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Abstract 

 

A Teaching Sampler: The Educational Approaches of the 

Tall Pines Quilt Guild 

 

Elizabeth Ann Barry, M.A. 

The University of Texas at Austin, 2012 

 

Supervisor:  Melinda M. Mayer 

 

This case study used ethnographic data collection tools to focus on the 

educational models and approaches used by the Tall Pines Quilt Guild (TPQG) in 

Huntsville, Texas. In this study I strove to explore the transfer of quiltmaking knowledge 

in a community-based art education organization, a quilt guild, and how those 

educational methods and models could be adapted to the museum setting. I became a 

member of the Guild and took on the research role of a participant observer to witness 

how the TPQG perpetuates the quilting craft for its members. Through observing various 

Guild events, such as monthly meetings, workshops, and bees I found the members 

frequently participated in cooperative and collaborative social learning.  

The rationale for undertaking this study was that there are many publications on 

how to make quilts, the history of quilt patterns, indexes of quilt patterns, quiltmakers’ 

stories, quilt research, and quilt exhibition catalogues. However, proper documentation of 

the educational approaches used by women in quilt guilds has not been researched. Quilt 

guilds provide an environment where adults can learn and expand their knowledge about 
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the quilting craft in the form of lifelong learning. By looking into how the Tall Pines 

Quilt Guild acts a community-based art education organization, the identified educational 

models used by quilt guilds could be employed at museums displaying quilt exhibits with 

potential program models and characteristics to inform the public about quilts, 

quiltmaking, and quilters.  
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Chapter 1:  Introduction to the Study 

You could say my interest in this research began when I worked as a historical 

interpreter at the Sam Houston Memorial Museum (SHMM) in Huntsville, Texas. It was 

my first experience working in a museum. Each day I seemed to learn something new 

about history, museums, tours, or myself. Every tour was like a little adventure. I looked 

forward to going to work; I even bragged I had the best job ever. If there was not a tour, 

you would find the education department historical interpreters cleaning the historical 

houses, assembling a new museum exhibit case, tending the museum vegetable patch, 

planting herbs, making strawberry and fig jam, taking care of the ducks, assisting the 

groundskeeper in maintaining the grounds, preparing for any number of special upcoming 

events, lending a hand to other members of the museum staff, etc. 

So, it came as no surprise during the summer of 2009 (the dead season at the 

museum since school was out and the education department mainly catered to school 

tours) that a historical interpreter would be assisting the SHMM collections registrar with 

a special project. My mother was visiting from Germany that summer and I was giving 

her a personal tour inside the historical houses and around the museum grounds. I had 

been on vacation with my mom for the past week and, on the last day of her visit I took 

her to the museum to show her around. I walked to the Walker Education Center to 

introduce my mom to the rest of the education department staff and see the SHMM gift 

shop. After showing my mom the gift shop, we went to the education office to talk with 

Zula1, a fellow historical interpreter. As it turned out she was not in the education office, 

but across the hall in the large activity room.  

                                                 
1 Names of the Sam Houston Memorial Museum staff and Tall Pines Quilt Guild members referred to in 
this study are pseudonyms.  
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This experience was to be my first encounter with a legitimate historical artifact. 

Besides the historical houses, most of the furniture and decorations in the houses did not 

belong to Sam Houston or his family. The furniture and decorations in the houses were 

either reproductions or from the same time frame when Houston lived in the houses, 

except for a few pieces of furniture. The use of reproductions was largely due to high 

humidity levels and the natural elements. The few remaining objects owned by Houston 

and his family are housed in the museum, instead of the historical houses. 

Zula, Sandy (the SHMM Collections Registrar), and a couple of members of the 

Huntsville quilt guild, called the Tall Pines Quilt Guild (TPQG or the Guild), surrounded 

a few tables placed together. Spread out on the tables was a quilt. This was not just any 

quilt, but the 170 year old wedding coverlet made by Nancy Lea as a wedding gift for her 

daughter, Margaret’s marriage to Sam Houston. The coverlet is a Rose of Sharon pattern 

with appliquéd (cutout shapes of fabric stitched to a larger background fabric) flowers in 

red and yellow as well as appliquéd green leaves with rick rack stems. A replica of this 

quilt is displayed on Sam Houston’s bed in the Woodland Home. The actual quilt had 

deteriorated in some places and was stained or discolored in others. The once green fabric 

had faded to a dull brown largely due to the dying process involved in making green 

fabric. Zula and the Guild members wore white archival gloves while they worked to 

preserve the quilt. 

During the summer of 2009, the Guild members were carefully working to 

properly stabilize the coverlet. It had been gently soaked, delicately hand cleaned, and 

thoroughly dried during the week. Currently the women, with Sandy’s supervision, were 

attaching netting to the deteriorated portions of the coverlet while securing muslin to the 

back of the quilt to provide it a stable base. Grids of one inch stitches sewn through the 

layers with specialized thread anchored the fabric to the muslin in order to take the stress 
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off the original stitchwork. My mom and I were awestruck. We walked around the table 

looking at the pattern and design, watching the women work. We began to talk with the 

other women about how amazing it was to see this historic artifact. We saw where the 

flowers were hand appliquéd and if we looked carefully we could see the color of the 

once green fabric where it had been folded under in the appliqué process. I noticed that as 

soon as the TPQG members began talking to my mom and me about the coverlet and 

showing us what they had done so far, excitement seemed to fill the room. Perhaps the 

most memorable event of that day for me, besides seeing the quilt, was getting to touch 

the antique fabric with archival gloves. Not many people can say they have done that. 

The wedding coverlet is now rolled up (as suggested for preservation purposes by quilt 

and textile historians) and stored in a specialized room with other SHMM artifacts. 

When I was brainstorming a research topic for this thesis, I was having a difficult 

time deciding what to study. My classmates and I were told to follow an interest we have, 

which is what will keep us motivated throughout the writing process. I began looking 

back in my memories to the two years I spent working at the SHMM and the four years 

prior to that where I volunteered at museum events through Sam Houston State 

University’s Walter P. Webb Historical Society. I cannot recall what sparked my memory 

of that summer day in 2009, but something did. I remembered wondering how did Nancy 

Lea decide on the pattern and the color choices, how long did it take to make, and how 

did she learn to quilt. 

That was it; that was my topic. I wanted to know how women of the 19th century 

learned how to quilt. Yes, women learned how to quilt from their mothers or other female 

members of their family like they learned other domestic homemaking skills, but what 

methods were used in teaching them. I began to search for books that would tell me. I 

found some information on frontier women’s lives and an even smaller amount on how 
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they learned to quilt. The information I did find indicated that when girls were young 

they sat with a mother figure who taught them how to quilt. There was nothing that I 

could find, however, detailing the instruction process. I speculate that this lack of written 

documentation is because a mother physically taught her daughter how to quilt, and when 

the daughter was grown and a mother herself, she taught her daughter. It was not 

something a person would consider writing down in a diary or letter. 

I pursued a different direction in my research and began to wonder how women 

today learned how to quilt. Is it possible they learned from their mothers and the line of 

knowledge has not been broken? Or do women today learn how to quilt in a different 

way? I found information on how to make quilts, the history of quilt patterns, quilt 

fabrics, quiltmakers’ stories, and quilt exhibition catalogues, but nothing on the teaching 

approaches or methods used by women to learn the craft today. From my experience of 

witnessing how Nancy Lea’s coverlet underwent preservation and from listening to the 

members of the TPQG while they worked, I wondered if there was a connection? Could 

there be a link between how my co-worker learned to quilt and how Mrs. Lea learned to 

quilt? Also, what is the Tall Pines Quilt Guild doing to perpetuate the craft of quilting? 

Might that system be adapted for possible museum programs designed to perpetuate 

quilting appreciation for the general public? 

This study will be significant to the field of art education because of the lack of 

information on how women today learn to quilt and improve their quilt knowledge. I 

remembered the Tall Pines Quilt Guild, of which Zula was a prominent member, and 

determined that the best way to answer my questions was to conduct a case study of the 

Guild. I am conducting this research because I want to know how people today are taught 

to quilt in organized quilting groups, which act as community-based art education 

organizations. Museums are sites used by the public that offer traveling exhibits, the 
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museum’s collections, and educational programming. The data collected from the TPQG 

research could provide museums displaying quilt exhibits with potential programming 

models and characteristics to inform the public about quilts, quiltmaking, and quilters. 

CENTRAL RESEARCH QUESTIONS 

What educational approaches and techniques are employed by the Tall Pines Quilt Guild 

in order to perpetuate their craft? What can be learned from the educational approaches 

used by the Tall Pines Quilt Guild to benefit museum educators developing programs for 

quilt exhibits? 

PERSONAL MOTIVATIONS 

When I was a little girl I read Laura Ingalls Wilder’s (1989) Little House series. 

Around that same time my mom bought me the American Girls Pastimes: Kristen’s Craft 

Book (American Girl Pastimes, 1994) and together we made some of the projects in the 

book. I have always liked craft projects. I like the self-gratification of making something 

with my own two hands. My mom also taught me handicrafts like crochet and cross 

stitch. I always desired to learn how to quilt; my mother did not really know herself and 

therefore did not teach me. Throughout my research I found myself thinking “I wish had 

known more about the Guild when I lived in Huntsville, because I would have joined and 

learned how to quilt then.” 

When I worked at the SHMM, Zula always pieced quilt tops or embroidered when 

she had free time at work. I loved to watch her process in constructing a quilt; choosing 

the fabric, cutting the pieces, sewing the blocks, and pinning the quilt layers together. In 

the summer of 2009, Zula’s and my main project was to produce a 1850s period day 

dress made especially for me to wear for school tours. The museum had some costumes, 

but they did not exactly fit my small stature. Since Zula is a quilter and had some 
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seamstress skills, she agreed to guide me through the process of making the day dress. 

Over the summer she taught me how to sew, although I am still a novice. This was the 

same summer that the SHMM asked the TPQG to help them preserve the Houstons’ 

wedding coverlet.  

While working at SHMM, I discovered that I really liked giving tours to school-

aged children. I enjoyed informing the students about Sam Houston, his family, and the 

history of Texas through the living history demonstrations and tours of the historical 

houses given by the education department. I found excitement and joy in watching the 

children’s faces light up when they were “walking in Sam Houston’s footsteps” (walking 

in the Woodland home Sam Houston and his family lived in), learning about society and 

family life in the mid to late 19th century, or comparing the taste of popcorn from the 

1860s to the taste of popcorn today. While working at SHMM I solidified my desire to 

become a museum educator and applied for the Masters in Art Education with a focus in 

Museum Education at The University of Texas in Austin. 

PROFESSIONAL MOTIVATIONS 

My professional motivation for this study is to understand how quilters learned to 

quilt and continue to improve their quilt knowledge today. Through that information I can 

illustrate learning and teaching characteristics—identified through studying the Tall Pines 

Quilt Guild—for educators in museums displaying quilt exhibits to implement in their 

programs in order to perpetuate knowledge of the quilting craft for quilters and the 

general public alike. I want to encourage museum educators to seek guidance from 

organized education groups in the surrounding community, such as the TPQG, in order to 

inform their education programming. The Guild, as a community-based art education 

organization, can assist museums displaying quilt exhibits in establishing a curriculum 

that uses the educational approaches by the Guild for continued instruction on quilting 
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and preserves the craft in the museum setting. Additionally, the information could 

encourage a partnership between museums and community-based art education 

organizations to work together to educate the public about quiltmaking. 

RESEARCH METHODS 

This case study using ethnographic data collection tools focuses of how the Tall 

Pines Quilt Guild perpetuates the quilting craft. The purpose of the study was to 

determine the educational approaches and methods used by Guild members to improve or 

learn a new quilt skill or technique as well as teach others a quilt skill or technique. I used 

a case study with ethnographic data collection tools to answer my questions and ascertain 

how Guild members learn the quilting craft. As stated by Stake (1995), a case study is “a 

strategy of inquiry in which the researcher explores indepth a program, event, activity, 

process or one or more individuals” (in Creswell, 2009, p. 13). In this study I strove to 

explore the transfer of quiltmaking knowledge in a community-based art education 

organization, a quilt guild, and how those educational methods and models could be 

adapted to the museum setting. 

A case study using ethnographic data collection tools was my preferred method 

for my research because of my intentions to find out through personal interaction how 

this particular quilt guild and its members passed along quiltmaking knowledge. I chose 

this case study because it allowed me to take part in the learning process as a participant-

observer (Denscombe, 2003). Since this research includes inquiry regarding a practical 

skill acquired through practice, I determined it would be best to participate in the craft in 

addition to observing, so I made a quilt. The craft of quilting, since its first use in 

America, has had a large social element in learning how to quilt involving sharing of quilt 

patterns and techniques and groups of women working together around a quilting frame. 

Today that social element is still prominent in the communication with other quilters 
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through learning how to quilt or improving a quilter’s quilt skills, being inspired by a 

fellow quiltmakers’ work, selecting fabric at quilt stores, sharing projects with other 

quilters, and exchanging information about the quilting craft. 

Various tools are used by researchers conducting case studies; each study is 

tailored to the researcher and site (Creswell, 2009). The tools I used were participant-

observation, field notes, photographs, surveys, and interviews. The tool with the greatest 

impact was acting as a participant-observer. This allowed me to get to know the Guild 

members on a personal level, adding to their comfort and creating a trusting relationship 

between the TPQG members and me. I recorded my observations of the interactions 

between members of the Guild in my field journal. The field journal was supported with 

occasional photographs I took at Guild events with the members’ permission. For an 

indepth view of the education approaches used by the TPQG members, I determined it 

would be best to select, through using a survey, a variety of members to interview. The 

decision to use a survey as a tool was twofold. First, it informed me on the quilt 

education demographic of the guild. Second, the surveys allowed me to get to know 

individual members and choose a variety of quilt education experiences to learn more 

about.  

DEFINITION OF TERMS 

Educational models-the overarching framework and techniques used to inform the 

novice on a subject in order to learn or to improve an already acquired skill.  

Guild-an organization of crafts people in a particular trade.  

Quilter-the name given to a person who quilts, also referred to as a quiltmaker. 

Quilting Bees-a group of quilters working together to quilt a pieced top, batting, and 

backing together around a quilting frame.  
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Tall Pines Quilt Guild (TPQG or the Guild)-a quilt guild located in Huntsville, Texas 

serving the Walker County community, which began in 1984 and membership fluctuates 

between 100 to 125 active members.  

LIMITATIONS OF STUDY 

My parameters for this study are to only research one community-based art 

education organization and one craft. This means I will only study the Tall Pines Quilt 

Guild and the quilting craft. The Tall Pines Quilt Guild is a group of individuals who 

teach each other and the community regarding how to quilt, knowledge about quilters, 

and the quilting craft. This is evident in the Guild’s mission statement and the programs it 

offers. Therefore, I am not trying to make claims that data found here is taking place in 

every quilt guild; other quilt guilds could have education approaches not found in the 

TPQG. The information revealed here will be from this case study site alone. The 

information uncovered in regards to quilting could be applicable to other crafts yet might 

not be applicable to other forms of art making.  

CHAPTER SUMMARIES  

The remainder of this thesis is comprised of four chapters. Chapter 2, Review of 

Pertinent Literature, reviews the history of quiltmaking in Texas, quilt exhibits and 

research that has already taken place in museums, the evolution of quilt guilds, and adult 

lifelong learning. A history of the Tall Pines Quilt Guild perpetuating the craft of quilting 

can be found at the end of this chapter. Chapter 3, Methodology, explains why I chose a 

case study using ethnographic data collection tools and how my study was organized and 

constructed. In Chapter 4, The Story of the Study, I will present the data I collected from 

my field notes, the surveys, and interviews with the Guild members. Chapter 5, Closing 

Statements about the Study, concludes my research by answering the central research 
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questions. Here I also illustrate possible examples of incorporating the learning 

characteristics of the Tall Pines Quilt Guild and its members with the educational 

programs in a museum displaying quilt exhibits, explain how my study is significant to 

the field of art education, and offer suggestions for further research. 
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Chapter 2:  Review of Pertinent Literature 

The rationale for undertaking this study is that there are numbers of publications 

on how to make quilts, the history of quilt patterns, indexes of quilt patterns, quiltmakers’ 

stories, quilt research, and quilt exhibition catalogues. Yet proper documentation of the 

educational approaches used by women in quilt guilds has not been researched. Quilt 

guilds are an environment where the quilting craft is learned and improved on by adults 

in the form of lifelong learning. Guilds are a form of community-based art education 

established in a locale and run by members of the area to educate the community and its 

members on the craft of quilting. 

 While conducting a review of background literature for this research, I found 

information on: the history of quilting in Texas, the origin of quilting bees and guilds, 

documentation supporting quilting as a growing art form, past quilt exhibits, research on 

quiltmakers and their stories, and research on a quilt guild’s relationship with their 

surrounding community. However, there is little concrete evidence on how members 

learned to quilt and are pursuing their skill in the craft today. In particular, the lack of 

research on the education of female quilters in guilds has spurred my desire to document 

the teaching approaches, techniques, and the community-based art education environment 

of the Tall Pines Quilt Guild (TPQG).   

This review of literature contains five sections: History of Texas Quilting, Quilt 

Exhibits and Research, Bees to Guilds: The Evolution, Adult Lifelong Learning in the 

Museum, and History of the Tall Pines Quilt Guild. To fully comprehend what quilting 

represents to Texans, it is important to understand its past and present, what purpose 

quilting had at the time of Texas’ settlement as opposed to the 21 million quilters in the 

United States today. To be able to speculate on programs offered in conjunction with 
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quilts and quiltmakers, it is important to know what research took place as well as 

acknowledge and use the findings of previous quilt historians and folklorists. These 

subjects make up the exhibits and research section. The next section looks at the 

evolution of family quilting bees and into the guilds that are prominent locations of 

learning in many cities and communities today. An important correlation to note is that as 

the purposes for quilting have changed, so have those who quilt and the setting in which 

they learn transformed. The fourth section looks into literature of the adult learner and 

lifelong learning in the museum setting. The last section is a history of the Tall Pines 

Quilt Guild and how the Guild passes on knowledge about the quilting craft to its 

members and the public. 

HISTORY OF TEXAS QUILTING 

Several quilt historians, collectors, and researchers worked to document the 

history of quilting (Bresenhan & Puentes, 1986, 1990, 2011; Cooper & Burfed, 1977; 

Finely, 1939; Hall & Kretsinger, 1935; Kaylakie, 2007; Yabsley, 1984). They looked at 

the origins behind the purpose of quilting, going beyond the necessity of using scraps for 

bed coverings to specifically purchasing fabric to use in a quilt that would hang vertically 

on the wall. Old Patchwork Quilts and the Women Who Made Them, by Ruth Finely 

(1929) explains how women developed designs, pieced fabric scraps together, named 

patterns, helped spread the use of various patterns, stitched the layers, and made quilting 

into an art form. Finley (1929) believed that quilting was for the quilter’s own 

gratification, a craft solely for women who embraced it to the highest potential: “for it 

was women, and women only, who made quilts and named them” (p. 8). Women pieced 

scraps to keep their hands busy, making the most of their time, especially at night. They 

made do when the only fabric they had to work with was from the unworn or faded 

stomach section of an old dress, which had been protected by an apron (Yabsley, 1984). 
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More importantly, quilting held wives and mothers together on the frontier where they 

would have little social interaction with other people. Women worked “their dreams, their 

disappointments, their hopes, and their fears into works of artistic beauty” (Crawford, 

1982, p. 3). 

The women, their daughters, and their granddaughters of the frontier era who 

made quilts are no longer living and cannot provide insight on the story of their unlabeled 

heirlooms, therefore all that remains are the pieced block patterns and slowly 

deteriorating fabrics. Romance of the Patchwork Quilt in America (Hall & Kretsinger, 

1935) provides a detailed index of various quilt patterns, as well as patterns’ names and 

origins of those frontier quilts. Carrie A. Hall’s work for this book began after she 

finished the tradition of making thirteen quilts—her Baker’s dozen—to put away in a 

hope chest for when she was married and had her own home. Hall said her hands ached to 

continue quilting so she began to create a collection of quilt patterns she saw in quilts and 

magazines. Her friends and family contributed to her collection by sending her examples 

of blocks they encountered. Developing a tactile encyclopedia was not her intention, but 

with Rose G. Kretsinger, who wrote a few chapters in the book, the quilt blocks and their 

origins became the source material for the aforementioned book.  

Quiltmaking was largely a rural activity; it was part of the homemaking skills that 

girls learned from their mother figure (Cooper & Burfed, 1977; Finely, 1929; Mason, 

1999). With the rise of the Industrial Revolution in the United Sates, urbanization caused 

quiltmaking to decline. However, quilting had its first resurgence during the Great 

Depression. Hard economic times stretched nonexistent family budgets even further and 

women were forced to make do with less. They returned to a time of necessity, where 

women saved tobacco and flour sacks to use as textiles in quiltmaking: “there were 

women who made their quilts as attractive as they could within the limitations of 
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available materials” (Mason, 1999, p. 26). Karoline Patterson Bresenhan and Nancy 

O'Bryant Puentes (1990) discovered that when feed sack manufacturers realized women 

were recycling the feed sacks, they hired fabric designers to create colorful designs on 

sacks. Some feed companies added brochures to the sacks featuring quilt block patterns 

to encourage the sale of their products over their competitors. 

Society gradually improved as the economy rebuilt itself and the ‘30s cotton 

surplus meant another cheap and often free raw material was available as a source of 

fabric and batting. Books alongside Old Patchwork Quilts and the Women Who Made 

Them (Finely, 1929) and Romance of the Patchwork Quilt in America (Hall & Kretsinger, 

1935) were written around the “quilting renaissance of the 1930s, with its how-to 

magazine articles, books, newspaper columns featuring patterns, kits, mail order packets 

of fabrics scraps, extensive pattern catalogs, give-away patterns in batting wrappers, 

county and state fairs with quilting divisions, and contests” (Bresenhan & Puentes, 1990, 

pp. 13-14) such as the Sears National Quilting Contest  whose winners were featured at 

the 1933 World’s Fair in Chicago, Illinois (Kaylakie, 2007). Continuing on 

chronologically, World War II brought many shortages in food, goods, and materials 

which caused women to work out of necessity again; some women even quilted for 

money (Kaylakie, 2007). 

After World War II and into the 1950s the popularity of quilting subsided as 

occupants in cities and larger towns leaned towards a modern lifestyle as factories, which 

had previously been retrofitted to support the war effort, began to produce consumer 

goods again (Bresenhan & Puentes, 1990). Women wanted to look toward the future, 

vote, become educated, not quilt and be reminded of the harder times of the past, thus 

“quilts were simply out of fashion” (Kaylakie, 2007, p. 172). However, quilting did not 

completely disappear from Texas. There were older women who still quilted, who 
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continued to quilt because it was what they had done all their lives, and whose earliest 

memories were of sitting by their grandmother’s knee watching her piece or playing 

underneath a quilting frame (Yabsley, 1984). As more women entered the work force, the 

need for knowing how to quilt disappeared from domestic training: 

Interest in quiltmaking began to decline, and the traditional way quilting was 
taught—handed down from mother to daughter—began to lose the continuity that 
had kept quilting a thriving force. Quilting seems to have skipped a generation in 
Texas between the end of the 1940s and the middle of the 1960s. The unbroken 
chain that linked generations by their love of quilts is missing in the postwar 
brides and those of the 1950s. (Bresenhan & Puentes, 1990, p. 16)  

Conceivably, Marguerite Ickis’s The Standard Book of Quilt Making and Collecting, 

published in 1949, was an effort to encourage women who did not know how to quilt to 

learn. The book could have instilled inspiration in the dedicated quilters of America to 

keep the “national quilt fever” alive by continuing to quilt (Bresenhan & Puentes, 1990, 

p. 17). Perhaps those few quilters Ickis (1949) motivated were 

[t]he granddaughters of these older women who began to revive the current 
interest in quiltmaking. The back-to-the-land movement, prompted by the 
antimaterialism of the late 1960s, generated a desire among many young people to 
learn hand skills that had been neglected in the postwar rush towards an 
automated society. Enthusiasm for old crafts and art forms made the quilt a 
fashionable collector’s item and sparked a renewed interest in its manufacture. 
(Yabsley, 1984, pp. 38-39) 

It is hard to determine which of the following factors was the leading step towards the 

second quilting resurgence: magazines featuring articles on quilts and quiltmaking; a 

newsletter begun by a woman with a type writer at her dining room table; the 

preparations for the United States Bicentennial Celebration; the appreciation of women’s 

achievements in history; quiltmaking kits; “recognizing quilting as a legitimate textile art 

form” (Yabsley, 1984, p. 173); a quilt exhibit at Whitney Museum of American Art; the 

reprinting of old books on quilting alongside new books; the value given to personalized 

gifts; the rise of quilting as a form of creative self expression; the opening of specialty 
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quilt shops; or improved quilting tools and technology (Bresenhan & Puentes, 2011; 

Kaylakie, 2007; Yabsley, 1984). All of those elements culminated into a steadily growing 

and evolving snowball effect of quilting’s return to mainstream society. 

Since the 1980s quilters, quilt historians, quilt collectors, and folklorists opened 

museums across the United States, established nonprofit organizations, embarked on 

labor intensive efforts to document quilts and their history, hosted quilt shows and 

festivals, and transferred the quilt from a horizontal to a vertical surface (Bresenhan & 

Puentes, 2011; Kaylakie, 2007). With the growing use of the Internet, social networking 

websites, YouTube, and craft blogs, quilters are now able to communicate with others of 

similar interests both near and far about new techniques, discover products, and find 

inspiration from fellow quilters (Berman & Jefferson, 2011). Quilting has become a big 

business as shown in 2010 International Quilt Market (IQM) and International Quilt 

Festival (IQF), which lasted two weeks in Houston, Texas, and brought in $52.8 million 

in financial benefit to the city. Quilts, Inc., a company founded by Bresenhan and 

Puentes, provides shows for the public and trade shows for the quilting and the textile 

industry through events in Houston; Cincinnati, Ohio; and Long Beach, California (Quilts 

Inc., 2011). IQF began in 1974 as a festival to showcase work of quilt artists. It has 

grown into a central quilt pilgrimage where new products are introduced, companies find 

distributors, students take hundreds of classes, designers and authors meet their 

publishers, and the general public experience what quilting is all about (Bresenhan & 

Puentes, 2011). 

Looking back at quilting’s origins a picture materializes that illustrates and 

demonstrates how quilting fought extinction through those dedicated individuals who 

continued to make quilts and keep the craft alive. Quilting overcame hardships enabling it 

to develop into the renowned art form it is today. The next section looks at quilt exhibits 
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in museums and research undertaken by quilt historians, collectors, folklorists, and 

quilters. 

QUILT EXHIBITS AND RESEARCH 

All over the country there are closets and trunks which hold heirloom quilts—

made by a great-grandmother, aunt, or mother—as a tactile representation of the family’s 

history. Individuals and organizations began documentation endeavors to bring antique 

quilts to the public’s eye and preserve them for future generations in museums and quilt 

shows. Thousands of visitors flock to quilt fairs and shows across the United States, and 

even to other countries, to see these important historical artifacts next to modern quilt 

creations. Why is this taking place? A variety of explanations are offered, though there is 

one definitive answer. There is a growing interest in quilts by quilters, collectors, 

historians, and artists.  

The forwards in Bresenhan and Puentes’ (1986, 1990, 2011) volumes document 

how quilting has made a comeback and give examples of increased attendance at 

museum exhibitions, quilt shows, and subscriptions to quilt magazines. In 1971, the 

Whitney Museum of American Art hosted an exhibition, Abstract Designs in American 

Quilts. Yet this is not a recent phenomenon. C. Kurt Dewhurst, Betty MacDowell, and 

Marsha MacDowell (1979) wrote Artists in Aprons: Folk Art by American Women after a 

1979 exhibition in the American Folk Art Museum, which provided an overview of the 

evolution of quilting in America. The book was “designed to focus on those women who, 

without formal training and professional stature, nevertheless exceeded the traditional 

expectations of society in producing their art” (p. xvii). During the 1980s California, 

Kentucky, and Texas had quilt exhibits based on the results from quilt documentation 

organizations in those individual states (Bresenhan and Puentes, 1990; Kaylakie, 2007). 
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Bresenhan and Puentes (1986, 1990, 2011) viewed the disappearing information 

on quilts and quiltmakers as a call to action to preserve the stories before they were lost 

or no longer remembered by family members. With the aid of the Texas Sesquicentennial 

Quilt Association, the authors set out on a mission to “see that the artistic and cultural 

contributions made to Texas history by women through their quiltmaking [were] 

recognized during the Texas Sesquicentennial, the state’s 150th birthday, in 1986, and 

beyond” (1986, p. 6). The culmination of their quilt documentation is shown through the 

stories in Lone Stars: A Legacy of Texas Quilts, 1836—1936 (Bresenhan and Puentes, 

1986) and Lone Stars Volume II: A Legacy of Texas Quilts, 1936—1986 (Bresenhan and 

Puentes, 1990). The quilts women made opened a window onto life in Texas from 

frontier days to the late 20th century. With the success of the first two volumes Bresenhan 

and Puentes published a third volume, Lone Stars III: A Legacy of Texas Quilts, 1986—

2011 in 2011, which highlights the change in quilt materials, quiltmakers, and quilt 

motifs in the last twenty-five years.  

Within the past thirty years, exhibitions on historic quilts and artistic quilts have 

taken place at various museums and exhibit halls. A local exhibit, Patterns in Patchwork: 

Quilting and Cloth Art in American Life, held in 1982 at the Sam Houston Memorial 

Museum in Huntsville, Texas featured Martha Mitchell, Charles Blackburn, and Ruby 

Yount. The exhibit focused on the “arts and crafts that reflect American homelife from 

colonial America to the frontier . . . . [and which] became a medium of expression for the 

lonely pioneer” (Crawford, 1982, p. 3). The Quilts of Gee’s Bend exhibit held in 2002 at 

the Museum of Fine Arts, Houston has gained international attention as well as changed 

the perception of quilts and quiltmakers (Berman & Jefferson, 2011). An example of an 

exhibition catalogue devoted to quilting is American Patchwork Quilt (Spencer Museum 

of Art, 1987), written for an exhibition held at the University of Kansas in 1987. The 
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catalogue presents a way to combine information about quilting techniques and 

production, a quilter’s personal life, and events in history that may have influenced the 

quilt. Texas Quilts, Texas Women (Yabsley, 1984) features a valuable resource with an 

index of quilts and quilting tools housed in museums and historic sites across Texas 

illustrating what types of museums would display an exhibit on quilting, material culture, 

or decorative arts. 

Researchers have made efforts to document women and their lives through 

quilting. Patricia Cooper and Norma Bradley Buferd (1977) traveled across Texas and 

New Mexico recording and documenting the oral histories of quilters and their 

environments to create a book, The Quilters: Women and the Domestic Art. The book is 

organized into four sections telling the histories of quilters: childhood, youth, middle age, 

and old age. The quilters’ lives featured in the book were developed into a musical, 

Quilters, by Molly Newman and Barbara Damashek in 1986 (Newman & Damashek, 

1986). In 1987, the Tall Pines Quilt Guild made the quilt backdrop for Sam Houston 

State University Theatre Department’s production of the play (Tall Pines Quilt Guild, 

2011). Quilt appraiser and collector Marcia Kaylakie (2007) was inspired by Cooper and 

Buferd’s (1977) work and followed in their footsteps with her book, Texas Quilts and 

Quilters: A Lone Star Legacy. Her admiration for quilting began with a quilting 

experience that captivated her, and through which she worked to photograph and 

document the quilts she encountered over several years in order to create a catalogue of 

the stories behind the quilters and their quilts. 

Joyce Ann Ice conducted a dissertation research study of a quilting community in 

the Austin area in 1984. Quilting and the Pattern of Relationships in Community Life 

(Ice, 1984) focuses on the positive effects and relationships that a quilting group has on 

the surrounding community, including volunteer work and fashioning quilts for 
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community members. Her research appears to be an ethnographic study, although it is not 

labeled as such, using interviews, attending bees, and speaking with members of the 

community who were impacted by the group. The dissertation features glimpses of how 

the group learned to quilt and worked together as a small quilting bee, but nothing on the 

specific quilt education of the members or how they sought to advance their quilting 

skills. It appears that Suzanne Yabsley (1984) would consider this form of quilting group 

a loosely structured community quilting group or bee. Now that the research on quilts and 

quilters has been established through the aforementioned publications and exhibits, we 

can delve into the evolution of bees into quilt guilds. 

BEES TO GUILDS: THE EVOLUTION 

In the settlement of the western United States, people survived by their skills or 

quickly learned necessary skills while trying to survive. As stated by Loree Templeton in 

Texas Quilts, Texas Women (Yabsley, 1984), “quiltin’ was a thing you grew up with. You 

just learned how to do it, just like cookin’, and washin’ and anything else, and you knew 

someday you’d do your own” (p. 45). Those skills taught women how to survive, to feed 

their family, to provide for their family, and to keep themselves from becoming lonely 

because of the solitude on the open frontier. As stated by Martha Mitchell in Melvin 

Mason’s (1999) biography, women learned to quilt from their mothers, grandmothers, 

aunts, or sisters: “when Texas mothers teach their daughters to quilt, they teach them 

values and virtues as well as techniques and patterns. And they give them an artistic 

option for self-expression, something that rarely fails even when other things do” (pp. 29-

30). 

During the 19th century, after a woman had a quilt top completely pieced she 

would invite her family and friends to her home to quilt the layers together on a quilt 

frame that had previously been suspended from a ceiling. Those gatherings became 



 21 

known as bees because of the buzz that would be heard as the women were talking while 

quilting (Dewhurst, B. MacDowell, & M. MacDowell, 1979). Bees were a social 

occasion for a surrounding settlement. The women would take turns helping each other 

with their quilts; the men would aid one another in planting, harvesting, or building a 

structure; the little ones would be playing; and everyone would bring a dish for the shared 

meal. The women learned from each other, shared advice, traded home keeping 

techniques, and conversed about their lives. Finely’s (1929) Old Patchwork Quilts and 

the Women Who Made Them, features a chapter entitled “The Quilting Bee” detailing 

where bee gatherings were held, who attended, and what happened during a bee in the 

late 19th and early 20th centuries. The Romance of the Patchwork Quilt in America (Hall 

& Kretsinger, 1953) provides a discussion about the functions of a quilting bee. Yabsley 

(1984) in Texas Quilts, Texas Women also has a section about the quilting bee’s 

connection to the community, and the bee’s evolution to organized quilting groups and 

the emergence of today’s quilt guilds. 

During the first quilt resurgence, authors Hall and Kretsinger (1935), Finely 

(1929), and Ickis (1949) wrote about quilting bees and provided the background 

knowledge that inspired authors such as Cooper and Buferd (1977) to capture quilters’ 

stories. Glimpses are shown of how the interviewed women learned to quilt and 

participated in bees. The first bees were largely, just family members who would help set 

up a pieced top in a quilting frame and quilt the top, batting, and backing together 

(Yabsley, 1984). This relationship was ideal for daughters who grew up behind their 

grandmothers’ house while other female relatives were a few pastures away.  

Soon the daughters began traveling west with their families in search of land or 

resources to call their own. When it came time to call upon a woman’s relatives to quilt a 

top, these distant daughters instead turned to their neighbors to fulfill the relative’s role in 
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the bees. Today, some small rural towns continue this bee structure where women would 

meet when a quilt was ready to be quilted: “their social significance has diminished, of 

course, as rural isolation has lessened, but there are still informal and irregular gatherings 

of friends and neighbors to help a particular woman quilt a top” (Yabsley, 1984, p. 54).  

As communities and towns grew in the early 20th century, new groups, including 

churches, founded quilting organizations. Throughout the progression of the 20th century 

individual groups added form and objectives to their organization to suit their needs: “the 

permanence of institution and place added structure and purpose to these groups, in that 

regulated meeting times and goals were often set” (Yabsley, 1984, p. 54). Community 

quilting groups were mainly in the smaller, less rural towns than those with quilting bees. 

They functioned similarly to a club with officers, had meetings in a central location, and 

drew members from the town and surrounding community. Likewise, churches’ quilting 

groups drew members from their attendees. Church groups focused on fundraising work 

and made quilts to commemorate events such as weddings or graduations for members of 

their congregation (Yabsley, 1984). The specific structure of both community and church 

quilting groups vary from group to group, but follow the basic format detailed above.  

Meanwhile in larger cities, quiltmakers established guilds and quilt specialty 

stores (Bresenhan and Puentes, 1990). Specialty quilt shops opened to provide the quilter 

with 100% cotton fabrics, batting, patterns, cutting boards, rotary cutters, and other quilt 

notions. These shops created a community-based art education site for quilters to gather, 

socialize, see what their fellow quilters were working on, and learn techniques (Berman 

& Jefferson, 2011). Most importantly these shops filled the gap of the mother-daughter 

teaching relationship for those daughters who never learned from a mother figure. They 

did this by offering classes and workshops for a variety of skill levels: “In so doing, the 

quilt shops assumed the role formerly held exclusively by local quilting clubs and highly 
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skilled individuals. Quiltmaking as a family tradition and cottage industry was replaced 

by quiltmaking as a full-fledged business” (Yabsley, 1984, p. 41). In addition, guilds and 

shops “provide[d] a link to the larger arena of quiltmaking—the national speaker-

workshop circuit” (Yabsley, 1984, p. 56). 

As the appreciation and knowledge of quilting spread, the new format for quilt 

groups that mainly developed in cities was the quilt guild (Yabsley, 1984). Typically, this 

is the most structured of the quilting organizations. Guilds hold set monthly meetings, 

offer workshops and classes on various techniques, host a library for its members, bring 

in speakers from a variety of quilt related backgrounds, create fundraising opportunities, 

interact with the community, have a show-and-tell, and offer events to have quilts 

appraised while “many have instituted a system of subgroups, known as bees, to provide 

more frequent contact and more personal interaction” between members (Yabsley, 1984, 

p. 69). The guilds foster a group of people knowledgeable about quilts “through 

education, special activities, and the stimulation provided by a grass-roots 

communications network” (Yabsley, 1984, p. 64). Typically, guilds have a mission 

statement or set purpose, “which almost always includes the promotion of quilts as an art 

form and the education of the public in that respect” (Yabsley, 1984, p. 68). The skill 

level, quilt exposure, interests, and number of members range in each guild. These 

“guilds are providing the focus and continuity necessary to ensure that the quilt revival of 

the 1970s will be more than a passing wave of nostalgia” (Yabsley, 1984, p. 63). 

Yabsley (1984) illustrates that “group interaction is so basic to the art of 

quiltmaking that it has influenced the establishment of specific types of quilting groups” 

(p. 54). Understanding how those organizations fill the hole left by the lack of 

intergenerational knowledge from mother to daughter is vital when looking into the 

educational aspects of guilds today. Yet even though the quilt groups “developed from 
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one another, they never canceled each other out. Each type [of quilt group] actively exists 

in its original form” in Texas (Yabsley, 1984, p. 54). Next, we look into adult lifelong 

learning in the museum setting.  

ADULT LIFELONG LEARNING IN THE MUSEUM 

Sachatello-Sawyer, Fellennz, Burton, Gittings-Carlson, Lewis-Mahony, and 

Wollbaugh (2002) use Mihaly Csikszentmihalyi and Kim Hermanson’s definition of 

learning in their book, Adult Museum Programs: Designing Meaningful Experiences:  

Learning involves an open process of interaction with the environment. This 
experiential process develops and expands the self, allowing one to discover 
aspects of oneself that were previously unknown. Thus, the learning experience 
involves the whole person, not only the intellectual, but the sensory and emotional 
facilities as well. (pp. xviii-xix) 

Adult learners could then be classified as those who “engage in an educational activity 

because of some innate desire for developing new skills, acquiring new knowledge, 

improving already assimilated competencies, or sharpening powers of insight” 

(Sachatello-Sawyer et al., 2002, p. 5). In museums, adults partake in educational 

activities at their leisure. Nicholas Corder (2002) and Norman Longworth (2003) divide 

adult learners into the following categories: knowledge seekers, skill builders, and 

socializers. In a museum, knowledge seekers do just that: learn a new skill or interest 

based on what intrigues them. This acquiring of knowledge can also be accomplished by 

browsing the internet or reading a book. Skill builders seek to familiarize themselves or 

improve an ability or knowledge either personally, in a museum or academic setting, or 

through a community organization. Socializers are those people who attend museum 

lectures and special exhibit openings either as the single museum patron or with others to 

socialize and share in the experience of the event. Sachatello-Sawyer et al. (2002) 

illustrate a fourth type specific to museums, the museum lover. The museum lovers visit 
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the museum and its events because they love museums and the museum’s role in society. 

Most of the time, the museum lover financially supports the museum in some facet 

(Sachatello-Sawyer et al., 2002). 

The main difference between a child’s and an adult’s education, both formal and 

informal, is that adults have past learning experiences. For adults, those experiences build 

onto one another, which results in the learner transforming previous perceptions of an 

event or experience. This experience is known as transformative learning (Jarvis, 2010; 

Rogers, 1996; Sachatello-Sawyer et al., 2002). When learning a technical skill the 

process “involves trial-and-error learning, discovery learning, and appreciation of 

correctness” (Jarvis, 2010, p. 104). Skills teaching is particularly done through 

demonstration where the skill is broken down into stages and ample practice time given 

for the student to learn the skill (Jarvis, 2010). Based on how adults learn and make 

meaning in their lives, a museum is a resource that has the ability to reach a broad 

audience of adults seeking lifelong learning opportunities through education programs: 

“Given how adults learn, fostering meaning making and transformative adult learning 

seems to be an appropriate goal for adult museum programs” (Sachatello-Sawyer et al., 

2002, p. 12). 

Some of the more traditional education programs employed at museums as 

outlined by Sachatello-Sawyer et al. (2002) are lecture series, guided tours, and 

volunteer/docent training. Use of specialized programs made up of field trips, art events, 

workshops, symposia, and film series vary at each museum (Sachatello-Sawyer et al., 

2002). These specific programs have been adapted for the museum setting from existing 

teaching and learning methods in classroom environments (Corder, 2002; Rogers, 1996; 

Jarvis, 2010). Because today’s adults have a more disposable income and opportunity to 
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increase their knowledge through a hobby or discover a new interest than past adult 

generations  

[m]useums have a tremendous potential to serve the education and personal 
growth need of adult learners. When administered well, adult museum programs 
can pay for themselves, build family and community involvement, encourage 
museum patronage, and promote lifelong learning, while providing role models 
for young people. (Sachatello-Sawyer et al., 2002, p. xvii)  

The types of adult learner and various education programs that take place in the 

museum atmosphere have been addressed, but what about those instructors or speakers 

who are the focal point of the educational programs at a museum? Authors of books on 

adult learning and museum education programs agree that the instructor should possess a 

passion for the subject, be engaging and knowledgeable in effective teaching styles they 

could adapt to suit the audience’s needs, have commitment to the museum and its 

program, possess personal effectiveness, and have excellent communication skills 

(Corder, 2002; Jarvis, 2010; Rogers, 1996; Sachatello-Sawyer et al., 2002). These 

instructors or speakers are the front line representative of the museum. They have the 

ability to inspire an adult learner to continue learning in the museum environment or seek 

out a different educational institution such as a community learning center, organization, 

or college. 

During the museum programs mentioned above, adults are involved in group 

learning whether they attend a lecture in a room filled with strangers or a close-knit 

workshop on a specific topic. The attendees form groups, which vary in the subject 

matter as well as personal background. Some adults prefer to learn in a group setting due 

to the fact that schooling, and therefore learning, has been structured in such a fashion in 

most, if not all, of their education (Rogers, 1996). Not only do educational programs 

bring together a variety of people with similar interests, they also introduce participants 

to others of a different skill level. These programs provide gentle competition, pacing, a 
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chance to learn from others’ questions, share in a common experience, and from time to 

time blend in with the rest of the group (Corder, 2002; Jarvis, 2010; Longworth, 2003). 

Largely because of the social benefits, people return to similar adult learning 

environments where new acquaintances are made and interests are shared (Corder, 2002). 

With the lack of knowledge transference between generations, quilting bees and 

guilds developed into community-based art education entities. Museum education 

programs promote and fulfill lifelong learners among the adult population. Based on the 

publications looked at above, a quilt guild’s lectures, workshops, and small gatherings 

called bees could provide museum educators with possible teaching models to adapt in 

the development of educational programming to accompany a quilt exhibit for the benefit 

of its visitors. New members, from the museum’s visitor base, could be introduced into 

the guild through collaboration with the museum, and vice versa. Adults could learn new 

skills or improve their techniques while finding inspiration with fellow quilt enthusiasts 

and the exhibit.  

From the information provided above about quilters of the past learning how to 

quilt through intergenerational teaching, a social element was identified as important and 

prevalent. Thus, this next paragraph will address the theory of social learning, “from 

which teamwork is derived,” in relation to cooperative and collaborative learning 

(Thousand, Villa, & Nevin, 1994, p. 408). The social learning tradition is most widely 

used in schools, but practices derived from social learning can be found in other 

education institutions, in this instance a quilt guild with the concept of a community of 

learners. Social learning in based on the common principle that “when individuals work 

together toward a common goal, their mutual dependency often motivates them to work 

harder to help the group, and thereby themselves, to succeed” (Murray, 1994, p. 7). 

Within the various types of cooperative and collaborative learning there are five 
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overarching attributes to the approaches: a) a common task or learning activity suitable 

for group work, b) small-group learning, c) cooperative behavior, d) interdependence, 

and e) individual accountability and responsibility (Bruffee, 1999; Davidson, 1994). 

Lastly, I will share a history of the Tall Pines Quilt Guild and how the Guild passes on 

knowledge about the quilting craft to its members and the public. 

HISTORY OF THE TALL PINES QUILT GUILD 

The Tall Pines Quilt Guild began in 1984 in Huntsville, Texas by eleven members 

who met in Andrea’s2 home (Tall Pines Quilt Guild, 2011). Andrea was an original 

member of the Quilt Guild of Greater Houston (QGGH), founded in 1976 (Quilt Guild of 

Greater Houston, 2011). She was the leading founder of Tall Pines Quilt Guild (Tall 

Pines Quilt Guild, 2011). Even though some of the founding members were quilters, 

there were some, like Lori, who had a desire to learn how to quilt and joined the group in 

its planning stages. A large number of the charter members had seamstress skills. Right 

away the TPQG started more as a guild, a place to learn, rather than as a social gathering 

place like a club. In the beginning the Guild met for its members to learn from quilters in 

their guild who were more experienced in a quilt skill or technique. Ever since its first 

gathering, the TPQG hosts monthly meetings at the University Heights Baptist Church 

complex in Huntsville on the first Monday of the month. These meetings are open to the 

public and members. Before the monthly meeting starts at 7:00 PM there is a social meet-

and-greet with refreshments followed by a business portion of the meeting, the program, 

a show-and-tell, and a fun exchange with door prizes occurs throughout the duration of 

the meeting. 

The “first community educational endeavor” held by the Guild was known as 

“Quilt Day” where Karey Bresenhan, founder of the QGGH, came to Huntsville on 
                                                 
2 Names of the Tall Pines Quilt Guild members referenced in this study are pseudonyms. 
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February 9, 1985 to evaluate and date quilts owned by the residents of the city and 

surrounding areas (Tall Pines Quilt Guild, 2011). Bresenhan worked with the Texas 

Sesquicentennial Quilt Association to “call to the public’s attention the unique artistic 

and cultural contributions made to Texas history by the women quilt artists of the past 

and present” in numerous “Quilt Day” events across the state (Andrea, 1985, p. 2). All 

the quilts brought in for evaluation were eligible for inclusion of an exhibit of antique 

Texas quilts to be displayed as part of the Texas Sesquicentennial Celebration at the 

Texas State Capitol in Austin. Those quilts became the content of the book Lone Stars: A 

Legacy of Texas Quilts, 1836—1936 by Bresenhan and Puentes (1986). Some of the 

quilts featured were part of a traveling exhibit circulated across the state of Texas. 

Bresenhan and Puentes’ (1990) second volume featured a quilt celebrating Huntsville’s 

151st birthday and made by the Huntsville Grandpersons Center (pp. 166-167). 

The Tall Pines Quilt Guild’s stated purpose is to: 

Foster appreciation of fine quilts and of quilting among both quilters and the 
public, to increase knowledge of traditional and contemporary techniques of 
quilting, to provide an encouraging environment in which quilters can practice 
and exchange ideas, to educate the public as to the significance and history of 
quilting as an art form as well as an ongoing craft, and to preserve this rich 
heritage of quilting for future generations. (Tall Pines Quilt Guild, 2011, welcome 
page) 

From the beginning the TPQG worked to fulfill its designated purpose, as is seen in 

events the Guild participated in during 1986. The Guild worked with the Sam Houston 

Memorial Museum by participating in an exhibit entitled “Century of Quilting and 

Sharing” for celebrating Huntsville’s 151st birthday. Andrea, Guild member, and Berta, 

the Huntsville Grandparents Center’s Arts and Crafts Director, worked with members of 

the Center to design and execute a quilt commemorating Huntsville’s past which hung at 

the SHMM in celebration of Huntsville’s birthday. This activity brought the participants 

together and allowed the Center’s members to express their individual talents while 
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showing pride in their community. In October of 1986, the Guild hosted a lecture and 

workshop by nationally recognized quiltmaker and quilt historian Kathleen McCrady 

about Amish quilts for the public and the TPQG members. 

 The Guild continued to establish itself in the Huntsville community in 1987 by 

hosting an exhibit and reception at the Gibbs-Powell House, held in conjunction with the 

Great American Scrap Quilt Show. A two day lecture and workshop series organized by 

the TPQG featured Roberta Horton, a quilt teacher, designer, and author. Additionally, 

Guild members collaboratively created a pictorial quilt for the Walker County Fair and 

Rodeo. After receiving high awards, members submitted it to the Houston Livestock 

Show and Rodeo where it won a blue ribbon. Also, the Sam Houston State University 

(SHSU) Drama Department approached the TPQG to create a sixteen by eighteen foot 

legacy quilt backdrop, entitled “Tree of Life,” for its production of the musical 

“Quilters.”  

From 1988 until the present, the TPQG raffled off quilts for fundraising events for 

local community organizations and projects. This provides the members an opportunity to 

improve their quiltmaking skills through group work with other members in addition to 

informing the public of the presence of quilting in Huntsville and Texas. The raffle also 

brings awareness of the quilting craft, and the Guild’s existence for those who wish to 

join.  

Since 1990, the Guild donated quilts to various charities in the Huntsville 

community such as the SAAFE House. Since then the TPQG and its members have made 

quilts for donation to many deserving organizations, such as Huntsville CPS, Pregnancy 

Care Center, Hospitality House, local nursing homes and Brooke Army Medical Center. 

To assist in the organization, production, and distribution of quilts donated to the 

organizations, The Quilted Hugs Program began in 2000. The donated quilts are now 
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affectionately called “HUGS.” The program welcomes quiltmakers of all skill levels as it 

provides an occasion for members to practice and gather tips on quiltmaking. In 2011, 

The Guild set a TPQG record in donating more than a hundred quilts along with walker 

caddies, pillows, afghans, and stockings to various organizations and charities. 

For some members the most memorable fundraising feat of the Guild occurred in 

2003 when the TPQG decided to create the Huntsville Hospital Mammogram Foundation 

to provide mammograms to under-insured and non-insured women of Walker County. 

The Guild created a raffle quilt entitled “Pink Ribbon” where ticket proceeds went to the 

foundation. The foundation provided eighty-five mammograms through raising over 

$40,000 dollars. In 2004, the Guild donated a replica of the “Pink Ribbon” quilt to the 

Huntsville Memorial Hospital to hang in its main building. 

The TPQG has a large educational presence in the community through teaching 

quilting to Huntsville youth, assisting with exhibits shown in the city, and in creating an 

annual quilt show. In 1994 members of the Guild assisted 4th graders from the five 

Huntsville elementary schools in the “Stitch a Square for Sam” program. Students made 

blocks and constructed quilts to be hung in the newly built Katy and E. Don Walker 

Education Center, part of the SHMM complex, where they still hang today. In 2004 and 

2005 members educated and assisted the Huntsville Boys and Girls Club in creating and 

completing two quilts to be displayed during the “Airing of the Quilts.” An airing refers 

to when women during the frontier days would air their quilts in the summer sunshine 

after use in the long winter months (Airing of the Quilts, 2011). 

The Guild educates the public and brings attention to quiltmakers of the past and 

quilting today through various exhibits they have helped to coordinate and sponsor over 

the years. Besides the “Center of Quilting and Sharing” and “Great American Scrap 

Quilts” exhibits mentioned earlier, the TPQG held a “Ten Year Anniversary Celebration” 
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of the Guild with an exhibit and reception at the Gibbs-Powell House in 1994. In 1995, 

the Guild sponsored the “Suzanne Marshall Quilt Show” at the SHMM with lectures and 

demonstrations by Suzanne Marshall, an international-award winning quilter. 

The Tall Pines Quilt Guild began its own annual exhibit in 2002 in the form of an 

airing. Two members attended the Sisters Outdoor Quilt Show in Sisters, Oregon. 

Afterwards, they were talking about their trip at Carousel Cut-Ups Bee—a TPQG bee 

held at the local fabric shop in town, the Fabric Carousel—where the attendees were all 

abuzz about the event. The women began talking about how fantastic it would be to host 

a quilt show and before they knew it, they were gathered at the storefront’s windows 

imagining how quilts would look hung around the downtown square. The Guild 

organized the first “Airing of the Quilts” in about two months with the help of the Main 

Street Program Office of Huntsville. The Airing displayed over 200 quilts hanging from 

the Walker Country Courthouse second floor balcony and surrounding businesses on the 

downtown square. The quilts shown ranged from to contemporary quilts to some antique 

quilts. The event served to inform the public on quilting as an art form and a craft as well 

as airing out the quilts. 

The Airing became an annual event for the TPQG. Over time vendors who sold 

wares became involved and silent auctions were also held—giving quiltmakers the 

opportunity to sell their work—where a portion of the proceeds went to the Guild. 

Franny, a prominent TPQG member, added an educational segment called “Stitching in 

the Pines” to the “Airing of the Quilts”. The new feature hosted a well known quiltmaker 

and teacher for the duration of the event. The first “Stitching in the Pines” featured Libby 

Lehman (1997) with her book, Threadplay with Libby Lehman, about mastering machine 

embroidery techniques. The Town Theatre displayed Libby’s quilts during the Airing. 

She taught some of her techniques to the public and Guild members in a workshop. Since 
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then Darlene Zimmerman, Carol Doak, Karen K. Burckley, and Becky Goldsmith were 

featured respectively for the “Stitching in the Pines” segment of the Airing, from 2008-

2011. Each speaker is a renowned quiltmaker, lecturer, and teacher in their own right 

within the quilting world. As time passed, the “Airing of the Quilts” became the largest 

outdoor quilt show in Texas, always on the first Saturday in May, often taking place on 

the same weekend as the General Sam Houston Folklife Festival. The General Sam 

Houston Folklife Festival is an annual event coordinated by the Ravens Rangers, a group 

“dedicated to keeping the times and traditions of the Texas Republic alive” (Sam 

Houston Memorial Museum, 2011, welcome page). Besides the Airing, the Guild 

partakes in various community events such as “Fair on the Square,” which is hosted by 

the City of Huntsville. The TPQG hosts a Quilting Contest in conjunction with the 

Walker County Fair and Rodeo each year. The Guild also participates in specific events 

in collaboration with city milestones such as Huntsville’s 151st birthday and Huntsville’s 

“Reflection of the Decade of the 80s.”  

Since the founding of the Tall Pines Quilt Guild, it has had a rich history of 

working with the community and taken a prominent place in educating the public about 

quilters and quiltmaking of the past and present. At the time of the study there were 124 

active members. In the next chapter, I will discuss the methodology I chose, a case study 

using ethnographic data collection tools, and how I organized and constructed my study.  
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Chapter 3: Methodology 

In this case study I used ethnographic data collection tools (Crang & Cook, 2007), 

specifically the researcher acting as a participant-observer, to determine the educational 

approaches incorporated by the Tall Pines Quilt Guild (TPQG) to perpetuate the quilting 

craft. I wanted to observe and become involved with the TPQG to understand how adults, 

in this instance mostly females, learned how to quilt and improve their quilting technique 

first hand. I believed by not only witnessing, but also by interacting with the Guild, I 

could identify the characteristics of possible educational programming for a museum to 

use in conjunction with an exhibit on quilts. Research has been done on antique quilts, 

the evolution of quilt styles, and quiltmakers, yet not on how quilters learn their skills in 

adult lifelong learning environments. This case study explores the transfer of quiltmaking 

knowledge in the Guild setting and how that knowledge might be adapted to the museum 

setting. 

This chapter has four sections. The first section describes the methodology used, 

how ethnographic data collection tools were employed, and my role in the research study. 

The next section is on the selection of the TPQG as the case study site and proposing my 

research to the Guild. Next is a detailed look at the tools I used in collecting data, 

deciding on Guild members to interview, and how I interacted with the TPQG. The last 

section looks into how I analyzed the data I collected. 

METHODOLOGY 

Case study 

I used case study as my over-arching methodology to answer my questions about 

models used to teach adults how to quilt, learn a new quilt technique, or improve a 
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previously existing skill. As stated by Stake (1995), a case study is “a strategy of inquiry 

in which the researcher explores indepth a program, event, activity, process, or one or 

more individuals” (in Creswell, 2009, p. 13). By choosing to research one quilt guild, 

which acts as a community-based art education entity, I can focus my efforts on delving 

into obvious and subtle learning characteristics of a certain group, the Tall Pines Quilt 

Guild (Crang & Cook, 2007). Through this research I am not implying all quilt guilds or 

quilting groups are exactly like the TPQG, nonetheless there are similar traits in the 

educational approaches of quilt groups (Denscombe, 2003). The educational approaches 

used by the TPQG were already in place prior to the start of this study as seen in the 

Guild’s history and information related to workshops and bees displayed on the Guild’s 

website. This element is crucial for a case study, which looks into a pre-existing event, 

group, or phenomenon (Creswell, 2009; Denscombe, 2003; Gerring, 2007). Case study is 

the preferred method of research because of my intentions to determine how this specific 

guild and its members share and learn a knowledge of quilting. By learning how that 

knowledge is transferred, I will, therefore, be able to speculate on education programs a 

museum could develop. 

One advantage of case study is that multiple research tools and methods can be 

used in the research (Gerring, 2007): “One of the strengths of the case study is that it 

allows the researcher to use a variety of sources, a variety of types of data and a variety 

of research methods as part of the investigation” (Denscombe, 2003, p. 31). The specific 

methods employed will be outlined under the next heading. The use of a survey, 

interviews, and my observations will enable me to validate the educational approaches I 

find through triangulation (Creswell, 2009; Gerring, 2007): “triangulation gives some 

confidence that the meaning of the data has some consistency across methods and that the 

findings are not too closely tied up with a particular method used to collect the data” 
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(Denscombe, 2003, p. 133). The prospect of focusing on one site through a case study 

matches the ambitions of my research when paired with ethnographic data collection 

tools.   

Ethnographic data collection tools used 

Originally, I determined that an ethnographic research approach would be better 

suited for my study because I wanted to search for the education techniques employed by 

a quilting group for its members. Unfortunately, most ethnographic studies take place 

with the researcher in the field of study or with the group for an extended period of time 

of about nine or more months (Crang & Cook, 2007; Denscombe, 2003; Murchison, 

2010). That amount of time devoted to interacting with the study site would not be a 

viable option for me while taking graduate courses. By reevaluating the information I 

sought to discover through ethnography, I determined that what appealed to me were the 

methods and tools used to collect data, specifically engaging with the group as a 

participant-observer (Crang & Cook, 2007; Denscombe, 2003; Murchison, 2010). I 

established that a better tactic for my research study would be to conduct a case study 

using ethnographic data collection tools.   

A large element involved in employing ethnographic data collection tools is that 

the researcher is the main instrument used when researching: “Because of the 

ethnographer’s unique position as participant-observer, the ethnographer becomes the 

primary research instrument through which information is collected and recorded” 

(Murchison, 2010, p. 13). As an instrument I would use sensory experience as the main 

avenue for collecting data about the group by attending Guild sponsored events, 

participating in discussions and projects, assisting in the set-up for meetings, listening to 

speakers and the surrounding conversations, observing the members and setting, touching 

and using materials, making a quilt, and eating the refreshments (Murchison, 2010). I 
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planned to record my data in a notebook designated as a field journal for all my 

observations, ideas, and notes (Murchison, 2010). In my field journal each page was 

divided in half vertically with a line drawn down the middle; on the left side I wrote my 

observations and notes leaving the right side blank to be filled later with my reflections of 

the event. Developing a process that worked for me was important because data regarding 

a subject’s mannerism and speech is fleeting, and capturing details I observed in slight 

nuances could prove important in later data analysis (Crang & Cook, 2007; Murchison, 

2010). This would provide an “ethnographic record [which] is a direct reflection of 

activities and experiences” (Murchison, 2010, p. 80). 

Another tool that I used was a survey (see Appendix A), which has been used in a 

variety of research methodologies (Creswell, 2009). For my study, surveys enabled me to 

gather a range of data from the members about their personal quilting experiences, TPQG 

involvement, how they learned to quilt, and if/how they taught others quilting. Wilkinson 

and Birmingham (2003) discuss surveys, but use the term questionnaire instead, stating it 

is an “effective way of collecting data in a structured and manageable form” (p. 7). 

Surveys can cover a range of topics and be formatted in several ways based on the 

information the researcher wishes to collect and analyze. 

Unlike surveys, interviews give an opportunity for me to respond directly to the 

interviewee and ask subsequent follow-up questions (Wilkinson & Birmingham, 2003). 

The significance of using interviews is that they will enable me to gather information 

about the member’s education not covered in the survey or hear explanations on the 

member’s responses. According to Murchison (2010) there are two types of interviews: 

formal and informal. I used both in my study. Informal interviews allowed me to ask 

general informal questions I could gleam from casual conversation with Guild members 

at meetings and bees by participating in a conversation without orchestrating it. This 
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provided the opportunity for me to be viewed “in the eyes of [my] informants as a person 

who can comfortably participate in ‘normal’ conversations” (Murchison, 2007, p. 102). 

Additionally, this tactic helped me select which Guild members to formally interview by 

casually interacting and getting to know them first. Formal interviews involved directing 

the conversation with the interviewee based on my predetermined questions that could 

lead to further questions and inquiries (see Appendix B). How the ethnographic tools 

listed above were used in my interactions with the Guild is discussed in the data 

collection section of this chapter. 

Researcher’s role in the study 

My position as researcher played a crucial component in this study. The main 

element of ethnographic data collection tools is the researcher acting as a participant-

observer. As defined by Murchison (2010), the “researcher involved in engaged research 

with a commitment to trying to meld the benefits of participation and observation” is in 

the best position to determine the approaches to use in a given research study (p. 227). At 

times my role fluctuated to be more of a participant than observer and visa versa based on 

the events and circumstances around me (Crang & Cook, 2007). 

To begin, I believed that the best way to be accepted by the Tall Pines Quilt Guild 

members would be to become a member of the Guild myself. Even though the monthly 

meetings and bee groups are open to the public free of charge, and workshops and classes 

are open to the public, I wanted to become a member of the TPQG. By being a member, I 

felt the Guild would be more accepting of my presence and more willing to share 

information with a fellow member than an individual conducting a study. At the first 

TPQG monthly meeting I attended in October 2011, I applied for membership by filling 

out an informational form and paid half the dues because I joined during the second half 

of the year. I have since renewed my membership with the Guild at the beginning of the 
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2012 year because I wanted to continue to be part of the TPQG and felt as though I was a 

member. An unforeseen bonus to becoming a member was receiving a folder, given to 

each new member, that included the list of officers and committee chairpersons, past 

presidents, founding members, books and tapes available from the TPQG library, the 

Guild’s history, the TPQG by-laws, roster of current members, and access to a members-

only section of the TPQG website. 

 Murchison (2010) feels the researcher is an instrument in the research when they 

take on the role of a participant-observer. I became a participant by attending the Guild’s 

monthly meetings. With each meeting I arrived early to get comfortable and settled in as 

the members arrived. As it turned out this activity enabled me to help the designated 

Guild member set up the tables and chairs in the meeting room at the University Heights 

Baptist Church complex. This presence allowed me to converse casually with the 

members and observe their social interactions as they arrived. At most monthly meetings 

a speaker is the focal point who discusses a quilt technique, new quilting style, or quilt 

tool while sharing examples of the topic discussed from his or her personal collection of 

quilts. Members are recruited to help hold and walk the quilt examples around the room 

for each attendee to see up close; on three separate occasions I helped in this manner.  

My participation continued in the TPQG by attending workshops and bees 

sponsored by the Guild. At one particular workshop I originally intended to be an 

observer because I did not have the required fabric and machine or basic quilting 

knowledge to participate in the workshop. However, my role changed to a participant as 

the teacher graciously invited me to become part of the group when the workshop 

attendees gathered to offer suggestions on the quilters’ fabric selection and placement in 

their quilt. Another example of my researcher role becoming more participatory than 

observational was at the Charity Bee’s meeting in December 2011. Within the Guild 



 40 

there are predetermined group meetings, known as bees, where members congregate to 

work on a similar technique (Embroidery Bee), make quilts for charity (Charity Bee), 

host a general work session on individual quilter’s projects (Carousel Cut-Ups Bee), or 

meet to accommodate members who lived in the smaller towns around Huntsville (Bedias 

Bumble Bee). At the Charity Bee I helped divide the donated quilts to be given to the 

various charity organizations in Huntsville and Walker County. 

The main occasion where I planned to have a large participatory role was at the 

Carousel Cut-Ups Bee. The bee was designed as an opportunity for TPQG members to 

gather at Fabric Carousel, a local quilt store, to work on their current projects. The 

members work collaboratively with one another or on their own on a project seeking 

guidance from others when needed along the way. The come-and-go atmosphere provides 

an excellent place to work on a project in any stage of the planning or execution process. 

The setting also makes Carousel Cut-Ups Bee an ideal place for socializing and sharing 

projects along with quilting tips. 

During the following events my role fluctuated more towards being an observer 

than a participant-observer. I witnessed the various members interacting with one another 

and I observed the settings around me using sensory perception. At the monthly meeting I 

noted the room layout and the atmosphere of the room, in particular how the members 

filled up the chairs and tables closest to the podium first. I determined friendships by 

watching who sat with whom at the meetings. Those observations were written in my 

field journal along with notes from the meeting in general. I made similar observations at 

bees and workshops: noting who would sit together, when the members would arrive 

(most of the time arriving early to socialize) for the events, who would talk to one 

another, how easy it was to bring attention back to the front of the classroom or the topic 

on hand, their progress in the class, etc. During the interviews, I wrote in my field journal 
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the Guild members’ mannerisms toward me and the environment in which the interview 

took place. Inevitably, as the interview progressed the member would become more 

relaxed, talkative, and open to sharing their quilting experiences. 

The character of my second research role as an interviewer varied during the 

interview process according to the member being interviewed. In most instances, a 

conversation developed through the questions I asked and the responses I received. 

Members answered the questions or topics I planned to inquire about through the course 

of the interview. On one occasion, an interviewee began speaking immediately and 

ultimately directed the conversation; the topics were all relevant to subjects I had 

intended to discuss. I deemed that the member was most comfortable with that form of 

conversation between us and I injected a few questions and comments along the way. 

During a different interview, the conversation resembled more of an inquiry between me 

and the member; she directly answered my questions allowing me control over the 

interview. As a researcher my roles changed in the study as is typical in case study and 

ethnographic methodologies. 

SELECTING THE SITE FOR STUDY 

Obviously, an important part to this research study was choosing the quilt guild I 

would research. In the preliminarily planning stages I found several guilds near Austin to 

possibly contact: Austin Area Quilt Guild in Austin; Main Street Quilt and Thread Guild 

in Round Rock; and Chisholm Trail Quilt Guild in Georgetown. I was aware of the Tall 

Pines Quilt Guild in Huntsville from living in the city and volunteering within the 

community. Also, a University of Texas professor informed me of the Denton Quilt 

Guild in Denton. From the beginning, I was fairly certain I wanted to work with the Tall 

Pines Quilt Guild, particularly because of knowing the Guild and their activities though 

previous experiences with the TPQG.  
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Perhaps I mainly contemplated working with the TPQG because of my previous 

story of being at the Sam Houston Memorial Museum (SHMM) seeing Zula and Sandy, 

the SHMM collections registrar, endeavoring to preserve and stabilize the wedding 

coverlet of Sam and Margaret Houston. Besides being amazed at the 170 year old quilt 

laid out on a table, I was amazed at the willingness of the TPQG members to help in this 

preservation effort. I wondered if they would be willing to assist me as they had assisted 

the SHMM. 

I knew I needed certain criteria for picking a group to research in addition to their 

willingness to help another institution. For my study I determined that I would need a site 

that was well established and had a strong membership base, had education programs 

already in place, a relationship with the community, and a willingness to have me study 

their group.  

Established in 1984, the TPQG has a focus on educating the public about quilting 

while preserving the craft (see mission statement in Chapter 2). The TPQG’s membership 

fluctuates between 100-125 active members. The Guild’s website lists various bees, 

workshops, and classes sponsored by the TPQG. From previous knowledge of living in 

Huntsville and attending community events I was aware of the Guild’s presence in the 

community through the “Airing of the Quilts”, which took place during the same 

weekend as the General Sam Houston Folklife Festival (GSHFF), and the Guild’s 

participation in “Fair on the Square,” and the Walker County Fair and Rodeo. For those 

who wish to participate there is also a two day educational program, known as “Stitching 

in the Pines,” taught by a nationally-known speaker (Tall Pines Quilt Guild, 2011). The 

GSHFF is an annual folk life festival complete with numerous vendors and historic re-

enactors that depict society in the 1800s as Sam Houston and his family lived it (Sam 
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Houston Memorial Museum, 2011). Fair on the Square takes places in the middle of fall 

where art, collectables, crafts, and food are sold in the downtown area of Huntsville.  

Before I had the opportunity to look into the quilt guilds near Austin as possible 

case study sites, I found some information when researching the ethnographic 

methodology, which solidified my decision to study the TPQG. One of the large 

disadvantages with ethnography as discussed by Crang and Cook (2007), as well as 

Murchison (2010) is gaining access to the group or organization through the gatekeepers 

and being accepted into the group by its members. Without that acceptance a researcher 

could have a difficult time gathering data. Based on that disadvantage, I decided that 

despite the distance and time I would need to travel to Huntsville, I would use the TPQG 

as a convenience sample in my case study because of my previous experience and 

knowledge about the organization. Should the TPQG have not granted me access to work 

with them, I was prepared to contact a quilt guild closer to Austin. 

Contacting Tall Pines Quilt Guild 

Before I contacted the Tall Pines Quilt Guild president, I spoke with Zula to get 

her opinion on the possibility of studying the Guild. Zula has been a prominent member 

of the TPQG for eighteen years, held numerous positions on the board, and served as 

president for two years. Therefore, her opinion on my proposed research might be similar 

to that of the Guild. Zula believed that the TPQG would be more than willing to assist me 

with my research and was thrilled to work with me. It was difficult to meet with the 

TPQG board and president to discuss the possibility of working with the Guild for my 

research due to the challenge of traveling to Huntsville. Instead, I emailed the Guild’s 

president and various board members a letter discussing my research and desire to work 

with the TPQG. I received a reply that the board would consider the proposition and 

discuss it with the TPQG members at the next board meeting. A couple of weeks later, I 



 44 

received a call from Zula that the TPQG would in fact be ecstatic to help me with my 

thesis and were excited to meet me when I began the research process. 

Next, I drafted a site letter for the TPQG president to sign granting me formal 

permission to work with the Guild (see Appendix C). Upon approval from The University 

of Texas at Austin’s Institutional Review Board (see Appendix D), I emailed the 

president, board members, and Zula stating that I would be able to attend the October 

2011 monthly meeting, if there was room for me in the agenda. There was room, so at the 

meeting I formally introduced myself to the Guild members who attended, explained my 

research, answered questions, and asked members for their voluntary assistance in my 

case study. At the conclusion of the meeting I made myself available to clarify any 

questions. I was ready to begin my research with the Guild. 

DATA COLLECTION 

The following section regarding my data collection explains the methods and 

tools used for my research, how the members were selected for interviews, and a brief 

outline of my first quilting project. 

Methods and tools used 

To begin, I spent October to November 2011 getting to know the Tall Pines Quilt 

Guild, its members, and the structure of the group (Denscombe, 2003). The four aspects 

of the Guild that I concentrated on monitoring as a participant-observer are outlined by 

Miles and Huberman (1994) in Creswell (2009): the setting, actors, events, and process. 

In relation to my study the setting will be the location where the monthly meetings, bees, 

workshops, and interview sites are held. Actors are the Guild members, the Fabric 

Carousel owner, visitors to the meeting and fabric store, and the speakers. Events are 
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those sponsored by the Guild. Process is the functions and organization structure of the 

Guild, its meetings, bees, and workshops. 

I attended five TPQG monthly meetings—October 2011, November 2011, 

December 2011, January 2012 and February 2012—to observe the dynamic of the Guild 

members, introduce myself to them, became aware of the monthly business of the Guild, 

be informed of different events and activities planned throughout the month, see how 

members conversed with one another, and discern the atmosphere of their meeting place. 

Next, I attended periodic TPQG workshops and bees as a participant-observer between 

October and December 2011 (Murchinson, 2010). There I participated and observed the 

members as individuals, the member’s interactions between each other and the teacher, 

the projects they were working on, the teacher, and the structure of the event. I 

documented those events through notes I took in a field journal and photographs (Crang 

& Cook, 2007).  

I determined I could get a more indepth explanation of the education methods and 

approaches used by the TPQG to perpetuate their craft by interviewing some members of 

the Guild. To decide who to interview in addition to obtaining data on the dynamic of the 

Guild as a whole, I developed a survey (Wilkinson & Birmingham, 2003). Attending the 

TPQG events was a way for me to introduce myself to the Guild on a personal level and 

help the members to get to know me before I interviewed them (Keats, 2000). After 

describing my research and answering questions at the October monthly meeting, I 

provided consent forms and surveys with instructions to the Guild members who were 

interested and willing to participate in my study (Silverman, 2005). For a copy of the 

consent form see Appendix E and the survey see Appendix A. 

The survey determined the range of quilt experience (beginning, intermediate, 

expert) and quilting knowledge in the Guild to build a cross section of members as well 
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as background information from which to select those to interview. The survey consisted 

of open-ended and multiple choice questions about the quilter’s skill level, preference in 

style of quilting (pieced by hand, pieced by machine, appliqué by hand, and/or appliqué 

by machine), involvement with the Guild, the TPQG’s role in their quilt education, when 

and how they learned to quilt, how they continue to improve their quilting knowledge, 

and if and how they teach others to quilt. A member could then return the signed consent 

form and survey to me that evening or send it through the post office in a provided self-

addressed, stamped envelope. I left surveys at Fabric Carousel in Huntsville, which is 

frequented by many TPQG members, for those who did not attend the October 2011 

meeting. Moreover, I brought extra surveys to the November and December 2011 

monthly meetings and reminded members to sign consent forms and return surveys to me 

as well as made myself available to answer questions as they arose for members who 

wished to participate. 

From the surveys I collected data on the topics mentioned above and a pool to 

draw from to gather data through interviews with select members. From the twenty-four 

returned surveys, I asked eight members if they would allow me to interview them based 

on their responses. I planned to select one to two members to interview in each of the 

experience categories (beginning, intermediate, expert). The questions I asked during the 

interview reflected the answers given on the survey by the participant. Also, I adjusted 

questions from the initial questions I drafted to use in the interviews (see Appendix B).  

All but one of the interviews was conducted face-to-face between the interviewee 

and me (Keats, 2000). For that one interview the questions and responses were 

exchanged via email between the interviewee and me due to a family emergency. During 

the interviews, I took short hand notes in a field journal of the left hand side of the page 

and immediately following the interviews read through my notes and made corrections, 
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explanations, etc. on the right hand side. Originally, I was going to use an audio 

recording device to record the interviews for transcription later (Keats, 2000). However, I 

determined that the device would make the interviewees nervous and perhaps not as 

willing to share information, which is similar to findings from Crang and Cook’s research 

(2007). By taking notes I was able to begin processing the data through hearing the 

interviewee’s responses and writing the information on paper. A pause between the 

interviewee’s reply and my next question or comment while I made notes on what was 

stated would sometimes cause the Guild member to recall another story or occurrence to 

share. I found that some of my most memorable bits of data evolved from members 

filling the silence. The next section illustrates my interview selection process. 

Interview selections 

Selecting the members to interview was an important part of the research process. 

I compiled the twenty-four returned surveys to know the broad range of the Guild’s 

quilting education. The responses were divided by the experience level of the quilters. I 

intended to interview one to two TPQG members selected from each experience level 

based on unique quilting techniques used by them, their experiences when learning how 

to quilt, or teaching methodologies they used with others thereby allowing me to have a 

detailed cross section of membership. In the end I received one response in the beginner 

experience level, seventeen from intermediate experience level, and four from the expert 

level. Two members ranked themselves between the intermediate and expert level. I 

choose to interview one beginner, four intermediates, one inbetween intermediate and 

expert, and two experts. 

I interviewed the lone beginner, Belle, on November 22, 2011, because I did not 

have a choice at this level of whom to interview. She ranked herself as a beginner 

because she is hesitant to try things she does not think she is ready for and she has not 
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practiced a lot to get her confidence up, though she does try to make each project a little 

more difficult than the previous one.  

From the intermediate level I interviewed Alexandria on December 4, 2011, who 

is the current historian for the Guild and created quilts with her kindergarten class when 

she was a school teacher. Alexandria ranked herself as intermediate because she feels 

intimidated by the more experienced quilters and she is a perfectionist. If a seam is not 

right she will rip it out and try to rework it. Another member from the intermediate level I 

interviewed was Dani, (December 6, 2011) who appeared to be an average member who 

attended workshops and bees when she could. Dani ranked herself as intermediate 

because the majority of her projects require beyond beginner techniques, and even though 

she has known how to sew since her childhood, she started quilting seriously in the last 

ten years. She took workshops and classes to be exposed to different techniques, but 

nothing really beyond the intermediate level; the advanced and expert techniques seem 

too intense for her to enjoy as quilting is her hobby. Next I interviewed Brenda, via email 

correspondence between January and February 2012, who is the program chairman for 

the Guild and therefore who coordinates the speakers and the TPQG workshops. Brenda 

ranked herself on the intermediate experience level because she has quilted for about 

fourteen years and made enough quilts and tried enough processes that she feels way past 

the beginner stage, but is not good enough at any one process to consider herself a 

master. And the last member from the intermediate level I interviewed was Lori, on 

December 9, 2011, the owner of the main fabric store in Huntsville, Fabric Carousel, and 

who is also a founding member of the TPQG. Lori ranked herself as intermediate because 

she has not done as much quilting as other members. She prefers to be behind-the-scenes 

helping other quilters in her store, though if she had more time, she would quilt more.  
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Zula ranked her skill level between an intermediate and expert because she does 

not feel like she is an expert, but she is more advanced than intermediate. Additional 

reasons for Zula classifying herself in this inbetween zone are she knows how to do 

intricate piecing and advanced techniques and has the ability to make a quilt using a 

picture from a magazine as a template. I felt it was important to interview her because of 

the role she played in giving me the opportunity to work with the TPQG through an 

introduction of my research to the Guild board. Additionally, her knowledge of holding 

various board positions in the Guild as well as working at the SHMM would be 

beneficial. I interviewed Zula on December 6, 2011.  

From the expert level I interviewed Mickey, (January 2, 2012) who had just 

started to speak at quilt guild meetings in Texas about using quarter inch or smaller 

pieces of fabric in quilts and going against the mentality that seams had to be perfectly 

aligned. Mickey ranked herself as an expert because of the reaction she gets when 

showing people and other quilters her work. She considers her skill an evident sign when 

others appreciate her quilts and projects. The last member I interviewed (on December 8, 

2011) from the expert level, Raku, considers herself more of an artist who uses fabric as a 

medium—in addition to jewelry, painting, and yard art—and who accidently is starting a 

new bee in the Guild. Raku ranked herself as an expert because she has won seven best of 

show prizes after taking a twenty-five year hiatus between quiltmaking due to a back 

injury. Raku unintentionally stopped quilting when there was talk about machine versus 

hand quilting in competitions and returned to the craft a few years ago. Winning prizes 

after her break gives her a humbling feeling. 

Prior to each interview, I reviewed the survey responses I received from the 

member. Then I tailored the initial interview questions I developed by adding questions 

based on their survey responses. Also, I removed questions that were irrelevant to the 
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member, such when they had not conducted a quilting workshop. I printed out the 

questions and took them to each individual interview along with the member’s survey to 

use as a reference.  

My quilting project 

My data collection took an interesting turn after meeting with the Guild and 

discussing my research with classmates, friends, professors, and quilters, who frequently 

asked if I would make a quilt. In the very beginning of my research planning the thought 

crossed my mind because I had always wanted to learn how to quilt. The thought was 

pushed from the back of my mind to the front, as each person inquired if I was going to 

make a quilt. I finally decided that I would make a quilt in conjunction with my study. By 

learning how to quilt I would gain a better understanding of the process involved. This 

understanding could benefit my research by knowing what the members are referring to 

in regards to certain aspects of the quilting process. Also, my quilt will provide a topic 

with which to begin a conversation with other Guild members.  

The quilt pattern I would use needed to be a beginner pattern. Additionally, I 

would use a sewing machine to speed up the sewing process instead of sewing by hand. 

The next question was what was my quilt going to be? At the first workshop I attended 

sponsored by the TPQG the speaker gave me the workshop pattern for free so I could 

follow along with the quilters even though I had not signed up or paid to take the class. 

When I decided to make a quilt, I thought I had already attended part of a class on that 

pattern and it seemed fairly easy with lots of room for self expression in the fabric 

selection. Next, I would need a sewing machine. When talking to a nearby family friend 

about my research she mentioned that she had a sewing machine, which she was willing 

to lend me. Before the December 2011 monthly meeting I took the sewing machine to 
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Zula who instructed me on how to clean and oil the machine referring to the accompanied 

sewing machine manual. 

I did have some experience with a sewing machine. I understood the basics of 

using a sewing machine through making a dress to use for school tours while working at 

the SHMM. I even made a pieced bingo block—scrap fabric blocks of green, purple, red, 

blue, and yellow in alternating prints—to use for the TPQG December 2011 monthly 

meeting, which was also the Christmas party. Also, I looked through instruction books on 

how to quilt for background knowledge on conducting this research, such as Maggi 

McCormick Gordon’s (1999) The Ultimate Quilting Book. I felt I was confident enough 

to give quilting a try. 

In my conversations with quilters I found that some quilters send their pieced tops 

to other quilters who quilt the top, batting, and backing together on a long arm sewing 

machine. If I did the same, then my quilt would not be completely made by me and I felt 

that for my first quilt I should be the one to make it all. Thus, I will quilt my layers 

together with my borrowed sewing machine using a specialized walker foot. The next 

section looks into the data analysis stage of my research. 

DATA ANALYSIS 

Perhaps the data analysis is the lengthiest process in a research study. There were 

field notes and observations of the setting, members, in addition to events, surveys, and 

interviews for me to review and analyze. 

To analyze the surveys, I created an excel spreadsheet. I made a table with 

headings that corresponded to the survey questions and I inputted the responses from 

each member into the table. By organizing the table in this manner it enabled me to look 

at all the responses on one screen and make it easier for comparing the responses when it 

came time to select who to interview. I created a word document to record the results of 
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survey and to tally the responses. On survey questions that were multiple choices 

questions I tallied the number of times a member marked each choice. On the open-ended 

questions, where members where given space to write a response, I copied the entry in 

the excel table from each question into a word document enabling me to sort through the 

responses. From there I began to see patterns emerge among the responses to the 

individual questions and arrange them as such through similar word choice or themes. I 

created correlating themes or subjects as well as subthemes within each of the questions 

noting the frequency by which each arose in the survey results. 

For my observations written in the field journal I began the analysis process 

almost immediately. In the field journal, I folded the sheet in half lengthways. On the left 

side I recorded notes from each event and numbered the pages accordingly for each 

meeting, workshop, and bee. Immediately following each Guild sponsored event, I wrote 

down ideas, thoughts, and fleshed out notes on the right hand side of the page 

corresponding to what was on the left side. There my data analysis began by rereading 

my observations and making further notes thereby becoming familiar with and processing 

the information. A few days after the event, as time and schedule permitted, I typed up 

the notes into a word document. This step allowed me to organize my notes and combine 

topics as well as further flesh out observations and notes. Additionally, I read through my 

field journal for a second time. 

I took a similar approach with my notes from the interviews. Before the 

interviews I reviewed the surveys to familiarize myself with the member and their 

quilting experience. During the interviews I took notes in my field journal. I numbered 

and labeled the pages with the Guild member’s pseudonym. Immediately following the 

interview, I wrote down ideas, thoughts, and fleshed out notes on the right hand side of 

the page that corresponded to what was on the left. Later I typed up the notes into a 
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separate word document for each interview using the questions I printed out for the 

interview as a reference. Typing the notes into a document was necessary because the 

interview did not always follow the order I had intended to ask the questions. Some 

interviews began on a topic and then got off topic on a relevant tangent to be brought 

back to the previous topic later in interview. As I inputted the interview notes into a word 

document I edited and organized the data into corresponding topics and themes, instead 

of the unorganized version in my field journal. 

I printed out the document of open-ended survey responses and I designated a 

color pencil to each. For each response I developed a color code resembling the themes of 

the survey responses. To keep from being confused by the different color codes I 

developed, I created a key to the codes. Developing a coding system enabled me to go 

through the interview notes and find similarities or differences between the survey and 

interviews. During this process I found topics that were not covered in the survey but 

discussed in the interviews and made a code for those topics and their corresponding 

subtopics. Now that my methodology has been reviewed, I will present and analyze the 

data I gathered from my study. 
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Chapter 4: Data Analysis 

This chapter presents and analyzes the data I collected from the surveys received 

from the Tall Pines Quilt Guild (TPQG) members, interviews conducted with select 

members, and my observations from attending various Guild sponsored events from 

October 2011 to February 2012. I will begin by telling a detailed vignette of a TPQG 

monthly meeting. I mainly focus on the November meeting, but weave in observations I 

collected from other monthly meetings to paint a picture of what happens at a monthly 

meeting. This is followed by a vignette of a TPQG workshop I attended. And lastly a 

vignette of a TPQG bee, Carousel Cut-Ups Bee. I tell these stories to set the stage and 

give insight into the Guild. Additionally, I believe these Guild sponsored events and 

activities are potential sites of education. After the vignettes I will discuss the survey 

results and then the information I found from the interviews. Again, I will be highlighting 

the TPQG events as sites of education. 

VIGNETTE OF A TALL PINES QUILT GUILD MONTHLY MEETING 

In this section I will narrate a vignette of a Tall Pines Quilt Guild monthly 

meeting based on my observations from attending five separate monthly meetings from 

October 2011 through February 2012. The meetings took place on the first Monday of the 

month at Huntsville’s University Heights Baptist Church complex in the education 

building. The building and its various sized classrooms are rented out to several 

organizations and groups within the Huntsville community for a meeting space. 

When you walk through the backdoor, which is used for the monthly meeting, 

you immediately enter the main rectangular classroom/meeting room space. There is a 

hallway on the right leading to restrooms and other meeting rooms in the building. 

Straight down the length of the interior wall of the meeting room is a service window 



 55 

connecting to the kitchen, which can be accessed through an attached room used for 

refreshments. Along one wall of the main meeting room are skinny rectangular windows, 

which let in the setting west sunlight casting a warm, yellow glow. Along another wall 

sits a piano. In front of the piano towards the center of the room stands a podium, which 

is the focal point of the meetings. Typically the main room is set up with staggered white, 

round plastic tables, which seat eight to ten black folding chairs each. Sometimes there 

are more, sometimes less depending on how many friends sit together and pull up chairs 

at the Guild meetings. 

For the 2011 year Zula3 was holder of the key to the building. She is in charge of 

opening the building for the meeting and setting up the room. Since I visited the Sam 

Houston Memorial Museum (SHMM) on the same day as the monthly meeting I typically 

went to them with Zula to help her set up. This was a win-win situation for me. I could 

get settled in before the meeting started and meet the members as they trickled in. The 

room used for refreshments would have two rows of blue stackable chairs in a horseshoe 

shape and three tables featuring seasonal tablecloths, autumn leaves on this night. Once 

the refreshment table is set up, paper plates, napkins, utensils, and plastic cups are 

brought out from the TPQG storage closet. A table is set up in the main room to be used 

as the sign-in table and manned by the hospitality chairman. Donations for the local food 

bank could be dropped off here and a door prize ticket picked up. For the speaker’s use, 

two tables are placed behind the podium. 

Shortly after Zula and I arrive, other members begin to trickle in. Some members 

bring in just their purses, others a covered dish, and some even bring a bag holding a quilt 

project they plan to show. As members come in, the tables closest to the podium fill up 

before the tables further out. Women sit with their friends at the tables or save seats for 

                                                 
3 Names of the Tall Pines Quilt Guild members referenced in this study are pseudonyms. 
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someone. They talk to one another exchanging greetings, asking how the other is doing, 

inquiring about their holiday plans, or talking about their day; mostly the room is abuzz 

regarding the International Quilt Festival (IQF) in Houston, which took place the 

previous weekend. 

Zula had some secretary duties to attend to so I made sure the members got a 

Quilt Angel ballot to fill out. Each year at the November meeting the members nominate 

a fellow member they feel has done an outstanding job for the Guild that year. Zula won 

Quilt Angel last year so she was in charge of gathering the ballots, tallying up the votes, 

making an angel name tag for the member, and buying a gift to be presented to the 

winner at the December meeting. As I was waiting for members to write in their 

nomination and place it in the basket I watched a woman show her friends a quilt she was 

working on. She had to leave the meeting early and miss show-and-tell, but she wanted to 

show them the star blocks she redid several times to get the fabric to lay correctly. Why 

did she show her friends? To show she finally laid the block correctly? Or was it to keep 

her fellow quilters motivated to keep trying, if they could not assemble a block right the 

first time? Or had one of the quilters given her some pointers with the star block pattern? 

I also noticed the members wore name tags. They were not plain paper name tags, 

but embroidered with their name in colored floss on pieces of fabric attached to a pin. 

Some members had individualized name tag shapes and colors adorned with buttons and 

beads while others had a pieced tree. I remembered that in the folder given to new 

members are instructions for the Tall Pines Logo name tag. At that meeting a few 

members, like myself, forgot their name tag, paid a fifty cent fine, and wrote their name 

on a mailing label. I was thinking “I will have to make a name tag for myself this 

weekend.” I felt out of place not having one. 
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As more people arrived, the volume of voices in the room gradually got louder. 

Women who went to Festival, the nickname given to IQF by the Guild members, were 

showing fellow members their purchases. I overheard one woman say “I never even saw 

that booth.” Do the women always share with other members what they experienced at 

Festival? Was this a way for them to recall and remember what they experienced? Who 

benefits more from this exchange, the quilter who went or the quilter who did not? One 

woman seemed to have made a deal with another member to pick something up for her at 

Festival because they exchanged money for a quilting ruler. 

The women range in age from forty to eighty and are dressed in nice, casual 

clothes, perhaps because the members just came from work or were dressing up for the 

meeting. I was overwhelmed that forty-nine members came to the meeting, despite the 

rainy weather. Zula told me this was a low number compared to other meetings. I knew 

the monthly meetings were the big event for the TPQG each month, but to hear the back 

door open and close over and over again and feel the wind coming in was surprising. At 

6:30 PM the TPQG president, Maria, invited everyone to get refreshments. A line started 

at the tables where plates and napkins were at one end with main dishes, side dishes and 

finally desserts progressing down the line. Drinks were on a separate table. I noticed 

members who had not seen each other earlier exchange greetings in the refreshment line.  

I made a conscious decision to sit with Zula during the meetings and stood in line 

with her for food. My main reason for this was because I was so nervous. I thought if I 

stuck with someone I was comfortable with, she could act as a safety net. This was a 

great decision because Zula is well known in the Guild and introduced me to a variety of 

members. Granted, it was hard for me to remember their names, but thank goodness for 

the name tags. Zula acted as my gatekeeper into the Tall Pines Quilt Guild; if I was with 

Zula, past president and 2011 Quilt Angel, I must be okay. Looking back, I think Zula 
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was glad to have me around as well; it seemed like she was showing me off. That day in 

the refreshment line I met Cathy, the previous secretary at the SHMM who had retired 

shortly before I was hired. She told me how when she found out that Zula was a quilter. 

She asked the SHMM director if on slow days at work she could go to the museum 

education department so Zula could teach her how to sew. He, of course, said yes. Did 

Zula mentor Cathy in teaching her how to quilt as well? Do other quilters mentor women 

seeking to learn how to quilt? Is that how some members learned to quilt—through being 

mentored by someone? Obviously, the experience had a lasting impression because Cathy 

attends the TPQG meetings and is a member of the Guild. 

After Zula and I got our food and drinks and sat down we started to eat. The 

conversation at the table between the other members and me was mainly about the food: 

“Oh did you try the dip?” “Yes, Betty made that last year. I’m trying to get the recipe 

from her.” I noticed that everyone was talking and eating. In showing up for the meeting 

around 5:40 PM, for the official 7:00 PM start, members have the opportunity to 

socialize. It is nice to talk and relax with those who have a similar interest. The 

conversation at our table went from food to the Sam Houston Bearkat football team’s win 

the previous weekend. Each woman asked how the other’s family was doing. Some tables 

brought up the topic of Festival again. Through the members’ common interest in 

quilting, were they learning about each other and quilting? Is that how their friendships 

formed?  

Several members asked me how my research was going. I said “Great so far,” 

because I had gotten a few surveys back already. Ann, a member at our table, told me that 

Nora was a quilt collector and historian. Ann thought Nora would be a great person to 

interview. I secretly hoped that I would see her and ask her to volunteer to fill out a 

survey in order to learn about how she became a quilt collector and historian. This would 
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give me the chance to learn about the different members of the Guild. But, she was not at 

the meeting. I made my way through the maze of tables and chairs for a second helping 

of the food. I was thoroughly enjoying the home-cooked food brought in by the members. 

From Zula I learned that members sign up to bring in a dish for the upcoming meeting on 

a sheet passed around during the previous month’s meeting. 

Maria came back up to the podium to call the meeting to order. “Its 7 o’clock 

ladies, time to start the meeting.” Tonight Maria had to say it a couple of times for the 

room to finally settle down. She welcomed members and guests to the Guild meeting and 

gave a happy birthday greeting to the November birthday girls. Maria thanked the 

members who provided the refreshments. The minutes from the last meeting were 

accepted as posted in the Guild newsletter and the meeting went on. Maria asked Judy to 

talk about the bus trip to Festival; apparently it is a tradition for Maria to ask Judy about 

the TPQG trips so there was a little chuckle from the members. Lori talked about an 

event, “Art, Antiques, and Autos,” put forth by the Downtown Business Alliance to take 

place on the same weekend as “Airing of the Quilts.” Lori proposed that the Guild rent a 

tent space to use as a general store to sell their quilts and other homemade products in 

order to “get the best parts of Airing, but ignore the others.” The members all agreed and 

said it would be a great way to have a presence. Lori also talked about the deadline for 

the Go Texan Quilt competition for the Houston Livestock Show and Rodeo and 

encouraged members to submit their quilts. Was this a proposition for the members to 

show their work, to advertise for the TPQG, or to challenge their quilting skills? Could 

the judges’ critiqued comments about a member’s quilt be used by the member for 

direction on what to improve in her quilting technique and style? Then Lori proposed a 

project to the members, a UFO (the term given to quilter’s “Un-Finished Objects”) 

challenge where members would fill out a form stating they would finish a UFO they 
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listed by the November meeting. The idea was broadly approved by the members and the 

forms were to be handed out at a future monthly meeting. Could this be a form of 

education? The members are challenging each other to finish a project and holding 

themselves accountable by filling out the form. 

Next, Zula stood up to remind members about filling out their Quilt Angel 

nomination ballots. She then asked members to sign up to make refreshments for the 

opening night of “Deep Spaces,” a juried art quilt show to be exhibited at the SHMM in 

January. I was next on the meeting agenda to remind the members about my study. I 

reintroduced myself to the members and briefly explained my research and asked them to 

fill out the survey. I thanked those from who I had already received some surveys, and for 

any questions. There was complete silence. I thought “hopefully this means I explained 

everything and not that they aren’t interested.” Maria talked about the upcoming 

December meeting, which was also the Guild’s Christmas party. The members were very 

talkative because Martha had to repeat herself in asking two members from each table to 

sign up to bring a salad dish for the meeting. Brenda stood up next to explain the bingo 

game for the December meeting and handed out instructions on how we were to assemble 

the bingo blocks out of different colored and printed fabrics. The blocks would then be 

donated to Charity Bee to make quilts for charity. I wondered how many other guilds 

have a Christmas party like this. Was this a TPQG tradition? How did the members learn 

about the TPQG traditions? Were they told by other members?  

Brenda, Guild program chairman, discussed the speakers scheduled for 2012 and 

the workshops the speakers would teach. Then Brenda transitioned into introducing the 

speaker of the evening, Mickey, a member of the TPQG. Brenda told a story about 

Mickey’s hesitancy to address the members, but that she eventually agreed. Mickey is 

younger than the other members. She was wearing a jacket she made out of tiny fabric 
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pieces. Mickey shared how she had been quilting for twenty years, but had not taken any 

sewing or quilting classes other than home economics in high school and a single quilting 

class a friend bribed her to attend. When Mickey started quilting she said she was not 

good at hand quilting, which brought chuckles from the room, Mickey did not have the 

desire or the money to pay someone to quilt tops for her so she saved the tops until she 

had some way to complete them. She then was introduced to the long arm sewing 

machine, and finally found a way to get rid of those pieced tops. 

At that point Mickey called me up to help hold her quilts saying something along 

the lines of “let’s have the young blood come up to help.” I was beet red in the face with 

embarrassment. Of course, I had to go up. I held the quilts with other volunteers as 

Mickey talked about her work. My arms became tired from holding the quilts high over 

my head for everyone to be able to see the entire quilt and so the bottoms would not drag 

on the floor. Also, after the first few quilts, the remainder were backed in heavy denim 

material. Mickey shared how her son, Joe, asked for an outdoor quilt when he was little. 

Joe wanted one that he could play with outside, but not get scolded if it got dirty. Mickey 

thought of using denim because it was sturdy and wide enough to be the backing of the 

quilt without having to be pieced. Also, if she waited for a sale, it would be a cheaper 

option. Since then she backs all her quilts in denim. She learned to make her quilts to suit 

her and her son’s needs.  

The title of Mickey’s talk was “Sew Many Pieces,” a play on words because her 

quilts are made with tiny pieces of fabric. After Mickey started using the long arm sewing 

machine she could easily finish a quilt in a few days. At that point in her quilting 

experience, Mickey became bored and wanted a challenge. When she went to IQF in 

2005 with some friends she was on the hunt for a challenge. Do other quilters do this? 

Should other quilters do this to improve their quilting and learn from others? She combed 
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the fabric and pattern booths, and then she saw it. A quilt pattern made up of tiny pieces. 

That would be her challenge. Mickey made the quilt and then began experimenting, 

making quilts with smaller and smaller pieces, taking popular blocks and shrinking them 

down to size to make full size quilts consisting of a couple thousand pieces. In all her 

presentation showed the progression of Mickey’s quilting from large blocks to half inch 

and smaller pieces. By this point in Mickey’s talk everyone’s jaws dropped and eyes 

popped. They wanted to look closely at the quilts. I quickly folded the quilt I was 

currently holding and walked it around the room for the members to look at the front and 

back. I overheard them commenting on how the seams did not match perfectly up, but 

from far away it was not visible. The main thing Mickey wanted to tell the Guild was that 

quilters should challenge themselves and work with tiny pieces of fabric, and that seams 

did not have to be perfect at this scale, since when looked at from far away, one could not 

tell how well the seams matched up. Do other speakers give the TPQG members a 

message like Mickey did? Do the Guild members learn from hearing the speaker’s 

narrative? 

Mickey told us how she wanted to open up a quilt store, but would need a way to 

draw people in. Her son suggested she make a quilt out of the block pattern, which 

required the most fabric pieces. She decided to make the quilt out of pineapple blocks and 

call it “Joe’s Challenge Quilt.” When done, the quilt will consist of over 131,000 pieces 

which are 1/8 inch in width. At the meeting Mickey had two sample one foot by one foot 

sections consisting of thirty-six pineapple blocks each. A little over a month later, at the 

time of our interview, she had three sections completed. 

At 8:20 PM Mickey’s talk ended and it was time for a break. I was thinking, 

“Thank goodness” because my arms were beginning to burn from holding up the heavy 

quilts. Members got up to visit the bathroom and some went back to the refreshment 
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table. Quite a few members went up to Mickey and bought quilt patterns she had 

designed for small fabric pieces or purchase starter kits. Mickey said her reason for 

creating the starter kits was she did not want to hear people complain about not having 

the time to cut tiny fabric pieces. Mickey sold them because she wanted to encourage the 

members to learn. As I headed back to my table a Guild member stopped me to say she 

had the survey in her to-do pile, but with two young children she was having trouble 

finding the time. I said I completely understood and was glad she was taking the time to 

fill it out. I already had several members tell me how they planned to mail the survey to 

me soon. As I sat down a woman from the table behind me said “Oh, Liz. Have you 

heard about the Quilting in American survey put on by Quilter’s Newsletter?” I told her I 

had not, but would try to find it because I was interested in reading the results. I had just 

found another resource to look into for informing me about quilters. 

After the break Maria called the meeting to order and the various committees 

were asked to give their reports. Next came a fun exchange where in members brought a 

quilt pattern, fabric, or quilt gadget to be raffled off with the purchase of a ticket. Door 

prizes were then drawn. I was busy taking notes so I almost did not hear my name called, 

until Allison said, “Liz, you won.” I won some gift paper printed with quilts and a pattern 

for a vintage baby quilt. The last part of the evening was dedicated to show-and-tell. 

Members were called up one-by-one for the audience to admire their fellow quilters’ 

projects. The projects ranged from baby quilts to charity quilts, and from wall hangings to 

table runners. Could the show-and-tell be considered a form of education where members 

see other’s work and are inspired and/or motivated by them to try different quilting 

techniques? As the members held up their work to be seen, the Guild historian, 

Alexandria, reminded them not to “hide behind your quilt” as she took a picture. The 

meeting adjourned at 9:15 PM. Already? That fast? Where did the time go?  
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Now it was time for clean up. Members threw away their trash, picked up their 

empty food dishes, gathered their projects, and slowly started to leave. Many members 

talked on the way out making plans to see each other again and asking who was coming 

to the next workshop or bee, as well as about a project they planned to work on or 

technique they saw at show-and-tell. Overall, cleaning up went a lot faster than setting 

up. Several members helped Zula and me put away the tables and place the chairs in their 

correct spots. All the trash bags were gathered and taken out the dumpster. Zula and I 

were the last to leave after turning off the lights and making sure the building was secure.  

As I got back into my truck, I sat down thinking “wow, I’m exhausted after that. 

How must these other women be feeling after being out late?” My next thoughts went to, 

“I’m glad I choose to work with the Guild, even though I’ll be regretting getting up extra 

early to drive back to Austin for class the next morning.” When I got to where I was 

going to stay for the night I went though my field journal, making notes and writing 

down thoughts. I saw and participated in a lot of what took place at the meeting. I noted 

members sharing what they bought at Festival, telling a friend how they had to re-do 

some blocks, and showing what they finished at a recent workshop. I thought about 

Mickey telling us how she learned to quilt and about finding the long arm machine as 

well as encouraging others to learn and challenge themselves. I reflected on Pam 

advertising the upcoming classes at Fabric Carousel, and me learning about the Quilting 

in American survey. The night had featured the members talking and sharing with each 

other. I saw members encouraging each other to try new quilting techniques, gaining 

inspiration from another’s work, sharing stories and purchases from Festival, hearing 

details of how the speaker learned to quilt, sharing a tip from a workshop, and looking up 

to the TPQG officers and other quilters as models. There were forms of social education 

taking place in the monthly meeting, such as the members sharing their experiences at 
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Festival, peer learning, modeling, challenging one another, etc. This was something I 

certainly had not expected.  

VIGNETTE OF A WORKSHOP 

When I participated in other TPQG events I noticed similar forms of education to 

those listed above. The first TPQG workshop I attended was on a Carpenter’s Star quilt 

pattern by designer Debbie Maddy. The workshop was held in Fabric Carousel on the 

Tuesday following the TPQG monthly meeting. Fabric Carousel consists of two adjacent 

store fronts with connecting doorways. One store houses the fabric and sewing machines 

and the other store is used for classes and workshops. The workshops are largely attended 

by Guild members, but are open to the quilting public. I wondered if quilters joined the 

TPQG after attending a workshop or class at Fabric Carousel. Do any of the Guild 

members teach classes or workshops at Fabric Carousel? I was mainly coming to the 

workshop to observe for a few hours before I had to return to Austin for class. I entered 

through the classroom door, which was open to let in the fresh air and sunny weather. 

Debby was stationed at a table in the front of the room facing ten other tables, which 

served as work stations for the workshop attendees. 

The room is shaped like a rectangle with tables running the length of the room. 

On either side of the door are two big windows, which display fabrics and quilts made 

from patterns Lori sells in the store, much like a showcase. There is a tall table near the 

one used by the instructor, which is covered in big cutting boards and acts as the cutting 

station. Nearby there are two ironing boards permanently set up for attendees to use. On 

the wall behind the instructor’s table hangs felt, which holds display blocks for the 

instructor. All the tables are filled with quilters as well as their sewing machines and 

fabric. The quilters are busy setting up their stations while talking to one another. I said 

hello to some familiar faces, even though I could not remember their names. I introduce 
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myself to Debby, the speaker of the previous night’s monthly meeting, and asked if she 

was comfortable with me observing the workshop for a few hours. She said “oh, of 

course,” and wished me the best of luck with my study. 

Lori came in and said, “Susan is running late, but is on her way and said go ahead 

and start without her.” I settled down on a chair in the back of the room with my field 

journal to take notes. About this time Debby told the attendees that they were going start 

and asked all the members to bring a chair to the front to form a circle, so she could 

explain the pattern. Is this how all the instructors begin teaching a workshop, explain the 

big picture then break it down into details? Debby then apologized for forgetting my 

name, but told me to come up to join the group. I gladly obliged.  

After Debby explained the pattern she showed the members how to handle 

piecing directional fabric by placing examples on the felt. Next, she showed us tools that 

she finds the easiest for her to use. Instead of a marking pen, which is the choice of some 

quilters, she prefers to use a plain number two pencil for drawing lines on fabric. Also, 

Debby demonstrated how to best hold the pencil so as to not catch the fabric. Another 

trick that the other quilters knew, but I did not, was to place a fine grained sand paper 

underneath the fabric so it does not move during the drawing of the lines. Was that 

modeling? About this time Susan showed up and it was time to decide on the placement 

of the members’ fabric choices in their quilts. Each member was required to bring eight 

fat quarters, one-fourth yard of fabric (usually) measuring 18" x 22" instead of the typical 

9" x 44" quarter-yard. They also needed background fabric for the workshop.  

We circled around the cutting table to place the fabrics in a fanned out circle. 

Each member brought up her fabric and took turns laying the fabric out in different 

arrangements until the pieces were balanced and pleasing to the quilter. Debby instructed 

us how to balance out larger and smaller print fabrics as well as alternate light and dark 
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colors. Everyone was offering suggestions on which fabrics to switch out. One member 

ended up going to the merchandise side of the store to pick a different fabric to 

complement the rest she brought with her. Another member kept trying to figure out an 

appealing placement, but could not. I suggested switching out two fabrics, and then the 

fabrics balanced. Not only was I observing, but I was participating in the workshop, and 

the members appeared to value my opinions. 

Through this activity Debby modeled how to experiment with fabric choices in 

deciding upon a final layout for a quilt. By doing this activity with everyone’s fat quarters 

we could see the versatility the quilt pattern could offer, and see what fabric prints 

members chose to work with. After Debby demonstrated the process of balancing the 

fabrics with the first quilter, she took a step back and let the group play with the layout of 

the fat quarters. An example of this was when Karen was working on a quilt for her 

niece. We were struggling to find a balance with her fabrics until someone suggested she 

remove one fabric choice to see if she could find another fabric in Fabric Carousel that 

would work better. From her observing position Debby said she was waiting to see if 

someone suggested taking out that fabric choice, as she felt it did not complement the 

rest. Was Debby stepping back to let the group learn on their own and only offering 

guidance when needed? 

During this step Debby brought out another tool she uses when deciding on the 

placement of her fabrics, a peep hole for the front door of a home. The peep hole allows 

the quilter to see the overall design of a quilt as if from a distance without having to walk 

back and forth while testing arrangements. I never would have thought of that. It 

demonstrated the variety of tools that one can use in quilting. Did I just take part in a 

learning moment? How did Debby think of using a peep hole? What other everyday 

objects could be used in quilting to aid the quilter? About this time I looked at my watch 
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and realized I had to leave or I would not make it back in time for my class at UT. I 

thanked the speaker for allowing me to participate and observe. As I returned to her the 

pattern she had handed to everyone when the workshop started, she said, “oh, keep it.” I 

had my first quilt pattern. I said good-bye to the workshop attendees and left. 

On my way home I recalled what I observed. I was playing back events in my 

head, secretly wishing I could have stayed and continued to observe the workshop. I 

thought about the forms of education I had seen. I thought about the instructor explaining 

the project, sharing tips and tools she used. She taught us how to determine if a printed 

fabric was directional. She brought us together to work collectively on our quilts. In 

particular, I liked how the quilters gathered around the table to help each other with their 

fabric arrangements. Not only did it show us the range of the color options probable for a 

pattern, but also how to make a quilt unique through color choices. It was interesting to 

see the color and print choices of the members, which sometimes reflected the personality 

of the quilter. I recalled the friendliness of the attendees in helping Susan set up her 

station after Debby finished explaining the pattern. We were learning from Debby, as the 

teacher of the class, and from the other quilters in the class through the questions they 

asked and the suggestions they made. Then I began thinking about how the members 

asked me if I was going to make a quilt. The idea really started to bounce around in my 

head. What was stopping me; I did just get a free pattern after all. 

VIGNETTE OF A CAROUSEL CUT-UPS BEE 

The last vignette I will describe is of a Carousel Cut-Ups Bee (Cut-Ups). Cut-Ups 

is the name given to a meeting where Guild members gather at Fabric Carousel to work 

on their individual quilting projects together, and socialize of course. Because it is held 

on the second and fourth Fridays of each month, I was able to attend this bee the most. 

This is where I also learned the most about the Guild and its members. It is held in the 
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same adjacent space to Fabric Carousel as the workshop described above. Even though 

Cut-Ups starts at 10:00 AM, some members arrive well before. I arrived early myself 

because I needed to pick up two more fat quarters of fabric that I remembered Lori had. I 

had seen them at other fabric stores while I was on the hunt for fabric for my quilt, but I 

also remembered I had seen it at Fabric Carousel and decided to support Lori instead. 

Additionally, I picked up some thread. At first I thought I would get some pale blue 

thread, which complimented the pastel colors of my fabric. Yet when I was checking out, 

Lori asked what the thread was for. She explained to me that since the thread would not 

be seen, as it was only supposed to hold the fabric pieces together, it could be a beige or 

grey color. If I was using darker colored fabric, then I would use darker grey thread in 

case a stray thread appeared through a seam. The blue thread would be a better choice 

when I was sewing my quilt layers together. I just learned another quilting tip. Next, I 

lugged in my borrowed sewing machine and set it up. Now I understood why all the 

quilters store their machines in rolling totes; sewing machines are bulking and heavy to 

carry around. As I was setting up I noticed that the tables did not have the sand buckets 

on them, which act as small trashbins, so I set those out. The classroom is equipped with 

lots of extension cords and electric outlets for all the machines. Although everything was 

ready, I was hesitant to start working on my quilt. 

More quilters arrived and filled up the tables and soon women with their sewing 

machines were sharing tables. Women who were doing hand work pulled up chairs next 

to tables already filled to make room for more quilters coming in. I noticed that most, if 

not all, women would drop off their materials at a table in order to save themselves a spot 

and then go to Fabric Carousel to see the newest selection of fabric and patterns Lori had 

in stock. Then they would return to the classroom and walk around to see what everyone 

else was working on and greet each other. Was it simply the women’s curiosity that led 
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them to walk around the tables? Or, were they staying up-to-date with quilting trends by 

seeing what the other attendees were working on? Could this also be how members learn 

each other? Cut-Ups has a primarily come-and-go atmosphere. Some women stay the 

whole time, while others remain for only the morning or afternoon. Sometimes the TPQG 

officers stop in to say hello while they are picking up paperwork in their TPQG folder 

housed at Fabric Carousel.  

I began to get out my fabric squares, which I had already cut out to pin together to 

make my half square triangle units. Raku, who I interviewed the Tuesday before and 

talked to me about my quilt, said hello and was excited to see my fabric selections and 

that I was beginning the quiltmaking process. Word must have spread I was making a 

quilt because other attendees were coming up to see my fabric choices. As they 

complimented me on my bright color choices I was beaming inside because experienced 

quilters were saying I did a good job picking out colors and fabrics. A few weeks earlier I 

was in the store looking for fabric to start my quilt and I was having trouble, there were 

so many choices and I was getting frustrated. Pam, a Fabric Carousel employee, saw I 

was struggling and came over to help me. I showed her my quilt pattern and she said that 

she and other quilters decide on the main fabric that acts as the focal point to the quilt 

first and then find other fabrics which complement it. The focal point of mine was the 

main outside border. Ideally the main fabric would have lots of colors from which to find 

other fabrics. I found fabric at the store that I liked, but it was in a kit and not on a bolt. 

Pam and I looked further around the store. I started to feel discouraged. Then Pam said 

“when you see it you will know, it will pop out at you and stick with you.” I never 

thought of that. I do the same thing when shopping for clothes. Pam had showed me how 

I can apply what I already know to quilting. After that I found my border and fat quarters 

at some quilt stores in Austin. 
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At the Cut-Ups I began to follow the pattern instructions on how to make half 

square triangles. I was sharing a table with Christina who was working on a block for her 

Dear Jane quilt. I asked her how it was going and she said “Oh you know, some days I 

can’t get one right and others I get a couple.” We talked about how hard it was for me to 

find fabrics that complemented each other. We were sharing our experiences with 

quilting. Is this an example of what I have seen other quilters do at meetings and 

workshops? Do members learn from this casual conversation? Christina was going to be 

visiting Germany in the summer and I shared my favorite sites since I had lived there. 

Shortly after this exchange Raku stated she had the next set of templates for the Dear 

Jane Bee. Since quite a few members of the Dear Jane Bee attend Cut-Ups Bee, they 

meet for a short time during Cut-Ups. Their meeting is very informal and consists mostly 

of seeing who has finished some blocks, and which blocks they completed as well as who 

is having problems with a block. The next set of templates also is distributed. Were they 

taking part in collaborative learning; learning from each other’s experiences with the 

quilt? They set a goal of finishing twelve blocks a month, Dear Jane consists of two 

hundred and twenty-five different blocks. 

Margo then arrived. She designs her own patterns, and her current project is a 

quilt resembling a bookcase. Margo was using the names of the fabric printed on the 

selvage as book titles. When she hung her quilt up to work on the placement and balance 

of the books, figurines, and other objects on the shelves I went over to see how it was 

coming along. A few quilters went over as well and offered suggestions or adjustments. 

She was quite grateful stating that “you guys make me think.” Was that cooperative 

learning taking place between Margo and the other quilters? I saw a ‘book title’ on her 

book shelf that I knew was not a book title but a hat label from a hat store, Meyer the 

Hatter in New Orleans, Louisiana. I asked Margo about it. She said “oh yes, I’ve had this 
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idea for a while now and went though the house looking at the labels of clothes to find 

book titles.” I was astonished by the resourcefulness of the idea. The next thing I knew 

Margo took a seam ripper to my sweater and took out the label to use for a book title on 

the bookcase quilt. Shortly thereafter a joke developed to not go near Margo or she would 

steal your clothes label. Some of our labels ended up on the piece, so we were directly a 

part of her work as well as her design through our suggestions. 

From where I was working at my table I could see the various projects quilters 

were working on. Next to me Allison had a pattern that called for a special triangular 

ruler that she had not heard of before. She brought her pattern and the rulers she had to 

Cut-Ups to see if someone understood the directions better and if one of her rulers would 

work. Finally, after several unfruitful attempts by other quilters, Beth came over and 

helped determine which ruler would assist Allison the best. How many other quilters pose 

questions to the other bee attendees about their quilt patterns and projects? Did the 

quilters who were trying to help Allison with technical support learn from this interaction 

as well? Today I had members, like Rachel, coming over to my table to check if I had 

received their survey. She was also looking for a quilter to help her with a quilt binding 

question and asked the room if someone could help her. Susan agreed to help. Allison 

told me about a quilt store I should visit in Dripping Springs with a wide fabric selection 

and the front of the store is two big barn doors on sliders. There was a lot of exchanging 

of information occurring at the Carousel Cut-Ups Bee. 

By coming to the bees and meetings I became a gopher for the group: “Liz would 

you go get a book out of my car?” “I dropped my needle, could some young eyes come 

find it for me?” “Would you go to the café around the corner and get me a Coke?” I did 

not mind. I felt if they were not comfortable with me, they would not be asking me to 

help. Plus, this gave me the chance to put names with faces I recognized.  
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After lunch I was scheduled to interview Lori in her store, Fabric Carousel. This 

was an opportunity for her to show me around the shore, and she was still on hand for the 

quilters if needed. For Lori, Fabric Carousel is her life and she would not have it any 

other way: “I look forward to getting up each day to come to work.” After my interview 

with Lori, Cut-Ups was reaching an end and I had dinner plans with a friend. At the 

restaurant I found myself telling my friend all about Cut-Ups; what I saw, heard, and 

talked about. I was excited about the bee and had to share the forms of education taking 

place there, even though the bee was not a type of formal learning, but it was informal 

learning through conversation and observation. I told my friend about how the members 

complimented me on my fabric selections. I witnessed how everyone contributed to 

Margo’s bookcase quilt through their suggestions and clothing labels. I saw the 

helpfulness of the other quilters when assisting Rachel with the borders on her quilt. I 

observed leadership when Jean took charge in organizing lunch orders. When everyone 

arrived at the bee ready to check in on each other’s progress on their projects, I witnessed 

observational learning. I overheard Zula making plans with another quilter to cut out 

fabric for a quilt they were both making. This was conversational learning. I felt the 

excitement in the room when Janet offered to teach a workshop on the purse she made at 

another guild workshop and about which the TPQG members were raving. Here was 

modeling. I recalled Lori informing me on the proper thread to use for my quilt. I 

explained how Raku started and led the Dear Jane Bee. Lori and Raku were engaging in 

mentoring learning. And, I observed cooperative learning through listening to the other 

conversations and sharing of stories at Cut-Ups. 

SUMMARY OF THE TPQG SURVEY RESULTS 

In this section I will share the results of the survey I conducted of selected Tall 

Pines Quilt Guild members and offer analysis of the data. The surveys were distributed 
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during the October, November, and December monthly Guild meetings. Roughly forty 

members took surveys and twenty-four were returned. The number of active Guild 

members at the time I distributed my survey was one hundred and twenty four, thus the 

results represent 19.4% of the TPQG membership. The survey was divided into four 

sections based on the subject matter asked: a) questions about the member’s experience 

level, quilt preference, and favorite aspect of quilting, b) questions relating to the 

member’s involvement with the TPQG, c) questions about how the member learned to 

quilt and improved her quilting skills, and d) questions about whether or not the member 

taught others how to quilt. For a copy of the survey given to Guild members, please see 

Appendix A. 

Questions about the member’s experience level, quilt preference, and favorite aspect 
of quilting 

This first set of survey questions asked personal questions about the member’s 

quilting habits. First, I asked the members to rank their quilting experience level as either 

beginner, intermediate, or expert. The majority of the members who returned surveys 

responded that they were at the intermediate level. Of the twenty-four surveys returned 

there was one member who ranked herself as a beginner, seventeen as intermediate, two 

placing themselves between intermediate and expert, and four as expert. 

The next question I asked was to mark the type of quilting with which they are 

most comfortable. The options provided were: pieced by hand, pieced by machine, 

appliqué by hand, appliqué by machine (machine is used in the survey to mean sewing 

machine). Most members listed two or more options with which they were comfortable. 

Some added a written option not listed on the survey (embroidery, ribbon embroidery, 

quilt by hand, and quilt by machine). Table 1 displays the results.  
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Option 
Type of quilting 

member is 
comfortable with 

Pieced by hand 5 
Pieced by machine 22 
Appliqué by hand 16 

Appliqué by machine 16 
Hand embroidery 4 

Ribbon embroidery 1 
Quilt by hand 2 

Quilt by machine 4 

Table 1: Type of quilting with which the member is comfortable. 

The last question in this section inquired about the member’s favorite aspect of 

quilting. Space was provided for the member to write in a response. Once I received all 

the surveys, I copied the information into a word document and created themes and sub- 

themes based on the members’ responses. Table 2 displays the results.  

 
Major theme Subtheme 
Project based 
satisfaction 

Designing/ making the project 
Completed project 

The feelings gained 
by quilting 

How quilting is relaxing 
A sense of accomplishment 

Being creative 

Sharing quilting with 
others 

The quilt as a gift 
Making memories 

Friendship and mutual love of the art 

What the act of 
quilting provides the 

individual 

Ability to multitask 
Keeping their hands busy 

Quilting easier than making clothes 
Quilting as an art medium 
Using the sewing machine 

Table 2: Members’ favorite thing about quilting. 
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Questions relating to the member’s involvement with the TPQG 

The second set of questions asked the members about their involvement with the 

TPQG: how long they were a member, what TPQG activities they took part in, position/s 

held in the TPQG organization, and what role the TPQG plays in their quilting education. 

The number of years spent in the Guild ranged drastically from the twenty six years of 

two charter members of the organization to a single member who had been with the Guild 

almost a year. The total years involved added up to be 232 years. When divided among 

the survey respondents, the average was 9.667 years of involvement with the TPQG. 

The second question in this set of questions asked for the members to identify 

their participation in the following events: Airing of the Quilts, Participation in Bees, 

Charity Work, Monthly Meetings, Retreats, Shows/Fairs, and Workshops. Table 3 

displays the results. All members participated in the monthly meetings even if they could 

not regularly attend the meetings, and all members stated they participated in at least one 

workshop throughout their membership with the Guild. This is evidence of the members 

using the education programs offered by the TPQG. In this survey section four members 

identified they took part in the TPQG board or a TPQG leadership position even though it 

is not an event. Additionally, two members identified that they were involved in teaching 

quilting through the TPQG beyond Guild events. 
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Option Number of members 
involved in the TPQG events 

Airing of the Quilts 23 
Participation in Bees 19 
Charity Work/HUGS 19 

Monthly Meetings 24 
Retreats 11 

Shows/Fairs 18 
Workshops 24 

Other 1 

Table 3: Members involvement in the TPQG activities. 

The next question in this section asked if any members had held position/s in the 

TPQG in the past or present. If the member had indeed held a position, the position title, 

how long they held the position, and duties required in the position were to be listed. 

Nineteen members stated they had held a position with the TPQG in the past or present. 

Eight members held only one position, four members held two positions, three members 

held three positions, and four members held four or more positions. 

The last question in the survey section about the TPQG asked what role the TPQG 

plays in the members’ quilt education. The responses were grouped into similar roles by 

word choice and subject. Three major themes emerged: a) an education/learning role for 

the member, b) offering the members friendship and/or a connection to those around 

them in the Guild, c) offering a source of motivation/stimulation/inspiration through its 

members and programs. Table 4 displays the themes. The second role of offering 

friendship can be considered a form of education to the members because by creating a 

connection between other members of the TPQG, members could be more willing to ask 

for advice and assistance with a quilt question. The third role regarding motivation is 
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educational in that the Guild members are a major resource to each other in improving 

their quilting knowledge and skills. 

 
TPQG's  Role for the Member Subrole 

An education/learning role for the 
member 

In general interactions 
Speakers brought into the Guild 

Through Guild members 
At classes 

In workshops 
At bees 

Offering the members friendship 
and/or a connection to those around 

them in the Guild 

Friendships that blossomed among members 
Fellowship that is present 

How members share a love for the craft 
Learning about life and sharing life stories 

Offering a source of 
motivation/stimulation/inspiration 
through its members and programs 

Motivation to try new techniques or improve 
skills 

Enthusiasm for other's projects 
Inspiration for new projects 

Safe learning environment to share ideas and 
opinions 

Place to show quilts and projects 

Table 4: Themes of the TPQG role in member’s quilt education. 

Questions about how the member learned to quilt and improved her quilting skills 

The third set of questions on the survey asked for information about the member’s 

quilting education: when they learned how to quilt, how they first learned, motivation to 

learn how to quilt, and how the member improves her quilt knowledge outside of the 

Guild. The year in which members first learned to quilt ranged from the 1960s to 2000s. 

Table 5 shows the decades represented among the members.  
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Decade Number of Members 
who learned 

1960s 2 
1970s 3 
1980s 8 
1990s 5 
2000s 4 

Table 5: Decade in which a member first learned how to quilt. 

The second question asked how the member first learned how to quilt. The 

following options were given based on information I found in my research about how 

some women learned to quilt (Bresenhan & Puentes, 2011; Kaylakie, 2007; Yabsley, 

1984): from a family member, friend, television show, the Tall Pines Quilt Guild, a 

tutorial book, workshop, or ‘other.’ Some members wrote in additional sources, such as 

from another group, an instructional video, or by being self taught. Table 6 displays how 

the members first learned to quilt. A few members identified learning from a single 

source while other members acquired their ability from a combination of sources. 

 

Option Number of Members who 
learned by 

Family member 9 
Friend 5 

Television show 5 
TPQG 7 

Tutorial book 9 
Workshop/Class 8 
Another group 1 

Self-taught 4 
Video 1 

Table 6: How member first learned how to quilt. 
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The third question in this survey set pertained to the member’s motivation to learn 

how to quilt. The responses were grouped into similar themes by word choice and 

subject. Table 7 shows the themes regarding motivation. 

 
Motivation Subtheme 

The idea of 
quilting 

Always wanted to learn 
Now able to learn 

The craft of quilting itself 
Loved the idea of perpetuating the craft 

Loved to do things with one’s hands 

A connection to 
family/friend 

Link with the past 
Inspired by friend to learn 

Inspired by family member to learn 

Practical aspects 
of quilting 

Make a gift 
Sewing was out; quilting was in 

Quilting's practical uses 

Table 7: Members’ motivation to learn how to quilt. 

The last question of this survey set asked if and how the members further 

improved their quilt knowledge outside of the TPQG. All but two members stated they 

improved their quilting knowledge outside of the Guild setting. The respondents wrote 

they used the following outlets: printed or published material, other individuals, other 

clubs or groups, classes, attending shows and/or fairs, practice, and quilt shops. The 

printed or published material is comprised of instructional television shows, magazines, 

quilt blogs, instructional books and videos, and internet resources. The responses to this 

question demonstrate that learning about quilting for these members is a continuous 

pursuit and members use a variety of sources available to them. 
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Questions about whether or not the member taught others how to quilt 

The final set of survey questions pertained to whether or not the member had 

taught someone how to quilt, and if so who the person was, and how the member taught 

the individual to quilt. The set also asked if the member had conducted a workshop for 

the TPQG or another quilt organization and what the workshop was about. Twenty 

members stated they had taught someone else to quilt in some capacity, while three said 

they had not. One member left this question blank. Generally, the individual the member 

taught how to quilt was either a relative or friend of the Guild member, or someone found 

in a class or workshop. 

For the last question in this section of the survey, thirteen members responded 

they conducted a workshop for the TPQG or another quilt organization. Nine members 

responded they had not conducted a workshop. One member gave a lecture and one 

member left this section blank. The types of workshops conducted were divided into 

three groups: learning a specific quilt pattern or design; making a sewing project (such as 

a tote bag); being taught a technique (like paper piecing), skill (like color sense), or a 

specific quilting tool (like the square in a square ruler). 

At the end of the survey I asked the members to mark if they would be willing to 

have me contact them regarding a possible interview. Twenty-two members responded in 

agreement and two members left the question blank, yet no member responded in the 

negative.  

ANALYSIS OF THE TPQG SURVEY RESULTS PERTAINING TO THE EDUCATIONAL 
APPROACHES AND METHODS EMPLOYED BY THE GUILD. 

 From the survey not only did I gather information on the demographics of the Tall 

Pines Quilt Guild, but also some information that I could use to answer my first central 

research question: What educational approaches and techniques are employed by the Tall 
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Pines Quilt Guild in order to perpetuate their craft? Below I analyze respondents answers 

to various survey questions.  

The first survey question I gathered data from to answer my question was about 

the members’ attendance at various TPQG sponsored activities. Overall there is a large 

participation in all the events, except for retreats. All respondents marked they attended 

the monthly meetings and workshops, and when paired with my observations, I noticed 

forms of education taking place. In my observations of monthly meetings, I saw members 

taking part in some informal learning through conversation: members telling fellow 

members who could not attend IQF about what they saw there, Mickey informing the 

Guild how she learned how to quilt, one member sharing how she had to re-do part of her 

quilt to get the block to form correctly, and myself learning about a national quilt survey 

presented by Quilter’s Newsletter. In my observation of a workshop I also noticed 

learning in conversation and demonstration through members working on a specific quilt 

pattern as well as an experienced quilter teaching an inexperienced quilter a unique 

pattern.  

Another question on the survey that provided data on identifying the educational 

approaches and methods employed by the TPQG was what role the TPQG plays in the 

members’ quilt education. Three major themes emerged from the member responses: the 

TPQG held an education role for the member, the TPQG offered the members friendships 

and/or connections to those around them in the Guild, and the TPQG offered a source of 

motivation, stimulation, and inspiration through its members and programs.  

In the next question on the survey regarding how the member first learned to 

quilt, I had not initially intended to use the responses to answer my first central research 

question. However, when I received the responses I found that seven members shared 

they learned how to quilt from the TPQG. Those respondents also marked that they 
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learned from additional sources, such as from a family member or friend, or from a 

workshop. 

In the fourth section of the survey I asked the member about their experiences 

teaching another individual how to quilt. A large majority shared that they taught a friend 

or family member how to quilt. Seven members responded they taught a person how to 

quilt through a class or workshop offered by the TPQG or the Fabric Carousel. This 

illustrated to me that most quilters have introduced other individuals to the quilting craft 

or specific quilting skills. 

The last question of the survey asked if the member had conducted a workshop 

for the TPQG (either at a Guild meeting or in Fabric Carousel) or for another 

organization. Thirteen members responded they had given a workshop. The types of 

workshops varied in teaching a unique quilt pattern, a specific sewing project, or use of a 

quilt technique or quilting tool. This demonstrated that the Guild uses its membership to 

find instructors for conducting a workshop or class. It shows how the TPQG uses the 

knowledge and skill of its members to provide educational opportunities for other Guild 

members and the Huntsville community through teaching workshops. 

In the following section I will look at the interview responses to answer my first 

central research question. 

DATA FOUND IN THE INTERVIEWS 

In this section I will discuss the data I found through interviewing select TPQG 

members about how the Guild perpetuates the quilting craft through the educational 

approaches and methods it employs. I conducted these interviews between November 

2011 and February 2012. For specific dates, please refer to the Interview selections 

section in Chapter 3. The paragraphs are separated by the type of learning or teaching 
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approach discussed. Most of the interviewees stated that more than one approach suited 

them best for learning how to improve their quilting skills. 

When I conducted the interviews I mainly wanted to hear an explanation of why 

the interviewees answered the survey questions in the way they did. For example, I 

learned why an aspect of quilting is their favorite. Quite a few members said their 

favorite part about quilting was designing the quilt through picking out the fabric choices 

and watching their project grow before them. During our conversation, Lori shared her 

philosophy about the quilters three step process when creating a project. The first step 

involves getting the idea, creating the design, selecting the colors, and gathering the 

materials. The second step is building and actually making the project or product. The 

final step is enjoying and appreciating the finished product. Lori believes that all quilters 

favor one certain step more than the others. She came to this conclusion from observing 

and running her quilt store, attending the TPQG events, and teaching quilting classes. 

I also talked to some members about their involvement with the TPQG in order to 

know which Guild programs and services they use. Dani, Zula, Raku, and Belle all stated 

they were introduced to the Guild through a friend who invited them to attend a monthly 

meeting or sign up for a workshop. Additionally, the members and I talked about what 

TPQG events they attend the most and why. For example, until recently Dani did not take 

weekday workshops because of her job. However, when she had vacation and sick leave 

to use at work she began signing up for the workshops offered during the week to learn 

new things about quilting and to improve her skills. She felt the Guild’s workshops 

taught by a nationally known quilt educator, and which costs thirty-five to forty dollars is 

a reasonable option compared to the same or similar workshops offered at IQF which cost 

double or triple that amount. This demonstrates the Guild offers educational opportunities 

to its members which they indeed take advantage of.  
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Also, I received indepth explanations on the responsibilities of the leadership 

positions the interviewees held in the TPQG; such as from Dani, a former publicity 

chairman; and Brenda, a former program chairman. What I did not expect was that in 

these the TPQG positions the women increased their knowledge about the quilt world. As 

publicity chairman Dani was responsible for writing stories about the TPQG and its 

events for the Huntsville Item, Huntsville’s newspaper. Through writing those stories she 

relearned how to write and felt it was a good skill to develop. She also found herself 

researching topics talked about by the speakers at the Guild monthly meetings. Part of 

Brenda’s responsibilities was to bring in quilters and quilt educators as speakers for the 

TPQG monthly meetings, who would be of interest to Guild members. She asked 

members who they would like to hear and learn from. Brenda also researched and spoke 

with members of other quilt guilds and with various speakers to learn “what is new and 

exciting, who the good speakers are, and who to keep away from.” The roles various 

members held within the TPQG allowed them to learn information about quilting. These 

roles also created a mentoring environment between the quilters. For example, Beth 

shadowed Zula at the last two Guild meetings of 2011 to learn the secretary’s 

responsibilities. Leadership as learning is a part of cooperative learning because a 

member of the group serves as a role model for others while also developing her own 

skill set as a leader. 

Throughout our interviews I discovered that when the Guild members would tell 

me their story of learning how to quilt, they also shared early childhood memories about 

quilting. Belle recalled how her grandmother and great-grandmother were quilters. Zula 

remembered that as a young girl her grandmother would call her in from playing outside 

to thread needles for her and other female members of the family, mainly because she had 

younger eyes than them. Only when Zula was finished threading needles could she go 
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back outside to play. Lori said her best childhood memory “was [being] around the 

quilting frame with my mother.” When her female family members came to help her 

mother quilt a top, she enjoyed listening to them talk around the frame and watching 

them quilt. On her survey, Anita recalled how she “grew up under a quilt frame of my 

Grandmother’s.” This illustrated that some members had a similar background in their 

prior introduction to the quilting craft. 

I found quite a few of the interviewees took home economics in middle and high 

school, which was how they learned to sew. A few members told me about their projects, 

such as Lori who still has the blazer she made to go with some purple pants. Alexandria 

took home economics to improve the sewing skills that she learned from her 

grandmother. These classes represent learning the basic, or sometimes advanced, sewing 

knowledge the members would later rely on when they learned how to quilt. As an 

example, Mickey took home economic classes in high school and then took a beginning 

quilting class later through a college. 

I identified that the best way for members to learn and improve a quilting skill or 

technique was by watching it in a demonstration by a more experienced quilter. This 

demonstration could take place in a classroom workshop setting from a quilt instructor, a 

fellow student, or in any location where a quilter has the opportunity to observe fellow 

quilters, such as the TPQG Carousel Cut-Ups Bee. Raku believes that “lots of people in 

the quilt field are visual learners.” In addition to watching, it is ideal for a quilter learning 

a technique through demonstration to be given an opportunity to try the skill on their 

own. This practice allows them to commit a newly learned technique to memory 

embodying the John Dewey doctrine that “experience is education” (Bruffee, 1999, p. 

84). Zula feels it is ideal when she is learning or improving her quilting to practice the 

skill or technique on her own by completing a project which employs that technique. By 
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allotting time for the quilter to try the skill in a classroom or workshop setting the quilter 

is given the chance to ask the quilt instructor questions and receive further suggestions on 

their work. When Alexandria taught two young ladies how to make a quilt she showed 

each beginner a step and gave them time to execute and practice the step. At the end of 

each two hour session the young ladies would have homework to complete before the 

next time Alexandria met with the ladies.  

From a speaker at a monthly meeting, members sometimes learn things that do 

not apply to the physical act of quilting, but in general about the quilting craft. For 

instance Dr. Caroline Crimm, a professor of History at Sam Houston State University, 

spoke with the members about the history of quiltmaking in Texas. Another example is 

Kathy Kansier, a quilt appraiser and quilt judge, who suggested that members save old 

quilt show and fair brochures, which feature a quilter’s description of their quilt, to use as 

a reference when quilters are writing a quilt description for a contest. At the meeting at 

which Kathy spoke she also brought a quilt of her own to walk the audience through her 

process of looking at the construction, composition, and execution of theme when 

judging quilts. She taught the members how develop a critical eye when looking at quilts, 

as well as what most judges are looking for in a contest. For the members reference, 

Kathy handed out her judging criteria for quilts and strongly encouraged quilters to 

challenge themselves and submit their quilts to competitions. 

Zula and Lori commented that quilt teachers who speak at the TPQG meetings do 

share insightful information about a specific quilt technique or tool with which the 

speaker is experienced. Yet, they feel unless they are able to commit the information to 

memory through hands-on work of the technique or tool, just listening to a speaker is not 

as valuable an option for improving their quilting skills as taking a workshop or a class. 
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Another way Guild members said they learned a quilt skill or technique was 

through one-on-one instruction with an individual quilter more experienced in the quilt 

skill or technique. Belle and Raku stated that one-on-one instruction was very helpful for 

them because it allowed the experienced quilter to assist them when needed and provide 

possible tips not accessible in a larger group instructional setting like a workshop for 

twenty quilters, which is the average size of Guild workshops. Brenda uses the teaching 

approach of visually demonstrating the steps to a novice: “Since I am a visual learner, I 

figure most people are, so I try to do a hands-on session where I can show them how to 

do something, not just tell them how to do it.” Brenda used this technique to teach her 

niece how to quilt, and also when she shared a quilting tool or a newly learned technique 

with her friends. Therefore, I determined that one-on-one instruction for most of the 

interviewees was an ideal way to learn a new quilt skill.  

However, some members, like Mickey and Alexandria, feel the best way for them 

to learn is by one’s self. Mickey’s reason is because she is largely self-taught and that is 

how she works best, yet she is not opposed to attending a workshop or class that interests 

her. Alexandria prefers to work alone partially because it provides a chance to multi task 

while spending time with her husband, which she did before he passed away. Also, she 

sometimes feels intimidated by other member’s skills and their quilts. Alexandria’s 

comfort in learning things on her own allows her to “make [her quilting projects] unique, 

not out a magazine.” 

Members stated that once the specific quilt skill or tool is effectively learned it is 

best to practice it in order to improve and continually challenge themselves. For example, 

Mickey shared that when she was learning how to quilt using a long arm sewing machine 

she practiced on quilts she made for the Ronald McDonald House. This improved her 
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knowledge of how to operate the long arm sewing machine and learn what the machine 

could and could not do. 

For some members the Guild-sponsored events provide them with a chance to 

learn from other members. Zula likes to attend the Carousel Cut-Ups Bee because of the 

loose structure and how she can “pick up things that make your quilting that much better” 

from other quilters. For example, Zula learned that when chain piecing, it is best to start 

the chain with a piece of scrap fabric. When starting to chain stitch, if the machine should 

get a knot in the bobbin thread, it does so on the scrap piece instead of the good fabric. 

These environments also provide guild members with motivation and inspiration for 

current or future projects by seeing what other quilters are working on. At a Cut-Ups Bee 

I overheard Sarah saying that “I never would have known I enjoyed appliqué until I took 

a class and learned how to appliqué.” 

A discovery I made when reflecting on the interviews is that several members 

teach quilting in a similar or the same way they learned, i.e. modeling. Brenda shared that 

she has “always been a visual learner so the best way for me to learn is to have someone 

show me the technique and then let me try it on my own.” When taking a workshop, 

Raku and Mickey both stated they prefer to be introduced to the big picture of the project 

briefly and then start the steps of the project. Mickey reflects this in her own teaching by 

showing the “whole project, [and] then break [it] down into pieces.” For instance when 

she taught her cousin how to quilt, Mickey worked with her one-on-one gradually 

completing each step of constructing a quilt from choosing the fabric and design to 

sewing the binding around the quilt.  

Several interviewees—Dani, Raku, and Zula—shared that they would take a 

workshop for a quilt pattern, which they felt seemed challenging and hard to make. Yet 

during the workshop they learned the tips and tricks that made the quilt pattern possible. 
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Zula states a pattern “seems hard and [you] can’t wrap your head around how to do it, but 

when taking the class it makes sense.” By attending workshops Dani learned a different 

and sometimes more effective way in pressing the seams of a pieced block: you “sew all 

your life, think you know everything and then find different.” This an a perfect example 

of Vygotsky’s zone of proximal development where there is a difference between what 

the student can learn on her own and what she could achieve through guidance from a 

teacher or in collaboration with others (Murray, 1994). 

SUMMARY 

I found from my study of the Tall Pines Quilt Guild that quilting knowledge is 

disseminated socially throughout the Guild through its programs and members. How a 

quilter originally learned to quilt is still how they currently practice quilting. It is ideal for 

Guild members to have an opportunity to try the quilt technique on their own and then 

practice the technique on a project. Some members preferred to learn through watching a 

more experienced quilter demonstrate the skill while others preferred to work alone. 

Members learned quilting tricks from other quilters in social settings, which improve 

their quilting. It is through social interactions that the Guild enabled members to increase 

to their quilting knowledge and skills. 
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Chapter 5: Closing Statements about the Study 

In this final chapter I will return to my central research questions and answer them 

with data I gathered from my case study of the Tall Pines Quilt Guild. As a refresher, 

here is my first question, which I hoped to answer through conducting this study: What 

educational approaches and techniques are employed by the Tall Pines Quilt Guild in 

order to perpetuate their craft? The responses to the first question, addressed in the final 

section of Chapter 4 and in the following section of this Chapter, will be used to answer 

my second question: What can be learned from the educational approaches used by the 

Tall Pines Quilt Guild to benefit museum educators developing programs for quilt 

exhibits? 

CHARACTERISTICS AND CATEGORIES OF EDUCATION IN THE TPQG 

As I illustrated in Chapter 4 the educational approaches and models incorporated 

by the Tall Pines Quilt Guild occur primarily through the social interaction of the 

members with each other. The essence of the Guild is that it is a nurturing, social 

demonstration of a cooperative and collaborative learning environment (Bruffee, 1999). 

The TPQG brings people together with a shared interest in common features, common 

questions, and common challenges in regards to the quilting craft. As can be seen in the 

Guild’s mission statement, that social dynamic is what the Guild was founded on. The 

Tall Pines Quilt Guild exists, 

For the purpose of fostering appreciation of fine quilts and of quilting among both 
quilters and the public, to increase knowledge of traditional and contemporary 
techniques of quilting, to provide an encouraging environment in which quilters 
can practice and exchange ideas, to educate the public as to the significance and 
history of quilting as an art form as well as an ongoing craft, and to preserve this 
rich heritage of quilting for future generations. (Tall Pines Quilt Guild, 2011, 
welcome page) 
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The TPQG fosters an appreciation of fine quilts and quilting in the show-and-tell at their 

monthly meeting and by hosting such quilting events as “Airing of the Quilts.” The Guild 

increases the knowledge of traditional and contemporary quilting techniques through 

bringing in speakers to talk to the Guild and instructors for workshops. Speakers are 

brought in from outside the TPQG as well as drawn from its member base, as seen with 

Mickey’s talk at the November monthly meeting. Turning to the members themselves as 

models and to share their wisdom is especially important in relation to this study as it 

presents a different notion of expert than the scholarly model museum professionals turn 

to when creating programs for exhibitions. The Guild also provides an environment for 

quilters to practice quilting skills and exchange quilting tips through small gatherings 

where they can interact with other quilters in a smaller gathering called a bee, like the 

Carousel Cut-Ups Bee, which is separate from the larger setting of the monthly meeting. 

Additionally, the Guild focuses on educating the general public about quilting through 

illustrating the significance and history of quilting as a craft through its heritage and as an 

art form. The TPQG works to preserve the quilting craft and educate the general public 

about quilting through hosting the “Airing of the Quilts,” quilt competitions, as well as 

workshops and classes about quilting. What the TPQG is doing through educating the 

public about quilting, and making it an integral part of its mission statement, is exactly 

what a museum would be doing with a quilt exhibit.  As the Tall Pines Quilt Guild’s 

mission statement represents, it is a community-based art education institution 

incorporating such social models of learning as cooperative and collaborative education. 

Further in this chapter I will discuss the potential of this form of education for museum 

programming in relation to quilt exhibits. 

The characteristics and types of teaching that unfolded within the TPQG’s social 

forum of education are: a) the situated learning environment provided through the Guild 
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events, b) peer teaching through narrative, c) mentoring, d) modeling, e) an ethic of 

member responsibility to one another, and f) interpersonal relationships that are used as a 

resource between the members. 

The situated learning environment provided through the Guild events 

By hosting events such as monthly meetings, workshops, and bees the Guild 

offers a place for members to come together and share information. The monthly meeting 

provides members with an environment to converse with other quilters about quilting, 

things happening in the Huntsville community, and their lives. Theses conversations take 

place prior to the start of the monthly meeting, during the meet-and-greet, at refreshment 

time and meeting breaks, as well as at the end of the meeting. These interactions result in 

friendships being formed and members becoming aware of the skill level of other TPQG 

members. By offering a variety of events in the form of workshops, bees, and special 

trips the TPQG supplies members with an array of activities to compliment their needs. 

The needs of the member could include creating a mentorship; interacting with a quilter 

of the same skill level as her own as they challenge each other; getting to know other 

quilters to stay up-to-date with quilting patterns, fabrics and trends; being inspired by 

other quilters and their projects, etc. 

Peer teaching through narrative 

The next type of education that appeared from my research is peer teaching 

through members sharing their stories, such as Mickey’s lecture, which was in truth a 

narrative of her history with quilting. Mickey shared with the group how she learned to 

quilt, how she learned to use the long arm sewing machine, and how she got to where she 

is today with her quilting. Mickey used her story to challenge her fellow Guild members 

to learn a new skill and to continually challenge themselves as they grow as quilters and 
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improve their skills. She was attempting to inspire her fellow members to get out of their 

comfort zone in quilting and try new things. Not only will this help the members grow, 

but also so might the Guild and its membership base. This type of narrative teaching 

(Corder, 2002) can also take place with other speakers who come to talk to the TPQG at a 

monthly meeting and are not members of the Guild, but players in the quilt world. In my 

observations of the TPQG monthly meetings a speaker’s narrative focuses on her quilt 

education, development of a tool she designed, or quilt appraisal training that she took 

part in. Largely, the speaker told the Guild about her personal quilting journey that the 

TPQG members could relate to with their own quilting experiences and thereby learn 

from the speaker’s narrative. 

Mentoring 

Another type of education that took place in the Guild was mentoring (Jarvis, 

2010; Longworth, 2003). I personally experienced this through interacting with Pam and 

Lori at Fabric Carousel. Pam helped me pick out fabric and explained to me how quilters 

choose a main fabric, which acts as a focal point of a quilt and guided my choices of 

other fabrics to complement the main fabric. Lori instructed me on the proper color 

thread to use when piecing fabric together. I would not have known this unless I had read 

it in a how-to-quilt book, or was told by an experienced quilter. Another example would 

be Zula teaching Cathy, both employees of the Sam Houston Memorial Museum, how to 

quilt on the slow days at the museum. Also, I observed this type of mentoring taking 

place at the Carousel Cut-Ups Bee when Rachel received help working on a problem with 

the borders to her quilt from another TPQG member. Mentoring was also the main 

method mentioned by the Guild members I interviewed regarding how they originally 

learned to quilt and how they teach others how to quilt. As my data demonstrated, 

mentoring was an especially strong and consistent education model found in the TPQG 
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events to enable learning among the members. It occurred both formally, as with Zula, 

and informally, as my own experience with Lori reflects. 

Modeling 

Another form of education used by members in the TPQG was modeling (Villa & 

Thousand, 1994). For the purposes of this study and analysis of the data, modeling is 

when a quilter illustrates a characteristic about a quilting habit not by overtly displaying it 

for another quilter’s benefit, but by using it in her own work, which can be seen by 

others. Mentoring, on the other hand, is defined as an exchange where a more 

experienced quilter sets aside time to teach a less experienced quilter something about the 

quilting craft. An example of this occurred when Mickey informed the Guild members 

about how she went to the International Quilt Festival (IQF) to look for a challenge. All 

members can do that as well, and not just at IQF. As modeled to the TPQG members by 

other monthly meeting speakers I observed, they could also visit a fabric store, quilt 

show, or even a guild’s monthly meeting and show-and-tell. Another example of 

modeling would be Christina telling me about both her ease and struggle with assembling 

some Dear Jane blocks. Christina kept trying and would have to restart some blocks, but 

as Christina modeled to me, she was learning as she went. I learned that quilting is not 

learning how to make a quilt and then you have mastered the craft, but there are many 

techniques and tricks to quilting in this ever evolving craft. 

An ethic of member responsibility to one another 

An additional form of education I saw being used by members of the TPQG was 

holding each other accountable for their projects (Johnson & Johnson, 2003). The TPQG 

is a community site of learning, and as such the accountability is between the members in 

both formal aspects of the organization and educational accountability in fulfilling the 
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mission statement of the organization. The accountability went beyond the responsibility 

of all members fulfilling their roles on the TPQG board, which is required, but also their 

responsibility to their own quilting projects. The best example of this is seen in Raku 

when she was starting the Dear Jane Bee and gathered a group of quilters together to 

encourage, motivate, and hold them accountable to their fellow quilters in order to finish 

intricate and sometimes difficult blocks. A personal example of the members holding me 

responsible occurred whenever a member checked up on me and to see how my research 

was coming along as well as asking about my progress on making a quilt of my own. 

Additionally, the TPQG has taken a stand to help encourage its members to finish their 

UFO, a term given to their “Un-Finished Objects,” holding them responsible for finishing 

through filling out a sheet about projects they plan to complete over the year. 

Interpersonal relationships 

The most frequent example of members taking part in cooperative, social learning 

(Bruffee, 1999) is when they used each other as a resource. Cooperative social learning 

builds collegiality and interpersonal relationships between those taking part in the 

learning, which can be a powerful avenue of learning (Johnson & Johnson, 1994). This 

was illustrated through members gaining tips from other members at bees, like Zula 

learning an effective way to chain stitch. Because of the friendship and companionship 

that was created among the Guild members they were comfortable in asking other 

members for advice on anything from developing a quilt block or layout to technical 

support in understanding a quilt pattern. Some members agreed to teach a workshop on a 

project they took at another guild or fabric store, which received a strong, positive 

response. Some agreed to teach fellow TPQG members a project as when Janet 

announced she would hold a workshop on the purse she learned to make. The TPQG 

members also used each other to stay up-to-date in the quilting world by sharing what 
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each person saw at the International Quilt Festival. The show-and-tell provides the Guild 

members with an opportunity to see a large array of quilt patterns and projects. Show-

and-tell also informs the TPQG members on who makes various types of projects so they 

know whom to approach for advice or help on a specific quilting technique. From my 

own experience in attending the Carpenter’s Square workshop, the quilters demonstrate 

the versatility of a quilt pattern simply through the fabric prints and colors chosen for the 

quilt. 

TRANSFERRING THE EDUCATIONAL APPROACHES OF TPQG TO THE MUSEUM 
SETTING 

In this section I will answer my second research question relating what can be 

learned from the educational approaches used by the Tall Pines Quilt Guild to benefit 

museum educators developing programs for quilt exhibits. Some of the characteristics 

found in the models of learning outlined above that could transfer to museums displaying 

quilt exhibits are in the social aspects of learning in relation to the quilt education taking 

place in a quilt guild, such as the TPQG. Museums could benefit from learning how the 

Guild educates its members in order to transfer those educational approaches to teaching 

the general public. One characteristic that I would want in an education program, based 

on my observations and interactions with the Guild, is the continued social interaction 

offered between the members. This interaction showed how to build collegiality and 

enabled members to use one another as a resource, model, and person to hold themselves 

accountable to. By enabling opportunities for museum patrons to interact more with each 

other, friendships could form and influence the quilting knowledge of the patron. Another 

characteristic that I valued, as a museum educator and that I learned from this study, was 

the opportunity given for members to learn through narrative about other quilters, and 

also about other aspects of quilting. By hearing other quilters’ narratives a person in the 



 98 

audience listening could be inspired to have a similar experience or interaction with an 

object and thus a connection could be drawn between the patron and the quilter or object 

on display in a quilt exhibit. One more characteristic that I would want to incorporate into 

a museum education program would be the mentoring and modeling approaches used by 

the Guild members. As evident through the surveys and interviews conducted with the 

TPQG members, the most frequently stated preferred way to learn how to quilt, to learn a 

new quilting technique, or to improve a quilting skill was through having the process 

spelled out and demonstrated for the member, after which the member was given time to 

try the skill and practice it on their own with an instructor nearby. The smaller instructor 

to novice ratio and having an experienced quilter available for further instruction or 

guidance was highly beneficial to the Guild members. 

SUGGESTIONS FOR FURTHER RESEARCH 

The main suggestion I have for further research would be to investigate other 

community-based art education organizations that focuses on craft education to see if 

there is a correlation between the way crafts are taught and learned when compared to the 

social learning of the Tall Pines Quilt Guild. By looking into another community-based 

art education organization a correlation could be drawn about the educational approaches 

used in these types of teaching sites and could provide art educators with a new way of 

looking into educational approaches and models for community-based art education 

organizations, including museums.  What I still want to know as a museum researcher, is 

that if a museum displaying quilt exhibits used the educational approaches employed by 

the TPQG to perpetuate the quilting craft would a guild member go to the museum 

instead of and/or in addition to the guild events? Or would the members continue to go to 

the guild sponsored events because it was what they were comfortable with. Would 
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members be open to attending the education programs offered by a museum displaying 

quilt exhibits? Why or why not? 

CLOSING STATEMENTS ABOUT THE STUDY 

Based on the above outlined education models and approaches to learning 

employed by the Tall Pines Quilt Guild to perpetuate the quilting craft, museums 

displaying quilt exhibits need to focus on providing the aforementioned social learning 

characteristics for the general public. This includes patrons with and without a quilting 

background. How the educational programs are offered in junction with a quilt exhibit 

could provide insight into the way people learn a physical skill or craft and could apply 

this knowledge in other aspects of their lives. A non-quilter could learn what quilting was 

and continues to be today, which is largely taught through social interaction with a more 

experienced quilter and through opportunities to converse with other quilters. Museum 

audiences could develop an appreciation and understanding of quilting through the 

educational models the museums employ in their education programs about quilting. The 

main things that can be learned from this study are that the TPQG perpetuates the quilting 

craft for its members and the public through cooperative and collaborative learning. 

Museums can accelerate the growing interest in quilts through hosting and providing 

educational opportunities using social models of learning for the public to gain an 

understanding of quilts. Quilts can create an immediate bridge between the viewer and 

the object because it is something that almost everyone can relate to on some level. 
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Appendix A: Tall Pines Quilt Guild Survey 
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Appendix B: Initial Interview Questions 

Perceived Questions for Exploratory Interview of Selected Tall Pines 
Quilt Guild Members 

Formal Procedure Questions: 
1. Would you like to choose your pseudonym to be used in the research study? What 

would you like as a pseudonym? 
2. Do I have your permission to publish information you provide in the publication 

of my master’s thesis?  
3. Is there any information you would not like me to use in my master’s thesis? 

 
Quilting Experience: 

4. When did you first learn how to quilt? 
5. How did you first learn to quilt? 
6. Once you learned how to quilt, how did you seek to improve your quilting skills 

and knowledge? Why/ Why not? 
7. What educational approach was the most beneficial for you personally? 
8. Are there other quilters in your family? 
9. How would you rate your experience as a quilter (beginner, intermediate, expert)? 

Why? 
10. What have you found is the best way for you to learn or improve a quilt 

technique?  
 
Tall Pines Quilt Guild (TPQG) Questions: 

11. What is your involvement with the Tall Pines Quilt Guild? For how long? 
12. Are you involved with another quilt group or organization? If so, what are those 

organization/s? How long? 
13. Have you taught anyone how to quilt? Who was it? 
14. How did you teach ___________ how to quilt? 
15. Have you mentored/ taught other quilters? Who? In what capacity? 
16. What have you found is the best way for you instruct others a new or improved 

quilting technique? 
17. Have you conducted a workshop for the TPQG or other organization? 
18. What was the workshop? How did you conduct the workshop? 
19. Have you participated in quilting retreats? Why/ Why not? What did you learn? 
20. Have you taken anything you learned outside of the Guild setting and shared it 

with other Guild members? How did you learn _____________? 
21. Why do you continue to quilt? 
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Appendix C: Tall Pines Quilt Guild Site Letter 
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Appendix D: IRB Exempt Determination Letter 
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Appendix E: Tall Pines Quilt Guild Consent Form 
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