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Abstract 

 

What’s on the Tube?  Art Educators on YouTube 

 

Brianna Louise Eggers, M.A. 

The University of Texas at Austin, 2012 

 

Supervisor:  Paul E. Bolin 

 

This mixed methods study focused on six individuals’ experience with producing 

and uploading art instructional content to YouTube.  The main aim was to understand the 

goals and motivations of educators who are not state certified classroom teachers outside 

of the YouTube environment.   This study provides insight about how the field of art 

education is expanding beyond classrooms, museums, studios, and community centers.  

Participants had varied motivations and goals for posting their content, but commonalities 

were identified during data analysis.  Narrative inquiry and coding were used to identify 

and understand meaning and themes within and across interviews.  Quantitative data 

indicated that a shift in gender roles associated with 20th century education might be 

under way.  Little scholarly research has been undertaken on art educational offerings of 

YouTube.  Although art education is a broad field, vast numbers of people in the global 

community turn to YouTube for free education.  Looking at who offers art instruction on 

YouTube gives the field of art education a unique insight into its own evolution. 
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Chapter 1:  Introduction to Study 

 

I have always loved and idolized my art teachers throughout school, and grew up 

to be like many other art educators: the sole art educator on campus. The main motivation 

for this research arose during my first year in graduate school but developed further as I 

engaged with more people in the field.   I had rare previous opportunities to talk with 

others about art education and what it could and should be.  Around a table during my 

first year of graduate school we had many conversations where we debated what an art 

educator is, who an art educator is, how the field is changing, and what we, as 

individuals, can do to affect or hasten this change.  I heard more about Web 2.0, read 

more about Web 2.0, and ultimately became convinced that the Internet and all its 

potential, frivolity, and masses of information was where I would look to discover 

something meaningful to investigate. 

This research examined some of the art education offerings on YouTube and, 

more specifically, who is offering this form of education.  Web 2.0, particularly YouTube 

since its inception in 2005, is in the process of steadily changing how we view the world 

and what kind of education is offered to global citizens at any given moment.  Just like 

television, and the radio before it, this “new media” is in its infancy, and the public has 

just begun to fully explore its potential as both entertainment and education.  There are 

scores of educational videos on a variety of Web 2.0 platforms, uploaded by millions of 

users with the intent to teach others about what they consider themselves either novices 

or experts in.  These users, at any level of expertise, are creating a peer relationship with 
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millions of others across the world, breaking down barriers to education, and spreading 

the message that anyone can learn anything if only they are willing to watch.  

Unlike television and radio, the new media of the past, YouTube requires little or 

no investment for those who wish to upload their content. It provides the public with an 

egalitarian mode of communication for users across the globe.  YouTube rarely 

discriminates, provides a platform to more fully democratize learning, minimizes 

connoisseurship, and explores the role and issue of authorship and authenticity (Sweeney, 

2009). My research explored the contemporary new media of YouTube as a possible 

incubator for a new kind of art educator.  This research examined who posts art 

educational videos, their motivations for doing so, educational background of the posters, 

and sought to determine whether or not these individuals are involved in formal 

education outside of YouTube.   

CENTRAL RESEARCH QUESTION 

What are the motivations and educational backgrounds of art educators who 

utilize YouTube as an educational medium, and in what ways is this form of education 

challenging and changing the traditional role of an art educator? 

PROBLEM STATEMENT AND PROFESSIONAL MOTIVATIONS 

The Internet and all its associated frills is not a fleeting phenomena.  Just as with 

radio and television, the cultural and social impact of the Internet, particularly social 

media and YouTube, was quickly recognized and has become a permanent fixture of life 

in the 21
st
 century.  YouTube and other contemporary new media have risen dramatically 

in popularity over the last few years.  Dismissed as a “time sink” by many individuals, 
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the educational potential of these contemporary new media are being embraced by 

millions today but, in many ways remain largely underdeveloped.  The problem I set out 

to address was how art educators on YouTube are effectively entertaining, engaging, and 

educating an audience on a long-standing basis, perhaps even having a stronger impact on 

art education than traditional classroom teachers.   

I also aimed to discover how these communities of art educators and viewers 

might be changing the nature of art education.  Most people in advanced societies have 

had experience with art education.  The vast majority of schools in the United States and 

other developed countries include art in school curriculum from early childhood 

throughout secondary school.  Granted, many people go on to pursue art education via 

private lessons, self-learning, or collegiate programs, but for most people, art education in 

any formal sense ceases after graduation from high school.  For most people outside the 

field of art education, when they think of art educators, they consider the days when they 

were in elementary and/or high school.  I have examined non-certified teachers for this 

study because I aimed to find what kind of art educator it is with which the public might 

be engaging long after their tenure in formal education is finished, or perhaps as a 

supplement to the sometimes poorly funded art education that they might receive in a 

traditional classroom setting.  

 We are in a transition period quite similar to what was experienced during the 

mainstreaming of previous “new media” such as broadcast television and radio.  Scholars 

and educators of the time realized the importance of shaping the new media into 

something of educational value as soon as possible (Schwartz, 1966).  Digital natives 
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seem more than happy to receive education in media-rich formats, yet classroom teachers 

still seem hesitant to engage with education in this form.  If the Internet, and particularly 

Web 2.0, are the greatest communication assets in our current repertoire, it is imperative 

that educators wield such an opportunity wisely.   

Prior to commencing my research, I had a sense of excitement that I might find 

something of interest.  I now believe, like many of the participants in my research, that I 

definitely have something worth sharing.  In conversations with strangers, colleagues, and 

friends who know about my graduate studies I have eagerly updated them about my 

findings with a passion that I have for few other things.  I intend to disseminate my 

findings so that scholars and educators will better understand the changing role of art 

educators enabled by YouTube.   

It may seem like a trivial thing to upload a video to YouTube that demonstrates 

how to throw a pot, paint a landscape, or to intricately fold paper into the shape of a 

crane.  However, either knowingly, or unknowingly, anytime someone uploads a video 

that demonstrates any of the aforementioned activities (and thousands more) they are 

becoming part of a lineage of art educators via YouTube.      

MOTIVATIONS FOR RESEARCH 

As a child in Houston, Texas, I watched The Secret City on a regular basis.  The 

Secret City was far from ordinary Saturday morning children’s television programming.  

Mark Kastler, also known as Commander or Captain Mark (depending on the dates aired) 

led students through a fantastic world filled with whimsical creatures, strange buildings, 

and wild landscapes.  The amazing part is that he did all of this from a screen, and with a 
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few drawing implements.  I marvel at how captivated I was at the age of 8, how I could 

sit quietly and be enraptured while the magic of drawing was revealed to me step-by-step.  

I was also a huge fan of Bob Ross’s art instructional show The Joy of Painting, watching 

him paint “happy little trees” at every opportunity.  I was amazed that someone could 

teach me through a screen how to be an artist. 

Today, the scenery has shifted.  While television still abounds as a method of 

instant entertainment, the emerging generation oftentimes turns to the Internet and 

YouTube as a quick way to fill the time or to instantly learn about topics of interest.  As a 

result of its accessibility, YouTube has promoted a “DIY” culture and has given rise to a 

multitude of individuals and organizations with a web presence on YouTube.  As a 

lifelong artist, long-time art educator, and digital native, I have personally never posted a 

video on how to paint/draw/design anything, but have wondered if the DIY, self-learning 

culture underway contemporaneously might have had origins in shows similar to what I 

watched as a child.   

A large part of my motivation for this research was to know who these people 

who upload art instructional content on YouTube are and why they are choosing to refine 

and upload content, oftentimes in mass quantity.  There does not appear to be much glory 

on YouTube, and rarely fame.  My curiosity lies in wanting to see if those who are 

uploading content are much like myself, or if they are different.  Through my research, I 

want to see what sparked an interest in art education and an impulse to reach out and 

provide a bit of guidance to just a handful or even the teeming masses. I noticed when 
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searching for videos on how to paint, draw, etc., my childhood idol and one of my 

inspirations for this study, Bob Ross, was all but absent.  Sweeney notes that: 

Arguably the most famous art educator of the late twentieth century, Bob 

Ross, who is infamous for his step-by-step instruction, is curiously not 

represented on YouTube, except for videos that remix his lines: ‘Happy trees’ 

set to a techno backbeat. (p. 205)  

         

Art education superstars like Bob Ross and Captain Mark have not emerged in the last 

two decades, but perhaps new kinds of art education superstars are reaching the masses 

now. 

 

 Upon initially undertaking this research, I wanted to know who was uploading art 

instruction and why they were participating in the YouTube community.  In what ways 

could these people possibly benefit from making their videos?  It seemed like a mystery 

worth investigating.  As I delved more deeply into my research and started to understand 

more fully the data I was gathering, my motivations expanded.  Every interview that I 

conducted seemed like a new story to me, an emerging episode in a thrilling series on 

learning, sharing, and changing the world.  In addition to wanting to discover something 

new about art education on YouTube, I was filled with a sense of awe and respect for my 

participants.  I can only imagine how much time some of them spent editing hundreds of 

videos oftentimes with little expectation or hope of personal benefit.  I became filled with 

a sense of gratitude and respect for what they do.  It is this sense of respect that continued 

to motivate me throughout my research.  My participants are a part of something 

altogether world-changing and deserve to have their stories told.   This notion with which 

I was struck saw me through to the completion of my study and encourages me to keep 
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sharing their stories both in conversation and through the more tangible realm of ink and 

paper.  

HYPOTHESIS/SPECULATION ABOUT THIS INVESTIGATION 

Based on my own experience with the Internet and with watching YouTube 

videos, I entered this research suspecting that the majority of art instructional videos are 

being uploaded by millennials.  I also thought that these users might have watched art 

instructional television when younger and this might have influenced them to some 

degree to start posting their work.  I speculated that these educators on YouTube would 

have a variety of motivations for uploading demonstrational content ranging from 

personal interest to social motivation, as well as a variety of levels of education.  I also 

suspected that there would be commonalities within these motivations and aimed to find 

them.  Additionally, I anticipated that the differing levels of education possessed by the 

research participants might conflict with the current standards in the education of 

classroom art teachers. 

RESEARCH METHODS 

This mixed methods research study relied primarily on narrative inquiry to 

discover the goals, motivations, and educational backgrounds of participants, in addition 

to some quantitative data concerning certification status and demographic information.  

Although my aim was not to collect large amounts of demographic information about 

participants, important information came to light which was worth including in this study.   

 The narrative inquiry method for research was used to answer my questions via 

interviews about how YouTube might be changing who can be an art educator. Through 
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such data gathering I was able to more fully understand the participants’ stories of why 

users are choosing to upload such content.  My goal to understand how these art 

educators present on YouTube are affecting art education and perhaps redefining who can 

be an art educator was facilitated by narrative inquiry because narrative investigation 

allows discussion of aspects of experience and gives favor to the social aspects of 

understanding (Butler-Kisber, 2010).   Through narrative inquiry, my participants told me 

of their experience, and through this telling, the social importance of their actions was 

revealed.   

The quantitative data for this research was collected through the use of a web-

based service, SurveyMonkey.  Additional quantitative data was collected by determining 

the gender of users from email addresses or from watching videos and calculating 

percentages of each gender that offered the content I examined.  This data was deemed 

pertinent to this study after I noticed that a disproportion existed between the numbers of 

males posting content versus the amount of females doing so.  Part of my research 

question was to understand how the art educators on YouTube might be changing who 

can be considered an art educator.  Teaching in the twentieth century has been a generally 

feminine profession (Altenbaught, 1992). I believe the quantitative data regarding the 

gender of participants, and of the users who generated most of the content I viewed to be 

relevant to revealing the change underway in our field.  More discussion of the 

methodology used in this study is seen in Chapter 3.   

 

  



 9 

DEFINITION OF TERMS 

Users – Individuals choosing to view or upload content to YouTube, or other social 

media and Web 2.0 platforms. 

Web Presence – The extent to which users upload content and how frequently their 

content is viewed by other users.  

Social Media – Forms of electronic communication through which users can create 

online communities to share information, ideas, personal messages, or other content.  

Web 2.0 – A loosely defined term for web applications that go beyond displaying 

individual pages of static content and allow a community of users to interact with the site 

and each other by adding or updating content.  

Participatory Culture – A culture in which the public not only acts as consumers, but 

also as producers and contributors.  

Traditional Art Educator – An art educator or teacher who has gone through a 

certification program and teaches primarily in a K-12 school setting.  

Millenial – Also known as Generation Y.  The generation born from the late seventies 

through the early nineties, children of the Baby Boom generation.    

 

Virtual Environment – An environment in which interaction between users is limited to 

text, pictures, and video exchanged over the Internet. 
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New Media – A new way to communicate; in the past this has referred to radio and 

television, but contemporaneously refers to Web 2.0, Social Media, and the Internet. 

Content – Information prepared and uploaded by users that may be in textual, audio, 

visual, or combined formats. 

Digital Native – An individual who has grown up with, and who has a broad and deep 

understanding of current technology, particularly Web 2.0 and Social Media.  

LIMITATIONS OF THE STUDY 

 This mixed methods study aimed to understand the motivations, goals, and 

educational backgrounds of the six participants to understand how individuals posting on 

YouTube might be changing who can be considered an art educator.  The study was 

conducted via interview and email or chat correspondence.  The study was not 

longitudinal and all data gathered during this study reflected the participants’ experience 

as it unfolded during one approximately hour-long interview and short subsequent 

follow-up questions.  An effort to understand how goals and motivations changed for the 

participants over time was made in the course of the interviews, but due to the short 

duration of this study, no longitudinal data concerning the goals and motivations of 

participants was gathered.  This study also focused solely on six individuals and their 

experiences.  Although there were many commonalities among their experiences, the 

outcome of their experiences should not be generalized in reference to all those who post 

art instructional content on YouTube.   

 Extensive efforts to recruit a sample for this study were made, but ultimately six 

participants were interviewed.  These participants were all male, and thus a female 
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perspective on art education on YouTube is absent in this study.  Additionally, as my 

survey indicated, traditional art educators are posting content to YouTube, but their 

narratives were not explored.  Since art is often a part of K-12 curriculum, classroom art 

teachers are already identified as art educators and are likely the avenue through which 

many experience art education. Thus, they were not explored as a genre of educator for 

this study.   

SIGNIFICANCE OF THIS STUDY 

Social media, Web 2.0, and participatory culture have emerged only recently as 

topics of interest in the scholarly world, but little research has been undertaken to explore 

the educational offerings of YouTube.   So much education and exchange of information 

takes place in this environment that it begs to be examined more thoroughly as a 

legitimate and democratic source of education.  As humanity  races to confront 

worldwide problems of poverty and social injustice it seems natural that we would find it 

more urgent than ever to address the root of such problems, which is oftentimes a lack of 

access to education.  Developed countries have the luxury of a system of taxation that 

support socialized education, yet in our own country we struggle with failing schools and 

find our current system of structured education oftentimes does not meet the needs of our 

school-aged population.   

This study examined how YouTube, a website available to anyone with an 

Internet connection, is helping to redefine education by repositioning who can offer 

education. Through a peer-peer teaching community, YouTube enables and meets the 

needs of anyone who has a desire to share their knowledge or expertise with the world.  
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Teaching, as a profession in many locations, has changed hands from men to women in 

recent centuries.  Concurrently, the teaching of art has shifted from being administered by 

the common man during antiquity, to individuals with post-secondary degrees.   In the 

work completed through this study I provide information on how YouTube might be 

placing education into the hands of a new group of individuals today and possibly for the 

future.  
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Chapter 2:  Related Literature—The Past, the Now, and the Inevitable 

This narrative inquiry study focused on uncertified teachers with high web 

presence who offer art instructional videos on YouTube. This investigation was 

undertaken to discover why teachers who are active in this particular media, which have 

not chosen classroom teaching as a profession, are selecting to spend large amounts of 

their personal time developing content for the general public.  In addition, I aimed to 

discover through this study how these kinds of teachers and their presence on YouTube 

might be changing who we, as a society, view as a teacher.  I aimed to explore these 

questions and issues through interviewing willing participants and exploring their 

motivations and goals in the context of their personal lives and past experiences.  

Through an exploration of these six participants’ rationales behind their posting and 

teaching on YouTube, I was able to discover a variety of factors, including motivations, 

past experiences, personal goals for posting, goals for viewers, and how the education of 

participants influenced their work on YouTube.  

Both fortunately and unfortunately, little scholarly work to date has been 

accomplished regarding social media. There is even less academic investigation focusing 

on YouTube, in particular.  This underexplored territory makes the research both difficult 

to ground in existing scholarly work and exciting to undertake as a researcher due to the 

thrill associated with investigating undiscovered and underexplored territories.  The 

sources from which this literature review is comprised have relevancy to this study 

regarding the history of new media and times of great change in art education, similar to 

what we are experiencing today.  Fortunately, from the time this research commenced, to 
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the end of collecting data for this research, several new publications became available to 

lend more richness to the literature explored for this chapter.  New sources on this topic 

are emerging regularly. 

This chapter is comprised of two sections.  The first section relates a brief  

discussion of the feminization of the teaching profession and the  professionalization of 

educators in the United States, the United Kingdom, and Canada, as participants hailed 

from all these nations.  This section aims to establish a norm for education in these 

countries as a point of comparison for the data gathered about educators on YouTube in 

this research study.  The second section explores literature related to arts education and 

participatory culture in the new media in general as well as YouTube as a way to frame 

how my participants are engendering a new era in art education.  

CHANGING TIDE OF EDUCATORS AND ART EDUCATION 

This research was undertaken with the hypothesis that YouTube may be changing 

the nature of who can be an art educator in our society.  Through the course of this 

research I discovered an unexpected trend in the gender of participants, as well as the 

gender of the majority of YouTube users who are uploading content to the media. Thus, it 

is necessary to briefly discuss how the role of an art educator in the Western World has 

changed hands in the last 150 years.  

The presence of the male schoolmaster and educator persisted in the United States 

until the early nineteenth century as the public generally considered female teachers to be 

less able to present academic rigor than were men in these positions.  However, with the 

rise of the common school and the education of the general populace, the turnover rate 
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for teachers increased dramatically, and a drive increased to recruit cost effective 

(inexperienced and inexpensive) female teachers (Altenbaugh, 1992).  Altenbaugh (1992) 

also indicates that by this time, women were more extensively educated albeit all but 

excluded from other professions; this in conjunction with the cult of domesticity led them 

to turn to teaching as natural, innocent, and nurturing vocation, further feminizing but not 

yet professionalizing education (pp. 6-7).   

Goldhaber (2000) explores the shifting requirements for teacher preparation and 

education in his article “Does Teacher Certification Matter?” He explains that a shift 

occurred during the late 19
th

 century away from “normal” schools (attended in lieu of 

high school for those intending to become teachers) and apprenticeship programs towards 

more formal collegiate and baccalaureate programs for teachers (p. 130).  In reference to 

contemporary teacher preparation Goldhaber states, “Today, there are a series of hurdles 

that prospective teachers must clear to obtain a teaching certificate” (p. 130).  In public, 

private, and charter schools across the nation it is preferred, and more often required, that 

general educators alongside art educators, will have completed secondary education in 

addition to teacher certification as one of the “hurdles” to becoming a professional 

educator. The Southern Regional Education Board produced “Teacher Preparation: The 

Anatomy of a College Degree” (Galambos, 1985), which illustrates that the average 

elementary and secondary teacher completes between 132 and 140 hours of education to 

receive a teaching certificate. 

Today, a high tally of websites, forums, YouTube channels, etc. have proliferated 

and offer free public education to anyone interested in learning from virtually anyone 
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willing to provide instruction.  It is important to note, however, that this has not always 

been the case.  As this section illustrates, the role of educator has shifted between genders 

over the centuries and continues to shift today.   

Educators and art educators exist outside of the world of professionalization 

today. Many artists are teachers and many teachers are employed by institutions that 

require no certification.  However, for the purpose of this study it was critical to examine 

the history of the classroom teacher due to the very nature of education in our country 

and many others. Public education is a mark of developed societies and public education 

is likely avenue through which many individuals experience art education.  Collegiate art 

education requires a significant amount of money, as do private lessons.  While it is 

likely that many people only experience art education alongside their classroom teacher 

in grade school, it is valuable to recognize from where we arrived at this point, and to 

where art education might be headed in the future.  

 

PARTICIPATORY CULTURE AND THE YOUTUBE COMMUNITY 

Having established a baseline with which to compare art education offered on 

YouTube, it is now pertinent to explore the literature related to the participatory culture 

currently in a boon and the community, as many see it, of YouTube. A recent publication 

by Burgess and Green (2009), YouTube, investigates YouTube as novelty, as an 

outgrowth of its predecessors, and as a force for social change.  The authors argue that 

while YouTube has exploded in popularity since 2006, it is merely because the public has 

been clamoring for something of this nature since the Internet became a technology as 

common in the home as a telephone (p. 110).  Citing the popularity of public access 
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television, and the emergence of chatrooms and shareware, Burgess and Green (2009) 

assert that YouTube is the culmination of a series of innovations and changes in social 

climate that have democratized communication and enabled the explosion of YouTube 

and DIY culture by lowering the level of criticism and widening the audience (p. 111).   

As with the establishment and subsequent mainstreaming of any new media, the 

public often struggles with what to do with it.  In 2005, prior to going public, YouTube 

offered this vague and speculative description of what users might do with the site:  

Show off your favorite videos to the world 

Take videos of your dogs, cats, and other pets 

Blog the videos you take with your digital camera or cell phone 

Securely and privately show videos to your friends and family around the 

world…and much, much more! (Burgess & Green, 2009, p. 3)  

 

This was also the point in YouTube’s timeline where the site referred to itself as a 

repository, as opposed to the world famous slogan that YouTube now boasts: Broadcast 

Yourself.  It is clear from these differing ways of identifying itself that YouTube made a 

shift in the last handful of years from a personal or private archive of sorts to a platform 

to share anything with the world.  Despite this change, YouTube has always been a site 

that provides a means to, and centers its services around, sharing (p. 5).  It is this ability 

to share with the world that has made YouTube the wild success it is today.   

Despite not being the origin of participatory culture as we now know it, YouTube 

has certainly brought about the popularity of participatory culture.  Burgess and Green 

(2009) quote Henry Jenkins’ definition of participatory culture as “a term that is often 

used to talk about the apparent link between more accessible digital technologies, user-

created content, and some kind of shift in the power relation between media industries 
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and their consumers” (p. 10).  A question arises about how educational offerings of 

YouTube may or may not fit into various modes and models of education.  YouTube is, 

in fact, promoting a new kind of literacy, a digital literacy, that builds on bardic tradition 

as a way for the common man to educate through demonstration, oration, and story 

(Burgess & Green, 2009, pp. 132-3).  In past times, people have learned primarily 

through talking to one another and exchanging ideas, as opposed to rote memorization 

and information dissemination that often takes place in classrooms in an effort to teach 

objectives for high-stakes tests mandated by state governments.  

           This new way of defining literacy and of being literate has gained scholarly 

attention recently and the public, in general, is starting to explore the value of digital 

literacy in a world more rapidly shifting to digital modes of learning, cultivating interests, 

expression, and even the archiving of what in the past may have seemed trivial daily 

activities.  However, not all the attention is positive as a new generation strays further 

from a purely text-based literacy of the past to a literacy that encompasses a variety of 

technologies and Web 2.0 applications. Albers and Harste (2007) explore this issue of 

new literacies and the various problems they engender in “The Arts, New Literacies, 

Multimodalities.”  The authors present the problems related to technology in education; 

schools are awash with the effort and retraining that comes with implementing any new 

methods or technology into a classroom, let alone the total restructuring of education as 

we know it.  Albers and Harste argue that students constantly being “plugged in” is not 

necessarily a bad thing; it is educators’ ability to provide a meaningful outlet for the 

students that may be the real issue (p. 7).  This article supposes that art and literacy are 
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advancing together due to the increasingly visual nature of our culture and that educators 

should embrace this change that is sweeping through all of education in advanced 

countries (p. 910).  The authors argue that the world of literature and text is changing, but 

that a new form of digital literacy is emerging that cannot be ignored but rather needs to 

be fostered and studied.  Indeed, the authors offer the idea that we might be entering into 

a “post-typographical” era where text is relied upon less, and visual recognition becomes 

the primary literacy of the 21st century.  I would argue that many of the issues raised in 

this article are derived directly from the explosion of YouTube in the year prior to the 

article’s publication; perhaps we are moving towards a post-typographical era, but there 

can be no doubt that we are quickly moving towards a more visually oriented society.  I 

work at a middle school where students beg to play math games on a variety of websites 

during the few spare minutes of class time because it engages them in visual academic 

activities that paper and pencil simply cannot.  

The changing nature of education due to technology is one of personal interest to 

me, which is, of course, among the many reasons why I have chosen to undertake this 

research.  It is interesting that Paul Duncum recognized the potential of the digital age 

while it was still in its relative infancy in 1997.  In his article “Art Education for New 

Times,” Duncum relates the changing view of culture by our society from one of 

exclusive high culture to a view that culture can be seen in everyday objects. The central 

idea of this article is that objects and images are given meaning by the way in which 

people interact with them, and that in “new times” people have more objects and images 

with which to interact than ever.  Duncum stresses that culture can be as simple as the 
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culture of the ordinary (p. 70). Anyone who visits YouTube can see this notion playing 

out in the reality of today.  The “New Times” way of teaching insists that everyday 

objects and popular culture be validated and incorporated into the canon of art instead of 

viewed merely as add-ons or looked down upon from old ideals of high culture.   

Additionally, Duncum argues, and I would agree, that “meaning does not reside in 

images themselves, but in the way they are used by people in different situations” (p. 71).  

Images on YouTube, particularly the moving image, are being used by people with a 

variety of goals and purposes:  to teach, to learn, to share, to advocate, etc., and therefore 

since we are continually constructing new uses for social media, we are continually 

constructing new meaning and new ways of seeing culture. The new media of the 

Internet, as it emerged in the late 1990s, was presented as a tool for art educators that 

must be actively shaped into something useful and culturally viable as a way to make 

visual culture more inclusive.  The ideas explored in Duncum’s article were prophetic in 

1997, and are coming to fruition contemporaneously; social media is being more fully 

explored and its potential increasingly exhibited by general educators and art educators 

around the world. 

The presence of YouTube exploded shortly after its inception and it is no surprise 

that hundreds of thousands of videos about a vast multiplicity of topics can be found on 

the site.  The byline of YouTube being “Broadcast Yourself,” it is unsurprising that fame-

seekers and the altruistic alike seek a following therein. It is natural then that in an effort 

to find a bigger audience and more recognition, scholarly aficionados have found their 

place in short order on YouTube.  Young (2008) explores in his article, “YouTube 



 21 

Professors: Scholars as Online Video Stars,” the rising popularity of scholars on 

YouTube.  The new media is presented as a snappy platform for intellectualism in a 

culture that revolves ever increasingly around the visual. Young asserts that YouTube is 

becoming a “new form of public intellectualism for scholars looking to participate in an 

increasingly visual culture” (p. 1).  YouTube is offering a way for the academic 

community to gain both fame and notoriety for their efforts domestically and be able to 

educate those abroad that are in desperate need of an easily obtained education. However, 

Young also criticizes YouTube for not making educational videos more accurately 

classified and easily classifiable.  I can attest to this, personally, having conducted 

research on YouTube.  Many videos available on YouTube are not identified as 

educational at all but are invaluable sources of knowledge, whereas many videos that 

claim to be educational are only marginally so at best;  I refer specifically to the masses 

of “speed” drawing and painting videos that surfaced when searching for educational 

videos. 

But where scholars abound on YouTube, rest assured that art educators flock 

there as well.  In “There’s no ‘I’ in YouTube,” Sweeney (2009) examines a variety of 

Web 2.0 interfaces, but devotes a healthy section of his writing to discussions about 

YouTube in art education.  Sweeney cites YouTube’s unusual ability to blur the 

boundaries between professional and amateur, as videos produced by both are presented 

in one mass amalgam via the website (p. 205).  YouTube, due to being a moving image 

media, enables artists to show process in a more readily available manner than books or 

television, which can only be accessed during business hours or programming slots and 
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may also be associated with a cost, whereas YouTube is completely free to the user and 

available at every moment of every day. This helps to bring education to the masses and 

democratize education as a whole and across any culture with access to the Internet.  

The participatory nature of YouTube is also discussed in this article as it relates to 

education. Sweeney (2009) refers to the mass of instructional videos that abound on 

Youtube, pointing out quite appropriately that, “Once again, art educators could easily 

take advantage of this attribute, posting step-by-step techniques for student projects, or 

recording and posting critiques for later review” (p. 205).  YouTube is such a valuable 

tool for art educators and can serve to enhance education in a variety of ways from 

enhancing an actual classroom lesson in tandem, replacing a classroom lesson, or serving 

as a post-lesson to reinforce classroom learning.  A unique attribute of YouTube is the 

user’s ability to comment on and tag videos that can then influence other users to access 

the video as well.  The interactivity of YouTube in this fashion provides for the 

availability of both quality videos and more obscure videos to reach their creative and 

communicative potential via social media.  This assigns the users of Web 2.0 applications 

and YouTube an important role in decision making and takes connoisseurship out of the 

equation almost entirely; anyone can decide whether content is good or of high or low 

quality.   

I examined participatory culture as it relates to YouTube more fully in the 

literature for this research, as it is suspected that the allure of participatory culture might 

play a role in the motivations of some of the research participants.  De Arbreu (2011) 

devotes a section of Media Literacy, Social Networking, and the Web 2.0 Environment 
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for the K-12 Educator to the discussion of the increasingly pervasive nature participatory 

culture plays in the education arena.  This section suggests that social networking and 

various Web 2.0 applications not only be considered acceptable, but in fact they should 

be mandatory.  De Arbreu (2011) argues that educators should use much more social 

networking in education than what is currently being observed.  By that logic, the 

“renegade” educators of YouTube are in fact innovators, and “traditional” educators are 

thus falling behind in the delivery of content. 

Scholars have been following the meteoric rise of Web 2.0 technologies since 

before “participatory culture” became a common term in scholarly circles.  Maloney 

(2007) has concerns that early web applications for educators in the classroom were 

headed in the direction of content delivery,  which is inarguably the least effective way to 

teach (p. 1).  However, even in 2007, Maloney conveyed the excitement that many 

individuals were feeling over the imminent boom of participatory culture.  This article 

examines the potential of Web 2.0 as a way for individuals to interact, innovate, create, 

and collaborate as opposed to merely conveying information.  Maloney argues that Web 

2.0 applications that were gaining popularity at the time, mainly Myspace and Facebook, 

were actually models for effective learning as they enabled the active engagement of 

learners by encouraging them to interact, teach, and gain knowledge and skill all at the 

same time.  This article also points to Web 2.0 to build relationships that would otherwise 

be impossible either “in real life” or in the digital realm as it existed prior to social 

networking.  Perhaps the rising popularity of YouTube as a way to share ideas and to 
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teach others arises from the changing nature of how digital natives learn in our world 

today.  

Henry Jenkins (2007) proposes in “From YouTube to YouNiversity” that 

YouTube and other social networking websites engender a sea change in academia 

through “adhocracies.”  Adhocracies are “loosely gathered social and political 

organizations with few fixed structures or established relationships and with minimum 

hierarchy and maximum diversity” (p. 1).  Structurally, an adhocracy defies the 

established academic jurisdictions of a university.  YouTube has a very loose policy 

towards content and there are few limits to what users can upload aside from obscenity or 

copyrighted materials; in essence YouTube itself is an adhocracy. Jenkins believes that 

students in higher education today are there with a myriad of motivations,  and that less 

than one third of students in graduate programs right now will continue on to pursue a 

Ph.D.  As a result of this, he believes the structure of academia must change, and it could 

not come to do this at a better time.   

The key idea here is that in order to satisfy the diverse nature of students in higher 

education, a university might be better suited with an intellectual network, rather than a 

faculty.  Additionally, Jenkins proposes that to prepare current students for success in a 

rapidly changing world,  they must be educated outside their own discipline;  they must 

be skilled in how to deconstruct, reconstruct, and remix the public culture that they 

encounter and which will become more prevalent in life in general and in education in the 

future.  If this type of structural change is currently underway in higher education it 

follows that similar changes are happening across all levels of education.  Perhaps 
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students might learn better in an environment, be it actual or virtual, in which the 

exchange of ideas can occur largely in an unbridled and egalitarian manner.  

 In A New Culture of Learning (2011), Thomas and Brown examine the changes 

underway in education and explore the direction that learning might be headed in the 21st 

century.   Education in the past has existed within a structured framework that determines 

exactly what and when students will learn, but in the present and in the future, the 

pedagogical environments for learners of all ages will become more fluid and personally 

prescriptive as opposed to tailored to suit the masses and will take place oftentimes 

without teachers, classrooms, or even books (pp. 17-18).  The “new culture of learning” 

as Thomas and Brown refer to the change underway in our society, will engender a 

learning culture of personal interest, personal happiness, and play.  Thomas and Brown 

(2011) posit that the culture of the Internet, along with the proliferation of online and 

console gaming, allow learners to experience success and failure through experimentation 

in a virtual environment that they will oftentimes even share with their families via 

intergenerational gaming (pp.  24-28).   Related to participatory culture that much of the 

book refers to, Thomas and Brown (2011) assert that:  

 

The people in these stories learned much more than facts, figures, and 

data. They shared interests, developed their passions, and engaged in a 

play of the imagination. They learned to participate and experiment. In 

that sense, something larger was always being addressed, built, created, 

and cultivated. Each of these stories is about a bridge between two 

worlds—one that is largely public and information-based…and another 

that is intensely personal and structured. (p. 31)   
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This eloquently sums up the change underway and a merging of different points of view, 

different styles of learning, and the past and present of the way we learn.  

 The authors argue further that advances in technology are helping the current 

culture to move further away from what they consider “the consequences produced by a 

long-standing form of education that regards knowledge in a very specific and practical 

way” (p. 34).  Through this change in learning environments from one of extreme 

structure, to one of personal choice fueled by many Web 2.0 technologies, the rise of peer-

peer learning is underway in which individuals with like knowledge are able to participate 

and interact with one another out of a shared interest that all takes place in an environment 

of equity (pp. 50-51).  

 While Thomas and Brown (2011) argue that learning is taking place through Web 

2.0 platforms that allow connectivity, Gauntlett, in Making is Connecting (2011) explores 

the social value of creativity, the ability to create collectively and connect with others 

engendered by current technology.   Ultimately, the social value of making and creating 

with others, particularly through means available today, is an increase in personal 

happiness.  As Gauntlett (2011) explains, much of the current research indicates that 

individuals who are a part of a well developed social network tend to be more satisfied 

than those who are not (p. 115).  People who are connected to others tend to have a higher 

sense of self-worth and believe their lives to have more meaning, as the plight of many 

disconnected retirees would indicate (p. 125).  If a sense of happiness within individuals 

can be cultivated by connecting and creating with others, Gauntlett (2011) also reasons 

that a greater social capital, or social well being, is simultaneously cultivated (p. 128).  
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Though a cultivation of social capital, oftentimes facilitated by connective media via the 

Internet, people of the world are more able to resolve personal and societal problems, knit 

together communities of reliance, and increase, empathy, tolerance, and awareness (p. 

147).  Few could argue that a global community moving forward armed with such 

attributes and creating connectively would be anything other than beneficial.  

 This chapter has offered a look at some of the literature related to the roles of 

educators in the past and in the present, as well as observed some of the changes underway 

in education contemporaneously.  This review of literature provides a frame of reference 

for understanding how the work of the participants in this study fits into the lineage of 

education, as well as how they might be enabling and facilitating change in the near 

future.   In Chapter 3, I discuss the methodologies used to gather the data for this mixed 

methods study. 
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Chapter 3:  Methodology 

For this study I chose a mixed research method. Narrative inquiry derived from 

interview research was the main method of data gathering, with a survey used as a 

filtering tool and to gather relevant quantitative data.  This study was born out of my 

curiosity about the expanding popularity of social media and web applications, YouTube 

in particular, where users can upload and share ideas and information across global and 

cultural barriers. In this research I looked for the motivations and goals regarding why 

these users were investing so much of their personal time in what might appear to be a 

hobby for them, rather than a profession. 

 I wanted to know their stories, histories, goals, and motivations as a way to better 

understand how their activity on YouTube might be changing the nature of education.  In 

taking this approach, narrative inquiry emerged as one of the preferred methods for 

gathering my data.  The vast numbers of videos, users, and geographic locations made in-

person interviews and in-depth case study implausible, therefore the majority of the 

qualitative data for this research was gathered via semi-structured interviews.  Through 

these conversations I was able to gain an understanding of the participants’ motivations 

and goals, which connected to the other aspects of their lives through their telling of the 

experiences that led to their decision to upload information in addition to the experience 

of “going live” and actually participating in the culture of YouTube.  

When examining the scores of art instructional videos on YouTube, I wanted to 

reveal the motives, goals, influences and educational backgrounds of YouTube users who 

frequently upload content and who appear to have a loyal following or well developed 
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web presence.  The goal was to explore whether or not a non-traditional, i.e., not 

certified, teacher providing instruction via YouTube might be changing the nature of 

education and perhaps who we, as a society, view as teachers.  Related to this was a 

curiosity about the percentage of YouTube teachers who are state certified to teach art, 

versus the number of teachers who did not come to the profession of teaching via 

traditional methods (higher education, certification, etc.), therefore the use of a short 

survey was necessary.  Although the majority of this research was not conducted via 

survey, a survey was employed as a recruitment tool to assemble an adequate sample of 

potential participants and also yielded numerical data on the percentage of YouTube 

teachers that teach in the classroom outside of YouTube, and those who do not. 

This chapter is comprised of two sections.  The first section explores the rationale 

behind the choice of methodology for this study; additionally it contains the role I played 

as the researcher in the gathering of data.  The second section illuminates the methods for 

selecting research participants, and the tools and methods I used to gather data as well as 

an explanation of procedure. This study is not large enough to apply the findings to the 

population of YouTube in general, but data gathered on each participant through these 

mixed methods was plentiful and provided rich insights into the goals and motivations of 

teachers who have no obvious professional interest or involvement in teaching outside the 

YouTube environment.  
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METHODOLOGY 

Survey 

A survey was used to recruit participants for this study.  YouTube teachers who 

were not state certified as teachers were the desired study participants. They were 

recruited for this study through a simple survey. This seemed the most straight-forward 

and least cumbersome method to employ to collect simple data about potential 

candidates’ certification status (Nesbary, 2000).  Non-certified teachers were the desired 

sample group for this research due to the fact that certified teachers have made a 

concerted effort and professional choice to teach. Since the survey also served to gather 

numerical data on the percentage of certified teachers versus non-certified teachers that 

responded to the survey, this information was also included in the study as its findings 

were relevant to the topic being explored in this research.   Although I had not originally 

intended to collect information regarding the gender identification of participants, 

unexpected and interesting information arose from the names attached to email addresses 

included in the survey information.   

 

Narrative Inquiry 

My questions about the motivations, backgrounds, and goals of participants in this 

study were revealed through the use of narrative inquiry.   Due to the similarity in 

experience of uploading and creating content that the participants shared and the data that 

I was hoping to gather about the aspects of their lives that might have led them to post, 

narrative inquiry was seen as the most natural and holistic method for conducting this 

research. Chase (2005) characterizes narrative inquiry as “An amalgam of 
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interdisciplinary analytic lenses, diverse disciplinary approaches, and both traditional and 

innovative methods--all revolving around an interest in biographical particulars as 

narrated by the ones who live them.” Through this research I intended to reveal the 

backgrounds and motivations of YouTube users who had shared a similar experience of 

posting to YouTube without being certified classroom teachers in their lives outside of 

that media.  Narrative inquiry provides a platform for understanding how different people 

can share the same experience, yet have different views regarding that experience.   

Butler-Kisber (2010) describes narrative as “The way humans account for their 

actions and events around them and shape their everyday experience” (p. 63).  Examining 

each participant’s account of why they posted art instructional content to YouTube and 

what led them to this decision might account for or explain a significant shift that is 

happening in a new culture of learning currently underway across the globe.  When 

reflecting on the different methodologies that might be employed in this research I 

realized that since goals, motivations, and influences were a large part of the data to be 

collected that a story would most likely emerge from this.  Narrative inquiry was a most 

appropriate methodology for this research due to the comprehensive breadth of 

information that could be gained from participants’ experience both prior to and after 

their presence on YouTube (Butler-Kisber, 2010).   

The use of narrative inquiry enabled me to discover the connections between the 

past lives of users, what led them to post their videos initially, continue posting them, and 

what they hoped to gain from their experience both posting and interacting with their 

viewers.  Additionally, narrative inquiry emerged as the most desirable of methodologies 
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because the essence of the methodology seemed to be a part of why YouTube users might 

be uploading their posts.  Narrative inquiry is about the story of human experience and is 

a particularly effective methodology for researching shared experiences (Chase, 2005). 

Those who post on YouTube often broadcast their content in hopes of attracting viewers. 

 Various publications illuminate for  users how to drawing in more views and subscribers, 

so it is clear that in addition to any commercial ventures that users may or may not hope 

will arise from YouTube fame, they are at least hoping that others will watch their 

efforts.   

Essentially, the vast majority of users are looking to share their stories, their 

expertise, their follies, and their stories with the world.  As Butler-Kisber (2010) suggests 

in Qualitative Inquiry: Thematic, Narrative, and Arts-Based Perspectives: “Narrative is 

more than just an acquired way of thinking, and it is a universal one. In fact, in some 

cultural groups, narrative ways of thinking and doing have always been the way of 

communal life” (p. 63).  If YouTube can be understood as a community, then narrative 

inquiry emerges again as a way to address the issues of experience within said 

community.  

This research was exploratory and aimed to discover how goals and motivations 

for frequent posters on YouTube might have changed over time with further experience 

on YouTube, and how the work of these individuals might be affecting change in the 

world of education.  Chase (2005) explains that narrative research is a way of 

“Understanding one’s own and others’ actions, of organizing events and objects into a 

meaningful whole, and connecting and seeing the consequences of actions and events 
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over time” (pp. 656-657), and further elaborates that narrative research actually 

accomplishes something through the verbal actions of those telling stories.  It seems to 

Chase (2005) that the act of narrating and verbally working through past events helps 

construct the meaning within them.  Through the process of narrative inquiry, I was able 

to understand by hearing participants’ own reasoning for their actions, what their past and 

present experience as a YouTube teacher might mean both for the participants and for the 

world of education and art education.  

Interview 

Regarding why researchers, particularly educational researchers, might consider 

conducting interviews when gathering qualitative data, Seidman (2006) posits that 

“Individuals’ consciousness gives access to the most complicated social and educational 

issues, because social and educational issues are abstractions based on the concrete 

experience of people” (p. 7).  In order to understand and subsequently convey the 

narratives of participants in my research it was necessary to conduct interviews, 

specifically phone and Internet chat interviews.  Salmons (2010) suggests that “Online 

researchers report significant reduction or elimination of constraints that would make in-

person interviews impractical. An increased pool of study participants is possible, 

including geographically dispersed, international, disabled, or socially isolated 

individuals” (p. 9). None of the participants in this research were even remotely in my 

geographic region. Some hailed from British Columbia, some as far as the United 

Kingdom, thus any other way to conduct these interviews would prove both cost 

prohibitive and logistically difficult. Had I not the option of conducting these interviews 
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purely online with my international participants, the scope of this research would have 

been severely limited.   Additionally, online interviews are particularly suited for this 

research due to the fact that this study already explores an online phenomenon (Salmons, 

2010, p. 9).       

An attempt to conduct more authentic interviews with participants in the U.K. via 

video chat proved awkward, lagged considerably due to the distance, and proved 

ultimately unsuccessful, so a switch to text-based Internet chat interviews was made.  In 

order to create more authentic interviews, the participants that I interviewed in this 

manner were asked not to backspace or delete their responses because they deemed them 

inappropriate, unworthy, or had thought otherwise of their responses. They were 

encouraged to type as a stream of consciousness and asked to keep in mind that a 

conversational tone was desirable. The interviews were semi-structured to provide a 

starting point for conversation and to make sure that all desired topics and questions were 

addressed.  The questions for the semi-structured interview were planned out in order to 

illicit answers that would yield the most data for this research, and “yes/no” questions 

were carefully avoided (Appendix D).  Some of the desirable traits of in-person or phone 

interviews, such as tone of voice or facial expression were lost, but the injection of text 

based symbols, such as emoticons helped to determine the tone for both the participants 

and the researcher (Salmons, 2010, p. 5).  

Conducting interviews that would yield enough quality data on which to base my 

conclusion was paramount in this research.  After transcribing earlier interviews, I 

realized that I was injecting a bit too much of myself into the conversation and that I 
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should be listening more and talking less, as Seidman (2006) suggests (p. 84).  Looking 

back on my earlier interviews, I realized that even responding to participants’ answers in 

a positive way, for example, remarking “OK, great,” might have led participants to think 

that there was a “right” or “wrong” answer and I altered my responses and transitions in 

the interviews to reflect a more neutral tone and yield higher quality data. 

 

Researcher roles 

The importance of remaining as unbiased as possible during an interview, of not 

revealing a bias, and refraining from injecting personal opinions during the course of 

interviews, cannot be stressed enough when it comes to conducting interviews (Seidman, 

2006). In this area I experienced a substantial learning curve from the first to the last 

interview.  I found myself constantly thinking through questioning strategies for my 

research participants, rephrasing stem-questions for the semi-structured interviews, and 

considering how to elicit more information from my participants.  A wealth of 

information was what I was seeking in these interviews and as my experience grew with 

conducting interviews, the quality of the data I was able to collect grew along with it.   

My role throughout the research changed, and different levels of rapport and trust 

were cultivated and achieved throughout the process.  It was a goal of this research to 

understand how and why these users were uploading their videos, and in order to do this 

it was necessary to ask a variety of questions, some of which might have been perceived 

by participants as personal in nature, particularly if participants were less than proud of 

their education.  Unfortunately, this research was not able to be conducted in person, 

which makes rapport harder to establish and renders participants much less likely to grasp 
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a sense of connection to the researcher or a feeling of accountability when it comes to 

following through with returning forms or pinning down definite times for interviews. 

 However, Seidman (2006) suggests that a very high level of rapport can take the 

interview situation to a different place, where the interviewee feels as if he or she is on a 

team with the interviewer and may provide unreliable data in an effort to be more 

agreeable (p. 96).  A balance between friendly interaction and professional distance must 

be struck. In some cases, after the interview was over, I felt as if I was being brought into 

the individuals’ community; several of the participants wanted to tell me about other 

projects that they were working on and one even shared an upcoming article regarding his 

motivations for teaching.  

The distance between interviewer and interviewee proved both beneficial and 

detrimental when recruiting participants for research via the Internet and conducting this 

research. “Spam” proliferates on the Internet and it is likely that many of the over one 

hundred potential candidates that I contacted to recruit thought that my initial message, 

however artfully I might have crafted it, was spam and disregarded without ever having 

been opened.  The physical distance proved beneficial because the issues surrounding 

interpersonal relationships seem to be greatly diminished when people are not actually 

situated face to face.  Additionally, the distance between myself and my participants may 

have been beneficial because it necessitated phone interviews and chat interviews, 

whereas participants might have been less inclined to participate in research that required 

them to “actually” interact with someone whom they had never previously met and 

interrupt their personal lives, to a large extent.  
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I initially struggled with some of the stem questions asked of the participants. I 

was frustrated by their succinct responses.  With some time and experience in conducting 

these interviews, however, the quality of the data yielded during interviews increased 

dramatically.  Throughout this process I developed new skill sets in my interviewing 

which rendered me able to turn dead space in the interview into a way to coax more 

information from respondents.  It was fascinating for me to ask a participant to please tell 

me more, wait through the pause, and see where the conversation went. I also found 

myself in the role of moderator in some instances.  Some of the participants in this 

research became very impassioned about their work and were extremely eager to 

elaborate on side-projects and to interject their personal opinions about the state of 

education or the world at large.  Part of building rapport with respondents is listening to 

them even when the interview has gone off track, and stealthfully and respectfully 

guiding the conversation back into the intended realm.   

I also discovered that guiding the conversation back to where I had intended was 

not necessarily the point. Sometimes, participants strayed into unintended areas that 

proved interesting and worth further investigation.  Chase (2005) explains that a 

transition in understanding often occurs for investigators conducting narrative research, 

citing that “researchers often illustrate this shift by telling about how they initially 

ignored, grew impatient with, or got thrown off track by interviewees’ stories—and later 

realized their mistake” (p. 660). A skill that I developed during the course of this research 

was to recognize when these unintended areas needed to be more fully investigated.  In 

later interviews I experienced this “shift in understanding” and in retrospect wish that I 
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had explored more of the tangents in earlier interviews due to some of the interesting data 

that emerged in latter conversations.  

As a researcher, I frequently found myself playing the role of interpreter.  When 

speaking with interviewees, sometimes they would respond in a way that was unclear to 

me.  I found myself pausing, at times, to interpret what they meant, ask them to clarify, or 

perhaps think of an approach to formulate an unbiased way of paraphrasing back to them, 

to ascertain if what I perceived their meaning to be was what they actually intended. 

 Additionally, I had to interpret varying levels of reluctance to participate or reticence to 

pin down interview times and make a decision to reach out for one last effort to solidify 

interview plans or let things lie and seek out new participants (Seidman, 2006, p. 88). 

This research has been both exhilarating and frustrating to undertake and the 

stories that were revealed through this narrative inquiry have been fascinating.  Despite 

the difficulty I experienced in the recruitment of participants,  the outcome has been well 

worth the effort. 

 

RECRUITMENT AND SELECTION OF PARTICIPANTS. 

The purpose of this study was to identify the “everyday” teachers that YouTube 

might be facilitating, compared with the 20th century classroom model of university 

educated, state certified teachers.  As a result, it proved necessary to use a survey with a 

“yes/no” component in response to the question: “Are you a certified art teacher?” in 

order to cull certified teachers and create a purposeful sample of potential study 

participants.  Every YouTube user can be messaged via YouTube and this was the 

method by which initial contact with my participants was made, as suggested by Salmons 



 39 

(2010) in “Online Interviews in Real Time” (p. 114).  A friendly, succinct, and well 

thought out message was sent to each user along with a link to my survey.  The survey 

had a field for participants to enter their email addresses and two additional questions that 

merely affirmed willingness to continue with the study and that participants were not 

minors.  Every completed survey indicated that they were above the age of eighteen, 

which was convenient as participants under this age would add further complications to 

research gathering, and thus it was desirable to exclude them from the sample of this 

study.  

I watched well over four hundred YouTube videos in an effort to recruit an 

adequate sample for my study.  The videos were examined to make sure they met certain 

criteria that I established prior to recruitment.  The criteria for videos examined for this 

research were that they be specifically instructional in nature, involving instruction 

similar to what one might experience in the art classroom,  ideally with step-by-step 

procedures on how to learn a technique, complete a project, or improve one’s own work. 

Narrated, “real-time” videos were the primary focus, but videos that provided in-depth, 

textual instructions alongside animated or moving visuals were also considered for this 

study.  For example, in addition to purely instructional and narrated videos, one 

participant had many videos without narration on how to draw in Adobe Photoshop and 

other drawing software, but with detailed textual instructions included alongside the steps 

so that the instruction a viewer would see on the screen gave them a clear idea of how to 

go about producing results similar to what they are viewing. 
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Using key word searches such as:  educational, easy, lesson, basic, tutorial, how-

to, “step by step,” learn, demo, demonstration, and “for beginners” in the context of 

drawing, painting, ceramics, watercolor, and printmaking yielded thousands of videos. 

 An overabundance of “speed painting” or “speed drawing” videos are hosted on 

YouTube, which are oftentimes listed first on YouTube due to the volume of uploads 

from the users and high numbers of views.  I intentionally eliminated hundreds of these 

speed videos from this study because they did not appear to be overtly educational in 

nature. These videos simply would not provide viewers with a full sense of how to 

actually accomplish what was being portrayed on the screen, and tended to fall more into 

the category of entertainment.  Some of the participants in this study had produced some 

“speed” videos, but had produced higher quality instructional videos as well. 

   Initially, web presence was used as a criteria for selecting potential videos, but 

as the search for participants broadened due to minimal participation some videos with 

lower web presence than many YouTube videos were considered due the quality of 

education I perceived that they offered.  Additionally, with the use of Google AdSense 

(an application for building viewership), and other view-boosting mechanics, I realized 

that some videos might have an inflated view-count.  One of my participants, Shoo 

Rayner, has two YouTube channels, over 500 videos, almost 15,000 subscribers, and is 

approaching a combined 5 million views.  Sycra Yasin has over eleven million views on 

his channel. These men reach more people via YouTube than any classroom educator can 

hope to reach in multiple lifetimes.  However, the goal of this research was not merely to 

expose the superstars of YouTube. Instead, the purpose of this study was to explore who 
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the different non-classroom teachers are. Users with much more modest web-presence yet 

high quality videos were also included in this research.  

DATA COLLECTION 

The data for this research study was collected through personal communication 

with my sample of participants and began from the moment the first participant 

responded to my recruitment survey.  The very first survey began yielding quantitative 

data about the certification status of research respondents. I found logging into the survey 

website I used every day very thrilling and it was fascinating to watch the percentages of 

how many respondents were certified educators versus non-certified, as more surveys 

were completed. Once I started receiving surveys that indicated a willingness to 

participate along with their email addresses, I contacted participants to set up interviews 

in the format of their choosing.  Most participants chose to complete the interviews via 

telephone, which I later transcribed.  Some, however, either chose to, or were ultimately 

forced by circumstances beyond our control, such as undesirable lag time in video chat, 

to conduct interviews in a purely text-based web chat interview; these interviews required 

no transcription.   

Once the first interview was completed, I was tasked with transcribing the 

interviews. I chose to record detailed transcriptions due to a desire to glean as much 

meaningful information from these interviews as possible (Rubin & Rubin, 2012).   This 

choice is entirely up to the researcher’s discretion. Rubin and Rubin (2012) provide an 

amusing anecdote, noting that “Herb includes lots of ‘uhmms’ and ‘ahhs’ to indicate 

hesitations; Irene leaves only a few to indicate the flavor” (p. 191).  I chose to go the way 



 42 

of Herb for this research because I felt that the “uhmms” and “ahhs” lended a more real 

feel to the transcriptions when rereading, in addition to adding said “flavor.”  There were 

times when participants seemed confused or unsure of how to respond, and I felt that this 

was valuable. I also found it enjoyable to transcribe the laughter of my participants as 

many of them told stories of their early follies when entering the YouTube arena.  

I found it necessary to listen to the recordings multiple times both during and after 

transcription to make sure that the transcription was accurate, to clarify when my notes 

lost meaning for me, or when I had a question about something a participant had said.  

There was a time when I was listening to an interview and discovered that when I had 

laughed at an amusing story one of my participants told me that I had muffled something 

they had said that had previously gone unnoticed.  It was also necessary to email 

participants the occasional follow-up question when clarification was needed.  I was 

pleased to find that these emails were answered quickly and cheerfully; I had a sense that 

my participants were cheering me on, one even noting that he hoped I would receive 

commendation for my research.  

METHODS OF DATA ANALYSIS 

The prospect of what I might find in the course of this research was quite thrilling. 

From the moment I clicked “send survey” I waited patiently for the first survey to return, 

excited to see what the world of YouTube held for the art educators at which I was 

looking. Quantitative data can be collected and categorized by software and oftentimes 

fits into more concrete categories, however, when undertaking qualitative research the 

researcher must identify themes and categories without the aid of technology and 
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discover a holistic truth within their research (Webster & Mertova, 2007, p. 89).  I found 

this process both daunting, but as with many things, the first step is merely to begin.   

Fortunately for contemporary researchers, a wealth of resources exists to assist in 

the collection of data as well as its analysis.  I used the web service, SurveyMonkey, not 

only as a recruitment tool for my sample of participants, but also as a way to analyze the 

data on the percentage of certified teachers versus non-certified teachers.  The simple 

mathematics involved in calculating percentages poses no difficulty, however, when the 

surveys were returned SurveyMonkey calculated percentages automatically.  This was a 

beneficial convenience that I appreciated as it streamlined the process of determining 

changing percentages of certified teachers responding with each new survey, as well as 

the final percentage.  Additionally, as the survey included a field for participants to enter 

email addresses for further contact, I was able to use this data to determine that an 

unexpected point of interest had arisen in this research regarding the gender of 

participants. 

  Reliability and validity are less easily defined in qualitative research, compared 

with quantitative research.  Webster and Mertova (2007) posit that reliability in 

qualitative research refers more to the dependability of data, while validity in narrative 

inquiry demands a strong analysis of data.  (p. 90).  Since I gathered data from firsthand 

sources, I had little question in my mind that the data for this study would be reliable. As 

a researcher, the validity of this study was tantamount to its reliability. Triangulation is a 

strategy commonly used in quantitative research as well as qualitative research, but 

Webster and Mertova (2007) argue that triangulation is difficult if not impossible to 
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achieve in qualitative research and suggest that a framework of like events be employed 

instead (p. 91).   

Once I had watched scores of videos, recruited my sample of participants, and 

concluded my interviews, the next step was to actually delve into my stack of notes and 

transcriptions in an effort to reveal how the elements of my participants’ shared 

experiences, events, or stories answered my research question.   Despite my love of 

technology, I remain old-fashioned in many ways and started my data analysis armed 

with little more than a highlighter, a pen, and a cup of good coffee.  As Chase (2005) 

suggests, I focused first on finding the voices and themes of experience within each 

narrative before trying to find themes across all samples (p. 663). I read each detailed 

transcription several times to relive the conversation in my mind and thus refamiliarize 

myself with the tone of the conversation, and to look for themes concerning the goals and 

motivations of participants.  I highlighted words that struck me as important or that I had 

transcribed in italics or all caps due to the participants’ tone.   

Once I had read and highlighted each interview, I entered all of the highlighted 

words into a spreadsheet and proceeded to categorize them into the themes that emerged 

across the sample.  In taking this approach, I bolstered the reliability of my study in that I 

did not identify a theme across the board and then search for ways to support those 

themes in each interview, but rather allowed the smaller pieces of data from each 

interview to paint a more broad picture of art education on YouTube.  

In Chapter 4 I relate the narratives in much the same way as I analyzed my data.  I 

present a succinct narrative of each individual’s experience and themes that emerged 
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within their experience, and then connect all six of the participants’ stories by narrating 

their response in thematic sections.  
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Chapter 4:  The New Guys 

This chapter presents the stories of the YouTube art educators I interviewed for 

this research.  As discussed in prior chapters, a system for analyzing the data was put in 

place to identify themes within each narrative as well as themes that emerged across the 

shared experience of posting art educational content to YouTube.  I set out in search of 

information on the backgrounds, goals, and motivations of uncertified teachers as a way 

to understand why people who had not chosen the teaching of art as an official, certified 

profession might spend large sums of their free time putting together and refining content 

for their art instructional YouTube videos. Related to this was a desire to understand how 

this educational activity might be changing the nature and practice of art education.  This 

chapter includes a cross-section of goals, motivations, and influences concerning each 

participants’ experience with YouTube, and a brief illustration of each person’s 

educational and professional background. This chapter also includes some quantitative 

data, as this study was intended as a mixed methods study and I felt the discoveries made 

via my quantitative data were both interesting and important as they relate to art 

education on YouTube.  

 Throughout the analysis of my data I discovered that despite the participants 

having come from broad geographical and cultural backgrounds, they shared many of the 

same goals and motivations for posting their content. One of the most exciting parts of 

conducting this research was the opportunity to hear the stories of the new genre of art 

educators from around the world, to understand where they had come from and where 

they might be hoping to go on YouTube, or in life in general.  It was enthralling to me to 
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discover that some of these people, though not certified teachers, really enjoyed teaching, 

have founds ways to teach outside a traditional school-based classroom setting, and 

oftentimes identified as teachers, especially when asked to think about it in terms of some 

of the questions asked during the interviews. 

THE NUMBERS 

Although my intent for this research was not necessarily to collect large amounts 

of quantitative data or demographic information about art educators on YouTube, some 

quantitative and demographic information emerged during the course of this mixed 

methods research that sheds some light on who is out there broadcasting themselves.  As 

aforementioned, I sent well over one hundred recruitment messages to users on YouTube 

offering art instructional videos, but the ultimate outcome of my efforts was nine returned 

surveys.  While everything I read indicated that even when following procedural 

recommendations few surveys are returned, I still felt disappointed with the small number 

of surveys.  However, even this small sum of surveys proved useful as I was able to 

ascertain that 66% of respondents were not certified teachers.  Clearly, I cannot apply this 

to the whole of YouTube, but this sample does reflect that a number of YouTube art 

educators do not appear to be certified art teachers.  This indicates strongly that YouTube 

as a media is opening up a new avenue for the sharing of information about art and 

breaking down the barriers associated with becoming a certified art teacher.   

Although no further contact was made to the survey respondents who indicated 

they were certified, I was able to discover from their email addresses, which they were 

asked to include, that all of the certified teachers in this study appeared to be male.  
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Combined with the six non-certified teachers that continued to the interview stage of my 

research, 100% of those involved in any way in this research were male.  When 

reviewing hundreds of videos in the initial stages of this research, I noticed that there 

seemed to be a disproportionate male presence, but I thought nothing of it at the time.  

Later in my research, when I realized that all of my participants were male, however, I 

went back and took a second look at all the YouTube users who met the criteria for my 

research and made an interesting discovery.   

After identifying the sex of those whom I could identify (some videos are only 

hands, music, and text, and I was unable to differentiate gender), I determined that just 

over 70% of the videos I found on YouTube offering instructionally-based art education 

videos were created by males.  The majority of teachers in the classroom are female and 

this has been so since the feminization of the teaching profession in the late 19
th

 century 

(Altenbaugh, 1992). This data indicates that men might be just as interested in educating, 

albeit not in the sense of a K-12 school classroom.  

WHO THEY ARE 

 When I first started formulating my plan for this research study I read about a 

variety of issues concerning confidentiality in research and decided it might be in my 

participants’ and my best interest to have my participants remain anonymous.  However, 

as I began conducting the interviews it became clear that most of the people on YouTube 

are broadcasting themselves perhaps in hope of some sort of recognition, a following, or 

at the very least they can share some aspect of their life or knowledge with even the 

smallest part of the world.   It was no great shock to me when I tentatively asked my first 
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participant if he would like to be identified in my study, it was a definitive yes.  Although 

I had initially submitted my study proposal to the Internal Review Board (IRB) with the 

intention of all participants remaining anonymous, I submitted an amendment allowing 

the option for participants to be identified by name in my study (Appendix C); all six 

participants ultimately chose to be identified by name, one even stating: “I like to have 

my name in lights after all” (S. Rayer, personal correspondence, December 15, 2011).  

The majority of the following data was collected through personal correspondence via 

interviews conducted from early December 2011 through late January 2012.   

Additionally, some follow-up data was gathered through email or Internet chat. 

SHOO RAYNER 

Shoo Rayner hails from the United Kingdom just west of the Welsh border in a 

place called the Forest of Dean in the county of Gloucestershire.  His accent and way of 

wording things was full of British charm and made for a scintillating conversation. As 

mentioned in my methodology chapter, Shoo has quite a well developed web presence on 

YouTube, with two channels, 500+ videos, and close to 5 million combined views.  This 

may be related to his prolific publications; Shoo has published over 150 children’s books, 

some through the well-known publisher, Scholastic, and makes it a point to promote 

himself.  Shoo received a Certificate of General in the United Kingdom, the equivalent of 

a high school diploma in the United States, and continued on to A Levels, pre-collegiate 

courses, in math, physics, and biology.   After completing his A Levels, at the age of 

eighteen, Shoo applied to “teacher training,” but was admittedly too immature, stating, 

“I’d have been terrible and they knew it!” He later went on to complete what he considers 
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the United States equivalent of a bachelors degree in art and launch his career as a 

children’s books author and illustrator.  

  When we discussed his motivations for posting his content to YouTube, Shoo 

had a lot to say about the state of education, about autodidacts, and about his social 

motivations.  Due to his success as a writer and illustrator, Rayner is invited by schools in 

the U.K. and elsewhere who would like him to help get boys to write.  He feels as if girls 

have the upper hand in education right now in his country and in literature with the 

proliferation of books catering to young girls. During his visits to these schools he 

noticed teachers did not want to let children draw anymore. The students yearn to draw, 

but their teachers do not view it as a “proper” education.  Part of what Shoo does when he 

reaches out to these schools to teach writing is instead to get them involved in drawing 

immediately.  The children draw pictures, narrate the pictures, and through combining 

text and drawn images, the children are able to explore a textual world with which they 

were previously reluctant to engage.  

Shoo related to me that drawing is easy and anyone can do it if someone is just 

kind enough to show them how.  Throughout our interview, Shoo emphasized his desire 

to get the world drawing and that the quest of social change was one of his main 

motivations for posting his content to YouTube.  He believes that a visually oriented 

world is a world with less problems, and he wants to teach in a visually oriented manner.  

One of his biggest goals for his audience on YouTube is for them to see just how easy 

drawing is and to engage in it themselves.   
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Throughout his experience with YouTube, Shoo has gained a loyal following and 

now views YouTube as a different opportunity for self learners, who he prefers to call 

autodidacts, to find new knowledge all of the time and to reach out and help other 

autodidacts across the globe. At one point in the interview, Shoo suggested that I listen to 

children in playgrounds and see just how much they know from watching television, 

stating, “They know oodles more than school ever teaches them.” I have listened to 

children on the playground, and he just may be right.  Concerning autodidacticism, Shoo 

found it exciting to be a part of a community, the YouTube community, where people 

who are also autodidacts come together to learn and where we can find someone else to 

teach you exactly what we want to know.  A worldwide community and audience of 

which Shoo is a part is a source of inspiration and motivation for his continued work. 

Many people can now agree with Shoo when he says he turns to YouTube first for 

knowledge and ideas; this is doubtful to change in the future and will likely gain 

momentum.   

Helping others seems to be a major motivation for Mr. Rayner.  When I asked 

him if his interest in posting to YouTube was more about personal satisfaction or more to 

help others, he simply replied, “I’ve learned that helping others is the best way to help 

yourself.”  He believes he has a “teaching” gene, which is why he likes to “show people 

stuff and how to do things.”  He also aims to do it in a fun and entertaining way in an 

environment free of the politics oftentimes associated with education in schools.  

Throughout our interview, Shoo asserted that he loves to teach but believes education is 
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best dispensed with humor. In regards to the state of education today, Shoo had the most 

wonderful insight about how education could and should be:  

Education has become so proscriptive. Education is now designed to make 

life easy for examiners, politicians, and accountants. Real education that 

inspires the dreams and creativity that will be needed to get us out of all 

the mess we are in at the moment comes from education imparted in a 

generous and entertaining way. Education should be fun or else why 

would you bother turning up at school?  

 

These are poignant words from a man who is devoting much of his time to 

educating on a platform offering free education to anyone, anywhere.  Interestingly 

enough, despite offering free education on YouTube, financial gain has become a minor 

motivator for Shoo.  He is able to easily market his books on YouTube to his large 

following and would like to make his videos more of a full-time endeavor.  However, he 

does acknowledge that his success will most likely center around his adherence to his 

original motivation of sharing drawing instruction with the world.  

ROY SIMMONS 

Like Shoo Rayner, Roy Simmons also resides in the United Kingdom.  Roy 

finished high school but failed his “11 Plus,” which determines whether or not students 

will continue on to University.  Shortly thereafter he joined the Royal Navy, completed 

what he humorously referred to as a “government training scheme,” later was employed 

as a typewriter repair man, and currently works as a computer engineer specializing in 

health systems.    

Roy’s motivation for posting his content to YouTube originated with fun and 

personal satisfaction.  He found he was content to explore YouTube in its early days and 
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see how it worked, creating and uploading a few Blender (open source 3D creative suite) 

tutorials early on, which actually sold on eBay.  After seeing the personal and financial 

potential in uploading content, he moved into watercolor tutorials, of which he has about 

twenty five.  Throughout our interview he commented on the commercial potential of 

sharing on YouTube, citing that he is trying to create an alternative pension, but fun is 

still his main motivation.  Despite the potential for financial gain, he has chosen not to 

participate in any of the YouTube advertising programs because he believes the 

interruptions interfere with the integrity of his videos.  “Fun is key,” he states, “Money 

trickles in as a spin off.”  In addition to commercial potential, Roy also commented that 

there is great potential for using YouTube as a way to promote himself as an artist and 

create new opportunities for himself. For example, Roy has recently been invited to teach 

at an art center in France and is thrilled by the prospect of reaching out to aspiring artists 

there, recognizing his opportunity would most likely not have presented itself were it not 

for his presence on YouTube.   

Through the course of our conversation, Roy explained that we are in the midst of 

an exciting time in art education, noting that much art instruction has been controlled by 

studios and publishers, but that artists who appeal to the “average creative amateur” are 

gaining popularity through YouTube.  He takes joy in helping these amateurs.  One of the 

main points I took from Roy is that YouTube is enabling users to choose their own 

education, and he wants to be a part of this revolution.  As aforementioned, he is able to 

communicate with the artist community in ways that were impossible before the Internet 

and YouTube.  Being able to genuinely help struggling artists appeals to Roy because, as 
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he cites himself, he developed slowly as an artist and knows the “pitfalls of trying to 

learn creatively.”    

Sharing these obstacles and helping others to avoid them through a connected 

community inspires Roy to continue posting his instructional videos.  When I asked Roy 

about whether he felt his content was more educational or entertaining, he used a strong 

adverb in his response: “Education, definitely,”  and went on to  say he felt as if he was a 

“closet teacher.”  Part of the enjoyment of teaching for Mr. Simmons is the opportunity to 

make learning fun and to help de-mystify and simplify the process of making art for those 

who watch his content.  He finds motivation to continue creating content in his 

audience’s positive responses to what he posts.  Roy made an interesting observation 

about his audience. He stated that teaching on YouTube is giving instruction to those who 

really want to learn; the audience has chosen to be there of their own volition and 

interest.  Perhaps this renders YouTube a more effective learning environment than a 

traditional classroom setting.    

SYCRA YASIN  

Undertaking this research was exhilarating for me for a variety of reasons, but I 

was particularly interested in hearing the perspectives of YouTube art educators from 

other countries.  In addition to the two I interviewed from the United Kingdom, Sycra 

brings his perspective from our neighbors in Vancouver, British Columbia. Sycra 

completed high school and one year of post-secondary school at the Vancouver Film 

School. He seemed a soft spoken man and his videos primarily demonstrate how to draw 

digitally and are different from the others in that instead of being narrated, captions with 
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detailed instructions are flashed on-screen to provide information about the process as it 

unfolds.   Despite his quiet manner, Sycra Yasin, at the time of this writing, has had 

11,710,746 views of his videos and 35,942 people like his content enough to subscribe.  

When Sycra and I initiated our conversation about his goals and motivations for 

posting his content to YouTube, I was particularly struck by his altruistic motives for 

creating his videos.   He has definite aspirations to develop his presence on YouTube into 

a career,  however,  he continually voiced how he had a desire to help others.  Relating to 

his own experience as a learning artist and to his personal motivations for becoming a 

YouTube art educator, he stated: 

A lot of professional artists are self taught and I hadn’t attended school 

until last year, so everything I learned was usually through books or 

videos or personal study and it was very difficult.  My idea was that I 

could just help someone who was struggling with some of the things I was 

and then, I don’t know, then that would be a good thing.  

 

Sycra Yasin went on to elaborate how, when learning from books, a large part of 

the process between pictures in the book is lost; it was oftentimes difficult to understand 

what had happened from page to page and how the demonstrating artist had achieved 

certain effects.  Through his videos, Sycra wanted to reveal the entire process of creating 

artwork while providing support and details to those who watch.  Additionally, his goal 

for these viewers is that his content be simple and understandable.  When we chatted 

about whether he continues to post for personal satisfaction or more to help others, he 

replied using a strong adverb: his desire is definitely to help others.   

Sycra wants knowledge to be free, or as he humorously responded, at least 

affordable, commenting “I think that art school is overpriced and mine is all free.  I still 
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have this idea that art should be free.”  When I questioned him about how he viewed 

himself, as an educator or as an entertainer, again he used a strong adverb, responding 

that he is definitely an educator.   It seems for Sycra Yasin, the desire to teach and the 

desire to help others are clearly related.  

SHAWN FEENEY 

Shawn Feeney was a curious case.  As mentioned in previous chapters, the 

Internet can prove to be a difficult place to conduct research.  I was experiencing 

difficulty recruiting participants for my study when I stumbled across Shawn Feeney’s 

content via YouTube’s suggestion engine. However, because most of his videos are of 

the speed-drawing variety I considered excluding him from the study.  He did, however, 

have one quite high quality narrated video fully explaining a composite drawing  process.  

I wavered back and forth, but reasoned sending him an invitation was harmless.  He 

responded, we interviewed, and what I found was definitely worth including in this 

research.   

Shawn attended high school in New York, studied for his undergraduate degree in 

music at Harvard, and completed a Master of Fine Arts degree from the University of 

Auckland in New Zealand.  He has trained at the Stuart Park Forensic Association and 

also at the Federal Bureau of Investigation in forensic art.  He has worked as a forensic 

artist, as a concept artist and Photoshop teacher for LucasFilm, and he now freelances. He 

has recently gained attention for his fruit carving, which he features on YouTube, by 

being invited by the Food Network to appear on the competitive pumpkin carving show 

Halloween Wars.  
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Most of Shawn’s videos are of the speed-drawing variety, so when we chatted 

about his content,  we mostly spoke of his “BFF” (Best Friends Forever) project,  which 

is a video revealing the process of combining two faces into a single, imagined person.  

The project was inspired by his time as a forensic artist and the video is quite fascinating 

to watch.  During the course of our conversation I realized, and perhaps Shawn did too, 

that he might actually be a teacher at heart.  Throughout our interview, Shawn mentioned 

repeatedly his interest in teaching, and that YouTube has opened up a whole new world 

of possibilities for him.  He voiced a desire to make his artwork understandable to others, 

relating to me that when people would find out he was a police sketch artists they would 

have no concept of how he did his work and that his efforts seemed magical.  Part of his 

motivation for posting this video was to share his abilities with others and to de-mystify 

the process of something in which he was already an expert.   

Regarding whether or not his interest in posting content is more about his 

personal interest or to help others, he explained to me that he has become much more 

interested in teaching since he taught courses on Photoshop at Lucasfilm; he enjoyed it 

very much and wanted to continue teaching.  He went on to say he has recently been 

inspired to undertake a weekly series of instructional, fully narrated YouTube videos 

intended to be more thoroughly educational than his current offerings.  Sean’s 

motivations in his speed videos were initially to entertain, and he definitely sees himself 

as an entertainer but his motivations are now shifting.   While he considers his videos to 

be a combination of entertainment and education, he recognizes that engagement is 

important in education and aims to be inspirational in his videos.  As Sean states, “It’s 
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kind of that line of trying to be inspiring to people to get them to try and push themselves 

and learn something new but also not be so intimidating.”  

It was fascinating to me that although not trained as a teacher, Shawn seems to 

understand the fundamentals of good teaching.  For Sean, it seems as if his presence on 

YouTube has come full circle. He started out with a desire to teach others the art behind 

what he did for a living, shifted into an opportunity to entertain, but now he aims to focus 

his content more intensely on educational videos.  

TIM SEE 

Tim See received his Bachelor of Fine Arts from Syracuse University. He lucked 

into a job teaching ceramics at a local studio, applied to graduate schools for a couple of 

years, but ultimately decided he was happy just where he was.  The studio Tim currently 

works for allows him to spend 75% of his time at the studio working on his personal 

artwork in exchange for spending 25% teaching.  Tim was a fascinating person to 

interview because unlike many of the other participants he already teaches, but not in 

schools.    

Tim’s motivations and goals for posting his YouTube content are interesting 

because they are tied to the students he teaches in the real world environment of a 

ceramics studio.  He initially began posting instructional videos because he likes to wood 

fire his ceramics and had a hard time explaining in tangible terms to students what it 

meant to wood fire a clay body. Thus, he made his first YouTube video so he could show 

people exactly what he was intending and talking about.   
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The cost of education was something Tim lamented during the course of our 

interview, stating: 

You know there’s a lot of education that I missed. You know, even going 

to college I paid a lot of money but there were still a lot of things that I 

missed and I wish that I had known about YouTube or there would have 

been some other options for me even before I went to college because 

there are better and cheaper investments of time and money than college. 

 

Art school is tremendously expensive, even private lessons are cost prohibitive.  I 

could not help but agree, albeit not out loud, with Tim when he made this statement. Tim 

recognizes the power of YouTube as a free resource for his own learning and for the 

learning of his students, it is all but normal to wish that one could have had such 

resources when a student themselves. 

Wanting to supplement his students’ education at the studio is a big motivator for 

Tim. He likes to make videos so if his students miss something in class due to time 

constraints, they can go home and watch videos until they feel more comfortable with the 

material, ultimately leading to higher success in the classroom.  He views his presence on 

YouTube as another opportunity for his students to take in the information at their own 

pace, in their own way.    

Tim also concerns himself with the quality of information that he broadcasts.  He 

does not view himself as an entertainer for the most part, but prides himself on providing 

clear and quality information.  Tim’s wife is a teacher and he takes notes from her 

concerning best practices for teaching, gleaning the benefits of workshops she attends to 

pass on to his own students.  When discussing his motivations for providing quality 

instruction on YouTube, he was very impassioned about the scores of videos on YouTube 
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that provide insufficient or blatantly wrong instruction, spurning the content of some of 

the popular and commercial DIY channels on YouTube as offering damaging information 

to viewers.  

Although Tim does not consider himself an entertainer, and considers himself 

much more of an artist than a teacher. He also thinks of himself as a talented teacher, 

enjoys teaching, and has ideas for new projects for YouTube in the near future.   

JOHN BRITT 

John Britt’s interview was the last one I completed, but it was far from the least.  

He was incredibly passionate about what he does and this passion was continually 

reflected in his tone of voice, the knowledge he shared at length with me during the 

interview, and his desire to continue sharing even after our interview was over.   I 

enjoyed his candor and his enthusiasm both as a researcher and a ceramics enthusiast.  

John has a bachelor’s degree in philosophy and a Master of Education in Social 

Counseling, and resides in Sprucepine, North Carolina.  He worked at a university for a 

while and was able to take classes for free and decided to enroll in some art courses.  He 

never thought he would make a career out of ceramics, but that is exactly what happened.   

John is a self employed potter who writes and teaches.   

Of all the interviews I conducted, John was the most enthusiastic about how much 

he loves teaching.   This was apparent though how much he spoke of the “sharing” of 

knowledge during our conversation.  Sharing is John’s main motivation for posting his 

content to YouTube. Interestingly enough, John has a history of sharing with the public.  

During the ‘90s, before the advent of YouTube, John was living in Ohio and created 
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some educational videos for the local public access station.  He had the goal of having his 

own TV show, but that desire never came to fruition.  YouTube, as John views it, is his 

opportunity to continue the sharing that he started fifteen to twenty years ago.  As I can 

personally attest to, potters are often notorious hoarders of secret information and recipes 

about glazes and techniques. John rages against this.    

He has undertaken a crusade of sorts to get information out there to other potters 

stating, “Potters traditionally and notoriously will not share recipes. It’s all secret and 

everything and so I was kind of like ‘Well, I’m going to tell people,’ and so that’s what I 

did.”  During his own learning process as a ceramist, John found he would be upset by 

the fact that no one wanted to share glazes with him when he thought that sharing would 

advance pottery as a whole.  He now leads a clay club called The Glaze Free Trade 

Society that aims to aid in the free exchange of ideas and information about glazes.  The 

logo of the society pays homage to the clenched fist of so many past and current social 

movements.  

John Britt and I spoke at length about the free exchange of ideas and how 

YouTube enables that to happen.  Not only does John concern himself with the spreading 

of knowledge through YouTube, he desires to provide quality information that just 

happens to be free.  John has goals in mind for his viewers. He emphasized throughout 

the interview that ceramics is “just so easy” and he wanted to show people exactly that.  

Many instructional videos on YouTube can be quite lengthy, and as John describes them, 

“boring.”   When he produces a video on a particular glaze or technique, he aims to 

simplify the information enough so that it is unintimidating to viewers and concise 



 62 

enough that those who watch his videos can grasp the concepts that rarely exceed five 

minutes in length.  

John describes what is happening via YouTube as “The How To Craze,” and 

summed up his ideas and motivations concerning the free sharing of information on 

YouTube by concluding our interview with the following statement: 

So you know, this all started out with people with altruistic motives and I 

think a lot of this stuff comes out of the concept that the Internet was all 

about this free exchange of information and people who think that’s a 

good thing. And so if you’re one of those people who thinks that it’s a 

good thing then you probably ought to do a little of it, you know? 

 

Altruistic motives were a current throughout our conversation as well as through 

most of the interviews I conducted.  As this was the last interview I conducted when 

gathering my data and the last statement of the interview, I felt that if there was any 

perfect moment to conclude the gathering of data, this was it.   

ACROSS THE POND 

Hearing the stories of six individuals’ experiences on YouTube, understanding 

why they posted and what keeps them posting, was absolutely fascinating.  Clearly, no 

two stories were alike.  Some viewed YouTube more as an opportunity for themselves, 

some viewed YouTube as an opportunity for others.  I have examined the themes that 

arose most frequently for each individual, but there were ideas and themes that emerged 

across the stories as well.  Here, I will narrate and discuss what emerged most frequently 

through the course of all six interviews.  
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OPPORTUNITIES 

It is in the nature of a human to want to make a better life for one’s self.  Every 

participant in this research viewed YouTube as an opportunity to advance themselves in 

some way and most seemed to find motivation in this.  Throughout the interviews the 

conversation oftentimes turned to advertising, financial potential, creating retirement 

funds, and simply getting their name out there, or promoting their own pages, forums, 

workshops, products, etc.  Granted, altruism was the overarching theme of this data, but 

who, when presented with an opportunity to further their career or promote themselves as 

an artist, would turn it down?   Although Shawn Feeney does offer educational videos, 

his fruit carving videos, which are artful in and of themselves, gained him the attention of 

a major network and an invitation to the White House for Halloween.  Roy Simmons has 

a chance to go to travel and teach now because of his ventures on YouTube.  In response 

to a question about what he hoped to gain from his experience, he had this to say:  

I’ve already been invited to teach at an Art Centre in France, so that is a 

benefit unexpected!...Looking widely, I am now communicating with 

professional artists which would not have happened without all this stuff 

(YouTube). I have read a lot of online type business books, so not got my 

eyes shut to the possibilities.  I wanted to slowly create an ‘alternative’ 

pension.    

 

Among other participants, Tim See also found financial motivation for posting his 

content.  When we discussed his shifting reasons for posting, he admitted that while his 

fan base tends to fuel his motivation, at one point he had different motives, commenting:  
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I had ulterior motives for posting at one point. Maybe two years after I 

started posting videos I started getting requests to do workshops. I didn’t 

travel that far, you know, kind of local places, and I’d hang out and some 

of them paid me really well. 

 

Shoo Rayner, one of the participants with the highest web presence, commented on the 

monetization of his content as well, remarking: 

I started really with the idea of helping to market my books by showing 

children how to draw the characters, but I got requests and started drawing 

other things and it has snowballed. Now I have a huge age range following 

me. 

 

When we spoke about his motivations and how they might have changed over time, Shoo 

explained: 

I try to keep my original motivation (to get kids drawing) foremost in my 

mind, but I love doing it so much. I’d like it to be full-time and I can see 

how I can do that. I’m a partner and my earnings are on the increase and 

I’m finding related ways of earning new income.  

 

Make no mistake, I do not think that the data reflects selfishness in these 

participants at all, but opportunities have arisen for these YouTube art educators, and as 

these opportunities arise, it seems only natural that they would recognize and seek new 

ones.  The participants spoke not only of opportunities for themselves, but more 

frequently of the opportunities that their content affords others. 

ALTRUISM 

Whether or not their motives were mixed with a desire to promote themselves as 

artists and educators, all but one of the interviewees expressed strong altruistic tendencies 

for posting content.  As a researcher, I was thrilled to discover that in an increasingly 

commercialized world, that there are many people out there who are giving back.  One 
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participant, Shoo Rayner, believes that education should be generous and has a social 

mission to “get the world drawing,” and this stated motivation is what keeps him posting, 

along with his belief that drawing is “the best way to sort things out, I’m a visual thinker 

and I think it’s something more people should learn.”   Another participant, John Britt, 

has aimed to share glaze recipes that have traditionally been shrouded in secrecy by 

potters, stating:  

I would get upset that people wouldn’t share glazes with you…It was 

upsetting to me when they would give you a recipe or something and then 

they either unintentionally or intentionally would not give you enough 

information…It’s all secret and everything.   

 

Two of the participants struggled when they were younger to improve their skills 

as artists and sought a way to share what they had learned with others who are currently 

struggling. Sycra Yasin commented, “I just wanted to put the information out there in 

case it did help anyone because that was something that was hard for me to get” while 

Roy Simmons stated, “If I help others it gives me satisfaction…I am genuinely able to 

help learning artists, as I took a long time to learn.”  Another, Tim See simply wants to 

give his students another opportunity to learn outside of the classroom, remarking, “I 

wanted my students to have another outlet for information.” 

  Throughout this research I asked stem questions and sat back quietly while 

words of generosity flowed from the participants while the world “self” was rarely 

mentioned.  I constantly found myself wondering what this might mean for the future, 

and how people like these might affect the course of education throughout their lifetimes, 

and perhaps long after.   You Tube has become a repository for visual information, and 
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unlike the retiring of a teacher from the classroom, what these art educators upload will 

be viewable in perpetuity, or for as long as YouTube exists.  

DEMYSTIFICATION 

Showing the world that what they do is accessible so viewers can also accomplish 

similar results motivated most participants to post their content to YouTube and to 

continue posting.  Demystification had a dual role for most of the participants of this 

research, not only did the desire to clarify the technical aspects of their craft to the world 

motivate them, but it also served as a goal.  These participants felt as if demystification 

was the end result of quality teaching.   Many of them stated their desire simply to show 

everyone that art making could be accomplished easily.   To illustrate these participants’ 

goals and motivations, I have included a few highlights from conversations regarding 

how and why they want to simplify the process of creating: 

Roy:   It can be done by anyone who wants to do it. 

 

Sycra:   To make it simple and understandable. That’s my biggest thing. 

 

Shawn:  So I guess really the inspiration for putting that one (video) up was 

that I found that a lot of people when I would tell them I was a 

police sketch artist they had like no idea how that process works 

and it kind of just seemed like magic to them or something. 

 

John: I just like to, well, I like teaching; and this is the way to do 

it….Getting a video and showing people how to do stuff because 

I’ve been teaching all my life, it’s just an extension of that. As far 

as motivation goes, well it’s just the way I am….It’s just like for 

me, “Well, why don’t I show people how to do this?” 

 

Shoo: I think drawing is a skill that can be learned. It’s got all mixed up 

with ART, which scares people that they don’t understand that 

anyone can draw. They just need permission and to be shown a 

few tricks. 
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The technique and process behind the making of art is confusing and frustrating 

for many people; through the production of these YouTube art instructional videos, 

participants aim to show viewers just how a process is done so that viewers will perhaps 

be inspired to try it themselves.  Although some participants identified more as artists 

than as educators, making information understandable and inspiring others to learn are 

unarguably traits of any good teacher.  

THE INFLUENCE OF OTHERS 

 To teach is to influence, and while all the participants in this research 

demonstrated a desire to help others and a proclivity towards teaching, all of them were 

ultimately, although perhaps subconsciously, influenced by those who came before them.   

During the interviews I was able to discover that most of the participants had watched art 

instructional television prior to posting their content, particularly Bob Ross, Rolf Harris, 

and Tony Hart.  I have included a segment of my conversation with John Britt about the 

influence of television or other media over his decision to post to YouTube: 

John:  I used to watch that guy, you know, on PBS? What was that guy 

with the hair? 

 Me:   Bob Ross? 

John:  Yeah! Bob Ross! I used to like Bob Ross with those little trees that he 

used to put in there. So I liked that stuff. You know, that was like back 

before the “how to craze” and I guess that’s it and you know. Well, I like 

watching those shows like on PBS, you know, like Woodright Shop and 

that’s kind of in that vein or, you know, like Bob Vila and all that stuff.  
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It is important to note that John later hosted his own show on public access, and now 

posts a variety of ceramic instructional videos on YouTube. He has continued to share 

throughout the years and through a variety of avenues.  

Several of the participants were influenced by the instructional videos of other 

YouTube users.  Ray Villafane has a wealth of instructional videos on YouTube about 

fruit carving and is likely the most famous fruit carver in the world.  In response to my 

question about the influence of the media over his content, Shawn has this to say: 

I watched Bob Ross, he was kind of a fixture. There was something nice 

about trying to demystify something that seems unattainable for most 

people. In terms of pumpkin carving, Ray Villafine was my big 

inspiration. He had tutorials on his website. 

 

Related to his statements during our interview about wanting to show the process of his 

artwork to people, the influence of others on Shawn is apparent here. When I was first 

seeking out participants for this research, I noticed Mark Crilley had a strong web 

presence on YouTube with over ninety million views.  Shoo mentioned during our 

interview: 

I saw Mark Crilley when I started making videos and saw the number of 

views he got, so he was a big inspiration. As a child I adored Rolf Harris 

and went to a live show of his on TV once. We also had Tony Hart here in 

the U.K. with a programme called Vision.  

 

It is clear that these participants create content for others.  It was fascinating that most of 

them watched art instructional content when younger and were perhaps influenced by the 

content created by others.   

When I spoke to Tim See he did not mention any influences from the media, but 

did offer a strong dislike for DIY YouTube channels that provided poor information and 
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thus was influenced to not model his content after theirs.  During our interview, Tim 

stated:  

I hate eHow and I hate all of the big conglomerate education with the do it 

yourself kind of YouTube megalomart sort of education things. My GOD, 

I hate them. I hate them with a passion. I’ve got like a whole list of them 

saved that we watch at the studio and just laugh at.     

 

 Whether these participants were influenced by television or other YouTube videos 

to make their content similar or dissimilar to what they might have seen therein, it 

remains that all of them have been influenced by a lineage of education that took place 

entirely outside of a traditional classroom.   

 This chapter relates the stories of the participants of this research and reveals their 

goals and motivations for posting as revealed through my interviews with them.  In 

Chapter 5, I interpret what this data means, weave together a cohesive narrative that I saw 

emerge across all the interviews, and expand upon how this data answers my research 

question, as well as what conclusions and meanings can be drawn from this study. 
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Chapter 5:  The Goals and Motivations of a New Genre of Art 

Educators  

The final chapter of this study draws conclusions from the qualitative data 

gathered during the analysis phase of my research. This information offers the field of art 

education a preview of what is currently underway and what may potentially take place in 

the  wildly popular media of YouTube, where free education in addition to entertainment 

currently abound.   Since this study relied more heavily on data gathered via qualitative 

inquiry, particularly narrative inquiry, which often focuses on shared experience, I chose 

to utilize the large amount of interview data to construct a fictional, yet accurately 

representational story based on all of the narrative accounts I heard from the participants 

unified through one cohesive, first-person voice.   

I initially struggled with the idea of including any notion of fiction in this study 

for fear of reducing its strength. However, I discovered that in narrative research the 

boundaries between fact and fiction oftentimes blur and narrative researchers frequently 

use fiction to work through the multitude of ideas that emerge in their work (Butler-

Kisber, 2010).  Additionally, since narrative inquiry is “an amalgam of interdisciplinary 

analytic lenses, diverse disciplinary approaches, and both traditional and innovative 

methods” (Chase, 2005, p. 651), it seemed only natural that any story that arose from this 

research be an amalgam of its participants’ experiences and ideas. 

MANY VOICES, ONE STORY: A COMPOSITE OF NARRATIVES 

When I was younger I liked to watch Bob Ross on the television. I never really 

thought about the influence he and others like him would have on my future.  Neither did 
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I think that I, myself, would end up influencing the future as well.  Teaching on YouTube 

was honestly something I stumbled into.  I know other teachers and there are teachers in 

my family; I thought about teaching when I was younger, but it just did not necessarily 

seem like the right fit for me at the time.    

I became the artist I am through hard work. Although I did learn from classes and 

books, I taught myself the vast majority of what I know.  I struggled as an artist 

sometimes, particularly in the early stages of learning how to create.  I would read books 

and find myself baffled from one page to the next, not understanding the process 

unfolding between stages in the pictures, yearning to find and see more information I 

could learn from.  Training in the arts can be extremely expensive and I started to think 

there might be another way for people to learn:  through sharing with one another.   I had 

experience in my medium and had occasionally taught others what I knew.  There have 

been ways to share with others in the past via workshops, personal interaction, and even 

public access television, some of which I participated in.    

To date, I have seen nothing with a more profound potential for individuals to 

share and exchange ideas than the Internet, and particularly YouTube.  In the past, people 

went to the library when they wanted to know something.  In this age, however, we have 

something potentially more accessible even than books.  Now, if we want to know 

anything we can type a phrase into YouTube and it will return a wealth of videos on how 

to do exactly what we desire to know.  However free the information on YouTube may 

be, and whatever potential it has to teach to people across the world, it comes with its 

faults as well.  Among my many goals for posting on YouTube is for the content I create 
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to be of high quality.   I can think of several DIY channels on YouTube that aim to 

provide lessons to the public, which instead offer them information that is mediocre at 

best, and oftentimes simply incorrect.   

I am thrilled at the prospect of being able to share my knowledge with others.  

Some artists are more than happy to provide their techniques and consider themselves 

part of a community. Others, however, closely guard their secrets and techniques for fears 

of being emulated.  This has frustrated me for years, so I sought out ways to change this 

attitude and experience.   I reason the Internet was created by individuals with motives 

outside of themselves, people who wanted to change the world through the unbridled 

sharing of information. I also thought that if I, too, believed this notion then I should at 

least be taking part in it.  When I initially posted some information on YouTube, it was 

with a mild reservation that no one would watch and few would respond to what I was 

broadcasting.  The opposite has turned out to be true.   

Through my presence on YouTube, I am able to interact with others across the 

world.  I feel a sense of connection to a community of people who struggled with the 

same things I initially wrangled with as an artist, and with those who just want to 

improve themselves.  There is an occasional negative comment about my content, but for 

the most part the feedback I receive from my viewers is overwhelmingly positive and 

gives me a sense of personal satisfaction.  The community of my viewers thanks me for 

what I do and asks me questions that I gladly answer; the dialogue is both entertaining 

and inspiring.  Sometimes I even create content based on those questions or in response 

to requests.  When I create content I think about how to best convey the information in a 
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way that is succinct and easy to understand.  Many people are baffled by the creative 

process. Thus, one of the goals for my viewers is for them to clearly understand the 

process after watching my videos and be inspired to try it for themselves.  I want viewers 

to see that they, too, can create; it can be just as easy as I make it look if they are willing 

to try. 

Creating content and sharing has had a tremendously positive impact on my art 

and provided me with opportunities I would have never had otherwise.  Through thinking 

about my process in order to explain it to others I gain a more clear and rich 

understanding of the process.  I have been presented with opportunities to publish, teach 

abroad, teach workshops, and even appear on television because of my work on 

YouTube.  Although I started posting videos with the initial goal of helping others, I now 

see a lot of potential to help myself.  I have more opportunity to host workshops for 

which I am paid, have been able to monetize my YouTube content through 

advertisements, and am starting to see my presence on YouTube and the opportunities 

offered to me because of YouTube as a potential career, or at the very least a 

supplemental income.   

However, as it stands now, I do not see very much financial gain from what I do, 

but I continue to create content because I genuinely want to and because I believe it helps 

others.  If I continue with my initial goal of sharing with others and participating in the 

free exchange of ideas, however, I can envision only good things coming from it. For as 

long as I am an artist I will want to share what I know with others.  I started offering 

information on YouTube out of a desire to share my art and show how to create art but 
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have really come to appreciate the potential of YouTube as a teaching medium. Although 

I might not have identified myself as a teacher before posting my content to YouTube, I 

do now and plan on continuing to post information on this medium for as long as the 

YouTube community continues to watch.    

WHAT THE STORY REVEALS 

The goals and motivations of all of the participants in this study were somewhat 

varied. Yet, just what the participants had in mind with their content and why they choose 

to post content becomes a clearer and overarching theme through the presentation of their 

stories.  Simply writing the narrative as a researcher helped me to clarify what their 

stories, as a whole, mean within this research.   

Most would likely agree that teaching, among professions like social work and 

nursing, is a profession requiring a desire to help others. Although some of these 

individuals found ways to offer instruction outside of the “official” profession of 

teaching, they did so for reasons that are most likely similar to those who enter fields 

listed above:  out of a desire to place oneself in the service of others, to care, and to share.  

The excitement of conducting this research was multi-faceted.  Not only was I able to 

hear the stories of art educators from around the world and understand the how and why 

of their efforts, but I heard, woven throughout the stories, a message that vast numbers of 

people operate outside of the consumerist mentality so prevalent in this modern world.  If 

participatory culture can be defined as a culture in which people use digital technology to 

actively participate in, create, and circulate new content (Burgess & Green, 2009, p. 10), 

then this group of people embodies participatory culture. 
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Furthermore, this group has found a way to teach through participatory culture.  

Throughout the interviews I was struck by the vein of altruism that flowed through the 

information, even prior to the analysis phase.  I looked forward to each new interview, 

hoping that the next would link to the selfless theme of the previous. When I looked at 

the myriad of coded columns of my data analysis I smiled and was genuinely touched 

when I realized that a desire for social change, to exchange ideas more freely, or simply a 

desire help others emerged over sixty times throughout the interviews.  This group of 

motivations for posting content to YouTube was by far the strongest presented through 

all interviews.    

I thought about what this focus on social sharing and responsibility might mean 

for this group, for art education, and for the world at large.  YouTube is one of the most 

far reaching and well developed outlets for participatory culture currently available 

contemporaneously.  While art educators exist in various forms in the classroom, 

museums, studios, and community centers, etc., we are familiar with these identifications 

of the different genres of art educators out there.  We, as a field, have yet to fully 

familiarize ourselves with this new genre of educator that exists in a real sense, but whose 

reach goes far beyond their tangibility. Most art educators love art.  Receiving stipends 

and salaries to teach art are often considered a perk of the profession, but secondary to 

passion.   The art educators in this group of participants created their content with little 

initial intent for financial profit and with a strong volition to spread art and ideas to 

anyone with an interest regardless of their age, creed, nationality, or even ability to pay 

for their lessons.  Some, however, do see a potential career as an art educator online as a 
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result of their experience on YouTube, and have pursued opportunities outside of the 

media after more fully realizing the potential of education through the Internet.   

As mentioned previously in this study, a new media as it emerges requires time 

for the public to understand its potential and wield it more fully for the greater good.    

With legislation such as No Child Left Behind being put in place as an intervention, few 

could argue that the state of education in the United States, as well as elsewhere, is in 

peril.  Classes such as physical education, theatre, dance, and art oftentimes suffer first 

when budgets are cut and are considered secondary to “core” subjects.  Through their 

egalitarian efforts on YouTube, this group of educators and many others like them are 

seeing art education through the difficult times engendered by our lagging economy.   In 

an imagined future where participatory culture infiltrates the education system, Gauntlett 

(2011), narrates: 

In this future, it has been realized that memorizing stuff for tests is the 

antithesis of real learning, which takes place through meaningful activity. 

This shift turned out to be somewhat easier than expected, once 

government policies had been changed, since most teachers had tended to 

doubt the value of shoveling information in pursuit of test scores. In the 

new system, students work on learning projects, in which their teachers 

encourage them to ask questions and to seek out understanding for 

themselves…They are inspired by their teachers, who are no longer just 

the holders of ‘the answer book’ but are visibly also learning new 

knowledge and skills in their own lives. (p. 237)  

 

Armed with the idea that education should be free, and that everyone should be 

open to exchange information and ideas, the YouTube art educators in this study are 

creating a genre of art educator that exists outside the realm of where art educators have 

previously resided, thus providing art education regardless of background or their levels 
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of education.   These educators hold no books whatsoever, let alone “the answer book,” 

but they most certainly encourage the answering of questions and the seeking of 

understanding. Although their motivation may not have been to change the field of art 

education in this way, they and others like them are creating new niches and ways to 

reach the public.  Either knowingly or unknowingly, individuals such as those 

interviewed for this research are filling a gap that currently exists for learners in the 

twenty-first century.   

In the United States alone, 87 percent of youth ages twelve to seventeen use the 

Internet, half of which are considered content creators (Berger & Trexler, 2010, p. 7).  

Berger and Trexler (2010), in Choosing Web 2.0 Tools for Learning and Teaching in a 

Digital World, explain that the students currently enrolled in our education system, digital 

natives, are not the students for which the system was designed long ago.  Incumbent 

educators are continually and increasingly struggling to reach a student body that is more 

“wired” than they are, and which process information in entirely different ways (p. 7).   

These YouTube art educators desire to provide free education, and the fact that they do so 

in a digital format shows these individuals are helping engender a change that is already 

underway in education, but slow to solidify due to the structure of the system.   

Many of these art educators view their content on YouTube as a potential source 

of income. They also seek to generate this income through advertisements and through 

other venues on the Internet and via other Web 2.0 platforms.  A variety of online art 

schools currently exist, but still charge what most would consider exorbitant fees for their 



 78 

courses.   In another imagining of a future of participatory culture, Gauntlett (2011) 

posits:  

Although much personal making and sharing activity is not motivated by 

money, in this future, there are some mechanisms so that producers of 

entertainment and information which become popular can get paid, with 

the money coming in from grants, sponsors, and in some cases 

unobtrusive advertising. (p. 236)  

 

Some of these ways to generate income have come to pass contemporaneously as the 

advertising income of some of my participants proves. The proliferation of online 

schools, and art schools in particular, in conjunction with the content of my participants 

indicates that a new career in art education might be emerging.  Perhaps in the near future 

consistently high quality and affordable art instruction might be available online to 

anyone who cares enough to learn, provided by those passionate enough to provide it.  

IT STARTED AS A HOBBY,  IT BECAME A COMMUNITY 

All of the participants of this research consider themselves both artists and 

educators in varying levels.  Their content, while created oftentimes from a sense of 

altruism, would likely never exist were it not for the sense of community created within 

the virtual realm of YouTube.  Many of my participants conveyed a great sense of 

enjoyment and enthusiasm about what they do and seemed genuinely excited to 

participate in my research.  I think this enthusiasm stems from their enjoyment of 

creating art, but they are even more enthusiastic when others create art with them, they 

are able to inspire others to create, or they are able to more fully share their artwork with 

the world.  Studios and galleries provide a space for artists to show their work to a select 
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few, but YouTube provides a space for artists to share their artwork and their knowhow 

with the entire world.   

Many of those I interviewed struggled as artists when first learning their skill.  I 

perceived from the participants’ responses that, for them, posting their content to 

YouTube was a way of celebrating their triumph; they had mastered their craft and now 

viewed themselves as expert enough to share it with others.  Some artists consider what 

they do a craft, a hobby, fine art; whatever the category may be , few could argue that the 

act of creating is much more enjoyable when we are able to share it with others. YouTube 

provides a way for these artists and art educators to foster their own creativity and 

personal interest by helping to develop this quality in others.  Gauntlett (2011) reasons 

that happiness is rarely determined by level of material comforts, but is instead more 

closely tied to having something meaningful to do in one’s life (p. 126).   From this and 

from the participants’ own words, I surmise that having a project, i.e., YouTube videos, 

channels, lessons, viewers, and all the other frills associated with it, provides art 

educators with an opportunity to dually engender their own happiness by nurturing their 

personal interest and also by that interest being tied into a continually evolving project 

that they and many others deem worthwhile and meaningful.   

Woven throughout our conversations was a sense of satisfaction about what the 

interviewees had done, because they felt as if it is worthwhile, but also because people 

were watching, commenting, and wanting to know more.  Through what might have 

started as a hobby or personal interest as a child, these users have created a growing 

community of teachers and learners that will continue to grow, post content, provide 
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feedback, and ultimately contribute to the continuation of that cycle that is both enabled 

and fueled by participatory culture.  

JUST THE GUYS 

Some of the most interesting and unexpected data that arose during the course of 

this research had to do with gender.  Although I had no idea I would uncover such 

information about the disproportionate number of males creating art educational content 

on YouTube, it is definitely worth including and considering.  It appears from the 

quantitative data I was able to gather that just over 70% of all the art instructional videos 

I watched whose creators’ gender I could identify were created by men, 100% of the 

surveys returned were completed by men, and 100% of the participants in this study were 

men.   Although I did not realize this anomaly until after all my data had been collected, 

and was thus unable to ask questions of my participants concerning it, its implications are 

worth mentioning nonetheless.   

The classroom is now and has been primarily populated by female teachers since 

the feminization of the profession in the second half of the 19
th

 century (Altenbaugh, 

1992).  I can only surmise from the strong presence of males in art education on 

YouTube that men might be more interested in educating than we think.  Perhaps men 

have felt uncomfortable becoming teachers since because of the feminization of the 

teaching profession, despite possessing a personal desire to teach.  One of the participants 

in the study mentioned having a “teaching gene,” another being a “closet teacher.”  While 

a “teaching gene” implies something tied to destiny, “closet teacher” evidences shame.   

The presence of so many male art educators on YouTube indicates that men might want 
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to teach just as much as women do, but feel as if they must find avenues outside the 

traditional classroom to do so.   Granted, perhaps such a disparity between the sexes does 

not exist in other genres of educational videos, but if this strong presence of male 

teachers on YouTube continues, perhaps men will one day enter the classroom again, and 

teaching, particularly art teaching, will become a more gender equal profession.  

CONCLUDING REMARKS 

In the not too distant past, a child with a particular interest was taken to the 

library, bought a book, and perhaps given lessons as a way to foster that interest.  

Currently, and most likely in the future, when children (or anyone for that matter) has an 

interest they will often turn to the Internet and YouTube to gain an increased 

understanding of what they desire to know.  Through this research I was able to hear the 

stories of six individuals each with a personal interest they turned into something much 

larger, something accessible and valuable to a global community.  During our 

conversations I was constantly amazed by what the participants had to say about their 

goals and motivations concerning the posting of their content, and feel grateful for being 

able to hear and share their stories.   

While the most powerful countries in this world thrive on capitalism, the 

participants in this study, and millions of others, have helped to build something that 

operates on the idea that some things should always be free.  Through their efforts, the 

participants in this study were able to offer help to a community of artists who might not 

otherwise be able to experience art education grow creatively, while bringing happiness, 

enjoyment, and satisfaction to themselves.  They help to fill a gap that currently exists 
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between the knowledge that digital native’s desire and the education that they receive in 

the classroom.   In the not too distant future,   perhaps a new field in art education will be 

explored more fully, and these six users can richly enjoy a field which they themselves 

helped to create.  

This research was undertaken with the aim to discover the goals and motivations 

of YouTube art educators, and with the central research question: In what ways is their 

work might be challenging and changing the traditional role of an art educator?  The 

goals and motivations were explored thoroughly. The research revealed that the primary 

goals of the respondents were to exchange ideas freely with others, help artists grow 

creatively, to provide quality information, and to demystify the creative process for their 

viewers.  Their motivations were numerous as well, ranging from creating opportunities 

for themselves, being a part of a community, promoting themselves as artists, and finding 

new outlets for the dissemination of information.   

How are these goals, and efforts to reach them, changing the traditional role of an 

art educator?  As previously discussed, art educators occupy a variety of niches in their 

field.  Non-certified teachers were examined in this study because certified art teachers 

are the most likely avenue through which the public receives the majority of its art 

education. However, the work of these art educators on YouTube represents a new alcove 

for art educators to share their passion for creativity.  Additionally, their work might 

represent an emerging professional opportunity in art education as many of these 

educators are able to monetize their efforts on YouTube.   I discovered though this 

research that males are providing the majority of the art education that I found on 
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YouTube.  This indicates that while women have occupied the majority of the field 

within the traditional landscape of art education, men might have a stronger presence in 

art education in the future.  While I identified classroom art teachers as the “traditional” 

art educator for this study, this research points to the possibility anyone can be an art 

educator if they are simply willing to share their knowledge with others.   

CONSIDERATIONS FOR FURTHER RESEARCH 

Throughout this research I have continually emphasized the great personal 

enjoyment I received from this work.  Whilst writing this conclusion I find myself filled 

with a great sense of accomplishment and satisfaction, not for having completed it, but 

for the value I perceive it to have.   Little scholarly research has been undertaken in this 

subject area, an educational field worthy of much more thorough investigation.  This 

research looked only at non-certified teachers because, as I viewed it, these individuals 

had not made a conscientious choice to become a certified teacher of art.  As it turns out, 

that is actually the case and most of them happened upon teaching as a result of other 

circumstances.  Further research that examines a more broad population should be 

undertaken to supplement this research.  I was only able to recruit male participants for 

this research, which makes sense seeing that primarily males are offering the art 

instructional videos that I was able to find and view.  A female perspective should be 

addressed in further research.   

It would also prove valuable in future research to examine the goals and 

motivations of certified teachers uploading content to YouTube as well.  Perhaps their 

motivations are tied entirely to their classroom content, or are altogether different from 
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the motivations and goals of the participants of this research.  Either way, they are a part 

of the lineage of users offering free art education on YouTube and their stories would be 

worth exploring.   

As previously mentioned, 87 percent of youth ages twelve to seventeen use the 

Internet, half of this number are considered content creators (Berger & Trexler, 2010, p. 

7).   This indicates strongly that youth are creating art instructional content on YouTube.  

Several of the videos I watched appeared to be created by very youthful individuals, but 

due to the logistics of conducting research that includes minors, this population was not 

examined.  If youth has such a strong presence on the Internet and Web 2.0 platforms, 

creating, uploading, and participating, they might have an entirely different set of 

motivations, perhaps geared more towards social acceptance or personal exploration.  

Research of this population needs to be conducted. 

During my research, I attempted to capture a sense of how these participants’ 

motivations had changed during the course of their posting.  I wanted to understand what 

had led them to initially post their videos and what stimulated these individuals to keep 

posting such information.  I know now, through follow-up conversations and through 

viewing these users’ YouTube channels, they are continuing to post their work.  In future 

research it would be meaningful to carry out a more longitudinal study that follows these 

posters over time, to gain a greater understanding through multiple opportunities to tell 

how their motivations and goals change or remain static with time.  Related to this, it 

would be further beneficial to interview new YouTube users who have just begun posting 
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content and follow them throughout their posting “career” to see where they go, what 

they post, and what motivates them to continue on in posting their work.   

 Although the scope of this research could easily become too unwieldy, there is 

just so much YouTube material to view.  I asked the participants how they regarded their 

content as being similar or different from what might take place in the classroom. Their 

answers provided little insight since few of them had experience with classroom teaching 

other than their memories from when they were in school.  In future research, it would 

prove useful to more thoroughly investigate teaching techniques in art instructional 

videos on YouTube to better understand how this new learning environment compares to 

the incumbent.  It would also prove beneficial to study those who are viewing art 

instructional YouTube content.  Why are they doing so?  What did they learn? Which 

videos were they most attracted to, and why?  Future research in this area could focus 

more on those who view content instead of those who create it.   

BENEFITS TO THE FIELD OF ART EDUCATION 

This research has examined a group of people who might not be considered art 

educators.  The field of art education is fairly wide, with new possibilities for defining its 

presence emerging. There are a variety of genres of art educators; some work in for-profit 

studios, others in classrooms, still others in community centers, museums, and 

universities.  While a few of the participants in this study did fit into some of these 

categories, several of the art educators discussed here were uninvolved in art education in 

any way other than through the Internet.  All these individuals have come to more fully 

appreciate themselves as educators through their experience on YouTube.  As a result of 
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this research, we can now more fully recognize and understand what might be a new 

genre of art educator.   

Through an exploration of the goals and motivations of these art educators, we 

understand that there are many people creating and posting content on YouTube who 

seek little else than to affect others in a positive way with their content and demonstrate a 

genuine desire to offer art education to anyone who wants to learn.  While egalitarian art 

education exists both in public school and community centers,  for many people art 

education ceases after they leave school, particularly if they are without the means to 

afford private or studio lessons,  or to continue their formal education.   Not every 

community has an art center that all its citizens can access.   The participants of this study 

offer free art education that transcends most obstacles that might prevent individuals from 

seeking art education otherwise.  

This study has also touched on how art education and participatory culture, via 

YouTube, might be affecting change within our education system.  Some of the 

participants of this study have a social mission to more fully legitimize visual learning. If 

a gap exists between the way school is currently taught and the way digital natives seek 

to learn, it is valuable to know that this gap can and is being filled by individuals who 

have a passion to help others learn and ask for little else in return.   Prior to this study, I 

understood that the field of art education was broad. Through this study, it is increasingly 

clear that the field is becoming even more dynamic, with its curriculum changing with 

each additional upload.  
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Appendix A: Recruitment Message 

 

Subject Line: I'm writing about art instructional YouTube videos like yours  

 

 

Hi There, 

 

My name's Brianna Eggers; I'm an artist and educator doing thesis research through the 

University of Texas. I'd like to invite you to participate in my thesis research study 

because I am interested in your YouTube content. The involvement in the study is very 

minimal and includes a short (3-4 question) survey and may involve a short interview 

(averaging around 15-30 minutes). Please take a few seconds to complete the following 

survey.  I would be most appreciative! 

 

http://www.surveymonkey.com/s/CL8LFMT 

(SurveyMonkey doesn't sound legitimate, but I assure you it's a real research website!) 

 

If you have problems opening the link please respond and I'll send you questions via 

YouTube message. 

 

Thanks very much! 

Brianna Eggers 
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Appendix B: Sample Survey 

 

1. Are you a certified art teacher? 

Are you a certified art teacher?   yes 

no 

 

2. Are you over the age of eighteen? 

Are you over the age of eighteen?   yes 

no 

 

3. Would you be willing to be interviewed and answer some follow-up questions via 

email as a part of a research study through the University of Texas at Austin? 

Would you be willing to be interviewed and answer some follow-up questions via 

email as a part of a research study through the University of Texas at Austin?   yes 

no 

 

4. Please provide your email address if you consent to participate in this study. 
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Appendix C: Sample Consent Form 

Research Consent Form 

***May be returned electronically or via mail***Please complete all 3 fields on form*** 
 

This study involves the research of human subjects.  As a result, a research consent form is 

required by The University of Texas to ensure all individuals involved in this study are aware 

of any potential risks involved in addition to being informed of their rights. Participation in 

this study is completely voluntary.  Refusal to participate or choosing not to continue the 

study will involve no penalty or loss of benefits to which you, the participant would be 

otherwise entitled.  

This research is being conducted by Brianna Eggers of 1402 Fairfield Dr., B, Austin TX 

78758 (512-644-9552), Briannaeggers@gmail.com 

 
Purpose of Research:  This study will investigate art instructional videos being offered on 

YouTube and aims to discover the different motivations and educational backgrounds of 

those who are uploading said content.  

Expected Duration of Research:  This research will  include interviews of willing participants 

that are determined from surveys. The time of the interview is anticipated not to exceed 1 

hour.  After these initial interviews, any additional correspondence or questions that this 

researcher may have will be conducted via email or phone and should only require 5-10 

minutes of study participants’ time.  The core data for this research is not anticipated to be 

gathered later than February 28 of 2012. 

Procedure for Research:  Interview.  

Foreseeable risks for participants:  The only risk that can be foreseen in this research is some 

level of emotional discomfort for participants when explaining their education, background, 

and motivation for uploading content to YouTube. 

Confidentiality:  Participants’ identities will remain anonymous and will only be identified in 

the study by their initials unless they prefer to be identified in the study.  

Would you like to be identified by name in this study?  Please fill in yes or no. 

 

 
If you would like to obtain information about a research study, or if you have questions, 

concerns, complaints or wish to discuss problems or your rights as a research subject with 

someone unaffiliated with the study, please contact the IRB Office at (512) 471-8871. 

Anonymity, if desired, will be protected to the extent possible. As an alternative method of 

contact, an email may be sent to orsc@uts.cc.utexas.edu or a letter sent to IRB Administrator, 

P.O. Box 7426, Mail Code A3200, Austin, TX 78713. 

Consent to Participate: 

    Electronic Signature 

    Date 

mailto:orsc@uts.cc.utexas.edu?subject=participant_question
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Appendix D: Phone and Internet Chat Interview Questions 

Interviews will be conducted by phone or by Internet chat with individuals who I 

have identified as potential research candidates through a survey completed prior to date 

of interview.  

 

1. I’d like to confirm before we start whether or not you are a certified teacher 

2. I’m curious about your education, will you please share with me how much 

school you’ve completed and if you are currently continuing your education? 

 You are not a certified teacher, correct? 

3. What is your current line of work or profession and what is your professional 

background? 

4. What were your motivations for initially posting your content to YouTube?   

5. How have your motivations changed over the course of many postings? 

6. Are your motivations more about your interests and satisfaction or to affect 

and/or help others? 

7. What were/are you hoping to gain from your experience? 

8. In what ways is your content similar or different than what might take place in 

the classroom? 

9. Who from broadcast media(television or radio), the Internet, your past or 

present have influenced your decision to create your content? 

10. When creating content, what are some of your goals for your viewers?  

11. How have these goals changed over time? 

12. Between education and entertainment, where do you think your content lies? 

13. Between artist, educator, and entertainer where would you situate yourself? 

14. What other factors that we might not have addressed played a role in your 

decision making? 
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