods and statistical 

analysis” (Lupton & Barclay, 1997, p. 47).  As mentioned earlier, this study used a 

qualitative method because increasingly, more researchers investigating the 

phenomenon of fatherhood have been using the qualitative methods of inquiry 

because 1] stories provide identities (Rosenwald & Ochberg, 1992); 2] few 

fathers’ stories have been captured for study (Lupton & Barclay, 1997); and 3] 

generative fathering research has been primarily qualitative (Hawkins & 

Dollahite, 1997).  

An open-ended, naturalistic method of questioning was used, centered on 

the idea that using “personal stories [is]…the means by which identities may be 

fashioned” (Rosenwald & Ochberg, 1992, p. 1).  Qualitative methods of inquiry 

allowed for open-ended questions. Open-ended questioning provided a means in 

this study to capture a richness and depth to the data collected, as open-ended 

questions by their design do not “presuppose which dimension of feeling, 

analysis or thought will be salient for the interviewee” (Patton, 1987, p. 123).  

Open-ended questioning allowed exploration and the uncovering of a vast 

amount of information rather than the information attained or based on 
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laboratory experiments or statistical charts. 

Three-phases:  Divided into three-phases, phase one of this project consisted 

of securing the sample.  An initial exploratory study, which included securing 

approval from the Human Subject’s Review Board, was conducted, focusing on 

the issues of paternal involvement in the education of a son who had graduated 

from high school, and used a family that fit into current benchmark terminology 

as described earlier in this chapter. 

 “Life course perspectives...which has emerged as a key theoretical 

orientation in family studies,” (p. 3) grounded the perspective in selecting the 

initial sample family.  Like the Amato and Booth study, phase one was 

completed with the decision to use a complete family modeled after the Amato 

and Booth study.  Reflecting the Amato and Booth model, it was felt using a 

complete family would provide layered dimensions and offer a fuller perspective 

of generative fathering. The concepts of generative fathering concepts are 

retrospectively addressed within the study as sons provided perspectives of how 

fathers passed-on concepts of fatherhood.  These passed-on concepts provided a 

more dimensionalized perspective of the effects of paternal involvement in 

education and also helped focus future questions for the focus group.  Once the 
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sample was selected, questions were constructed.  The final step in phase one was 

to decide the order of interviews so as to best construct the reality of this family 

and the father’s role in his son’s education.  Since it was the father’s perspective 

that was key, the researcher felt gathering the perspectives of the generative son’s 

view first, further qualified by the wife would assist in triangulating the most 

salient themes and truths as the father would be interviewed last.  

Phase two consisted of the actual interviews.  This phase used a naturalistic 

method of inquiry. Phase one’s design did two things:  first it helped the 

researcher develop a perspective of what a father felt was central to his 

involvement in his child’s education, and secondly, assisted in conceptualizing 

how to further validate the concepts and themes from the initial interviews.  

Using current literature as a means to substantiate how best to validate 

preliminary findings, the idea of a focus group of fathers was conceived. 

Individual interviews discussed in more detail later within this chapter, 

consisted primarily of open-ended questions, as father, mother, and son 

provided detailed information concerning the father’s involvement in the son’s 

educational process.   These interviews also provided a basis for additional 

questions that became a part of the third phase.   
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Phase three focused on emergent themes and concepts.  The themes and 

concepts that surfaced from the initial family interview help situate the focus for 

questions in the follow-on sessions.  The follow-up sessions built upon the 

background information already ascertained from the initial family.  These 

sessions included an older son from the same family, re-interviewing the first 

son, and a focus group of similarly defined fathers.  The focus of the sessions was 

to further expand those ideas generated in the initial sessions that involved the 

son, mother and father. Additionally the re-interviewing of the first son was 

done deliberately after his older brother in an effort to use as much information 

to triangulate the data collected. 

Implementing The Plan 

In Interviewing: Principles and practices, Stewart & Cash (1994) discussed an 

eight-step process to construct interviews.  This study modified Stewart & Cash’s 

methodological approach, in concert with the written essay questions used in a 

middle-income study (Wortham, 1999a) to provide a framework for constructing 

open-ended interview questions.  The original Stewart & Cash process included: 

(1) defining the purpose, (2) selecting a sample, (3) designing the 
interview format, (4) developing questions, (5) selecting and training 
interviewers, (6) doing a pilot test of the interview procedures, (7) 
conducting the interviews, and (8) analyzing the interview data.   
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(Note: step five will not be used for this study due to the small size of the sample). 

Defining the purpose & Selecting a sample. This project was designed to 

explore a father’s involvement in his son’s education and how that involvement 

translated into parenting strategies that could be adapted and used in pre-K 

through high school programs. The replication of familiar or similar fatherly 

models was grounded in social learning theory (Bandura, 1977). The construction 

of fatherly images dealt with how men were fathered (past), how men currently 

father (present), and how they aspire to father (future).  

To reiterate, there were three benchmarks used to select the sample.  The 

critical-case purposive sample first benchmark was a traditionally defined family 

[married father and mother with a biological son over 19] and a study by Amato 

& Booth, et al., (1997) provided the rationale for this benchmark.  Hawkins & 

Dollahite’s (1997, p. 14) definition of a successful father as ‘white middle-class’ 

provided the second benchmark for this study.  The third study used to further 

define the sample was a 1984, Department of the Army study, which inferred 

that high school graduates had a stick-to-itiveness that marked them as more 

likely to succeed in completing their first tour of service in the armed services 

(Overton & Wortham, 1986). 
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Designing the interview format & developing questions.   
 
The initial case study consisted of finding and interviewing a complete 

family that met the 3-tiered criteria of Booth & Amato, Hawkins & Dollahite, and 

Overton & Wortham. Questions reflected the three dissertation questions and 

focused on Hawkins and Dollahite’s (1997) idea of generative fathering, Palm’s 

idea of Parent and Family Education, and Lamb’s tripartite typology of father 

involvement.   

Conducting the case-study interviews & analyzing the interview data.  

Interviews were ‘scheduled’ and completed in the sample family’s home, and the 

home of one of the fathers in the focus group.  All interviews of the family were 

audiotaped.  Sampled members were forwarded a personalized letter 

additionally explaining the project and the importance of their participation 

along with a permission statement as approved by the IRB committee.  Each 

person was provided a 2-day opportunity to decline participation.  Notifications 

for the follow-up sessions were done by the telephone.  

Individual Interview Sessions: 

Initial Ice-breaking [Introductory] Session:  An initial interview session was 

designed for the family.  This was done to: 1] help the researcher get acquainted 
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with the prospective sampled family and 2] establish some rapport with the 

interviewed father, mother and son.  The initial session provided an opportunity 

to coordinate a time frame for the family commit to the project.  The preliminary 

session was short, 10 - 15 minutes, and not audiotaped.  The project was 

discussed to include information concerning the longer individual audiotaped 

session.  Individual consent forms were provided.  The researcher encouraged 

the family to review and was given 48 hours to contact the researcher concerning 

their decision to commit to the study.  There was no attempt to secure an on-the-

spot commitment.  The next day the mother called and indicated that she was 

interested, and would participate. 

 Interview Session: The first of these sessions began 23 August 2002, and the 

last session was completed on 28 August 2002.  In these respective sessions, the 

son, mother and father were provided an opportunity to give narrative accounts 

of how the father had been involved in the education of their sons.  Additionally, 

the father and son sessions focused on aspects of generative fathering and how 

they had been fathered.   

As was discussed earlier, the interview sessions with the son and mother 

were conducted first.  These sessions focused on how the father was involved in 
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his son’s educative process and how the mother and son perceived the father’s 

role in the child’s educative process.  Using Lamb’s tripartite typology, this focus 

was directed toward: 1) the father’s involvement; 2) how the father could have 

been more involved; 3) what if anything limited his role in helping his children 

with their education (i. e., school policies, work schedule, lack of interest or 

knowledge); and 4) how these obstacles were handled by him, the mother and 

the son (private tutoring, home schooling, peer groups, etc.).  [See Appendix A 

for questions used both for the family case study and the focus group]. 

These sessions, unlike the introductory sessions, began with the researcher 

providing an explanation of anonymity and confidentiality.  Though some of the 

study’s design was addressed during the initial introductory session, the 

researcher wanted to be sure that all participants understood how the 

information was to be collected, synthesized and shared.  I wanted them to fully 

understand that I viewed the information they provided me as privileged and 

that I would hold their information in strictest confidence before I asked them to 

sign the consent form.  Once the consent form was signed, the session began.  

The same procedure was followed in the follow-up sessions, and the focus group 

session. 
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The sessions were audio taped, and subsequently transcribed by me.  The 

interviews were conducted in the spirit of being a student of the fathers 

participating in the study.  This paradigmatic approach models Josselson’s (1993) 

idea of “listening to people talk in their own terms” about things of significance” 

(p. ix). All participants were provided a copy of the transcriptions for review 

(member checking).  I provided both a disk and a hard copy, providing the 

participant the option of how they wanted to make corrections, additional or 

deletions.  The same was done for each member of the focus group, as well as the 

sons involved in the follow-on session. 

This ‘member checking’ was to ensure that all information used for 

subsequent analysis was correct.  All participants were provided ample 

opportunities to edit comments and add to their comments before authenticating 

via initialing and signing the transcripts to verify the authenticity of their 

responses.  One son’s member checking was done via email, since he was in 

California; the father’s was done via the floppy disk I provided him. 

Follow-up [Re-interview] Sessions: These sessions involved refinement of 

information. The information gained through individual interviews assisted in 

examining emergent themes and provided a structure for the follow-up sessions.  
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Using the transcribed audiotapes, the researcher analyzed using ‘I-statements’ 

(Gee, 1999) and synthesized the information to compose additional questions 

about how the father was involved in their son’s educative process.  As expected, 

these follow-up sessions assisted in both adding and validating the respective 

views of each interviewee.  The follow-up sessions were opportunities used as 

Kvale (1996) indicates, for each interviewee to comment on the researcher’s 

interpretations of comments, as well as to “elaborate on their own original 

comments” (p.190) 

Methods of Analysis  

Data analysis was an ongoing and continuous part of the research.  A 

grounded approach (Patton, 1987) was used throughout as ideas concerning the 

phenomenon of fathering and how fathers involve themselves in educating their 

children emerged.  Memos and field notes were kept as data was read and 

reviewed in concert with subsequent interviews, revisits to existing body of 

literature on fatherhood, and possible subsequent new published studies, as 

corroborative themes evolve from these respective families as it related to this 

study. 
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Based on audiotaped sessions, memos and field notes, a matrix of central 

themes using Palm (1997) and Lamb (1986) was constructed that helped code and 

identify the most prominent themes (Appendix B). These ideas were identified 

and prioritized for further examination based on the research questions, current 

literature and the prevailing themes as identified from follow-up sessions.  This 

prioritization was based on 1] ideas or events mentioned by all three in the initial 

pilot study; 2] ideas or events mentioned by both the father and the son in the 

pilot study; 3] themes that surfaced from the pilot family initial study that were 

corroborated by the older son, or the focus group.   

“I” - statement analysis (Gee, 1999; 2000) was used to further analyze 

interview data. The “I –statement” analysis examines how people speak in the 

first person, referring, for example, to their actions, success, abilities, or 

constraints, and thus uses language to fashion themselves as a person of a 

particular type and assist in determining those things or actions that were 

parentally, or paternally driven.  For example, for a comment made concerning 

something “parents” did, the researcher focused on how a parent responded 

with an “I” statement to help determine who was principally driving an event or 

action. 
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Other events that fit into the literature (Lamb, 1986; Palm, 1997; Hawkins & 

Dollahite, 1997) were noted by the researcher. After interviewing the family, and 

with a desire to be as straightforward as possible in describing the setting and 

events (Wolcott, 1990 p. 28), I coded the data in the order of the interviews.  I 

started looking first at what the son said, then the mother and then the father.  

Subsequent interviews were done including additional questions about college 

and an additional view of the father from the older son.  This was an additional 

effort to validate pre-liminary findings. 

After examining and comparing data, I shared the overall findings and 

opinions with the family in an initial follow-up session.  This session also 

included a discussion of what additionally was to be done.  This included re-

interviewing the first son, and also his brother, some additional [written] 

questions of the mother and father that were to be completed individually, and a 

father focus group. The efforts to validate information through member checking 

and the individual follow-up sessions provided illuminating insights concerning 

what these families perceived as most important about fathers’ involvement in 

their children’s education.   

The final phase of the data analysis consisted of summarizing each 
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interview.  These summary interviews 1] permitted a more seminal view of men 

as fathers; 2] a family context of how fathers are viewed as educators of their 

children; 3] and fathers corresponding desires to ‘pass on’ their techniques of 

fathering.  This summarized view has been used as a guide toward extracting 

pertinent ‘chunks’ of information to write up the findings and recommendations 

of the research.  These ‘chunks’ aided in identifying and dimensionalizing 

themes (Strauss & Cobin, 1990) in an overlapping cross-comparative matrix that 

used Palm’s frame of fatherwork (See Appendix B). Specifically Palm’s ideas of 

developmental work was linked with the encouragement question and his 

concept of  stewardship work (1997) was used with the question on contribution.  

Lamb’s tripartite typology was used concerning the first question on father’s 

active involvement. 

Ethical Issues 

 Richness of data is one of the hallmarks of qualitative research.  This 

richness originates in trust.  To get people to talk honestly and openly about their 

past presents a challenge (Berg, 1998). Recent research details how people feel 

threatened when asked about their ‘private selves.’ As expected, over time, the 

breadth and depth of the relationship the researcher developed with the 
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participants changed. Therefore, it was important for the researcher to 

understand the ‘social penetration theory’ (Altman & Taylor, 1973) before the 

research began.   

Altman & Taylor’s theory deals with the breadth and depth of 

relationships.  According to them, relationships typically begin with a relatively 

narrow breadth (discussing a few topics with each other) and shallow depth 

(conversation generally remains relatively superficial). If couched in an element 

of fear, or disregard for the ‘social-penetration theory,’ fear or lack of trust could 

threaten and minimize the effectiveness of this research effort.   Through time, as 

through the course of this project and the interviews, the amount of intimacy 

shared (how close people become) was reflected in the overall breadth and depth 

of the relationship by the sincerity, openness and willingness of this family to 

share. 

 Honesty, openness, and candor were pillars to this study.  The initial 10-15 

minute rapport building session was designed to allay fears, remove doubt, and 

establish a future bonding for the duration of the study. I think it helped 

significantly, as the importance of the initial session cannot be overstated.  I feel 

this ice-breaking introductory session placed this study, and me, as the 
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researcher in a good position to maintain a high degree of ethics and rapport as I 

proceeded through each phase of the study.  Though the data collection for this 

study extended over two years, I felt comfortable with the idea I had the support 

and faith of my participants.  During the time we maintained contact, I used 

either written, electronic, or telephonic means to communicate. During the two-

year period, I made a conscious effort to not be intrusive.  Normally, I would 

send a letter indicating a desire for more information, with a follow-up telephone 

confirmation.  There were numerous phone calls, and letters 16 to the family.  In 

addition to the actual separate interviews, there were three actual 'group' 

meetings that included the mom, dad, and younger son.  The responses were 

always positive.  When there were additional pieces of information I needed, the 

family was extremely forthcoming and honest.  I generally wrote to clarify my 

phone calls, and the family either call me back with the information, or replied in 

using a self-addressed envelop I’d provided. 

Connected with the issues of validity is the question of the honesty of the 

interviewees, particularly in the case of self-reported data.  Besides assuring the 

interviewees of their anonymity, the interviews, as was mentioned, were 

conducted at a site most conducive to confidentiality. The responses provided by 

                                                 
16 See Appendix C. 
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each participant were accepted in good faith, considering the efforts by the 

researcher to screen the selected fathers. 

By allaying fears and by making sure each participant was fully aware of 

the nature of the research, I felt each participant was open and honest.  As 

material was written up, respective family members were coded using 

pseudonyms. 

As always, there was an existential risk (Harvey, 1988) that the chosen 

‘participants’ may, at some point in the project, choose to discontinue 

participation in the study.  Each participant was made fully aware, before the 

start of the study, that they always had the option to discontinue participation 

whenever they desired. The researcher periodically contacted the families to 

make them aware of the nature of the ongoing research, particularly as the 

transcriptions were done, in an effort to get various ideas or comments clarified. 

Issues of Validity 

With a purposive sample, the issue of validity rested a good deal on the 

researcher’s perception of examined phenomenon based primarily on review of 

the literature and current studies’ perceptions.  In this case, what qualifies as 

generative fathering and successful, and how the chosen sample reflected these 
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phenomena was a key and essential part of this research effort.   

Much of the understanding of generative fathering used in this project was 

based on existing literature, and the opinions of leading field researchers (e. g., 

Erickson, 1981; Snarey, 1993; Hawkins & Dollahite, 1997).  The yardstick of “high 

school” graduate as a measure of successful was based on the Overton & 

Wortham (1984, 1986) Department of the Army study that has withstood 

recruitment challenges and been validated by successful tour completions in the 

Army since 1984.  The Army still uses the high school graduate yardstick as a 

major tool in predicting success during the first enlistment of an enlisted soldier 

in the Army and has been a mainstay to the citizen soldier concept since the 

inception of the Volunteer Army (Moskos, 1981, 1989).  

Fatherhood is a socially constructed phenomenon. Marsiglio (1993) refers 

to the ‘cultural images of fatherhood.’ In Fatherhood and Families in Cultural 

Context (1991), Bozett & Hanson provide steps toward recognizing that 

fatherhood is a cultural construct that shifts and changes… as well as being 

multiple and contextual (Lupton & Barclay, 1997, p. 51). Because these and other 

researchers look at fatherhood as being a constructed image, as I present my 

findings, it is important to understand that new images of fatherhood are 
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surfacing with each additional study.  The construction of these images begins 

with accepting new definitions of fatherhood, and as mentioned before, the 

interviews were organized in the order of a son, mother, and father sequence. 

This sequence is one that can be easily followed in subsequent studies.  

One must remember that as fatherhood is a socially constructed phenomenon, 

one cannot get a true view of this in a family without chronicling the perceptions 

of family members.  By the time I’d interviewed the father, I had begin to 

construct an image of a someone who was unlike his father, cared for his family, 

and was committed to the idea of generative fathering “fathering which meets the 

needs of children by working to create and maintain a developing ethical 

relationship with them” (Dollahite, et al., 1997, p. 18).  The mom and son’s 

perspective were vital in reaching a more defined picture of the father and 

helped me as I further developed my questions for the father. With this in mind, 

the focus of the study turns to the actual data that helped conceptualize the 

findings for the study. 



 
 
 

113 
 

Chapter Four:  Findings 

This section is divided into four subsections.  With the exception of the 

first section, the remaining sections each deal with one of the specific research 

question.  Each section discusses the findings surrounding each question.  The 

first section focuses on initial findings of the pilot study, as it deals principally 

with the sampled family.  These findings were further expanded and explored 

through additional interviews with the purposive sampled family and a father 

focus group.  The subsequent three sections discuss how the family and the 

father focus group addressed the research questions. 

The findings reflect the three concepts:  involvement, encouragement and 

contributions.  Paternal involvement is defined using Lamb’s tripartite typology 

of interaction, accessibility, and responsibility.  Encouragement and contribution are 

back dropped using the qualifying parameters of Palm’s Parent and Family 

Education [PFE].  See Appendix B. 

While addressing each of the questions, specifically as they relate to 

involvement, encouragement and the respective contributions the fathers made 

to help their sons complete high school, the author has focused the discussion 

based on either indirect or direct influences the father had.  For instance, as the 

father in the sampled family saw himself as making sure his sons were 

intentional about their lives, another father in the focus group saw himself as a 

protector “because there is a lot of evil in this world.”  How fathers intentionally 

contextualized either directly or indirectly their protective wings or armor 
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against “evil in this world” is explored in this chapter as I examine each of the 

questions from the standpoint of how fathers involved themselves, encouraged 

their sons, and contributed toward their sons valuing education. 
 

Table 4-1: Palm’s [1997]17 Parent and Family Education linked with Lamb’s [1986]18 
Tripartite Typology of Involvement: Interaction [I]; Accessibility [A] & Responsibility [R] 

 
[This table is the first table that addresses the specific research questions.  This table looks at the specific questions 

of encouragement and contribution as defined by Palm’s conception of development and stewardship work]. 

                                                 
17 Palm, G. (1997).  Parent and Family Education. In Generative Fathering: Beyond Deficit 

Perspectives  (Alan J. Hawkins & David C. Dollahite, Eds.), (pp. 167 – 82)).  Thousand Oaks, CA: Sage 
Publications. 

18 Lamb, M. (1986).  The Changing Role of Fathers.  In The father’s role: Applied perspectives.  
(M. E. Lamb, Ed.).  (pp. 3 – 27).  New York:  Wiley. 

 

 
Development Work 

 

 
Stewardship Work 

 
-Understand child and adult development as a 
normative context for supporting their children’s 
psycho-social, academic-intellectual, and 
physical-athletic growth.                             [RIA] 
 

-Learn how to develop a healthy balance between 
work and family life.                                    [RIA] 
 

-Understand and appreciate individual & unique 
characteristics of their children.                   [RI] 
 

-Explore their responsibility to maintain and 
nurture a healthy family.                              [RIA] 

-Be sensitive and responsive to a child’s 
changing needs.                                          [RIA] 
 

-Gain skills in creating safe communities free of 
violence & prejudice.                                    [RI] 
 

-Understand their own development as adults.   
                                                                    [RIA] 
 

-Understand the power of families lies as social 
change agents.                                               [RI] 
  

-Understand and appreciate the development of 
family life over time.                                  [RIA] 
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Postulated among the findings is an idea that education is not the sole 

destination the fathers in this study sought, rather, education was a means 

toward an end.   The ultimate successes for these fathers were that their sons 

were equipped to deal with society.  The idea of high school completion being 

postulated as an end in itself was distinct from how the fathers in this study 

strove to raise sons as ‘self-actualized’ individual capable of surviving on their 

own (Grossman, 2005, p. 47), as equipped sons. The academic success the sons in 

this study achieved resulted more from the idea they would achieve self-

sufficiency than they would attain an academic degree.    

The study asks educators, policy-makers, and some parents to re-evaluate 

their previous contentions, and consider that maybe they have the cart before the 

horse.  Focusing on graduation as the only destination for our youth may have 

resulted in lost achievements, lowered expectations, as well as lost dollars.  

Contextualizing the concept of raising equipped sons results in sons who: 1] 

value education and 2] later value fatherhood as these sons strive to envelop the 

concept of being new fathers.  This awareness of education in a more holistic 

view is the principal finding in this study and underwrites any long-range plan 

to secure a higher level of academic achievement among our young.  The 

following sections support this contention, as it looks at how fathers have 

involved themselves in the lives of their sons’ education.  Additionally the 

following sections offer deliberate discourse on how our children learn and 

tender the question:  “How do we re-tool our current outcome-based education 

system in a way that our young men value education?” 
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A Family’s Story: Two Sons, a mom & a Dad 

This section consists of an examination and analysis of selected members of 

the sampled family and their respective recollections and perceptions of paternal 

involvement, encouragement and contribution toward the sons graduating from 

high school as it expanded from the initial pilot study.  The data used to analyze 

this father’s involvement consisted of the transcribed audiotaped comments from 

the two sons and the mother of the critical case study. Additionally, the father’s 

comments are examined in order to gain a full family perspective through 

triangulation of how the father was involved.   

The study’s three research questions evolved into a triad of three terms: 

involvement, encouragement and contribution.  These terms provided the basis 

for a more focused analysis and examination of the transcriptions as these terms 

further explain how the transcripts from the actual audiotapes were coded.    

For the sake of clarity, the term involvement was coded using Lamb’s 

typology of interaction, accessibility and responsibility. 
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Involvement:  “time spent in actual one-on-one interaction with the 
child…labeled time of engagement or interaction…time spent sitting in one 
room while the child plays in the next room...involving less intense degrees of 
interaction.  These activities imply parental accessibility.  The final type of 
involvement…the hardest to define but …perhaps the most important…is the 
extent to which the parent takes ultimate responsibility for the child’s welfare 
and care” (Lamb, 1986, p. 8). 

 

The second research question involved encouragement. Encouragement 

was coded using Palm’s ideas of developmental work. 

Encouragement: [developmental work] “involves adaptive, caring effort to 
maintain supportive conditions for children’s healthy growth and development 
and to adapt to varying situations across time and circumstance” (Dollahite, 
Hawkins, and Brotherson, 1997, p. 28).  

 

The last of the three principal pre-existing codes was that of contribution, 

which is associated with Palm’s definition of stewardship, work that dealt with 

family, community and their connection in effecting social change.   

Contribution: [stewardship work] Stewardship work involves “creative, 
dedicated effort to provide resources for children and family and provide 
opportunities for children to develop and learn to care for their own and other‘s 
physical and psychosocial needs…The core principle of stewardship work 
might be expressed as providing resources and opportunities and dedicating 
one’s energies for the benefit of the next generation” (Dollahite, Hawkins, and 
Brotherson, 1997, p. 28).  
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A younger son’s story 

As mentioned earlier, the critical case family in this study had two sons.  

Both are high school graduates.  The review and analysis is shared here in the 

order the sons were interviewed.  The younger son was the son who was initially 

selected because he was the more recent high school graduate.  At the time of the 

first son’s interview, the younger son had completed a year at a major university 

north of Chicago.  The older son who story is shared later was a senior in college 

on the west coast. 

Using Lamb’s idea of active involvement the younger son discussed how 

his dad interacted with him on a one-to-one basis.  Additional comments by the 

son also described how his dad made himself available to the son, and how the 

son grew to understand or contextualize the idea of how his dad had been 

responsible as Lamb described. 

The son shared how his father knew his son’s strengths and limitations as  

He never really did anything like do my homework with me… 
because for the most part… he knew I was smart enough to do 
that… 

 
But one of the best things I remember doing with him in that realm 
is, really early on he taught me to read with these old McGuffy 
readers.  I don’t know…just remember sitting on my bed and 
having to do this with my father. And I remember later on going 
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through the entire Chronicles of Narnia, which is kind of easy to 
read, but a good adventure to go through with someone… (and) 
after that we went through the Tolkien series The Lord of the 
Rings… 
 

The son related bonding through the interaction he and his dad had 

through reading as he and his dad 

…kind of read them together…and more with the Tolkien books, 
he just sort of read them to me.  I could already read by then, but 
we just sort of read that together.  We would sort of take turns 
reading sometime…I was about ten or something…but definitely 
that was a great experience doing that with him.   

 
And this exposure to reading paid significant educational dividends as 
 

…the exposure to that literature just made my writing and reading 
comprehension much better.  I mean, he introduced to me to the 
Hardy boys, and I’m sure I read 50 or 60 of their books.  I just sort 
enjoyed reading, and part of this was based on our experience of 
reading together.   
 

Further interaction in his schoolwork can be seen as the son described: 

…early on we had to tell our parents what our projects were.  I 
guess I would just get in the habit of asking him, because I knew he 
was interested and one thing that was very comforting was he was 
always excited about my schoolwork.   

 
Continuing with Lamb’s tripartite typology, the son viewed his dad as 

very accessible.  Accessibility is seen as “involving less intense degrees of 

interaction….These activities imply parental” [availability] “to the child, rather 



 
 
 

120 
 

than direct interaction,” (Lamb, 1986, p. 8).  The son always viewed that “if he 

had a question, I could ask him.”  More specifically the son remembered 

There was one time in 5th grade, maybe it was 4th grade. It was a 
huge project on Christopher Columbus and I didn’t know what to 
do. And I had this model I had built of the Santa Maria, you know, 
Christopher Columbus’ ship. And he kind of gave me the idea that 
I should build models of the other two. So I found models of the 
other two, and I just did that.   
 

The son remembered his dad’s accessibility in almost a textbook scenario a 
 

…I remember spending the whole day at his office, and he was 
kind of working in the back, and he would come and check on me.  
And I just built these models.   
 

The son explained that his father always viewed his family as a priority 

and was always available when needed as the son describes the type of father 

he’d want to be, using his father as a model: 

I would try to do what my father did, and…drop whatever I was 
doing…he always had that priority, and when we really needed 
him to be somewhere, he would drop whatever he was doing, if it 
was really important as work, he would still just come and support 
us.   

 
This support is complemented by the third of Lamb’s tripartite—

responsibility.  Responsibility is a bit harder to define, “best illustrated by the 

difference between being responsible for child care and being able and willing to 
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‘help out’ when it is convenient.”  It is where the father “takes ultimate 

responsibility for the child’s welfare and care” (Lamb, 1986, p. 8). 

I’ve always felt…treated…as a priority, which was…overly helpful.  
I mean I can’t imagine being second fiddle to a car, or like a 
collection, or something like that.  Like if it would help us, he 
would sell all his cars, I just know he would.    That’s been very 
comforting.  Even though he had all these interests.  He [didn’t] put 
any of them before us. 
 

Responsibility can also be seen in providing equipment and services: 
 

They bought my equipment when I wanted to be in football, they 
bought my saxophone when I wanted to be in the band.  They’ve 
always taken me to the doctor whenever I had the slightest feeling 
or whenever my mom had the slightest feelings that I was sick. 

 
The father’s presence in these situations is understood, inasmuch as the 

father was the sole provider.  The mom, on the other hand, in her own words 

had her job, as “I’m the mom that’s my job.”  But the father’s presence was 

pervasive as indicated by the son’s comments particularly in an emotionally 

growing experience: 

(My dad) made the decision to not baptize me as an infant because 
he thought I should make the decision for myself.  I thought that 
was both a vote of confidence in me, and it helped me concrete my 
faith more.   

 
His children’s welfare extended beyond decisions on day care, school 

projects and chores, as the son noted that his father prepared him for the world.  
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This preparation began with having “had a bank account at Broadway Bank 

since I was twelve years old.  A saving account, I started off with like 32 dollars.”  

This all began when the father  

bought a lawn mower, and he had me sign a note, and after x 
number of lawn mowings, I owned the lawn mower. 
 

What did the responsibilities his father gave him teach him? The son 

added 

Responsibilities are something that my father has definitely taught 
me a lot of.  We’ve always had chores to do around the house, not 
just like make your bed, but I had to prune the roses.   Feed the 
dogs when we had one.  Help him in the yard, just work on the 
yard.  And also clean our room.   
 

 And how this relates to learning things about life, and life skills? 
 

After (paying off the lawnmower)…everything that I made on both 
the sale of the lawnmower and my lawn mowing business, which I 
did whenever, like on Saturdays and sometimes during the 
summer…would be my money. That sort of helped me learn how 
you should save money for different occasions.   
 

And the son seemed to understand the idea of his father’s responsibility 

transferring to a broader perspective of being prepared for society.  The son 

viewed this societal connection as important, and something he would probably 

emulate as in pulling “back a little, like I think like my father did, and just let 

them go through it, and just be there whenever I did come to a hard spot.”   



 
 
 

123 
 

Though principally linked with involvement, the idea of being accessible 

and being responsible also engages the idea Palm lists as encouragement or 

developmental work. But before discussing encouragement, the analysis will 

provide a view of the older son’s concept of involvement as it pertains to Lamb. 

An outlier19 brother’s recollection 

After talking about the younger son’s view of his father’s involvement, it 

seemed most appropriate to secure a picture of father involvement from the 

older son.  The older son’s perspective seemed more reflective which was 

probably based on the point at which the older son currently was in his life when 

he was interviewed, a college graduate, with an apartment and a job.  With that 

in mind, many of the older son’s comments seem to reflect a generative nature or 

perspective of how he had been fathered as he reflected over how his father has 

demonstrated a certain maturity, as in not bragging about his son   

I mean if I was a parent and had a child not doing as well as some 
other child and had that parent rubbing it in my face, I would be 
more mature…I would not appreciate the other parents’ bragging 
and probably associate with them less 

 
It was something he and his father discussed 

 

                                                 
19 “Outlier,” as in the statistical term for being apart from the main, “normal” cluster of data. 
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It was something that I complimented him on not doing…it was 
something he discussed with me when he heard some other 
parents going off like that. He tried to temper it.   
 
In some cases, parents just have to learn as they go.  I feel my 
parents did a good job with both my siblings, my brother as well in 
terms of holding the same kind of standards and trying to be as fair 
as they could. 
 

Both he and his younger brother had gone to the same high school, and 

had many of the same teachers.  Both earned their Eagle Scout badges.  So 

besides providing an additional and separate perspective, the older son’s views 

provided an amplification or validation of the ideas previously observed by the 

researcher.  A graduate of a prestigious western top-tier school, the older son’s 

views ideas of his dads generally reflect those of his brother’s, and further 

increased the validity of the findings.  

This son also viewed his dad as a hands-on involved dad who saw his role 

in the educative process, as well as his overall involvement with his son as a 

priority. 

He’s always felt it was a priority to spend a lot of time with the 
family.  Even when he was working, he was generally home for 
dinner at six, so I definitely saw a lot of him growing up.   
 

Like his brother, this son not only had a father who was there, accessible, 

but interactive.  Reading was one of the first memories this son had where at the 
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age of four his dad “started reading to…” him.   However, he also remembers his 

dad being involved in “the typical father son activities, throwing balls and 

Frisbees.” However, indelibly etched was the memory of his dad 

“definitely…educating me about stuff I would learn in school as early as I could 

remember.” 

He prepared me for (math) at a very early age, not very formal 
training, just teaching things along the way.  Like teaching me 
Newton’s second law, which is force equals mass times acceleration 
when I was like six, just to explain what was going on in a car.   
 

The older son remembers vividly  
 

his reading to me on a regular basis…even when I was very young 
and reading very well for my age, but he read to my brother and 
me the entire Hobbit and the Lord of the Rings, certainly with the 
Lord of the Rings before I would have been able to read it on my 
own…and that certainly…help instill in me a love of reading at a 
very young age…   
 

Moreover, later when this son “did Boys’ Scouts from sixth grade until 

eleventh”…his “father was pretty involved in that.”  The son indicated that his 

father’s involvement could have been to recreate his own boyhood, since his 

father had been an Eagle Scout, but this son admitted that his own commitment 

perhaps could have been connected to earning his father’s respect 

So… I guess…I don’t know if that was an explicit expectation (on his 
part) but I certainly knew (earning Eagle Scout) would be 
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something that he would be proud of me to receive.  And it was 
probably a motivating factor in sticking with scouts because it was 
frustrating just dealing with some of the guys…and…I didn’t want 
to come up short in his respect.   
 

The son indicated his father’s support was constant in the scouts, almost 

nagging 

Like his support…since he knew by the time I was a “star life-
scout”20 that it [Eagle Scout] was something that I wanted…, he 
could kind of pass into the realm of like nagging.   

 
Definitely felt some suggestions from him to get that (Eagle Scout 
project)21 done, and [the nagging] probably helped, though I didn’t 
appreciate it at the time.  I needed help with the project too.  
 

Paternal involvement, as others have written (Lamb, 1986; Blankenhorn, 

1995; Canfield, 1999; Wortham, 1998a; 1999) could be direct or indirect, and the 

same was true of this son and his father 

An instance of direct parental involvement was being taken  
 
“for AIMS22 testing…A battery of aptitude, manual dexterity 
tests… like when I was 16…” and learning I’m a specialist rather 
than a generalist, and…that I [should] not worry too much about 
getting a really well-rounded typical liberal arts education.   
 

                                                 
20 Star-light Boys Scout 
21 Gathered donated (old) computers and educational software, in a few cases assembling computers from 
donated parts, and set them up at Mission Road Development Center. 
22 AIMS testing (Assessment and Item Management System) 
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In other areas the father was directly or “definitely involved… 

encouraging me, I wouldn’t say nagging,” such as urging his sons to accept 

responsibility in the college process. 

“My dad was big on spreadsheets so I had spreadsheets for each 
column for each college writing out factors about each of them so I 
could look at each of them at the same time.  But also to do research 
about each college, through books like the Princeton Review, or 
student published books or ‘word of mouth.’  He was very 
involved in helping me to make the decision, when I asked him for 
advice, but making sure that I went out and got the information to 
make an informed decision.   
 

Paternal involvement extended also to sharing life skills as in teaching his 

sons “from a very early age…to manage money well.”  Though this is more in 

the realm of developmental or stewardship discussed later, the dad’s 

involvement in financial decisions was apparent early.  This involvement 

extended to being somewhat responsible in assisting them in the decision 

making process from the important to the mundane as “He certainly helped me 

even pick my major,” to “small stuff, like I have a laundry question.” 

An important thing for both sons and their father was the communication 

link.  The proper communication link seemed an essential key in how this father 

demonstrated his care for his sons’ welfare.  The means the father choice to use to 

convey his feelings, concerns, desires and wishes seemed carefully crafted and 
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orchestrated.  At home, it could be verbal, as at the dinner table or written as in a 

formal letter or quick or lengthy email.  When the older son went off to school 

the level of involvement was maintained via telephoning. 

I did call home, I don’t know if I’d say I was being forced, but my 
mother wanted me to call every Sunday night, so I pretty much 
did.  It was something she had done with her parents in college. It 
certainly helped her probably, it’s hard for me to say, but it 
probably helped her more than my dad, in terms of the 1700 miles 
of separation to be able to talk to me every week.   
 

Paternal involvement, direct and indirect was evident with both sons.  It 

began early with reading, continued through “junior high” as when the “father 

owed me (the older son) money (for allowance, or reimbursement, etc.) he made 

me present him a bill.  I’d say all were part of teaching me ‘real world’ business 

skills.”  Involvement continued through various electronic and telephonic 

communiqués from college, and after college, though scaled back, it was still 

apparent, as the son 

would just call once a week, on Sunday night, and just fill them in 
and tell them what I did in the last week.  And they’d tell me what 
was happening here.  And I’d call them during the week in case I 
had a question. 
 

Lamb’s typology for involvement underpinned the undercarriage of the 

entire relationship of this father and his sons.  As his sons indicated, the father 
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seemed to relish being accessible, as he was intentional about making sure he was 

accessible by being home for meals.  The sons felt their dad would drop 

everything to be with them and help them with projects, yet the sons also 

understood that their father wanted them to accept ownership for those things 

that were theirs [their money, their jobs, their projects and chores].  The father 

became a resource, but wouldn’t do their jobs, projects or chores for them.  As his 

sons grew, the father did less and less, as he coached them.  Opting to include in 

the parenting process, he allowed them to make their own decisions about life 

choices as he forced them “to ask him for advice” once he felt they had reached a 

level of understanding and they needed his input.  He became a steward for 

them, as they gradually accepted stewardship for their own lives.  In their eyes, 

this dad personified all Lamb’s ideas of involvement and did whatever it took to 

nurture his son as a new father with full responsibility for making sure his sons 

were equipped and prepared to meet the challenges after growing up.    

The younger son’s story on Encouragement 
 

The emphasis Palm (1997) places on developmental work provided the 

context used to look at how developmental work connected with the sampled 

father’s involvement in his son’s educative process.  Palm’s concept of 
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developmental work offered a fertile landscape in which to conceptualize how a 

father needed to understand adult development in his children.  Fathers needed 

to grasp how the changes in adult development occurred as a normative context 

for supporting a son’s growth psychosocially, academically, intellectually, and 

physically.  Palm’s research looked at fathers who were sensitive and responsive 

to their child’s needs.  Palm saw these fathers as fathers who co-opted as bi-

stewards of their children’s development as adults by using their respective adult 

experiences with their children.  The fathers in this particular study showed an 

understanding and appreciation for their child’s uniqueness.  These fathers 

connected with this uniqueness, built upon it, and incorporated these ideas to 

help their children’s growth and development within the overall development of 

the family’s growth over time (Palm, 1997, p. 173). 

The father in the sampled family method of encouraging the development 

of his sons was not always a direct approach.  The younger son’s development is 

again discussed first.  The younger son’s development occurred several ways, 

principally with the father staying focused on instruction and preparation for the 

future.  The son would “call him because it (was) an important decision, and the 

father taught his son to press him (the dad) for answers in order “to get him [his 



 
 
 

131 
 

father] to do it [the task] with me because I wanted to…get it [the task] done.”  It 

was the father’s way of coaching the son.  The father knew certain things were 

important to the son, so the father left it to the son to initiate interaction, as the 

son indicated, “That was very important to me…” (to be able to initiate 

interaction) and in the end “It really turned out well.”  

Continuing with Palm’s idea of developmental work, the younger son 

spoke about how the father “…never pressured (him) to do something that (he) 

never really wanted to do,” rather his dad prepared him for school as he says:  

My dad was always…kind of acclimating me to things that he 
knew I would like. And expose me to all sorts of different things…. 
so I could always ask…any question that I would really want…and 
I would just learn a lot more than if I was just told me the answers.  
I mean a lot of the things that my father sort of acclimated me to 
probably help me in school and everything else in life. 
 

He saw his father as always focused, encouraging and supportive of the 

educative process as with school projects 

He wouldn’t ever say like a project we had to do in school was 
stupid.  He would never say it was a waste of time…Even now I 
can tell if a project was pointless or not but he still says things like 
‘it will be helpful…’ and so, I just kind of ask him and he’s always 
had good ideas about ways to approach whatever project, and I’m 
sure I just told him about a project because I was sure he’d be 
interested. 
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The younger son commented on how the father wouldn’t do his son’s 

work, rather he viewed his dad’s form of encouragement as…  

very helpful…as when I have an assignment or project.  He won’t 
(do it) he will just give me a lot of ideas, even if I reject them, on 
how I might approach it.  Just creative ways of solving a problem, 
doing stuff that the teacher wouldn’t expect, that would kind of 
overcome their expectations for the project. 
 

His father showed respect in his son’s ability and the son knew his father  

had faith in me, and…I didn’t want to bring home a report card 
with a B on it, because my parents would be disappointed in my 
performance.  
 

Results were not an end in and of themselves; rather effort was 

acknowledged, rewarded and encouraged as much as the final product: 

Nowadays report cards don’t matter as much…they only care that 
I’m trying as much as I can. They would support me as much if I 
got an A in a class as if I got a D.  Because they know that now, I try 
to the best of my ability in all my classes.  If they just saw me just 
play Nintendo, and only do that, then they would obviously be 
disappointed.  But if they have seen me work on something or try 
real hard or play on my saxophone, and I end up getting a B on it, 
they are totally enthralled.  And one time when I tried my hardest, 
and got maybe less than what I thought I should have gotten on a 
grade, they would encourage me to talk to my teacher…because 
they thought my efforts and work would have deserved better. 
 

Encouraging his son to talk about a grade to a teacher though his son 

“kind of felt awkward…” was significant to the son because “like it gave me 
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some independence then, like trusting me to go talk to the teacher.” It was 

indicative of another way this father developed his son by fostering an 

atmosphere of ownership, bi-stewardship, and meeting the challenges of tomorrow.   

Amidst those challenges the father succeeded in impressing upon his son 

the value of going to college, even though the son “never thought it an issue 

about whether I was going to college or not.”  Going to college was an 

understood variable and part of the family’s overarching commitment to 

education.   

Another value conveyed to the younger son was the undeniable support 

of his family, even after a year in college the son related in a re-interview 

My dad tells me that employers don’t want to see C’s on a resume, 
and I can understand that.   I really try not to get a C.  I did really 
well this quarter.23  But…you know… They (his parents) say as 
long as I try hard, and work so that their money is not wasted, they 
don’t really care.  They just want me to try my best, whether that’s 
ending up with a 3.0 or a 4.0, it doesn’t matter to them.  That’s 
really important, because if I came home and practically killed 
myself with a 3.3, and they like, oh…that’s all right, I’d be really 
discouraged. 

 
An outlier brother’s recollection on being Encouraged 

 
Like his younger brother, the older ‘outlier’ brother felt his father “was 

always very supportive,” yet “always had very high expectations of how I would 
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perform.”  Though the dad had these expectations, the older son felt encouraged 

because he “always felt that how he actually cared about me as a person didn’t 

depend on those [grades].”    The son stated he knew how his father felt because 

his father  

always made a point of distinguishing between…having high 
expectations and yes he’d be disappointed if they weren’t fulfilled, 
but that wouldn’t make him love me less.   

 
The older son felt that both these ideas were important.  Moreover, the fact 

his father acknowledged the existence of being cared for regardless of failure or 

missed expectations was important in how the son tried to ‘not disappoint.’ The 

son felt encouraged as a result of the support of his efforts and pride in his 

achievements.  He admitted  

being proud of me was not a hindrance. Yeah, in terms of their 
being supportive of extra curricular things I wanted to do 
…whether it was sports, I guess the best example was playing the 
trumpet.  I started that in sixth grade.  They supported me with 
private lessons and putting up with the first year and a half when I 
know I wasn’t very good.  Just bearing with that.  
 

The father “attended football games in junior high, band concerts in junior 

and senior high, academic competition finals/awards shows.” The son 

communicated to his dad that his dad’s support and encouragement was 

                                                                                                                                                 
23 He got a 3.6. 
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important by making a point to state, “I’m sure I told him.” And it was his dad’s 

encouragement that kept him from quitting various activities.  

I think he knew more than I did at the time, that if I were to quit 
then, I would regret it later.  I certainly realized that, maybe a year 
later.  But, at the time…I was just tempted to not do it.24   
 

The son related that his parental expectations had a lot to do with his 

success as he  

did really well in high school.  Again, I’m not sure exactly how 
much was because of my parents’ high expectations versus how 
much I just liked to learn, but as I said before, it can’t have hurt that 
I knew they had high expectations and that it made them really 
proud when I met them.   
 

Encouragement was important.  The son remembers that his parent told 

him “he could do anything (he) wanted to do that was constructive, that was 

within reason.  But just as important to this son was the way his father 

encouraged him, as his “father, never became the obnoxious parent type always 

bragging about their kids,” which was an important issue to this son 

I actually remember having discussions with my father about how 
that wasn’t very cool, and that I was glad that he didn’t do that.  I 
mean I think that it’s great that parents are proud of their children, 
but I think at some point when parents start vicariously living 
through their children’s success it becomes some form of 
competition.  And who knows in some cases if their children are 
doing better than they are, it might be some form of validation for 

                                                 
24 Pertained to pursuing his ‘Eagle Scout.’ 
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them.  I don’t think that would be the case with my father… I never 
know what to think when I see bumper sticker that says my child is 
an honor student here, because it might be the case that the child is 
overachieving and working really hard, but I think just putting that 
bumper sticker out for everyone to see might be a little unhealthy. 
 

  When asked about college, and his decision, Tony’s answer indicated a 

lot of thought about what makes one successful, and he defined this early in his 

life: 

Certainly American culture, at the moment, places a very high 
value on education…their expectations and wanting us to go to 
college…. And seeing college as something of a prerequisite for any 
sort of success, be it financial…or not.  It’s become, a college degree 
has become what a high school degree might have been, if not a 
generation ago, then certainly two generations ago…even I want to 
say menial job, most jobs will require a college education of some 
sort.  And just requiring the degree is just a weeding out process for 
someone who knows how to work hard and pass a bunch of tests 
as it were.  But…but coming back to your question about when I 
decided to go to college.  It was as early…as I could remember. 
 

As evidenced by an earlier comment by his younger brother, the father 

had a keen sense of what motivated his sons.  The father realized, as Tony 

commented, that “sometimes (he and his brother) just needed that external 

motivation.  And certainly he would give me advice when I would ask for it.”  

That continued in college where for the first time this son encountered some 

issues he’d not encountered in high school, as he’d done extremely well in high 
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school.25  But “in college for the first time…I didn’t have everything coming to 

me easy.  So I had to develop a work ethnic really quickly.  So he encouraged me 

with that.” 

When asked to expound on this Tony discussed failing a class as a college 

freshman, and how his father helped him 

I guess (the best) example the spring of my freshman year, I was 
taking some ridiculously hard classes, and I still had not really 
developed the kind of work ethic to succeed in classes like 
that…and actually failed two of them.  And based on that, when I 
told him (his dad), he was pretty upset. 

 
But what seemed to be most characteristic of this father was not only his 

initial reaction but his attempt to fix it, which generally the mode most dads are 

marginalized into (Blankenhorn, 1995; Linton, 1995; Biddulph, 2002; 

Brandenburg26)  

But almost immediately he went into damage control to try to help 
me assess what went wrong to ensure that didn’t happen again.   

 
 And almost as important was the follow-on comment of: 
 

How (his dad) felt about me and how (he) was going to help me 
was not contingent on my performance.  Even though I kind of 
knew that, it was still very reassuring and reaffirming.  Better 

                                                 
25 Ranked 3rd in a class of 275 and received scores of 800 Verbal, 790 Math  
26 Has a weekly electronic (emailed) newsletter entitled “Dads Don’t Fix your Kids.”  
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words than that…I can’t think of it right now, but he was so 
supportive when I didn’t do as well. 

 
 Providing this reflective view, after a failure, the older son additionally 

commented on how 

Looking back on it, there were some definitely good things that 
came out of it.  It is very very very rare that there is a person who 
doesn’t have a failure like that.   There are always examples like 
Thomas Edison had a thousand iterations before inventing the 
incandescent bulb.  In some ways it might have been better if I’d hit 
something like that earlier, then I would have been at home.   This 
was the end of my freshman year, and then I was home that 
summer.  And I talked with him…a lot. Still it was better that it 
happened then, then if it happened later.  Yeah, I guess that was the 
first time that there was a significant failure that I had to pick 
myself up from.   
 

 Having learned from these events and realizing the trust that his parents 

had given him by not asking him questions previously about his course work, his 

parents “started asking me more about how I was doing in classes, and I had 

given them permission to do that.” This display of mutual respect and 

acknowledgement that their son was a young adult further contextualized the 

idea of how the father encouraged his son’s development to adulthood. 

 As a young adult, college graduate, the older son seemed to have reached 

an epiphany of what his dad had been trying to do.  His dad had been trying to 

prepare him and his siblings to leave home 
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It’s hard to say how parents do that, but when they do it well, so by 
the time you are 18 or so, you are ready to leave.  Not in a bad way, 
but you are ready to live on your own.   
 
Even at that stage (as a college student) my father had all these 
ideas that he wanted to share with me, but told me that I needed to 
ask for them, he wasn’t going to force them on me.  
 
Because I was in college, and I could presumably handle it myself, 
and they wanted to treat me like an adult in the situation.  And I 
did ask for it, because I needed the help. 
 

 Involvement and encouragement were important to this dad’s view of 

how his sons grew and developed.  Balancing the tenets of being intentional, like 

making them ask questions was a challenge. Yet the father always offered them 

an opportunity to grow into self-reliant equipped sons.  The dad encouraged 

each son to maintain their own perspective of learning by owning their mistakes.  

He encouraged, nurtured and groomed them to be on their own by treating them 

like adults.   

Having dealt with involvement, encouragement, the next idea concerns 

how the father contributed to their educative process.  This particular idea of 

contribution is linked with Palm’s idea of stewardship, or learning to give 

something back to society as a potential change agent in creating safe 

communities. 
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The younger son’s story on Stewardship 
 

Specifically in the area of stewardship, Palm’s ideas resonates an idea of 

contribution.  The “stewardship’ idea hones the idea of fathers seeking to 

develop a healthy balance between work and family; exploring their 

responsibility for maintaining and nurturing a healthy family; and gaining 

experience in creating safe communities free of violence and prejudice.  

Stewardship helps families understand the power families have to be societal 

change agent (Palm, 1997, p. 173) 

Contribution can be widely viewed as one’s own perspective. The father 

involved himself in various activities with his sons, and encouraged his sons to 

grow.  In being involved, the father also contributed his own perspective on 

things as his younger son explained: 

Let’s see.  One of the most exciting and interesting subjects to me in 
school is history.  Just kind of all sorts.  And probably one of the 
greatest causes of that interest was my father.   
 

 Framing things from a historical perspective, the father began early 

teaching his sons life skills or things that would “nurture a healthy family” … 

and “create a safe community” (Palm, 173). 

From a pretty early age he started teaching me about real business 
tactics, and looking for what you really wanted to do and making 
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good business decisions.  He started getting us acclimated to the 
whole money situation by very early on we had (jar) funds, that we 
put our little allowance into.  We’d have money for church.  We’d 
have money for spending with the family.  We’d have money for 
spending on Christmas presents on other gifts; fo r spending for my 
lawn mower.  I had an opportunity; I bought my own lawn mower 
and paid it off to my father. It was sort of a business for me, so I 
learned about it there.” 

 
 The dad taught the younger son economy and frugality 
 

I knew that I just couldn’t…get this big thing of cash from my 
parents.  But I would never be able to spend it all, because I was 
taught to only spend what I had in the little jars.    

 
These jars were a good tool to teach about budgeting and setting goals. 

Another aspect of this intentional father’s desire to raise self-reliant children was 

teaching the younger son independence because there was also a jar that 

‘belonged to’ the son. There was a jar…. 

that was just for me, and for whatever I wanted, and that made me 
different from a lot of my friends, because…a lot of them, even 
now, don’t really know how to set aside money if they are for gifts 
or whatever, they just kind of spend money as it comes and goes.  
I’ve had a bank account at Broadway Bank since I was twelve years 
old…he’d kind of always taught me to buy only what I need, and 
not blow it all, because I’d get tired or whatever. 
 

The son realized how fortunate, economically their family was.  He also 

realized that a big contributor to this was the way his father made him plan 



 
 
 

142 
 

which distinguished him from some of his friends who have no idea “how to set 

aside money.”   

Being taught this at an early age didn’t really make an impact on his 

educational plans until he grew to understand that his parents also planned 

ahead.  He felt that part of his father’s contribution to his education was the 

planning and commitment to their educational future 

luckily, my parents had always thought ahead, had always 
supported us in going to college.  And I’m sure even if we lived in a 
small one story house or apartment, they would still fill out the 
forms and get the federal aid and do whatever they could.  Because 
they know that sending us to college is one of the most important 
and probably their last steps in guardianship over us, because a 
degree from a good college just sort of puts you in the right 
direction for what you are going to do the rest of your life.  Getting 
us through that is one of the most helpful things they’re ever going 
to do for us. 
 

 Trust was an important facet of growth and contributed to this son’s view 

of growing up to be responsible 

They’ve never tried to hide the truth from us about anything.  I just 
remember having a lot of responsibility growing up.  And like 
that’s helped me mature. 
 
I think it was like at age ten we could have the alarm code for the 
house.  I mean that’s a terribly important responsibility.  To be a 
guardian of our entire household.  They’ve never really kept secrets 
about where they’ve kept stuff.   
 



 
 
 

143 
 

 This son mentioned the father’s work in the church as something he 

valued to make change, as Palm illustrated in stewardship work.  But more 

importantly, the son mentioned how his father trusted him to choose when he 

wanted to acknowledge his own personal belief: 

First of all, he’s a very good Christian.  He’s taught the same 
Sunday school class…for I think like 20 something years.  He 
always tried to bring me up in the faith.  I was raised in First 
Presbyterian Church. I went to I’m sure just every Sunday school. I 
went every week for as long as I can remember.  I was confirmed in 
the eighth grade at First Pres. I was baptized when I was ten. He 
made the decision to not baptize me as an infant because he 
thought I should make the decision for myself.  I thought that was 
both a vote of confidence in me and it helped me concrete my faith 
more.   
 

One of the strategies his father employed was that of “pulling 

back,” as the son described his own awareness of his responsibility to a 

degree, for his life, and learning how to handle it.  He described modeling 

his father, if he had a child as he indicated he  

would then pull back a little, like I think like my father did, and just 
let them go through it, and just be there whenever I did come to a 
hard spot. 
 

Having successfully completed a year of college, and having moved into 

an apartment, the younger son on the re-interview seemed more confident, self-
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assured, capable of handling himself as his father’s efforts of ‘pulling back’ 

seemed to have struck the mark  

I’ve become more independent.  I don’t have to call my parents as 
much about anything…like calling to make sure it’s fine with them 
to pay for a flat tire?  I pretty much can handle anything.  I have a 
whole lot of work at school.  I can motivate myself to get 
everything done.  I do all sorts of errands.   

  
 Due to certain things he was allowed to experience at home, he felt he’d 

been prepared and was ready to go to college 

I like cooking so I experiment with that.  I have lots of fun with 
friends because I know how to budget my time…it doesn’t really 
matter when I do my problems because I know I will get it done.  I 
don’t know…there haven’t been any huge changes since I’ve gone 
to college, since I was ready to go to college long before I left for 
college. 

 
An outlier brother’s recollection toward Stewardship 
 
 One of the more profound recollections of the older son was his dad’s 

commitment to his family and his dad’s efforts to maintain and nurture a code of 

ethics that included his family 

He’s always felt it was a priority to spend a lot of time with the 
family.  Even when he was working, he was generally home for 
dinner at six, so I definitely saw a lot of him growing up.   
 

 Being a contributing member of the family was important to the dad as 

Tony related through the handling of money 
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Another thing that my dad did for me from a very early age was 
teach me to manage money well.  From the very first time I had an 
allowance, which was like when I was 4, 5 or 6; I had to allocate 
certain parts of it and started out with certain parts of it into 
physical separate jars.  Like there was a certain part of it that I 
could spend on me for anything I wanted. Like 10% of what I got 
would go to the church.  10% would go to like treating the family to 
things like … like I was like 7 or 8 when I first took them out to eat 
at MacDonald’s, where a breakfast for 5 costs like $7.50, which is a 
lot of money for me.  But still just learning to budget from a 
ridiculously early age certainly helped me in college, and now 
beyond.   
 

Tony remembers being involved in planning for vacations 
 

I mean showing me how to be independent, my father was always 
pushing me to do things that I was uncomfortable doing by myself.  
For instance, (before the Internet!) he sometimes had me call hotels 
or attractions that we were considering visiting on vacations and 
find out about them or make reservations.  It’s much harder to 
describe how one learns to think for oneself, but he definitely 
helped. 
 

This son found it interesting how parents developed their children “In 

some cases parents just have to learn as they go.”  Yet he felt there was  

Still some valuable information to get out of my parents.  In terms 
of advice, I mean sometimes it’s ridiculous, small stuff, like I have a 
laundry question and end up talking for 15 minutes.   
 

 And as it is in many cases, parents may duplicate their models, Tony 

discovered that even though 
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I did call home, I don’t know if I’d say I was being forced, but my 
mother wanted me to call every Sunday night…It was something 
she had done with her parents in college. It certainly helped her 
probably; it’s hard for me to say, but it probably helped her more 
than my dad, in terms of the 1700 miles separation to be able to talk 
to me every week.  Also actually, after my freshman year when I 
had that failure, they started asking me more about how I was 
doing in classes, and I had given them permission to do that. 
 

 As Tony makes an almost tacit admission that he still needed their help, 

whether it’s through another failure or supporting him total succeeding. 

Nurturing his son in another arena, Tony indicated his father realized he wasn’t 

as outgoing as his friends. 

I was always a little behind them [other kids my age] socially.  Just 
not being able to relate as well.  My father almost had to brute force 
teach me how to hold a conversations.  
 

Tony was even more specific as he shared some of the ways they taught 

him to deal with communicating with adults, as he realized the importance of 

becoming more emotionally attuned to the world around him. 

It was a joint effort on behalf of both of my parents that mostly 
consisted of reminding me of certain points, especially “ask 
questions more than you talk about yourself.” Ask questions more 
than talk about myself, and just basic things that people would 
understand how much I believe in things.  The emotional 
intelligence that has been put forth.  I think there is something to 
that.   
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Though chores were a part of the family regime, Tony contextualized this 

differently, and saw it rather as an affirmation of a work ethic 

Another one of his expressions was “work before play.” Saturday 
mornings when we were young, we would always work in the 
yard, and then do something in the afternoon.  And that’s still hard 
to do, and I struggle with procrastination and goof off.  But to have 
the discipline to do work, and then enjoy recreation and then have 
the freedom to do thing spontaneously… 
 

Summary of Prevailing themes from the sons’ perspectives 

 Several themes surface as a result of the interviews with the sons.  The 

most apparent and common theme reflected a growth as seen in the younger 

son’s growing independence and the older son’s reflective maturity.  Stated 

another way, the younger son realized a new freedom to be on his own, whereas 

the older son became more aware of his adulthood and the responsibility that 

was to be associated with being a possible change agent in society.  Regardless of 

the growth toward being equipped sons, both sons remain somewhat reliant on 

their dad’s tutelage.   

The picture of the father provided by his two sons is a father who 

understood his fatherly responsibilities early.  The father described by these sons 

was interactive, accessible and approached fathering with the ‘new’ father 

mentality that evolved toward the later part of the 20th Century (Coltrane, 1996; 



 
 
 

148 
 

LaRossa, 1987 & 1996; Pruett, 1986).  This father was focused on raising his son, 

mentoring them as is typified with a certain intentionality about what he wanted 

and expected: “work then play.”  He gave his sons ownership whether it was 

having one sign a note for a lawn mower, or providing jars for money; as this 

dad started early enlisting their help to parent themselves. 

In looking at the research questions, the preponderance of the comments 

from the sons seem to focus more on the dad’s involvement and how he 

encouraged them.  However, there are aspects of stewardship, being a 

contributor to society, and tangible things that the father did throughout his 

sons’ recollections that emphasize Palm’s ideas of developing a healthy balance 

between work and family life, working toward creating safe communities and 

being a change agent in society. The father’s involvement manifested itself both 

directly and indirectly.  The direct involvement and encouragement can be seen 

as in helping with projects or being there to answer questions.  The indirect 

influence is perhaps viewed in the financial support for the extra curricular 

activities, or the school zone they lived in which decided the school they 

attended based on the economic status. With these acknowledged direct and 

indirect influences, the most apparent among the prevailing themes, that is to 
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say, what the father saw as most important was this father’s desire to groom his 

sons to take care of themselves as is evident in comments like: 

I knew that junior high and high school when people aren’t as 
mature that they are going to be jealous of how well I’m doing, and 
I knew it wouldn’t help if in an indirect way that was conveyed to 
their parents via my parents.  You would hope that the parents 
would be more mature.  I mean if I was a parent and had a child 
not doing as well as some other child and had that parent rubbing 
it in my face, I would be more mature. 
 
He was very involved in helping me to make the decision, when I 
asked him for advice, but making sure that I went out and got the 
information to make an informed decision.   
 
It wasn’t them telling me not to have high expectation, but to keep 
a realistic approach…learn to wait and decide. 
 
I don’t think that any of us ever had a curfew… I mean maybe for 
school nights…our parents just trusted us to not get into trouble.  
And not laying down ultimatum about when we had to be home, 
that’s such a lax policy; it was fairly easy for them to be consistent. 
 
I mean…slowly training me to be independent. My father was 
always pushing me to do things that I was uncomfortable doing by 
myself. 
 

This father’s desire was to raise sons who were capable of making it in 

society, and he saw his role as one to ‘equip’ them.  Both sons drew similar 

pictures of their father as an involved encourager who worked to maintain a 

healthy family.  With these ideas in mind, the father’s overall connection with 
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their son is further examined through the mother’s view, followed finally by the 

father’s perspective on what he did, and what he was trying to accomplish as it 

related to their sons’ education. 

A mom’s perspective 

 In an effort to provide a complete picture of the father’s involvement, the 

mother was also interviewed.  The sample family mom was a stay-at-home mom, 

who viewed taking care of the home and involvement in schools as “her job.”  

But as recent researchers have intimated, this mother realized and appreciated 

her husband’s contributions, and even hinted that her husband’s love for their 

children could be as important as hers’ (Rohner & Veneziano, 2001).  Her views 

are delved into the same way the sons’ views were examined, looking at how the 

father was involved, how she viewed them being encouraged by their father, and 

how her husband contributed to them understanding the value of stewardship. 

A mother’s view of dad’s Involvement 

Involvement for the sake of clarity and continuity is again described using 

Lamb’s typology of interaction, accessibility, and responsibility.  One of the first 

acknowledgements of her husband’s interactive involvement with their sons was 

his ability to ‘think outside the box.’ 
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Stuart has always all along been incredibly creative…like with 
rewards for grades…a coupon system, where…stars, bonus stars I 
think, and he had a catalogue, and based on your report card you 
could earn a certain number of stars.  And there were things in 
there like sleeping bags or things but there were also 
relational…(like) breakfast with dad…ice cream with mom, and he 
would price those much less, than the actual dollar value of say a 
sleeping bag.  But it was just a way for the kids to say ‘wow,’ I can 
go shopping or I can spend these points.  I can take the family out 
for ice cream on my report card grades. And I totally give Stuart 
credit for that.27  

 
As is typically related in research fathers often interact via play or they 

build things with their children (Frank, 1999; Stearns, 1991) the mother related 

her husband did the same 

(Stuart) would do blocks, puzzles, coloring, putting together model 
airplanes…he did an F-16 for each boy…We would kind of watch 
our children and see what their interest was, and then he would 
make an effort to get involved in whatever that was.  Puzzles, 
music, computers. 

 
 Though a businessman, not really an educator, the mother viewed her 

husband as a teacher and one who would intentionally engage himself in the 

activities that their sons expressed an interest 

Whatever they would express an interest in, he would try and do 
that.  He would take them on field trips, to see airplanes.  We 
would go to Stinson field and have breakfast and watch planes.  So 
education is not just Monday to Friday, from 9 to 3.  Education is 

                                                 
27 Copies of this list are provided in Appendix B, Figures, Tables & Lists. 
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from the minute they wake up, until the minute they go to bed.  
And Stuart is a teacher…he is always looking for opportunities to 
teach.  

 
 Furthering the Lamb’s concept of involvement, the father was interactive 

as well as accessible 

When Frederick (the younger son) had the chicken pox, Stuart 
made him a space ship out of a box, where he could play the tape 
(cassette) and be the space guy, instead of just buying another 
computer, which they didn’t have too many at the time. 
 
He’s (Stuart) always available. They can call him.  His office is at 
Broadway & Hildebrand.  And that’s been intentional as well.  Part 
of his career choice was, I want a job where I don’t have to work 
Saturdays and Sundays.  

 
In order to be accessible, the mother indicated that her husband was 

deliberate or intentional about choices centering on family interaction 

Our first two years of marriage when we went through tax season, I 
never saw him, ever.  I mentioned to him that I kind of got married 
because I liked being with you.  And so, early on, he thought I’m 
going to have to make financial sacrifices to have a family.  And we 
know people who have millions of dollars but no relationship with 
their family.  So he has…worked…maybe one Saturday, since he 
started his own business.  And he has made very conscious choices 
about being home in the evenings, doesn’t bring work home.  
Generally speaking, and that’s conscious.  And kids know now that 
they can email him, they can call him, and he’s always there. 
 

Being interactive was again very conscious as  
 

Dad was always home on Saturday and Sunday.  We always took 
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family vacations together.  That’s what vacations were.   And 
summertime, we would do fun, crazy things as a family.  Well Dad 
chose to do those things, instead of going water skiing, or hunting.  
He’s never been hunting.  That’s very popular in south Texas.  But 
Stuart thought why?  There were other things he could do with the 
boys. He could build things. 
 

 Having accepted a commitment to fatherhood, the mother related how 

totally involved her husband could become in the process of just planning an 

event for the family 

Stuart is extraordinarily creative.  He’ll think and think and think, 
and rethink, and sometimes it will just drive me crazy, because I’m 
ready to make a decision, and just drive on.  He will continue to 
cogitate on something until it’s right.  Until it fits. 
 
He will plan a trip.  A two-week trip will take him a year, because 
he will plan how every moment of every day is going to look. How 
do we allow enough spaces to be tired, how do we allow for 
surprises, how do we allow for reflection along the way?  How do 
we allow for something we’d not counted on?  But how will we 
maximize our time?  He thinks about trips, but we’ve taken some 
fabulous trips, and they work.  But he thinks through.  He’s a real 
thinker.   
 

Another key element that the mother valued was his availability to assist 

her, even though 

He never went to a teacher, because that’s been my job, if we had 
disagreements or questions.  It’s hard for me to say never, because 
he’s always willing to, and he may have (gone to a teacher) once or 
twice.   
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She further validated his desired involvement, yet respect for their 

agreement on respective roles in their home 

I was aware that he was going to work, and I could do this (go to 
the teacher).  I always knew he would be happy to help me, if I 
needed backup, because sometime I will get emotional and I will 
forget, and I will argue based on emotions rather than these are the 
facts, and Stuart is very good on these are the facts.  I always felt 
that he would be available when I needed. 

 
 Additionally the mother further shared a mutual view on the intentional 

way they involved their children 

Like we asked them to work in the yard, because we knew that 
they needed it.  We’d go, "okay this is work.  This is called work.  
And we are going to do this, and then we will go play.”  He would 
always try to say, we will work for one hour, and then we will go 
play.  We’ve always tried to be very conscious, if we said we’d do 
it, we’d do it.   
 

  Following up on how promises were always important to her husband, 

his commitment to father was typified in how he was always looking for ways to 

interact with his sons. The mom commented on how the dad found time to talk, 

and have fun as he would 

…cut the boys’ hair.  It was their time.  Hey dad, we can have fun.  
He would always look for ways to be involved.  So they could talk, 
brainstorm, they could have the relationship that would allow for 
trust, and I can share with you a problem because we have shared 
all the good things all along.   
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His involvement extended further through interaction as in thinking 

about the other person’s interest 

He is the best at thinking of ideas for presents, which mean more 
than I just went out and got you something, more like this is 
something that you would really like that would enhance an 
interest that we’ve noticed.  Frederick decided in high school he 
wanted to do…origami.  Stuart went out and bought a kit.  They 
were making flowers and clowns and balls, okay let’s do it, as 
opposed to saying something like, that’s a dumb idea, or that 
doesn’t fit into my schedule.   
 

She further asserted 
 

I don’t ever remember Stuart acting like I’m too preoccupied at 
work.  And if there was a crisis, and he was too busy, he would say, 
“I will get back to you, but this is what’s happening right now.  
This is what’s on fire right now.  And I have got to pay attention to 
that.  But I will come back to you.”  He’s always done that. 
 

The mother also indicated the compassion her husband had as he viewed 

his responsibility for the welfare of his children beyond just providing for them 

as he takes responsibility for meting out fair consequence 

“Stuart has invented what we call the 24 hour rule, and that’s been 
very helpful.  We will look at a report or do something, and try not 
to comment on it for 24 hours that will give us some time to reflect.  
Generally, it will begin with “what is your opinion of your report 
card?”  Do you think this reflects the best you can do?  And if it is, 
then we can’t really argue with it.  But, it could have been (better) 
maybe watching TV too long, or having friends over and being 
sleep deprived, and choosing this during test time might have 
some type of correlation. So we say, sure, we’re disappointed.   
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She reflected that this concern generally centered on education as  
 

Stuart knows the competition for schools, for scholarships and jobs.  
You need to work hard, you need to do your best, you need to be 
one to always try, and slackers won’t get it.   
 
Stuart would help them think through what would be required, 
like SATs early on, so that it’s not just a big panic at the end. 
 

But in the area of responsibility, the mother indicated that there is a level 

of trust that essentially comes from him knowing his children and them knowing 

him 

Trivial things, like they know he’s a terrible speller.  He gets easily 
distracted, off task.  He will explain things to the nth, nth, nth 
degree.   

 
His compassion comes across as the mother reflected that he truly values 

his relationship with his children, and they just accept him as who he is.   This 

humanness is a quality she expounded on as she related 

He has a temper, and has lost it, as we both have, and we’ve 
apologized, that we’ve jumped to conclusions. We’ve said 
something hurtful, because we were hurt.  He’s just so wonderful, 
but my children know that he’s not perfect. They’ll go, oh it’s dad. 
He’ll get on a food thing, and we’ll all drink nothing but water for 
the next month.  Okay, okay, it’s just something that we are going 
to do. 
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Their involvement seemed tempered by a desire to do what they [she and 

her husband] felt was right, and reflected an image for their children to model. 

I don’t ever want to embarrass them.  So we’ve always tried to… 
show them respect.  And ask for respect in return. 

 
 The mother’s view of the father’s involvement reflects similar views of the 

sons.  They dovetail easily into Lamb’s typology as she reflected on how 

willingly he participated in even trivial things, and would follow through to the 

minutest detail.  Careful not to be too close, the father’s accessibility was 

mellowed by his shortcomings, which their children acknowledged as somewhat 

character building for their respective futures.  From this intimate view of 

involvement, the mother’s other comments are further characterized in Palm’s 

view of how the father encouraged his sons toward completing their education. 

The mother’s view of the father’s as an Encourager 
 

Cast against Palm’s view of encouragement or supporting, the mother 

commented on how she saw the development or change in adult development of 

their sons’ growth psychosocially, academically, intellectually, and physically.   

This is an additional lens through which to view how her husband displayed a 

sensitive and responsive nature to their children’s needs.  Harriett, the mother, 

shared her view of the respective experiences with their children as there is an 
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attempt to further validate and substantiate this father’s understanding and 

appreciation for their child’s uniqueness within the overall development of the 

family’s growth over time. 

Grades are a focus for many parents in identifying educational 

achievement.  With this acknowledgement comes an awareness of how to 

motivate the get good grades 

We never ever wanted to give money or meals.  We wanted each 
child to do the best that they could, so Stuart came up with…a 
coupon system, where…stars were used, “super stars” I think, and 
he had a catalogue,28 and based on your report card you could earn 
a certain number of stars.   
 

A big part of this family’s encouragement evolved around trust and 

following rules 

 We just trust our kids.  And they have been worthy of that trust. 
 
They’ve encouraged their children to challenge the way they were 

parented. 

We’ve always allowed our children to...and we’ve laughed and 
said we’ve regretted it…to disagree with us…to express their 
opinions.  To say no, well, that’s not the best way to do it. But half 
the time they’re right.  

 
 Her admission here later validated her husband’s assertion of developing 

                                                 
28 See Appendix B. 
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their sons to the point they can make their own decisions and be responsible for 

that ownership.  In the area of rules, this was best exemplified with their younger 

son   

during his senior year (in high school), Stuart (her husband) and I 
went to France for two weeks, and we left Frederick and Sherry 
(their daughter) alone, completely confident that every rule would 
be kept and that they would be responsible. 
 
The rules were no friends in the house, and Sherry had a friend 
who wanted to use the phone, and Frederick told her no.  Those are 
the kind of things.  We just trust our kids.  And they have been 
worthy of that trust.   

 
 Though most of the interaction that has been reported in the case study 

was positive, this family also had to confront adolescent issues that dealt with 

anger, stubbornness, and arguments.  To handle these issues the parents 

employed various methods to communicate with their children to navigate 

through the sensitive areas of them developing into individual equipped to take 

care of themselves.  One intimate revelation involved Frederick’s senior year 

His senior year, he was sullen and angry, and not very much fun to 
be around.  We had to have several pretty confrontational 
conversations with him. 

 
Specificity and intentionality became critical to resolving this issue, and 

the strategy Harriett and Stuart employed was to use a written form of 
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communication.  They wanted to make sure they had a good idea of what they 

(Harriett and Stuart) needed to say, what the outcome of such a conversation 

would be, and they were sure this was clearly articulated to Frederick before 

they had a meeting with him  

Because we’d like to say, okay this is what we’d like to talk about.  
This is fair to you. 
 

The letter gave 
 

Stuart and myself a way to think things through before we just 
spewed things that might be more hurtful.  We’ve always tried to 
lead off with a letter or email or whatever, and hand this to them.  
Read this, you are welcome to react.   

 
 Again rules were key and assertion of expectation was stated first as they 

tried to follow their own rules, being honest and respectful as they  

wrote him a pretty strong letter at the end of last year, and it began 
with something like, ‘We are really tired of you right now.’  He was 
just uncomfortable to be around.  Meal times were just miserable; 
because there was like this cloud of I don’t want to be here.  I’m not 
happy.   
 

The encouragement of their consistency with rules and maintaining 

respect and trust was reflected after Frederick had been away at school a few 

weeks as she stated 

…after he went away, then we were not idiots.  We were nice to be 
around, and literally, beginning with parents’ weekend, which was 
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three weeks after we drove him to school, he was different. 
 
 Palm’s idea of encouragement into how to develop and nurture them 

academically and socially connects in Harriett and Stuart’s focus on raising their 

children to be self-reliant.  They did this through educating themselves to just 

“be the best parents we could be,” as the mother stated.  She also commented on 

how  

We (her husband and she) read early Raising Self-Reliant Children 
in a Self-Indulgent World by Stephen Blann. And that was good, 
because kids aren’t ‘quote’ needed like they are in an agrarian 
society.  So we thought of things they could do, that only they 
could do.   

 
This was contextualized in giving each child specific duties as in giving  

 
each child… a meal.  Once a week, they planned it; they shopped 
for it; they prepared it.  They cleaned up.  So we didn’t eat Sunday 
lunch, unless Frederick had done his work, or whatever meal 
happened to be his.  And that was a fun thing for them, and they 
truly got some ownership over something that was an important 
part of family life together, like Wednesday supper or whatever.   

 
Her husband’s philosophy as an encourager and developer to enhance 

ownership was furthered through the idea “I’ll help you, but I’m not going to do 

it for you,’ as she related 

There has never been a time when he has not been interested.  And 
helping them plan for college?  Stuart was right in there with them, 
helping them do their spreadsheet. Let’s look at aptitude, let’s look 
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at your budget; let’s look at your interests; let’s look at your future; 
let’s look at trends…Stuart has done this with the kids, with their 
cooperation, and input. Kind of like, I’ll help you, but I’m not going 
to do it for you, so at some point you can’t do it yourself.” 
 

 And college has always been part of the plan, as Harriett and Stuart made 

sure their children were aware that 

they’ve always thought college was the next step.  I don’t think it 
ever occurred to them not to pursue college.  
 

 And this was encouraged through a value both she and her husband 

shared as they 

probably…always, felt…that at least an undergraduate degree… 
to…be able to live a certain lifestyle would be required. And now, 
we’re thinking, maybe even a graduate degree, but that’s going to 
be their decision.   

 
By their decision, she indicated that their children knew that mom and 

dad would not be active participants in funding graduate school. The husband 

comments on this later.   Still encouragement to go to college was just one way 

they encouraged their children.   

Reacting to a somewhat deficit generative model, her husband developed 

a more efficient way to involve himself with his kids and encourage them, as 

opposed to the way Stuart’s father had been.  Harriett viewed her husband’s dad 

as more authoritative and autocratic 
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“His (Stuart’s) dad…was not involved.  He had his own business 
right there at the house. He raised orchids.  But he “worked” in the 
greenhouse.  That was where he basically lived.  He gave Stuart 
stupid tedious trivial jobs to do. Like watering the entire 
greenhouse before he could go out to play, which would take six 
hours.  Mow the front yard, which was four acres, and then you 
can go out to play.   

 
These earlier experiences resulted in her husband realizing 
 

early on having an insight about efficiency.  If we are going to re-
pot these plants and moved them back, why don’t we just do it 
once?  But his dad was very much shoot, fire, aim, rather than aim 
fire shoot….  

 
And said simply, her husband  

 
…was always frustrated about not doing things that were much 
easier.  So we wanted to find things that were interesting to our 
children without always entertaining them.  Giving them tools to 
entertain themselves, and being aware that they are children.  Just 
having a relationship: we really wanted to grow up and have our 
children like to be with us.  
 

 And to do this, they encouraged their kids through involvement, keeping 

in mind a strategy to develop and nurture them to adulthood by giving them 

ownership through intentional instruction or means 

We’ve found that our family likes to travel.  Stuart loves to plan 
trip, and we plan them as families.  Like he’ll say, you’ll research 
Florence, and you tell us what we’ll do for a day, in Florence.  And 
giving them the responsibility has been his idea.   

 
 This idea of developing children who through their own contributions 
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eventually become contributors to society is perhaps best articulated by the 

Harriett’s comments on how they strove to be the best parents they could be, 

which addressed questions like 

like before God, am I doing too much for my kids, am I not doing 
enough?  Are we communicating?  Are we answering their 
questions?  Are we deceiving them in any way, are we preparing 
them for life out there?  Meaning sheltering them probably is not a 
very great idea, but there is a certain amount protection that you 
want to do.  So I guess being the best parents we could be raising 
children we felt were competent to be adults…and have a 
relationship with others. 
 

Having a relationship with others and being able to contribute to society 

blends into the next idea of stewardship.  The mother viewed her husband as a 

father who encouraged rather than discourage or over criticized his son.  Her 

husband was a father who spent time reflecting upon his own development into 

adulthood and used his experiences to actively assert himself toward 

understanding and appreciating each child’s uniqueness as they developed.  The 

mother’s reflective view demonstrated that though her husband and she were a 

team, she strongly attested to the fact that her husband’s was the fulcrum of 

flexibility and creativity.  He was pro-actively involved into creating a nurtured 

and healthy family who appreciated the value of an education.  
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The mother’s view of the Father’s Contribution 
 
As mentioned in the earlier discussions of stewardship as it related to the 

sons, stewardship concentrates on how the father focused on maintaining a 

healthy family and the ways he found to nurture this.  Additionally, as Palm saw 

the idea of stewardship work, the mother’s comments provided an additional 

perspective of how she felt the father established an expectation of his sons.  This 

expectation was one to be responsible for making things better in society by 

being fully committed to being a contributor to society.   The mother’s added 

view gives a deeper perspective into how her husband tried to nurture a healthy 

family, in an effort to provide a safe community for them to live, as well help his 

sons understand the power families have as a societal change agent (Palm, 1997, 

p. 173) 

Quite emphatic about the things her husband seem to understand, the 

mother viewed her husband’s diligence to make sure their son could contribute 

to society began with finances 

Stuart has taken every child from the minute they knew what a 
dollar bill was, and they had jars, where they could save their 
money, so they knew that a dollar was never all theirs.  They would 
have discretionary funds. And they would determine their own 
budget.  He would sit down with them early in the year, or at least 
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once a year, and say, “What do you think your budget should be? 
What do you think a fair allowance should be?  

 
She further contextualized the idea of fairness with “what duties” the 

child would “perform to earn this amount of money? Meaning if you want to 

earn extra money, then you need to find some extra job to earn this. “  

She saw her husband’s own efforts reflected in what they expected from 

their children 

Stuart has his own business, and has…done very well on his own.  
And so, he’s expected a lot of himself, and he’s done that so we 
expect a lot of ourselves.  If the children are capable of making A’s, 
then make B’s means they’re being lazy.  And that’s not a value, in 
our family.  Of course, you can relax, and of course, “like I told you, 
Sunday is the Sabbath.”  And we sit and read books, and channel 
surf, and that’s the rest that we need.  But, we are fairly high energy 
and take time very seriously, and take wasting time very seriously. 
 

She viewed her husband as the driving force 
 

If you aim at nothing you hit it every time, Stuart says that a lot.  
But it’s true. Have a goal. Shoot for it.  And these are the steps to 
help you get it. 

 
 Trust was mentioned earlier, and as both sons have related the level of 

comfort they felt with their parents perhaps stems from their parents’ openness, 

or as the mother described it…as their vulnerability 

We’ve always tried to be vulnerable with our kids.  They know that 
there are certain things that mom doesn’t do well.  I’ve never tried 
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to be perfect, and we have regularly apologized to our children.  
And maybe it’s generational, because I can’t ever remember my 
parents doing that. 
 

The last three things that seem to coalesce under the idea of stewardship 

are connected with the parents’ view of college, pursuit to find their children’s 

talents and how to treat others in society 

 The mother related that their children seem to have an almost inherent 

understanding where they 

always thought college was the next step.  I don’t think it ever 
occurred to them not to pursue college. 
 

 Perhaps it was through understated or underrated conversations with her 

and husband, but as with the testing that the sons remember, the parents did 

things like 

AIMS testing for all our children, the Aptitude Inventory 
Measurement System…that helped…focusing on introvert/extrovert, 
specialist/generalist…They do foresight.  They…test lots of 
abilities, and then they predict certain colleges and careers, with 
certain colleges as a means towards those ends.  So really we’ve just 
always thought long range and what steps would be required to 
get there…  

 
 This involvement and encouragement underpinned the already 

developing attitude their children grew up with toward college.  The parents 
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modeled the behavior they expected, and focused on the behavior they found 

inappropriate  

we have always placed a lot of value on our kids’ conduct, grades 
as well.  But we will focus more on a ‘C’ in conduct more seriously 
than will be an ‘A’ that slips to a ‘B’ in English because that can 
change.  But your conduct is your behavior, is your respect that 
kind of thing. 
 

 And both parents, using each other as yardsticks, even to the point of how 

to treat girls contributed to a broader understanding of the expectations of 

society.  Ironically, the mother was apparently unaware of the manners the sons 

were absorbing from watching their father as she described her son’s response to 

her husband’s concern about proper manners on a date 

he (Frederick) never really wanted to go to parties, and we 
intentionally didn’t push.  We thought you needed to have a date 
before you leave high school, so you know how to treat her.  We 
have said it would be nice if you knew how to open doors when 
you finally go out on a date…the response generally has been, you 
must think we’ve not been paying attention.  We’ve seen how you 
treat mom.  We can do that.  So it just something we’ve tried to do. 
 
  Summary of Prevailing themes 

 The mom’s perspective adds an additional dimension to those of the sons.  

Beyond the initial themes that the father was unlike his father, and developed a 

new fatherly image, you have a father who was intentional on making sure his 
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sons learned to be on their own.  He was involved in the process early on as both 

the sons and mother indicated, interactive and responsible for more than just 

their day-to-day care.  The father in the eyes of the sons and mother had an “aim 

at something,” view for them.  College was in the plan, as was the idea that they 

would gradually evolve from the care the father and their mother gave them.  In 

their views, this father was deliberate, with a plan, stewarding them to be 

independent.    

The father’s perspective is also a perspective that will be examined based 

on previous literature.  Lamb’s typology of involvement, which connects with 

the first question, and Palm’s ideas of development and stewardship are the 

benchmark lens used to examine the father’s interview, which I might add was 

the longest of the three. 

A Man’s journey into fatherhood 

 Without the empirical studies upon which to validate father involvement 

as something more than an observable phenomenon, studies such as this one 

have been few.  For over twenty-five years, father involvement was 

conceptualized and operationalized principally as something temporal and 

easily observable (Hawkins & Palkovitz, 1997).  The idea of their being 

something analogous to Transcendent Fathering Technique discussed in Chapter 
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Two of this study didn’t exist. Many of things that fathers did that could be 

construed as involvement, though indirectly, were not validated until recently, 

beginning with Lamb’s three-part typology (Lamb, 1986).  But as with previous 

researchers (e.g. McBride, 1990; McBride & Darragh, 1995; Pleck, 1997), Lamb’s 

idea of interaction, accessibility and responsibility have provided a springboard 

for study. 

 The father’s involvement as seen by his sons and his wife began early and 

covered a variety of events and activities.  His views are vivid about those issues 

he was directly involved in, and education was one of those 

I think we’ve just been extremely intentional, in trying to get them 
to be more than just “robots” - producing numbers, and making 
grades and stuff, and…I will admit, I’ve have had a higher view of 
what they could be like, and what they could understand.   
 
I would go to their back to school nights, and programs, and 
science fairs, and various things that they were involved in.   
 
So very very early in their lives, even in first grade, when they 
would bring a report card home, we would try to focus them on 
how they felt about it and not about how we felt. We wanted to 
paint a picture that it was not about bringing home a report card 
that pleased us, but one that pleased them.   They knew whether 
we were pleased or not. 
 

 Homework was something he connected with  
 

I don’t recall having to help them much with homework. 



 
 
 

171 
 

 
Yet he remembers 

 
I do remember occasionally with all three of our children helping 
them with projects, with Frederick I remember helping him with a 
physics project in high school.  I did not help particularly with the 
physics part of it, but with the assembly of things. 

 
 Stuart’s ideas were simple yet complex as he had a variety of tasks he had 

his son do, but in the scheme of all of it, he was extremely simplistic about his 

approach 

I’m an “aim at nothing, you’ll hit it every time” person.  I don’t 
think I’m that strict on rules.  I mean…we had the typical rules.  My 
mantra has been more if you are not intentional about things; it’s 
just not going to happen.  For example whether it’s just when you 
plan a vacation, we generally include the kids when we plan it.  
Because you can just pick a place and go, and not think about it, 
and probably have a good time, but if you are intentional about it, 
that is you all got together and planned it, you might have a great 
time. So intentionality, intentional direction is something I would 
definitely say I am maybe too interested in.  But it has just paid off 
too much.   

 
 His idea was for them to learn, and he worked specifically at their being 

involved and there being a focus more on the process, as he had mentioned, he 

didn’t want robot.   

The general rule was trying to get them to buy into learning for 
themselves.  I‘m sure they still do things for their friends or us, or 
someone else, but I always wanted them to think about it as if it 
was their deal.   
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 In the learning process, grades were important but not the core issue and 

were used almost as an assessment of what he and his wife had to do 

So therefore, if we had to drive them nuts about learning or grades, 
then I knew we were failing at the core level - if we didn’t get them 
interested.  And even if they had to play the grade game, I wanted 
them to do it for themselves, and not for us.  So generally we 
wouldn’t even talk about grades, and if they wanted help, we’d 
give them help. But generally when they brought home their first 
report card each year, then we’d know if there was a problem or 
not. 
 
…If we thought they were having problems we’d try to find out 
why, but generally we wanted them to be taking ownership of the 
process themselves.   
 
I wanted our children to find something that they really loved.  If 
you have a stupid reason, and what they wanted was something 
stupid, I don’t have to do… (e.g., I don’t have to buy you 
something, or something like that)…then I’d exert my parental 
authority of holding the purse strings, etc.   

 
 As many researchers have indicated (Lamb, 1986; Pruett, 1987; Kimmel, 

1996), many men are problem solvers and planners.  Stuart was no different, and 

as such, he took upon himself to direct the focus of his children’s education 

Their mom and I would consciously divide up some of the 
parenting things, and subconsciously divide up others.  But early 
on I was sort of the point person to get them thinking about, and 
getting them interested in college.  I took all of them…as a 
freshman, when there was a college night at the high school. 
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He stressed communication 
 

So early on, we’d go to these college nights at their high school.  
And then at some point…Every year we went to them, and I just 
kept trying to get them to talk to me about it all.  I’d ask questions 
about what they were interested in.  I’d try to get them to talk to 
people who’d been to the school that they were thinking about - 
figuring you’d learn a whole lot more from that, than reading the 
book…and at some…took them to school to see some schools. 
 
We just never really talked about college much until they were 
getting near high school.  I don’t think we made it very clear that 
we’d try to help them go anywhere they could get in…but we 
certainly told them to dream about anywhere they could get in. and 
we’d worry about the money later.   

 
 But sowing the college seed early was an aim or goal he had, and he was 

bound and determined to make them a part of the process, as well as get a 

certain return on the investment.  An investment he saw as invaluable them 

So the idea was, you need to collect as much information as you 
can.  I think early on…my intent was to highly encourage them to 
go to a state school, because they were more financially reasonable. 

 
 However, realizing he would be the principal benefactor in this, as an 

aside, he indicated he… 

wasn’t flippant about the cost of an education.  But we had 
decided...that if they could get in an (exclusive) school like that, 
that was their inheritance.   
 
At one point, we finally told them, that we may give away or spend 
all the money that we have.  It’s ours.  We earned it. We didn’t 



 
 
 

174 
 

inherit any of it. But if I gave them, and if it cost 135 thousand 
dollars…for you to go to a school like that, I would rather give you 
that money now… than wait until I die and you don’t need it 
anyway…  
 
 So it’s a lot of money, and I wasn’t flippant about it.   

 
And being the intentional person this father was, he saw education as 

 
the most valuable use of their inheritance they can have, and 
therefore if they wanted to spend it at a really expensive place, it 
was their choice.   

 
However, he was clear about the way he planned for the money to be 

spent 

I didn’t really offer an alternative that if they don’t spend that 
much you can get the cash. I wasn’t going to do that.  At least we 
let them know that they could look anywhere they wanted. And we 
weren’t sure they would get any scholarship help…so we’d chip in 
a bunch.  So he [Frederick] made the decision where he wanted to 
go.  That answers the college question.  We’d talked a lot over the 
years. 

 
 The father’s involvement included being accessible, not only with school 

projects, discussing colleges, but chores, family meetings, and having lunches 

with them besides just attending school events as was mentioned earlier. 

I would try to give them the kind of work that I wanted to do, and 
that was something that just doesn’t bore them out of their skull.  
Even if there was a long project like “trim the entire yard”, I would 
always give them four projects at once, and then tell them ‘Now 
you space it out.  This is the longest project; it’s going to bore you, 
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so when you want to take a break, go do this other one.’ That (idea) 
came from the fact that. I just hated my experience of doing long 
boring projects that might take you two whole days to do, and it’s 
boring. 
 
I think we used to have family meetings, too.  It was part of the 
educational process.  We didn’t talk about school that much at the 
meetings.  This is when they were younger, up until maybe the 
oldest was in junior school.  This is where we would supposedly 
hash out things if the children would have disagreements about 
turf or whatever. We would have these once a week Sunday 
meetings around the table.  Someone ran the meeting each time, as 
they were supposed to do.  There were rules about taking turns 
talking.  And they were supposed to work out differences. And it 
worked…sometimes.   

 
 Awareness of his responsibility, the third element in Lamb’s typology, as 

the father consumed him in everything the father did.  Having them work out 

their differences, giving them opportunities to have time alone with him were all 

seen as ways to groom them  

I used to…go eat lunch with them, at school. Maybe it was just a 
couple of times a year, but I’d always go…at one point, I’d take 
someone to breakfast, maybe once a week.  I’d take them to 
breakfast, before school, and then take them to school.   

 
As he realized and respected their growth, he modified his own 

interaction and accessibility 

You know when you get to high school, it’s like “don’t come near”, 
and I respected that.  Because when I was in high school, I didn’t 
want my parents near.  I mean, we’d go to band concerts…football 
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games, and things like that.  But we would never show up if we 
were unexpected.  So then again the superstar thing29…was sort of 
a dual thing of trying to get them to see the value in certain 
accomplishments and just having fun. 
 

He gradually accepted their growing adulthood, their ability to make 

choices and be responsible for their own parenting. 

Maybe some of the pushing we did was too much...it certainly had 
to bring him into the real world a bit more.  If anything, I would 
have had to ask myself “why would you have even pushed that 
much?”  Again, in general, we went slow (cautiously) with dealing 
with them, and sometimes, because we might wait out to the bitter 
end to give some correction or exhortation, maybe this led to…(one 
of them) not always making good decisions. 
 

But as the father looked at his involvement in retrospect he thought 
 

…interestingly enough, I think we’ve been flexible on rules, but 
there has always been (supposed to have been) intentionality 
behind things.  

 
This included a  

 
system for their allowances where we would sit down and didn’t 
just give them an allowance for nothing.  I actually let them 
negotiate with me for their allowances, both how much they 
wanted to make and what they had to do for it.  And really it was a 
combination of what you want to have money for and what we 
wanted them to help with.  And we’d sit down and think about all 
the things they wanted to have money for - and this is when they’re 
six or seven years old. And I would then say, “if you want that 
much money, then you might have to do more around here.  I’ll try 
to think of something that’s worth you getting that kind of 

                                                 
29 Discussed more in the section on the father as an encourager. 
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allowance.” And then I’d have them to put their money in different 
jars, for example “here’s the money you’re saving up for Christmas 
presents, and here’s some money for computer games.  And here’s 
the money for whatever.” We clearly had some parameters around 
it.  But the real intent was that I really wanted to train them to think 
about how they spent their money.  What do you want money for? 
But it was really up to them, and sometimes that was a little over 
their heads…that I really wanted them to tell me what they wanted 
and then try to work it out. 
 

Working things out was the mantra for this father.  Personifying the idea 

of the being an interactive, accessible and responsible father, the father strove to 

include his sons as much as they could be.  He wanted them to own their actions, 

and grow into adults who had learned to be adults through a gradual process.  

He was intentional about this, and using his own words, he wanted to  

use positive, versus negative reinforcements…to make something 
special out of something that was ordinary…like going to breakfast 
with dad.   
 

 This provides a transition to the idea of how the father encouraged his 

sons to achieve those goals he felt would benefit them as equipped for the future.  

Involvement through being responsible for their welfare, being available and 

interactive can, however, sometime overwhelm and result in boomerang children 

(Usher, 2001).30 

                                                 
30 Children defined as those who, as adults, return to live at home. 
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The father’s journey away from being a provider toward being an Encourager 
 

The father’s ideas are examined here aside Palm’s view of encouragement. 

Palm’s views emphasize how this father assisted in the development of a change 

in adult development of his sons’ growth psychosocially, academically, 

intellectually, and physically.   Having viewed these ideas previously from the 

mother and sons’ perspectives, the father’s more introspective view is now 

presented to show how the father displayed a sensitive and responsive nature to 

his children’s needs.  The additional view should further triangulate and validate 

previously discussed themes and ideas of the father’s understanding and 

appreciation of the uniqueness of his sons within the overall development of the 

family’s growth over time. 

 Though the father’s encouragement began early, he seemed to predicate 

his early efforts on a view of what he could tell his younger son later in life 

I gave him a talk…when he was in high school and we could have 
more adult-to-adult conversation about his lethargic nature.  It was 
easier for me to say, “Frederick, I told you five years ago, you name 
it and we will support it, but you never came up with anything.” I 
know he had a lot of interests. I think the catch was, actually, that 
he’d have to pursue something real hard and there was no 
motivation to do that. 
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The dad focused, “even when they were little,” on finding a way for their 

children to understand the process of education, and measured their critique of 

their sons over important battlefields 

all in all we really have pushed critical thinking skills.  Even when 
they were real little.   
 
We always tried to pick our battlefields about what to critique or 
discipline them for.  So we probably criticized a tenth of the time 
we wanted to, and they probably think we criticized 10 times as 
much as we should have. 

 
 Homework, report cards and college were key areas the dad focused his 

encouragement to develop his sons 

We generally did not have a lot of rules about homework that I 
recall.  The older they get, the less we have.  We always felt that the 
goal was, by the time they were about a junior in high school that 
they knew to be able to make decisions on their own.   
 

 Owning the responsibility of “it’s for you,” attitude was fostered, as the 

father related as he 

…knew that if we had to sit there and watch over them, then it 
wasn’t going to work.  And always, I guess in our education of 
them at home, we were more interested in developing their critical 
thinking skills.  I don’t really recall too much, having some kind of 
“do your homework or do you don’t eat or you don’t go out with 
your buddies” rule. 
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 Yet there was some room to maneuver given to his children, concerning 

homework. 

I don’t recall us “requiring” homework or nagging about it - other 
than we had a little “home responsibility” list, with all the 15 things 
you have to do for getting your allowance every week.  We 
probably had study, on the list, but they didn’t have to come show 
us their papers and report things. 

 
 The idea of ownership in education was further substantiated as the father 

indicated 

The general rule was trying to get them to buy into learning for 
themselves.  I‘m sure they still do things for their friends or us, or 
someone else, but I always wanted them to think about it as if it 
was their deal. 
 
I usually ended up trying to promote the idea that school was more 
than just a grade game.  And again you never know how successful 
you’re doing that. But I thought that it was pretty important that 
you try. 

 
 But reports cards were important as a gauge for the father and mother but 

neither grades nor report cards were seen as an end in themselves. 

We never wanted to make too big a deal about their report cards, 
but we wanted to be able to reward them. We just noticed that 
there was often a double standard with people praising 
accomplishments in things like athletics, and other things, while 
somebody who was good at school was often just a “nerd”.  So we 
always tried to encourage them about excelling in academics. That 
was the case.   
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And this encouragement originated in the dad developing the idea of 

“superstars”, and grades became a part of this system 

We had this system of “Superstars”, as we called them, where we31 
made a little catalogue, almost like green stamps.  It was probably 
started out when they were like six years old.  The idea was that 
you got a star, kind of like people used to at school for doing 
things. It could be things like being happy for a day…or helping 
mom when you didn’t have to.  And it could be for other things.  
And it also was for grades.   So it was one way for rewarding for 
grades, but it was not making it look like you might get as many 
stars for being nice to someone. And then you cashed in the stars.  
So it was somewhat of a dual-purpose system. Some of them (the 
prizes) might have been for things… like if you get ten stars, you 
might be able to buy something at Toys R US.  But most of them 
were things to do - like go to breakfast with dad, or we’ll take you 
to the zoo.  It was kind of a way…they were things we’d probably 
do anyway…but we wanted them to think that they’d earned 
something special.  And so grades were part of that system...that 
scenario…for a while. 

 
 The father’s desire for the sons to take charge of their future, particularly 

their education became particularly evident during the younger son’s senior year 

as his younger son fully contextualized his dad’s philosophy of having 

something to aim at 

For example, at some point in high school he [Frederick] decided he 
wanted to graduate within the top 10 people, and I bet he started 
studying more then, because there was some goal. 

 

                                                 
31 The wife relates that he made the catalogue and divvied out the rewards. 
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This view was of having a goal, planning ahead, and understanding some 

of the variables to make an intelligent decision was incorporated in how the 

father helped them focus on college. 

I think our standard line was, “we don’t care where you go…but 
you don’t make lightly any decision with this much money or 
that’s this important”. 
 
We’d told them, whether they believed it or not, we’d told them all 
these years that, these decisions were theirs. And I think there is a 
certain amount where your children don’t believe you when you 
tell them something like that.   

 
Preparation for college was more than just where to go, it involved a 

realization of the actual college experience.  The father’s position on curfew was 

novel, yet consistent with other ideas of fostering an idea of ownership, or bi-

stewarding.   

…we had told Frederick for probably a year and a half - the last 
part of high school - that he could stay out as late as he wanted to - 
as long as we knew where he was, or whatever the rule was.   
 

The father related the non-belief of his younger son in having this 

responsibility 

He generally didn’t believe us, every minute, which is typically 
parent-child stuff…we told him the last year or so of high school 
“you are going to be gone next year to college, you’ll be able to do 
anything you want…so we don’t care if you stay out.  You might as 
well practice here at home.” 
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We really did not care how late he stayed up because we wanted 
him to learn to manage that but he still had to get up and go to 
school. 
 

 Beyond academics, there was the social arena, and the father handled his 

children at a level above the soft bigotry of low expectations,32 as this dad 

expected his children to rise to his articulated goals 

So maybe our expectations may have been a bit too high. But I’ve 
always thought I should expect that they could understand more, 
than to treat them like what most people think a kid understands. 
 

 These expectations were based on his history, his life, and an idea of what 

he wanted for his children as he indicated he 

…wanted them to just learn about life and learn about themselves, 
so that one day they’d be able to say what they were good at, such 
as what you see in “What Color is Your Parachute.”  I read it in my 
late twenties, and when the author started asking things like, “list 
all the aptitudes, or all the things you are good at,” I realized I was 
not able to answer some of the questions, even though I had been 
working full time for four years.  After I’d thought about it, I was 
able to start putting together what I was good at.  But I’d never 
thought about it before that.  So I’d always thought, well if I could 
help my children think sooner about what they were good at, or 
not good at; it’s got to pay off sooner or later. 
 

 His expectations were clear.  He wanted to develop adults despite the 

consequences of children who were too equipped to remain happy at home 

                                                 
32 President Bush in his comments on No Child Left Behind, 21 May, 2003. 
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Frankly, we knew, with all three of our kids, that we were creating 
“monsters” in some ways because we gave them the right to debate 
with us, from a very very early age.  And it kind of dawned on us 
when we were going through this with Frederick about a year ago 
that we’d helped create it – this independent spirit.   

 
And this independent spirit was perhaps somewhat softened by an 

understanding they could pursue with a passion anything that interested them 

we told all our children, from the time when maybe they were in 
the seventh grade, that if there was any real passion that you have 
about something - if you want to become a star tennis player; if you 
want to become a star saxophone player, or a star chess player; 
anything that was within reason - that you could submit it to us 
and tell us why you want to do it, and we’ll fund it and support 
you in it.  But basically, we’re not trying to throw money away…I 
knew what it was like to have gobs of time when you’re a youth, 
and then you get to be 25 years old and then you have no time, and 
then you say, “I wish I’d learned to play the piano.”  
 

Encouragement came in a variety of forms, and knowing how his children 

responded allowed the father to find ways to temper even the angriest of 

moments of his younger son as he related 

We actually bought him a punching bag - one of those big heavy 
bags.  We put it out in the garage. We just told him, ‘We can tell at 
times you get worked up, so if you feel like it just go and punch the 
thing.’ He didn’t do it that much.  Perhaps knowing that it was 
there…just helped. 

 
 As other researchers have indicated, father’s presence is important (e. g., 

Popenoe, 1996; Blankenhorn, 1995; Canfield, 1997; Jarema, 1994).  The knowledge 
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of just knowing one’s father was a significant part of the parental involvement, 

and in this family, the father’s push toward his sons growing up and developing 

into capable adults was encouraged.  The father’s scaffolded encouragement 

where he’d teach parts of the whole. This was his specific and intentional way of 

helping his children develop into individuals capable of taking care of 

themselves as he assisted them to construct as there own. 

The father’s perspective of Contribution on Stewardship 
 
As the father groomed his son to accept their individual realities and 

respective responsibilities, this last discussion centers on how the father in the 

sample saw his role toward contributing and maintaining a healthy family and 

how he nurtured this.  Having already presented the perspectives of his sons and 

his wife, the father’s own words describe how he expressed his expectation for 

his sons to improve their station in society and be contributors to society.  

Drawing own Palm’s ideas of a nurturer who nurtures a healthy family, the dad 

talked about how he tried to provide a safe community and tried to get his sons 

to understand the power families have as societal change agents (Palm, 1997, p. 

173) 

Many times, I think we would talk over their heads about some 
philosophy of life.  Like we always talked about how relationships 
with people are more important than what you learn. 
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Evidence that the conversations he had made an impression with his 

children surfaced  

 I’m guessing (based on conversations we’ve had with other people 
who have talked with our children) that they understood less than 
we might have dreamed but more than we thought.  Because they 
[his children] will say something to someone else that obviously 
and clearly tells you that they understood something we had been 
teaching them.  
 
I can remember a couple times later, like in early high school, 
sitting down and trying to talk about how he [Frederick] would 
tend to only go so far, and not really finish well, or that he did not 
seem that motivated about learning - like if he can do 90%, then 
that’s good enough for him.  We generally agreed to disagree; as I 
could tell he …felt like that he was doing all he wanted to do.  I 
probably would then say something like “that’ll backfire on you 
someday, and to be able to compete in this world you have to really 
be able to do your best at times, and not just ‘almost’ as good.” 
 
We would still try to talk about whatever we thought was the root 
issue at hand, whether we knew he was comprehending or not… 
we would try to talk about the symptomatic issues that were going 
on rather than just send him to his room to stay there for a day. 

 
 The father’s methodology was one of continuous engagement and 

preparation for the future and owning ‘a piece’ of whatever they strove to gain in 

society.  Paying for their education was a part of this.  Though the father had 

mentioned that he saw their education almost as an inherent right, he still 

believed they should contribute 
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…their part of that is they’re supposed to pay ten percent of their 
education, which is roughly, what they can make.  Our goal is that 
they wouldn’t have to work during the school year.  And so they 
can make that much money in the summer if they work hard, and if 
they don’t they can make it during the year.   
 
I…wanted them to…learn about life and learn about themselves, so 
that one day they’d be able to say what they were good at…I’d 
always thought, well if I could help my children think sooner about 
what they were good at, or not good at; it’s got to pay off sooner or 
later…. And 
 
My goal…I knew to have that type of career, it had to be something 
that you really loved and are good at.  I don’t know very many 
people who get to do that.  But that was my goal for them.   
 
You know the thing I’ve been trying to talk about, about them 
being able to process life and make decisions for themselves?  Well, 
if you’ve been successful with this, then you’ve created somebody 
that is not going to be very happy not being in charge, particularly 
living in someone else’s house.  It’s not like I’m telling them what 
to do all the time, but it’s the perception, that they’re not in charge.  
I’m in charge.  This is my house.  We kind of know that it’s sort of a 
down side to training up independent children but feel it is still 
worth it.   

 
Perhaps one of the clearer statements about his desire for them to be 

equipped to take care of themselves was stated  

I would much rather them want to leave the nest, because they feel 
grown up, and can handle life on their own.  I would much rather 
have this, than having one clinging to me on to every word. 
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 Going to college for his children was an intentional focus this father had 

envisioned as somewhat underwritten by his own experiences.  His thought 

process for going to college, or being able to succeed in society was an ethic he 

developed while he was growing up 

I never really thought about not going. It was just something that I 
always kind of knew I was going to do.  I knew you had to do it to 
of course succeed. 

 
Not really sure how he came to this conclusion the father commented 

 
I guess, just looking around, most of the people I knew were in 
professions or businesses or whatever - they had all gone to college.  

 
But his parents had not been as intentional 
 

It was just a default; it was sort of ‘of course, you go to college.’  I’m 
guessing, just as kids, we just probably… I don’t know… I’m sure 
we talked with my parents about why to go, and probably they let 
it be known that it was just presumed. 
 

And for him “it was not a very thought through process…” as he related 
 

I don’t know if what I particularly read or watched TV or anything 
in particular that told me that [college] was important.  And I guess 
I knew, at least in our school…fortunately…it was totally just 
presumed that you go on to college.  So I guess…early on…you 
hear where everyone else is going to college. And so as a freshman 
in high school, if you knew a senior at all, you’d knew they were 
talking about where they were going to go to college.  So it was not 
a very thought through process 
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 Understanding his role in a larger scheme of things and as a contributor 

for social change not only at home but in his community the father coordinated a 

men’s group consisting of guys he had gotten close to at some point and  

felt like they were all potential leaders in the church and they were 
all people that got along. So I sort of just called them and set up a 
covenant group to get together and meet and educate each other. 

 
Realizing as Palm had suggested the need for fathers to support each 

other (Palm, 1994), Stuart commented 

 I guess it was mutual edification and support.  And also for people 
to tell us about their jobs.  For example, we might say to one of the 
group…”you’re in the oil and gas business.  We don’t understand 
how that works.  Help us.” Or we will talk about our dreams, 
families, work or ministry.   

 
The group has been going on for about six years where they share an 

assortment of things.  They “talk about our kids all the time.” 

With a respect for individual privacy, he indicated that the men’s group 

provided an opportunity for  

sharing exciting things and “venting” when things are not going 
well. I’m not sure if we sat there and went deeper than that… We 
don’t have a specific program on it, but we talk. But a lot of times 
people want to ask what to do about such and such. People talk 
about college looking.   

 
one of the rules of the group is that you don’t give advice unless 
you are asked.   
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Summary of Prevailing themes 

In youth you find out what you care to do and 
who you care to be—even in changing roles.  In 
young adulthood you learn whom you care to be 
with—at work and in private life, not only 
exchanging intimacies, but sharing intimacy.  In 
adulthood, however, you learn to know what 
and whom you can take care of. 

    Erik H.  Erikson 
    Dimensions of New Identity, 1974 
 

 As one draws a completed picture of Stuart, remember Stuart grew up in 

the sixties.  He loved the Beatles, Ben-Hur, a story about a slave, is his favorite 

movie.  He and his father were not close; therefore he had no one to model 

growing up.  Fred McMurray, a widowed father of three boys on the 60s 

television show, “My Three Sons,” best typifies the type of father he felt he’d 

become.  Spiritual, yet eclectic, he listed The Bible and Lord of the Rings as his 

favorite books. 

 As one looks at the gradual evolution of today’s “new father,” we can also 

see this man and his accomplishments as a husband, father, and successful 

businessman, as the ‘self-made’ man researchers and writers have described 

(Colton, 1844, p. 15; Kimmel, 1996; Pleck & Pleck, 1997).  Stuart seemed to 

epitomize the work ethic and personify the picture of generativity that Erikson 
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(1981) described as well as the generative fathers Snarey (1993) described in his 

four-decade study.  Remember generative fathers are seen as “men who 

contribute to and renew the ongoing cycle of the generations through the care 

they provide as birth fathers, childrearing fathers, and cultural fathers” (Snarey, 

1993, p. 1). 

 The father in this study established a goal to first become a new ‘nurturing 

father’ not like his father.  Once that decision was made, Stuart worked at being 

intentional about what he saw as his responsibility to his children.  As indicated 

by the sons, the mother and his own words, the father realized his importance of 

his role as being interactive, accessible and responsible as Lamb’s and others 

have defined involved fatherhood.   

 Building upon what Palm described as developmental work and 

stewardship work, this father worked hard to make sure his sons understood his 

expectations.  Among these expectations was to develop his sons academically, 

psychologically and socially by having them partner with their parents in 

assuming ownership of their actions, which included their education.  This 

ownership evolved to co-opting a role of bi-stewarding themselves as future 

college students, and eventually becoming contributing adults who were finally 
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equipped sons who realized they could be active participants as family members 

who could affect societal changes. 

 With these views, the following examination of four fathers of similar 

backgrounds is provided to further address the compelling view of how fathers 

contribute to their sons’ successful graduation from high school.  The data is 

previewed with brief explanation of the three questions:  involvement; 

encouragement and contribution. 

Four focused fathers view Involvement, Encouragement and Contribution 

The four fathers had similar backgrounds.  As mentioned before they all 

had sons who had graduated from high school and each of these sons had gone 

on the college.  What that initially indicates is that each of these dads had 

through whatever means available instilled a value for education.  The topics 

covered vary as they talk about having a plan, making sure their sons were 

prepared for the evils in the world.  Essentially these fathers typified the 

concepts of being the new father, wanting to be involved as well wanting to be 

assured they gave society someone capable of contributing to the betterment of 

society. What follows in an in depth look into how the fathers interacted with 

their saw and through being involved in their lives, encouraging them to value 



 
 
 

193 
 

education, and respective ways these father found to contribute to their sons 

becoming self-actualized. 

Involvement & Four Focused Fathers: 

 In earlier interviews, the ideas of Lamb’s ideas have been expressed, and 

the assumption before examining these fathers is that Lamb’s ideas of interaction, 

accessibility and responsibility are clear.  As described in Chapter Three, the four 

fathers in this focus group are from a similar demographic background, i. e., 

white, middle-class, college educated.  These fathers all have sons who’ve 

graduated from high school.  These fathers shared their particular views on how 

they involved themselves in the lives of their sons as being seen through Lamb’s 

perspective. 

There were situations where each of the four fathers interacted with their 

kids helping them with homework 

O. L.:33 I used to…sometime I helped him.  Like with the (time) 
tables and the basic stuff in elementary. But as he got older not a 
lot, for me anyway. 

 
One father commented on how he used to monitor his son’s work 
 

Dennis:34 I generally kept up with his schoolwork. Knowing what 
he was supposed to have due. You know…always, what’s coming 

                                                 
33 O. L., is 58 years old, father of a son and daughter, both college graduates.  O. L., has been 
married 35 years. 
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next, planning ahead.  But it didn’t do any good, cause he’s still 
failing in college.   

 
 Still, this same father felt a necessity to keep him on task 
 

Dennis:  Helped him with his homework.  Kept him on task when 
he had things coming…ask Nick, do you have a paper due?  Do 
you have books that you have to read? Do you have this?  Do you 
have Math? Do you have English?  How’s your paper coming?  
Maybe help him.  Kathleen (his wife) would help him with his 
drafts; you know maybe it’s better if you say this way.  She’s a 
better writer than I am.  
 

 The older dad, O. L., remembered helping both his son and his daughter, 

and saw the difference being somewhat a desire for independence on the part of 

his son, and providing help when asked 

O. L.:  I helped my daughter, more than my son…I do recall that.   
I don’t know (why).  She was easier to work with, maybe. My son 
didn’t really care to have much help.  I just helped him when I 
knew he was beginning to have trouble. 

 
I would help when he needed help…he needed help every now 
and then.  But he usually did pretty well in high school.  He didn’t 
do that well in college.  But he did pretty well in high school.  
 
O. L.:  If I didn’t know?  (Pause)  I’d give it to my wife.  I don’t 
know.  I don’t remember much…I probably screwed some things 
up too.  I did what I thought could be right.  And if I could look it 
up in the library…I knew I could do that…I don’t think we had 
access to the Internet back then. 
 

                                                                                                                                                 
34 Dennis is 43 years old, father of six children, 2 girls and 4 boys, married 21 years, and has one 
son in college. 
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 One dad’s method included making sure the resources were available to 

help                     

Dennis: That’s one of the things I would make Nick do.  I would 
make him bring his books home.  Invariably, he would try to do his 
homework without his books. 
 

The dads talked about being involved when there were issues in school 

that generally involved a parent teacher conference: 

O. L.:  The teacher would alert us that there was something he 
needed help with. {And he and I would handle it] at the dining 
room table, very much like this one (referring to the one we were 
sitting). I would try to figure out what he was doing, if I knew it 
and if I could help him with it…the homework. 
 
Skip:35 I can remember specifically a time when our younger son 
was in the sixth grade. The teacher said he wasn’t focusing on 
getting his homework in on time.  My wife and I had a one-on-one 
parent/teacher meeting the result of which our son started to fill 
out a graph chart of what he should be accomplishing each day.  
That seemed to at least focus on Tony a little more. Interestingly 
enough, I can remember sitting down like O. L., and probably like 
a lot dads, and maybe because of my background in engineering, I 
would enjoy helping them with their math homework. But 
because of their independence, if they had homework, they pretty 
much did it on their own.  We would certainly check the grade 
reports, and if it looked like they needed some prodding, we 
would do that.   

 

                                                 
35 Skip is 56 years old, father of two boys, married 32 years, both graduated from college. 
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 And this dad, along with his wife attended parent/teacher conferences, 

which was an anomaly for some dads, as he commented 

Skip:  Out of a class of almost twenty-five or so, my wife and I 
were the only mother and father couple in that entire class. This 
was in Sacramento, California, a middle-class neighborhood I 
would say.  What I thought was really ironic was that we were the 
only mother and dad that came in for parent/teacher counseling. 

 
 But as with many fathers, Skip’s involvement focused on the physical 

interaction, or a form of play researchers have discussed father tend to involve 

themselves with their children 

Now that I look back, I focused more of my time with them 
around athletics. When I would get home from work, we go out 
into the front or back yard and we’d play every type of sport.  This 
went on until they were in high school.    

 
 One father discussed his method of involvement through a pro-active 

approach with his sons’ teachers 

Richard:36  we’ve kind of taken a pro-active on that.  Every school 
year we make an appointment with the teachers, without having 
been asked to make one.  That was just our thing.  We’d go 
in…we’d make a meeting.  So you go in and say…we just want 
you to know he’s got two parents, and we want you to know we 
want to know what’s going on.  And you know; if you need us, 
just give us a call.  Just a face-to-face with them.  And it’s always a 
big relief for the teacher to see that there’s two…well I guess it 
could be one parent…but in the case it’s two caring parent taking a 

                                                 
36 Richard is 41 years old, father of a son who’s in college, and a teenage daughter, married high 
school sweetheart, married 23 years. 
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proactive step…to let the teacher know that we care…and we’ve 
done that every year…at every level from elementary to 
JHS…can’t deal with the college professors now...but I would if I 
could.  But that’s how we did it. 
 

College and discussion about college was an area of agreed involvement 

for all the fathers.  From their comments, one viewed their accessibility to discuss 

the issue about college, but there was definite focus of ‘after high school,’ as well 

as a focus on growing up…what are you going to be, or do with your life. 

O. L.:  There were more discussions about what you were going to 
do after you graduated for high school.   
 
Dennis:  The assumption was they would go to college and that’s 
what we always planned for and always pushed them towards. 
We would like for you to go to school and try to get a scholarship. 
 
Dennis:  His impression was…hey I want to live like dad lived, 
and make the kind of money that dad’s making. Well the only way 
you can do that is to finish college. 
 
Richard:  So they don’t know another option.   So they don’t know 
that there’s the other option.  They don’t know.  So it’s not 
anything that we did overtly...to say that “you are going to have to 
go to college.”  That was just the only thing they knew.  Just like if 
you grew up on a farm somewhere and everybody from here on 
back has always been a farmer, then that’s the only think you 
know that’s the only possibility you know.   
 
Skip:  I don’t think I can ever remember a day or minute that went 
by that there was a question about high school.  It was always, 
even at a young age…“Well, what do you want to do with your 
life? Where do you want to go to college and what do you want to 
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do after that?”  That was the focus of the family conversation as far 
as their future.  I don’t know if that drove their lives because I 
think that was where they wanted to go.  And fortunately, to a 
large degree, that’s probably the way they were born.  I really 
believe they were born with a desire to do that.  Some very dear 
friends of ours have one son who has an MBA while their other 
son didn’t even get a high school degree.  The same kids came 
from the same family but had totally different educational goals 
and desires. I think a lot of it has to do with who they are as 
individuals, which drives the success they want to achieve and the 
desires they want to have in their lives. 

 
 Viewing the same situation, but from a somewhat different perspective, 

the effects of the environment both at home and among peers did seem to weigh 

significantly in what their sons chose to do 

Dennis:  I think his environment is one that also helped him in that 
he went to a college preparatory high school, where the kids all 
around him were leading toward…many of the kids ended 
up…taking that next step.  He was around his entire class that was 
going to college.  I think there might have been two who entered 
the military, and the rest went on to college.   

 
 Another father echoed the idea of being intentional, or having a plan 
 

Richard:  My wife and I… always…say set yourself up for success.  
If you want to be a vet, you don’t go to UT, you go to A & M, you 
know. “  
 

And being intentional about the involvement as the same father continued 

to relate about helping their son make the ‘right’ decision, as he questioned the 

logic, the lack of involvement on the part of the parents of one of his son’s friends 
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Richard: And Mitch had a friend who said, “I want to be a vet 
when I grow up, but I want to go to UT because our son was going 
to UT.” Well, why aren’t your parents telling you this is a bad 
choice?  You know, the question of what school you’re going to go 
to wasn’t brought up until it was decided what you’re going to do 
cause you’ve got to go to that school that’s going to give you that.  
And once that decision was made not that it might not change two 
or three years down the road, but when you’re going in to a school 
like UT, you need to make that decision.  Because if you are going 
in undeclared, then you are going to be undeclared all the way 
through, and you’re going to get a general liberal arts degree and 
then float on out to graduate school or whatever. 
 
O. L.:  I was going to say, Max37. What Richard was saying.  I think 
we are a little naive if we think we are the only people who 
influence what our kids ended up doing. I think teachers have 
more of an influence than maybe than we have had on them at a 
certain period.  And of course the other spouse as well.   
 

 Acknowledging the outside influences, this dad’s involvement continued 

by saying 

O. L.:  I think just the educational system has a big influence on 
what they wind up doing. The teachers that they might interact 
with and I don’t mean just the classroom material, but the 
personalities…the interaction they might hit somewhere.  They 
might pursue a particular area just because of a teacher. 

 
Paternal interaction and availability also involved establishing rules and 

standards.  These fathers were realists, and as direct contributors to their sons’ 

education, they emphasized those areas 
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O. L.:  Well if he didn’t do too well on the SAT, I wasn’t going to 
expect him to go to Princeton… 
 
Dennis:  Gave…some boundaries where he could compete… 
 
O. L.:  Or where I thought he could find some success. 
 
Richard:  We have to constantly remind him that that hard work 
paid off. 

 
 As with Stuart, the father from the sampled family, and even in the case of 

my own examination of my involvement with my sons, these fathers were aware 

of strengths and weaknesses their respective sons possessed.  And by the time 

many of their sons had reached their senior year in high school, each dad was 

aware of the decisions their sons needed to be prepared t make, and by the time 

they were in college some of these decisions were overwhelming and sometimes 

not the best 

Richard:  He’s already…he’s almost too young to be making some 
of these decisions and he’s only been up there a couple of months.  
And after the first semester of the sophomore year…he’s got to be 
making upper division decisions about what his specialty is going 
to be.  And he’s not old enough to be thinking about that yet.    So 
he says…he’s like taking editing.  So I say, “Why editing,” and he 
says, “Well, I just feel I have a knack for it.” So I say, “Why are you 
deciding now?”  So he says, “I’ve got to decide, there are only so 
many classes you can get in.”   

 

                                                                                                                                                 
37 Max is the pseudonym the researcher has used (father of two boys, 14 and 10) 



 
 
 

201 
 

When asked by me “Well how did he get there? To that point that he’s 

making these adult decisions” the father responded 

Richard:  Well he’s not really, being able at this point, to get that 
input from us.  Because we have no expertise in that area.  I mean 
Radio and Television and Film school is like 180 degrees 
diametrically opposed to computer science.  He’s got good 
support within that program up there…and he’s getting 
counseling in that way.  Well it’s like we in the business world.  In 
the military, you have to have those mentors and those contacts, 
network and learn.  Cause I’m not going to be able to give that to 
him.  I mean, I can go up for parents’ day, and listen to what the 
professors say this kid should be doing to set themselves up for 
success.  And you can pass that on…but it means more from the 
people who are actually doing it. 
 

 Another father lamented somewhat as some other fathers have, in feeling 

he had not adequately prepared his son for the rigors of being on his own.   

Dennis:  I wished I would have encouraged him more to…learn to 
speak with adults.  Because as he’s…starting to find out, mom and 
dad aren’t there to answer his questions.  He needs to be more 
confident in going to an advisor and saying hey, I need some help.  
This isn’t working for me.  What do I need to do in standing up for 
himself as far as where his failings are or his weaknesses are?  
Knowing them and reaching out for the help that is available.  He 
has a tendency, and always has had a tendency to kind of kick 
back and just do it at the last minute. And he’s finding real fast 
that college doesn’t support that. 
 

This came to a culminating point when he called his father and told his 

dad he had to drop a class and his father responded with bittersweet acceptance 
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Dennis:  And so…thankfully…he called and said I have to drop this 
class, cause I’m going to fail it.  I just can’t get it right now.   
 

And Dennis, like Stuart when his son had failed his class, the dad went 

into a ‘damage control’ autopilot 

Dennis:  In our discussion with him after the fact, we asked him, 
“Nick why didn’t you tell us…why didn’t you go to the advisors, 
or why didn’t you talk to the teacher, why didn’t you do this?”  He 
said ‘I didn’t know that I could.’ “That’s what they’re getting paid 
for,” I told him. 
 

An interesting concern surfaced among these dads, and their involvement 

with their son, which concerned levels of maturity at various ages.  Two of the 

dads felt that waiting a year has a significant positive result 

Dennis:  Nick is 18 and a freshman and will be for his entire year.  I 
think that if I could go back to one of the things that maybe we did 
is that we started him in school maybe when he was five or 
whatever. So, he was always maybe a year behind his 
contemporaries. So when they hit puberty, he didn’t.  You know… 
he might be a little behind and a little insecure in that.  His high 
school senior class started, they were all 18 and he was 17.  And 
there is a big difference. 
 
Richard:  Yeah…that’s the problem we had with our daughter…she 
started too early.  We should have kept her out one more year. 
 
Dennis:  And we find a big difference with Joe, who was a 
September birthday so he had to wait until the next year. And he 
turns 14 at the start of the year where your son just turned 14 
(referring to the researcher’s son).  My son, Joe is about four months 
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away from turning 15.  So there is a big maturity level to be almost 
19 and going to college, like yours, and I think that’s a big thing. 
 
Richard:  That year makes a big difference. Totally agree. 
 
Dennis:  It really does.  And if you are asking a 17-year-old to make 
a decision on where he wants to go to college and what he wants to 
do for the rest of his life, it’s a big difference from asking an 18-
year-old.  So that may have been one of the things we could have 
done differently. We did do that with our daughter.  We knew that 
she was struggling, so we had her repeat the second grade.  No 
harm, no foul…now she’s advanced in her grade.  Some kids…are 
more mature and can handle that.  But I think that Nick’s 
confidence level and going and talking to instructors would have 
been boosted if he had had that additional year. 
 

 Involvement also included having fun; building memories where the 

fathers made sure that their children had their father’s undivided attention.  

Dennis even took the occasion to invite my son and me on a camping trip that he 

traditionally took his sons, as sort of a ‘rite of passage.’ 

Richard: But I was always out [available] each summer; it was 
like…okay…what do you want to do this summer?  You want to do 
swimming lessons; you want to do this?  You want do this…just 
whatever.  So they always knew that option was there, whether 
they exercised it or not. 
 
Dennis:  Opportunities out there…one of the things that we 
do…and Max you know this, we’ll take the kids and just get away 
as a family and build family relationships through camping.  We 
take our…we have a little pop-up RV trailer, and all eight of us will 
pack in there and just go away, and not have the cell phone, not the 
television…radios or anything.  And just get away and be a family 
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and make smores and that has been the best things for them, I 
think…the family connection. 

 
Summary of Prevailing Themes: The NIOBE Model 

 
 Conceptually, these were all new fathers, or fathers who shared ideas of 

the sampled father, mother and two sons.  These ideas fall under an umbrella of 

five themes, I call the NIOBE themes [See Tables 4 -2, 4 – 3, and 4 -4], and later 

use in the NIOBE model. [See Figure 5-1].  These fathers had a new awareness of 

fatherhood. They were committed to the ideas that their families were important, 

and they, as fathers, were an important aspect of their family’s life.  They talked 

with their sons, shared ideas with their spouses. They saw their involvement in 

all aspects, but particularly, since the focus was on valuing education, these dads 

examined how they had been accessible and responsible for getting their sons 

ready for the next step. 

 Having a plan was important.  Knowing what their children were 

interested in and finding ways to discover this was an intentional aspect of all 

these fathers.  They did this by helping with homework, engaging themselves in 

conversations about the realities of life: getting a job; having a house; talking to 

authority figures like teachers.  In some cases, some of the fathers realized where 

they had failed as they examined what they could have done differently, and 
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they used this knowledge to temper the way they interacted with their other 

children.  Anticipating requirements, and aiding their sons to do the same, a 

couple of the fathers realized that part of their responsibility as fathers was to 

make their sons less dependant upon their parents.  The sooner the fathers did 

this, the less likely they would be faced with sons going off to college who 

weren’t equipped to deal with college life.  These dads also wanted their to 

realize or understand what college could do for them: 

Dennis:  His [Nick’s] impression was…hey I want to live like dad 
lived, and make the kind of money that dad’s making. Well the 
only way you can do that is to finish college. 

 

 These ideas are best contextualized in the five theme that emerged from 

the study.  These themes are listed as building blocks in an acronym:  NIOBE. 

  

E  = Equipped sons 

B  = Bi-stewarding  

O = Ownership 

I   = Intentionality  

N = New father awareness or neo-patriarchy 
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Table 4 - 2 indicates how these five themes were used and charted against 

Lamb’s tripartite typology of involvement.  Additionally Table 4 -2 as the 

following tables [Tables 4-3 and 4-4] use the same construct, identifies each 

group [father, each son, and mother of the sample family, and the focus group] 

based on the way their responses were coded.  Their responses were coded and 

the chart illustrates how those responses corresponded both to one of the themes, 

as well as Lamb’s definition of involvement.  This acronym is used throughout 

the remainder of this study to discuss the findings and recommendations of this 

study. 
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Table 4-2: NIOBE Themes Identified by Sample Family and Focus Group 
connected to Lamb’s Tripartite Typology of Involvement38 

[SFF= Sample family father; SFM=Sample family mother; SFOS=Sample Family older 
son; SFYS=Sample Family Younger son; FF=Father Focus Group] 

 
This chart describes the five principal themes found in this study, and the Lamb’s ideas 

about paternal involvement in the lives of their children. 
 

Themes Interaction39 Accessibility40
  

Responsibility41 

N 
New father 
awareness 

SFF, SFM, 
SFOS, SFYS, 
FF 

SFF, SFM, 
SFOS, SFYS, 
FF 

SFF, SFM, 
SFOS, SFYS, 

  FF 

I 
Intentional 
 

SFF, SFM, 
SFOS, SFYS, 
FF 

SFF, SFM, 
SFOS, SFYS, 
FF 

SFF, SFM, 
SFOS, SFYS, 
FF 

O 
Ownership 
 

SFF, SFM, 
SFOS, SFYS, 
FF 

SFF, SFM, 
SFOS, SFYS, 
FF 

SFF, SFM, 
SFOS, SFYS, 
FF 

B 
Bi-
stewarding 
 

SFF, SFM, 
SFOS, SFYS, 
FF 

SFF, SFM, 
SFOS, SFYS, 
FF 

SFF, SFM, 
SFOS, SFYS, 
FF 

                                                 
38 Lamb, M. (1986).  The Changing Role of Fathers.  In The father’s role: Applied perspectives.  (M. E. 
Lamb, Ed.).  (pp. 3 – 27).  New York:  Wiley. 
39 Interaction is defined as one-on-one engagement most restrictive type paternal involvement. [Lamb, 
1986 p. 8]. 
40 Accessible is defined as indirect interaction, being available, but requiring less intense degrees of 
interaction [Lamb, 1986, p. 8]. 
41 Responsibility is defined as the most important…and the extent to which the parent takes ultimate 
responsibility for the child’s welfare and care [Lamb, 1986, p. 8]. 
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Encouragement and Four Focused Fathers 

As related before, encouragement focused on the way these fathers found 

to support their sons maturation into an adult.  This development more 

specifically looked at their sons’ growth psychosocially, academically, 

intellectually, and physically.   Following are the views these four dads shared 

concerning their understanding and appreciation for their child’s uniqueness 

within the overall development of the family’s growth over time. 

 These fathers focused on the importance of goals and being aware of what 

their sons needed to grow into adults  

Richard:  You know like when they are fifth or sixth grade… 
[asking questions like] are you going to college?  Where are you 
going to college?…Try to instill in them, like having goals in life.  
Big…big on the goal setting…meeting a goal…setting a new goal. 
That kind of thing. 

 
 These fathers never considered ‘not graduating’ from high school as an 

option. 

Richard:  There was never any discussion other than that. Maybe it 
would be a discussion of that being a choice, or maybe one of us 
had dropped out, or whatever maybe then it might become been a 
viable point of discussion.  But that’s just never an option. 
 
O. L.:  Implied, imbedded in their whole growing up in a 
philosophy of a family lifestyle, I guess you would get a high 
school education.  They may have been some times when the 
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subject came up, but I don’t recall any big discussions on it that I 
was concerned that they wouldn’t graduate from high school. 

 
 Encouraging sons to go to college from the day they were born was a 

mantra that was among some of the things some dads taught early. 

Richard:  It’s like from the day they were born.  You raise them and 
teach them certain things.  There was never a teaching that there 
was a possibility that you drop out.  It’s what’s expected and 
encouraged…and never any “you not going to graduate from high 
school.”  It never even has to come up. 

 
 The fathers encouraged them communicated this encouragement through 

“well-rounded conversation” about more than homework.  This additional 

conversation included extra curricular activities 

Skip:  I mean, they were focused enough that they were successful 
in high school, as well as being active in extracurricular activities. I 
think all our kids have certainly not only been good students, but 
also very active in different activities.  That in itself made a nice 
atmosphere at home when they came home from school.  It made 
for a well-rounded conversation and not just a discussion about 
doing homework. It was conversation about band or football or 
basketball, or whatever it was they were doing.  And I think there 
was a positive atmosphere we created that made them want to 
continue to participate, grow, graduate and move on. 

 
 O. L., who was the oldest father, was emphatic about what he expected, 

and he encouraged through discussion 

O. L.:  We always expected graduation to occur. There were more 
discussions about what you were going to do after you graduated 
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for high school.  Not necessarily are you going to graduate, but 
what’s after that.  Maybe that, in a way, encouraged them to get 
ingrained in that thinking that you are going to graduate from high 
school. I don’t ever remember our kids talking about not 
graduating from high school, or having an interest in doing 
something other than that. 

 

 Richard made sure that his son had an idea of what was next instilling the 

idea of having a plan… 

Richard:  It will be expected that you will have a game plan.  If you 
do not have a game plan, one will be provided for you.   

 
 Dennis, the father with six children added to O. L.,’s comments by 

viewing his encouragement as opening doors to future choices in the future after 

high school  

Dennis:  I don’t even know how to describe it, because it was 
always expected that they would get through high school.  Again, 
like you’re saying (referring to O. L.) what do you want to do after 
high school, what do you want to do after you graduate?  I think 
that’s where we may have opened the door to another avenue 
whether they went on to college or not.   

 
 Hoping they’d realize the importance of graduating from high school he 

(O. L.) sometimes enlisted a negative motivator…by drawing a MacDonald’s 

model. 

Dennis:  We’d like for you to do this because of the doors it does 
open for you.  But there was never, if anything it may have been a 
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negative motivator in that the fact we would say…if you don’t 
graduate from high school you are destined to work at 
McDonalds’s the rest of your life…and is that what you want to 
do?  And not that working at McDonald’s is a bad thing…because 
perhaps most of us have done it along the way of some sort, but it 
was a stepping-stone to bigger. And as the kids grow up and they 
are slinging that hamburger and imagining doing that for the next 
twenty years or however long that was an idea of ‘maybe I should 
graduate from high school, at least I’ll have a high school education 
and college will open more doors.’   

 
 These fathers emphasized the importance of the environment, which 

included not only peers, but the teachers their children got to know in 

elementary school 

Dennis:  So they were just involved in that environment with 
people not necessary pushing them, but always interested in what 
they were doing.  [They] still have elementary teachers that ask 
about them, and talk to them and wonder how they’re doing, 
how’re their grades and where are they at?  And they just got that 
constant support and environment that kind of, not necessary 
pushes them along…but floats them along toward that path. 
 

 Being there to encourage was another focus Skip, the father of two college 

graduates, one a magna cum laude grade, emphasized.  Skip felt that even 

though he and his wife had minimal input, he still emphasized college as 

important, and when his younger son, the one with problems in Sacramento, got 

to college, “he…bloomed.” 
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Skip:  It certainly had nothing to with me or my wife, but it was just 
at that stage of his life, like Richard’s son, at that point maybe he 
was just too young to make those decisions.  But guess what?  He’s 
going to have to.  If he can get guidance and help and support from 
parents, at least we can give that support. That’s what I did and 
when he got to college and bloomed.  

 
 Dennis, whose son had to drop a course, realized the idea of ownership 

and bi-stewarding, and felt that perhaps he should have encouraged his son’s to 

accept these ideas earlier.  With his son in college, his coaching and 

encouragement has become more distant. 

Dennis:  We pushed him along and kind of encouraged him.  We 
pushed him in scouts to accomplish a goal (he earned Eagle Scout).  
We pushed him in high school to accomplish a goal.  We’re 
pushing him now in college…a little bit.  But we're pulling back a 
little because it’s his life.  He wants to be a computer science major.  
So he has a road to walk down…a tough road.  And you know that 
school can be pretty tough on him…some of the course work is 
very difficult…the calculus and everything else that goes along 
with it.  But that’s what he wants to do…he’s got to figure out a 
way to be successful.  Mom and dad can’t help him with the 
homework anymore.  We’re not there for the test…we can tell him; 
hey we know you got a test coming up, how are you coming on the 
studying?  Did you go to the tutoring? Did you get some help?  
That’s about all we can do at this point. 

 
 The encouragement and development that was initially fostered at home 

became distant nudges from home as fathers encouraged their sons to find help 

away from home.  Sons were encouraged to seek help in college from those who 
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best knew how to help in college, the professors, counselors or local mentoring 

group as this Richard described 

Richard:  I guess some parents and some students don’t know that 
professors have office hours for a reason; teaching assistants have 
office hours for a reason.  And the one thing I liked about the 
program where our son goes … is that they have the freshman 
interest groups now.  It’s not mandatory, but highly encouraged in 
the communication school, and they take those 20 freshmen and 
they put them in a ‘fig’, they call it, and they have a moderator, and 
all twenty of those kids have at least three classes together.  So once 
a week, that’s a mandatory deal…once they’re in a fig, it’s 
mandatory they go and meet. And like are you having problems 
here?  Man, I’m having problems here.  I keep missing the bus…or 
the food sucks…or whatever it is about the college experience.  
And then they have the professors coming in, and getting those 
kids in front that adult to know…I’m always telling my son…you 
got to go see that professor.   

 
Richard went on to relate how professors encouraged growth by using 

them as a source of personal development 

When we went up for parents’ day…a chemistry professor got up 
and said that this girl graduated with a 4.0…and was trying to get 
into medical school.  And she came and asked him to write a letter 
of recommendation to get into medical school and said “I didn’t 
know who she was…I had had her in class.”  Four years in college, 
a 4.0, and never went to see one of her professors and can’t get a 
letter. That’s the one thing I got home and said ‘professor… 
professor…professor.’  And I’ve been hammering that the whole 
year, and he’s pretty much on a first name basis with all his 
professors.   
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Another father saw encouragement through intentionally giving them 

opportunities to experience life as a family 

Skip:  Something I always wanted to do with my sons was to give 
them every opportunity to try something new.  So they sky dived.  
They both got a private pilot’s license.  They both rode motorcycles 
even though we weren’t excited about them getting motorcycle 
licenses.  And they got their scuba certificates.  They parasailed.  
The things I thought would be interesting, we let them do so if they 
ever wanted to get into that later on in their lives, they would have 
the experience.  From the day they were born, whenever we took a 
trip, they were along.   Maybe that’s why they just love to visit the 
world now, because early in their lives they were exposed to a lot 
of different activities. And I think that’s what I did intentionally, 
because I wanted them to enjoy some of that independence and do 
those things. 
 

Follow through was another important point that mattered in their sons’ 

growth to adulthood 

Dennis:  I think that one of the things that was crucial for Nick 
anyway…that we allowed them opportunities to do things, but also 
when he chose to do something, we made him follow through and 
complete…He decided he wanted to be a scout.  Then he decided 
he wanted to be an Eagle Scout. Then he started backing off …then 
I said there is no backing off.  You said you going to go and you’re 
going to do it.  So he grudgingly did that for a while.  But after the 
fact he realized that it was important for him to finish it.  
 

Summary of Prevailing Themes 
  

Encouragement took many forms.  But the fathers in the focus group 

expressed ideas that were basic to the NIOBE themes and consistent with Palm’s 



 
 
 

215 
 

ideas of development work.  [See Table 4-3].  The new awareness theme was 

entrenched in Lamb’s comments on involved fatherhood.  These fathers 

understood and accepted the responsibility they needed to provide a support 

network for their sons to grow and develop that Palm described as 

developmental work.  The network the fathers used was composed of teachers, 

professors, and of course the fathers themselves.  In providing this network, the 

fathers were intentional about the idea of ‘letting go’ and allowing their sons to 

do things on their own.  As ownership evolved into bi-stewarding, these fathers 

learned to insist on follow through and encouraged their sons’ development by 

emphasizing the importance of their sons dealing with other adults.  These 

fathers pushed their sons to grow and develop behaviors and social attitudes 

commensurate to the adult they were becoming.  The fathers contextualized bi-

stewarding by helping their sons learn to find their own way in college, i. e., 

understanding the need to make connections; ask questions when they were 

unsure of which courses to take; when to declare a major; or even helping their 

sons understand the purpose of professor’s office hours.  The bottom line was 

these fathers knew of no better way to equip their sons for the rigors of 

adulthood than to challenge them with the responsibility of owning their own 
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actions and dealing with the consequences associated with lack of commitment, 

whether it be not studying, not attending classes, or simply not using the 

resources available to them in college or at home for success. 

Table 4-3: NIOBE Themes Identified by Sample Family & Focus Group connected 
to Palm’s Parent & Family Education42 

[SFF= Sample family father; SFM=Sample family mother; SFOS=Sample Family older 
son; SFYS=Sample Family Younger son; FF=Father Focus Group] 

 
This chart describes the five principal themes found in this study, and Palm’s ideas about 

how fathers encourage their sons toward adult development. 
 
 
 
 

 
  

 

 

 

 

 

 

                                                 
42 Palm, G. (1997).  Parent and Family Education. In Generative Fathering: Beyond Deficit 
Perspectives (Alan J. Hawkins & David C. Dollahite, Eds.), (pp. 167 – 82)).  Thousand Oaks, CA: 
Sage Publications. 
43 Development Work: see Appendix B, Palm’s PFE table.  

Themes Developmental  Work43 
 

N 
New father 
 

 
SFF, SFM, SFOS, SFYS, FF 
 

I 
Intentional 
 

 
SFF, SFM, SFOS, SFYS, FF 
 

O 
Ownership 
 

 
SFF, SFM, SFOS, SFYS, FF 
 

B 
Bi-stewarding 
 

 
SFF, SFM, SFOS, SFYS, FF 
 

E 
Equipped sons 
 

 
SFF, SFM, SFOS, SFYS, FF 
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Contribution and Four Focused Fathers 

Richard:  He didn’t need the help for the day-to-day doing the 
homework.  So our focus was on, you know…making plans, seeing 
the big picture… having a game plan for down the road. 

 
 By big picture Richard alludes as many father have in my other studies 

[Wortham, et al., 1999a; 1999b; 2000; 2002) is what life was going to be after their 

education was completed.  Completion of education to these dads generally 

translated to a college degree.  Richard’s comments also typify how fathers view 

contribution, and how families are instruments of societal change.  This dad’s 

comments depicts Palm’s ideas of how he nurtured his son in an effort to provide 

a safe community for his family 

 This idea of being prepared to meet the challenges of the future centered 

on a value for an education, what an education could do, and why education was 

an important aspect of life 

O. L.:  That [high school graduation] was never an issue…he was 
going to do that…it was college…we valued education.  It’s 
ingrained. We went to high school and college, and we figured the 
kids would have to do the same thing. 

 
Skip:  I don’t think there was ever any question in their minds…in 
terms of any chance that they wouldn’t finish their high school 
degree, there was no question that they were at least focused to the 
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point that they were going to college.  Graduating from high school 
was not even anything we discussed. 

 
 Getting the high school diploma was almost secondary, inasmuch as the 

centermost issue became what career are you looking for and what college 

degree will assist you in being equipped to succeed in society, and how to 

manage the rigors of college.  This discussion of what they would eventually be 

able to contribute to society that was almost an end in itself 

Skip:  Yeah, society would say just what…are you going to do with 
that degree? Not that I ever said that to him.  He had a very strong 
desire to go into something like that   He knew full well what the 
options would be once he got a degree.  So the discussions I would 
have would be what schools he would like to attend.  Then, what 
would you like to do with your life then after you get your degree? 

 
 One father commented on how he helped his son dealt with the toughness 

of college, particularly the first semester,  

Max:  How do you do that? 
 
Richard:  Oh just remind him.  I mean, if he gets a little down or 
discouraged, not so much this semester, but that first 
semester…you know…that first semester is always tough. 
 
Max:  How was it tough for him? 
 
Richard:  It was tough…And his mentor or whatever in this 
support group told him “Well you’re homesick because everything 
was so great at home.”  You have other kids who can hardly wait to 
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skate, and go crazy.  And he was actually missing being at home 
because he liked being home. 

 
 And fathers talked about sons yearning to be home rather than become 

self-reliant like the fathers wanted them to be 

O. L.:  Our son used to come home on the weekends.  From school 
just to be home. 
 
Richard:  That’s how it was last semester.  I was like, dude, you’re 
in college…go away.   
 
O. L.:  If I had to do it again, I think I would have gotten him into a 
college…somewhere far…far away so he could not come home as 
often. 
 

 When reviewing the actual role of nurturer, the dads could see how the 

fatherhood roles had changed. They realized things had changed since their 

fathers were kids, and understood a new consciousness about how their roles as 

fathers had to change 

Dennis:  I think there’s a more active role of the father in the 
parenting aspects.  It’s not just the breadwinner anymore it’s what’s 
going on in your life as well. 

 
Dennis:  Society.  I think probably made it such that you have to be 
involved with them to know everything that’s going on. You said 
(referring to Richard) there’s a lot of evil out there…a lot going on in 
the world that you want to be sure that your kids are not getting 
involved with.  And being part of their lives knowing what they’re 
into, knowing who they’re seeing and knowing what they’re 
watching, reading and what they’re seeing over the internet and 
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whatever else is all part of being an active parent, being involved in 
what they’re doing. Thirty of forty or fifty years ago when my dad 
was a kid, the roughest thing they had was cars and cigarettes. 
Who’s driving what car, what girl are they seeing and who was 
smoking and who wasn’t? There is a lot of stuff out there. 
 

 These fathers commented on the changes that occurred since they were 

kids and how they had to compensate to stay connected.  Changes in lifestyles 

meant changes in various duties associated with different concepts of parenting 

which is not optional in today’s society. 

Richard:  I think it’s changed too, because a lot of people feel you 
have to have that dual income family…when you have that two-
income family, both are working, you have to split that duty, so it 
no longer you have dad twelve hours a day and comes home and 
dinner’s on the table. And mom does all that other stuff.  She’s 
there at home when they come home from school, and homework’s 
done.  And dad doesn’t have to do anything but kick back go play 
ball, watch TV or whatever.  You know…there are dads going to 
some of the doctor’s appointments because mom can’t get off…or 
the next time mom goes because he can’t get off.  That’s what you 
see in the families that are blessed to have two parents.  So that’s 
why I probably was more involved, it was out of necessity that you 
be more involved because the other spouse can’t do some of those 
things…and then you find out that ultimately you want to be 
involved.  You know no other option to not being involved.  It’s 
probably (to O. L., and Skip) different in the old guys day. 

 
 These dads were nurturing, had a different relationship from the 

relationship they had with their fathers because they either had the time, or just 

took it to see how they were doing. 
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Skip:  I had a great dad, but in terms of his involvement and 
interaction with me, I don’t remember a lot of that.  Yet at the same 
time, I have nothing but fond memories of my relationship with my 
dad.  As to my involvement with my sons, I think I made a point to 
make their interests my interests…Whatever they wanted to do, 
that’s what I wanted to do.   I loved just being there for them and 
with them.  I think we have really hit an area which is really 
crucial.  The kind of activities kids are involved in gives you an 
idea of how things are going.  And I think all of us have been 
blessed with kids that have been involved in wonderful programs, 
whether it was athletics or band or whatever.  You knew that they 
had good leadership examples, not only instructors but also kids 
who were involved in the programs.  So that was comforting. 

 
 These dads worried about the environment their sons were being exposed 

Skip:  We don’t live in an environment anymore… where we can 
just all meet at the playground because there just isn’t enough 
playgrounds.  And it’s kind of frustrating that we are such a mobile 
society…and…we don’t trust society enough to allow our kids to 
ride their bikes because we are so worried about evils.  So we 
reduce the opportunity for our kids to just hang out with their 
friends at their house, or at a playground or whatever.  Sometime 
we just get so involved with the activities and getting Suzie and 
Johnny and Jimmy and everybody to three activities… sometime 
we just forget to slow down. 
 
Skip:  And maybe in that respect I can doubly agree because when 
our kids were growing up in the neighborhood, when they went 
outside, they were gone.  And really there was not a lot of worry.  
They would be with the rest of the kids in the neighborhood on 
their bikes, on their skateboards, or doing whatever.  If they didn’t 
show up at night to eat you’d certainly be a concerned.  But as to 
where they were going, they told us and they were responsible in 
that respect.   
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Richard:  That’s how it was for us…but now you guys…this 
environment we got now we can’t do that anymore…  

 
Skip:  Yes…now everything has changed, including just letting 
your kids take off on their own to explore the neighborhood. 

 
Richard:  And it’s going to get worse with your three-year old 
(referring to Dennis)…you have to be on constant watch. 

 
Dennis:  Even now…when my son goes somewhere, my 14-year-
old…Call when you get there...Call when you leave.  So we know 
exactly when there’s been movement and expectation when they 
are going to be somewhere else.  And if they don’t report in, we 
call…Hey is Jerry there?  No he’s not.  So where is he?  We have 
been known to drive the neighborhood looking for him. 
 

 Stewardship involves ownership and being able to contribute something 

back.  These fathers saw education as the principal means to this end as the 

oldest dad related, and sometimes value is learned through consequences 

O. L.:  When my son wasn’t playing sports we would make sure 
that he had some kind of job so that he would know when the fun 
and games stopped he would have to make some money.  I always 
told him that once he left for high school that would be it.  He was 
really not coming back to the house.  He could come back to the 
house, but he was not going to be living there. When he went to 
college…that was basically it.  I didn’t expect him to come back and 
live at the house anymore.  I mean, he was always welcome back.  
That’s not the issue.  But he was not coming back to live. 
 
Skip:  I can remember in terms of ownership, I thought it was 
important to make them responsible early on.  Cars are a good 
example. For the life of me we got our oldest son a Mustang that 
looking back on he never should have had.  After having an 
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accident where he damaged the car, he was put on driving 
probation for six months. I think he learned a valuable lesson from 
that experience.  And as the boys got older, we would let the string 
that was attached to them go out a littler bit longer.  That’s the only 
way they can learn. 

 
 Whether it was a string, a punching bag, a car or curfew, these dads seem 

to understand that to equip their son to be contributing members of society, the 

fathers had to somehow make sure their sons knew what was expected and 

when an expectation was not met, there were consequences 

Richard:  You have to set that expectation from the beginning when 
they are little, that whatever you said…you’re going to follow 
through. Some of the problems you see are…I’m going to tell you 
one more time…I’m going to tell you one more time…well that 
doesn’t work.  They need to be told one time, and know the 
hammer is going to fall.  And the same thing…our son had his 
fender bender and he lost his car for I don’t how long it was.  And I 
made him fix it…both physically and monetarily.  And I think he’s 
a bit more focused because of that.  I mean that was known before 
the key even went into his hand…that’s how it was going to be… 
and it ended up being like that and there was never a challenge.  
But it’s an ownership thing.  And you have to work together with 
your spouse…cause if you get into a situation where one is giving 
in, and the other’s not…that’s a recipe for disaster. 
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Summary of Prevailing themes 
 

Good parents will do whatever is necessary to 
nurture and shape their children.  Parents are aware 
of their children’s talents and want to cultivate them 
in a way that enables them to contribute to society.  
Parents love watching their children grow and 
develop not only because it provides pride for the 
family but also because children are happiest when 
they are the most productive…That’s why parents are 
so concerned that children work hard at 
strengthening their gifts and putting them to work for 
the good of others.  
          -The Word Among Us, October 2004, p. 42 

 
 The thoughts above generally summate the views these father held 

concerning stewardship.  Working together as a family prevents disaster.  

Planning together wards off bad grades, crime, and poverty.  Teaching their 

children to own their lives produces better results than having them be 

irresponsible and winding up back home.    It was important for these fathers 

that they find as many nurturers to help them in this process of preparing their 

sons for society.  These nurturers were other father, teachers and professors as 

they encouraged their son to go to college.  High school was a foregone thought 

and college was a way for their sons to compete as equipped fathers. 
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Table 4-4: NIOBE Themes Identified by Sample Family & Focus Group connected 
to Palm44 

[SFF= Sample family father; SFM=Sample family mother; SFOS=Sample Family older 
son; SFYS=Sample Family Younger son; FF=Father Focus Group] 

 
This chart describes the five principal themes found in this study, and Palm’s ideas about 

how fathers encourage their sons toward becoming contributors to society. 
 

 
 
 

 
  

 

 

 

 

 

 

 

                                                 
44 Palm, G. (1997).  Parent and Family Education. In Generative Fathering: Beyond Deficit 
Perspectives (Alan J. Hawkins & David C. Dollahite, Eds.), (pp. 167 – 82)).  Thousand Oaks, CA: 
Sage Publications. 
45 Stewardship work, see Appendix B, Palm’s PFE table. 

Themes Stewardship Work45 
 

N 
New father 
 

 
SFF, SFM, SFOS, SFYS, FF 
 

I 
Intentional 
 

 
SFF, SFM, SFOS, SFYS, FF 
 

O 
Ownership 
 

 
SFF, SFM, SFOS, SFYS, FF 
 

B 
Bi-stewarding 
 

 
SFF, SFM, SFOS, SFYS, FF 
 

E 
Equipped sons 
 

 
SFF, SFM, SFOS, SFYS, FF 
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A Means to an End:  Equipped Sons 

The most prevalent and pervasive finding the studied family and group of 

fathers demonstrated was a value for education.  This value for education 

seemed to generate from the idea of fathering wanting to “take care of their sons 

for the next generation.”  This idea of generative fathering shared by researchers 

(e. g., Snarey, Hawkins & Dollahite, Palm) was also the philosophy of the fathers 

in the study.  All the fathers in this study wanted sons who were able to take care 

of themselves, be on their own, and succeed in society. These views were 

validated through a constant barrage of naggings to “have a plan,” “do your 

chores,” “apply for college,” or simply a father helping his son get over failing a 

college course.  This is also consistent with the recent research done a group now 

defined as “Twixters” (Cote, 2000, Cote & Allahar, 1995).  Twixters are seen as a 

group of young adults who are trying to sort through the maze of growing up 

with issues foreign to their parents.  These young adults have had to contend 

with a technologically advanced industrial age.  They also have to compete with 

an older labor work force with elevated requirements to enter this job force.  The 

results of dual-income earning parents, serial marriages, blended families, have 

produced youths who have had their youth extended.  Without a proper 
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assessment of these issues, and concerted nurturing at home, many are still at 

home (Levine, 2005). 

All this evolved into the NIOBE themes, which was discussed, beginning 

on page 195 in tables 4-2 to 4-4 in this chapter.  These themes N-ew father 

awareness, I-ntentionality, O-wnership, B-i-stewardsing, and E-quipped sons 

were used to analyze the data for this project, and provide the construct for the 

NIOBE model of parenting sons toward father awareness.   

The NIOBE model 

In Roman mythology, NIOBE, daughter of a god and queen 
of Thebes, was a mortal who compared herself with the 
gods.  She was the mother of seven sons, and extremely 
proud of this fact considering one of the favorite gods of the 
day was Latona, the mother of Apollo and Diana.  Elated by 
her children, NIOBE derided the Latona.  The goddess so 
enraged the goddess Latona, that her two children Apollo 
and Diana killed all of Niobe’s sons. Amphion, the father 
was so overwhelmed by the lost of his son, he killed 
himself. NIOBE who once had been the envy of her friends 
became the pity even of her foes.  She was changed into 
stone.46  

 

Mothers are indeed proud of their children, but so are the fathers, as 

illustrated in what happened when the Roman mythological mother, NIOBE, 

                                                 
46  http://www.online-mythology.com/niobe/ 
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challenges deity or the importance of a god.  The use of the term NIOBE is more 

accidental than deliberate.  Albeit, since the term defines my model, I felt it 

necessary to comment on the history of overly zealous mother (though 

mythological) who minimized a father’s involvement.  Overly zealous mothers 

who minimize a father’s commitment have the analogous effect of Niobe’s 

zealotry with her children.  Hopefully this study will assist in the further 

evolvement of fatherly input being necessary and important. 

There is no question; mothers are central to many aspects of parenting.  

Father’s importance has often been dismissed and disparaged (Ogburn & 

Tippitts, 1933); Pruett, 2000; Frank, 1999; Nord, 1997).  Yet, even fathers are 

viewed as involved, they are generally compared to mothers, as in engaged and 

involved fatherhood “being a rougher side of fatherhood” (Wortham, 1999) as 

researchers have examined how father long to care for the next generation.   

Snarey called this longing generative fathering.  His ideas and the ideas and 

research of scholars like Palm, Hawkins & Dollahite, McBride and Lamb lay the 

groundwork for the other findings for the study.  Based on the NIOBE model the 

significant five findings of this study focused on: 
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1. Having a new concept or awareness of fathering (neo-patriarchy); 
2. Being intentional about implementing this concept through active 

involvement; 
3. Encouraging their sons to accept ownership of their actions; 
4. Co-opting some of the parenting activities as the fathers allowed 

their sons to become bi-stewards of their parenting; 
5. Letting go of the strings, releasing their sons as equipped to 

contribute to society. 
 

The model is presented against a backdrop which consists of gate keeping 

mothers, (Hewes, 1995) an education system that does little to incorporate the 

needs of fathers (McBride & McBride, 1997; McBride & Rane, 1997), along with a 

society and child care system that either ignores paternal involvement or views 

fathers as an unnecessary evil (McMillan, 1997).   This is also a model that tries to 

understand the needs of fathers to communicate with their families and 

emphasizes that men or fathers generally best meet many of the tools young boys 

need to communicate. 

Neo-patriarchy: new awareness of fatherhood 
 

 All the fathers realized the societal changes since they were kids. The 

fathers of the fathers in this study had lived through the depressions.  Kimmel 

(1996) described these depression-bred fathers as skilled artisans.  Their 

grandparents had been programmed (Massey, 1981) in the 1930s and were the 

first to venture away from the agrarian (Pleck & Pleck, 1997) family life setting.  
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The father in this study who would become ‘new’ fathers (Pruett, 1988) were 

humbled by the end of Camelot and witnessed civil rights riots on TV, lived 

through a presidential resignation, and some had friends to die in Vietnam.  TV 

had an influence as well as the women’s liberation movement, and these fathers 

began to see themselves as nurturers and involved dads, rather than the 

protector and providers of the previous generations (Kimmel, 1996; Pleck & 

Pleck; LaRossa, 1998). 

 As new and involved fathers they learned that if anything was to change 

the way they were fathered, it would begin with them (Hass, 1994; Coltrane, 

1996), and they became intentional about this new image.  These new fathers 

went to PTA meetings, they helped solidify the choices for child-care, and more 

and more began realizing their input in their son’s educative environment made 

a difference (NCES, 1997; Nord, 1997) as early childhood educators (e. g. 

McBride & McBride, 1997; Hewes, 1995) began to acknowledge the importance of 

their role in education.  These pioneer fathers scoffed at the terms deadbeat, 

absent, and fatherlessness (Blankenhorn, 1995; Popenoe, 1996) as they 

encouraged one another to be active, involved, and present (Palm, 1994; 

Wortham, 1998a). 
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 As the fathers groomed themselves for this new role, they realized that in 

accepting ownership of this new manifesto, they needed to do the same to equip 

their sons for a future.  Acknowledging an increase in disproportionate number 

of boys who dropped out from school (Mulrine, 2001), as well as the issues of 

discipline and poor grades (Pollack, 2001; Sommers, 2000), these new fathers 

measured out a new yardstick of ownership for their sons.  They taught their 

sons how to value an education, and eventually how to become an adult and in 

the process removed the scaffold (Vygotsky, 1972) upon which they taught their 

sons the things they as new fathers had learned. 

 The transition to an equipped son occurred gradually as these men gave 

their sons models that went beyond previously assumed deficit-fathering models 

(Hawkins & Dollahite).  They encouraged their sons into becoming their own 

parent.  They assisted them in accepting society’s new demands of fathers and in 

the process, as bi-stewards, these new fathers gradually relinquished one role as 

they helped their sons assume a new one. 

 Through this entire process of growing to a son equipped to deal with 

society, these new nurturing, intentional, ownership-relinquishing bi-stewarding 

fostered an attitude of growing sons who would contribute as agents of change 
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in society (Palm, 1997).  The ideas of these fathers were not so much to make sure 

their sons graduated from high school, but rather to make sure as other 

researchers have noted that their sons could make it on their own (Romo & 

Fablo, 1996).  Education was not an end in itself, but the five dads who had all 

raised sons who graduated successfully from high school saw education as a 

means toward the ultimate end of providing society with equipped men who 

were able to be interactive, accessible and responsible fathers. 

Acknowledged Limitations 

 This study of father’s involvement in the education of their sons centered 

on a homogeneous group of middle-class, white, college educated fathers.  These 

were fathers who typified Snarey’s concept of generative fathering.  The 

researcher undertook the study with the understanding that the rationale for the 

sampled group chosen will engender some discussion.  This decision was 

deliberate but grounded in currently established research.  Though most studies 

on fatherhood focus on at-risk situations, the studies generally use as their 

benchmark definition of a successful father as “white, college educated, and 

middle-class (Hawkins & Dollahite, 1997).  The lack of studies of middle class 

families was one of the reasons this research has been conducted.  To break 
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ground in this arena, this researcher began studying middle-class fathers 

(Wortham, 1999a; 1999b; 2000).   

 Amato and Booth’s 1996 study provided the first part of this study’s 

model.  Amato and Booth looked at a cohesive family who had a child who was 

over 18, and was the biological child of a mother and father who were still 

married.  The other studies that help define this model included Hawkins & 

Dollahite’s 1997 definition of a successful father, and Overton & Wortham’s 1986 

study on successful high school graduation. Understanding that researchers in 

fatherhood (e. g., Snarey, Hawkins & Dollahite, Palm) similarly agree that fathers 

want to take care of their children, the researcher feels that the findings in this 

study can then be generalized to other ethnic and economic groups.   

 The families looked at in this study were, as many researchers would 

label, in-tact families (e. g., Booth & Crouter, 1998; Horn, Blankenhorn & 

Pearlstein, 1999); Lamanna, 2000).  An acknowledged limitation of this study is 

that many children do not have fathers in the home (Blankenhorn, 1995; 

Popenoe, 1996; 1997; Klinger, 1996).  The fathers in this study were educated, had 

flexible jobs, one had his own business, which allowed involvement.  Those these 

are not prerequisites for involvement, it enhanced it.  Others like in my case, 
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chose to have children later in life.  I was 39 ½ when our first son was born.  This 

deliberate planning was so I would be more stable, available, and a better 

provider.  However, I was the anomaly, most of the fathers had their children in 

their twenties, as was more common. 

 Trying to determine the most accurate picture of a purposive sample 

presents a challenge of distinguishing “true selves,” from “best selves” 

(Goffman, 1959).  And though these families did not share any serious problems 

(i. e., alcholol, drugs, etc.,), the fathers were aware of the fact that they would 

encounter and have to deal with potential “monsters,” as the father discussed 

what happens when you create an independent spirit: 

Stuart:  He would infer, mostly in body language - a kind of “get 
off my back” attitude.  But he is so different now.  And I’m just 
chalking it up (the defensive attitude) to his senior year, and his 
feeling that, “I just have to get out of the house,” which I 
understand.  Frankly we knew, with all three of our kids, that we 
were creating “monsters” in some ways because we gave them the 
right to debate with us, from a very very early age.  And it kind of 
dawned on us when we were going through this with Frederick 
about a year that we’d helped create it – this independent spirit. 
   

 The mother also contributed 

Harriett:  We’ve always allowed our children to…disagree with 
us… to express their opinions.  To say no, well, that’s not the best 
way to do it. But half the time they’re right.  His senior year, he was 
sullen and angry, and not very much fun to be around.  We had to 
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have several pretty confrontational conversations with him that 
would generally begin with a letter…we wrote him a pretty strong 
letter at the end of last year, and it began with something like, ‘We 
are really tired of you right now.’  He was just uncomfortable to be 
around.  Meal times were just miserable; because there was like this 
cloud of I don’t want to be here.  I’m not happy. 

 
 Issues of sibling rivalry also was present 
 

Stuart:  occasionally Frederick would get really angry, and I can 
think of instances, where he would really go beyond the typical 
sibling stuff and mentally “beat up” some on his younger sister. 
There is always a little of that among siblings, and every now and 
then he would just go overboard and humiliate his sister over 
something.  Insult her.   
 

 But this father and mother handled this through dialogue, using various 

means of communication (email or letter that preceded a stern talking) and 

resulted in some consequences.  This was also true of the other fathers, as when 

one son wrecked his car and was made to pay for the damages, and another son 

who had a similar situation had his driving privileges taken away for six-

months.  Other situations included the Stuart and Harriett’s older son flunking a 

class, and the same was true for Dennis’ son.  In both cases, these fathers went 

into “damage control,” and handled the situation in a manner that Snarey would 

indicates typifies be a generative father.  The point here is that even though these 

were middle-class families, they did have their disagreements.  Their lives were 
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not perfect.  They handled the issues with appropriate consequences and in 

many cases warded off more serious issues because they were involved. Their 

lives should not be viewed through rose-colored glasses. 

 Though the fathers in this study had stressors, these stressors were 

different from families where fathers were not present.  The fathers were not 

faced with issues of unemployment or low wages.  However, before giving 

others fathers a free pass, I use myself as minority middle-class father whose 

issues somewhat parallel the issues or stressors of these fathers.  Having not 

encountered some of the stressors associated with father absence, I have had to 

deal with issues of raising an equipped son, and have used similar parenting 

strategies:  writing letters, twenty-four hour rule47, grounding.  But one has to 

also remember, I am an older, African-American father, and have a totally 

separate list of issues with which I have had to contend. 

 Before discussing the conclusions in the next chapter, the researcher feels 

the acronym NIOBE, used to formulate a model and used to code the 

information needs to be understood as it has broad implications for 

reconceptualizing parental roles.  This is a new paradigm.  This paradigm has 

been based on the benchmarked definition of good fathering.  This benchmarked 
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definition of good fathering is one that has been tailored to fit a “white, Western, 

educated and upper middle-class ideology” (Hawkins & Dollahite, 1997, p. 17), 

yet it has been seldom used and discussed in research.  I understand that using a 

model that is alluded to in discourse but not researched in depth somewhat 

limits the generalizability of the study.  However, because it provided a model, 

this limitation, could also be found as a strength, and hopefully the model 

presented in this study can be a paradigm for additional study and studies.   

These issues are further discussed in the conclusions and recommendations. 

                                                                                                                                                 
47 Discussed further in Chapter 6, footnote 68. 
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Chapter Five:  Conclusions 

 
 This study focused on three questions directed toward boys successfully 

valuing education.   Specifically the study looked at father’s involvement, 

encouragement, and contributions that enabled their sons to finish high school.  

That the five fathers in the study all had sons who had graduated from high 

school and went on to college suggested that the fathers may have done 

something right.  The researcher’s focus on how they raised their sons with a 

desire to complete college led to the most compelling idea to surface.  This idea 

was that these fathers focused on raising sons who were “equipped” to deal with 

society.  Education simply was the cart after the horse. This revelation of the 

“equipped” son provides a new focus for educators, administrators and parents 

to consider if we are to reverse the trend of increased high school dropout, 

discipline issue and poor performance in school by boys. 

Most fatherhood scholars (e. g., Hawkins & Dollahite, 1997; Palm, 1994; 

Palkovitz, 1996) extrapolate from Michael Lamb’s (1986) landmark article, The 

Changing Roles of Fathers.  In this article Lamb indicated that three bodies of 

literature have looked at the influences fathers have in their children’s 
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development: (1) correlational studies; (2) studies that examined the effects of 

father absence; and (3) the impact of high father involvement (p. 12).  Since this 

study examined a father’s overarching involvement in his son’s graduation from 

high school, it adds to the body of literature that has focused on the impact of 

father involvement, particularly in the realm of education. 

This study investigated these questions:  

1) How fathers involved themselves in education of their sons? 
 
2) How do fathers encourage their sons toward valuing education?  
 
3) How important is a father’s involvement in their son’s success in the 

education arena?  
 
I looked at each research questions from the son’s, mother’s and father’s 

respective points of view.  Triangulated among the father, mother and sons, the 

discussion of these findings was limited to those elements that were identified as 

important by at least two of the participants from the sampled family in this 

study.   

While some of the study’s findings may reflect other researchers’ findings, 

(i. e., Lamb, 1986; Snarey, 1993; Dollahite & Hawkins, 1997; Palm, 1997), I 

narrowed the focus of this study to those ideas or actions where the father 

contributed to the son’s graduation from high school as a reflection of generative 
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fathering or “fathering which meets the needs of children by working to create 

and maintain a developing ethical relationship with them” (Dollahite, et al., 1997, 

p. 18).   

Tripartite Typology of Involvement within Parent & Family Education 

Conceptualizing the ideas and actions of a father who works to meet the 

needs of his children, I found a definite link in this study between the research 

that Lamb did in The Changing Roles of Fathers (1986) and Palm’s (1997) work with 

Parent and Family Education.  The fathers in this study possessed habits or traits 

that were compelling in the ways they reflected the research of Lamb, Snarey and 

Palm. 

Interaction, accessibility and responsibility, the principal elements of Lamb’s 

tripartite typology of paternal involvement, has become a yardstick for many 

researchers (McBride, 1997, Palm, 1994, 1997; Hawkins & Dollahite, 1997) to 

assess paternal involvement.  This first research question of this study 

incorporated this tripartite taxonomy. Palm (1997), in his discussion of Parent 

and Family Education (PFE), looked at paternal involvement as it focused “on 

improving relationships between parents and children” (Palm, 1997, p. 169), and 

helped to contextualize the other two questions of the study.  
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Because this study looked at education, specifically the fathers’ roles in 

their sons’ education and how fathers communicated this concern about 

education, Palm’s research in family education research emerged as a fit for this 

study.  This fit dealt with how fathers who attempted to be generative might 

involve themselves in their sons’ education.  Palm’s research provided the focus 

for the last two research questions.  

Five principal themes surfaced and have been organized in a pyramid I 

call the NIOBE-1 model for parenting sons.  See Figure 5-1.  This differs from the 

other NIOBE-2 model of parenting for father awareness.  See Figure 5-2.  The first 

is provided to illustrate how father parent their sons, equipping them to be 

effective self-actualized members of society.  The second model is used to 

illustrate how the equipped adult son moves up the pyramid to become a ‘new 

[self-actualized] father,’ who has gained the awareness his father possessed as his 

father equipped him toward self-actualization.  
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Figure 5-2: A Pyramid for Parenting Sons “ NIOBE”  Model-148 
 

                                                    
            
                                   Equipped sons                                             

       
                                                                      

                                 Bi-stewardship 
                                      
                    

                        
Ownership 

                                 
    

    Intentionality 
 
                            

 
                  Neo-patriarchy or New Father Awareness 

 
 

 
 Maslow arranged his needs in a hierarchy, where people fulfilled their basic needs before they concentrate on 
fulfilling their higher needs.  [The same is true in this analogized “NIOBE” model based on Gordon’s 
Synectics model49 of making the strange familiar through analogy.  Analogized with Maslow’s hierarchy of 
needs, the idea of young men becoming “equipped sons” by graduating from high school is analogized to self-
actualization, and the most fundamental need is analogized to the idea of a neo-patriarch or new father 
awareness].  If the physiological or [neo-patriarchal] needs are not satisfied—those needs that are vital for 
survival—people will not spend much energy attempting to fulfill safety or social needs.  The same is true for 
fathers.  Fathers are expected to realize and contextualize a different [new] concept50 of parenting before 
achieving subsequent levels of this NIOBE model. As the needs of each level in this model, as well as the 
original Maslow model are satisfied, energy can be spent to fulfill the next level of needs.  Once a need is 
satisfied, it no longer acts as a motivator. 

                                                 
48 Wortham, A. R. (2004, June 24).  “Paternal Involvement in the Education of Children: A Case Study 
of Families with Sons who graduated from High School” Parents in Education Class presentation, at 
the University of Texas: Austin, Texas [See Appendix B, for analogized Maslow model 
explanation].                                                                                                          
49 Gordon, W. J. (1961). Synectics.  Harper & Row: New York 
50 LaRossa, R.  (1988). Fatherhood & Social change. Family Relations, Vol. 37, pp. 451-457 
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These themes that emerged from reviewing the data reflected earlier 

opinions on fatherhood, but the NIOBE themes are somewhat distinctive from 

earlier research, particularly as the NIOBE model is analogized in the Appendix  

B with Maslow’s hierarchy of needs.  

Matrix of Ideas, Goals & Themes 

As this study was reflexive, I was aware of many obstacles that needed to 

be dealt with.  Among these obstacles were 1) situating this study in an area of 

newness, i. e., 1) “How to deal with current research?” and 2) “Am I disclosing 

new data or discovering any new insights?” As I interviewed the fathers, and 

reflected on my own fathering styles, I encountered and accepted insights that 

became obvious as a result of being described in previous research, and 

attempted to build upon those insights that seemed pertinent to my own study 

[e. g. Lamb, Hawkins & Dollahite, Palm].  Likewise I considered previous 

researchers’ work (e. g., Brittan, 1989; Lupton & Barclay, 1997) who emphasized 

qualitative studies of fatherhood in a search for new ideas using “in-depth 

interviews with fathers themselves to explore their experiences” rather than 

using “laboratory based observations of behavior, quantitative methods and 

statistical analysis” (Lupton & Barclay, 1997, p. 47).     
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Dealing with current or existing insights  

The five themes or ideas that appear to be different from current or 

existing ideas were the ideas of neo-patriarchy or new awareness of fatherhood, 

intentionality, ownership, and bi-stewardship. Though somewhat linked to other 

discussions of paternal involvement, none of these particular themes have been 

individualized, isolated or presented as distinctive in previously published 

studies.  An additional theme that became more apparent with the focus group 

and central to all the discussion was to nurture sons into becoming “equipped 

sons.” The fathers in the study underwrote much of their communication with 

their sons with the idea that they were preparing them to be on their own. 

Education was seen as ‘the key’ to assist their sons in accomplishing this 

endeavor. 

Constant reflection over the three research questions facilitated the 

researcher in resolving or finding connection with current literature.  Focusing 

on the ideas of involvement, encouragement, and the contributions fathers made 

in nurturing equipped sons, helped to frame these ideas under the themes listed 

in this study’s new model.  Involvement was at the epicenter of Lamb’s work.  
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Encouragement and contribution seemed to correspond with two of Palm’s four 

goals for PFE: development work and stewardship work.  These three contexts help 

theorize and eventual conceptualize the five themes that surfaced in the 

“NIOBE” model for this study.   

A situation of newness:  Am I discovering new insights?  

The first research question in this study connects to the three-part 

taxonomy of involvement, i. e., interaction, accessibility, and responsibility that 

Lamb used.  One-on-one interaction between the son and the father in the 

sampled family, such as playing, reading, feeding, and the different ways dads 

found to communicate with their sons.  The ideas that evolved from the 

triangulated views of the father, the sons and the mother was later collaborated 

and refined with the focus-group dads and my own experiences as a father.  

Lamb defined this in his tripartite typology as interaction, and realized that the 

type of communication was important.   

Face-to-face communication is the richest medium for communicating—

because you can see facial expressions and body gestures as well as hear the 

tone, speed and quality of the voice. All these factors relay a tremendous amount 

of information and allow you to interpret the messages being sent. You not only 
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hear the words, or the content of the message, but also receive the relational 

messages that are being sent nonverbally and that tell how that person feels 

about you (Daft & Lengel, 1984, 1986).   

These fathers understood this face-to-face medium of communication, yet 

they varied their methods of communication as they strove to be present and 

accessible.  Sometimes it was written, indirect, via the mother, or nonverbal, a 

nod of approval, a silence to indicate deep remorse or anger.  How fathers 

availed themselves to their children, even if not directly interacting (accessibility) 

with their sons was another prevalent part of the first research question as the 

Social Presence Theory emphasizes that face-to-face communication is predicated 

on one’s social presence (Short, Williams & Christie, 1976).    

The last of Lamb’s typology observed and chronicled by the researcher 

focused on the amount of responsibility the fathers exhibited in the care and 

welfare of the child (Lamb, 1986).  Responsibility seemed to be one of the more 

compelling concerns fathers communicated in the interviews.  They wanted to be 

sure their sons were capable of taking care of themselves and the fathers felt 

responsible if they had not successfully communicated to their sons how to take 

care of themselves.   
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High school for these fathers became the door of opportunity, a means 

toward an end, not an end in and of itself.  Moreover, these dads used a high 

school degree to measure success.  The measurement of success was evidenced 

by how consistent and deliberate their efforts focused on valuing education 

attainment as a prevailing theme to get their sons equipped to be their own man, 

or titular head of a family.  It was these fathers attempt to care for the next 

generation; a philosophy that underpins both Palm and Lamb’s work that places 

these father’s involvement under the umbrella of generative fathering. 

Generative Fathering:  “Like my father did…” Paternal involvement: Evolving 
themes… 

 
That “fathers father (i. e., parent) based on how they have been fathered,” 

is a prevailing theme that exists in today’s body of literature of fatherhood (e. g., 

Snarey, 1993; Hass, 1994; Hawkins, Dollahite, 1997; Wortham, 1999b). This 

dictum or theme also emerged in this study.  All eight participants (five fathers, 

two sons, and a mother) indicated how fatherly influences had been passed on.   

Beyond “passing on” fathering techniques or being a model, the level of 

these fathers’ involvement incorporated all of Lamb’s concepts. As many 

researchers indicate, fathers are looked upon as being role models, but as Lamb 

indicates, accessibility and interaction are important facets to use in 
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conceptualizing involvement.  The fathers in this study employed several ways 

to do this from “building toy models,” “going camping,” “reading books 

together” or just “tossing the ball,” after school.  Even though these sons could 

read, as with my son, they still interacted with their fathers, as one son related he 

and his dad “would sort of take turns reading.”     

 Though this reading experience was done early, generally before ten, the 

fathers and the sons remember it as a “great experience doing [something] with 

[dad].” As both some of the fathers indicated, and the mother in the sampled 

family, “there was never a time when [the father] has not been interested” in 

their children’s interests.   

Accessibility has many facets.  These dads drew upon whatever knowledge 

they had gained from their own experiences or lack thereof with their fathers to 

be interactive as both a teacher and mentor. These fathers were there for 

important events; nagged their sons to complete projects or do chores; and 

leveled consequences when certain rules were broken or pre-established 

standards not met.  These fathers generally watched their sons, as the mother in 

the sample family commented in order to “see what their best was, and then…make 
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an effort to get involved in whatever that was…Whatever they would express an interest 

in, he would try and do that.” 

During the interviews, the sons in the sampled family talked about 

Lamb’s idea of responsibility, and their mother related about how there were 

creative and innovated ways the fathers handled responsibility, as defined by 

Lamb, looking after the welfare of the children.  The fathers in the focus group 

also shared similar insights, whether it was inventing the 24-hour rule before 

discussing issues, or finding the most applicable means of communicating with a 

particular child:  letter, illustration, or sermon, as they strove to introduce 

equipped men to society. 

Five Themes:  The first three--Intentionality, Ownership, Bi-stewardship 

One of guiding principles of this study research was to not only validate 

previous research but also add to the research.  Issues of involvement {Lamb], 

encouragement and contribution [Palm] surfaced as they corresponded to the 

research question. Moreover, in addition to acknowledged issues of involvement, 

encouragement and contribution were five other unique themes that emerged. 

These themes are arranged in an ascending order, i. e., a point at which fathers 

aspire for their sons to reach.  There is a brief discussion provided of how they 

arrive at a particular point before going to the next point.  These points include 
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intentionality, ownership and bi-stewardship. 

The first indication of the father’s philosophy of intentionality resonated in 

the interviews with the mother and the father.  The mother commented that her 

husband’s philosophy is “if you aim at nothing, you will hit it every time.”  The 

philosophy of intentionality is further iterated by a focus-group dads who 

commented that you have to have concept of what you want them to be by 

having a plan and a back-up plan as you get your kids to “buy into it for 

themselves,” realizing that what they did “was theirs.”  These dads “wanted 

them to do it for themselves, not for us,” which fostered the second theme of 

ownership.   This is where the sons owned their decisions, and were held 

accountable, whether it was fixing a car they had wrecked, or repeating a failed 

course, and paying for it in college. The idea of bi-stewardship is not unlike the 

idea of co-parenting (Amato, 1998; Dienhart & Daly, 1997) and is “inherently 

dyadic” (Amato, p. 244).  The compelling argument for this concept originates 

where parents achieve a level of release from the responsibility of parenting or 

relying on a partner “to teach them everything” (Dienhart & Daly, p. 151).  The 

idea of bi-stewardship stretches beyond simple rules and consequences where 

fathers realize they want their sons to parent themselves and be “able to process 
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life and make decisions for themselves.” There is an acknowledged difficulty here by 

both sons and fathers.  It is “hard to say how parents do that,51 but when they 

do it well, so by the time you are 18 or so, you are ready to leave.  Not in a bad 

way, but you are ready to live on your own.”   Insodoing, the fathers in this 

study realized that by relinquishing too much overt, or removing themselves 

from the decision making process, they had to accept the idea it might not be the 

easiest situation at home as they were creating future parents able to handle life 

on their own.  Yet sons who left home without the intention of returning for 

anything more than a visit as Richard stated  

leave the nest, because they feel grown up, and can handle life on 
their own…rather…than having one clinging to me onto every 
word.  

 
The Last Two Themes:  Neo-patriarchy & Equipped Sons 

   
 The father in the sampled family learned to nurture and foster an idea 

“to agree to disagree,” an idea totally unlike the ideas passed on from his father 

as he talked about the things his dad did and how he wanted to do things 

differently.  Neo-patriarchy or this new father awareness is the linchpin to the 

last theme of equipped sons. The idea of parenting a different way parallels 

                                                 
51  “to process life and make decisions” [sampled family older son] 
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much of the recent studies that have focused on a new nurturing father.  The 

concept of being a new father is the foundation upon which my paradigm is 

grounded.  This paradigm provides the tunnel through which a father sees his 

son as being equipped to take care of himself as a potential father, and creates a 

bond.  The male bonding that occurs enables young men to realize what they 

need to do to be successful in life. 

 The new father acknowledges his role with a firm grasp of the future 

as these fathers in this study that I characterized as new fathers attempted to 

father in the present without the constraints of the past.  This neo-patriarchal idea 

is perhaps described by a middle-class, college educated, Anglo dad (fitting into 

Hawkins & Dollahite’s image, 1997) who called new fathering “the rougher side 

of motherhood” (Wortham, 1999b).  This neo-patriarchal movement provides the 

basis for future fathering models to reflect on the NIOBE model presented here, 

and can later be correlated to the idea of sons desiring to be ‘new fathers. ‘ [See 

Figure 5-2]. 
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 Figure 5-2: A Pyramid for Parenting toward Father Awareness “NIOBE” M odel-2 

 
         

                             Neo-patriarchy       or         New Father Awareness  
 
               
 
                             Intentionality 
       
 
                                                             Ownership 
                 
    
 
 
                                                    Bi-stewardship 
 
 
 
                                                   Equipped sons 
 
 
Using the “NIOBE” model based on Gordon’s making the strange familiar Synectics model52, 
the idea here is for young men to gain “new father awareness.” They do this by moving up the 
hierarchy beginning as sons equipped to take care of themselves. Graduating from high school is 
seen as the beginning for most sons. Conceptually “equipped sons” travel a reverse route to self -
actualization to arrive at being ‘new fathers’ equipped to take care of themselves.  Fathers are 
again models, and encourage their sons to realize and contextualize a different [new] concept53 
of parenting before achieving subsequent levels of this NIOBE model. As the needs of each level 
in this model, are satisfied, energy is then spent to fulfill the next level of needs.  Once a need is 
satisfied, it no longer acts as a motivator. Ultimately, these two models are cyclical, insofar as 
fathers work toward building ‘equipped sons’ who later strive to become ‘new fathers.’ 

                                                 
52 Gordon, W. J. (1961). Synectics.  Harper & Row: New York 
53 LaRossa, R.  (1988). Fatherhood & Social change. Family Relations, Vol. 37, pp. 451-457 
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Moving Toward a New Patriarchal Involvement 

The desire to become a new father crosses socio-economic, ethnic and 

educational levels.  A review of lower-incomed fathers’ habits indicates that 

lower-incomed fathers rely strongly on the teachings of their fathers (Romo, et al, 

1998).  Caring for their sons for the next generation is a pervasive part of 

generative fathering and a desire that all fathers desire regardless of ethnicity or 

education (Snarey, 1993; Dollahite & Hawkins, 1997). Subsequent research 

concerning middle-class fathers also indicates that middle-income fathers drew 

heavily on the fathering techniques of their fathers (Wortham, 1999a; 1999b; 

2000).   

Increasingly, the importance of fathers in the overall growth, development 

and education of their children is being acknowledged. Acceptance of these 

perspectives is gradually becoming more normative in society as increasingly 

empirical evidence demonstrates children’s positive reaction to fathers’ 

involvement.  Studies have established that children perform better in school 

when fathers are involved in their children’s school (Nord, 1997).  Other studies 

indicate that when there is a close relationship with their fathers; girls are more 

likely to enter puberty later and are less likely to engage in pre-marital sex 
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(Canfield, 1997).  Still other researchers reveal when fathers are actively engaged 

in the lives of their sons, involvement in criminal behavior, truancy and drugs is 

reduced (Pollack, 1997; Gurian, 1996; Garbarino, 1999; Pollack, 2000).  These are 

all impediments to getting a high school diploma. Recently, researchers (Rohner 

& Veneziano 2001) have noted that “a father’s love—or lack of it—contributes as 

much to the development of a child’s personality and behavior as the love of a 

mother,” and in some respects a father’s love is even more influential. 

The conclusions here demonstrate that fathering is worth studying in 

depth.  The fathers studied here articulate ideas that merit further investigation 

in relation to how fathers involve themselves in the education of their children, 

particularly their sons. Inquiring into a family’s strategy, particularly the father’s 

role in his sons’ achievements as high school graduates was designed to add to 

the growing body of literature currently available that focuses on the role of 

fathers in their sons’ education.  These fathers have provided a rich context and 

setting from which to discuss other issues with similarly disposed fathers 

(fathers with a son who’d graduated from high school).  The settings provided 

by these fathers offered a “broader sociocultural context in which men are 

situated,” and allowed this research to explore “the biographical dimensions of 
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becoming a father” (Lupton & Barclay, 1997, p. 47).   

This study indicates that there is a great deal more to learn about the ways 

in which active fatherhood manifested itself in the education of boys.  The study 

also provides a deeper meaning into the sense of a father’s concept of parenting, 

as well as a paradigm for further avenues of investigation for other studies that 

are irrespective of race, income, or level of education. 

 In the epilogue of his book What Could he be Thinking? How a Man’s Mind 

Really Works (2003), Michael Gurian comments that  

 
one of the most profound acts of self-preservation we can engage in is to 
understand men.  As a culture, we’ve made profound mistakes in the last 
few decades by assuming that men were unnecessary…I hope as we’ve 
examined the male mind we are also aware that a man is more than we’ve 
discovered (p. 267 –68). 

 
By expanding research in the area of fatherhood, particularly as fathers 

contribute in the education of their sons, some of the previous mistakes alluded 

by Gurian may be avoided as stories of fathers, sons and mothers are shared. 

Accepting the Odds and Defying them 

 Reviewing current trends in job markets and college attendance, futurists 

are alarmed by how educational expectations of today’s American male 

population are lagging.   
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Given higher educational expectations among women and findings 
of past national research, which shows that expectations are 
strongly correlated with ultimate educational attainment, one 
would expect women’s future educations attainments to continue 
to outpace that of men. (Sum, et al., 2003, p. 37.) 

 
 The Center for Labor Market Studies (2003) indicated that despite the 

growing decline in educational attainment by American males of all ethnic 

backgrounds, policymakers and educational administrators at both state and 

national levels have placed little attention on this issue.  The CLMS study posited 

seven key labor market economic and social outcomes: 

1. Males with post-secondary schooling are more likely than their 
less educated peers to actively participate in the labor 
force…therefore increase the national pool of future 
workers…and reduce future labor shortages in high school 
occupations; 

 
2. Better educated adults males are less likely to be unemployed 

and underemployed…lowering the aggregate unemployment 
rate; 

 
3. Better educated workers tend to raise the productivity levels for 

forms in most industries…thus help boost the long-term 
national economic growth; 

 
4. Better educated workers will obtain higher real annual earnings; 
 
5. Better educated workers will pay higher Social Security payroll, 

state income and federal income taxes, thereby improve federal 
and state budgets and the financial position of the Social 
Security; 
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6. Better educated worker, especially past age 30, are more likely 

to be married and living with their spouses and children, less 
likely to father children out of wedlock and therefore improve 
the future economic prospects of the nation’s children; and 

 
7. Better-educated and more literate male population should 

increase civic engagement, voting rates and volunteerism and 
strengthen political democracy.  (pp. 40 – 41) 

 

In the foreword to the book Latino High School Graduation: Defying the 

Odds, Dr. Harriett Romo commented on directly targeting barriers “which make 

it difficult or impossible for many Latino students to cope effectively with 

personal, social and academic demands,” (1996, p. ix).  The same can be said for 

boys (Sommers, 1999; 2000; Pollack, 1999; 2001; Glennon, 2001).  Having 

equipped or “self-actualized” sons is the destination many of the fathers in this 

study focused, rather than the journey through the halls of education.  Educators, 

policy-makers, and parents emphasizing the need for a nice standard of living 

that cannot be met by a MacDonald’s or other minimum wage job might be the 

key to unlock this educational conundrum that is taking a toll in today’s schools, 

and tomorrow’s job markets. So what is our job?  As a football coach Joe 

Ehrmann who sees his job as being turning boys into men commented that our 

job is “to raise up a generation of responsible young men who will grow up to be 
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solid husbands and fathers,” (Marx, 2003).  The fathers in this study saw the goal 

of being solid husbands and fathers as more important and much easier to focus 

on than simply becoming a high school graduate.  Though each of the fathers in 

this study had sons who not only finished high school, but went on to college, 

the fathers predicated the success of their sons on preparing their son to be 

competitive.  It was the fathers’ drive toward making sure their sons were self-

actualized to the point they could successfully compete in society that 

encouraged the fathers to emphasize education.  It is the same focus that should 

become a model for others to implement as educators, policy-makers, and 

parents attend to the issue of boys not pursuing higher education. 
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Chapter Six: Recommendations 
 
 
 In the preface to their book, Generative Fathering:  Beyond Deficit 

Perspectives, Hawkins and Dollahite (1997) address an issue at the epicenter of 

the recommendations for this study.  That issue is the Role Inadequacy Perspective 

of Fathering. Hawkins and Dollahite argue that the role-inadequacy perspective (RIP) 

limits the ability of fathers to change, which is similar to most of the current 

scholarship on fathering that “emerges from a deficit paradigm” (Hawkins & 

Dollahite, p. 1).  This translates to a preponderance of literature on fathering 

which emphasizes the negative aspects of paternal involvement or negates a 

father’s importance.  These negative aspects range from absent and deadbeat 

fathers (Blankenhorn, 1995) to under-involvement in domestic labor (Hochschild, 

1989).  The role-inadequacy perspective emphasizes that fathers have been unable to 

adapt to the vast changes that have occurred as a result of social-historical 

changes, and have been unable to address the modifications needed to construct 

new concepts of parental roles.  Deficit thinkers sometime refer to these 

inadequate fathers as “ignorant,” and list the limitations as: 

(a) The RIP model does not give adequate attention to the processes of 
paternal growth and maturation (it is nondevelopmental); 
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(b) The RIP misconstrues the motives, feelings, attitudes, and hopes of 
most fathers (it is inaccurate); 
 
(c) The RIP creates significant barriers to personal transformation rather 
than encouraging change (it is unmotivating); and 
 
(d) The RIP holds up a constricted standard of good paternal care (it is 
narrow) (p. 9). 
 
How does RIP connect with this study?  They collide.  The fathers in this 

study contradict every element of RIP.  Whereas RIP is nondevelopmental, the 

fathers in this study focusing on improving paternal involvement, and furthering 

their sons’ development.  RIP does not reflect the motives of the fathers in this 

study.  These fathers were caring with positive attitudes toward fathering.  With 

the emphasis on involvement, the fathers wanted to be better, and saw change as 

a positive thing.  Additionally the fathers in this study broadened the standards 

for good paternal care. Recent reports continue to show that the drop out rates of 

seventh graders five years later are the focus of most state’s’ school districts 

(Guerra, San Antonio Express News, 26 August 2004).  It is therefore this 

researcher’s contention that parents and teachers ultimately have the 

responsibility for securing a higher graduation rate among young men.  I also 

contend that both parents and teachers have the ability to help reverse current 

trends and empower today’s youth, particularly boys, to graduate from high 
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school.  For that reason, teachers as well as parents are the target group for the 

recommendations provided here.  Though the recommendations could apply to 

other agencies, neighborhoods and communities associated with the students, 

the study’s recommendations are confined to parents and teachers as the 

principal target group. 

 Before examining this study’s recommendation, skeptics must be aware of 

the existing programs, environment, and overall educational backdrop upon 

which these recommendations will eventually be situated. Upon initial 

examination, the first thing that becomes patently clear is that few parental 

programs look at paternal involvement (McKey, 1985).  In retrospect, a review of 

high school completion rates of students who fathers are involved in their 

education has made the importance of active father involvement in education a 

central area of issue and concern in recent studies. Moreover, when parental 

programs were examined, most of the comparative analysis for paternal 

involvement programs used the idea of ‘middle-class’ families (Palm & Johnson, 

1992) since most of the perceptions about good fathering appear tied to a middle-

class model of fathering (Hawkins & Dollahite, 1997, p. 17).  Oddly, these 

middle-class images are rarely validated through research.  The relatively low 
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number of studies done on middle-class fathers (McBride & Rane, 1997; McBride, 

Rane & Bae, 1998) strengthens the contention there is a lack of validation of the 

benchmark model for successful fathers.  This lack of validation was one of the 

chief reasons this study looked at middle-class fathers.  While looking at middle-

class fathers only might be a limitation of this study, I felt it would be one of the 

study’s strengths, inasmuch as this study sought to examine the benchmark-

based models of successful fathering rather than the RIP models of fathering. 

A preliminary examination of the sampled family, and the father focus 

group revealed concerns consistent with prevailing ideologies: 1] fathers are 

important (NCES, 1997; Nord, 1997; Canfield, 1999) and 2] fathers have a positive 

influence on their children’s education.  The study also validated many of the 

images that middle-class fathers wanted to be involved in their children’s lives 

and how they found constructive ways to involve themselves.  The current 

constructive connection that is lacking in today’s society generally is found 

between educational establishments and concerned parents. 

A more constructive form could include developing fathering curricula on 

the college, secondary, elementary and community levels as well as focus groups 

for fathers.  The curriculum that’s missing in today’s schools could include but 
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not be limited to personal autobiographical stories, literature reviews and 

intergenerational mentoring. The college curriculum would be directed at both 

undergraduate and graduate level courses. The secondary level could parallel a 

home economics of life skills class (Field, 2000; Hoge, et al., 2004).  The 

elementary and community levels curriculum would include an array of classes 

for teachers and parents on how to increase paternal involvement in schools.   

Forums and advocates for all sorts of training are couched in the 

education community. In developing a curriculum, the architects of such 

curriculums have to be cognizant of the audience or customer (Schwab, 1973; 

McWilliams, 1997).  Though many books and parental classes have obscured, 

even excluded fathers’ contributions (Ogburn & Tippitts, 1933; Coltrane, 1996; 

Lupton & Barclay, 1997), studies have shown fathers’ parenting roles extend 

beyond providing, protecting and disciplining (Klinger, 1996; LaRossa, 1997; 

Rohner, & Veneziano, 2001). Though the core for such fathering curriculum 

would focus primarily on fathers, the curriculum would also encourage a 

peripheral amount of maternal input or involvement.      

Regardless of the ancillary contributions of others, the principal target 

audience for the elementary and community grass-root levels would be fathers 
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because fathers fulfill roles both as educators and as caregivers (Rohner & 

Veneziano, 2001).  It is my belief that providing curriculum developers with a 

new tangible construct would assist men becoming better fathers. Fatherly roles 

can satisfy the emergent needs identified earlier in this study as new fathers’ are 

trained to become more involved in their children’s education and care (Palm & 

Johnson, 1992; Klinger, 1996; Frank, 1999). 

Recommendations:  The NIOBE Model for Parents & Teachers 
 

The recommendations presented in this chapter correspond to the 

principal findings in the NIOBE model presented in Chapters 4 and 5.  The 

recommendations deal with traditional issues of father and focus on a new 

awareness or neo-patriarchal concept of fathering that both fathers and teachers 

need to accept before affirming habits that will assist in equipping boys to get an 

education. Many of the issues Dr. Graeme Russell indicated in 1983 about 

reconceptualizing images of role-sharing fathers and the consequences that arise 

from high father involvement (Russell, 1983; 1994) still prevail.   These 

consequences focus on a maternal parenting society, which needs to be educated 

as these issues center on men being incompetent or encroaching: 

there are the doubts that many people still express about fathers having the 
necessary sensitivity and skills to care for children. At this level are 
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included the barriers presented by mothers themselves, many of whom 
struggle with the ambivalence of overtly seeking paternal involvement but 
covertly experiencing an 'encroachment' on their domain of perceived 
power and expertise (Entwistle and Doering 1983). 
 
Dealing with the ambivalence of mother, the recommendations focus on 

how fathers can improve their relationships, not only with their sons, but also 

with others who fathers must interact.  The recommendations provided are 

patterned somewhat along the model used by Romo & Fablo, (1997).  There are 

63 recommendations [See Table 6-1) clustered under four specific conceptual 

areas of discussion.  The recommendations listed here are specific as they deal 

with assisting fathers and teachers to better bond with their young male students 

to help boys become better equipped to take care of themselves.  Many of these 

recommendations are common sense, or things you would think that fathers or 

educators would do without thinking.  Because many fathers and teachers 

DON’T, this list is provided in hopes that fathers will incorporate them with 

their current fathering practices, and work with teachers to better facilitate their 

sons’ acquiring an education. 

The recommendations have been categorized under four broad mileposts 

of male bonding concepts: acceptance [responsibility]; affirmation [support]; 

accountability [presence] and authority [challenge].  These mileposts reflect the 
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concepts of male friendship Stu Weber articulated in his book, Locking Arms 

(1995).  The recommendations also reflect Snarey’s idea of generative fathering, or 

the desire to take care of their children for the next generation.  Most of the 

recommendations [36] center on involvement54, on both the part of parents and 

teachers.  Teachers are the focus of 33 of the recommendations, with 12 specific 

recommendations targeted just for teachers.     

The recommendations have been additionally organized and categorized 

together as they pertain to the initial three under girding questions of this study 

that dealt with involved fatherhood.  It should be noted that these specific 

recommendations apply not just to the benchmark definition of fathers as 

defined by Hawkins & Dollahite (1997), “white, middle-class and college 

educated,” but are embedded in the idea of generative fathering, where father seek 

to be facilitate a better future for their children.  The recommendations also apply 

to any father who wants his son to value education. 

                                                 
54 As defined by Lamb. 
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Table 6-1:  Table of Recommendations55 

Research 
Questions 

Acceptance56 
[8] 

Affirmation57 
[16] 

Accountability58 
[14] 

Authority59 
[24] 

Involvement 
[35] 

[interaction, 
accessibility, 

responsibility] 

Father & son [3]  
                    
Teachers with  
father             [2] 

Father & Son [3] 
                    
Teachers with 
father             [5] 

Father & Son     [5] 
 
Fathers with sons 
and teachers      [4] 

Parents60 & & 
children    [7] 
 
Teachers with  
Students   [6] 

Development 
[13] 

[encouragement] 

Parents          [2] Parents          [2] 
 
Teachers        [2] 
 

Teachers           [3] Parents      [2] 
 
Teachers    [2] 

Stewardship 
[14] 

[contribution] 

Teachers        [1] Parent           [3] 
Teachers       [1] 

Parents             [2] Parents      [4] 
 
Teachers    [3] 

 

Acceptance:  Being Responsible for My Son 
 
There are eight specific recommendations that apply to a commitment of 

accepting the role or responsibility (Lamb, 1986) of being the father of your 

children and working with teachers to be interactive, encouraging and mentors 

(Palm, 1997).  This is where fathers own up to the idea that no one can parent 

                                                 
55 The numbers indicate the number of recommendations clustered included under this heading. 
56[Being Responsible] “Committed to accepting each other as we are, no conditions” (Weber, p. 
130). 
57[Showing support] “Committed to building each other up through genuine expression” (p. 
130). 
58[Being Present} “Committed to checking in with one another in key areas of 
personal…growth” (p.130). 
59[Offering a Challenge] “Committed to recognizing and reminding one another of an ultimate 
authority in (men’s) lives (p. 130). 
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their children the way they can, and their commitment is demonstrated both in 

how they are involved through their interaction at home, and with the sons’ 

teachers.  The tasks are listed as not only things the fathers had done, but also 

things that had been done by the researcher.  These recommendations encourage 

commitment to a goal, and in this case, the goal was education.   

Involvement via Interaction (Fathers & Sons) 

§ Read early to your children.  
§ Find your children’s interests early. 
§ Have a ritual. 

 
Reading early develops an interest in books, language, and provided 

fathers an opportunity to be with their sons.  Knowing what’s important to a child 

assists in cultivating a relationship between the child and his parents, and also 

assures the father had knowledge of how to encourage his son toward a goal.  

This knowledge easily melds into doing something as a ritual, (Doherty, 1997) 

whether it’s pancakes on Saturday morning, ‘Movie Theater’ on Friday nights, or 

planning for a vacation.  Specific tasks are given to the children; expectations are 

articulated; and a comfort zone of promises established.  This comfort zone 

provides the children an understanding that there is no way they can fail, 

                                                                                                                                                 
60 Parents include whoever is the principal custodian[s] of the children, assumed here to be the 
mother and father. 
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whatever they attempt is accepted, as long as they make the attempt to complete 

the assigned task. 

Involvement via Interaction (Teachers with Fathers) 

§ Focus on father involvement. 
§ Have pre-progress report meetings as part of a parent/teacher 

school meeting (not a parent/teacher conference). 
 
Many times teachers forget father involvement is an added key to unlock a 

part of a student’s success in school. Teachers can recommend or require 

students to watch TV shows with educational themes with their parents.  This 

can be relational and educational.  Parents become involved in the education 

process at home and teachers can generate an educations atmosphere in the 

student’s home environment.  This provides teachers with more options and 

enhances a home environment more conducive to learning.  This can facilitate a 

relationship where teacher know the parents before parent/teacher conferences. 

Parent/teacher conferences are generally arranged at a time when fathers cannot 

attend.  This is particularly importance in light of stressing parental involvement 

with class projects at home.  Additionally, modifying the conference time could 

help increase paternal attendance.  Doing things that interest dads has the potential 

to attract fathers to attend events.  Having a “donuts with dads,” event that 
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encourages children to invite their fathers to come to school, meet teachers and 

counselors, and show a father’s interest in education is an example. At my son’s 

middle school, when I organized their first ever “donuts with dads,’” event at 

7:00 a.m., over 100 dads showed up with their sons.61 The last recommendation 

involves parents and teaching accepting responsibility regarding a pre-progress 

report meeting.  This idea stems from parents having an opportunity to come visit 

a teacher during a posted time other than the standard, perfunctory parent 

orientation evening.  During the initial back-to-school meetings, many parents, 

particularly the dads, hardly have a chance to spend more than five minutes with 

the teacher, and often don’t even get a chance to exchange contact information 

(phone numbers, email address, etc.) Having a coordinated pre-progress report 

at a time the father can attend would provide the teachers and parents a better 

opportunity to encourage the educational process and focus on student conduct 

as well as academics.  This is also a time when the parent can assess the needs of 

his child, with the teacher’s input and make a informed decision if the class, 

student and teacher are a good fit.   Maybe the student is above his head, require 

tutoring or there is a personality issue that needs to be addressed that will better 

                                                 
61 The principal of his school was pleased, amazed, and surprised, as she labeled it an 
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facilitate a harmonious and conducive educational environment.  This discussed 

also under affirmation and accountability: work with parents to foster critical 

thinking. 

Encouragement/Development via Parents 

§ Set goals early. 
§ Determine rewards. 

 
Though both of these recommendations could be a collaborative effort 

between the mother and father, fathers have generally been viewed as the 

principal provider and disciplinarian (Klinger, 1996; Griswold, 1993; Pleck & 

Pleck, 1997) and it is recommended he articulate the goals early.  Establishing the 

importance of goal setting helps provide a strategy for future success, i. e., do 

they want to get a liberal arts degree, or a technical degree?  Focusing early on 

the “prize” helps kids see what their lifestyle might be. Regarding goals, parents 

need to establish a determined set of either implicit or explicit rewards for tasks 

around the house or standards in school, academically and socially.  Sons need to 

know what the standards are and the rewards for attaining these standards.  The 

rewards can vary from money to exemption from chores, or clothes, but it should 

be something that the father is aware that the son can do.   

                                                                                                                                                 
overwhelming success (Middle School principal’s personal commentary, February, 2004). She 
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 Contribution/Stewardship via Teachers 

§ Encourage volunteerism. 

Much like parents, teachers are models that many students mirror.  

Having teachers emphasizing personal sacrifice and volunteerism provides additional 

models for students to emulate, and assists in helping students become 

acquainted with the need to contribute to society. 

Affirmation:  Being Supportive of My Son 

 This focuses on things that parents, specifically fathers, and teachers can 

due to support boys toward becoming capable of taking take care of themselves.  

These 16 recommendations reflect things at home that are complemented in 

school in a collaborative sense to keep young boys focused on the “prize” that 

education can bring. 

Involvement via Interaction (Fathers & Sons) 

§ Attend parent teacher conferences. 
§ Ask about homework and school projects. 
§ Have weekly family meetings. 

 
Attending parent teacher conferences acquaints the father with his son’s 

teacher, and provides the teacher with an additional resource to assist in the 

child’s education. Education becomes more collaborative. Asking about school 

                                                                                                                                                 
coordinated for the counselors to be there as well as many of the teachers. 
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projects is an opportunity to get engaged with sons and assist them with an 

educational task, or just an opportunity for dad and son to ‘hang out.’ Weekly 

family meetings provides an opportunity to share what’s going on, discuss chores, 

expectations and provides kids an opportunity to share their interests and be 

included in household decisions. 

Involvement: Interaction (via Teachers) 

§ Be available to assist volunteering fathers. 
§ Have dads write about their child. 
§ Have students write about their dad. 
§ Invite fathers to recommend a book for their sons to read. 
§ Have post-progress report meetings as part of a parent/teacher 
school meeting (not a parent/teacher conference).62 

 
Teachers first need to begin affirming their students by affirming a 

willingness to be connected to the parents.  Particularly with sons, father 

involvement in their children’s academic pursuit increases the probability of 

success, so teachers need to avail themselves to volunteering fathers, and assist 

these fathers who want to help.  Having dads write about their child provides an 

insight for the teacher to better understand the student and enhance interaction.  

It gives the father an opportunity to think about his child.  Encouraging the child to 

write about their dad, on the other hand, gives teachers an insight on potential 

                                                 
62 Recommendation is also listed under Acceptance.  
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issues, establishes a degree of trust, and allows the student to think about how he 

or she views their father.  Inviting the father to recommend a book gives insight to 

the teacher about the father; provides the teacher a possible book that the student 

might read, that their father has read; and might result in father and son 

discussing the book at home. I have often encouraged my son to read books I’ve 

read, but it was not until he entered high school that I began to read the same 

books he was reading.63   

The last recommendation here, the post-progress report meeting is not unlike 

the pre-progress idea mentioned under Acceptance. This meeting stems from 

parents having an opportunity to visit a teacher during an arranged time and 

discuss a follow-up to their first meeting. Arranged after a progress report they 

(teacher and parent) can discuss potential support issues, and discuss a means of 

future communication, checks and balances, and strategies for success.  This is an 

opportunity for them to define success. Having a post-progress report could be 

called at the discretion of the teacher or the parent. Several things can be 

discussed to include a holistic approach to the teaching environment.  Parents 

                                                 
63 The summer of 2004 was the first time I read To Kill a Mockingbird, Lord of the Flies, or 
Fahrenheit 451.  It provided additional opportunities for conversation  between my son and me, 
and an opportunity to be “involved.” During the spring of 2005, my younger son, who had most 
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can share specific needs, and the teacher can also discuss styles of teaching in a 

collegian manner.  It is important to remember that the best setting is one that is 

not adversarial.  Moreover, if the teacher and parent agree that the student might 

be better in another class, or have another teacher, here would be the opportune 

time to discuss such an issue without undue stress on the parent, student or 

teacher. Some experts actually recommend it (Tofler & DiGeronimo, 2000). 

College students are known to select classes based on instructors, however the 

same is not permitted in middle or high school except in circumstances that 

might involve disciplinary issues.64   

                                                                                                                                                 
likely observed me read books his brother had read prodded me to read “Where the Red Fern 
Grows,” a book he had to read for his school, and another book I had not read. 
64 A case in point here is when my older son continued to have issue with a teacher, it was agreed 
on both our parts, the teacher, my son, his mother and I that he transfer from a TAG [talented 
and gifted] to an honors’ class.  This was coordinated with the 8th grade counselor, and worked 
well for all involved. On the other hand, when a similar situation evolved in high school, rather 
than the teacher request a meeting with me, she secured his removal from her class.  I might add, 
that I’d previously talked to the teacher, requested a meeting with her and the assistant principal, 
to discuss an obvious personality clash.  I was supportive of their concern about his disruptive 
nature in her class, yet the option that he might take another class was never presented.  Parents 
need to know their options and it is the responsibility of the administration to make sure parents 
know these. Having previously met the teacher, I had my reservations about her as a teacher, and 
though pleased with the outcome [a new teacher for my son] I did not respect the process.  There 
were no lessons learned here, other than the idea ”if I don’t like a teacher, I can be disruptive 
until I get transferred,” or [for the teacher], “If I have a student I don’t like I can simply get 
him/her removed and my problem is solved.”  Not all individual students have the same option, 
sometime the option is suspension or expulsion.  Some form of student-parent-teacher 
intervention is needed where options are presented, so alternatives are agreed upon, and their 
exist a collegian win-win situation among all concerned. 
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Encouragement/Development via Parents 

§ Give incentives/consequences for grades and behavior. 
§ Make promises sparingly, but keep them doggedly. 

 
Knowing their sons’ interests, which was one of the recommendations 

under Acceptance, provides guidance for the fathers who attempt to link incentives 

with grades or behavior.  Incentives could be any number of things from going to 

breakfast with dad, or the promise of a basketball jersey or money.  Sometimes 

these incentives for grades are predicated on what their peers receive, but 

besides grades, a consequence of poor behavior provides the fathers with an 

opportunity to negate a posted reward (take away a privilege like video game 

time, a special basketball jersey, or limit an extra curricular activity.)  Carefully 

and closely guard promises, and provide rewards quickly.  Giving boys the idea 

they have control over what they wear, what they want to buy (video games, 

movie tickets, watches) gives sons the idea that they had some control and 

ownership of their life.  As in the case of my own son, I’ve encouraged him to 

save his money for a car, and negotiated with him that for each dollar he 

deposits in the bank, I will match it.  If he chooses to spend his money, then he 

understands that he decides the likelihood of whether he’ll drive a clunker rather 

than a convertible. 



 
 
 

278 
 

Encouragement/Development via Teachers 
 
§ Provide goals early and verbalize often. 
§ Give incentives/consequences for behavior. 

 
Stating a goal early and providing periodic reminders keeps students focused 

and provides both teachers and parents a similar means to encourage their 

students.  These recommendations mirror the suggestions to parents about goal-

setting; it’s just left to the teachers to determine what the goal is, along with what 

rewards are available. It is also recommended that parents share goals and 

consequences with teachers.  The teacher can use this at-home goal in concert 

with similar ones at school to increase motivation through an added incentive, or 

a consequence that might be imposed at home.  

Contribution/Stewardship via Parents 

§ Allow children to write out checks. 
§ Show children bills. 
§ Establish an allowance. 

These three recommendations are utilitarian in nature, but are at the root 

of having sons understand what it takes to operate a family.  Understanding 

what goes into running a home gives sons a perspective of what they will be 

faced with, and allowing them to write our checks or show them the bills for things 

as electricity, water, gas or a food bill helps them see the importance of having an 
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income.  It further educates them on the fact that things are not free.  Providing an 

allowance is just what it says, it is a parental means to allow their children to earn 

money for doing a variety of chores at home, and encourages them to realize 

how “to earn ” money to pay for things they want. 

Contribution/Stewardship via Teachers 

§ Become more aware of the contributions fathers make in education. 
 

The last recommendation under Affirmation deals with affirming fathers in 

their attempt to be supportive in the educative process.  Many teachers don’t 

even consider fathers as vital let alone involved in the education process of their 

students.  A simple awareness campaign that emphasizes the need for both 

parents to attend events or be involve in school activities could elevate the 

diminutive role of fathers who want to be involved, to fathers who can volunteer, 

help make the teacher’s job easier, and make a difference.  Inviting fathers to 

class on “Career-Day” or creating a project that is father-son centered could do 

this.  This fatherly presence has the potential to overlap at home, and encourage 

sons to be more likely to ask their fathers for help with their schoolwork. 
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Accountability:  Being There for My Son 

 There are 14 recommendations clustered under the umbrella of 

accountability that focus on how fathers are there for their sons.  These also 

viewed in respect to the questions that focused on involvement, encouragement and 

stewardship and apply to how fathers helped with their son’s personal growth. 

Involvement:  Accessibility via Fathers 

§ Post work schedules and phone numbers on the refrigerator. 
§ Provide email address at work. 
§ Be home on weekends. 
§ Call home from work. 
§ Be there. 

 
Accessibility is more than being available.  However, fathers indicated 

that many times their kids needed them, but were unsure when they would be 

home.   It therefore becomes important to know how to contact dad when he’s 

needed.  These five recommendations are simplistic, but provide a vital conduit 

for sons and their fathers. Sometimes just knowing their work schedule or having 

access to a phone number, email address or the knowledge that dad would be home 

on the weekend accomplishes the task of knowing when dad was available.  Calling 

home from work, even if on a long trip conveys a philosophy of commitment so the 

kids feel important, and as important as the father’s vocation.  This is particularly 
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important for teenagers.65  Of all these recommendations, “Being there” is the 

most complicated.  Researchers, myself included, are amazed by the lack of 

focus, even awareness, which exists among many dads of their mental absence 

(Warren, 2002; Frank, 1999; Corneau, 1991).  This lack of focus stems from not 

being “in the moment” (De Beauvoir, 1952), and is related to the phenomenon of 

Transcendent Fathering Technique alluded to earlier in this study where fathers are 

more in the past or future, rather than the present.  Fathers find themselves 

thinking about past events or planning future projects and as a result, such 

involvement “out of the moment” causes issues at home.  Physically present, but 

mentally somewhere else was symptomatic of many dads who had difficulty 

“being there.”  The fathers I talked with had to work on being “in the present 

moment”, and with the help of their wives, books, and other fathers, these 

fathers became better listeners, and more present with their families. 

Involvement:  Accessibility via Teachers 

§ Provide email addresses or phone numbers. 
§ Arrange schedules that consider fathers’ odd hours. 
§ Create web pages 
§ Attend school events. 

                                                 
65 In the social mire many teenage boys traverse (Pollack, 1999; Garbarino, 1999; Nikkah, 2000), it 
is important boys know if they need to talk to dad about ‘guy’ stuff, a variety of means to access 
dad are available.   



 
 
 

282 
 

In an effort to be more involved and accessible to their children’s 

education, fathers need to be ‘in-the-loop’ so to speak with their child’s teacher.  

Being able to reach teachers is almost as much a concern for parents wanting to 

be involved in their child’s education as it is for teachers who want parental 

assistance.  In the age of technology, teachers have an assortment of means to 

contact parents besides the telephone.  Early in the school year teachers and 

parents who exchange contact information have students who are better monitored 

and better motivated.  Issues such as behavior or academic non-compliance can 

be identified and attended to early within the school year.  Making hours that 

anticipate today’s work schedules enables a better opportunity to communicate with 

teachers.  Similarly, having web page links allows parents an opportunity to see 

what is being taught in school.  Many schools are now launching something 

called “Parent Connection.” This new, and in some cases “districtwide 

technology…enables parents to view online their children’s grades…in grades 

three through 12…by visiting the district Web site” (Toalson, San Antonio 

Express News, 9 March 2005). Students miss teachers who don’t attend school 

events, but even more importantly, parents who make the effort to attend an 

event, in the hopes to visit with a teacher, miss teachers who don’t attend. When 
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I coordinated the ‘donuts with dads,’ some of the teachers did not attend.66 If 

faculty members are not available, how can potential issues be elevated or 

addressed? The school must take an active part as a willing accomplice, and not 

assume that fathers are not interested. It has a demoralizing effect on the student 

and the parent who is interested in the educational environment provided for 

their children.  

Encouragement/Development via Teachers 
 
§ Give incentives/consequences for behavior. 
§ Provide deadlines early and verbalize often. 
§ Work with parents to foster critical thinking 

 
Teachers and parents have similar means to encourage their students.  

Teachers need to determine what rewards are available.  It helps when parents share 

a goal with a teacher, and the teacher can then use this at-home goal with a 

similar one at school to increase the motivation through an added incentive.  

Stating deadlines early and providing periodic reminders limits crisis situations, and 

helps students focus and plan.  Additionally, providing several assignments 

simultaneously with information like, number of points, weighted grades, 

                                                 
66 Many teachers elected not to attend. I arranged for community contributions and did the leg 
work for the first event.   It is recommended that faculty attendance is mandatory, as the eighth 
grade counselor indicated, “It was the first time I saw Jamie’s parent,” (Snave, personal 
commentary, February, 2004).   
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provide the students an opportunity to develop a plan of what needs to be done 

first.  Teaching critical thinking or the idea of how to think enables the students to 

better assess the voluminous amount of information they have to process, as they 

try to decide what’s most important.  Education should constantly be included in 

this equation as students try to decide what they want to be in life, and why  

Contribution/ Stewardship via Parents 

§ Discuss convictions 
§ Attend a men’s group 

 
Conviction is a core issue among maturing adolescents ((Pollack, 1999; 

Garbarino, 1999; Nikkah, 2000). In the latter part of the twentieth century, the 

former Secretary of Education, William Bennett, did a series of books on 

virtues.67  Ken Canfield of the National Center for Fathering also discussed in 

his book The Heart of a Father, (1997) the importance of having a moral fabric 

worthy of emulating.  Discussing one’s conviction is important, for if children do 

not know what their parents’ view of right and wrong is, they will likely 

discover it elsewhere (Pollack, 2000; Gurian, 1998; Osherson, 1986).  Several of 

                                                 
67 In 1995, Bennett published, The Book of Virtues, and later The Moral Compass, and The 
Children Book of Virtues, emphasizing the idea that “the central task of education is teaching 
virtue. 
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the fathers expressed a strong religious conviction, to include the Bible being their 

favorite book. These men labored with the understanding that their sons needed 

something spiritual and shared that with them by taking them to church, 

encouraging them to be in faith-oriented youth groups, and discussing religion.  

Men were encouraged to join men’s group, since men have a tendency to be more 

open with other men {Palm, 1994), and many of the fathers were encouraged by 

other men.  It gave them an opportunity to gauge their own failures or successes, 

and encouragement to be better fathers. 

Authority:  Giving Sons a Chance 

This last cluster consists of 24 recommendations.  It is the largest of the 

three, and deals with giving sons an opportunity to spread their wings.  These 

recommendations deal with fathers involving themselves in their sons’ lives to 

plan a path toward success.  These recommendations demonstrate how fathers 

encourage their sons to become self-actualized (Grossman, 2005) becoming their 

own man.  These recommendations also offer fathers suggestions and examples 

on how to become productive contributors to society. 

Involvement:  Responsibility via Parents 

§ Give chores. 
§ Be informed to make the hard choices, start school later. 
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§ Provide parameters concerning school. 
§ Limit extra curricular activities. 
§ Limit cell phone usage. 
§ Graduate curfew responsibilities. 
§ Create appropriate ways to communicate/handle discipline issues. 

 
Lamb states responsibility is difficult to define, where the father “takes 

ultimate responsibility for the child’s welfare and care” (Lamb, 1986, p. 8).  

Fathers are responsible for introducing their sons to society (Biddulph, 1997; 

2003) and chores are one of the first exposures children have to the outside 

expectations of society (Biddulph, 1994; Epstein, 1997; Jarema, 1994).  It is 

suggested that delegation of chores should start in elementary school, but 

definitely by middle school (Kindlon, 2001).  Fathers should mete out chores 

based upon an understanding that chores are their sons’ way of contributing to 

their family.  Fathers need to understand that, generally speaking, boys’ brains 

develop later than girls (Gurian, 2003) do.  Two of the fathers in this study felt 

that graduation at 18 might be too early, and in one case at least, one of the 

fathers held a younger child back a year.  This is a hard decision, and fathers need to 

be prepared to communicate such a choice to their sons. Fathers who are 

informed on their importance as fathers, who know their sons’ interests, and the 

importance of various academic programs are able to increase their children’s 
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ability to succeed and are prepared to make the hard choices. As dads provide 

parameters and early in their sons’ lives, they need to coach their sons through an 

understood ‘mantra’ that graduation from high school is the only option, and dropping 

out of school is never an option.  Coupled with the idea of emphasizing fulfilling 

the commitment to finish high school, fathers must realize that “too much of a 

good thing” may not be a good thing.  Limiting extra curricular activities to one 

activity per semester reduces stress, provides sons an opportunity to be more 

selective about what they want to do as these sons learn to prioriti ze. Limiting 

extra curricular activities also saves the family money.  Costs for driving back 

and forth to various events, registration fees, etc., are reduced or eliminated, and 

much of the additional stress of carpooling or coordinating pick-ups is also 

reduced. Limiting cell phone usage makes the sons appreciate planning, and limits 

or eliminates excuses for not keeping appointments or being late. Granting 

extended curfews makes sons responsible for their own sleeping habits and 

removes some of the childlike monitoring that occurs in middle-school, and early 

high school.  While encouraging sons to feel more capable of making the right 

decision, it places the owning of the responsibility clearly on the sons.  Fathers 

should still expect their sons to wake up on time, and meet other commitments, 
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jobs if they have any, and school, if it was in session. Invariably fathers are 

looked upon as disciplinarians (Klinger, 1996; Kimmel, 1996; Pleck & Pleck, 1997) 

so fathers generally handle the manner in which sons are corrected or 

disciplined.  Create various ways to communicate to include writing letters, sending 

emails, adult-like time-outs68, and having family meetings where family 

members act as a judge or jury. 

Involvement:  Responsibility via Teachers 
 
§ Challenge academically and socially. 
§ Be more candid and forthcoming about behavior on progress 

reports. 
§ Maintain deadlines. 
§ Create curriculum that emphasize life skills. “What about Spring 

break?” 
§ Teach father skills. 
§ Stay on task, “means to an end.” 

 
 Teachers have a responsibility to understand students’ backgrounds and 

then challenge them fairly, academically and socially (Delpit, 1995; Wortham, 2003).  

Assumptions are often made concerning minority students (Banks, 1993; Delpit 

1995; Romo, 1996; Wortham, 2003) that are not true.  Teachers who are unaware 

                                                 
68 So as not to create an incriminatory situation, and to give himself time to make sure the 
infraction and the consequence matched, one father had a 24-hour rule, where he agreed to wait 
24 hours before discussing the infraction or what, if anything, would be the consequence.  As the 
mother commented, it prevented unprovoked responses, and generally allowed the dust to settle 
before attempting to resolve an otherwise delicate or uncomfortable situation. 
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of the importance of fathers in the lives of their emotionally underdeveloped 

male students (Glennon, 2001) may be predisposed not to challenge these boys to 

rise to their potential. Teachers need to be more forthcoming on progress reports 

about behavior. Allowing behavior issues to grow and fester increases a 

permissiveness that can affect classroom atmosphere.  Teachers who must 

monitor behavior rather than focus on content are prone to reduce student 

learning, whereas focusing on behavior in a progress report helps create a better 

socially adept individual. Parents generally felt poor grades could be remedied 

through additional study and focus, but felt issues of behavior were early 

identifiers of character flaws. Studies show that young teens want to have 

parameters, and teachers, like parents, who try to be friends generally provide 

opportunities for students to abuse this inappropriate familiarity (Tofler & 

DiGeronimo, 2000; Kindlon, 2001; Garbarino & Bedard, 2001; Bledsoe, 2003).   

Teachers who lower expectations by not maintaining deadlines fail to empower 

[young male academes into realizing their potential as the teachers present false 

perceptions of later academic expectations].  Using books like Christine Field’s, 

Life Skills for Kids (2000), teachers could create curriculums to help students 

focus on responsibility, people skills, time and space organization, spiritual 
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habits, creativity and decision-making.  Though there are classes that focus on 

theory and philosophy, having discussions on money, mortgages or milestones 

can contribute in further equipping young men to understand what the future 

holds.  John Fisher in the foreword of Roger and McWilliams’, Life 101:  

Everything We Wish We had Learned about Life in School but Didn’t (1991), 

articulates the idea that the “essence of our effort is to see that every child has a 

chance and equal opportunity to become equal,” (p. iv).  Teaching life skills in 

elementary, middle and high school can be seen as somewhat Deweyesque in 

guaranteeing an assurance of equality.  These life skills classes are much more 

utilitarian and sensible that projects or exercises where students carry around 

imaginary babies.  Mirroring workplaces is something teachers of middle and 

high school can do where students can benefit from getting an idea of what 

potential “employers look for in job candidates” (Field & Nickell, 2004, p. 73). An 

ideal time to construct projects that involve life skills would be over the 

Christmas holidays, or Spring break, when student have an over abundance of 

down time.  Teachers could focus this on being a “family project,” to better 

utilize this time, or administrators might lobby for an elimination of Spring break 

altogether.69 Classes on fatherhood at the undergraduate and graduate level would 

                                                 
69 What about Spring break?  This is a time on the school’s calendars that is poorly utilized by elementary 
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provide additional discourse in the area of involved fatherhood, or defining 

what fatherhood can become. It encourages young men to deal with these issues 

at a mature and academic level.  Teachers and counselors should consider an 

appropriate labeling of the class and some incentive to take a course that is 

considered non traditional for school.  Parents are key here, to provide insight 

and motivation.  Bringing in an outside expert to discuss the salient aspects and 

importance of such a course could increase its potential as an elective.  Perhaps 

having a coach or the shop teacher teach the course is another option.  Such a 

course should not be genderized.  By this I mean, it should be a course thought of 

as a ‘boys only,’ or ‘girls only class.  The same is true when considering who 

would teach it.  It could be taught on a rotational basis, not by the same teacher 

all year, and an incentive of extra release time might be offered t those willing to 

instruct this class. Staying on task and keeping students on task becomes a 

responsibility teachers can share with parents at any pre-high school graduation 

level to increase success.  Getting students to set and attain goals develops a 

                                                                                                                                                 
and secondary schools.  During this time, parent find themselves paying for additional childcare, or signing 
up for school sponsored [at a cost] projects at school.  If administrators petitioned policy-makers to 
eliminate this altogether, it would provide the additional week many people [parents, teachers and 
legislators] have lobbied for to allow school to begin after Labor Day. 
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means toward an end mentality, the end being at a minimum, high school 

graduation. 

Encouragement/Development via Parents 
 
§ Verbalize goals often. 
§ Adjust goals according to child. 

 
After stating a particular goal, parents use an assortment of reminders; i. 

e., posting the goal on the refrigerator, reminding sons how they could 

accumulate money or points to get something they want. Questions on 

homework prompt additional focus on grades as well as an opportunity to keep 

the child focused on the ultimate goal, high school graduation.    Understanding 

the complexity and uniqueness of each child, parents should focus on goals that 

are meaningful to a particular child.  Parent need to adjust goals as they pertain to 

their respective children. One child might love to go to movies, and another 

might find such a reward abhorrent.  On the other hand, time to play a video 

game might be more palatable and negotiable rather than a later bedtime or 

extended phone privileges in one’s room. 

Encouragement/Development via Teachers 
 
§ Negotiate extra credit. 
§ Work on student-adult communication. 
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Having students devise extra-credit assignments encourages more ownership 

and has sort of a bi-teaching effect.  The teacher has the option to accept or reject, 

or to recommend a modification.  The student has been energized to create 

something that will be acknowledged with a pre-determined outcome.  It is 

important that both the student and teacher agree on the score, percentage 

toward a grade and due date.  Here would also be another opportunity for parent 

and teacher to communicate on the maturity of the student and develop critical 

thinking skills.  It also provides the student an opportunity to get some adult-on-

adult like communicative training that many students avoid until college.  The idea 

alluded to earlier under involvement about using the Christmas holiday, or 

Spring break can also be used to facilitate student-adult communication. 

Contribution/Stewardship via Parents 

§ Teach them domestics. 
§ Provide limits on wants versus necessities. 
§ Share the educational plan. 
§ Give to charity. 

 
Include domestic chores as in: how to cook, wash clothes, and cleaning.  Sons 

generally are pampered and society winds up creating babies who are incapable 

of taking care of themselves, and marry women who either subject themselves to 

being a mother to an adult, or a placard for women liberation, insisting that her 
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husband does his share. Placing a limit on wants versus necessities empowers the 

parent to make sure their children understand that parents have limits, and 

empowers the children toward understanding that if there is something in 

particular the child wants, he or she can contribute.70  Knowing early the education 

plan assists in a child’s early understanding of the parents’ expectations, and 

forecasting what needs to be done to achieve this.  One father felt that his 

children’s college education was their inheritance, and if the child chose not to go 

to college, that child might forgo their inheritance.71 Giving to charity can be seen 

in a variety of ways.  It could be contributing old clothes or volunteering at a 

local mission shelter.  The idea is to show a care for society, and help the children 

to realize that changes in society start with them. 

Contribution/Stewardship via Teachers 

§ Invite guest lecturers on charitable organizations. 
§ Give extra credit for community sponsored events. 
§ Select books about making a difference. 

 
Much like parents, teachers are models that many students mirror.  

Emphasizing personal sacrifice and volunteerism by teachers provides additional role 

                                                 
70 For instance, my wife and I place a standard limit of $15 for a shirt, and $30 for a pair of shoes.  
If our older son wants to buy name brand item, he knows he must contribute the additional cost.   
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models for students to emulate.  Rather than sharing personal perspectives that 

might alienate or place teachers in a situation of conflict, an option for teachers to 

consider is that of inviting various school-approved organizational spokespeople to 

discuss promoting a society, which is caring and giving.  Maintaining the focus 

on education, teachers might allow students to volunteer within their community 

for extra credit. This could be motivating and fit well with an earlier idea of 

students negotiating for extra credit, or doing student work over a holiday:  

Christmas holiday or Spring break.  Teachers can also select books, biographies 

and books on social movements that encourage a guided discussion on changes that 

have occurred in society.  Additionally, teachers could use this as a means for 

students and parents to communicate more by using books parents may have 

recommended to teacher that students read.  This book recommendation would 

be based on a book the parents have read.  As mentioned in an earlier 

recommendation, it opens dialogue between the child and parents, as well as the 

teacher and the parent.  Parents and teachers need each other to provide more 

competent student in our institutions of higher learning. 

                                                                                                                                                 
71 I’ve shared with my sons that any money they contribute to their education would be 
entrusted for them to use later to start a family; buy a house or a new car after graduation. This 
includes scholarships or grants they earn.   
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One of the more belabored expressions of the latter part of the 20th 

Century had its origin as an African proverb.  Saying “it takes a village to raise a 

child,” implied a concerted effort within the community to raise children.  More 

recently we have been somewhat patronized with deficit models that evolve 

from the “soft bigotry of low expectations.”  What does all this mean in the 

scheme of things? It means that the stewardship of our children doesn’t reside 

solely at home.  It is a cooperative effort.  When sufficiently challenged our 

children generally rise to the occasion, and what teachers must realize is that 

parents need to be included in this challenge.  Some of the changes that have 

occurred in our society were realized because the parents of many of the students 

we are trying to educate were involved in securing those changes.   Teachers 

need to realize that, and bringing in real life examples into the classroom helps 

children see how integral a part of the future they can be, as personified by their 

parents’ ownership in the education process today.  Denying parents this 

opportunity limits the total commitment teachers should have of educating the 

whole child to the highest level possible.  Some teachers might be intimidated by 

this, but not if they value education.  Some parents might feel imposed upon, but 

not if they value education.  Some students might feel embarrassed, but not if 
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they value education and a future based on high expectations that will equalize 

the playing field. This playing field can be leveled, but an essential part of this 

adjustment is cooperation between parents, teachers, and the students.  As 

Nancy Gibbs points out in 21 February, 2005, Time Magazine article, “teachers 

are looking for…a partner…with a sense of patience and perspective” at a time 

“when experts all say the parent-teacher alliance is more important than 

ever…but becoming harder to manage” (p. 42).  Part of this “harder to manage” 

is placed at the top of the list of challenges new teachers face because some 

parents seek to undermine the education process (Gibbs, p. 43). 

The recommendations provided here have been with an eye on the 

process, a process that involves the parent, the teacher, and the student.  These 

recommendation are of things that can be done both by teachers and specifically 

fathers to optimize the potential for sons to value education and focus on not 

only graduating from high school, but also on going to college.   Following is a 

brief summation of the five basic themes of the NIOBE model, and some final 

thoughts by my son as he grasped an understanding of the three basic questions 

of this study. 
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Conceptual Awareness of Being a “New Father” 

Many fathers don’t realize or validate their importance.  Yet researchers 

have viewed a father’s love as important as a mother’s love {Rohner & 

Veneziano, 2001).  A growing body of evidence supports the idea that fathers are 

important contributors to their son’s education (NCES, 1997; Nord, 1997; 

Canfield, 1999).  The conceptual awareness of accepting this fact is the beginning 

of the new image being contextualized among fathers.  To do this, it is 

recommended that a father get involved in a men’s group, even if it’s only 

meeting another father once or twice a month.  Other ideas include: reading a 

book on fatherhood, joining a list serve to a national fathering organization, or 

getting involved in a parenting class taught my another father.  A simple task 

could be to write out one’s expectations of what their father didn’t do that they 

would like to accomplish with their sons, and develop a plan on how to 

accomplish that. 

Being “Intentional” 

 Deciding to be a father, deciding his son would go to college, deciding 

schools activities and how he as a father would support a pre-established plan 

were all deliberate manifestations of intentionality. Transcendental Fathering 
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Technique becomes a part of this theme because fathers generally planned for 

their sons’ future based on what that father had experienced in his past.  These 

fathers acknowledged their relationship with their fathers and many had 

unresolved issues as Canfield reported (1997).  Even so, their current “in the 

moment” involvement was shaded by their past and adapted based on an 

unknown future.  They were intentional about what they saw, as their son’s 

future as potential fathers and concentrated on a philosophy of “having a 

plan…and a back-up plan.” 

”Ownership” 

 Raising a family for these fathers was their acknowledged responsibility. 

Being the father or head of the household was more than a title. Like the 

neighborhood they lived in, the type of car they drove, the clothes their children 

wore, these fathers saw these outward manifestations as reflections of how these 

men accepted these responsibilities as no one’s but their own.  Choices in careers 

and even parental roles at home were based on a conscious effort to patriarch72 

                                                 
72 According to David DeWitt, in his book The Mature Man:  Becoming a Man of Impact,  there 
are three major stages in the development of a man:  boy, man, and patriarch…and two major 
transitions he must make…As a boy he must decide to be a man, and as a man he must decide to 
be a patriarch…A boy is a chaotic male who has not yet taken on the discipleship of himself.  A 
man is an orderly male who has taken on the discipleship of himself and his immediate family.  A 
patriarch is a mature father who has taken on the discipleship of an extended family.” (pp. 12 -13). 
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their families, rather than see themselves as just the titular head of the 

household.  Encouraging their sons to own their own actions was among the 

acknowledged responsibilities these men accepted as these fathers interacted 

with their sons and encouraged them to accept ownership for their own action as 

they matured toward adulthood. 

”Bi-stewarding” 

 Many of the fathers viewed experiences with their dads as distant. As in “I 

hardly saw my dad,” or “My dad was always working, never around.”  

However, these fathers saw their respective roles as providers and protectors 

based on the models they observed as they grew and matured as adults with 

children of their own.  Perhaps out of necessity, these fathers decided 

intentionally to make their sons’ “rite of passage” into fatherhood more gradual, 

scaffolded, and coached at home (Vygotsky, 1972; Epstein, 1996) as these fathers 

let their sons make consequence-driven decisions earlier in life.  These fathers 

empowered their sons by making their sons deal with their respective decisions 

and choices, good or bad, in a somewhat controlled environment with a pre- and 

post-test.  Positive rewards were given when they succeeded, and additional 

coaching provided if they did not succeed at something. 
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”Equipped sons” 

 Equipped to handle society’s ever changing requirements, the high school 

graduates these fathers raised and groomed to leave home, actually left.  Of the 

eight sons these fathers raised four had graduated from college.  All of the 

remaining four sons are enrolled in college.  Even through potential failure, one 

son worked through dropping a course only to re-enroll in the same course later 

in the school year with a different, more self-actualized perspective of how to 

achieve success.  The lesson learned was one where he understood he had to 

motivate himself. Another son actually failed a course, went through damage 

control with their dad, learned from the experience, repeated and passed that 

course the second time.  Moreover, as the fathers in this study indicated, it was 

not so much an intent to “make sure they graduated, that was a given,” rather, it 

was “to ensure that could be competitive in society…” and “…succeed.”   

 In 1848, Horace Mann is reported to have said, “Education is the great 

equalizer of the conditions of men—the balance wheel of the social machinery.” 

This past summer, in a class conducted by Gerardo Gonzalez, Dean of the 

Indiana University’s School of Education, the largest provider of teachers for 



 
 
 

302 
 

schools in Indiana and the third largest in the United States, Dr. Gonzalez was 

even more emphatic:  

"Education is the great equalizer in a democratic society, and if 
people are not given access to a quality education, then what 
we are doing is creating an underclass of people who will 
ultimately challenge our very way of life." 73 

 

The fathers in this study as well as their sons realize this, as I have realized 

this, as I have struggled to teach my sons to value this important fabric of 

Americana, the evolving graduate. 

An Evolving Graduate & Equipped Son 

 I’ve chronicled the observations of these dads while trying to reserve and 

limit my own inclusion in the process as I’ve worked on this study of fatherhood 

for the past six years.  I could offer my perspective from what I’ve gained, but 

I’ve decided to engage in a bit of ownership and assessment of the phenomenon I 

have been examining.  I am aware of the Transcendental Fathering Technique that I 

have discussed with fathers. I’ve been victimized by it, and have tried to modify 

my behavior, having become aware of its existence and the absence of my own 

father has generatively affected me.  I have attempted to be intentional, and learn 

                                                 
73 http://www.homepages.indiana.edu/092801/text/gonzalez.html  
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to scaffold rather than shield my older son, and as a result empower him to think 

selectively, [rather than selectively choosing what he thinks]. Having said that, it 

is the words of my fourteen-year-old, who I would look upon as my gift to 

society that I conclude this body of work as he discussed his insights in to the 

three initial questions posed in this study.  Hopefully his comments, and the 

comments of the fathers in this study will give us all, educators, administrators, 

policy makers, politicians, mothers and not least of all fathers, something to 

consider as we realize the gravity of our role in raising men to provide and 

protect the next generation. 

 Following are the comments of my son, a budding product of the NIOBE 

model when I asked him the following questions:74  

1. How would you say I have been involved in your education?  What things 
do you remember me doing?  Try to be specific. 

2. How would you say I have encouraged you in your education? 
3. What things did I do to contribute to you wanting to get an education? 
 

How would you say I have been involved in your education?  What things do 

you remember me doing?  Try to be specific. 

Since education is the most important thing in my house, I am constantly 
pushed from behind by both my parents. They try their hardest to get 
involved, and though their persistency does aggravate me, I know it 

                                                 
74 Personal unedited and unsanitized communications of Jeremy Wortham, 25 October 2004. I 
gave him the three questions and asked him to answer them. 
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helps. My father, however, is the one more hyped about my education, as 
he tries much harder to be included and up-to-date with all of my work. 
Of course, I do tell him to back off more often than I welcome his opinion 
and participation, but it always seems to get through. He can 
communicate in more than just one way, and I am grateful for his 
assistance. 

 
Hardly a year ago, I was struggling slightly in middle school. It wasn’t so 
much in grades and progress, but in behavior and “distractions.” For 
several months, I was in a spell of exhaustion, quite like one would 
experience after exercise. Mine incorporated mental fatigue rather than 
physical. Fortunately, I had my father to fall back upon, and he helped me 
steadily make my way back to the top. He’s been there for me in the past, 
and I know my father will be there for me and my education in the future. 
 

How would you say I have encouraged you in your education? 
 
Encouragement in my education comes from everyone but myself. I lose 
focus easily, don’t pay attention, and frequently fall asleep during class. 
Considering all these flaws, I know I’m not the perfect student. Somehow, 
though, I manage to do my part for my own achievements. Working the 
way I do, my hopes take me toward the pathway of a doctor, where I 
know I’ll need all the perseverance to achieve. Right now, incentives and 
rewards are what keep me going in a general forward direction, for 
without them I have no idea where I’d be. 

 
For example, the promise of clothes for good grades is just too much for 
my young mind to resist. I can’t help but long for the jerseys and shoes 
offered to me for good grades, and I despise the thought of not 
succeeding. No matter how difficult, I coerce myself to do the best I can, 
as the clothes I die for stand hardly inches from my own mental grasp. 
This truly is my favorite type of offer, and I have promised myself and 
others that I won’t settle for anything less than straight A’s. 
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What things did I do to contribute to you wanting to get an education? 
 
Overall, since childhood, my parents have always been there to help me in 
what I wanted to do. I’ll admit that I do want and need an education, but I 
simply don’t want to go through with all the obstacles necessary for me to 
achieve my dream. That is where my father comes in more than anything 
else. He supports my wish, and has promised numerous times over to 
help me get there. This is definitely his biggest contribution, as it is in 
knowing this that I can move forward. 

 
Moreover, my father has assisted me in more ways than one. His 
sustaining vow is only half of what he’s accomplished. In learning, what I 
want becomes more important than what anyone else wants, and he does 
his best to fulfill my choices. One of his greater insertions was moving me 
from private school to public. I’ll never forget the transition – all the 
people I met, and all the new things introduced to me. Finally, I actually 
had fun in school, and was no longer weighed down by others. It 
prepared me for what was to come, who I was to meet, and how I was to 
react. In fact, one could say that the transformation turned me into what I 
am today. 
 
This in its raw, unedited and unsanitized form is my son, who through 

intentionality, my desire for him to own his own actions, and parent himself, has, 

as I’ve hoped, begun to ‘transform’ into an equipped father, as he has helped me 

become a “new father.” 

Additionally, it was hoped that the research done here would encourage 

other researchers to focus on new perspectives like intentionality and ownership 

and perhaps prompt researchers, curriculum developers, parents and policy 

makers to stress these ideas as a means of addressing the issues of drop outs, 
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discipline and poor grades among boys (Mulrine, 2001).   

Granted, current research does point toward fruitful directions for further 

examination in the arena of paternal involvement in education.  Studies show 

that a father’s impact on the education of their children is important (Romo & 

Fablo, 1996; Canfield, 1997; NCES, 1997).  Current research also demonstrates 

that there is a declining trend in the emphasis being placed on boys and their 

success in getting an education (Mulrine, 30 July 2001; Glennon, 2000; Sommers 

2000).  By ignoring middle-class fathers, much of the current research that has 

focused on fathers has also ignored the benchmark definition used by Hawkins 

& Dollahite (1997).  Additionally, much of “the ‘children need their fathers’ 

discourse” has had “a taken-for-granted fact, with little interrogation of the 

political or moral assumptions that underlie this ‘fact’” (Britain, 1989, p. 33-34).  

Such research has also neglected the utility of qualitative methods.  This neglect 

or failure to use qualitative methods has contributed to keeping researchers and 

society “silent on questions of…the father as individual or as a member of a 

particular family ‘system’ or social network” (Barclay & Lupton, p. 47, 1997).   I 

hope that this study will provide additional discourse that will integrate 

discussion among educators, parents, policy-makers and children on the 
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importance of fathers in the education process. 

This father’s view 

 
 “My dad works for us.”75 

Provider, breadwinner, disciplinarian, nurturer are all names that have 

been used to describe fathers. The fifteen years I have been a dad for my older 

son have been similar, but different from the 11 years I have been a father for his 

younger brother, which have collided with the eight years since I began my 

study toward my doctorate.  As I have learned to father both our sons the same, 

they have taught me that in order to meet their needs, I must adapt different 

styles for each, learning to meet those needs as appropriate.  Many times, we as 

parents, educators, administrators or policy-makers neglect the views of those 

we are trying to teach, educate, mold or protect.  The voices of my sons have 

been present throughout my research, even though at times I didn’t allow myself 

to experience Beauvoir’s “in-the-moment” event.  I have learned to listen to my 

sons more, and with each experience I grasp more fully what I’m teaching and 

the possibilities of how I can better father them to being better equipped than I 

                                                 
75 Personal Communication, Jeremy Wortham, April 1995. 
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was.  I must also be sure I don’t “undermine [their] education and growth” as 

Nancy Gibbs (2005, p. 43) discusses what teachers hate about parents. 

When his kindergarten teacher asked my son what I did, I thought he 

would say I worked for the Army.  I was stunned, and I began learning to 

perceive my role as a father through the eyes of my children, rather than the 

stolid and more myopic and generalized eyes of society.  To come to grips with 

the idea that I indeed worked for ‘my family,’ was an empirical conclusion, 

which my son did not miss, many fathers do miss.  Moreover, as a result or this 

lack of appreciation of their role, many fathers fail to understand that their own 

importance goes beyond just being a provider (Klinger, 1996; Romo, et al., 1998; 

Wortham et al., 1998; Wortham, 1999a). 

 

The fathers in this study took a simplistic approach toward being involved.  

This approach included encouraging their sons to be contributors to the overall 

improvement of society.  This study focused on paternal involvement in the 

education of sons.  The study focused on fathers who attempted to get theirs sons 

to value education.  The specific recommendations provided were offered for 

fathers and educators.  Administrators and policy makers are also encouraged to 
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examine where they fit into the continuum of reducing drop out rate, 

suspensions and poor academic performance by boys. 

As stated in the beginning of this study, observing and chronicling fathers 

in the act of being the provider, breadwinner, disciplinarian or nurturer provides 

data on what fathers do.  By placing this data in some contextual framework, it 

can then help society, researchers, and most of all fathers understand and more 

fully appreciate a father’s impact in their lives of their children, especially their 

sons.  

 In a column in the March 9, 2005 issue of the San Antonio Express 

Newspaper, Dr. Maria Felix-Ortiz indicated that “a recent College Board study of 

high school student aspirations reveal[ed] that many students felt their parents 

didn’t expect them to go to college” (p. 9G).   This is a damning assertion and 

emphasizes that the aspiration for education starts at home.  Parents, and in this 

study more specifically fathers, were intentional about making sure their sons 

understood education was something to be valued.  Perhaps the most significant 

occurrence for me during my research has been for me to understand I was more 

than a footnote in a book on parenting, and that I should be more than an 

afterthought at a parent/teacher conference. If I wanted to be involve, I had to 
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make the choice, do my homework, and wait for the results.  Results, based on 

current research would indicate that my sons would do better in school because 

of my involvement. 

 Sometimes it is our children who help us understand our value, validate 

our existence and perpetuate a legacy. And that my sons helped me realize 1] I 

work for them; and 2] I help make sure things are all right has aided me in 

becoming a father who wanted to care for his sons and mold a future for them 

that was different, but more specifically, better than my remembered experiences 

as a son.  You see, in spite of all the other trappings:  “being absent; victimized by 

father hunger; TFT; education was still a valued commodity in my life and I hope 

the same will be true for my sons. 
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Initial “family” Interview Questions  
 
These were the generalized questions, initially designed to use with the family used in the 
pilot for the study. Questions are separated by the ones I planned to ask only the son, the 
mother and then the father.   
 
Sons only 
§ Tell me about your education 
§ Tell me about your dad 
§ Talk to me about your dad’s connection with you as for as your 

schoolwork is concerned 
§ How did your dad involve himself in your education process? 
§ What was your dad’s, relationship with your teachers? 
§ “Can you talk to me for a moment about your father’s involvement in 

your deciding to either to go to college or to go to choose your current 
college?” 

§ “Okay…say for instance, you were a father, and based upon what you’ve 
learned from the involvement of your father.   What are some of the things 
you could find yourself modeling?  That your father did?” 

 
Mother & father 
§ Tell me about [your son, your husband, your son] 
§ Talk to me about [your husband’s, your] connection with [your sons’] as 

for as  [his] schoolwork is concerned 
§ How did [your husband, you] involve himself [yourself] in the educational 

process [of your sons] 
§ What was [your husband’s, your] relationship with your [sons’] teachers 
§ “Can you talk to me for a moment about [your husband’s, your] 

involvement in your son deciding to either to go to college or to go to 
choose his current college?” 
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This small demographic 3- page questionnaire76 is designed to further describe you as sampled 
member of my homogeneous and segmented ‘purposive’ sample for this study.  Thank you for 
completing it.  *Also think about the questions at the bottom of this questionnaire, and be 
prepared to discuss. 

Circle your Name77 
 

   OL  Skip  Richard  Dennis 
 
 

About You?  
 
1. DOB: ____________    
 
2.   Year you were married: __________   
 
3. Education Level: 

a. some college, less than 4 years. 
b. Baccalaureate [4 yr. Degree] 
c. Post-baccalaureate [additional college, but not a Master’s 
d. Master’s degree 
e. Post-Masters [additional college, but not a Ph.D.] 
 

4. Educational Level of your wife 
a. some college, less than 4 years. 
b. Baccalaureate [4 yr. Degree] 
c. Post-baccalaureate [additional college, but not a Master’s 
d. Master’s degree 
e. Post-Masters [additional college, but not a Ph.D.] 

 
5. Was your father a college graduate?  Y/ N.  If not, what was the highest grade/level 

of education he attained? 
 
6. Was your mother a college graduate?  Y/ N. If not, what was the highest grade/level 

of education she attained? 
 
7. According to the Department of Health & Human Services, the median income last 

year [2003] for a family of 4 was $62,228 and $24,332 in 1983.  Considering these 
figures, would you say [for either year] that your income before taxes was: 
 

a.  above these figures; b. below these figures; c.  about the same as these figures 

                                                 
76 Provided with the letter in Appendix C, a week before the scheduled focus group. 
77 Pseudonyms  
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About your Family 
 
8. How many children do you have?  ______  List ages and sex.  [e.g., my wife and I 

have two boys.  I would answer 2: B-10 & B-14.] 
 
9. About your sons [who’ve graduated from high school] Indicate name, college 

attended/attending, current status [freshmen, sophomore…graduated] or degree 
attained. 

 
Name   College attended[ing]  Current status            Degree attained [Date] 
 
______________________________________________________________________ 
 
______________________________________________________________________ 
 
Something to think about: Why did your son[s] go to college?  How did he contextualize this into 
something he wanted or needed to do?  Think of experiences he may have shared or role models he 
may have used as he grew up.  Think how you may have reinforced or encouraged his desire to go 
to college? 
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Questions for you to consider as a father: 
 
What actor would you imagine playing you?  Could be any actor; think about the 
personalities you were exposed to when you grew up. 
 
 
 
What is your favorite song? 
 
 
 
What is your favorite movie? 
 
 
Who did you model, or want to be like when you were young? 
 
 
Who do you think best typifies the father you became… think of some TV dads? 
 
 
What is your favorite book? 
 
 
Who is your favorite actor?                                        Actress? 
 
 
What are your kids’ favorite sport?  Sports’ team?    Food?   Things to do? 
 
 
 
If you were to describe the perfect vacation you took your family on as kids 
growing up, which would that be?  Describe why? 
 
 
 
Of all the cars you drove as you remember driving, which was your favorite and 
why. 
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Ice-breaker Introductions78 

 
Tell us: 
 
Name_________________ 
 
Age___________________ 
 
Size of your family growing up: 
 
 
 
Schools attended growing up: 
 
 
Year graduated from high school ________; college__________.  College[s] 
attended and degree[s] received___________________ 
 
 
Number of years married:_______________ 
 
 
Wife’s education background: ___________ 
 
 
Children, ages and sex. 
 
 
Current status of children [i. e., education, grade, where they are currently going 
to school. 

                                                 
78 Provided at the beginning of the focus group 
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Questions for you to consider as a mother:79 
 
What actress would you imagine playing you?  Could be any actress; think about 
the personalities you were exposed to when you grew up. 
 
What actor would you imagine paying your husband?  Could be any actor; think 
about the personalities you were exposed to when you grew up. 
 
What is your favorite song? 
 
What is the song you danced to at your wedding? 
 
What is your favorite movie? 
 
Who did you model, or want to be like when you were young? 
 
Who do you think best typifies the mother you became…think of some TV 
moms? 
 
What is your favorite book? 
 
Who is your favorite actress?                                        Actor? 
 
What are your kids’ favorite meals?    Food?   Things to do? 
 
If you were to describe the perfect meal you made your kids growing up, what 
would it be?  Describe why? 
 
If you were to describe the perfect meal you would make your kids today, what 
would that be?  Describe why? 
 
Of all the cars you drove as you remember driving your kids around, which was 
your favorite and why. 
 

                                                 
79 Provided to the fathers with a stamped self-addressed envelop, with instructions for the wives to send 
back to the researcher. [See Appendix C for a copy of the attached letter] 
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These questions are designed to give the future readers a good visual of who you are.  I will be asking your 
husband similar questions.  [Use the other side of this paper if you’d like.]80 

Focus Group Questions 
 

ü Start off with the oldest dad. Like for you to answer the question, 
then move to the next older dad, and so on. This is just for the 
first question.  Subsequent question may be answered in any 
order. 

 
Ø How would you say you were involved in the education of your sons? 

 
Ø How would you say you encourage your sons to graduate from high 

school? 
 
Ø How would you characterize your overall contribution to their getting their 

high school diploma, and going to college? 
 
Ø How would you say fatherhood, or the way men parent has changed over 

the years, or since your dad’s generation? 
 
Ø What are some of the things you would have done differently in raising 

your sons? 
 
Ø What do you think were the most important opportunities you gave your 

sons? 
 
Ø What is your biggest “if I could have done it over…I would have…” 

comments about preparing your sons for college? 
 
Ø Comment on the ideas of Intentionality, Ownership, Bi-parenting & Neo-

patriarchy. 
 
Ø How would you classify each? 

 
Ø Can you give examples of each? 

                                                 
80 Pre -established questions for the focus group. 
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Figure B-1 [Planned Phases of Research]81 

 
 

 
 
 

                                                 
81 The APIE (assessment, planning, implementation and evaluation) plan used in this study (Chinman, Imm & 
Wandersman, 2004) mirrors the action research process (McNiff, 1988) of reflecting, planning, acting and 
observing. APIE is outlined as "The Four-Step Process" on pages 16-18, and developed on pages 18-28 of 
TC 26-1, Commander's Guide to Organizational Effectiveness, Department of the Army, Washington, DC, 
1978.  The training circular was developed by OETC (previous designation of OECS), but DA was 
credited as the responsible agency. 
  
 

2nd Phase 
Planning 

3rd Phase 
Implementation 

4th Phase 
Evaluation 

1st Phase 
Assessment 
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Maslow’s Hierarchy of Needs82 
 
Physiological needs: are the most basic needs that have to do with our survival 
Safety needs: reflect our needs for shelter, clothing and protection from heat and cold. 
Belonging needs: relate to the need for family and friends. 
Esteem needs: include our need or desire for status and a good reputation. 
Self-actualization needs: involve our need to be everything we can be and to develop 
ourselves to our highest ability. 

§ Knowledge  and understanding needs: include our need to inquire, learn, 
philosophize, experiment, and explain. 
§ Aesthetic needs: include having things around us that are beautiful and orderly. 

 
                                        
 
                                                                Self-actualization 

                                                    
   
        
       
 
                                                                     Esteem  
       
                                                      
                                          Belonging 
   
 
     
                                               Safety 
 
 
  
                                       Physiological 
 
 
 
Maslow arranged his needs in a hierarchy, which means that people must fulfill their basic needs to a large degree before they can 
concentrate on fulfilling higher needs.  For example, unless the physiological needs are satisfied—those needs vital for survival—
people will not spend much energy attempting to fulfill safety or social needs.  As the needs of each level are satisfied, energy can 
be spent to fulfill the next level of needs.  Once a need is satisfied, it no longer acts as a motivator. 

                                                 
82 Maslow’s hierarchy is analogized using Gordon’s direct analogy with the two models constructed in this study in 
an attempt to make the strange familiar.  A direct analogy is a direct comparison between two objects, ideas or 
concepts.   
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Step 7 
Evaluate 

Step 6 
Reexamine 
the original 

topic 

Step 5 
Create a 

new direct 
analogy 

Step 4 
Identify 

compressed 
conflicts 

 

Step 3 
Describe 
personal 
analogies 
 
 

Step 2 
Create 
direct 

analogies 
 

Step 1 
Describe the 

topic 

Making the 
Strange 

Familiar: 
Direct 

Analogy 

Making the Strange Familiar, William Gordon’s Direct Analogy83 
 
 
 
 
 
 
 
 

 

                                                 
83 In this version of Gordon’s model, students are encouraged to see the ordinary and the familiar in  a new and 
different way, where they can often see unexpected possibilities in what may have been thought to be routine and 
predictable (Gordon, 1961).  In this study, following seven steps listed above, the researcher has attempted to 
familiarize the audience with his model using the five familiar ideas of Maslow’s hierarchy with the five ‘strange’ 
ideas of his NIOBE model. 
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Maslow’s Hierarchy of Needs Analogized with a Pyramid of Parenting “ NIOBE”  Model84 for Fathers 
 

Neo-patriarchy or New Father Awareness/Physiological  needs: contextualized as the most basic.  Has to do with 
our survival; starts with a reconceptualization of something essential and basic to the core of the family’s existence, 
generally the idea of first becoming aware precedes doing things in ways consistent with this new awareness.  These 
fathers generally see themselves as doing things different than their fathers did. 
Intentional/Safety needs: reflects a need for shelter, clothing and protection from heat and cold, corresponds to 
being intentional about securing this need for families.  Fathers are involved as they engage in taking to heart the 
neo-patriarchal approach and deliberate way they measure and actuate their parenting involvement.  
Ownership/Belonging  needs: relates to the need for family and friends.  Fathers encourage sons to assume 
graduated tasks, allowing their sons to take on more responsibility.  Fathers eventually hold their sons accountable 
for accomplishing these tasks… even if it means allowing them to fail. 
Bi-stewardship/esteem needs: includes a need or desire for status and a good reputation.  This is a form of dyadic-
parenting where sons gradually accept additional responsibility as they acknowledge that they are capable of taking 
care of themselves.  Fathers continue to do less, “pulling back”, as sons continue to do more. 
Equipped sons/Self-actualization needs: involves the need to be everything sons can be as they develop to their 
highest ability.  Through active involvement and encouragement to make mutual contributions from both fathers and 
sons, the sons are educated to the point they are adequate providers and contributors to society.  Ranges from one 
father “getting his son out of the house,” to another father “preparing his son for future challenges.” 

                                                    
               
                                                                 Equipped sons 
                                             
                                                                               
                                                                         Bi-stewardship 
                                                              
                                                     Ownership 
 
                         
                                                                Intentionality 
                            
                                      Neo-patriarchy or New Father Awareness 
  
                                  
Maslow arranged his needs in a hierarchy, where people fulfill their basic needs before they concentrate on fulfilling their higher needs.  
[The same is true in this analogized “NIOBE” model based on Gordon’s Synectics model85 of making the strange familiar through 
analogy.  Analogized with Maslow’s hierarchy of needs, the idea of young men becoming “equipped sons” by graduating from high 
school is analogized to self-actualization, and the most fundamental need is analogized to neo-patriarchy or new father awareness].  If the 
physiological or [neo-patriarchal] needs are not satisfied—those needs that are vital for survival—people will not spend much energy 
attempting to fulfill the other needs. The same is true for fathers. Fathers are expected to contextualize a different [new] concept86 of 
parenting before achieving subsequent levels of this NIOBE model. As the needs of each level are satisfied, energy, as with the Maslow 
model,  is spent to fulfill the next level of needs.  Once a need is satisfied, it no longer acts as a motivator. 
                                                 
84 Wortham, A. R. (2004, June 24).  “Paternal Involvement in the Education of Children: A Case Study of Families with Sons 
who graduated from High School” Parents in Education Class presentation, at the University of Texas: Austin, Texas                                                                                                             
85 Gordon, W. J. (1961). Synectics. New York: Harper & Row: 
86 LaRossa, R.  (1988). Fatherhood & Social change. Family Relations, Vol. 37, pp. 451-457 
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Maslow’s Hierarchy of Needs Analogized with a Pyramid of ‘Mentored’ Parenting87 for Sons 
 

Equipped sons/  Physiological needs : are the most basic.  Needs have to do with survival; involves a need for sons to 
be equipped enough to father and develop an image that resonates with a new awareness of fatherhood.  The sons begin a cyclical 
process that reflects their father’s desire of equipped sons who are adequate providers and contributors to society. These “out of 
the house” sons may seek their father’s assistance as these sons work through the challenges of fatherhood. 
Bi-stewardship/Safety needs: reflects a need for shelter, clothing and protection from heat and cold.  It may include 
sons’ retrospective understanding of their father’s desire to provide these essentials for his family.  Sons begin to acknowledge 
how they may contribute to society. This is a somewhat a symbiotic relationship where sons [who are now fathers] do more, and 
their fathers do less [This is a father/son dyad occurring through father/grandfather roles]. 
Ownership/belonging needs: relates to the need for family and friends.  Sons assume graduated tasks toward developing 
"new father” awareness as their fathers continue to be mentors who encourage them to succeed on their own as fathers. 
Intentional/esteem needs: needs include our need or desire for status and a good reputation, manifested by intentionally 
securing this need for their families. Fathers work intentionally to incorporate ideas of being actively involved in their son’s life. 
Neo-patriarchy or New Father Awareness/ Self-actualization needs: involves the need to be everything 
fathers can be and develop themselves to their highest ability. Starts with a reconceptualization of basic things that were 
essential and a basic core of the family’s existence, and then does things differently than their fathers did. 

  
          

 
                            Neo-patriarchy       or          New Father Awareness  
               
                                                 
                                                                               Intentionality 
                                       
                                                                     Ownership 
                    
                                 
                                                                          Bi-stewardship 
    
 
                                             Equipped Sons 
 
Using the “NIOBE” model based on Gordon’s making the strange familiar Synectics model88, the idea is for young men to gain “new father 
awareness. They move up the hierarchy beginning as equipped to take care of themselves by graduating from high school. Conceptually “equipped 
sons” travel a reverse route to the point of being conceptually aware of being  ‘new fathers’ from the route they took to become son equipped to take 
care of themselves.  Fathers are again models for their son. Fathers encourage their sons to realize a different [new] concept89 of parenting before 
achieving subsequent levels of this NIOBE model. Energy is spent to fulfill the next level of needs.  Once a need is satisfied, it no longer acts as a 
motivator. Ultimately, these two models are cyclical, insofar as fathers work toward building ‘equipped sons’ who later strive to become ‘new fathers.’ 

                                                 
87 Wortham, A. R. (2004, June 24).  “Paternal Involvement in the Education of Children: A Case Study of Families with Sons 
who graduated from High School” Parents in Education Class presentation, at the University of Texas: Austin, Texas [Modified 
to reflect an equipped father being mentored by a father who has contextualized a “new father” awareness.                                                                        
88 Gordon, W. J. (1961). Synectics. New York: Harper & Row. 
89 LaRossa, R.  (1988). Fatherhood & Social change. Family Relations, Vol. 37, pp. 451-457 
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Coding Matrix based on Lamb & Palm 
Palm’s [1997]90 Parent and Family Education linked with Lamb’s [1986]91 Tripartite Topology 

Interaction [I]; Accessibility [A] & Responsibility [R] 
 
  

                                                 
90 Palm, G. (1997).  Parent and Family Education. In Generative Fathering: Beyond Deficit Perspectives  

(Alan J. Hawkins & David C. Dollahite, Eds.), (pp. 167 – 82)).  Thousand Oaks, CA: Sage Publications. 
 
91 Lamb, M. (1986).  The Changing Role of Fathers.  In The father’s role: Applied perspectives.  (M. E. 

Lamb, Ed.).  (pp. 3 – 27).  New York:  Wiley. 

Ethnical Work 
 

 
Developmental Work 

 

 
Stewardship Work 

 

Relationship Work 
 

-Become critically aware 
of and explore the cultural 
standards of good 
fathering                  [RI] 
 
 

-Understand child and adult 
development as a normative 
context for supporting their 
children’s psycho social, a-
academic-intellectual, and 
physical-athletic growth. [RIA] 
 

-Learn how to develop a 
healthy balance between  
work and family life. 
                           [RIA] 
 

-Develop relationship 
skills to initiate and 
maintain a close, nur- 
turing bond with their 
children.           [IA]      
 

-Reexamine their values 
before  passing them on to 
their children.           [RI]          
 

-Understand and appreciate 
individual & unique character-  
istics of  their children.     [RI]                       
                               

-Explore their responsi- 
bility to maintain and 
nurture a healthy 
family.               [RIA] 
 

-Develop support 
systems with other 
parents.               [R] 
 

-Identify the virtues neces-
sary to do good fathering 
in the 1990s.            [RI] 
                                             

-Be sensitive and responsive to 
a child’s changing needs. 
                                        [RIA]     
 

-Gain skills in crea-ting 
safe communities free 
of violence and  
prejudice.            [RI] 
 

-Develop a coparent-
ing relationships with 
their children’s 
mother.               [R]                   
 

-Explore their work as 
models of masculinity. 
                                    [I]        
 

-Understand their own devel-
opment as adults.           [RIA]     
 
  
 

-Understand the power 
 of families lie as social 
change agents.      [RI] 

-Understand gender as it 
influences communica-
tion and relationships. 
                           [RI] 
 

-Explore the meaning of 
healthy make sexuality 
and gender equality.    [I]     
  

-Understand and appreciate 
the development of family life 
over time.                        [RIA]                                 
 

 -Be able to express a 
range of emotions in 
appropriate ways with- 
in the family.      [IA]                                                                                                
 

-Examine their work as 
moral guides.             [RI]                  
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This Super stars92 list includes ideas Stuart and Harriett used to involve, encourage, and  hopefully secure some contribution to 
society for their children.  It is provided here as an additionally lens into the critical-case family used in the study. 
 
Go out for Ice Cream      2 stars 
NBA Hoops basketball card     2 stars 
Tickets to go Bowling      2 stars 
Breakfast at local IHOP         2 stars 
Camping with dad      2 stars 
Ice cream or Frozen yogurt     3 stars 
Ticket for Putt-Putt golf         3 stars 
Breakfast with dad      4 stars 
Go to Botanical gardens       5 stars 
Family Fun Pack [Pizza]         5 stars per child 
Tickets to the Zoo      5 stars 
Miniature Golf          6 stars 
Movie ticket [Santikos]          6 stars 
 
Swiss Army Knife     10 stars 
Football      10 stars 
Ride horse at Brackenridge Park   10 stars  
Tickets to Sea World     10 stars 
 
Train trip to San Marcos       15 stars 
Harlem Globetrotter Tickets     15 stars 
Splashtown tickets      15 stars 
Dart game      15 stars 
 
Briefcase      30 stars 
Baseball bat      30 stars 
Archery set      30 stars 
 
Any computer game     50 stars 
Family Dinner at Cappy’s    50 stars 
Ping Pong Table   100 stars 
Computer printer   150 stars 
                                                                                                                                                             

 
92Harriett commented: “Stuart came up with, and I probably still have it, a coupon system where…stars were used, 
“super stars.” I think…he had a catalogue, and based on your report card you could earn a certain number of stars.  
And there were things in there like sleeping bags or things but there were also relational items…[like] breakfast 
with dad, or ice cream with mom, and he would price those much less than the actual dollar value of say a sleeping 
bag.  But it was just a way to allow the kids to say ‘wow,’ I can go shopping or I can spend these points.  I can take 
the family out for ice cream on my report card grades.  [Researcher’s note:  It was like a book, and she provided me 
copies of two of them,1989 &’ 90]. 
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My address 
23 November 2003 
My phone number 
 

Dear ‘The Sampled Family [Tony, Stuart and Harriett Garrett]’ 93 
 
Hello again.   
 
It’s hard to believe that it’s been over a year since we first met, and I began this project.  A lot has 
happened since then, but before I bring you up to date, I just wanted to express my gratitude for what 
you have provided for me in my efforts to make a difference in how the role of fathers is perceived in the 
successful completion of a son’s graduation from high school.   As I have reviewed the transcripts, the 
data is a relative gold mine, and I can hardly wait to get with you again, as I move to the next step. 
 
As I mentioned in a letter I sent you this past summer, I have been working at getting the transcripts 
done.  I finished that, and one of the reasons it took me so long to get back in touch with you, was that I 
needed to confer with my professors on the next step.  I needed to discover from them, if they would 
agree with my assessment if the richness  of the data provided by the three of you would be ample 
material for me to move further on my dissertation. 
 
So where am I now?  I’m in the preliminary data crunching  process. I  have some preliminary findings, and 
based on these preliminary  findings, I have received the concurrence of my chair and co-chairperson to 
proceed to a defense proposal using just your family.  I’m really excited about that.  What I have to do 
now is get the other three members of my committee to allow me to proceed using just your family.   
 
I hope to have this defense proposal completed either the second week of December, or January, depending 
on their respective schedules.  I should be calling you within the next week or so, to see how your 
schedules are, and discuss the next step. 
 
I cannot express enough how much I have enjoyed the work I have been doing on this. There have been 
times I’ve wanted to call you, but I have intentionally chosen to make myself as unobtrusive as possible, 
as I assure you, there is hardly a day that passes that my mind does not reflect upon this project:  either 
something my sons will do; something I will read about fathering; or comments that my professors might 
make concerning the transcriptions and how valuable they will be to this research. 
 
I’m providing you again business cards in case you need to contact me.  I will not call you until after the 
Thanksgiving holiday, because again, I want to minimize any intrusion, but do not hesitate to call me if 
you have questions.   I assure you I will be calling you within the next couple of weeks.  I am, 
 
Respectfully yours, 
 
Archie Wortham

                                                 
93 Pseudonyms  
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My name & Address 
17 December 2003 
My Phone Number 
 
Happy holidays [Tony, Mr. & Mrs. Garrett] 
 
As I mentioned before I bothered you again, I needed to confer with my professor on the next step toward 
my degree.  Well we’re there and this note is designed to bring you up-to-date. 
 
I probably will rehash some of this when I visit with you again shortly, but part of the doctoral process is 
to have a committee of five Ph.D.'s, who are willing to sign on supporting a particular idea or thesis a 
student thinks is worthy of pursuing.  I have three full professors and two associate professors on my 
committee.  We met last Thursday, and I had to defend my idea of looking at a family who had a son who 
had graduated from high school. 
 
The committee had three choices.  They could have denied my idea, which would have meant I would 
have had to start all over.  They could have made major modifications, which could have meant that I 
would have had to secure other families.  The last option was they could choose to allow me to continue 
using only your family, with a modification I had added after conferring with my co-chair which 
included adding a men’s focus group.  I am pleased to tell you that they gave me the go ahead for the last 
option. 
 
As I type this, I’m still breathing a sigh of relief.  So what does this mean?  Well, I will be visiting with my 
principal professor this Thursday, so by the time you have received this letter I would have already 
talked with him about the next stage.  After meeting with him, I will be calling you to find a convenient 
time to come by and share with you some of my initial findings, dropping off the transcripts, and 
discussing our continued journey. 
 
I promise you that I will not be taking up much of your holiday time.  However, I wanted to give you 
ample opportunity to determine the most appropriate time I could stop by and meet with you next 
Monday or Tuesday, if possible.  If not, then perhaps the following week.  My schedule is flexible and we 
could meet, during the day, afternoon, or evening.  After Christmas, and before Frederick go back to 
school, I would like to spend some additional time with him. 
 
I also have a surprise request from the committee that I will discuss with you, hopefully sometime next 
week.  I remain continually in your debt, and I am, 
 
Respectfully yours, 
 
Archie Wortham 
Husband of Suzie, 
Father of Jeremy and Myles 
Doctoral Candidate in Education, University of Texas, Austin 
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My address 
My Phone Number 
January 29, 2004 

 

 
 
Hello Mr. & Mrs. Garrett, 
 
It's hard to believe that it has been over a month since I visited with you.  Again I thank you for 
inviting me into your family and assisting me in this endeavor. 
  
As I mentioned to you in December, I was hoping to complete four things by the middle of next 
month.  [I realize that some of these item may not be able to occur until the end of February]. 
 
First, was for you and your wife to review the initial interview transcripts.  Those comments can 
be provided in person, in writing [to include email], whichever you would like.  
 

Second, for you and your wife to provide an initial draft of the chart I left with you. 
 
Third, an opportunity to visit with you [Mr. Garrett] again, and focus on some additional 
questions about fathering, particularly recollections about your ‘after’ college sons.   
 
Fourth, coordinating a time and a focus to meet with you and some members of your 
men’s group. 

  
For your information, I was able to complete the transcripts of both sons’ interviews.  The initial 
one of Tony, I forwarded to him in December, and I also completed the follow-on interview 
with Frederick and send that to him today. 
  
Please contact me at your earliest convenience, either by phone XXX-xxxx or XXX-xxxx or email, 
awortham@mail.accd.edu. 
 
Respectfully yours, 
 
 
Archie Wortham 
Husband of Suzie, 
Father of Jeremy and Myles 
Doctoral Candidate in Education, University of Texas, Austin 
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My Address 

My Phone Number 
21 February 2004 

 
 
Hello again, Mr. & Mrs. Garrett, 
 
Just to give you an update, as things have been moving fast for me at Palo Alto, and trying to 
finalize my work at UT.  Again, in my attempt to be unobtrusive, I wanted to let you know that 
I would be calling you soon to schedule a good time to come by as  I keep reminding myself, “if 
you aim at nothing, you will hit every time.” 
 
As I indicated in my January letter to you, I was hoping to get together with both of you to 
finalize some of the issues from my dissertation committee by the end of this month.  I was 
planning on calling toward the early part of next week to find a time that would be convenient 
for me to come by and discuss several things: 
 
First, to get a biographical sketch of your family, based on the chart I left with you; second, to 
finalize the your respective comments from the initial interview tapes; third, to talk with Mr. 
Garrett how he discussed issues with Tony and Frederick about preparation for college, and his 
after college perspectives. 
 

Lastly,  I wanted to coordinate how best to establish a time [and with whom] for a focus 
group of the men in Mr. Garrett’s group, particularly, those with sons who have 
graduated from high, and probably are either in college or have graduated from college. 

 
For your information, I received a nice email from Tony, apparently he’d not received my initial 
email of the transcripts with my comments when I’d last written you, but he has them now.  I 
am emailing Frederick again to re-verify his email address, and for him to review his transcripts 
of our follow-on interview in December. 
 
Again, I will be calling you before the end of this month, but feel free to contact me either by 
phoneXXX-xxxx or XXX-xxxx or email, awortham@mail.accd.edu, and thank you for assistance. 
 
Respectfully yours, 
 
Archie Wortham 
Husband of Suzie, 
Father of Jeremy and Myles 
Doctoral Candidate in Education, University of Texas, Austin 
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My Address 
15 April 2004 

 
Dear Mr. & Mrs. Garrett, 
 
First, I hope you are had a pleasant “Holy Week.” 
 
Again let me begin by saying thank you for the support, interest and input your family has provided me 
in this endeavor.  I have updated the transcripts and received an email from Tony where he addressed 
some of my follow-up questions.  I cannot begin to tell you how both enlightening this experience has 
been for me, and how much I appreciate your family’s assistance. 
 
After further discussion with my committee about my focus group, there has been a slight change that I 
thought I should acquaint you with, Mr. Garrett.  Though I appreciate your efforts in assisting me with 
this focus group Mr. Garrett, my committee members have suggested that the data I’ve already collected 
from your family should manifestly stand-alone.  [They are pleased with my work and compliment your 
family’s assistance.] This basically means it might be more methodologically correct for me to secure a 
separate focus group of dads with similar backgrounds who are strangers to you. 
 
Admittedly, the committee understood my feeling that there were certain aspects from your interview 
that I presented at my defense proposal that might be germane and might validate and ‘build a case’ for 
your presence within the focus group, but they feel that your presence is not a necessity.  Based on the 
amount time you have given me already, I would not want to make a further imposition on you, or the 
fellow colleagues in your men’s group.  
 
That being said, there are three additional issues I would like your assistance. 
 

First, thank you for the biographical sketch of your family, based on the chart I left with you.  I’m 
inclosing a copy of the “additional questions” I’d given to Mrs. Garrett.  If she could fill that out [use the 
enclosed disk if you like] and mail it back to me in the attached envelope, I would greatly appreciate it.  

Second, I wanted to coordinate how best to return the information Mrs. Garrett had provided to 
me…the “books,” and secure the proposal I’d left with you. I could mail them, or drop them off one evening 
at a time that is most convenience to you. 

Third, sometime later this spring or this summer, within the next 4 – 6 weeks, l’ll be finalizing the 
family sketch, and I would more than likely either stop by, or mail it to you for your review and comment. 
The “family sketch” is of course as vivid a picture as I can draw for my committee, and future readers of 
my dissertation, to include pseudonyms for the two of you and your sons.  Currently I’m thinking of using 
George and Martha for you and Mrs. Garrett. 

 
Again, feel free to contact me either by phone [W]: XXX-xxxx or [H]: XXX-xxxx or email, 
awortham@mail.accd.edu, and thank you for assistance. 
 
Respectfully yours, 
 
Archie Wortham 
3 Enclosures [Envelop. Disk, and questionnaires] 



 
 
 

330 
 

 
 
My Address 
April 23, 2004 
 
To the Garrett family [Mr. & Mrs., Frederick, Tony] 
 
Words cannot express the depth of my appreciation for your efforts in helping me with this challenging and 
worthwhile endeavor. As I continue this process, I’m sure there will be other people who neither of know 
who will be truly benefited from the contributions of your family. 
 
These are but mere tokens of something I hope can be of use to you in the future. 
 

& The tape on “Finding God in The Lord of the Rings” is for Frederick.  One of his 
most memorable experiences was of his dad reading this at an early age. 

& The leadership book is for/Tony, completing Stanford and on his own…[you can 
only imagine a deep in-take of breath on my part as you think of our boys] these 
tidbits should add to his already flourishing career. 

& “Letters from God for Women” is for you, and also something you can share with 
your daughter. 

& The remainder is for Mr. Garrett with one exception. 
� The book “Tender Warrior” is a book he might want to share with his sons, or 

the men in his men’s group. 
� The CD is something also for his men’s group, as is 
� The book “The Men They will Become.” 
These have been edifying books and experiences in my life, as has the 
experience of meeting your family and I am truly indebted. 
 

The last, and intentionally at the bottom of the heap is the book “The Purpose Driven Life.”  My 
passion of trying to accept the responsibility God gave me to be the father of our sons has grown 
considerably as our boy have aged.  My passion resonates as one similar to the mission you shared with 
me of being almost divinely committed to trying to be the best parents you could be.  Parenting is not 
an easy task, and I hope, as I continue my research that you and Mr. Garrett realize you and your family 
have contributed immensely in my family’s life, enriched it, and I’m sure your contribution will also 
enhance the lives of those who will read my research. 

 
God bless…and as Richard Bach said, “Here’s a test to see if you mission in life is complete. If 
you are alive then it isn’t!!”   
 

Thank you…and I will be contacting you again later this summer as I approach finalizing my 
dissertation. 

 
Archie Wortham  
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My address 
September 27, 2004 
 
Dear Mr. & Mrs. Garrett, 
 
I hope you are had a pleasant summer. Hopefully the small tokens of appreciation were received well.  
As I move further toward completion, I must say again I am in your debt. 
 
The focus group of fathers went well and further substantiated information that had surfaced from our 
earlier sessions.  And as I finalize my findings I am still in need of about fifteen minutes of your time.  
This could be done telephonically or electronically, or via a fax. 
 
As I mentioned to you before in a 15 April letter of this year, there were some additional issues I would 
like your assistance.  Each member of the focus group completed a similar questionnaire, and I was 
hoping I could get you and Mrs. Garrett to fill these out, and either mail them back to me. As an 
alternative, I could take the information from you over the phone, you could fax them to me at XXX-xxxx 
or email it.  It is my plan to use this information to provide biographical sketches of the families in the 
studies like the following: 

 
The father with two boys who had both graduated from college felt the actor most likely to play him in a 
film would be Paul Newman, but his wife felt it would be Michael Landon.  His favorite song was anything 
by the Righteous Brothers, especially “Unchained Melody,” and she liked “Close to You,” by The 
Carpenters.  They didn’t have a wedding dance, band or DJ at their wedding. The wife envisioned either 
Donna Reed or Doris Day as the actress who would play her, but growing up she wanted to be like Loretta 
Young, the Lennon Sisters or Norma Zimmer from the “Lawrence Welk Show.” The dad wanted to be a 
cowboy growing up, and thinks that dad on “Father Knows Best,” best typifies the father he became, and 
his wife listed June Cleever from “Leave to Beaver.”  Favorite movies varied.  Though he listed ‘many,’ she 
indicated that his favorite movies include “It’s a Wonderful Life,” and “You’ve Got Mail.”  She liked 
“Something Gotta Give,” “Sleepless in Seattle,” and “You’ve Got Mail.” The best vacation their family 
took was the cruises they took because their sons both “got a chance to explore new worlds in a totally 
relaxing atmosphere.” 

 
Sometime within the next couple of weeks I’ll be finalizing the family sketch, and I would more than likely 

either stop by, or mail it to you for your review and comment. The “family sketch” is of course as vivid a picture as I 
can draw for my committee, and future readers of my dissertation, to include pseudonyms for the two of you and 
your sons.  Currently I’m thinking of using Stuart and Harriett [the chairman and co-chair of my committee] as 
respective pseudonyms for you and Mrs. Garrett. 
 
Again, feel free to contact me either by phone [W]: XXX-xxxx or [H]: XXX-xxxx or email, 
awortham@mail.accd.edu, and thank you for assistance. 
 
Respectfully yours, 
 
Archie Wortham 
2 Enclosures [Envelop, and questionnaires] 
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My name & Address 
17 April, 2004 
Phone Number 

 
Hello OL [similar letter sent to all the participating dads], 
 
First of all, let me say thank you for agreeing to help me with this study.  There is an abundance 
of information that indicates that some of our most serious educational issues are connected 
with kids being suspended, dropping out, or receiving failing grades.  The National Center for 
Father and the National Center for Educational Statistics are among a few organization who 
have reported that the improvement in grade, increased involvement in extra curricular 
activities and fewer discipline issues can be positively correlated to active paternal involvement. 
 
Studies also indicated one of the more serious issues facing America today is boys dropping out 
of school.  Recent indicators show 1] boys are more likely to earn Ds & Fs, in fact 70% of all Ds 
and Fs are earned by boys.  2] More boys than girls are suspended from school, 71% of all 
suspensions are boys.  3] Eighty percent of the school dropouts are boys, and 4] two thirds of 
special education students are also boys.  A 2003 Center for Labor market Studies report 
indicated that women are earning 55% of all bachelor degrees and 59% of all masters’.  The 2010 
projection of college graduates is that 9.3 millions girls will get a college degree, compared to 
only 6.9 million boys. 
 
I am not anticipating the focus group you have agreed to participate in will change this.  I am 
hoping the data I collect [with your help] for my dissertation will encourage other studies and 
might energize policy-makers and educators to further investigate and address the cause rather 
than the symptom surround the issues associated with education American boys. 
 
The focus group will be an audiotaped session that will convene on the 25th of April at [the 
given address].  Skip [a pseudonym], a participant, has agreed to allow me to use his “kitchen” 
area as I will be providing refreshments, “beer and pizza.”  The session will begin around 6:30 
p.m.  You will have a brief opportunity to acquaint yourselves with the other fathers, my 
research and grab a beer and a piece of pizza.  The entire session should last around 45 minutes 
to an hour. 
 
Again I appreciate you helping me with this.  I ask that you review the enclosed disclosure 
letter, as I will be asking you to sign a similar one when you come.  Also, complete and bring 
the attached demographic sheet when you come.  Thanks. 
 
 
Archie 
archie@flash.net 
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 My name and address 
25 April, 2004 

My phone number 
 
 
 
 

Hello OL’s Wife, [similar letter sent to all the wives of participating dads], 
 
Let me say how much I appreciate OL’s participating in this study.  I know 
family time is valuable and for him to take the time to share with me some of 
his thoughts on fatherhood is also an acknowledgement of the dedication 
required of the dual role you and he demonstrate of parents who sons who 
have graduated from high school. As I mentioned to him before, several 
agencies have been reporting more and more that the improvements in grades, 
increased involvement in extra curricular activities and fewer discipline 
issues can be positively correlated to active paternal involvement. 
 
As I try to compile my data, I would hope that you could find the time to 
complete the brief questionnaire I’ve attached, and mail it back to me. 
 
I can’t tell you how much I appreciate his help, and your support.  God bless. 
 
Thanks, 
 
Archie 
archie@flash.net 
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My name and address 
25 April, 2004 

My phone number 
 
 
Hello again Skip [similar letter sent to all the participating dads], 
 
It’s hard to believe that it has been a month since we completed the initial focus group.  Well, as 
promised, here is the sanitized version for your review. 
 
What I would like you to do is: 
 

[1] Email me at archie@flash.net upon receipt of your respective packet, 49 pages of 
transcription.  At that time I will  

 
[a]  Email you back and identify which speaker you are;   
[b] Provide you the option of making any notations on the attachment I forward 

to you electronically, or you can 
 

[2] Make pen and ink changes on the attached document, and I can come and pick the 
annotated “yellow colored” document.  
 
And that’s it.  I have several other things to do concomitantly with my review of these 
transcripts, but if you could provide your okay to me by the middle of June, [either of the 
options mentioned above] I would appreciate it. 
 
Thanks again.  You have no idea how much I appreciate your efforts, candor, and contribution 
to this valuable unrecognized and important area of research in education. 
 
 
Respectfully yours, 
 
 
Archie Wortham 
Husband of Suzie, 
Father of Jeremy and Myles 
Doctoral Candidate in Education, University of Texas, Austin 
 
1 attachment 
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Massey’s “What you are Now is because of where you were When…” 
-Dr. Morris Massey 

                Programmed in 1920s                                             The Greatest Generation 
                                    Age 80 – 70s: Prohibition, WWI, FM Radio, 

Lindbergh, Family, Jobs, close to home, Isolationism, 
       Model T, Scotch Tape developed, Electric Razor, 

 Empire State Bldg started, Kleenex 
 

 
 
 
 
 
 
 
 
 
 

          
              

BABY [1950S] BOOMERS 

 
[“ME”  [1960s] GENERATION]   or     [“Camelot Generation”] 

  

                 Programmed in 1950s – Age 50 – 40s 
     Korea, Affluence, Overindulgence, TV, Dr. Spock, Disneyland, Suburbs, 

                                                                   Two-car Garages, Shopping Centers, Brown v. Board of Education,  
                                                           Integration, Elvis & Rock & Roll, GI Bill, Jet planes, Sputnik, Alaska & Hawaii,  
                                                           McCarthyism, Travel & Highways, TV dinners. Bomb shelters, ultrasound, the 
                                                                   Pill, TV families, Polio Vaccine, “Hazel,” “Walt Disney,” ”I Love Lucy” 
                                                                                   James Dean, “Wyatt Earp,” Dinah Shore, ‘under God’ 
                                                                                     Mickey Mouse Club , Ben-Hur  

 

 

 

                                                            Generation X                           

                                                                                               Programmed in 1980s-Age 20s--Teens 
    Programmed in 1970s—Age 30s-20s                                 9/11; VCR, CDs, PCs, Single Parents, Latch-Key kids, B2 
   -Vietnam, Draft Card Burnings, Kent State, College Student   Bomber, Irangate, Ollie North, Rocky, Reaganomics, Berlin 
    Riots, ‘Streaking’, Energy Crisis, Disco, TV Sports, “All in                  Wall falls, Dual incomed Families, 15 seconds of fame, floppy 
   The Family,” Super Bowl, Munich Olympics, Divorce, Drugs                disks, Clarence Thomas, Anita Hill, Contract with America, 
    Woodstock, Watergate, ERA, Roe v. Wade,  “The Way We                                    “Cheers,” Sandra Day O’Connor, “Hill Street Blues,” TV mini- 

Programmed in 1930s 
Age 70 – 60s:  Depression, Social Security Act, Security-oriented, 
FDR, “New Deal,” child labor, Food Lines, Polio, VW Beetle, 
Freons & nylons developed 

Programmed in the 1940s  
Age 60s – 50s: 12/7/41; WWII, Rosie the Riveter, Truman Doctrine, NATO, 
Normandy, UN, A-bomb, Marshall Plan, Rationing system, Mark1 by IBM; first LP, 
Land camera, Mobility, Credit, Television; Xerox, instant cake mixes, transistors, 
antibiotics introduced, VE & VJ Day, J. Edgar Hoover, Macarthur, Patton 

Programmed in 1960s—Age 40s--30s: 
Jaded, JFK, MLK, RFK, Race to the Moon, Camelot, New Frontier, Great Society, War on 
poverty, Vietnam, Civil Rights, Race riots, Engle v. Vitale, Peace Corps, Cold War,  Hippies, 
VISTA, Miranda, “Andy Griffin Show,” Gay Pride, Simon & Garfunkel, The Graduate, In the 
Heat of the Night,” Thurgood Marshall, Midnight Cowboy, “Red Skeleton Show,” Beatles, 
“Bonanza,” Nixon, “Star Trek”, Motown 
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    Were,” Jimmy Carter, “Kramer vs. Kramer,”  “Star Wars.”                                       series , Laser surgery, Beaches, Laser printers introduced,  
       TV mini-series introduced, “Roots.”                                                                              Internet, Steven Spielberg, Robin Williams , Oprah, 
         Dot-coms, Clinton & Monica, “Dynasty” 

                                                                                 
                                                                                                                                                                                                       
                                                                                                                                                    

                                                                                                                                                                                                                    
Coupled with Dr. Morris Massey’s “What You are is…” [Adapted by A. R. Wortham, Spring 2005] 

Kimmel & Plecks Historical phases of Fatherhood in America 
                      

                                                                                                                        
                                                                                     Programmed in 1920s 
                                                                       Age 70s – 80s, WWI, Stay-at-home Moms, Prohibition 
                                                                            parents born, Scotch tape developed, Charles Lindberg 
                                                                          Babe Ruth, Roaring 20s, Charlie Chaplin, Model T, 
             Kleenex, Sgt. York 

 
 
 

                                          Typical Father 
                                                 “skilled artisans” 

 
 
 

 Typical father; 
   Sex-role model                                                                                 
 

         BABY [1950’S] BOOMERS 

                          [“ME” [1960s] GENERATION]  or [“Camelot Generation”] 

 
                                           Programmed in 1950s – Age 50 – 40s 
                                            Affluence, Overindulgence, TV, 2-car garages, Elvis Presley, Dr. Spock,  
                                         Integration, Travel, Super Highways, Jet planes, Korea, Eisenhower, Sputnik,  
                                      Rock & Roll, GI Bill, Jet planes, Alaska & Hawaii, McCarthyism, Bomb shelters,  
                                     Ultrasound, the Pill, TV families, 10/8/50, Polio Vaccine, “Hazel,” “Walt Disney,”                      : 
                                           ”I Love Lucy,” James Dean, “Wyatt Earp,” Dinah Shore, ‘under God’, Joe                      Typical Father ”            
                                            DiMaggio, Marilyn Monroe, Marlon Brandon, Mustangs, telephones,                     “Self-made man” 
                                                           New Math, “Ozzie & Harriett,” “Leave it to Beaver” 

  

    
 

     Generation X 

                                                         

                             

 

Programmed in 1930s 
Age 70 – 60s:  Depression, Security Oriented, 
New Deal, WPA, Banks failed, FDR, The Champ, 
Gone with the Wind, Jesse Owens, The Yankees, 
Laurel & Hardy, Mickey Rooney & Judy Garland 

Programmed in 1960s—Age 40s--30s: 
 JFK and Camelot, MLK & Civil Rights, Cesar Chavez, The Supremes, Mini-
skirts, Vietnam, Beatles, War on Poverty, “Laugh-In,” “Gidget,” “My Three Sons,” 
The Graduate, The Sound of Music, Roger Maris, Sandy Koufax, The Celtics, 
Bill Russell, Sidney Poitier, “Sonny & Cher,” “Lassie,” “Lost in Space,” Midnight 
Cowboy, “Red Skeleton Show,” “Bonanza,” “Brady Bunch,” Pope John XXIII. 

Typical Father: 
 Distant breadwinner 

Programmed in 1940s: Age 70 – 60s: 
 WWII, Normandy, NATO, Doolittle, Jackie Robinson, VE & VJ Day, Tracey 
& Hepburn, Brooklyn Dodgers, Income Tax, 4/12/45, The Grapes of Wrath,  
12 O’clock High, Casablanca, Audie Murphy, Jimmy Stewart, Elizabeth 
Taylor, John Wayne, Barbara Stanwyck, Winston Churchill, 7 Dec 1941 

Programmed in the 1970s—Age 20s – 30s 
Vietnam, Watergate, Kent state, Nixon, II-S deferments, 
TV Sports, Muhammad Ali, energy crisis, Jimmy Carter, 
ERA, Roe v. Wade, divorces & serial marriage, 
streaking, disco, TV variety shows, “Cher,” “Andy 
Williams,” “All in the Family,” “Chico & the Man,” 
“Sanford & Son,” “The Waltons,” Jane Fonda, Jon 
Voight, Cicely Tyson, Star Wars, Kramer vs. Kramer, 
Michael Jackson, ABBA, The Godfather, “Roots,” 
Saturday Night Fever, John Paul I & II, Woodstock. 

Programmed in 1980s —Teens – 20s 
Computers, VCRs, AIDS, Single Parents, Dual-incomed 
parents, Latchkey kids, Oprah, Night-time Soaps, CNN, 
Reaganomics, Berlin Wall falls, Beaches, “Roseanne,” 
“Fame”, “Cheers,” “Hill Street Blues,” “LA Law,” 
Olympic boycotts, Sandra Day O’Connor, “Golden Girls,” 
“Designing Women,” ET, Ordinary People, “The Cosby 
Show,” The Color Purple, Mrs. Doubtfire, Hallie Barry, 
Denzel Washington, Robin Williams, Hepburn & Reagan 
die, Princess Diana, “Saturday Night Live ,” “Dallas.”  

Typical father:  “New Father” 
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Chart on Five Healthy Fathering Styles94

                                                 
94 Jarema, W. (1994).  Fathering the Next Generation:  Men Mentoring Men. p. 84 

 Elder Companion Champion Mystic Mentor 
Primary 

Expressions 
Concern 
Interest 

Personal 
relationship, 

Intimacy 

Enthusiasm 
Support 

Awe 
Wonder 

Empathy 
Encouragement 

Personal 
Values 

Collective 
Knowledge 

Friendship 
Loyalty 

Individual 
excellence 

Cosmic 
awareness 

Wisdom 
Learned 

experience 
Primary 
Virtue 

Respect Trust Patience Hospitality Deference, 
Humility 

Divine 
Idea 

Divine 
Word 

Divine Union 
 

Divine Love Divine Spirit Divine Humility 

Relational 
Style 

Affiliation, 
Rituals, 

Customs, 
Storytelling 

 

Bonding, 
Mutuality, 
Befriending 

Teamwork, 
Connecting, 
Cheerleading 

Sharing, 
Guiding, 
Telling 
parables 

 

Self-
Containment, 

Interdependence 
 

Dominant 
Fathering 
Qualities 

Teaching, 
Fidelity, 
Purpose, 

Knowledge, 
Authority, 
Tradition 

Bonding, 
Relationship, 
Endurance, 

Dependability, 
Faithfulness, 
Belonging 

Stamina, 
Endurance, 

Humor, 
Perseverance 

Play, 
Coaching 

Spirituality, 
Groundedness, 
Connection to 

God and 
nature, 

Openness to 
intention, 
Memories, 

Eccentricity, 
Commitment 
to the cause 

 

Advisor, 
Openness to 

showing others, 
Confidence, 
Instructor, 
Consultant 
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Chart on Five UnHealthy Fathering Styles95 

                                                 
95 Jarema, W. (1994).  Fathering the Next Generation:  Men Mentoring Men. p. 22 

 Dictator Trickster Competitor Magician Villain 
Primary 

Expressions 
Passive- 

Aggressive 
Behavior, 

Rage, 
Indifference, 

Moral 
imperatives 

Sarcasm, 
Belittling, 
Debasing, 

Humor 
 

Defensiveness, 
Sabotage, 
Caution 

Chameleon, 
Adapter, 
Coldness,  
Aloofness, 
Arrogance 

Pity, 
Shame, 

Violence, 
Domination 

Personal 
Values 

Loss of 
control,  
To be 

revealed 

Loss of 
safety, 

To become 
vulnerable 

Loss of 
attention and 

audience,  
To be weak 
and needy 

Loss of 
invisibility, 

To be unable 
to escape 

 
 

Loss of 
power, To be 
victimized 

Primary 
Virtue 

Anger Fear Anxiety Projection Revenge 

Divine 
Idea 

I am all-
powerful 

I am entitled 
 

I am without 
fault 

I am not 
responsible 

I am justified 

Relational 
Style 

Dependence, 
Self-

centeredness, 
Withholding 

 

Constriction, 
Insulation, 
Isolation, 

Slipperiness 

Conditional 
acceptance, 

Task-
orientation 

Tentativeness, 
Provisional, 
Belonging, 
Avoidance 

 

To use or be 
abused, 

Top-dog, 
Exclusiveness 

 
Dominant 
Fathering 
Qualities 

Male 
dominance, 
Hostility, 

Exaggeration, 
Guilt,  

Verbal abuse 

Fear of 
relationships, 
False sense 
of potency, 
Boyishness, 
Immaturity, 

Temper 
tantrums 

Annihilation, 
Alienation, 

Competition, 
Perfectionism 

Addictions, 
Evil, 

Denial,  
Deceit, 

Delusions 

Exploiting 
weakness, 
Sexual, 

verbal, and 
physical 
abuse, 

Victimization, 
Explosiveness 
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two sons, Jeremy Josef, born 25 April 1990, and Myles Frederick, born 13 

February 1994.  His awards and honors included, Department of Defense 

Meritorious Service Medal, three Army Meritorious Service Medal, three Army 

Commendation Medals, two Army Achievement Medals, Outstanding Volunteer 

Medal, and the United States Army’s parachutist’s badge.  An Outstanding 

Young Man In America 1984, 85, and 86, he is also the recipient of two George 

Washington Honor Medals from the Freedoms Foundation (1968 and 1986).  He 

currently teaches speech at Palo Alto College, and writes a dad’s column for 

which he was twice nominated for a Pulitzer’s Prize.  
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