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Youth sport relies on parents to volunteer for positions at all levels of the 

organization. Among these volunteer positions, the volunteer-coach is often responsible 

for the creation and delivery of most services in youth sport. The current scope of youth 

sport would be unattainable without parents’ continuous support; therefore, recruitment 

and retention of these parent-volunteer-coaches is a critical task for youth sport 

organizations. Parents, however, do not respond to volunteer service as would be 

predicted from current volunteer literature (Kim, Chelladurai, & Trail, 2007). Perhaps is 

the behavior of volunteers in the youth sport setting is due to their identities as parents. 

The presence of their children in a youth sport setting has always been assumed to be a 

primary motivator for parents to volunteer as youth sport coaches. This research used 

narrative analysis (Polkinghorne, 1995), identity theory (Stryker, 1968, 2000) and 

inductive coding to interpret the experiences of parent-volunteer-coaches in the youth 

sport setting. The inductive coding analysis yielded two groups of roles available within 

the youth sport setting: aspirational roles and avoided roles. The narrative analysis 

yielded seventeen parent stories by identifying the central plot that connected important 

events to role choices. Five groups of stories--History, Prior Arrangements, Crucible, 
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Right Role, and System--resulted from an examination of the similarities among the 

plots. Ultimately, the role choices made in response to tension in each plot led to 

choosing the volunteer-coach role. These results suggest that the experience of youth 

sport volunteer coaching is not primarily based on a relationship with the organization. 

These volunteer stories rarely included the organization as the most important influence 

on their experience; instead, parent volunteer experiences were driven by identities that 

led to role choices within the parent-child relationship. Role choices were not static 

throughout the volunteer experience; several parents continued to shift the roles played in 

response to changes in perceptions of the context. Youth sport organizations that 

recognize the impact of the parent-child relationship can design volunteer recruitment 

and retention programs leading to greater satisfaction for parents while at the same time 

fulfilling the organizational need for dedicated volunteers. 
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Chapter 1: Introduction 

Youth sport organizations rely heavily on volunteers to provide necessary human 

resources and volunteers occupy positions throughout every level of these organizations, 

from serving in concessions booths to acting as executive officers and board members 

(Chelladurai, 2006; Cuskelly, Hoye, & Auld, 2006, Hoye & Cuskelly, 2004). One 

prominent volunteer position in many volunteer-based youth sport organizations is that of 

coach. Coaches are responsible for the delivery of many of a given youth sport 

organization’s core services (Smith & Smoll, 1990), including the large and the small, the 

important and the simply facilitative. Services such as practices, game management and 

even officiating are in many cases under the volunteer coach’s control. The current scope 

of youth sport would be impossible without sufficient volunteers (Hoye & Cuskelly, 

2007); therefore, an organization’s volunteer recruitment and retention program is 

essential to its overall success. 

A volunteer recruitment program’s effectiveness is based on providing as many 

desired benefits from volunteer service as possible, and studies most often cite altruistic 

service as the primary motivation for most volunteers (Batson, Ahmand & Tsang, 2002; 

Menegetti, 1995; Wilson & Musick, 1997). Volunteers also seek personal benefits 

through their volunteering, and these rewards can come in many forms, such as learning, 

material rewards, or career advancement (Clary & Snyder, 1999; Karl, Peluchette, & 

Hall, 2008). The prevailing attitude within sport is that access to venues, insider 

information, and contact with high profile athletes are valued benefits for volunteers and 
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so provide a good deal of motivation to volunteer (Green & Chalip, 1998; Farrel, 

Johnston & Twynam, 1998; Strigas & Jackson, 2003).  

Effective retention of current volunteers concentrates on matching volunteers to 

tasks in order to achieve the best fit (Chelladurai, 2006; Cuskelly, Taylor, Hoye & Darcy, 

2006). These types of “best-fit” retention programs focus on assessing the volunteer and 

placing him or her in the most appropriate jobs possible, so that organizations seeking 

best fit may also modify such components as managerial style and volunteer 

empowerment in an effort to provide the most satisfactory volunteer experience (Kim, 

Chelladurai, & Trail, 2007).   

Volunteers in the youth sport context, however, defy many of the expectations 

stemming from benefit provision and job fit (Kim, Trail, Lim, & Kim, 2009).  For 

instance, youth sport volunteer opportunities contain few of the benefits typically 

identified as important to volunteers, and yet people continue to serve as volunteer 

coaches. Efforts to improve retention through fit have had questionable results and yet, 

surprisingly, volunteers remain, regardless of predictions based on fit (Kim et al., 2007). 

These deviations from expectations established in other volunteer settings may be 

explained by the population comprising the majority of youth sport volunteers, in that 

most volunteers in youth sport organizations are parents of active participants within the 

program. In fact, some organizations can consist of over 95% parent volunteers (Kim et 

al., 2007).  

This high percentage of parent volunteers is not surprising, as parents are highly 

involved with their child’s sport experience in many different ways, most obviously by 
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supporting their children’s sport participation financially, often committing extensive 

family resources to participation (Kay, 2000). Parents may consider volunteering with the 

organization to be an additional form of involvement, one that provides necessary and 

gratifying support for their child’s activities. Whereas other types of volunteer 

organizations must make concerted efforts to project and build a connection between 

potential volunteers and the mission of the organization (Wilson & Musick, 1997), youth 

sport benefits from a strong, pre-existing connection between parent and child, a 

relationship that makes it likely that parents will remain the dominant source of volunteer 

support for youth sport. 

Of course, involvement by parents goes beyond simple support of their children’s 

activities, extending the context of their involvement to include elements driven by their 

lives as parents. Parents, for example, use sideline discourse with other parents to express 

their parental identities (Mean & Kassing, 2007) and to provide the social interaction 

desired by some parents (Green, 1997).  Parents also often have goals associated with 

raising their children that are reflected in the particular type of organization in which they 

enroll them. Parents have even indicated that volunteering in youth sport also satisfies 

family needs for afterschool activities (Vaillencourt & Payette, 1986). 

However, it is the volunteers’ lives as parents which persist within the youth sport 

context and drive these behaviors. Acknowledging the impact of parental identity on the 

adults’ behavior in the youth sport context forces us to consider that identity’s impact 

throughout the entirety of the volunteer experience, as well. Our traditional understanding 

of volunteers is based on the simple fact that an organization needs labor (Chelladurai, 
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2006). Volunteers, of course, aid the organization in accomplishing its goals. Implicit in 

this view of volunteerism is the assumption that the volunteer leaves, or should leave, the 

majority of his or her daily life at home.  The notion that parental identities drive the 

individuals both before and throughout the youth sport volunteer experience significantly 

contradicts this view.  

Precedence of the parental identity could explain the deviations among youth 

sport volunteers from traditional volunteer recruitment and retention models mentioned 

above. We would expect the parental identity to define its own valued goals and benefits. 

Furthermore, some of these goals and benefits would likely be outside the realm of those 

traditionally viewed as being provided by the organization. 

At the extreme, parental participation in the organization as volunteers could 

serve as a context for the expression of their identity as parents. Rather than the parent 

serving the organization, the volunteer program would serve the parent in this case. 

Participation as a volunteer-coach from this perspective could encompass an entire set of 

benefits previously unconsidered by traditional volunteer models.  

A prominent theory of identity and its link to action is identity theory (Stryker, 

1968, 2000). Identity theory was originally constructed to help understand the role 

choices that people make. Based on Mead’s (1934) work on the self-concept, identity 

theory views the self-concept as made up of several identities based on roles played in 

significant relationships. The strengths of these various identities influence choices about 

what role to play in any given situation. The present research used identity theory to 
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understand the impact of multiple relationships and roles the parent-volunteer-coaches 

assume and deal with during their volunteer service. 
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Chapter 2: Literature Review 

This literature review will examine the connection and influence between identity 

and volunteer behavior in the youth sport setting. Identity theory provides a very 

promising framework for the way in which individuals act out role expectations for 

behavior across many relationships and social positions (McCall & Simmons, 1966; 

Stryker, 1968).  

 The review will begin with an introduction to the symbolic interactionist tradition, 

a tradition that has proven significant in the development of identity theory (Mead, 1934). 

Then it will proceed to the foundational concepts of social position and role, as these 

concepts set the stage for the development of identity (Nye, 1976). An examination of the 

parent, coach and volunteer roles follows. Next, it shows how the parent position and its 

roles with other aspects of parents’ lives (Stryker, 1968, 1987). The review ends with a 

summary of this connection and the specific questions that guide this research. 

FUNDAMENTAL ASSUMPTIONS OF IDENTITY THEORY PERSPECTIVE 

Identity theory is founded in the symbolic interactionist perspective, the origins of 

which are generally credited to Mead (Blumer, 1969). Rooted in pragmatic philosophy 

(Cooley, 1902/1956; James, 1890; Thomas & Thomas, 1928), symbolic interactionism 

focuses on the creative nature of human experience (Burr, Leigh, Day, & Constantine, 

1979; LaRossa & Reitzes, 1993). Mead studied how the individual's self-concept is 

formed through social interactions and the formation of meaning about the self and the 
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world.  For Mead nothing is inherently contained in the self upon birth; instead, the social 

self and the view of society in which it grows are developed through interaction. 

Mead (1934) believed that the self is formed through interaction beginning with 

the performance of roles. The individual begins by acting out a role as he or she believes 

it should be performed. Through interaction with others the role is adapted to the 

individual’s own perception of how that role should be performed. Repeated interaction 

leads to the individual internalizing this behavior as a part of his or her own identity. This 

process of back and forth interaction is continued as the individual progresses through 

various social situations and institutions throughout life. 

 Within the symbolic interactionism perspective, emphasis may be placed on the 

impact of social structures (Stryker, 1987; Stryker & Burke, 2000). Society is present 

first, before the individual. Social structures provide boundaries for potential interaction, 

limiting the range of appropriate actions for the individual. This perspective has been 

advantageous in the examination of how individuals integrate within and adapt to social 

groups.  

The focus on the structures in which people operate lead us to break down society 

into its components. People do not interact with society as a whole. Interaction happens 

on a personal basis, one to one between people occupying social positions and 

performing socially understood roles. The following section will examine the concepts of 

position and role as elements of society. 
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POSITIONS AND ROLES 

Society is made up of networks of social positions (Stryker, 1968). Positions 

themselves consist of the types of people it is possible to be within society (e.g., coach, 

player, parent or child. One may view himself or herself as the occupant of a particular 

social position. It is also possible for a given individual to view another person as 

occupying a specific position. If the structure of the society is known, we may also 

determine other positions to which that position is connected. For example, we can 

observe a person in a teacher position and know they will be connected to several student 

positions, a principal position, and several parent positions. Knowing the position one 

occupies in a social network gives us an idea of the various ways he or she may act while 

interacting with people in connected positions. These ways of acting are called roles. 

Roles are the ways of being a specific type of person. They provide standards for 

interaction to both the performer of the role and to the people with which he or she 

interacts (Burke & Tully, 1977; Stryker, 1968; Turner, 2002). Linton (1936) defined role 

narrowly to be simply “the dynamic aspect of a [position]” (p. 113). This definition 

restricts the individual to a set of actions appropriate only for those occupying a specific 

position. While many roles are virtually inseparable from a specific position most are not 

necessarily tied to only one specific position. For example, less formal roles such as 

devil's advocate or leader may be acted out in any number of social positions (Turner, 

1973, 2002). Social interactions are not limited to the obvious social position.  

Mead (1934) viewed the understanding of roles as integral to the ability to interact 

with others. Individuals must learn to recognize the role another is playing as well as 
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when to assume a role themselves when appropriate. For example, when an individual 

plays the coach role it provides the individual a socially prescribed set of ways to interact. 

Knowing that the individual is playing the coach role lets others interpret his or her 

behavior and react accordingly, potentially through a complementary role to coach, such 

as player. 

 Individuals are not limited to a single role, either. Again starting from the position 

in society, some researchers have applied a differentiated view of social positions, 

conceptualizing them as made up of several roles some of which are delineated by the 

other positions with which the individual must interact (Bates, 1956; Merton, 1957; 

Turner, 2002). Merton's (1957) role-set describes the individual in any position as having 

to interact differently with several kinds of people within his or her social network.  

Understanding a role often requires examining it within a relationship which contains it. 

The roles existing in pairs can be conceptualized as role pairs (Larossa & Reitzes, 2004). 

Understanding the actions of people playing the parent role, for example, may require 

looking at the child playing the child role.  

The flexibility available to an individual in any social position is further expanded 

when the extent of actions that may be part of any role are considered. Roles are large 

constructs which encompass many different ways of being that type of person. For 

example, there is more than one type of coach. A role type is one specific way of being 

any specific role (Bates, 1956; Turner, 2002). Role types feature a specific set of actions 

which are used to identify that role type. For example, a competitive coach may demand 

extensive training for players performing poorly during a competition, while a friendly 
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coach may dismiss the poor performance and focus more on the social outcomes of the 

same competitive situation.  

ROLES IN THE YOUTH SPORT SETTING 

 Since youth sport is an intersection between the social structures of family and 

sport, we may assume that the parent role and coach role will be played within some of 

the relationships of the volunteer-coach position, including the relationships of parent-

child and coach-player.  Since the coach role and parent role occur within a volunteer 

setting, the volunteer role must also be considered. The following section will examine 

the parent, coach, and volunteer roles individually within the perspective of the role pair 

most often found in the youth sport setting. As the boundaries of roles are hard to 

delineate, the examination of each is facilitated through the identification of role types 

commonly found for each role.  

 Parent to child. The parent role within the parent-child relationship has been 

conceptualized in many forms (Fredricks & Eccles 2004; Mowder, 2009; Nye, 1976). 

Nye (1976), working from the family literature, identified two parent role types: child 

care and child socialization. While there is considerable behavioral overlap between these 

two parent role types, they address conceptually different goals. They also differ in 

emphasis as a function of the child's age (Collins, Madsen, & Susman-Stillman, 2002). 

 The parent role type of child care is associated with providing for the physical and 

mental needs of the child. Nye (1976) observed, "Activities such as keeping the child 

clean, fed, and warm, as well as protected from physical dangers and frightening 
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experiences, would fall within the child care role” (p. 34). Parents are, of course, the 

primary providers of such care for their children (Arendell, 1997; Brooks, 1996; 

Horowitz, 1995). One of the primary benefits of sport participation is the positive health 

impact. The parent caregivers could see, therefore, that provision of the sport experience 

would serve the physical development of their children.  

Negative aspects of sport also exist and can stimulate the protective aspects of the 

child care role. For example, emphasis on competition and excellence too early in a 

child’s life has been associated with low self esteem (Brustad, 1993). Both the positive 

and negative aspects of sport would fall under the parental role type of child care. 

 The parent role type of child socialization aims to develop the “social and 

psychological” aspects of the child (Nye, 1976, p. 33). Parents perform this role type to 

develop their child's “understanding of the structure and dynamics of social life and the 

orientations used by others as they participate in social life” (Coakley, 1993, p. 571). 

Parents often see sport as a venue for socialization into general social norms such as 

dominant morals and achievement values (Brustad, 1993; Coakley, 1993; Greendorfer, 

1992), but the actual goal may simply be socialization into sport, the process of learning 

the behaviors and values of sport participation, rather than socialization through sport, the 

process of learning behaviors and values which apply to larger society outside of sport 

participation.  

 Another conception of the parent role is Mowder’s (2005) parent development 

theory. Mowder proposes that the parent role consists of seven characteristics: bonding, 

discipline, education, general welfare and protection, responsivity, sensitivity, and 
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negativity. Research on this theory has utilized the Parent Role Questionnaire (Mowder 

& Sanders, 2008), which assesses the perceived importance of each aspect of the 

parenting role. Mowder, Harvey, Moy, and Pedro (1995) found that the perceived 

importance of each aspect by the parent changed as the child developed. Collins, Madsen 

and Susman-Stillman (2002) also suggested that the parent role type will change as the 

child transitions into the middle childhood age of six to 12 years old. Different aspects of 

the parent role make up the different role types required for parenting children during 

different ages. 

 Fredricks and Eccles (2004) identified three parent role types in youth sport: 

provision, interpreter of experience, and role model. The provision role type was 

conceptualized as including actions such as transportation and washing clothes, as well as 

providing the resources for participation through spending money. This provision of 

resources by parents has been found not only in mid to high level sport (Kay, 2000) but 

also in during participation trials intended for the child to experience many different 

sports (Cote, 1999). 

As interpreter of experience, the parent helps the young child to understand what 

he or she experiences in sport. Young children use their parents as the first reference for 

evaluation of performances. Only later, during adolescence, does the source of reference 

shift from parents to peers. 

Modeling serves to provide an example of how one participates in sport. Through 

a parent’s own participation, the child can observe the value placed on participation. 
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Parents also model some typical socialization goals like hard work, teamwork, and 

sportsmanship.  

These  different ways of being a parent highlight the parent’s relationship with his 

or her child. The parent role types are linked to their impact on the child. Providing for 

the child’s emotional, physical, and developmental needs is integral to nearly every 

conception of the parent role. The parents in the youth sport setting playing any of these 

parent role types should be seeking the satisfaction of their children’s needs.  

Coach to player. The coach role is also fundamental to the youth sport context. 

As with the parent role there are many different types of coaches one can play, all of 

which can be identified as a coach. The coach role is often defined in relation to the 

players’ experience level. Lyle (2002) designated three types of coach roles based on the 

needs of the athletes: participation coach, developmental coach and performance coach. 

The participation coach is concerned primarily with creating an enjoyable context for the 

inexperienced player (Smith & Smoll, 2002). The primary goal is to build a level of 

comfort in sport participation that will lead to continued participation. Skill development 

is placed at a lower importance due to the necessity of simply continuing participation in 

order to seek any development. 

The actions of the developmentally oriented coach are intended to foster a 

growing skill level in the basic tasks of the sport (Lyle, 2002). A foundation in physical 

capacity and sport specific skills are sought over higher competitive skills. Enjoyment 

remains a high priority for these coaches. The advancement of sport skill must still be 

placed in an enjoyable context to maintain participation. 
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The enjoyment and developmental focus of the participation coach and 

developmental coach are key to fostering continued participation in youth sports 

(Cumming et al., 2007; Smoll & Cumming, 2006). Youth have indicated that their 

primary motivations to participate in sport are, in order from most important to least, (a) 

have fun, (b) improve existing skills and learn new skills, (c) experience thrills and 

excitement, (d) be with friends or make new friends, and (e) succeed or win (Universities 

Study Committee, 1978). Whether or not children continue in sport depends on satisfying 

one or more of these expectations (Adie & Jowett, 2010; Eccles & Wigfield, 2002).  

Performance coaches interact with players to achieve higher levels of competitive 

sport success (Lyle, 2002). The conduct of practice and games is oriented to the 

execution of tactics and techniques to maximize the chance of winning (Hanlon, 

1994).The performance coach’s actions are intended to provide athletes with the 

leadership (Chelladurai, 1990) and performance feedback (Horn, 2008) to maximize 

performance on the field. This coach role must also be aware of the development level of 

the athlete. The introduction of competition too early has been linked to lowered self-

esteem and ending participation in sport (Brustad, 1993; Barnett, Smith, & Smoll, 1990). 

Volunteer to the organization. Volunteers are typically defined through their 

altruistic contributions to the organization (Wilson, 1991). The volunteer agrees to help 

the organization with its programs in an effort to reach the supported population (Musik 

& Wilson, 2008). There is no expectation of trading time and effort for monetary gain 

(Bouchet & Lehe, 2010). Research, however, has shown that volunteers do like many of 

the benefits typically gained through volunteer service, such as recognition and 
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opportunities to improve their skills and abilities (Farrel, Johnston, & Twynam, 1998; 

Strigas & Jackson, 2003). 

Regardless of why volunteers perform their service, their role in the social 

structure is service to the organization. Volunteerism is organizational in nature (Cuskelly 

et al., 2006; Musick & Wilson, 2008). The organization decides who the target 

population will be. They also determine the level of contact and impact the volunteer will 

have with the target population. Many organizations in the youth sport context place the 

volunteers directly in charge of delivery of its primary service, coaching.  

The parent, coach and volunteer roles discussed above will each likely play a part 

in the relationships of the youth sport setting in some way. However owing to the fact 

that roles are not tied to specific positions and that people may choose many different 

role types while occupying any given social position, the mere existence of roles does not 

let us know why one role is chosen over another by any given individual. The following 

section explains the identity theory concept of identity and how roles become part of an 

individual’s self-concept. 

IDENTITY 

Most scholars see identity as an internally held structure that reflects the larger 

society. Identity theory has developed along with symbolic interactionism (Burr, Leigh, 

Day, & Constantine, 1979; LaRossa & Reitzes, 1993; White, 2002). Sheldon Stryker 

(1968, 1987, 2000), in particular, has provided one of the most lasting theories for the 

development and impact of identity, and other theorists have paralleled his work (McCall 
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& Simmons, 1966) or expanded on some of his theory's recognized weaknesses (Burke, 

1991; Burke & Reitzes, 1981).  

 Stryker's identity theory emphasizes a structural perspective in which the norms 

that make up roles and the roles that make up a position are viewed as more prescribed 

than created in the moment. In this conception, social structure precedes the individual 

and limits the range of actions that are held as social norms for given roles and for which 

roles are expected of people within a given position (Stryker, 1987). Although Stryker 

has not specifically examined roles as differentiated aspects of a position, this viewpoint 

holds well with his views on society and the self as highly complex and differentiated 

(Stryker, 1968). 

 Stryker's identity theory stems from exploring and expanding Mead's general 

theory that “society shapes self, shapes behavior” (Stryker, 1987, p. 89). Identity theory 

attempts to develop Mead's work through two steps: first, to apply a modern definition of 

society and explore its implications on the self through Mead's notion that the self reflects 

society. Second, based on this change in view, Stryker reformulates the basic theoretical 

relationships linking society to the self and the self to action. Throughout this 

reformulation, Stryker attempts to cast Mead's work into a form permitting rigorous 

empirical testing. 

 Stryker (1968) first attempts to implement a modern view of society as complex 

and differentiated, yet organized. As stated above, society is made up of a complex array 

of social positions organized into durable, overlapping, yet discrete networks. This is not 

to say that there is no human agency in the structure of society; previous notions of social 
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organization were centered on organizations and defined through the distribution of rights 

and duties within the social structure (Linton, 1938). An interactionist perspective on 

society suggests that these positions, while identifiable, are subject to individually 

determined meaning in the way in which they are performed (Stryker, 1980). Positions 

describe who one may be within society: One may play many different roles while 

occupying a single position (Bates, 1956; Merton, 1957) and, conversely, one may play a 

specific role while occupying several positions. For example, the  roles of child care and 

child socialization  may be played out within the single social position of parent (Bates, 

1956). 

 The self reflects society when individuals begin to associate the meanings and 

norms of social roles into their self concepts (White, 2002). The individual begins to 

include repeated interactions based on the shared meanings contained in roles he or she 

plays into the way he or she views him- or herself. Consequently, the statement “this 

action seems appropriate for the role I currently occupy” becomes “this action seems 

appropriate for me.” 

 Stryker also refines Mead’s conception the self. Rather than a self which is “an 

object to itself” (Mead, quoted in Stryker, 1968, p. 559). Stryker (1968) claims “it is 

essential to treat the self as a complex, differentiated unit rather than as an 

undifferentiated unity…the parts which can be taken to comprise the self are discrete 

identities” (p.559). Membership in any group is founded on the performance of at least 

one role. Through internalization of that role into the self-concept  an individual could 

develop an identity in each group in which he or she participates (Stryker, 2008); for 
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Stryker, these identities would be based on the role which defines the individual’s 

interactions in that group. While this step portrays the individual solely as a reflection of 

his or her interactions in the social environment, we will see later how these identities in 

turn shape the individual’s view of society which is an integral part of the dialectic nature 

of symbolic interactionism. 

 It is also important to state that it is not essential that one actually occupy a social 

position and actually perform associated roles to begin the process of identity formation. 

McCall and Simmons (1966), whose identity theory work closely paralleled Stryker's, 

suggested that the individual may develop an identity based on any role that a person can 

imagine himself or herself occupying. Donnelly and Young (1987) further described this 

notion within their framework of subcultural identity formation. The first step within 

their process is the preconception phase, in which an individual forms an identity based 

on indirect sources such as media. Although these initial impressions are often 

stereotypical or even wrong, considering their identity content in the later phases of 

identity formation will still provide a set of standards for action and interaction, albeit 

individually held and relatively untested.   

 Therefore parent volunteers do not develop a single parent identity but may form 

several identities based on the various roles they perform in each group within which they 

interact. Many of these interactions will be based in parent role types that are  played in 

relationships  with their children, or sport team.  
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COMMITMENT 

Again working from the general Mead formulation that society shapes self, shapes 

behavior, Stryker (1968) conceptualizes the link between society and the self through the 

concept of commitment. The individual engages with many social networks throughout 

his or her life, and interaction with other members of any social network is based on the 

individual acting in accordance with some role. In each case the individual will develop 

an identity that is to some degree based on the role played in those relationships. The 

extent of the development, for Stryker, is based on the commitment of the individual to 

those relationships.  

Commitment is defined as the cost of losing the relationships that are based on the 

performance of a specific role (Stryker, 1968). Interactions within a relationship become 

complicated and unsuccessful if one member ceases to perform as expected by the other. 

Ending the performance of that role will potentially end that relationship, and thus 

commitment to a relationship is inextricably linked to the continuation of a role.  

 Stryker's (1968) concept of commitment has two dimensions. First, the extent of 

connections and contact based on that role is the extensiveness of commitment. Second, 

the importance of that relationship is the intensiveness of commitment. Extensiveness is 

the sheer volume of relationships based on the performance of that role; intensiveness is 

the affective connection of the role to the individual. Commitments to relationships based 

on an identity have been linked to the salience of that identity (Hoelter, 1983; Serpe, 

1987), with the extensiveness dimension finding greater support than the intensive 

(Stryker, 1987). 
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 Therefore, we may assume that when there are valued relationships which are 

based on the performance of the parent role, the identity based on this role will have an 

important place within the self-concept. The parent-child relationship is one such 

relationship based on the parent role. The parent role forming the basis of the relationship 

with a child would have a prominent place within the self-concept of parents, and we may 

assume that a context in which their child is a continuous presence would result in 

repeated performance of the parent role. 

SALIENCE AND SUBJECTIVE CONNECTIONS 

Identities themselves provide a motivation to action appropriate to those 

identities. As Stryker points out, “Identities seek validation, that is, identities motivate 

interactional performances whose function it is to reaffirm in interaction that one is the 

kind of person defined by the identities” (Stryker, 1987, p. 95). Burke and Rietzes (1981) 

demonstrate that the specific action taken is one that shares meaning with the relevant 

identity. It is this shared meaning that is expressed and reaffirmed through action; all 

identities want to be expressed through potentially different actions. 

 Identities, however, do not hold similar influence over choice of action. Should a 

situation at first glance seem appropriate for more than one identity, it is the strength of 

an identity within the self-concept that will determine the action taken. An identity acts as 

a mental schema affecting perception and as such, an individual "is more likely to define 

situations in ways that invoke one identity rather than another, and so is more likely to act 

out that identity across situations" (Stryker & Serpe, 1994, p. 18).  
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Stryker conceptualizes identities arranged within the self-concept in a hierarchy of 

salience. However, he emphasizes the difficulty of measuring the actual presence of an 

identity within the self and does not define salience as a measure of actual identity 

presence. Salience is "the probability, for a given person, of a given identity being 

invoked in a variety of situations" (Stryker, 1968, p. 560). Thus, salience is always 

connected to the situational expression of identity, albeit a conceptually unbiased 

situation. 

 McCall and Simmons (1966) also allowed for situational ordering of action 

choice. Their salience hierarchy took into account the non-situational hierarchy, current 

needs and desires of the individual and the “perceived opportunity structure that this 

situation represents” (McCall & Simmons, 1966, p. 84). McCall and Simmons (1966) 

observed, “We may usefully refer to this salience hierarchy as the ‘situational self’ (as 

distinguished from the ‘ideal self’ or prominence hierarchy)” (p. 85). The situational 

identity is influenced by a combination of an identity's place in the non-situational 

hierarchy and the perception of the situation as a source of potential rewards.   

 Stryker (1968) acknowledged that not all situations will be "structurally isolated," 

(p. 560) and so relate to only one identity. “More often than not, perhaps one faces a 

situation in which more than one of his identities is pertinent” (p. 560). In this case it is 

the identity with the higher placement in the salience hierarchy from which action will be 

chosen. Empirically, the salience of an identity has been associated with time spent in a 

role (Stryker & Serpe, 1982), performance of actions associated with a role (Nuttbrock & 

Freudiger, 1991) and intent to continue that role (Callero, 1985). 
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Therefore, we see that it is the structure of the self that holds influence over the 

choice of action, rather than action being determined by the situation. A basic tenet of 

symbolic interactionism is that situational cues are interpreted through the personally 

held schemas of the individual (Burr, Leigh, Day, & Constantine, 1979; Thomas & 

Thomas, 1928), meaning that "situations themselves do not determine the identities 

invoked in them" (Stryker & Serpe, 1994, p. 18); that is, the individual will view the 

situation as appropriate for one identity or another and then act accordingly. 

MULTIPLE IDENTITIES AND YOUTH SPORT 

From an identity theory perspective, the reason parents begin volunteering may be 

the result of parent identities. For these volunteers, the expression of the parent identity 

may seem the most appropriate, given their subjective assessment of contextual cues. 

Organizational recruitment programs based on the assumption that the parent is acting 

from a volunteer perspective would therefore generate unpredictable results from parents, 

and positive recruiting results would stem from unintended benefits rather than from 

focused recruitment programs. 

The continuation of volunteering could also be based on the expression of parent 

identity. The view that the volunteer setting continues to be a place to perform those 

identities would make it an attractive place to express these identities. Commitment to 

any relationship that depends on continuing the expression of parental identity within the 

volunteer context would also prompt continued involvement, whereas the organization 
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attempting to provide benefits and strengthen commitment based on a volunteer identity 

could be targeting a secondary priority for these parent volunteers. 

Given the presence of their children within the youth sport setting, it is likely that 

parent volunteers are  expressing their parent identity during their tenure as volunteer-

coaches and so to provide any direction to youth sport organizations’ recruitment and 

retention efforts, we must consider the parental identity within the youth sport volunteer-

coach setting.  

THE PLACE OF IDENTITIES IN YOUTH SPORT VOLUNTEER COACHING 

Identity theory has provided a theoretical link between several roles and behaviors 

in the youth sport setting. We know several parental role types that may form the basis of 

the parent identity and could subsequently guide behavior within the youth sport context, 

should those identities be activated. Given the presence of the volunteer’s own child, who 

is the focus of a committed relationship, we may assume that the parent identity will be 

activated at some point prior to or during volunteer service in the youth sport setting. 

Organizational recruitment and retention efforts have typically been based on 

building a connection with parents as volunteers supporting the programs of the 

organization. However, according to identity theory, the parent could view the context as 

appropriate for expression of his or her parent identity, and so interactions in the 

volunteer setting would be based on actions stemming from that parent identity. 

Still, we do not have enough information to guide youth sport organizers in 

recruitment and retention of parents acting as parents. Our current understanding of 
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parental identity may help us when it is encountered, but we simply cannot predict what 

elements of the context by which these parental identities are being triggered. We also do 

not know at what point in the volunteer experience these interactions are taking place or 

if they continue throughout their volunteer tenure. The purpose of this research was to 

identify what specific parental roles are being expressed, if any, within the youth sport 

volunteer context, what contextual cues are associated with behavior based on parent 

identities, and how these parent identities enter into the volunteer experience. 

Specifically, this research will pursue the following research questions: 

1. What roles are being expressed in the youth sport volunteer-coach position? 

2. How are specific roles expressed throughout the volunteer experience? 

a. Is role choice related to specific contextual elements within the youth 

sport setting? 

b. Is role choice related to other specific roles or interactions? 
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Chapter 3: Method 

The purpose of this research was to identify which roles are expressed by parent 

volunteer coaches within the youth sport context and the ways in which those roles are 

expressed. This research was conducted in a youth soccer league which is organized and 

implemented entirely by volunteers. This research focused on the introductory, 

recreational sport program with participants ranging in age from four to 12 years of age. 

Data collection focused on collecting stories about parents’ experiences as volunteer 

coaches in this youth sport setting. Current parent-volunteer-coaches were the subject of 

interviews, the purpose of which was to distill from their participation stories the roles,  

events and perceptions that prompted or were driven by various identities and 

interactions. This study made use of both categorical and contextual analyses to provide 

an understanding of identities throughout individual experiences and across multiple 

volunteer experiences. Categorical analysis used phrase-by-phrase inductive coding to 

determine respondents’ perceptions of role types in the recreational youth sport context. 

Contextual analysis of individuals’ narratives was used to examine the ways in which 

role-based interactions and identities throughout the volunteer experience interact, 

support, conflict, or otherwise influence one another.  

SAMPLE 

Purposive sampling guided the selection of interview participants. The population 

from which the sample was drawn consisted of parent volunteer coaches that were 
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currently coaching a team including their own child. The child participants within this 

program ranged from four to 12 years old.  

Sampling began with parent-coaches of current players. Inclusion as a “parent-

coach of a current player” was determined through the following inclusion factors: 

1. A current volunteer coach with a youth sport organization, and 

2. Parent of at least one child on the team or group which he or she is coaching. 

Exclusion from this sample occurred if one of these conditions was present: 

1. Individual was not the primary guardian of the child, or 

2. Individual was the grandparent of the child. 

Sampling continued until saturation was achieved. Eighteen interviews were 

necessary to achieve saturation. Saturation was indicated when inductive coding of later 

interviews ceased to identify new groups of role types. Saturation was also indicated by 

the grouping of narratives identified in the respondents interviews ceased to generate new 

groups. Sampling continued until saturation was reached in both of these analyses. 

 Access to current volunteer coaches was sought through the sponsoring youth 

sport organization which was a youth soccer league located in South Texas. Each 

potential participant was contacted through e-mail or in person using a handout 

containing information about the research project (see Appendix A). Interested 

participants were provided an informed consent document (see Appendix C) and a short 

demographic questionnaire (see Appendix D). Several choices of interview times and 

locations, predetermined by the researcher, were offered (see Appendix B). 
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DATA COLLECTION 

Interviews were conducted at one of two types of locations. The participants were 

able to choose between their practice/game location and a neutral public location, such as 

a local restaurant. Each site was chosen on the basis of background noise, opportunity for 

an hour of relatively uninterrupted time, few distractions, and comfort for the participant.  

Informed consent and demographic data questionnaire. Each participant 

completed an informed consent form (see Appendix C) and a demographic questionnaire 

(see Appendix D) prior to the interview. The first step in the interview was to collect and 

review these documents. Each participant was then asked if he/she had any questions 

regarding the informed consent document.  Once the respondent provided consent, the 

coaching history portion of the demographic questionnaire was quickly reviewed for its 

impact on the questions and prompts to be asked in the interview. 

 Qualitative interviews. Semi-structured interviews were conducted. Each 

pursued the construction of parents’ stories of the volunteer experience as their child’s 

youth sport coach. The interview consisted of an orienting statement, initial question, two 

phases of probing questions, an opportunity for the informant to add any information he 

or she believed was important, and a closing statement thanking the parent for his or her 

participation. 

 Each interview was audio recorded via a digital audio recorder. The recorder was 

placed in plain view of the participant. Prior to beginning the recording, each participant 

was read the following: “I would like to record this session so that I may better capture 

your story. Later I will type out what we say here today, and after I have finished the 
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study I will erase your audio file. After we begin, at any time you may ask me to turn off 

the recorder. You may also ask me to delete any portion of the interview that you do not 

wish to include. May I start the recorder?” With an affirmative response, recording 

began. 

The interview began with an open question about what had happened during the 

volunteer experience and, if the subject was a multi-season volunteer, how he or she 

came to continue his or her participation. The purpose of this initial question and follow-

up probing questions was to allow the subject of parenting to enter into the narrative. This 

was a chance to “follow the informant down their trails” (Riessman, 2008, p. 24).  

The following orienting statement and question were read to each participant at 

the beginning of each interview: “The purpose of this interview is to hear your story of 

what happened during your time as a parent-volunteer-coach. Stories of your interactions 

with players, parents, referees, the community, or the organization can help everyone 

understand what it is like to be a parent-volunteer-coach. I hope to help youth sport 

organizations better understand their volunteers, why they volunteer, and what happens 

along the way. I have been a parent-volunteer-coach too, but my story is only one way to 

go through it. What was your experience like?” 

The first set of probes sought the events leading to volunteering and the 

experiences during the respondents’ time as a volunteer, as well as to determine if he or 

she was a multi-season volunteer and what prompted the decision to continue or 

discontinue volunteering. 

 Example general probes: 
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o Why did that happen? 

o What happened next? 

o Why is that important? 

o What led to that? 

 Example specific probes: 

o Tell me about your first practice. 

o Were there any games that stand out in your mind? 

o Tell me about interacting with the players on your team. 

o What was it like having your child on the team? 

The second set of probing questions concentrated on how parenting behaviors 

entered the volunteer coaching experience. Theoretically, identity enactment has been 

linked to (1) identity salience, which is in turn a function of commitment, and (2) 

perception of the situation as appropriate for a specific identity. The first probing 

questions in this phase dealt with commitment. 

 Example probes about commitment (extensiveness and intensiveness): 

o Have you coached other teams? 

o Is it important to be your child’s coach? 

o Think of other adults you know. Is it important to be seen by them as your 

child’s coach? 

o Did one of your parents coach you as a child? 

 Example probes about perception of the situation: 
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o Can you tell me about your interactions with the organization? 

o Can you think of a time when you had to be a parent/volunteer/coach? 

o Can you think of an instance where there was conflict between being a 

coach, parent or volunteer? 

DATA MANAGEMENT 

 Throughout this project, security of the audio recordings, transcripts, and analyses 

was a priority. All electronic files, including audio recordings, transcriptions, and 

participant data files, were placed on an encrypted drive accessible only by the researcher 

and the committee chair. The audio recordings were retained until the completion of the 

research project. Upon completion of the project the key linking transcription aliases to 

the participant names was destroyed. Demographic questionnaires were scanned, added 

to the electronic files, and paper files were retained in a locked file cabinet and shredded 

upon completion of the project. Informed consent documents were retained per 

University of Texas policy. 

The audio recordings of the interviews were transcribed, and individual narratives 

separated from the general interview text. The researcher transcribed each audio 

recording into its own text document. The transcript is a word-for-word representation of 

the interview, including all questions and comments of the interviewer and the subject’s 

responses. 
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ANALYSIS 

Two forms of analysis were conducted in parallel, one categorical and the other 

contextual (Maxwell, 1996). The categorical analysis assisted in answering the question, 

“What roles are being expressed in the youth sport volunteer-coach position?” The 

contextual analysis assisted in answering the question, “How are specific roles expressed 

throughout the volunteer experience?” The results of these two analyses were then 

compared, contrasted, and combined where appropriate for further understanding.  

In preparation for both categorical and contextual analysis, the verbatim 

transcriptions were formed according to the procedure developed by Gee (1986). This 

process breaks the transcription into lines, stanzas, and episodes. Each line is an idea unit 

that begins either as a new sentence or with a conjunction and ends with a hesitation or 

final syllable lengthening. A stanza is a single line or group of lines that are spoken at the 

same rate and with little hesitation between them. Finally, an episode is a grouping based 

on a single topic that involves no changes in place, time or character. Episodes often 

begin with many false-starts and hesitations. 

The categorical, inductive analysis was conducted in order to examine parents’ 

views of the potential roles inherent in the parent-volunteer experience. The transcripts 

were examined at the line, stanza and episode levels and assigned initial codes that 

represented the data. These codes were combined into higher order concepts representing 

role types. Finally, role categories were constructed based on the themes found 

throughout the grouped categories.  
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Contextual analysis borrowed from narrative analysis (Polkinghorne, 1995; 

Riceour, 1984; Riessman, 2002, 2008) and biographical analysis (Denzin, 1989) by 

examining the overall story and smaller stories within the parent-volunteer experience. 

Stories provide a way for the individual to identify important events within his or her 

experience through the inclusion of the events in the plot of their story. Riceour (1984) 

believed that humans understand through constructing their experiences into stories. Key 

to this process is emplotment, which is the active selection of events and construction of 

causal connections between these events, both preceding and following the events 

(Riceour, 1984). Through the emplotment of their experiences, parent-volunteer-coaches 

created stories (Toderov, 1977). The human experience is bound to the sense of time 

moving forward and experiences being ordered in sequence, and so the stories people told 

reflected this sense of order (Coffey & Atkinson, 1996; Lieblich, Tuval-Mashiach, & 

Zilber, 1998; Polkinghorne, 1995; Riceour, 1984; Riessman, 1993, 2002).  

The first step in contextual analysis of the interviews was to find and mark 

discrete narratives within the broader interview. Narratives were identified through their 

functional parts. This research used the functional parts of a story as identified from 

within Todorov’s (1977) definition of an ideal narrative: 

An ‘ideal’ narrative begins with a stable situation which is disturbed by some 

power or force. There results a state of disequilibrium; by the action of a force 

directed in the opposite direction, the equilibrium is re-established; the second 

equilibrium is similar to the first, but the two are never identical. (p. 111) 

 

The functional groupings for each story included status quo, which represented 

the beginning status of events in the respondent’s story. Disruption represented the events 
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that created tension that required change from the previous status quo. Action and 

resolution covered what the respondent did in order to relieve the tension created by the 

disruption. Finally, the new status quo provided the respondent’s status following the 

relief of tension. Narratives sometimes required reordering from the way they were 

presented during the interview in order to fit the structural outline. People often tell 

stories out of temporal order, even though the causal chain running through the story 

generally follows the temporal sequence of events. The second step in the narrative 

analysis was to group the narratives based on commonalities. Although each narrative is 

unique and represents one person’s experiences, as readers we can identify some 

commonalities in the roles and interactions that are important to the development of these 

stories. Commonalities were also sought in what point in the story these elements come 

into play. The functional elements of status quo, disruption, action and resolution, and 

new status quo were examined for the presence of roles played and interactions present. 
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Chapter 4: Results 

The results are presented in two sections based on the analyses conducted. First, 

the categorical, inductive analysis is presented. Second, the contextual narrative analysis 

(Polkinghorne, 1987; Riessman, 1993, 2002) is presented.  

INDUCTIVE ANALYSIS 

Each interview transcript was initially coded at the phrase or stanza level. These 

initial codes were then examined and grouped into more abstract categories representing 

role types. Finally, the role types were grouped based on the common trait of negative 

and positive evaluation by the respondents.  

Respondents did not refer to parent and coach as distinct roles but instead spoke 

of highly idealized versions of these roles that served as standards to aspire to or to avoid 

altogether. The eight role types identified are so commonly recognizable as to be 

archetypical (Campbell, 2008; Jung, 1955).  The archetypes evenly represent role types 

that parents aspire to (4 roles) and roles that parents attempt to avoid (4 roles), and 

evaluate negatively. The aspirational roles included three parent archetypes:  involved 

parent, protective parent, and provider parent.  In addition, one archetypical coach was 

identified: humanistic coach. These archetypes symbolize the positive aspects of 

parenting and coaching, in which actions and intentions are all for the benefit of the 

children. Three of the four negatively perceived role types do not easily differentiate 

parent and coach roles.  Rather, they are negative archetypes of adults in youth sport 

settings.  These three archetypes are: hyper-competitive adult, biased adult, and critical 
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adult. The fourth is clearly a coaching archetype, the incompetent coach. These 

archetypes were negatively perceived by respondents because they were seen to be 

mostly self-serving or unfair to the child participants.  

These archetypes are named in recognition of their most salient way of being. 

However it is important to remember that an archetype is not a one-dimensional symbol. 

Archetypical parents and coaches continue to embrace many aspects of the overall role as 

part of their way of being that role. For example it is possible to aspire to the protective 

parent archetype while at the same time remaining a disciplinarian for the child as well. 

Aspects of the parent role can mix within any to a degree in any archetype without 

undermining its universally recognizable identifiers. 

Aspirational role types. This group of archetypes contained positive standards 

for most respondents. Each archetype is symbolic of a desire to be a good parent and/or 

good coach. The archetypes of involved parent, provider parent, protective parent and 

humanistic coach are the subtypes of the coach and parent roles which were salient to the 

respondents. 

Involved parent. The involved parents act in order to be a part of their children’s 

lives. The parent aspiring to emulate this archetype not only wants to be involved with his 

or her child but understands the time-sensitive nature of children growing up. Children 

will only be this young for a limited time period, which places a sense of urgency on how 

this archetype is performed.  

As a dad, ultimately you want to teach your kids. You want to show them right 

from wrong. You want to teach them. You want to love them. As a good father 
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that’s what you want to do.  I get to do that as a coach as well. I mean, why not? 

It’s a win-win. 

 

This respondent also talks about how being with the family is better than not 

being with them and that being present can lead to even more benefits for the individual. 

Obviously the more time you spend with your family the better off you are, 

family-wise. And this is a bonus for me, to have made that decision to take this 

new role. 

 

The issue of time was important to this parent but when he looked to his 

interactions with his child he believed this shouldn’t be a problem. 

The time-wise is a drop in the bucket. You’re talking a few weeks of your time. I 

have practice once a week and a game once a week. So my Friday evening is 

taken up with practice. And then Saturdays, I have multiple children so I may 

have multiple games. But that’s still not a problem either.  

 

Involvement with his children underlies this statement about his children only 

being young once. 

Man, come on, my kids are only going to be this age once. Might as well be 

involved and see it. I don’t want to leave any regrets on, on the playing field, 

which is the playing field of life.  

 

While the involved parent actively seeks out situations in which he or she may 

become involved with his or her child, the following group reacts to the needs of others. 

Provider parent. The archetypical provider parent is seen to volunteer for no 

other reason than to help create and ensure that the children obtain the sport experience. 

Often the individual was filling a perceived void that would exist if he or she did not 

volunteer. The organization frequently constructed teams for which none of the parents 

had volunteered beforehand to be a coach. The parents were then notified that there was 

no coach for their team and that somebody would need to volunteer. The parent below is 
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faced with the prospect of his child having an opportunity to play, but only if the 

organizers can find a coach for his son’s team. 

Once we got the team assignments, she called up and she was like, "Well, your 

son's team doesn't have a coach yet.” I was like, "Okay, I'll be the coach."  

 

It is even possible for some team parents not to be notified of the lack of 

volunteer-coaching. This parent found out when her daughter came home from the first 

practice.  

There was no coach. There was nobody there for the first practice. Nobody had 

volunteered, or anything. So somebody had stepped up for the first practice 

because I’d dropped her off. And she had told me what had happened and I was 

very upset. So I went to the next practice and that person wasn’t there. Everyone 

was like, “Okay, who wants to coach this time?” And I was like, “Wait a minute. 

They need a consistent coach, especially at this age.” And they were like, “Are 

you willing to do it?” And I was like, “Yeah, I didn’t know there wasn’t one. I 

didn’t understand that until afterward.”  
 

 Provider parent also includes many actions for helping another parent or 

organizational member with the needs for provision of the sport experience. The sport 

context could be improved through his or her pitching in to help out where he or she 

could. Sometimes this would take the form of assistant coaching and other times it would 

involve becoming a general support person with tasks like striping the fields. 

I was asked by another coach to help be an assistant coach on his soccer team, 

more to plug in when he was traveling or out of town. Just the time helping and 

you know, basically run the kids around and keep them organized. 
 
The helping of the formally identified coach is performed by this parent, as well. 

He just started asking for help during practices. And again a little apprehensive 

but in the end I just didn’t want to take it over. It was something I wanted him to 

do and I’d help out if I could and I did.  
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This parent also looks to help out in the background with striping the fields or 

working the concessions stand but is again frustrated by the organization’s lack of 

communication on these peripheral tasks. 

And you know, I painted the lines on this field last night and uh, it’s just 

something you have to be organized and do it.  

 

I’ve never been asked to--I don’t know if they just need more coaches or what, 

but I’ve never been asked to do anything else here except coach. I’ve never been 

asked to, “Hey, you need to stripe the fields or we need somebody to cut the lawn 

or we need somebody to help out with this fundraiser.  
 

 Being a provider parent was also enacted in close interaction with the parent’s 

child. The service was not seen as indirectly providing for the child, but rather as filling a 

coaching void. These actions came in direct response to the respondent’s child’s 

expressed needs or desires. This parent continues to coach because his daughter continues 

to ask him directly to be his coach. 

I think we just have to see how long she wants to keep playing it. Or you know, 

she, uh the times we’ve asked, “Do you want to keep playing or not have…?” 

And she keeps telling me she wants me to coach her team. And so that’s fine. I’ll 

keep doing that as long as she, you know… 
 

 This parent is continuing his volunteer-coaching in order to maintain an activity 

that his daughter shows interest in continuing.  

So I think that is the number one reason why I will continue to coach and be 

involved in [soccer], just because of what my daughter is showing. 
 

Protective parent. The archetypical protective parent is thought to act to protect 

the child from physical harm, from the loss of self-esteem, and from the loss of other 

psychosocial benefits obtained through the sport environment. Often parents identify the 

source of danger in youth sport setting as originating with other adults. Coaches, parents, 
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and organizational leaders are all implicated in the negatives that can take place, and the 

consequences of these negative actions by adults can include the end of participation by 

the child. This parent acts as a shield for the children, keeping negative aspects from their 

attention. 

I don’t let the kids know there is anything disorganized about it. The kids don’t 

need to know stuff like that. That’s an adult thing. But no, I didn’t change 

anything. I just went on about it the way I always have.  
 

Other parents have to react to negative actions of the other adults in the youth 

sport setting. 

“Just leave them alone and let them play.” What these parents are still doing to 

these little kids--they take the fun out of it. And I refuse to do that.  

 

This parent even removes one of her children from the current sport setting and 

places him in one with paid coaches specifically to avoid the possibility of getting a 

negative adult. 

And it was more the players weren’t doing it right. And then you could see the 

players get discouraged. So I was afraid my son was going to get that. So we 

focused on her doing soccer and him doing karate, so that we wouldn’t have to 

worry about that, because the karate guy was great.  

 

For the parents, child protection can take the form of actual bodily protection. 

Respondents often spoke of dropping all other roles when their children were hurt on the 

field. Immediate attention and protection became the only actions in these situations: 

She’s gotten hurt, too. I turn into Mom. 

 
This parent details a response to his child being hurt on the field. His reaction is 

also directed at the other adult coach as culpable in the injurious actions of the player. 



 40 

She had the ball and he came in the back, and just two hands right in the back to 

where a little head snap back kind of thing and fell on her chest.  I was livid. And 

I looked at the other coach and I was like, “Look! If you can’t get this kid to stop 

pushing, get his butt off the field.” I’m sure he didn’t realize that was my daughter 

that got pushed or anything like that, but that was me.  I actually ran out on that 

field before the ball went out of bounds. I’m just sitting there consoling my 

daughter and I’m looking at the other coach, and I felt bad because I’m thinking, 

“What the hell is your problem?”  That is where those fatherly instincts kick in. 

You don’t ever want to see your daughter get hurt or injured in any way shape or 

form.  

 

Humanistic coach. The archetype of humanistic coach is the quintessential 

positive, child-centered coach concerned with teaching the sport so the child becomes a 

competent participant (and human being) while enjoying the experience. The coach 

wishes to help shape the way in which the child participates in sport and some of the 

values he or she holds while participating. This parent highlights the basic goal of just 

teaching them how to participate. 

And he is very adept at that. I think it’s because we’ve done this enough. And it’s 

a routine to a degree that he knows what’s expected, how to do it, how games are 

run--you know, time to get dressed, get ready for the game. 

 
Teaching these appropriate standards for sport interactions can be an interesting 

process with young children.  

And you are always going to have three or four rambunctious kids who can’t 

stand in a line behind this other one. They just want to run around and kick the 

ball, and run around and kick the ball and run--“No, this is practice”--or play 

tackle--“No, we’re not wrestling now. It’s soccer practice.”  
 

Along with teaching the value of proper participation, parents attempt to impart 

the basic value of sport in the lives of the children. 

When I first coached my daughter, my first head coaching deal, they didn’t keep 

score. They didn’t have goalies. It was just basic skills and exercise and making 
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sure, and maybe just planting that seed for these girls to maybe grow to love the 

sport of soccer and appreciation for it.  
 

This parent continues with one of the challenges to sports-minded parents, the 

ever-present video game. 

So sometimes when you have a kid that could care less, and would much rather be 

playing video games. I am like, “Why? It’s beautiful outside. There is a ball in 

front of you.”  

 

Finally, values seen as integral to participating in sports such as fair play, 

sportsmanship and winning came up often. 

I don’t want to be one of those coaches that all I care about is winning. I don’t. I 

care about the kids having a good time, bottom line. And part of it is scoring. Part 

of the good time is scoring and doing well as a team, in my opinion. 

 

 This parent talks about teamwork and sportsmanship as goals for his daughter’s 

team. 

So I would do a bunch of different things to try to show sportsmanship in a sense 

but also to allow the girls to develop a little bit of consistency in soccer. Work on 

their passing. Work on their moving. Realizing it’s not just a one-player sport. 

 

The life lessons of winning, hard work, and teamwork are meant to serve the child 

not only on the playing field but throughout life as well.  

Well, my approach is that sport itself, no matter what you are playing, not only 

it’s good for you physically but it’s good for you mentally. Because the aspects of 

winning and losing is [sic] something that’s carried on through life as they get 

older. And if you can help establish that at a younger age in that competition and 

being able to put in your effort toward that, I think it will spill over [into] other 

aspects of your life.  
 
 This parent continues this thread with his opinions on sport’s ability to teach life-

long lessons about teamwork. 
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I love sports. I think it’s great, it adds to life. It's taught me a lot about life and 

that's why I'm involved. Because it really is a wonderful way of--it teaches you a 

lot of values, core values, that you can use your whole life. Whether it's football, 

baseball, soccer--it's not about me, it's about the team. The quicker we learn about 

that the better off we are, normally. 

 

 Another parent gives us a final example of some life lessons he wishes his child to 

get from sport participation. 

I want my kids to know discipline. You know, “Yes sir. No sir.” And if they’re 

going to do something, they’re committed to do it.  

 

The humanistic coach also acts to keep the youth sport setting an enjoyable place.  

For some the goal of sport itself is to be an enjoyable experience for the children 

participants.   

I’m just trying to maintain, or try to keep the girls in the same mindset that this is 

fun. And that’s all it’s supposed to be at this point. It’s just supposed to be fun. 

 

The sentiment that the ultimate goal is not success but recreation is continued by 

another respondent. 

And more importantly give them an opportunity to have fun. I mean, because 

ultimately that’s what, in my mind, what this game is about.  

 

For others, the goal remains sport but the humanistic coach masks drills as games 

to keep the setting a positive experience.  

But on the same hand I try to make it fun for him. They have games. We play red 

light green light and pac-man and sharks and minnows. That’s what we call it. We 

all know it is really drills. They don’t really know that. So as long as they can be 

doing it and we can call it a fun name, then that’s fine, too. 

 

The aspirational roles are based in actions that almost define the youth sport 

setting. The good parent and the good coach will aspire to these somewhat idealized 

models for the benefit of his or her child and team.  
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Avoided role types. The archetypes in this group were negatively perceived and 

mostly avoided by the respondents. These archetypes are defined through the desire to be 

the opposite of the traits which compose the archetype. The respondents did not want to 

be labeled as an example of these archetypes and tried to act in the opposite fashion. The 

archetypes in this group represent the aspects of role which they would like to avoid but 

do play out sometimes albeit guiltily.   

Competitive adult. This archetype symbolizes the adult who is overly concerned 

with winning and is an archetype that can apply equally to parents and coaches. Although 

parents may favor their child in other situations, in this situation, favoring his or her child 

would be an example of bad adult behavior. This respondent talks about how even though 

it would be a perfect time to play his son, his desire to avoid the competitive adult label 

drives the parent not to play him. 

Sometimes I wonder if I’m being a parent or a coach, because as a coach I’ll put 

him in there. Does that make sense? As a parent I might say, "Uh, he’s my kid. 

Maybe he shouldn’t play right now. Even though right now would probably be a 

perfect time for him to play with this combination." Any time the parent side of 

me starts getting in there, I find I struggle more, than just being a coach. 

 

This parent shows how the child will not receive the same attention as might be 

standard in other settings. Coaching takes precedence, even though her son indicated that 

he wants her attention. 

I do that with my son too. If you’re complaining, “I’ve got six other, five other 

kids I am dealing with so this is your father’s responsibility right now, so go over 

there and talk to Daddy.”  
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Biased adult. The archetype of biased adult is one where parent-coaches play 

their own son or daughter more than other children on the team. This parent actively 

avoids perceptions of bias, choosing instead to limit his child more than other players.  

I find it more difficult because I don’t want to play favoritism. And I don’t want 

that to be an aspect in anyone’s mind that I favor my son over their son, any of 

that. So, I try and be very cautious on playing time. That everything is equal. And 

to be honest with you, my son will have less of everything just so there is no 

favoritism type of thing in my team’s mind at this point. Maybe I took it 

overboard. There’s [sic] times that I’ve looked at it and said, “You know, maybe 

I’m going to play someone else,” even though I wanted to play my son or a 

different child. You know, that type of thing.  And mainly on my son it’s, “I’m 

going to hold you back.” So I hold him back from starting the games as, as much 

as I do the others because I don’t want there to be a favoritism issue ever come 

up.  

 

Critical adult. The archetype of critical adult often manifests in a course of action 

meant to hold one’s own children to tougher standards than other players. While the other 

participants on the team receive positive feedback on their efforts, the sons and daughters 

of the parent-coaches can receive more criticism and be held to higher standards. The 

respondents recognize the potential negative impacts of this, even though they continue 

to do it. 

I may be sometimes an overly critical parent. Ok? So sometimes I think I’m better 

at being a coach than I am a parent. If you sit back and you look at how I treat the 

other children, I’m very forgiving with the other children.  

 
 This parent echoes the previous parent in describing how he treats his own son 

more harshly than he does the other children. 

Well as a father of my oldest, naturally I want her to do as best as she can do. And 

sometimes the kids are not really that into the game maybe at the start, maybe 

they get into it as the game goes on but to start they’re not really into it. Well, I 

get out there and as the coach I put--my daughter gets in and I see that, and I don’t 

know if it’s me being a parent or me being the coach but I go, “Wake up. Come 
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on, let’s go.”  I expect more. I expect her to be in a game from the first time she’s 

in a game. Mentally in a game from the first time she is physically in a game. And 

sometimes it doesn’t happen. And I don’t know if it’s the coach that’s expecting 

that or if it’s the parent. I think it’s more me as the parent that’s going, “Run! 

Don’t wait.” You know what I mean? “Wake up.”  

 
  The following example shows more actions aligned with the critical adult 

archetype. Although it is not one of the respondents performing this role, it is identified 

as an indicator of what should be avoided.  

Sometimes you get parents that are [a] little, you know, trying to live vicariously 

through their nine year old son. It’s like, “Pipe down. This is a rec league.” I 

haven’t had this season, but it’s like, “Leave the ref alone.” These refs are usually 

nine or tenth graders. “Relax a little bit. If you want to be that involved, [move] to 

the more competitive league.”  

 

Incompetent coach. Several respondents indicated the desire not to be perceived as an 

incompetent coach. These parents question their ability to teach the skills necessary for 

the children to become competent participants in the sport. Often this self evaluation is 

present from the beginning of involvement by the parent. This parent questions his ability 

to coach one sport even though he is a highly skilled coach in another sport. 

I plan on coaching like my dad did. Now I didn’t play a lot of basketball so I’m 

hoping that there can be another dad who is more knowledgeable that can do that.  

 

This parent echoes the sport specific incompetence of the first respondent.  

Number one I was trying to learn from him. I’m not a soccer guy. I’m a football 

guy. I played college football. I played a lot of high school sports, but soccer was 

not my forte. So I’d have to say it was a learning experience for me.  

 

Respondents also recognized incompetence when they witnessed it in other 

volunteers. The desire to not be labeled as incompetent is underscored when it is seen in 

others. 
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We were going to have our game. I don’t think the other coach was ready or 

maybe didn’t know that he was going to have to be a referee too. Also he didn’t 

know the intervals between the first second and third and the breaks. So I went 

and got a stopwatch and a whistle and said “Look Bud we’ll watch this. I’ll keep 

up with the time.” 

 

Experience in coaching also contributed to the parent volunteer’s ability to 

recognize and label other parents as incompetent coaches.  

I was an athlete in college and my wife graduated with a degree in physical 

education. So, both of us learned through our education the proper way to teach 

children. Coming out here I saw a lot of volunteers who just had a line of kids 

waiting to kick the ball one at a time, and I really felt that that wasn’t the way to 

do it.  

 

A feeling of competence in coaching was not something which always remained 

throughout the volunteer coaching experience. This respondent talks about the time when 

his level of ability will run out. Continuation as a volunteer coach beyond his or her 

competency level will expose them to comparison with more competent coaching. 

I mean to the point when they start getting into U10, U11, I think there is 

probably better people to do the job then me. 

 

This respondent also feels that there is a limit to his ability to coach.  

If it gets to the point where she definitely gets really good, then that’s obviously 

when I would say, “You need to go with the guys that are real coaches. Not just 

dad, the one that can do a lot more for you.”  

 

This respondent shows how volunteers must expend effort to stay ahead of their 

players’ sport specific skills. These volunteers desire not to be outpaced by the players 

and to become incompetent relative to the needs of the players.  

My U7 has better players. Now it’s requiring me to be more on top of the game 

and to bring something different to practice. I’m doing a lot of different things at 

practice. I’m reading books and I sit there and say, "Well how can I be a better 

coach to teach them more fundamentals." So that’s becoming more challenging.  
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INDUCTIVE ANALYSIS SUMMARY 

 The categorical analysis resulted in two groups of role archetypes: aspirational 

role types and avoided role types. The aspirational role types represent the styles and 

courses of action that parents desire to emulate as parents and coaches in youth sports. 

These archetypes symbolize the desire to provide a sport setting in which the children 

will not only develop their sport skills but also improve their social and psychological 

development. The avoided role types represent the negative aspects of adult imposition in 

youth sport. Adhering to these archetypes may endanger children’s continued 

participation in sport. As such, these negatively perceived archetypes served as 

recognized markers of what should not be done by adults in youth sport. This is not to say 

that these negative archetypes were always avoided. It is only to say that even as they 

were being performed parents recognized them as inappropriate for the youth sport 

setting. 

 A noticeable factor in these archetypes is the polarity of each. Parents in the youth 

sport setting either attempted to emulate the decisions or courses of action which are 

included in the archetype or they strove to avoid attaining status as ‘that type’ of parent or 

coach which came with the avoided role types. The respondents’ attempts to emulate the 

positive role types, while avoiding the negative versions, prompts the narrative analysis 

which follows. This contextual analysis will examine the storied experience of parent-

volunteer-coaches for the presence and influence of these archetypes.  
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 In the youth sport setting, parents are involved in relationships which may require 

the performance of the parent role, the coach role, or both.  These roles are at times 

distinct, and at other times, interrelated.  Similarly, although the archetypes defined here 

are described in terms of a single, salient feature, these features merely imply a particular 

way of being.  Clearly, parent coaches do not limit themselves to a single way of being a 

coach or a parent.  Each archetype encompasses more than one aspect of a role.  Parent 

coaches, too, embrace more than one aspect of their roles.  The inductive analysis 

differentiates the archetypes for clarity, yet in practice, they are not independent of one 

another.  Parent coaches may, in fact, aspire to multiple, complementary archetypes. For 

example, striving to emulate the archetypical provider parent by volunteering to fill and 

empty coaching position will complement an individual aspiring to emulate the 

archetypical humanistic coach. Alternatively, they may experience conflict between their 

behavior (which may align with one archetype) and the archetype to which they aspire. 

For example, the parent who is overly critical of his child while at the same time works 

very diligently to emulate the humanistic coach through the creation an enjoyable child-

centered environment for all of the children on his or her team. 

 Classifying parent coaches by archetype (or any other unidimensional 

classification scheme) is helpful to a point. However, the notion that parents are 

continuously striving to emulate these idealized standards of behavior suggests an 

ongoing process of assessment and action. Thus, a categorical analysis of parent coach 

types is limiting.  An analysis which examines processes over time can provide breadth 

and depth not possible with a purely categorical analysis, and allows for growth and 
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change within roles.  Therefore, a contextual analysis, specifically a narrative analysis 

will examine attempts at role performance over a greater time period and allow us to see 

the successes and failures while taking on and shedding these classifications. 

CONTEXTUAL ANALYSIS 

Each respondent’s story contained the four basic story elements of beginning 

status quo, disruption, action and resolution, and new status quo. Across these four story 

elements tension is created and relieved. Although tension may be created dramatically 

through a significant disruption, the disruption element of the story is not the only place 

one will find the creation of tension. Tension within each story serves to drive the 

respondent toward or away from some end. Similarity in the causes of, and solutions to, 

tension were a defining element in the construction of story groups. This examination of 

the course of tension resulted in five story groups: History, Prior Arrangement, Crucible, 

Right Role, and System.  

One universally shared event is the assumption of the volunteer coaching position. 

The act of becoming a volunteer coach occupies a different place in each of these story 

groups (see figure 4.1). This graphic shows how the entrance of the individual into 

volunteering is different for each story group. The place of volunteering within the story 

has implications for the organization’s recruitment and retention efforts involving any 

elements of these stories. 

The History group features stories where the tension from disruption has been 

resolved before the opportunity to volunteer came up. This is not to say that these History 
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stories are devoid of tension in the current day, only that the impetus for major change, 

the defining moments of how they have come to construct their way of being parents and 

coaches was part of a story from their past. Their lives today, including how they involve 

themselves in volunteer coaching, stem in part from the outcomes of these stories.  

 Prior Arrangement stories feature tension based in the changing relationship with 

their children. Each believes his or her relationship with his or her child requires them to 

become more involved, a tension which they believe drives them toward becoming 

involved as a volunteer coach. Each must first experience a change in another role in their 

lives which precludes their involvement as a volunteer coach. The tension to become 

more involved can only be resolved through becoming that involved parent, by 

volunteering as coach, but there is other business to attend to first.  

 Crucible stories involve a rise in tension after assuming the volunteer coach 

position. The tension in these stories is dominated by the individual’s desire to fulfill the 

needs of the context playing the coach and parent role through the role types they believe 

are most appropriate. The difficulties they experience through the mismatch of these role 

types with the situation do not allow them to adequately fulfill these relationship needs. 

Only when they can embrace a role type which provides success in meeting the needs of 

the relationships can each resolve this tension. 

 Right Role stories feature tension which rises after a period of satisfactory 

relationships within the sport setting. Their portrayal of the parent and coach roles 

provides satisfying interactions with others in these relationships. Not all even volunteer 

coach in the first part of these stories. Tension rises in response to a perceived change in 
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the context.  Relieving this tension requires these respondents to adopt new role types in 

an effort to maintain these relationships  

 System stories feature tension created by the system of sport in which these 

relationships exist. Each parent wishes to provide the best possible sport experience for 

their child. Unlike the other story groups, tension in these stories is not resolved through 

a change in the role type they play. The tension is in maintaining their chosen role type.  

Resolution is achieved through continuing to perform the same role types and simply 

finding ways to overcome or live with the system sourced problems.  

The following sections of this chapter provide detailed examinations of each story 

group and its component stories. Each section begins with an introduction to the group, 

followed by the stories themselves, including sample text from the original transcript. 

This sample text allows the voice of the individual to become part of this production. 

Specific attention is paid to the archetypical roles from the previous section, including the 

ways in which they enter and influence each story. Next is a theoretical analysis of each 

story based on identity theory and the processes by which roles are played and identity 

develops and changes. Finally, a summary of the story group similarities in plot, role 

types and identity is provided. 

History. The course of these stories is dominated by relationships in the past, and 

so they appear at first to be stories stuck at the beginning in their initial status quo, devoid 

of disruption and change. However it is more useful to consider participants’ entire 

parent-volunteer-coaching experience as the final stage of each story. We must look 

further back in time to find the beginning of the story, their first status quo, its disruption, 
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and the resolution leading to the current status quo. These participants’ entrance into the 

volunteer setting comes during the new status quo part of their story. Their views of the 

parent role and coach role are influenced by their experiences of and interactions with 

adults (parents and coaches) in their youth.  

These stories are also characterized by the protagonist shouldering demands to be 

involved as they believe they should be. These demands do not create the disruption that 

goes along with an unsatisfactory situation. The protagonists are not forced to act or 

change in order to relieve some excessive tension. Rather, they are simply staying the 

course, living out their relationships as they believe they should.  

Adrian – Legacy. Like all of the other parents in this study, Adrian is 

volunteering to assist in creating a sport experience for his children. The manner and 

extent of his involvement in this activity is greatly influenced by his experience of his 

father’s parenting. His father was the type of parent and coach who was extensively 

involved in his child’s activity. His father’s almost larger than life involvement in 

Adrian’s sport life demonstrated a way of parenting which blurred any lines between it 

and coaching. Being a coach for the children was part of being a good parent.  

Consequently, his father’s way of being a parent and coach contributed to the salience 

and value of particular archetypes, for example, the involved parent, provider parent, and 

humanistic coach. 

Understanding the type of parent-coach Adrian believes he should be requires 

examining the story of his father’s extensive involvement as a parent and coach. Adrian’s 

grandfather was not involved in his children’s sports due to age and work reasons. 
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Consequently, Adrian’s father was extensively involved with Adrian through his sports 

activities. His involvement was magnified by his own experience without fatherly 

involvement. Ultimately, Adrian’s experience of the father role is one which has been 

greatly influenced by the events of a generation ago.  

Status quo and Disruption. Adrian’s story begins in his father’s childhood. 

Adrian’s grandfather modeled a parent role that did not include extensive interaction, as 

would be expected in the involved parent archetype. His grandfather was unable to spend 

much time with Adrian’s father growing up, due to age and work life. Adrian’s father 

instead sought to emulate the involved parent and provider parent archetypes through 

extensive sport interactions that he himself did not receive in his upbringing: 

It’s interesting; my dad didn’t ever play organized sports. He didn’t play 

organized sports. When my dad was born his dad was forty-eight. When I was 

born my dad was twenty-one. So my grandfather when my dad was ten, he’s 

almost sixty years old and he just wasn’t able to get out. My grandfather was 

great. He doesn’t have anything negative to say about my grandfather. It was 

more of an age issue and he was a judge and he worked a lot. And he said, “I 

didn’t get that and wanted that to be a part of what I did.”  

 

Action and resolution. Through innumerable hours working with Adrian as a boy, 

his father modeled the parental role in keeping with the involved parent and provider 

parent archetype. Through hours of practice and dedication to the development of his 

son’s skills Adrian’s father demonstrated coaching at its most involved. Adrian 

experienced his father’s parenting which blurred the lines between coach and parent 

roles. When it came time for Adrian to play the parent role, he also emulated many of the 

positive archetypes that he experienced with his father.  
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Well, my dad coached every single team that I was on until high school. From my 

very first year spring of 1980-whatever it was, eight year old little league 

baseball, basketball, soccer--up until I started high school he coached every team. 

I can’t even begin to figure out how many times we went up to the park, played 

basketball or he threw me batting practice or he took ground balls, I can’t even, I 

couldn’t even…thousands, thousands. He did almost the same thing with my 

sisters, coached their softball and soccer. He was a very involved father. I can 

count on one hand how many games he missed. So I knew that that was my 

model. I knew that I was going to be like that. I knew that when I had children 

that were old enough to play sports that I would be involved  

 

New status quo. The current status quo had Adrian acting in accordance with the 

involved parent and introductory parent archetypes. This segment provides an example of 

the ways in which he emulated the humanistic coach archetype for his children in this 

setting. Coaches in youth sport are expected to provide age-appropriate training (Smith & 

Smoll, 2002), and Adrian’s focus on providing a positive experience was associated with 

continued participation by children (Barnett, Smoll & Smith, 1994). As such, positive 

interactions are an integral part of his playing the humanistic coach.  

First of all, I plan on coaching like my dad did, just about every sport they have. 

Until they get into high school I’m the coach, [for] all three of them. So I feel like 

I’m going to be able to control the environment a little bit. And I hope that comes 

out right. I don’t mean control as in I want control but be able to create an 

atmosphere that is what I think it needs to be, fun. You know, just a good 

experience, whether they are really good or whether they are not really good--just 

have a great time and have a great experience. And be able to--you know, we say 

this all the time and it doesn’t matter. I mean, in the grand scheme of things ten 

years from now you are not going to look back on your seven year old’s soccer 

season and know what the record was, but you are going to know whether or not 

you had a good experience.  

 

Adrian’s relationship with his children in youth sport is only one of many other 

committed relationships that he is keeping. His evaluation of his situation is that he is 

doing the right thing by prioritizing his roles in the youth sport setting. He believes he 
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can continue to do so while his kids remain in sport contexts dependent on volunteer-

coaches. Adrian again anchors this prioritization in his experience of the parent and coach 

roles as performed by this father. The only tension which remains in this story is Adrian’s 

determination to continually strive to emulate the involved parent archetype for each of 

his children across all of their sports activities. 

My wife and I have this conversation a lot. Not a lot, but we’ve had it several 

times. I have this job from eight to five. Then I run the organization. I’m the 

director of instruction for a select baseball group. For instance, my spring 

schedule any given week was, here each day Monday through Friday eight to five, 

Monday and Wednesday nights practice in town with the select team, Tuesday 

nights practice with my oldest’s softball team, Thursday night practice with the 

soccer team, my second oldest. Friday was going to be a game for my oldest. And 

then Saturday was going to be at least a soccer game, if not both.  

 

And so the difficulty is that you lose time for yourself. And you lose time for your 

wife. And you lose time. I mean it’s entirely focused and there is very little down 

time. But I have always told myself and I will always continue to tell myself that I 

don’t want to spend so much time coaching other people’s children that I don’t 

have time for my own. So that’s just the one thing that I’m just going to have to 

deal with during the spring and the fall when most of these seasons are going on, 

is that I’m just going to have less time for myself. Because I need the income that 

I generate from coaching the select organization but then, I’m not going to turn 

around and say, “Well, I’m too tired. I don’t have time to work with my own 

kids.” Because like I said, I came from a family with a father who--I mean we 

spent all of our time together doing stuff like that. So that’s just how it’s going to 

be for the next ten years is I’ll be pretty busy is the way it works.  

 

[Interviewer] Yeah. That’s a good busy, though.  

 

Yeah, it’s a good busy. Yeah, exactly. The kids are healthy. I have everything that 

I could ever want and here we go.  

 

Identity analysis. The key driver to Adrian’s story is his experience of the parent 

and coach roles as played by his father. From that experience he came to associate the 

humanistic coach and involved parent as highly interrelated. Adrian’s father provided an 
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example that included countless instances of involvement through coaching sports with 

his children, and so Adrian’s conception of parent role came to value this same level of 

involvement. The extensive overlap of involved parent and humanistic coach Adrian’s 

experience of his father led him to link the two and see coaching activities as an 

important part of being an involved parent. 

When Adrian becomes a parent himself and his children enter sport, he begins to 

play the parent role as he understands it. He is in a large part replicating the role types 

played by his own father in his relationships with his own children. Aspiring to the 

archetypical involved parent and humanistic coach, he readily takes up the coach role for 

each of his children’s teams.  

Adrian’s role performances in alignment with the involved parent and humanistic 

coach have also spilled over into other areas of his life. Stryker (1987, 2000) believes that 

the strength of an identity within an individual’s identity hierarchy will impact how often 

that identity is expressed throughout the life of that individual. Several of Adrian’s other 

relationships are affected by his extensive involvement in his children’s sports, including 

the relationship with his wife and the relationships with other employees in the baseball 

club. From his choices to prioritize these role types in his parent-child relationship we 

can assume that Adrian’s self-concept has begun to internalize the involved parent role 

type. The salience of his parent identity has likely risen to a level which begins to 

prioritize the expression of this identity across other situations. Continued commitment to 

the parent role, as involved parent, reinforces his parent identity which in turn drives even 

more action as an involved parent. 
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Adrian’s story follows very closely what could be considered the typical or 

uncomplicated story of Stryker’s (1968, 1987) identity theory. Adrian observes and 

interacts with roles as they are modeled by his own father, including the archetypical 

involved parent and humanistic coach. When his own children entered a sport context he 

volunteered to coach each child’s team. Commitment to these roles built an identity as an 

involved parent and humanistic coach. This internally held identity in turn influenced 

decisions when his busy calendar forced a role choice. Adrian most often chose to be 

involved with his children as an involved parent. 

While Adrian developed an identity through his commitment to a role 

experienced in a relationship with a significant person in his life, the next respondent, 

Brian, did not wish to emulate that experience. However, we will see that Brian is unable 

to respond as Adrian’s father did by creating a role type that contradicts what he 

experienced in his past. 

Brian – Betrayal. The type of parent-coach Brian plays is restricted by his fear of 

becoming the like destructive coach that he experienced in his own youth. Even though 

Brian is a highly skilled collegiate level coach he hesitates to volunteer when his children 

enter the youth sport setting. This hesitation stems from his belief that even he could be 

the type of coach that drives his children away from sport participation.  

Understanding his restrictive preoccupation with an archetypically negative coach 

type requires us to learn about his experiences with a significant coach in his youth. 

While this coach was integral to his success and development of a love of sport, the 

coach also acted in ways that destroyed that love. As a result, coach Brian cannot act 
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without first examining the impact of each action on his children. For Brian there 

currently is not a coach role type that isn’t affected by the shadow of his past coach’s 

betrayal. 

Status quo. The beginning of his story is set in a community soccer program in his 

youth. Brian’s team and coach are highly successful, winning tournaments at the local, 

state and regional levels, and Brian is a successful, talented player. His coach performs 

the role of humanistic coach while mixing in more competitiveness which contributes to 

regional tournament success. Brian’s relationship with his coach is based on their player 

and coach roles, and each reinforces the other throughout the years.  

I started off in Rec and there was a doctor from France and he moved to El Paso, 

Texas. And obviously he is a soccer guy. And his son was the same age and we 

grew up together. He was doing what I am doing, which is through the 

recreational and city leagues he just kind of picked players and made it into a 

select team--not a club team, but a select team of talented players. Because back 

then there really wasn’t [sic] clubs like there are now, where it’s basically a 

business.  

 

We ended up winning State three times. And we went to regional tournaments, 

which is the entire southeast of the United States, twelve state tournaments, all the 

State champions coming for this one big tournament. We won that. We came in 

third place another time for that. Second place another time for that.  

 

Disruption. During a game Brian was pulled from the field and placed on the 

sidelines, where he remained for the rest of the season. Involved in a childish power 

struggle with the coach, he paid the price, which was to sit and watch. Brian continued to 

interact with his coach according to his self perceived role as a talented and valued 

player, believing that the coach would act according to their long-standing coach-player 

relationship and at any moment would put him back on the field. Over time, though, 
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Brian began to realize that there had been a change in their relationship. His coach had 

stopped acting according to the coaching role that Brian had known for years and was 

now acting in accordance to a coaching role type that Brian had not previously 

experienced. 

Being a kid with a very short temper, I got mad one time during a game, and I had 

never come off the field in my entire life, never. I got mad about something or 

other, and he pulled me off the field. I was like, “What the hell are you doing? I 

don’t sit.” And I sat down. And I refused to apologize, refused to get over it, 

being a young kid. I was like, “This is the dumbest thing. You don’t ever take me 

off the field, ever take me off the field.” And he sat my butt. I was used to 

playing. I had to play. And when I just sat there and sat there and sat there and sat 

there…and I’m not talking just about the rest of that game. He just sat me. You 

know, we actually went to a state tournament and I knew I should be out there on 

the field. Nope. Sat me.  

 

Action and resolution. Initially Brian’s response was to stop playing soccer. He 

didn’t touch a ball for nearly two years. Being placed on the sidelines removed his ability 

to perform the player role on the field. Furthermore, his coach’s actions aligned with the 

hyper-competitive adult or biased adult archetypes, which prioritized the coach’s power 

regardless of the consequences to the player. Brian came to realize that this coach type 

could exist as one form of the coach role. Although he is very cognizant to avoid 

becoming this negative type of coach, Brian performs the coaching role believing that he 

could potentially act like this type of coach. 

So through all that spite and anger I was just like, “You know what, if I can’t 

play, I’m not going to play. Why even bother doing this anymore if I’m never 

even going to step on the field?” And in a sense that anger that I had towards that 

one situation, being sat. Being young and dumb there--to me, there is always 

some leniency. I was a young kid. He never gave me that leniency  

 

But through that one lesson that he did to me as a youth, he did to me, I refuse to 

ever do that to another kid. Which is basically, he just pulled that love away from 



 60 

me because he wouldn’t let me play anymore. He just sat me and let me watch. 

Well, you don’t want to watch the game. You want to play the game.  

 

That’s what I don’t want to do to these girls. That’s what I don’t want to do to my 

daughter and my kids.  

 

New status quo. Brian performed the volunteer-coaching role in ways aligning 

with the humanistic coach. The salience of the negative coach archetype provides a 

tension for him to guard against being this type of coach. This fear leads him to avoid 

volunteer coaching altogether when his children first enter youth sports. The following 

segment shows his hesitation to coach his daughter’s team:  

When I first started volunteer-coaching here, at first I didn’t want to coach; I just 

wanted to watch, observe, just let her have her fun and not really get involved in 

it, just hands-off to see if she found pleasure in playing the game. Well the next 

season my daughter showed even more interest in it and my wife said, “It might 

be better if you just coached them. She’s at a young age where you can help 

develop some of those basic skills that the other coach may not know how to 

coach them properly at doing.” But if she ever gets tired of me I want to stop. I 

don’t want to make her not like the sport anymore. And it’s come to a point now 

where she’s nine years old and I am still coaching her. And now it’s just 

understood that I am her coach now. It’s just one of those things.  

 

Although he was quick to coach his twins when they eventually joined, Brian still 

placed a condition on his involvement. His involvement as a coach must cease if his 

children’s experience becomes negative through behavior aligning with the hyper-

competitive adult and biased adult archetypes. 

Through coaching her, having my twins--one boy, one girl--I obviously jumped 

into coaching them, too. So I was coaching two teams at that point. And the idea 

with the twins was the same thing: Just let me coach them so I can help them 

along properly. Same thing goes with them: If they enjoy it and enjoy me being 

out there, then I will stay with them. If it comes to a point where there might be 

some conflict or just loss of interest, then I’m happy to step away. But until then 

I’m doing what I’m doing and enjoying every minute of it.  
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Identity analysis. Brian, like Adrian, has a relationship in his youth that deeply 

influences his view of the appropriate ways of being an adult in the youth sport setting. 

Unfortunately, his model provides a negative example. Brian learns that the coach role in 

youth sport can include actions which drive the player from sport participation. He learns, 

in fact, that a coach can even threaten the player’s role as a sport participant. 

Brian’s first reaction is to remain on the sidelines when his children enter the 

sporting context. The role that is most salient for him as he enters the sport environment 

is a coach type resembling the hyper-competitive adult and biased adult archetypes. He 

does not want to introduce a negative coach role into his relationship with his children.  

The tension remains for Brian to be involved with his children in their sport 

activity. A tension which is never fully resolved due to the outcome of his own 

experiences in his youth. Brian remains hesitant to take up the coaching position because 

of his fears about possible negative coaching actions, even from himself. His ending 

status quo is defined by a back-and-forth between engaging as the humanistic coach he 

wants to be and hesitation as he examines every action for negative and bias. 

We see that Brian fears that he may replicate the negative relationship that he 

experienced with his youth because his coach acted against his best interests. In the 

following story Charlie wishes to avoid replicating with his son the relationship he had 

with his father.  

Charlie – doing what you can. The type of parent-coach that Charlie plays is in 

response to a perceived need in his relationship with his son. Charlie focuses on the 

imminent dangers in the world for a young man without a positive, guiding adult in his 
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life. His son needs the direction and support of his father, or so he believes. To 

understand Charlie’s extensive draw to be the type of parent he believes his son needs we 

must look back to his relationships with adults in his own youth, specifically his father, 

and the implications of those relationships for Charlie. 

Status quo and disruption. This segment demonstrates Charlie’s focus on his 

father’s absence throughout his youth. Although his grandfather served as a positive role 

model, Charlie mentioned his father’s lack of involvement more frequently. The parent-

child relationship in his youth was dominated by the absence of a relationship with an 

involved father.  

When I was growing up, my parents [were] divorced and my dad never, ever 

really that I can remember… it was always what he wanted to do. I played sports 

when I was younger but it was because my mom took me. And my dad never took 

the time to throw a football with me. Maybe because he didn’t really play sports 

when he was younger, but it was all about what he wanted to do all the time. And 

even when I would go to a game he wasn’t always there. He was hardly ever 

there, really. My grandfather was the one that really threw with me and practiced 

with me when I pitched and got me to my games. Mom got me to my games. 

That’s another reason why I want to be there more for my children. I wouldn’t say 

that my parents did me wrong. Even though they let me play sports and my mom 

was there, I don’t feel like my dad always came. And so I want to be there. If they 

want to play sports, I’m not going to miss a game.  

 

Action and resolution. As an adult, Charlie can look back on his youth and see 

where he went wrong and how some source of positive influence might have set him 

straight. He describes his view of the child’s role and his belief that positive interactions 

between parent and child or coach and player can provide guidance for the child. 

I just know when I was growing up that I made some wrong decisions in life 

because I got involved with the wrong crowd. And that in hindsight, had I been 

given other options maybe I would have been hanging out with some different 

people. Maybe if somebody had impacted me early on I would say, “You know 
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what, that’s wrong. I should stay away from that.” So, I don’t know. That’s just 

the way I feel about it. It was just after sports, hanging out with the wrong people, 

doing illegal substances and stuff like that. I guess I believe that if you give a kid 

a different option and a different path and you give them a foundation to start off 

with that they have a better chance of surviving out there and making the right 

decisions.  

 

New status quo. Charlie’s actions in the youth sport context are all focused on 

creating a positive impact on his children. His goal is to ensure positive adult 

relationships for his son and daughter. However, Charlie does not believe that he can 

fulfill all of his children’s needs because he views himself as flawed and does not see 

himself as the only option for providing the positive impact that he wishes for his 

children.  

I’ve always taken a big part in my son’s life because obviously he’s my son, but 

we have shared custodial relationship, meaning I have him one week and his mom 

has him one week. So I don’t see him as much as I’d like to. And when I get him I 

want to be involved with him.  

 

There’s a lot of things that I fail at as a parent, a lot of things that I’m trying to 

teach my son that I don’t have pinned down yet. I don’t have patience. Things that 

I’m still working on that I’m trying to teach these kids and I don’t even have a 

grasp on yet. It’s embarrassing. I’m 33 and I don’t even have a grasp on it yet.  

 

I want to impact their lives. The older they get, I think the more opportunity you 

have because the more they start understanding the things that are right and the 

things that are wrong, whether that be grades, whether that be respect, whether 

that be self-control, whether that be maybe they need a little bit more patience. 

Things that I’m still working on--I guess what I’m saying is sometimes all the 

kids have…the only two people they see is [sic] their two parents. And when you 

have sports involved, they see somebody else. Now who’s to say that that 

somebody else is going to change their life? I don’t know. But when you have 

somebody else involved, they have a different perspective. I guess that’s the 

bottom line.  

 

Charlie’s story also features a constant battle with his introverted nature. He 

normally chooses to volunteer in support positions but when his child’s team needs 
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something more he will rise to the need, regardless of how uncomfortable it makes him 

feel.  

Maybe there is something else I can do in the league to assist, like striping the 

fields or do something. I don’t like the spotlight on me. I don’t like directness, 

even with this interview. It’s uncomfortable for me because I’m an introvert. And 

it’s a U5 coach. It’s not like we’re the pros or anything like that. But I don’t like 

to be in the limelight, in other words. I like to be the guy in the background 

mowing the fields or doing concessions or…I don’t want to be in the forefront. 

That is just how I am. If I can contribute that way then I will. I don’t know if 

coaching is my forte, per se, but I do like to help out and I do like to make an 

impact. I am having a good experience this year. And I will come back if she 

wants to play. I don’t see why she wouldn’t. I mean, when they start getting into 

U10, U11, I think there are probably better people to do the job than me because 

you start getting the academy and select programs. I don’t know if I’m the best 

coach…  

 

I think it’s a responsibility of the community to step up. I mean, if you’re going to 

put your child into sports, if you’re not coaching you need to be doing something 

else. I mean, you need to be involved in...If more people became involved with 

their community and just started doing things, not even just sport--if we’re talking 

about sports, becoming more involved in sports, if it’s helping somebody fix up 

their house and doing that I think our community would do better than it is 

already.  

 

And to be quite honest, the reason I’m here is because they asked me to coach. I 

was going to coach anyways. I was going to help assist or be the head coach. I 

was going to [do] it somewhere along the way.  

 

 Identity analysis. Charlie initially understands the father role without the benefit 

of directly experiencing an involved relationship with his own father. His own 

performance of the parent role aligns with the archetypes of involved parent and parent 

provider. Without a strong father as a role model, Charlie would have had to look to his 

mother, his grandfather, other parents, or social stereotypes in the media and social 

dialogue to inform his understanding of the parent role.  
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Charlie’s ability to enact a valued parent role through the youth sport environment 

has been constrained by his introverted nature. He does not like the limelight. His desire 

to emulate the parent provider archetype forces him to overcome his shyness and take 

action when there are no other volunteers willing to take on the coach position, and only 

when this happens does he deem it appropriate for him to step into the coach’s position 

and provide, in his view, an essential positive relationship for his child. 

History summary. Each of these stories is dominated by past relationships. The 

protagonists’ current relationships are influenced by their past relationships, and whether 

it is a desire to imitate an involved parent role model, the desire to avoid a negative 

coaching type, or a reaction to the absence of involved parenting, a tension exists either 

to further emulate the positive archetypes or to restrict the portrayal of the negative adult 

archetypes. 

These stories fit neatly with identity theory (Stryker, 1968, 2000). Identity theory 

states that choice of role, or role type, is a function of the strength of an identity in the 

identity hierarchy. Commitment to a role being performed in a valued relationship will 

lead to internalization of that role as a salient identity within the individual’s self-concept. 

Each of these respondents shows a different level of commitment to the dominant role 

they are playing. Adrian is highly committed to playing the involved parent as did his 

father. The extent to which this role is chosen over other roles in his life suggests that the 

involved parent role archetype has become a salient identity for Adrian.  Charlie also 

shows commitment to the provider parent and involved parent archetype. Interestingly, 

Brian seems to show commitment to not playing a negative role within his parent-child 
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relationships. Brian and Charlie, however, do not provide any indication that these roles 

are impacting their lives beyond the youth sport setting. Should they begin to play these 

roles across multiple situations in a way that is meaningful to them, then it may be that 

their identity is internalizing the role types they are playing in the youth sport setting. 

Prior arrangements. Stories in the Prior Arrangements group deal with 

perceived tension in their relationship with their child. The status quo has been 

established in these respondents’ lives which prioritizes work or performing the parent 

role as it has been done in the past. Tension comes from the desire to be involved in their 

child’s life similar to the archetype of the involved parent, which will require change. 

This tension is brought about by a change in their relationship with their child. Each 

perceives that he or she should be more involved with their child. Each sees an 

opportunity to become more involved by becoming their child’s coach and providing an 

age appropriate sport setting. These desires align with the aspired role archetypes of 

involved parent, provider parent, and humanistic coach. 

Darin – missing out. Darin’s story is about responding to a perceived change in 

his relationship with his children. He believes they are growing up and doing new things 

and that he is missing out. Contributing to the feeling that he is missing out is the 

requirement of his job for extensive travel. It is possible the he can be away from the 

home for months at a time. Since he began to feel as if he was missing out on his 

children’s lives Darin has felt that he should increase his involvement in their lives. One 

way to achieve greater involvement is through volunteer coaching in his children’s sport 

activities. Limiting his ability to engage as a volunteer coach is the established practice of 
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extensive travel for work. Relieving the tension that has developed through his desire to 

be more involved will require him to change his current expectation for travel, which is 

part of his work life. 

Status quo. The beginning status quo for Darin includes an established 

expectation that he will travel for work. This expectation has limited his ability to be 

involved with his children’s sport activities in any committed way. This first episode 

shows how he tentatively took on a coaching role for his oldest daughter’s soccer team 

but actively hedged his responsibility with the expectation that he would have some 

work-related travel. He was able to finish that first season with only minor intrusions by 

work. After that season however, his travel requirements increased, precluding any 

commitment to volunteer coaching.  

Initially I was always one to assist or help out or kind of be on the sidelines. It 

wasn’t really until we moved to town that my first head coaching deal was more 

of a lack of volunteers.  Well, when we first signed her up, when we first moved 

to town, we moved here from Anytown, and we signed her up and I put on the 

form that I would be able to assist, but because of my job, I was traveling quite a 

bit and I wasn’t sure if I could do it.  And so after I put assistant coach in there, 

that’s when they contacted me and said, “Hey, we noticed you put assistant coach 

here. We are running low on coaches. Would you mind doing head coaching?”  I 

said, “Sure, but there might be times when I can’t meet or, you know, I may be 

out of town for work, but if it means that the girls won’t have any coach at all 

then yeah, I’ll do it.”  And it worked out fine because there were a few occasions 

during the season where I did have to travel and one of the other parents stepped 

up and took over when I wasn’t available to be there.  

 

It was okay for me to go ahead and do just because I had experience in the sport 

of soccer and loved it growing up, and so to be able to do that was actually a 

blessing in disguise, because I would never have done it initially had they not 

asked. So in that aspect of it, that was my first little--it was my first attempt, I 

guess, to start coaching in it.   
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So it was my daughter’s team and she had played before. And so we got a few 

girls together and we had a great year, and then the next year they had other 

coaches sign up and so because of my work schedule [as] it was, I didn’t have the 

time to be able to dedicate to it fully, the way I did that season. So, my work had 

pretty much prevented me from doing that throughout my kids growing up.  

 

Disruption. Darin’s work-related travel escalated for a period of time. During one 

of these extended trips he began to perceive that his children’s lives were changing and 

he was missing out on events that he believed he should have experienced. 

I had to spend the entire summer in Orlando, which in itself seems OK, but with 

my wife here, the three kids, me coming home every other weekend, it got to be 

taxing on the family. And I’d been traveling around so much and had done so 

much work that it was getting to the point where my kids were getting old enough 

that I was starting to miss some things.  

 

Action and resolution. The tension driving Darin to become more involved in his 

children’s lives cannot be resolved without changing his work-related travel expectations. 

Darin contacts his boss, who is the main person holding these travel expectations. With 

his boss he is able to alter his work arrangement and eliminate most travel. Darin is now 

able to take on the volunteer coaching role for his daughter’s youth soccer team as one 

way to become more involved with his children. 

It’s only until here recently, where I took a new position with the company to be 

able to come home at night and not travel as much. So that allowed me to be able 

to do things like this and to be able to participate at a higher level. I spoke about it 

with my boss. As it turns out, we were doing some structural changes within the 

company and a position opened up to where I could just oversee one market 

instead of the entire nation.   

 

This season right here is when I switched roles and actually took a less glamorous 

role so I wouldn’t have to travel as much.  Because for the main reason, for this 

right here. Because I wanted to be more involved and to be home every night and 

be able to participate in activities like this.  And so this is kind of a plus, an added 

bonus for me to being able to do this. Obviously, the more time you spend with 

your family the better off you are family-wise. And this is a bonus for me, too, 
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having made that decision to take this new role. It was a conscious decision on my 

part, and my wife’s, that I would take a lesser role to be able to do this kind of 

stuff.  

 

New status quo. Darin now has the latitude to commit to more of his children’s activities. 

Volunteering in the youth sport setting is one such activity. The desire to be involved 

remains for him as is evidenced by his intention to continue involvement as his 

daughter’s volunteer soccer coach until she moves beyond the volunteer-coach run 

recreational program. 

And now I’m coaching my daughter’s--I’ll probably continue coaching my 

youngest daughter’s [team] up until we may go select. My oldest girl is now 

playing on the select league, and so we pay for the service, and they’ve got these 

coaches from England that come over and teach them. And my son’s old enough 

that his primary sport is football, and so he is in junior high and you know they 

got coaches there for that. So yeah, it’s prime; from this point going forward it’s 

probably going to be for my youngest daughter and working with her and 

continuing to coach that way.  

 

Identity analysis. Darin’s story is set in motion by his perception that his children 

are growing and he is missing out on experiences in which he should be involved. It is 

common for children in middle childhood to extend into contexts outside of the home 

(Collins, Madsen & Susman-Stillman, 2002). Changes in his children’s activities to 

include formal sport participation can result in the feeling that his children are no longer 

the same children.  As their actions and behaviors change in response to their 

developmental needs, the parent child relationship is also forced to change. Relationships 

are based on role pairs interacting in ways understood by each and changes in the roles 

his children are playing would change the relationship he has with his children. 
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Darin’s desire to increase his involvement in his children’s lives aligns with the 

involved parent role archetype. This type of parent wishes to be highly involved with his 

or her child. The tension which drove him to increase his involvement as a parent has 

also increased his participation in the provision of his children’s sport and his attempts at 

being a nurturing, child centered coach. This increase in performance of multiple types of 

behavior demonstrates the interconnected nature of the role archetypes identified in the 

categorical analysis. 

Emily – hanging on.  As with Darin, Emily’s story is set in motion by her child’s 

entry in the sport environment. She values sport participation for her son and believes 

very strongly in the physical and social benefits of sport. Emily is determined to support 

his entry into organized sports even though to her this represents a change in their 

relationship. She believes this is a significant event in his development away from 

dependence on his mother and she is saddened by it. 

The tension throughout Emily’s story is fueled by her desire to remain involved 

with her son. The high value she places on sport leaves her little option but to support his 

entry into sport regardless of the impact on their relationship. Initially she feels her only 

option is to play the role of supportive mother.  

Emily’s perception of the parent role, specifically the mother role, came from 

watching her own mother. Throughout Emily’s youth, her mother remained a spectator 

on the sidelines of her youth sports while her father coached all of his children, including 

in national Little League tournaments with her brothers. When Emily’s turn comes to 
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play the mother role in a sport setting she follows her mother’s lead and proceeds to a 

place on the sidelines. 

We will never know if Emily’s choice of action would have continued had she 

entered a context that matched her own expectation; that is, if her son had a male coach. 

As chance would have it, her son ended up on a team with a female coach. For Emily, the 

role of coach had been perceived as a male role.  Seeing her son’s female coach shifted 

this perception:  coaching was now open to mothers as well. Coaching offered Emily a 

way to maintain (at least for a while) the important relationship with her son that she 

feared she was losing.  

Abstract. Here Emily provides an overview of her story. This segment frames the 

events that took place and a few of the evaluative reasons why she played this type of 

parent and coach. The reasons she did not coach in the first place are also briefly covered. 

I’ve been coaching my son’s team for three seasons. So two years, and I started 

doing it because his first season he had a female coach, and I was like, “Good for 

her for stepping up to the plate and coaching her son’s team.” And I asked her, I 

said, “How did you get involved in this?” And she told me and I was like, I’m just 

going to do it.  Why not? It gives me a bond with my son, and so I did it. It is 

normally what dads do and I just decided I wanted to do it, and why not?  So I just 

signed up and started doing it and I’ve loved every minute of it, every minute of 

it. 

 

I think it’s been really good for me and my son. I hate that he’s getting a little bit 

older but he is. He is seven and sometimes mom is cool and sometimes she is not. 

But when we are on the soccer field I’m always cool. So that has been a perk. 

 

He is very happy with me doing what we are doing, so as long as he is cool with 

me doing then I will continue doing it. Once he starts getting to… when he says “I 

would like to have another coach,” then I will stop. But as long as we can both do 

this together and it is OK with him then I will continue doing it.  But it has 

created a little bond for us. We have that part of us… that’s us right now.  He is 

definitely venturing out into the world of having friends and “Can I go over to a 
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friend’s house?” So this has been good for us. This is our connection right now.  I 

would recommend it to any parent. Some parents want to do it and some don’t, 

which is fine. I’m not a PTA mom. That’s not my strong point, where that might 

be someone else’s strong point. I don’t want to sell candy bars. 

 

So I’d rather play soccer. So that’s what I choose to do. But it’s been good. It has 

been a very good experience. I would recommend it to anybody.  

 

Status quo. Emily begins by being the type of parent who responds to her child’s 

entry into sport by supporting from the sidelines. The value of sports prompts this parent 

to enroll her child in sport when he is first old enough to participate. This first segment 

shows us how sport was part of her home life growing up. 

But I was raised in a home where we played sports. We were outside. We didn’t 

sit in front of the TV. The computer was… we didn’t have one. I think I may have 

been out of high school before my parents actually had a computer in their house. 

But that wasn’t a big thing. It just wasn’t a part of everybody’s life, the way it is 

today. That’s just the way I was raised.  So sometimes when you have a kid that 

could care less, and would much rather be playing video games, I am like, “Why? 

It’s beautiful outside. There is a ball in front of you.”  

 

Emily’s construction of the parent role was formed from her experience of her 

own parents’ performance of the parent role. They both supported their children to be 

involved in sports, though they did so in gendered ways. Emily’s father coached her some 

and coached her brothers extensively. Her mother, on the other hand, did not coach but 

remained on the sideline.  

My dad was my soccer coach. Yes, he was, when I was a little bitty girl. I think I 

started soccer when I was, like, I don’t know, like five. And he coached my first 

team.  Let me think, did he coach anything after that? I think he coached a 

basketball team, maybe. He was here and there.   

 

Mom never did. She doesn’t want to play a sport at all. But she was there at all the 

games. So she never did. Dad did.  Dad coached a lot of my brothers’ baseball. 

My dad actually coached baseball most of his life. He took my little brother 

through T-ball and all of that stuff.  He coached a select baseball team is what he 
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did.  Whenever I was a little girl I went all over the countryside with his teams. 

State playoffs and national playoffs--we did all that for years. That was a side 

thing that he did.  So I was raised with it. It was part of our life 

 

Disruption. As we know from her quick summary, when her son entered soccer, 

Emily played the mother role as she had learned from her own mother. Her construction 

of the mother role in sport was not to coach, but to remain on the sidelines. The 

disruption came when her son was placed on a team coached by a female. The example 

of mothering that was embodied in her son’s female coach created an alternative to her 

current view of the appropriate role that a mother should play in her son’s sport.. She tells 

us here about how the female coach did not receive any help from her husband, which 

reinforced the notion that this was a place for mothers as well as fathers.  

Her husband never… he came every now and then, but I think he had to work at 

night, so he wasn’t there a whole lot during the practices. He usually came to the 

games. He was supportive of her, but it was really her that did it. It was her that 

did all of it.  

 

Action and resolution. Emily realized that her view of the role of mothers in sport 

could be extended to include a coaching role. Maintaining her relationship with her son, 

therefore, did not have to be solely reliant on their relationship as parent and child; it 

could also encompass coach/player roles.  She could actively maintain her relationship 

with her son through the sport setting by taking on the role of coach. Her son’s success in 

soccer contributed to her confidence and commitment to her new coaching role, and so 

she volunteered and began the journey of becoming the humanistic coach of a group of 

kids that included her son. 
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He excelled very well in soccer. Even that first season, he was dribbling fine and 

got his basics down. He knew what to do. So I guess she did whatever she needed 

to do for him.  

 

[Interviewer] Do you think that played into your decision to coach?  

 

Absolutely. Oh absolutely, absolutely.  So I definitely think that played a part for 

me in having him. He was doing well and he was excelling. Absolutely.  

 

So as I am sitting on the sidelines… I am like, “I can do this. Why not?” So I just 

volunteered for it.  

 

Emily signed up without incident and began to include this new role in her 

relationship with her son. Both of them adapted their relationship to accommodate the 

roles of coach and player. 

My son and I have, we have done things together. We’ve looked online and 

learned some things. And I’ve gone to coaching clinics and come back and said, 

“Hey, would you want to learn this? There is a game called packman. There is a 

game called sharks and minnows. “What do you think of these?”  We’ll go 

outside and play around with the ball. He is learning cool little tricks from stuff 

that I have learned at the clinics and I will come back and show him some stuff. 

So that has been one good thing.  

 

New status quo. Several seasons later, Emily’s coach role is a major component of 

her relationship with her son. She is highly committed to the coach role as a way to 

maintain this valued relationship. Although the tension created by his move away from 

the home has been diminished for now, she purposefully cherishes this time with him, 

knowing that the new status quo will only last so long. She foresees the relationship 

changing again, possibly to one to which she cannot adapt. 

It’s definitely my son. I don’t have a whole lot. I mean, I enjoy doing it. I really 

enjoy getting out there and playing with them and having a good time with them.  

But, it’s a connection with my son. I know at some point he’s not going to want 

so much of a connection. And so I want to take advantage of this as long as I can. 
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And that’s the real reason for me. I can say it’s because I get exercise out there 

when I’m running around with them but that’s really not it. It’s because I want to 

hang on to this as long as I can.  He’s a boy and he is just like me. And he’s going 

to find his own road and so as long as I can be a part of this, then I will. That’s the 

real reason.  

 

Identity analysis. The entry of Emily’s son into sport prompted her to play the 

mother in sport role type that she believed was appropriate. She had learned this role 

from her mother’s performance. She was prepared to be a supportive sideline mother. 

Believing that being supportive in this way is the right thing to do in this situation, Emily 

responded to the tension to remain involved in her son’s life by playing out this sideline 

oriented role. Only after actual contact with the organization, which includes interaction 

with a female coach, is her parent role type challenged. From her experience of a 

coaching mother an alternate way of being a mother in the sport context is formed. 

Immediately she recognized that playing this coach role is a more attractive option to 

ease the tension to maintain a close relationship with her son.  

While Emily’s relationship with her son is highly valued, she is not very 

committed to the role-type of sideline mother. This lack of commitment is evident in the 

ease with which she drops that role type in favor of the newly realized role type that 

permits her to be actively involved in her son’s sports experience. 

The lack of commitment to the sideline mother role type is in contrast to her 

commitment to her new coach role. Over the course of several seasons she has played this 

role and has come to believe it is an important part of their relationship, “…it has created 

a little bond for us. We have that part of us… that’s us right now”. This level of 

commitment to playing a role will impact the salience of the identity that is based upon 
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that role (Stryker, 1968). If so, we could expect her to take on the coaching role in other 

settings. Her statement about the coach parent role, “… that’s us right now” may mean 

that she plays this coach role in other settings with her son. 

The presence of a salient coach identity for Emily is interesting given her 

statements that she fully understands that this new part of her relationship between her 

and her son will not remain the same forever. This notion highlights a feature of 

relationship changes for identity theory. Commitment in identity theory is defined by the 

consequences of losing a relationship based on the performance of an identity (Stryker, 

1968). She believes that there may come a day when her son does not want her to be his 

coach; he will be enacting a player role type (or perhaps a son role type) that does not 

include support for her as coach. Interactions between the two based on their current roles 

could become problematic. These roles in the relationship will hold little value, and their 

loss will not cost her much from a coaching identity standpoint. The cost from a parent 

standpoint, however, will be very real indeed.  There is a possibility she and her son will 

replace the coach-player part of their relationship with something else. Failure to replace 

it will result in losing a significant part of their relationship. 

Darin and Emily’s stories were about the tension to remain involved in the lives 

of their children after they perceive changes toward less involvement. The next 

respondent also believes that involvement with his children is best and his story is about 

having to follow through when significant barriers to involvement are suddenly removed. 

Fermin – shoved in the pool. Fermin’s story is about being thrown into a 

situation that he assumes will be impossible but that in the end he only finds difficult and 
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rewarding. He is a business owner with experience volunteer-coaching in his youth, some 

of which is negative. He feels he has no choice when his wife volunteers him to coach his 

son’s team, and so responding as a supportive husband he is placed in an awkward 

situation. But it is as a father that he feels the tension to play the role of coach his child 

needs. The tension in this story is heightened when he is placed in a situation where he 

must follow through on his general belief that a parent should be involved in his 

children’s lives when given the chance. The opportunity to be involved comes when 

some other significant roles have been taken out of the way by his sudden placement in 

the coach position. 

Status quo. Fermin plays the role of dedicated business owner which requires 

much of his time. This is a role he has played since he was very young.  

I got into being my own boss, owning my own business, thinking that, “This is 

going to be wonderful. I’ll have all the time in the world to do whatever I want. I 

can work when I want.” And little did I know that that is the furthest thing from 

the truth. When I became self-employed I was very young.  

 

Fermin’s construction of the coach role was highly influenced by experiences he 

had as an adolescent volunteer coach. His experience with parents served to paint the 

volunteer coaching role as unnecessarily difficult. He believed that conflict with parents 

was inevitable. The judgment that the volunteer coach role was a negative role to play 

contributed to his reasons not to coach youth sports. 

When I was in high school is where my coaching started. I had become a referee. 

I was a player in high school. Became a referee for the city leagues, if you will.  

And actually had a neighbor of mine--they had a son that was on a team and they 

just approached me, saying, “Hey, our team isn’t doing very well. Our coach 

pretty much quit. Is there any way that you could find the time to coach?” So it 

was not that I was searching for it. It just happened to fall. And I said, “Sure, no 
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problem.” And then I found that I liked it.  That’s kind of where I started. I think I 

was a senior in high school so I was all of a ripe old wise age of seventeen, 

eighteen years old.  

 

I have had experiences in the past when my parents have just been really awful, to 

the point you say to yourself, “I’m a volunteer. I don’t get paid for this.”  

 

So I had, for instance--I believe I was coaching an under-fourteen team--and one 

of the boys for me was just really acting up so I pulled him out of the game, said, 

“Sit on the bench. Cool down. Relax. If your head’s not in this game, you can be a 

detriment to us.”  So his parents didn’t think that that was the right call. They 

disputed that fact. And all I wanted the child to do was just to sit down and cool 

off for a minute. And I would have put him right back in because he was a good 

player.  But how it turned out, parents screaming down my throat on that one, it 

was real difficult at that point to put that child back in. And maybe that was the 

wrong call from the coach. Maybe vengeance got a little too much to me. I don’t 

know. The child was already upset as it was. Mom and Dad got upset, which 

made the child more upset. Then I’m upset now because the parents are screaming 

at me, and I’m trying to coach at the same time, and that makes that experience 

real difficult, especially when you are a volunteer, going, “Hey, I don’t get paid 

for this. I don’t have to listen to your mouth. Your attitude stinks right now.” For 

something very little it became very big. So you have bad experiences that are 

like that.  

 

[Interviewer] Did you come into this coaching with that in mind?  

 

I did. If you plan for the worst and hope for the best, I think you’re going to be 

about as prepared as you can possibly be. That is kind of what I tried to do on this.  

 

Disruption. Fermin’s wife volunteered him to coach their son’s soccer team. He 

believes that a husband should support his wife’s plans and he agreed to take on the 

coaching position. 

 

I was brought along at this point by getting a phone call while I was at work, 

saying, “Hey, we don’t have enough coaches for the under-six boys.” That was 

from her. “I volunteered you to be a coach. Is that going to be a problem?”  Well, 

at this point there’s only one answer. Whether it’s a problem or not is irrelevant. 

So that’s how I became a coach on this one. This particular season it’s just kind of 

luck of the draw, if you will. My wife drug [sic] me in it.  
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Action and resolution. Fermin’s beginning status quo  was anchored in his 

performance of the highly dedicated business owner role type still existed, as did his 

negative assessment of volunteer coaching. However, he has been quickly placed in the 

coach position and so feels a tension toward fulfilling the role of coach for his child. 

Without the old excuses in place between him and his involvement playing the coach role 

for his children, the tension to take up this role felt significantly stronger. His coaching 

role was resurrected and tested against the roles played by his the team and child.  

And at first when I started the season I was like, “I’m really busy.” I own my own 

business. I’m out of town quite a bit. There’s just a lot on my plate.  And I said, 

“Really, when am I going to have time for this? When am I going to be able to do 

this? And on top of that and more importantly, am I going to have the right 

attitude to teach these kids?”  I describe myself as a very impatient person. So 

I’ve learned just as much from my team this year than I have, and they’ve kind of 

helped me slow down and say, “You know there are more important things in 

life.”  

 

It’s been a pain in the ass. Excuse my French. It really has. It has been a complete 

and total nightmare on my end.  But I find that I enjoy spending the time with 

kids. Instead of going home and maybe sitting down and just watching TV or 

getting on the computer and doing a mindless activity or something like that, I get 

the opportunity to go out with the kids and exercise for a little bit, which benefits 

me.  I get to show them a game that’s a world game. It’s a very old--it’s a great 

game.  So I’ve found that even though I have the heartache of adjusting my 

schedule to make sure that I can be there for them and have that relationship with 

them and being steady with them, always being there…It’s been a pain on my 

personal end. But I wouldn’t trade it. I really wouldn’t.   

 

The time-wise is a drop in the bucket. You’re talking a few weeks of your time. I 

have practice once a week and a game once a week. So my Friday evening is 

taken up with practice and I still have enough time to do personal stuff, take my 

wife out if I want. So that’s not a problem.  And then Saturdays, I have multiple 

children so I may have multiple games. But that’s still not a problem, either. As a 

parent I’m glad to sacrifice that so that my kids can have fun. And I have a good 

time, too, so it’s not a bad sacrifice.  
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New status quo. Now we see Fermin comfortably being the type of coach he 

wants to be for his children. The negative interactions with parents did not materialized 

and with their absence he is able to let go of the apprehensions he held onto from his 

previous coaching experience.  He is even able to provide several reasons to continue 

coaching which show the overlap with the involved parent role type. Given a 

continuation of the current setting and performance of the player role by his child, it is 

likely that he will continue acting in accordance with his new humanistic coach role. 

Fermin’s work role remains a large part of how he lives his life. He hedges his 

ability to continue playing the coach role as dependent on the amount of time available 

after the demands of work have been satisfied. Should his work demands increase in the 

future, it is likely that his choices would result in his playing his work role.  

I would like to volunteer coach, continue to do that. I’m going to take it in stride 

just because I’m self-employed. That’s a huge role in my life.  Translating that 

into coaching at this point it really depends on how business is. If business is 

booming and I don’t have the time that I can fully volunteer my heart and soul to 

it, then no, it’s not fair for me to do that. That’s a detriment to those kids. So I 

wouldn’t want to do that and not be able to prepare them.  If the opportunity 

arises then, yes. I would, in a pair of seconds. Why not?   

 

As a dad ultimately you want to teach your kids. You want to show them right 

from wrong. You want to teach them. You want to love them. As a good father 

that’s what you want to do.  I get to do that as a coach, as well. I mean, why not? 

It’s a win-win.  Not only am I coaching my own son but also coaching other kids 

as well. Why not? You have nothing to lose at that point.   

 

And you get to spend time with your child, as well. So maybe you can use it as a 

little one-on-one, as well, and say, “Hey, this is our thing that we’re going to go 

do. “ And you go coach and have a good time. You can do all kinds of stuff after 

practice, at that point being one-on-one with your child.  So there’s [sic] a lot of 

opportunities that can come out of it if a person looks at an opportunity, saying, 

“Hey, there’s a lot that we can do here, you know. Take advantage of it.”  
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Identity analysis. Fermin is clearly highly committed to his work role. Hedging 

his involvement in his children’s sport activities because of his work supports this view. 

Given his commitment to the work role, it is likely that he has internalized this role as a 

salient identity within his self-concept. This high work identity salience would therefore 

explain why he would drop coaching should a conflict with work require it. Although he 

is currently enjoying the performance of his parent and  coach roles in keeping with the 

involved parent and humanistic coach role types respectively, Fermine has shown time 

and again that his work is very meaningful to him..  

Recall that the work role and the parent role are not mutually exclusive. Work is 

thought to be a form of being a parenting for many men. Being a breadwinner can 

provide the resources necessary for family to participate in many activities including 

sport.  

After his wife volunteered him into the coach position Fermin had to reconcile his 

beliefs about involvement with his children’s lives with his actions. His belief that a 

father should be involved with his children when the chance arises provided a tension to 

discover ways of being a coach and involved parent which fit with his work role. Since 

the realization that coach and parent role types that fit with his work role, the tension to 

fulfill these roles proves a little harder for him to ignore.  

Prior Arrangements summary. The stories in the Prior Arrangements group all 

feature a change in the role priorities of the protagonist. Each at the beginning performs a 

role type that that precludes playing the coach role. Darin and Fermin perform their work 

roles in ways that limit involvement in their children’s sports.  Emily, on the other hand, 
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is placed on the sidelines by playing her parent role type. For her, only an alternate 

version of the coach role does she realize that her parent role is not the only option for 

being involved with her son.  

Following a perceived change in their relationship with their children, each is 

drawn to be more involved in their children’s sport experience. Fermin only pursues 

playing the involved parent and humanistic coach role types after entering the coach 

position. Only then is he able to feel the tension to actually play the roles he had never 

been close enough to engage. Darin and Emily both feel the draw to be involved before 

they take up that role type. Once they are able to lower the priority of another role type 

can they satisfy the tension driving them to be more involved in their children’s sport 

experience. 

Crucible. Stories within the Crucible group feature the protagonist continuing to 

perform a role type that does not satisfy the needs of the relationship in which that role 

type is being performed. The individual desire to fulfill some need but cannot adequately 

achieve this because the role type is mismatched to the context. These stories involve 

slow change; sudden realizations such as with those seen in the Prior Arrangements 

group are not present. The respondents change role types over time and continue to adapt 

their role types, even within the ending status quo. 

Graham – Frustration. The source of tension for Graham is his desire to be an 

effective coach for his son’s soccer team. The way he sets out to be that coach is to play 

the role of highly competitive coach. The inappropriately high performance standards of 

his coach role type cannot be realized with such young participants. His inability to 
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realize his desired outcomes in his team’s abilities leaves Graham frustrated and feeling 

that he simply cannot be involved as a coach for these players.  

Graham can modify his practices to make them appropriate to the team’s age 

level; he cannot, however, modify the feelings of frustration and failure about how the 

boys are performing on the field. Graham eventually quits his volunteer-coaching 

position and spends a season on the soccer sidelines watching another father be the 

coach. He was unsure whether this father had any experience coaching soccer but did 

recognize that the other father was at least doing something to help out the children.  

Only through being a parent-spectator could Graham learn a new coach role type that 

aligns with the “do your best” attitude included in the humanistic coach archetype. 

Status quo. Graham had a long history as a professional select soccer coach. He 

coached adolescent boys in high-level league play. He constructed his coach role within 

this environment. Graham’s parent role type was also influenced by this context. He 

learned the parent role by watching the parents of his select soccer players.  

Well, having coached prior to my son being born just got me wanting to coach, 

and then I stopped coaching when he was first born so I could spend more time 

taking care of things and helping out with him and helping out my wife and was 

going to wait to get back into coaching once he started playing different sports 

and stuff. I was biding my time, waiting to coach, because I loved coaching. I 

loved it.  

 

So I couldn’t wait to coach my own son. I had seen--I had worked with all kinds 

of other parents, you know, who had their kids try out for these teams, these select 

teams, and so I--I wasn’t a parent myself but I saw them all parenting. I saw the 

care that they provided for their children, and I was involved in their child’s life, 

too, and so it just made me excited to--can’t wait until I’m at that stage, but I also 

wanted to coach at that stage.  
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Disruption. Tension arose immediately when he was finally able to coach his 

son’s team. He was more than ready to be his son’s soccer coach. However, the children 

could not perform at the level he wished and he found that his extensive coaching plans 

ran headlong into five year old children. The difference between what he expected and 

what these young players could deliver was significant for Graham. 

So, once he started playing--I can’t remember how old he was, five, four--[I] 

signed him up for soccer and that was the first thing I started coaching and it was 

fun. It was fun to see him play. What was frustrating, though, is that it was not the 

level I was used to. I was used to coaching fifteen year old boys, highly 

competitive, skilled, that would travel everywhere to play soccer and then all of a 

sudden I move down to four year old kids that, you know, just recently learned 

how to run. 

 

So I hope I didn’t let any of this out, but I was really frustrated. I guess I just 

wasn’t prepared for the drastic difference in ability and not even in… it’s just they 

couldn’t. They couldn’t do it. I could, I could show them how to do all of this 

stuff, but there was no way they could execute it. They were four year old, five 

year old kids that could barely balance on one foot. So that was a shock. It took 

me a little while to get over that, and like I said, I hope I didn’t let any of that out 

to the kids or the parents.  

 

Action and resolution. Graham’s desire to be his son’s coach drove him to 

continue in the face of exhausting frustration. Ultimately, he decided to quit because the 

frustration level was too high. Quitting, however, allowed him to engage youth sport 

through the parent and to experience another way of being a coach through watching the 

humanistic coach role performance of the other volunteer coach.  

I learned a lot about patience that first year, because like I said, I was so shocked 

at the difference in skill level, but I stuck with it. Got over the shock. Figured out 

how to do it. It drained me. It wore me down. I needed to take a break. I didn’t 

know if I could handle it any more. It just required way too much patience. I 

thought this was way too much. I don’t think I can do this anymore. I’ve spent 

four seasons trying to teach and trying to be as patient as I could, and you know 

what? I think I’ve met my limit. So I took my break  
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Graham’s break from coaching placed him on the sidelines among the other 

parents. Here he experienced the parent side of the coach-parent relationship. His own 

performance of the parent role did not sit well with him. He disliked these parents’ role 

type and the complaints that were common practice for many, including him. 

So I took my break and was a parent, went to the practice, saw what the coach is 

doing, and you know, he’s a volunteer parent just [like] me; his kid was playing 

on the team, no different than I was. But I would go home each night and 

complain a little bit and grumble a little bit. And I’d hear--I’d be sitting at the 

sidelines watching the game going on or watching the practice going on, and I’d 

hear a couple of the other parents grumble, “Ah I wish he would do this more” or 

“How come the parents don’t know this” or something like that.  

 

And just hearing all the parents complain, hearing myself complain, even, I just 

said, “Well, that’s just not really fair.” There’s a parent out there that’s 

volunteered to take these kids under his wing, teach them soccer as best he can, 

and these are volunteer parents. They’re not paid. They don’t even have education 

for all I know on the sport of soccer. Maybe they played it when they were kids. 

Maybe they didn’t. But what gives us the right when we’re sitting here with our 

butts in the chair, on the sideline, relaxing, taking it easy, to complain about this 

other person who stepped up to the plate? So I vowed I wasn’t going to complain 

if I wasn’t going to step up to the plate. I figured I couldn’t [not] complain so I 

better step back up to the plate [laughter].  

 

It just made me realize, “Well, here I am. I have coaching certificates. Like I said, 

I’ve coached at high levels. I played in college on a scholarship. I have all this 

education and experience to draw from. It would be a shame for me to stay, to not 

coach my kid and any other kid who wanted to play just because I was tired or 

worn down, or didn’t feel like they weren’t great soccer players. That’s not fair. 

That’s not right, because I have all this experience and as a parent I should be 

willing to help out my kid and other kids in using that experience.  

 

So I jumped back in and went gung-ho and started coaching this year. But yeah, 

that last season was really interesting. It was a real eye-opener to me because I 

was really, um, shocked at how I felt, and how being on the sidelines, being a 

parent that is not involved, how they complain about what goes on [chuckle]. You 

know, I didn’t hear that before. They didn’t complain to me because I was the 

coach. They probably complained amongst themselves. That’s one thing I’ve 

learned is that I don’t think you can ever get away from there are some parents 
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thinking that, “Oh, there should be a better way to do this,” or “Oh, Johnny played 

ten minutes and Billy played twelve minutes. What’s wrong with that?”  

 

So, I think that, uh, I, I had to start coaching again, because I just figured, it’s not 

right for me to complain when I’m not the one that’s taking the time.  

 

New status quo. Graham returned to coaching again but now plays a coaching role 

type that aligns with the archetypical humanistic coach role type. The majority of his 

frustration is gone but not completely. There still remain some echoes of the high 

standards that were part of his highly skilled coach role type. Now he is able to better 

meet needs of the children on his team. 

It’s changed. No, it’s changed. It feels, I still sense that frustration there but it’s 

more--I--it’s from the same thing it was before. I’m, you know, instead of four 

year olds now, all right, they’re getting better. They are seven and eight year olds, 

but they’re… they’re still seven and eight year olds. I’ve learned how to focus on 

the little triumphs that happen at practice or that happen during games, when I’m 

working on making sure you trap the ball, instead of just kicking it down the field. 

And we work on it at practice and then, they do it in the game, or one kid does it 

in the game. That’s awesome. I’ve just learned to focus on that.  

 

So I guess I’ve just changed my point of view, a little bit, slightly. I’ve altered it, 

not a complete big drastic, one hundred and eighty, one hundred and eighty 

degree change. I’ve just looked at it, decided to focus more on the little triumphs, 

the--the--the good things that are going on, as opposed to what they can’t do, and 

what they’re not doing, and what they’re not getting. I focus on how close they 

come to getting it or maybe getting it all together. One player being able to do it. 

Two players being able to do it.  

 

And that’s the other thing--at this age you start to see that the kids, you know, 

there’s one or two kids that just, wow, they’re naturals and then there are just 

some kids that are just still out there to chase that ball around, and just follow the 

pack, and they really don’t get soccer.  

 

I’ve--I’ve learned to be more of a cheerleader than a coach. And I think that is the 

little shift that I’ve taken from last year to this year.  

 

Uh, it seems like that when you’re out there on the field with the boys, that’s true, 

that’s pure, that’s just fun.  
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Identity analysis. Graham has extensive experience as a highly competitive coach 

in an elite soccer club. The performance of this coach role type was appropriate and 

meaningful for him at the time. The commitment to this coach role type likely resulted in 

the development of a salient identity based on the competitive nature and high 

performance standards that were part of playing that coach role type. 

Given a salient elite coach identity Graham’s persistence in playing that role in 

the youth sport setting would be a function of that identity. Identities seek chances to be 

expressed through their power as schemas, interpreting contextual and interactional cues 

as appropriate for expression of that identity. Graham likely “saw” the youth sport 

context as a place for this identity to be expressed. Poor performance by his players was 

interpreted as a call to work even harder as the same elite coach type. 

The repeated subpar results of his efforts finally become more than he could 

handle. He could not fulfill his desire to be an effective coach for his son’s team. He 

could not see any other alternative than to quit as coach. The salience of his identity 

based on the elite coach role limited his ability to find other solutions to the problem. 

Graham plays the parent role on the sidelines but it has little significance for him. 

In fact, he does not like the overly critical elements of it that he hears from the other 

parents and even himself.  While on the sidelines he is able to identify a new coach role 

type by watching the parent that coaches the team. This parent plays the coach role by 

emulating the humanistic coach role type. This role includes, among other things, the 
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coach simply doing the best he can for the children. Now open to this new role, he is able 

to return to the coach position and be a more child-centered, nurturing coach.  

Identities can be deeply held and powerful movers within people’s lives. Graham 

cannot simply sweep away his elite coach identity just because he makes a rational choice 

to play the nurturing coach role type. His continued instances of frustration show us how 

his identity, based on the elite coach role type, is still active during his volunteer 

coaching. Deeply held beliefs, such as Graham’s elite standards, will continue to haunt 

anyone who is attempting to act contrary to those beliefs. 

Graham’s story involves the impact of a salient identity that drives the 

performance of an inappropriate coach role. The next story is about a respondent who, 

although he changes over the years in coaching ability, still believes himself capable of 

performing only being a supporting coach. 

Harold – assistant to leader. Harold’s story features a slow change in his abilities 

as a coach. He is the longtime assistant coach for his daughter’s team. Throughout his 

volunteer coaching experience, Harold is driven to be involved in the lives of the 

children; to be involved enough to share in their development. Only after a rearrangement 

of his team environment does this tension to be involved challenge Harold’s  long time 

view of himself as an assistant coach. Harold spends several years playing the assistant 

coach for his daughter’s soccer team. The head coach is a highly experienced collegiate 

coach who provided all of the soccer leadership for the team. After several seasons of this 

arrangement the head coach tells Harold of a plan that will affect the entire team. He 

plans to consolidate their team with another team, one year before the roster would 
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expand to accommodate all of the players. The result of this plan is that several girls will 

be cut from each team. Harold’s longstanding role as an assistant is still an option on the 

new team. His relationship with the cut players, however, causes him to consider altering 

his position  to become a head coach. Harold is unsure of his ability to effectively play 

the head coach role type. Emerging from the shadows, he takes the girls cut from both 

teams and forms another team as the head coach. 

Status quo. The status quo for Harold’s story was built over several years as an 

assistant coach under the guidance of a highly experienced head coach. Initially the 

respondent had no coaching experience in soccer and no intention of developing any. 

Harold’s relationship with the head coach allowed him to slowly build his coaching 

skills. It also allowed him the time to understand the game, experience his daughter’s 

enjoyment of it and build relationships with the other girls on the team. 

Well, naturally, my wife is the one that, like, at that particular time my daughter 

was in gymnastics. And through gymnastics, that’s how we met the coach. And 

that’s how we got connected with the soccer. Personally, I never grew up playing 

soccer. I grew up playing baseball and playing football. I never played soccer 

ever, ever, ever. And there was another parent on the team who coaches women’s 

soccer [at] a local university, and our daughters were the same age. And that is 

where we were talking to say, “Hey,” because he was a soccer guy so he knew 

that he wanted his kids to play soccer. So he said, “Your daughter is the same age 

as my daughter, would you be interested in…”  

 

So, we kind of teamed up. In case he wouldn’t be able to make it, I’d be able to 

cover for him or [if] I wouldn’t be able to make it, naturally, he’d be able to cover 

for me. And he was mainly the one driving the soccer education for the kids. 

Well, it was also educating me. So we started when my daughter was five years 

old and I learned just as much soccer as what the kids did. The main thing was the 

enjoyment, Jenna’s desire to play and our desire for my daughter to play, and my 

enjoyment of coaching the kids. So that’s pretty much what drove the next season 

and the next season and the next season.  
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Disruption. The head coach’s decision to merge two teams would result in cutting 

many of the players that had been on the team for several years. This change in plan did 

not fit with the way they had been as coaches for many years. . The coaches had all been 

nurturing adults who always retained players while they learned how to play at any 

particular level. The unexpected switch by the head coach to a more competitive coach 

role orientation was surprising for Harold. Initially he agreed to the plan, remaining with 

it through tryouts and the selection of the new roster.  

Well, up until this past season, Coach and I always teamed up. And the U11 girls’ 

classification the field gets bigger. There’s [sic] more girls on the roster. You’re 

playing a little bit better competition. And coming into this past spring the plan 

was to stay together and then when it’s time for the girls to go up to U11, then we 

were going to expand the roster. Well, I don’t know why it happened, but our 

coach and another coach were talking. And so they wanted to combine teams and 

go ahead and make the jump from rec to developmental league. But since it is 

U10 the roster doesn’t expand and so there would be some of the girls that would 

be cut.  

 

So Coach called me and talked to me about it. And I was like, “Whatever. Yeah, 

yeah, that’s fine.” And then we got both teams together and we were running 

some tryouts. And after the tryouts me and Coach and the other coach got 

together and we were talking about who was not going to make the cut and who 

was going to make the cut.  

 

Action and resolution. Harold’s relationships with the head coach, his own 

daughter and the team were all based on playing the assistant coach role, a role which 

could persist in the new combined team. However, the continuation of a relationship with 

the girls who were to be cut dominated his decisions. He was willing sacrifice his 

relationship with the old head coach in order to maintain a relationship with those girls.  

And that same day my wife and I were going up to church for basketball practice 

and we were talking. And we thought about it. And we didn’t want the girls we 

had been with so long that were going to be cut to be devastated. So I said, “Why 
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don’t I go ahead and take the--I guess the leftovers. Take the girls that were going 

to get cut and make my own team. And when we expand we can all come back 

together.”  

 

New status quo. Harold’s ability to play the role of head coach demonstrated just 

how much he had learned throughout his time as an assistant coach. He was able to 

handle the new demands. His increasing comfort and commitment to playing the head 

coach role type makes him a restless parent on the sidelines for his middle child and a 

more assertive assistant coach for his youngest. 

So that’s how that happened. And to be honest with you, just by doing that, it has 

helped me grow as a coach and as a person. I just really enjoy doing it. And I was 

doing it, but as an assistant before, and now that I’m a head coach, I’m loving it.  

 

So that in conjunction, with me taking the team on, I’ve kind of built confidence 

in myself as well. And to be honest with you, I never really realized how much 

knowledge that I had gained. Like I said, I had never coached, never played, never 

done anything with soccer before up until I started coaching her. And I never 

realized how much I knew until I was forced to have to do it by myself. Because 

coach is always the one--you know, I would grab the girl and say, “Hey you’re 

doing this a little bit; try this a little bit better.” But Coach was the one that was 

always leading the instruction. Well, now I’m the one that’s leading the 

instructions in practices.  

 

Yeah, as, as the head coach I have no assistant coach. I have eleven girls on my 

U10 team. I have eleven girls, no assistant coach. One of the parents on occasion 

will step up when he is there and help out. So, um, so I got to be the head coach 

and the assistant coach. There’s no time for me to do anything else. I think my 

hardest thing is when I am the parent with my middle child. Because I am wanting 

to coach. I am wanting to say, “Hey, move over. Move over.” And I don’t do that. 

I have to make myself not do that.  

 

Um, and then with my youngest, with his coach I always, you know, I defer. I let 

him be the head coach but I’ll always say, “Hey, why don’t we run this drill?” 

And I’ll, you know, explain the drill to him and set it up and let him run it, you 

know what I mean. But I always defer back to him. I know, you know, he’s the 

head coach. I want the kids to look at him as the head coach. But I think the 

hardest one of the three, head coach, assistant coach or being a parent is being a 

parent.  
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Identity analysis. Harold’s crucible comes with the decision of the head coach to 

combine two teams, which requires cutting several players. His first reaction is to 

continue playing the coach role in his assistant coach position as he had done over the 

course of several years. However, continuing to be an assistant to the head coach would 

have ended his part in fulfilling the needs of the players being cut. His driving tension to 

be involved in the lives of his daughter and her teammates pressed him to find a solution. 

The solution he found required a change in both role and position. 

Considering Harold’s transition from an assistant coach to head coach illuminates 

some considerations between the two. We see that in discussing possible solutions with 

his wife, Harold decides to play the head coach role type before he takes on the head 

coach position. His transition begins in the car, completely out of the sports environment. 

For Harold, the decision to play the role leads to the assumption of the position. This 

multi-year volunteer was still making decisions about what role he would play in the 

organization. 

The length of his tenure as an assistant coach may have led to the internalization 

of this role as an identity. However, we can also believe that his tenure as an involved 

parent and provider parent were also part of his relationships  and may have also become 

internalized as an identity. When a situation is presented in which these become 

competing identities, it is understandable that Harold hesitated in deciding which one to 

express going forward.  
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We cannot dismiss the personal risk involved in the change from assistant to head 

coach. The difference between assistant and head coach seems small when considering 

the endless variations in possible roles, but we have seen over and over in this study 

alone, respondents who view the difference between these two coach role types as great 

enough to sway their decisions to volunteer entirely, both for the positive and the 

negative. This switching of roles is not done without at least some perceived difference in 

role requirements. Once again we see a multi-year volunteer hesitating to take a head 

coach role with much of the same trepidation as several first season parents have done. 

Harold’s story involves the tension caused by the desire to continue important 

relationships in the face, which required changing roles to save them. The following story 

involves constructing an effective coach role type on the fly. 

Ian – coach alone. The tension in Ian’s story was produced by the desire to 

remain involved as a coach for his son’s team in spite of a lack of support by the 

organization for him as a coach. He was recruited and assumed that there will be support 

from the organization in the form of drills, standards of play, and equipment. The 

organization did not, however, provide this support. The tension is resolved incrementally 

through the persistence of the respondent. He took it upon himself to learn the things he 

needs to know and gathered the equipment he needs to have. Ian’s crucible forced him to 

rise to the occasion on his own two feet.  

Status quo. Ian retired from the military and hoped to take advantage of his new-

found freedom to engage in his children’s activities, including sports. Although he had 

played soccer in the past, he did not consider himself a very experienced coach. His 
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desire to be an involved parent does lead him to volunteer as an assistant coach for his 

son’s team. 

I got started last spring. I retired out of the Army and I haven't started a second 

career yet. So I'm just a stay at home dad right now. And I played soccer in high 

school, so I wanted my kids to play soccer. It was a sport I enjoyed. Well, when I 

was working in the Army, I didn't have a lot of time. Did a lot of traveling and 

stuff like that. Gone a lot. So since I've retired I'm home. I've got time.  

 

I got him into soccer because I played and enjoyed it. And I wanted to see him 

play some kind of sport--figure the earlier they start, the better. I think he'll stick 

with it for a while.  

 

I didn't play until I was a junior in high school. So I only played two years. I 

didn't really play, because when I grew up I lived out in the country. It was fifteen 

miles to the town, to where the school was, so I didn't get to play any sports, 

really, until I turned 16 and I was able to drive. I could drive myself back and 

forth to school, to practice and stay after school. It's a lot different now than it was 

25 years ago.  

 

Disruption. Tension was heightened when Ian was drafted into a coaching 

position, because no head coach was available. This proved to be only the first of the 

organization’s shortcomings, and ultimately his expectations in nearly every arena of the 

context were unfulfilled. Each shortcoming forced him to extend beyond what he 

believed should be his coaching role.  

First I volunteered to be an assistant coach. I don't know who it was down there. It 

was some lady down there. She was like, "You mean coach?" And I was like, 

"No, assistant coach." She was like, "Well we really need coaches for that age 

group.” She was like, "I'll twist your arm later." Volunteering to be the coach does 

involve some time planning out your--because you want to have a good quality 

practice session. I don't want to just show up unprepared and say, "Okay. I don't 

know what we are going to do today." It does take some time and effort. So I 

wasn't sure whether I wanted to keep being the coach or not. But once we got the 

team assignments she called up and she was like, "Well, your son's team doesn't 

have a coach yet." That why I was like, "OK. I'll be the coach."  
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So I missed--I missed the coach's meeting. I think it was like August 25th they 

had that. I missed that. We actually went to a birthday party at J&R and while we 

were there some guy showed up and I overheard the conversation about he just 

came from the coach's meeting for the NBYSA. That was before I'd even got the 

phone call about, "Here's your team assignment and you don't have a coach yet." 

That was before. But from what I understand they didn't put out that much during 

the meeting anyway.  

 

Action and resolution. Perseverance was Ian’s chosen course of action. Still 

anchored in his desire to be an involved parent, he simply continued to address the 

shortcomings in support by becoming the type of coach he needed to be. Challenges such 

as knowing if the fields were open, learning coaching drills, getting necessary equipment 

and even knowing the rules all came up and were met through personal initiative. With 

each obstacle overcome, he let go of a part of his original conception of the coach role 

type which needed organizational support and played the independent coach role type 

which was better suited to the situation.  

I can never figure out when the fields are open or closed, if the fields may be open 

or they may be closed on Saturday because we had too much rain or something. 

Well, I got practice on Monday. So, Monday morning I'm trying to call the rain 

out line and it says, "The fields are closed on Saturday." And I'm like, "Well what 

about today? It's Monday and noon and I don't know if the fields are open or not." 

So I end up driving down to the fields myself and walking around checking them 

out and just making my own determination whether I think we can play or not. 

And then e-mailing all my parents and calling them and saying, "Hey, yes or no, 

we're going to have practice. That's happened several times. Luckily I'm retired so 

I've got the time. I can go do that.  

 

Other things I wish we had--the only resources we got is [sic] electronic on the 

website. When I had my first practice I had no information, no guidance, no 

nothing [sic]. So I'm relying on my experience from doing it before, luckily.  

 

Because when you're the coach on your own you're limited to your experiences. 

Not having had kids playing the games before, I haven't seen anybody else coach, 

other than the guys that I coached with down at the YMCA. And I think the coach 
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that was working with me, it was probably his first year, too, coaching the small 

kids.  

 

So the more resources we could have the better. And the league website’s got 

some pretty good links. It just takes time to go and look through the stuff and pick 

out the stuff that you think will work with your kids. A lot of it is more advanced. 

I mean we're talking four and five year olds. Four and five year olds, it’s got to be 

pretty simple.  

 

Even when you get on the field there's [sic] no resources there. There's no, uh, 

goals. There's [sic] no goals. I actually went and spent my own money and bought 

a soccer goal at Academy that I haul back and forth to the practices so that we 

have a goal to play with.  

 

And I like the little ones that they use in the game. I'd like to know where they got 

them. Even if I knew where I could go buy one of those I would have bought one 

of those. But I went and bought one at Academy.  

 

And when my guys practice if we try to scrimmage three on three well, you need 

a different color jersey or something to identify, because these kids are all on the 

same team. So, they get confused: "We're all teammates but now I'm going to split 

you into three versus three. And keep track of who's on your team and who's not 

on your team." Well, they make--they call them pennies. You know what pennies 

are? That's the little mesh thing that you throw on. It's like everyone's got an 

orange one or something. And if you put one of those on, well then.  

 

What I finally realized was, OK, they wear just a regular old T-Shirt but they 

bring their jersey. When we get ready to scrimmage I pick three guys and I say, 

"OK, you three put your jerseys on." So now we can easily tell who's on whose 

team.  

 

But it--it took me over halfway through the season to think of that idea. I mean, 

that might be some good information that could have been put out in a coaches’ 

packet.  

 

And of course the rules...I still haven't seen, or there aren't any, written rules. The 

two coaches just get together and talk about, "Well, here's how we're going to 

play." We've never played with the same amount of time for a quarter or a half 

yet. Every game I've played it's been different. I mean most of the information I 

got was from you at the first game when you came by and introduced yourself and 

I said, "Hey, what are the rules?"  
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But before that, I had two practices not knowing any of the rules or how we 

played. I didn't even know if we played with a goalie.  

 

New status quo. Now the season was going well. Ian has learned many of the 

things required to be able to function in this environment. He now knows full well the 

lack of support he will receive from the league and has let go of his original construction 

of the volunteer coach role. Even knowing the lack of support he will receive, he still 

hopes to continue as long as possible. He recognizes that his future choices are bound up 

with his work role, which is currently subsumed by his parent and coach roles.  

It's been enjoyable. I don't think I would be doing it if my kids weren't in there. 

But it's been enjoyable working with the kids.  

 

I want to keep getting my kids in there and playing. I don't know how long I'm 

going to be retired, unemployed. So we'll just have to wait and see. I might be 

taking a job some time.  

 

I want to see them keep playing. And if I can keep coaching that will be great, 

too. My wife's in the Army and she's actually--she's deployed to Iraq right now. 

So I'm single parent while she's gone. That is one of the reasons I don't have a job 

and have been spending so much time with the kids. But when she gets back we 

might have to move. We might have to move. We might be moving somewhere. 

So we don't know what we're doing.  

 

 Identity analysis. Ian was forced to alter the role beliefs he initially held about 

how to be a coach. He began with the notion that the organization would provide much of 

the guidance a new inexperienced coach would need, and he was ready to provide the 

necessary labor with a little organizational guidance. What he found, though, was that he 

must change into a self-reliant coach, solving his own shortcomings in order to provide a 

quality experience for his child and team. Although he can laugh about his experience 
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now that he has changed his role type to one of self-reliance, the tense moments when he 

was faced with the need to change alone were anything but laughable to him at the time.  

This difficulty in letting go of the original coach role construction is the root of 

the crucible for Ian. Unlike Graham and Harold, who each ceased playing one role type 

in order to take up another role type that fit the situation more effectively, Ian’s two role 

types overlap. While he plays the role types of independent coach and provider parent he 

is also continuing to play the coach role type that expects support from the organization 

as is evidenced by his continuous surprise and complaining at each new shortcoming of 

the organization. We see that Harold does not want to play the independent coach. He 

seems to demonstrate a desire to play the role he didn’t get to play; the coach who gets 

support from the organization. Although he does want to remain involved in his child’s 

life, he does like what he has to do to be involved. 

The previous stories tell about protagonists who have adapted their roles in the 

face of difficulty in satisfying the needs of their relationships. The following story tells us 

about a father who is facing a change in the near future. The tension is rising in his 

relationship with his daughter and one or the other must change before it can be resolved.  

Julio – kids are different. This story is about differences among siblings and how 

a father must ultimately relate to each separately. Julio has been coaching his son for 

several years now, and being a coach has become part of their relationship. The coach 

role type played within this long-established relationship with his son does not seem to fit 

well when played in his relationship with his younger daughter. Julio says that he would 
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like to coach his daughter, but also indicates that she is much more difficult than his son. 

His son is a “very coachable kid.” She, however, is “difficult.” 

Status quo. Julio was being an involved parent when he followed his son into the 

youth soccer league as a coach. He was able to play the coach role, which he found easy 

at that age level. His son’s success through the seasons supported the decision to continue 

coaching. 

And a lot of it is you follow your kids in what activities they do, or hopefully you 

do, and so if he’s going to do it, so we’re like, “Okay, so what is he going to be 

doing?” 

 

Just a--I didn’t play soccer growing up, but the kids, the kids liked it. He was 

probably second grade; he could play maybe flag football, but that’s just kind of 

bunch balls. Soccer is good, it’s like everyone runs around. You know, baseball, t-

ball is good but you still only have one person running around doing something, 

so I wanted something that you can run around, and he enjoys it but it’s more 

because he enjoys it and played with his neighbor buddies and school buddies so 

our team--ok, I can coach. I can coach a couple of second graders. I’m you know, 

whatever it is. And just had fun doing that.  

 

He’s good. He plays all the positions. He likes it. He’s not as strong a scorer as he 

would like to be but he is a great goalie and a great passer and stuff. He just needs 

to learn to go ahead take some long shots and go ahead and follow up with things. 

But he--he loves it.  

 

[Interviewer] So that helps a little bit with your transition season to season, 

doesn’t it?  

 

Yeah, definitely.  

 

Disruption. Julio’s daughter entered sport and behaved differently than his son. 

Even though he recognized that his children have different personalities, he still judged a 

possible coach/player relationship with his daughter as potentially very difficult. He is 
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judging her behavior from his perspective as an established coach. He believes his 

daughter, however, will engage him as a needy child wanting her father’s attention.  

And a lot of that depends on the temperament of the individual child. It’s one 

reason I haven’t coached my daughter’s soccer team, because she would be too 

clingy and it’s not a--they’re just different personalities, regardless of their 

genders, they are just different personalities.  

 

The daughter would be just too clingy and this, “I’m too tired. I want out. I want 

to go here.” And it’s, “No, everyone is treated fairly and everyone gets 

appropriate.”  He does other organized deals, not too many, but uh, you know, 

and he has other coaches and so I think he knows the respect and listen and learn 

and don’t clown around and maybe that’s from me jumping on him at a younger 

age at practices, but he’s a very coachable kid and hopefully the daughter will be 

that as well, but at this point it’s just that she has a different temperament so I 

don’t--so it may be a little more difficult to coach her but I will try in the spring 

and hope it works out. She’ll run up and down the field. This last spring when she 

played--she’ll touch it, “whooo.” And that’s a celebration kinda thing. But she’ll 

run up and down the field. She’s not the temperament to jump into a crowd and 

knock heads. She’s like, “No, I don’t want to get into a crowd.” So that’s just a 

temperament.  

 

But I think… it’s more the parent child relationship and she’ll like, “Oh I want 

out. I want out.” But if you’re not coaching she doesn’t have that opportunity to 

sort of whine to Mom or Dad, sort of “I want to play a different position” or “I’m 

tired” or so…  

 

Action and resolution. Julio’s story is in midstream. Tension is being created 

between Julio’s desire to continue being the type of coach he has become and his desire 

to coach both of his children.  It remains to be seen what actions he will take. Either way, 

there will be a change in the relationships between the respondent and each of his 

children.  

[Interviewer] Well, I’m curious. You say you’re probably going to coach her? 

 

Hopefully, if she wants to play. But, hopefully next spring it would be... I don’t 

know if I’ll be able to coach. If he wants to play or not, I may try to do two teams, 
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but that can be--get stretched pretty thin that way. So we’ll see. But yeah, if she 

wants to, only because she has asked. And um, if she wants to, yeah.  

 

[Interviewer] …are you doing anything to kind of prepare for that?  

 

No. No. We’ll just go in cold. We’ll see how she does. It’s a confidence thing 

with this child. It’s not really a skill issue. It’s just more confidence and being 

comfortable enough to sort of run in and kick the ball or listen to instructions or 

teammates. No, nothing special. We’ll see how it goes.  

 

Identity analysis. Julio is playing the same role with both of his children. His 

construction of the coach role works well in his relationship with his son but he does not 

believe it will work well with his daughter. When her actions do not fit what he believes a 

player should do, she is labeled “difficult”. Julio believes she will actually engage him as 

his daughter rather than as a player; a situation of which he he does not seem to approve. 

However, despite all this he will coach her if she requests it. Change is in the wind. But 

what will that change be? 

One option for Julio is to respond to daughter as a different role type in the sport 

environment. Another option is for him to change his relationship with his children in 

general to allow him to continue coaching his son but opt not to coach his daughter. He 

does not seem to be willing to refuse his daughter at this point; instead saying he would 

coach if she asked. A final option is for Julio to continue playing his current coach role 

type, which will require a change from his daughter. His daughter’s change could be 

either a change in behavior or a change in participation, for example dropping out. 

Julio has demonstrated some reluctance to change his coaching role type for his 

daughter. Identity theory connects role choice to an identity’s salience in the individual’s 

self-concept. If his reluctance is a result expressing a salient identity, then we could 
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assume that he will continue this expression in the face of all but extreme circumstances. 

As his daughter, she is part of a very important relationship; one with years of history and 

affect. His commitment to this relationship is likely built on a father role rather than 

coach role. Her “difficult” interactions with him may be common to their relationship. 

Extreme circumstances could be something a daughter can bring to her father’s role 

choices.  

Crucible summary.  The stories in the crucible group are similar in their source of 

tension. Each wants to remain involved in the youth sport context with his or her child. 

The respondents in these stories all continue to perform a role that is not providing 

satisfactory results. Some perform these ill fitted roles for only a few days while others 

continue for seasons. And except for Julio’s unfinished story, each successfully 

transitions the role they play and maintains that involvement.  

The perseverance of these individuals in continuing to play their poorly 

performing roles is one possible outcome of identity salience. Identities are part of the 

self concept of an individual and therefore are quite meaningful to the individual. 

Identities can act as a schema and reframe any interaction which would permit an 

individual to continue believing in the appropriateness of it. Therefore,  the 

underperforming role which is related to their identity would still be considered the best 

way to interact in the situation. Not all of these respondents behaved in ways that 

indicated the strength of decision that would come from a salient identity so we cannot 

say with certainty that it is an internalized version of these roles which contributes to 

their continued portrayal. 
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The Crucible story set illumines the difficulties that can exist for parents who 

decide to take on the volunteer coach position. Each of these stories featured people who 

wanted to be involved and in most cases volunteered soon after their son or daughter 

joined the sport league. The difficulty came from their construction of a coach role that 

did not match the situation. Each persisted in this role to the point of internal discomfort 

and eventual change.  The troubles of this group do not stem from any one specific role 

type, just the mismatch between the role and the situation. Only through letting go of 

their original role construction could they create a new, more appropriate coach role type. 

 

Right Role. The stories of the Right Role involve parents who ultimately change 

their primary role type during the volunteer experience. Each begins with a relatively 

unproblematic period of involvement with the organization. Then in response to a 

perceived change in the context these respondents adopt new parent and coach role types 

to play within the youth sport setting. The tension created by the perceived change may 

be relieved through the adoption of a role type, which addresses the source of that 

tension. 

These stories differ from the History group in that these respondents are reacting 

to perceived changes in the situation. The History group was playing roles that they 

learned in past relationships. Conversely, the Right Role group is reacting to perceptions 

of the context only after playing some role in the youth sport setting. This tension for 

change does not appear immediately, as if the individual is still trying to figure out how 

to behave in the setting. Each establishes him- or herself within the context through 



 104 

successfully playing one role type. Later each individual adopts another role type in 

response to his or her perception of a change in the context.  

Karl – competition. Karl’s story is about shifting to a more competitive role type 

in response to a perceived change in the competitive environment. Originally he 

volunteers because he is able to connect with the children in a playful, engaging way. His 

wife and the other parents praise his ability to connect with the children, and this 

connection with kids in general carries his success as an assistant and then head coach in 

his first seasons as a coach.  

Over the seasons, though, Karl begins to notice a competitive tone in the 

environment. His competitive sports background begins to surface in his choices, but his 

background is not in soccer so he must constantly spend considerable effort to be a 

competitive coach. His son is also showing realignment toward competitive, results 

oriented participation. It becomes difficult for him to stay ahead of his son’s abilities and 

the abilities of the teams against which they are competing. Karl feels a tension to 

provide coaching that will improve his team’s competitive success even though it is 

demanding a significant amount of time and effort.  

An additional burden on Karl’s time and effort comes with taking on another team 

when his youngest son joins soccer as well. Unlike his oldest son, this son thrives on 

negative attention and is difficult for Karl to coach. The youngest son is not the same 

type of player as the oldest son. The need for Karl to be the type of coach that still 

emphasizes positive experience and child-centered development for this son highlights 

the shift in the type of parent he is with his older son. The sheer number of tasks involved 
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with two teams consumes a considerable amount of time and energy, as well. Adding 

these tasks to the effort of staying competitive for one son and nurturing for the other, 

Karl quickly became crunched for time.  

Karl believes that both difficulties of limited time and staying competitive could 

be relieved if his sons would move to baseball or football. He has extensive experience in 

these sports. Karl is confident that these would require much less effort for him to 

provide a competitively successful environment for his children. 

Status quo. Initially Karl did not volunteer. Later when he did help out he was the 

type of coach that engaged children through creating a playful, developmental context.  

Well, I was just out there at practices and the other guy--I was watching him 

trying to…it started with U5 so it was like herding cats. So I said, "You know 

what, I can get out there and help him." My wife complimented me on how the 

kids reacted. It was lot of the parents and my wife and these other friends just 

telling me how good I am with their kids. It’s just, "Man, you’re good with kids." 

But I have always loved kids. I’ve loved competition. I’ve loved teams. And I 

love kids. That’s it.  

 

And the following year I tried to match with the other guy as his assistant but he 

went on to baseball, so I said, "My kids aren’t ready for baseball." So that’s how I 

got into it. And I’ve been a coach ever since.  

 

Disruption. Karl’s initial coach role type is well suited for his team and they 

thrived and enjoyed success on the field. However, this non-competitive tone was 

disrupted when his team was severely beaten. Karl responded after the loss by becoming 

a more competitive parent within his youth sport team. He immediately sought out 

information on how he could beat the other team in their next match. Simply creating a 

fun environment was no longer good enough.  
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I’ve been kind of growing and evolving with it. I mean, a perfect example is we 

hadn’t lost a game going into the week before. I was like, "Man, I feel for anyone 

who plays us. We got a pretty good team." Until I bumped up against the next 

team I played. He had four players. I had seven, and we got thrashed. He knew we 

were one of the best because I think he practices on the same day, and he’s seen 

our kids play. And I think he really just wanted to play some ball and show me 

how good his team was. Whoa, they were good. I’d like to play him down the 

road. 

 

I’ve improved our practice. I learned something from him. I was like, “Wow, how 

does he do that with his kids?” His kids were well disciplined. They were good. 

They had separation. They passed the ball off. It was the first time I’d seen it. It 

was pretty darn impressive against a pretty good team. I have good athletes and 

what he was able to do with his four--we didn’t score. And that was the first that 

had happened. I mean, we didn’t score a single point. He scored about ten to 12 

points. What’s good is it allowed me to learn from things that he was doing. I 

ended up talking to him afterward.  

 

It seems to have worked. We played this weekend and my kids were passing. I’ve 

been working on it, but they were passing and doing the things they needed to do. 

I look forward to playing the guy again.  

 

Action and resolution. Karl has perceived a change in the competitive 

environment throughout the youth sport context. He noticed where other coaches were 

striving to win matches and he responded with his own competitive training.  

I’ve seen it even down to the U6 level. U6 is when I started seeing the 

competition increase. Not that each one of the parents…each one of the parents 

brings a unique perspective on things. As I’ve gone through I’ve watched some of 

the coaches that obviously have the same people that are sticking with them. Have 

really good kids and that’s when the competition starts; the better the kids, the 

stronger the competition, even from the coaching perspective. I think that is just 

the nature of the beast, whether I’m out there trying to [do] my best for my kids 

and playing somebody. I don’t know if it’s more about winning. I think it’s more 

about improving, and if you ever play a team sometimes it’s so lopsided, the kids 

out there running around, they get discouraged. And you see it. Whether it’s five 

year olds, six year olds, seven year olds, you see them get discouraged and down, 

and they don’t have the opportunity to kick goals and you want them all to score a 

goal. That’s my intent. They all want to score goals and you want them all to 

score goals. As a coach I do. And that seems to takes some of the air out of the 

game some of the time…when you get thumped is the best way to put it. You’re 
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on their side of the field the whole time and they’re just kicking goals. As matter 

of fact my kid--just a couple of weeks back we played a team and they thumped 

us. My son got so frustrated he just went off the field.  

 

So, if you don’t think they are thinking it as five year olds, whether I’m 

inadvertently taught that somehow at home, but I think kids naturally pick up 

competition. I think we are fools if we think that they don’t.  

 

I don’t want to be one of those coaches that all I care about is winning. I don’t. I 

care about the kids having a good time, bottom line. And, uh, part of it is scoring. 

Part of the good time is scoring and doing well as a team, in my opinion. Anyway, 

I’ve seen competition, even if I’m bringing a little bit of it.  

 

New status quo. Relationships have changed across the board for Karl. He is now 

fully engaged in doing what is necessary to stay ahead of his team and their abilities. We 

can see this desire in the effort he expends to learn new soccer skills. He believes he 

could move to baseball and have an easier time being competitive.  

Now it’s getting more demanding because now they need to be taught more of the 

fundamentals. So now I have to learn that. Now it’s becoming challenging. If I 

was a baseball player it’s [sic] totally different. I would have to go brush up on a 

few things. I’m a baseball player and I’m a football player, real easy. 

 

Soccer, it’s totally different. Now I’m learning the game and after being beat by 

that other team a few weeks back… Kids have always reacted well to me and I’ve 

been successful as a coach in that regards. Now I’ve seen some very good players. 

My U7 has better players. Now it’s requiring me to be more on top of the game 

and to bring something different to practice. I’m doing a lot of different things at 

practice. I’m reading books and getting things and sit[ting] there and say[ing], 

"Well, how can I be a better coach to teach them more fundamentals?" So that’s 

becoming more challenging.  

 

Adding Karl’s youngest son to the mix becomes a second disruption to the story. 

This manifests as a time and energy demand for him more than anything else. This 

younger son is not interested in soccer as much as his older son and even seems to thrive 
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on negative attention. This relationship calls heavily on a nurturing parent role that Karl 

has recently reprioritized behind his competitive coach role type with his older son. 

Now I got another five year old and whew. This one seems to thrive more on 

negative attention. He is an emotional kid. I think he likes negative attention. So 

he’s interesting. It’s been an interesting transition. He shows signs of brilliance 

where he’s a team leader, team player. Then he shows signs of just breakdown. 

He breaks down my whole team. So I didn’t know what to expect and I am 

getting exactly what I thought I would get. That’s it in a nut shell. 

 

But at the five year old level most of the coaches that are there--they know that 

everyone is going through the same thing. They are battling, not to say the beast, 

but they are battling the same battle on the other side of the field that you are. And 

the parents at that point aren’t so competitive. They are still out there kind of 

smiling and having fun.  

 

Ultimately Karl believes he will have to make a choice about continuing to 

perform the disparate coach roles for each team. The main concern is time for the two 

teams. Karl continues to focus on the requirements for him to remain a competitive coach 

for his oldest child, and his competitive viewpoint continues to highlight the competitive 

needs of the situation.   

So in regarding whether I'll stay in, in the coaching or not at the volunteer level, I 

have two concerns. My two concerns are--number one is time with the two boys. 

So some things may have to give. If I go up with my U7 boy, who now gets into 

the higher level of coaching, the greater needs, now it requires me to even learn 

more. So now that's even more of my spare time learning the game of soccer, 

Maybe in baseball it wouldn't be. But in this case, soccer, I may have to just get 

out because I don't know as much as the next. It would take me so much more to 

learn it. I want to be involved with my kid’s growth. I think I can learn enough to 

stay ahead of him. 

 

So I don't know what the answer is going to be or what the outcome is going to 

be. I just know that it's about time. It's how much time does it take and do I have 

it. And the more I go up in soccer, the more I'm realizing I have to study: last 

week two to three hours just to understand my practice. Because I had to learn 

how do you teach them to kick the ball on the laces? I'm still trying to learn that. 
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How do you learn to look up while you're dribbling the ball? You know, things 

that I didn't learn. Nobody taught me that. Throwing a baseball is pretty easy.  

 

Identity analysis. Karl entered the youth sport environment performing the 

nurturing adult role with his oldest son. This original coach role type shares many of the 

attributes found in the archetypes of involved parent, humanistic coach and provider 

parents. All of these archetypes conform to the age appropriate expectations of the 

environment at that age. At first his lack of soccer knowledge was not a problem given 

performance of his chosen coach role type. Karl felt as if he was providing the type of 

coach role that his players needed at that stage. 

However, the context began to look different for Karl as he participated over 

several seasons. The context began to seem more competitive and require a more 

competitive coach to keep his team scoring goals. For Karl, scoring goals is part of the 

fun of sports and without it his son could become disillusioned and quit soccer. Karl was 

more than willing to embrace this new role. 

Identity theory states that identities can act as schemas that will interpret 

interactions as appropriate for the expression of that identity (Styrker & Serpe, 1994). 

The change in perceptions about the youth sport setting could be a result of an identity 

that over time interpreted more of the environment as competitively charged. Losses in 

the early seasons with his team were responded to as a caring, engaging coach. Losses in 

later seasons are seen as the result of competitive teams that must be met with greater 

competitive training. Given Karl’s commitment to the competitive player role throughout 
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his own youth through college is likely that some competitively based identity was part of 

Karl’s self-concept at some point. 

Karl’s youngest son, however, does not need this competitive coach role but 

instead needs the more nurturing role previously played by his father. Currently Karl 

seems to believe it is the youngest child which is being negative through is attempts to 

garner negative attention from his family and father specifically. We cannot really tell if 

it is Karl being overly critical of his son’s behavior or if his son is truly acting out against 

a nurturing coach role played by his father. All we can tell at this point is that there is a 

mismatch between the roles played within their relationship.  

Karl reacted to perceived changes in the youth sport context by embracing a 

competitive coach type into his relationship with his oldest son. The following story 

features a parent that reacts to a perceived negative change in her children’s sport 

environment. 

Lucy – protecting the positive. Initially Lucy easily plays a coach for her 

daughter’s team. Over time she perceives the presence of a negative threat within the 

setting. She witnesses overly critical coaches focused on scoring goals and driving away 

players. Lucy’s story becomes driven by her shift in role type to one focused on 

protecting her children.   

Lucy’s values the provision of a positive environment for her children. She is 

highly confident that she can provide the kind of positive environment that sports can 

deliver. Other coaches, however, present a risk of negativity. She becomes severely risk 

averse and the threat of getting a negative coach dominates her decisions. Tension comes 
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from her desire to provide a positive sport environment while only being able to provide 

for one of her two children. 

Status quo. Lucy comes from a background with several experiences of people 

playing positive coach role types. Her father coached her some and her brothers 

extensively. She also had a volunteer coach who treated her and her team well. From this 

background she learned to view youth sport as good for its participants.  Similarly, she 

developed images of youth sport coaches as positive and child-centered.   

My dad was a coach. He coached baseball mainly and I learned from him that 

teamwork, above all support for one another, can actually turn a game around. 

I’ve seen my brother at an all-star game, 11 years old and down nine to zero. And 

in baseball that’s huge, nine to zero. That means you’ve got to get 10 bodies 

across home plate to win. They ended up winning because of the morale. And the 

morale behind them was amazing. My dad always volunteered to coach. That’s 

just where I got it. My mom’s always been pretty positive when we were kids 

about being the team mom. So I think that is where I got it from.  

 

And my coaches were wonderful. I had a great soccer coach when I was about my 

daughter’s age--11, 12 years old. He was a zookeeper at the zoo. And he learned 

soccer. He got the DVDs. He learned it before he came to coach us and he was, 

you know, all about us feeling good on the field. He wouldn’t put somebody at 

goalie that wasn’t feeling confident. He wouldn’t put somebody up front it they 

didn’t feel like doing it.  

 

Disruption. Her daughter’s very first team did not have a coach so Lucy assumed 

the position. She played the kind of coach that she had learned from her own experience 

as an athlete. She was confident in her abilities to provide the necessary skill instruction 

and a nurturing environment for her team. This first episode with the league set the tone 

for Lucy’s involvement as having to take on the provision of the sport context herself. 

She started at age four. There was no coach; there was nobody there for the first 

practice. Nobody had volunteered or anything, so somebody had stepped up for 

the first practice because I’d dropped her off. And my daughter had told me what 
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had happened and I was very upset. And so I went to the next practice and that 

person wasn’t there. And so everyone was like, “Okay, who wants to coach this 

time?” And I was like, “Wait a minute. They need a consistent coach, especially 

at this age.” And they were like, “Are you willing to do it?” And I was like, 

“Yeah, I didn’t know there wasn’t one. I didn’t understand that until afterward.” 

So I coached that season and I carried all those girls with me. It started to become 

positive because I had people around me, parents as well, who were focused on 

the right things. 

 

Action and resolution. Lucy’s negative view began to increase in scope. Several 

of the other coaches were seen as negative and overly critical. The positive memories of 

the caring coaches from her youth were replaced by her fears of an environment of 

danger for her children. She becomes a parent coach focused on the need to protect her 

children from experiencing negative coach role types. 

I coached him for a fall and a spring. It was too hard to coach two teams. But I 

was scared of what I was going to get. I didn’t want him to have somebody that 

was negative. I didn’t want him to have somebody that yelled. I didn’t want him 

to have somebody who was the--where the experience wasn’t going to be 

positive. I was scared that I was going to get that because I’d seen it. Coaching on 

the other side, though, but I’d seen other coaches doing that. This past spring 

season there was a coach who was just entirely abusive to the refs, abusive to the 

kids to the point where the kids were starting to mirror his behavior, call our kids, 

“Lucky Losers.” So you are sitting within a four foot distance of the kids and the 

half time speech was, “They're just lucky,” even though it was seven to zero. And 

it wasn’t about being lucky; there was no real motivation. One kid came on the 

field and said, “If we don’t win we don’t get chocolate cake.”  

 

New status quo. Lucy continued to be wary of negative influences in the youth 

sport environment. Of her children, she coaches the one that seems to be in the most 

danger. She even prepared to move her daughter to a paid-coach environment, which she 

believed would ensure a positive context for her. 

That’s why we’re out here doing these tryouts--because I want her to have 

something that’s constant that she loves. That if she needs to take it out on the 

soccer field because she had a confusing day, and then after she gets all of that out 
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she can talk to me about it, because sometimes they can’t talk about stuff right 

away. So I need something that’s constant for her that she can have solace in. And 

she loves soccer and that’s where I’ll support it. I don’t care how much they ask 

me to give on Thursday. I will dip into her college fund. But you know that’s 

what I think soccer is for, for my daughter. For Colby it’s more about fun. See, I 

would be just like that guy out there. Because he’s positive in a way in which he 

is showing them what they need to do instead of saying they’re doing something 

wrong. There’s [sic] a lot of coaches who explain a drill and if they don’t show 

them the correct way to do it but they continually tell them they are doing it 

wrong, you’re going to lose that soccer player. They’re not going to want to come 

back next season. Their parents are going to look for something else for them to 

do.  

 

Identity analysis. Much like Karl, Lucy entered the volunteer-coaching context as 

the type of coach that prioritized an enjoyable, developmental environment. She is 

playing a coach role type that combines elements of the humanistic coach and provider 

parent. She stepped up and filled the position of coach so her daughter would have the 

opportunity to experience a positive sport environment. Her extensive experience with 

people coaching in a nurturing, humanistic way gave her the confidence to assume this 

coach role type.  

After some time in the youth sport environment, Lucy began to perceive the need 

to protect her children from negative interactions with overly critical adults. Other 

coaches’ behaviors were driving players away from sport. The tension for Lucy to 

support her children’s sport participation was now pushing her toward playing the 

protective parent role type in order to defend her child from these dangerous people. In 

time her protective parent role type overtook her initial provider parent role as the main 

driver of action in the youth sport setting. Decisions about participation became a 
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function of her ability to play the coach for that child. If she couldn’t coach them both, 

then one may have to move into a sport context that does not involve volunteer coaches. 

 The two archetypical role types of provider parent and protective parent are not 

mutually exclusive. Extensive overlap exists between the two. The dominant tension 

however has become the desire for her children to participate as long as she can ensure 

their safety but only being able to coach one child at a time. As such, the protective role 

type will win out where a choice between roles is required. Provision has become the way 

she protects. If she can’t provide a safe environment then the child will move to another, 

safer context. 

 We cannot tell the level of commitment Lucy has to either role. The only 

indication is the ease with which she drops the provider parent role for one other the other 

child and moves them into a paid coach environment. This indicates that she is not highly 

committed to the provision of sport for her children and likely does not have a highly 

salient identity as a sport provider. Her protector role type has shown more resilience, 

however, it is being performed within an environment that is perceived as appropriate for 

that role. We cannot tell if this is due to a highly salient identity framing the context as 

dangerous or if it is clear enough for someone to take on the protector role without the 

deeper meanings involved with a salient identity. We can only tell that she has perceived 

this situation as appropriate for the protective parent role.  

Lucy’s story involves interplay between the two parent roles of protection and 

provision. The following story features the transition from support to provision. 
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Manuel – fitting it in. Manuel’s story begins with a family that prioritizes another 

activity on their family calendar over their first daughter’s soccer practice. Tension in this 

story comes from the addition of sport to an already busy family calendar. Manuel has a 

negative experience with his oldest daughter’s coach. She may have been treated 

differently because they didn’t get her to practice as often or because of her skill level. 

Additionally her soccer team practice schedule conflicted with church activities on the 

same night. 

When Manuel’s second child enters soccer, she participates for two seasons with 

two different coaches. Throughout this time she is asking him to coach. Although he 

doesn’t say there is a conflict with other activities which must be resolved through his 

taking action but takes on the coach role stating that as the volunteer-coach he could 

make it fit their family schedule better. The tension up to this point has come from his 

family’s participation in soccer without it being considered as a normal family activity. 

He adds as an additional comment that he is out there anyway, so he might as well be 

involved a little more. Manuel perceives a change in the place of soccer in their family. It 

has become something that the family does and as such, Manuel should make it fit as best 

as possible into the family schedule.  

Status quo. Manuel’s first experience with soccer involved the family prioritizing 

other family activities over soccer practice. Manuel did not play an active role in this 

daughter’s sport experience. The formal coach of her team did not play Manuel’s child as 

much as the others. Although he was not positive why, Manuel eventually found out that 
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this biased activity was wrong. They finished involvement when his daughter ended the 

season and moved to another sport. 

We had our oldest daughter played--she played for one year I guess. But she 

didn’t play until she was probably seven, you know, six or seven, which at that 

point we thought was when you started. Didn’t realize there had been kids playing 

like this age for like three years. She didn’t get to go to a lot of practices because 

they’d have them on Wednesday nights, which is the night that our church stuff is 

doing things. So it was always conflicting with that. She made every other 

practice or would come to practice and then leave early. And it wasn’t even the 

whole season. The coach wasn’t bad but [I] could tell. At that point I realized, 

“Okay, you’re just a little too into it with, you know, six year old girls if you’re--

the fact that your daughter never goes out of the game. And the other ones play 

for two minutes and sit down again. At that point I kind of realized, “Okay.” 

Well, then I started looking into league stuff, saying, “Well, how much are they 

supposed to play?” Once I realized there were younger teams and I was like, 

“Well maybe at this age you can do that.” But then once I read up on their 

website, everyone is supposed to play half a game.  

 

So maybe he wasn’t putting her in the game as much because she wasn’t at all the 

practices. So she played that whole year and then wanted to do gymnastics or 

something like that at that point.  

 

Disruption. Unlike the older daughter, Manuel’s second daughter joins soccer and 

has a positive experience. His second daughter had two different coaches over her first 

two seasons. Each coach treated them well. There was no need to step up as coach for 

defensive reason or for any sport provision reasons. These positive interactions with 

parents providing a good environment for the children further entrenched soccer as a 

valued family activity. This perception led Manuel to consider other forms of 

involvement for himself. 

It went fine because the guy who was her first coach we knew from some other 

stuff. They’d come to some stuff at our church and we had some mutual friends. 

So we knew the college boy who was helping being an assistant coach; we’d 

known his parents for a bunch of years. So that went fine.  
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So she had a different coach in spring. Her second coach after that year, him [sic] 

and I coached for a couple of years against each other because his daughter kept 

playing. And he was really good for her, too, because he was kind of like me. He 

goes, “I want to be out here with my daughter and it fits good [sic] with our 

schedule.” So he isn’t one that I go, “Oh, I need to start coaching because of the 

way he is coaching.” He would have been perfectly fine for me to have her keep 

playing with either one of those guys.  

 

Action and resolution. Manuel decided to take on the coach position for his 

daughter’s team. With an acceptance of the idea that “one of us would be going to 

practice either way,” he takes on the coach role and creates an intentional place for that 

activity in the greater context of the family life. 

So after the first year of our youngest daughter playing, then I was like, “Well, 

I’m going to,” sat down and talked to my wife. I said, “I’m going to coach her 

team, then we can make practices when first, it fits better our family schedule. 

Two, it would be fun to be out there with them anyways, instead of just coming 

and one of us would be going to practice either way, so [we] might as well get 

more involved doing that. It was fun watching her play for a year like that but it 

was very easy to move into coach. She kept asking me to do it  

 

New status quo. Now the family assumes that Manuel is the coach. Soccer has 

become a part of what the family does. He is able to include soccer in the family’s life 

through the  playing the roles of sport provider and coach. 

So that second year of hers I started coaching her team and have been doing it, 

like I said, the third year now. And it’s been good because we can schedule it 

when it works good [sic] with us, which has been nice. And even now it’s not 

“Are you coaching?” It’s “What color uniform are we getting?” She always 

wanted to pick the uniform. The one year that one of the moms sponsored us, they 

got to pick and they picked pink. And they’re just laughing because that was the 

year they got us coach’s uniforms, so they were just happy that dad and coach had 

to wear a pink shirt like them.  

 

The goal of considering the entire schedule continues in the new status quo with 

the option of the club soccer program. The benefits of this provider role are demonstrated 
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in this segment where his coaching provides an alternative to his daughter participating in 

the three-nights-a-week club soccer program, which would be a significant burden on her 

and the family. 

We had gotten to the--we had gotten to the point where we wanted to do the 

academy one or the more training. She probably could but at the same time we 

didn’t want to just burn her out of something at seven or eight years old. She’s 

going to have plenty of time to play and do. And that’s one of those things, too, I 

think everybody gets a little too concerned at their age, “Oh, we got to have our 

kids professional coaching by eight or whatever.” Because in that thing, all of a 

sudden, they are practicing three times a week. And then you don’t have games 

here, you’ve got to drive to San Antonio and Austin. And you’re like, “I can see 

that maybe in high school but not…”  

 

[Interviewer] Does that play into why you’re still coaching her, too?  

 

Oh, what, to keep from having to do that stuff? Yeah, it did. As long as she was 

having fun and just enjoy[ing] it but not getting burnt out then I’ll probably stay 

around doing it. At least that’s the plan.  

 

 Identity analysis. Manuel began his contact with youth sports as the type of 

marginally involved parent found on the sidelines. The value of the activity was not the 

same as other family activities. For example, the church activities that conflicted with his 

oldest daughter’s soccer practice were supported through his prioritization of those 

activities: they would arrive late or leave early from practice if soccer conflicted with a 

church activity. Only after several seasons with his youngest daughter in the sport 

environment did Manuel view it as a valued part of the family’s activities. His role as a 

manager of the family’s time originally did not include soccer, and only after some time 

did this context find its way into the attention of his provider role.  

There is little indication that identity drives any of Manuel’s coach role choices. 

He does not indicate any great commitment to this role type. Conversely, the role of 
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provider parent that is concerned with the creation and attainment of quality experiences, 

in sport or other settings, does have a longer history for Manuel. The assumption of the 

coach position is based first in the ability to control another aspect of the family schedule 

that can improve the experiences for all of the implicated family members. Further, the 

acceptance of soccer as part of family life led Manuel to see the coach position as 

containing more potential for enjoyment and connection with his daughter. 

Significant commitment to a role is the precursor to salient identity formation 

(Stryker, 1987). Manuel has demonstrated commitment to the provider parent role type. 

Even though he doesn’t jump to provide activities that are not part of his family’s normal 

routine, he has shown that he will participate fully once he perceives it as a family 

activity. A salient identity based on this role might explain the depth of his support once 

an activity is accepted as a part of family life. The activity would provide a place for this 

identity to be expressed in many forms, each increasing the depth of his involvement.  

Right Role summary. The stories about the Right Role feature individuals that 

enter the sport setting performing one of the many roles available to parents in this social 

context. The sport setting originally seems appropriate for one role. Karl originally begins 

with simply making a connection with kids as a nurturing adult. Lucy fills the coaching 

position, as her father did before her. Manuel remains a parent on the sidelines with 

soccer, which is only a trial activity among other important family concerns. Playing 

these roles is based in their desire to support or provide a sport setting that they deem 

appropriate for their children.  
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 Each respondent eventually responds to a perceived change in the environment 

that prompts the assumption of other roles. The competitive history of Karl, for instance, 

comes out as he takes on the other coaches and teams in the league. Protecting the self-

esteem and participation of her children dominates Lucy’s choices. The realization that 

soccer has become a valued activity for the family leads Manuel to volunteer and take 

control of its schedule. All of these stories show the respondents allowing the perception 

of a change in the context which drives them to adapt another prominent role type.  

 The perception of change in the environment can occur through two mechanisms 

according to identity theory. The salience of an identity can act as a schema for the 

individual, influencing their view of contextual cues to favor that identity (Stryker & 

Serpe, 1994). These respondents may have come to see the context as more appropriate 

for the role they finally chose through the gradual influence of an identity based on that 

role. Their perception of the situation changes without significant actual change in the 

context. For example, Karl’s competitive background may have built up examples for the 

competitiveness of the youth sport context over several seasons without any real increase 

in the incidences of competitive play. 

An alternate explanation is that the context itself changed. The contextual cues 

that favored one role type over another may have given way to other contextual 

interactions. For example, Lucy may have not played against a negative coach in the 

beginning. Her encounters with them later in her tenure in volunteer coaching lead her to 

play the protective parent role that now dominates her behavior. 
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The basic tenets of symbolic interaction would suggest that it is a combination of 

identity schema and change in the environment. The social context and self-concept are 

created dialectically. The constant give and take between what is experienced and how it 

is perceived shape each other throughout life. Competition, threat, and activities all are 

experienced through contact with the exterior world and through their interpretation by 

the self-concept. If so then the stories of Right Role are stories of individuals creating 

their environments while it creates them at the same time. 

System. The stories about System are of individuals engaging with the system of 

sport as it is. Driven by the desire for their children to experience sport, these respondents 

proceed generally with an attitude that sport is part of life and that the sport systems are 

unchanging. They persist in the role types of involved parent, provider parent and 

humanistic coach to help their children navigate through the sport system. 

Nathan – Sport is life. The major plot of Nathan’s story is driven by his belief 

that sport is a normal and integral part of life and by his need to prepare his children for 

successive levels of participation. He is an active participant for whom sport is a natural 

part of life. He speaks of his children’s continued involvement as a given. When they are 

participating, Nathan blends elements of the coach and parent roles to prepare his 

children for participation at this level and the next. The tension that exists throughout this 

story is to help his children navigate the landscape of youth sport to achieve the same 

type of integration he has achieved.  



 122 

Status quo. Nathan desired to be a coach for many years. If he had gone to 

college, he planned to have been a kinesiology minor with hopes of becoming a coach. 

Even today we can see that he still holds the desire to be a coach. 

I’ve always wanted to be a coach. That was my pursuing dream, was to be an 

actual coach. 

 

Yeah, so my thing was criminal justice and kinesiology as my minor. But since I 

never went to college or anything like that I didn’t pursue anything. I've told my 

wife, I go, "Eventually I can get out of doing computers and try to do coaching 

full time," because it's a lot of fun--to me it is. 

 

Disruption. His child’s entry into sport was not very problematic for Nathan. His 

son initially tried baseball but quickly switched to soccer. Nathan had little problem 

transitioning from coaching one sport to the other. His coaching role was not confined to 

a single sport setting. 

After the youngest did his first season of T-ball and realized he didn't like it, he 

goes, "I really want to try soccer." That was an easy transition because at that 

same time nobody else was participating in any other sport and so--and so it was 

just easy. It was easier to focus on just one after that. That transition was pretty 

simple. 

 

For some reason this organization always needs U5 coaches. They've got 

hundreds of players who want to play in the U5, but they have [a] limited amount 

of coaches, all the time. I mean, it’s kind of hard to understand why not to coach, 

or you may have some issues: "Well I don't think I… or I don't know this sport" 

or your child not wanting to participate if you're coaching.  

 

When I registered him I think [his] mom was asking me if I was going to coach 

him or asking him if he wanted me to coach him. So that is how I started out. He 

goes, "Yeah, I want dad to coach." That is where it came about for me, being a 

coach for him. 

 

Action and resolution. Nathan is comfortable being his son’s coach, but feels that 

he must be the type of coach that can prepare his son for the sport environments that he 
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will encounter in his future. Not only did Nathan strive to teach soccer skills, but also to 

instill the importance of the No Pass No Play policy of high school athletics years before 

his son would fall under its authority.  

Um, well, the switch that happened at the end of baseball, and that was the same 

time that he was having issues. The oldest was having issues with grades. So, kind 

of getting him prepared, because that is right around the same time they've got to 

be prepared when they get into middle school, where they [have] no pass, no play. 

 

And that was the mentality that my wife and I had. If you didn't do your 

homework or you didn't have good grades then you weren't going to practice. Or 

you weren't participating in the game that day.  

 

New status quo. Nathan is coaching and has firmly established himself in a 

coaching role in his relationship with his son. He shows how his son is treated as any 

other player would be treated. His son has also come to view his father as his coach. 

I try not to treat him as my son. I try to be a coach and player to him. And I think 

that has worked out very well since I've been coaching. If I'm going to get on one 

person, I need to get on the all the team the same way. I don't want to try to be the 

father-son; it's the coach and the player.  

 

Even on the talks, home after practice, it'll be like, "Hey Dad, we should try this" 

or "If I went this way, what would happen?" So we have those little moments of 

kind of communicating in trying to understand the game. Or trying to get him to 

understand the game, which he does pretty good [sic] at, I think. 

 

Identity analysis. Nathan has a long history of wanting to be a coach but until his 

children entered sport there are few opportunities to play out this role. Only recently is he 

able to actually play the coach role. This desire to play the coach role is one a source of 

commitment to this role and can result in the creation of an identity based on the coach 

role, albeit an identity with low salience. The increasing number of relationships built on 

the coach role also represents commitment to a role and can strengthen the salience of an 
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identity. Nathan did not hesitate to assume the coaching position and play out the 

coaching role. This coach role performance may be the expression of an identity and as 

such carry deep meaning for him. If he has not internalized the coach role into his self-

concept before playing out this role then his commitment to the role will likely lead to 

some level of coach identity in the near future. 

Nathan sees the youth sport context as part of the larger sport system and he 

continually considers his son’s eventual participation at higher levels. Oscar, on the other 

hand, is more concerned with the system at the current level. 

Oscar – the uncommitted. The major plot of Oscar’s story is about continually 

navigating the youth sport setting to create a quality sport experience for his daughter. 

Other players on his daughters’ teams are not committed to learning or even fully 

participating in the sport. His oldest daughter is a skilled player who ultimately must play 

one age group higher in order to find sufficient competition. This story is in mid-stream, 

as the competitive void created by the uncommitted players has only resulted in his 

consideration of change but no actual action toward some type of resolution. Tension 

exists for Oscar when his attempts to provide a challenging and beneficial sport setting 

for his daughter are frustrated by the presence of uncommitted participants.  

Abstract. Oscar gives this overview of the most important elements of his 

experience in youth sport. The other players who are involved are contrasted with the 

players who are not very interested in the sport. His daughter proves to be a superior 

player who will dominate the context. 
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It’s been fun. It’s been really fun. Get to meet some very talented kids and meet 

some kids that are just in it because their parents want them to be. They’re not 

really involved. They don’t really care for it. I mean, some just really love it and 

that is what they want to do. It’s been for the most part really good. 

 

Status quo. Oscar began with his background as an aspiring coach. Although he 

majored in kinesiology for a while, he eventually followed another career path.  

 

I just volunteered. I always wanted to be a coach. I started school a kinesiology 

major and just took a different route. And just really liked coaching. So I told her 

I would coach her. I’d rather I coach her than somebody else.  

 

Nowadays you just don’t know who’s coaching your kid and what their 

background is and how they would talk to your child. I think she felt a little more 

comfortable with me, especially being four years old. That’s pretty much it. 

 

I don’t think I could--I don’t want to be on the sidelines. I want to be involved. 

I’m too competitive and I know I can teach them some things.  

 

Oscar’s daughter entered soccer and dominated the age group. He also enters as 

his daughter’s coach. Eventually he decided to move her up an age group so she could 

experience stronger competition. This movement was not a difficult problem for the 

family to resolve. The sport organization allows players to move up and they successfully 

participate in the next age group. Oscar’s assumption of the coach position at the next age 

bracket helps provide a place for his daughter in this potentially higher skilled 

environment.  

I put her in soccer and she just tore it up. And she just got on the field and she just 

scored. She was scoring probably about 10 goals a game. She just had a knack for 

it. So she stuck with it.  
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And we had to move her up in her age group because there was really no 

competition. We had two girls in that league that they were the only two that 

really competed. So then she came over and played with me but we moved up.  

 

We did U6 and I told my wife, “There’s no competition. She’s not challenged.” 

And there was [sic] two girls on my team that were really good, too, and she was 

one of them. 

 

Because we played against each other and she was scoring just as many goals. 

When they were in together they would stop each other. And when they were out, 

they were just scoring goals. When one of them were [sic] out, they were just 

scoring goals.  

 

The success and domination of the oldest daughter is contrasted with the 

environment of his youngest daughter’s team. 

She’s just going out there playing. She’s just starting out. Just the same thing, I 

said, “I’ll coach you.” And she wants me to coach her.  

 

It’s different. I just go out, I say, “Go out there and have fun.” And you watch 

them and you laugh. It’s a different soccer. It’s not competitive at all. They’re just 

out there to have fun. If they go the wrong way and score, they cheer.   

 

My daughter kicked it into the goal and I was like, “Good job.” And she’s all 

happy: “You see me score?” “Yah!” My other daughter is all, “Oh y’all lost.” I 

said, “No, everybody won.” We’re not supposed to keep score but everybody on 

the team keeps score. At the U5 age it’s, “No, you all won.” They say, “Did I 

win?” “Yah, you won.” It’s different.  

 

Disruption. Difficulty for Oscar came in the form of the other players in the 

recreational league. The nature of recreational youth sport is to allow children to try out 

sports that they may eventually decide to leave. These players occupied Oscar’s attention 

and drove him to consider moving his oldest child again just to get away from them. The 
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following segment shows the presence of these players in the lowest age group where he 

coaches his middle daughter. 

Yeah, I’m doing a U5. Oh my goodness that is something else. I almost wanted to 

quit on that one. This spring I felt like quitting. 

 

I have two girls on my team that just really, I just really thought about saying, 

“I’m sorry, you need to get somebody else to…” We just have some bratty kids 

out there, some kids that are really spoiled and really disrespectful, don’t listen to 

you, ignore you, and then they fight.  

 

On one practice I just said, “Excuse me.” The dads were friends; the kids were 

friends, too. They said they were best friends but they were fighting constantly, 

kicking each other, really distracting, making each other cry.  

 

And I just finally had it. And I said, “Listen dads, I need your help over here. 

Your kids are just doing whatever they want, not listening to me, and I need your 

help to keep them in line.” And they got on board and they did.  

 

In the next segment, Oscar talks about the same type of uncommitted player in the 

older age group with his first daughter.  

We still get girls who don’t really want to be out there. I get girls right now that 

cry because they are out there. They don’t want to be out there but their parents 

are making them. They take a lot of attention away from what I’m trying to teach 

them, really a distraction. If they’re crying the other girls are just, “Why is she 

[sic] crying?” They stop practicing. They stop doing what we’re supposed to be 

doing.  

 

A little girl here just last week didn’t want to practice because she didn’t have any 

shin guards on and I said, “If you’re going to practice you’ve got to have shin 

guards on.” And she threw a fit.  

 

She came back and she wasn’t trying at all. She was just not passing the ball, not 

looking where she was passing it, not doing any of the drills. And I was like, 

“Well, if you don’t want to be here, you can go sit down with your mom.” And 

tears just started coming down. “I don’t like wearing shin guards.” So I was like, 

“Okay, well…” She finally put them on and then she got kicked probably a half 

an hour later.  
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Action and resolution. This story is still developing. Oscar is still dealing with the 

uncommitted players in both age groups but is considering his options. He continues to 

be a provider through is consideration of moving his oldest up to the paid coaches 

program of the soccer league in order to find better teammates for his daughter. His role 

as a provider of sport would change from an active provider to provision through 

monetary support.  

I think that is one of the reasons why I want to go and do academy or select, 

because you kind of weed out the kids who don’t want to be there or [are] not 

going to be disciplined. I’ve seen the other trainers out there. They’re pretty strict. 

You listen or move on. They just provide a lot more training. And there is [sic] 

going to be more girls at her level.  

 

Identity analysis. Oscar plays the coach role in his relationship with his daughter 

but it is his way of being a parent that drives this story. For him the parent is involved in 

providing the best possible sport setting for his children. The coaching role is one that he 

engages in partially for his own enjoyment. He minored in kinesiology in college and like 

Nathan, Oscar may have begun internalizing this coach role into his self-concept at that 

point.  

The greatest problem for Oscar to solve in being a coach is the presence of 

uncommitted players. He can solve the problem of skill level for his oldest daughter by 

providing opportunities for her in higher age groups but even at this higher level there are 

uncommitted players. As a coach, Oscar has trouble knowing how to deal with them in 

both the younger and older age groups. This difficulty could be due to his children’s high 

sport abilities. His coaching role has been constructed in relationships that feature 

talented players. The actions of uncommitted players are unfamiliar interactions Oscar’s 
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coaching role. Oscar’s is also unequipped to deal with uncommitted players through his 

parent role. Again, his children are very successful and engaged players. None of his 

experiences as a youth sport coach have prepared him for these players. He does not seek 

ways to motivate these children. Instead he is willing to end volunteer-coaching and 

move his daughter to a paid coaches select team. 

Pedro – different thinking.  The main plot running through Pedro’s story is his 

adaptation to the current youth sport system of the United States. Pedro grew up in 

Mexico and participated in a youth program of a professional club. He believes that his 

experience playing with that club and in high school sport in the U.S. makes him a better 

coach. He addresses the players on his team through the perspective of the multiple 

versions of soccer they will participate in during their careers. Tension is created through 

the mismatch of how he believes soccer should be conducted and the model supported by 

the parents and players in the U.S. 

Status quo. Pedro learned soccer in the club system of Mexico. There they 

conducted training with a different perspective on what level of training children are 

capable of handling. 

Yeah they’re… well, over there in Mexico they got the professional teams, and 

each professional team has their clubs with their name and everything. But it 

starts from the ages four, five, six, seven. Now when you get to the ages of 

fourteen, fifteen then you go to a different kind of, uh, different kind of soccer 

level. 

 

And a lot of the times when you start from the bottom it helps you when you get 

to that point. Then you get to a different development--you know, experience. But 

that’s what we’re--we used to do. And uh, it was fun. I loved it. You know, you 

get a different mentality. 
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Disruption. Pedro’s child entered soccer and he marked on the registration form 

that he was willing to volunteer as a coach. The actual request to coach from the 

organization came as a small surprise to him.  

And then when I went and registered him there is a little question in there on one 

that says, "Will you volunteer to be coach?" And I said, "Yeah, I guess." And uh, 

that guy just called me.  He said, "Hey, you want to be the coach for your soccer 

team?" I said, "Yeah, no problem." And he said, "OK. You're in." I'm like, "Oh, 

oh, okay. Well why not?" 

 

He's getting there. He didn't know how to, uh, he didn't know the--how to play the 

ball. He didn't know how to dribble. He didn't know nothing [sic].  

 

He’s one of those guys that can't stand still. He has to be moving all the time. So 

he's always active. So in this case, so far he's able to run with the ball. He's 

learning it. He's getting it. So hopefully next year he'll be a totally different 

player, or next season.  

 

Here Pedro talked about how the recreational soccer league in the United States 

could not be like the club he experienced as a child in Mexico.  

Well, the soccer club…we were having practices Tuesdays, Thursdays and having 

games Saturdays. But the practice was two and a half hours. And the people that 

were coaching us--they were real soccer players. I was his age: five, six, seven. 

 

But it's a totally different thinking. They don't get that mentality here at that age. 

They don't get that mentality at that age. Because they’re going to say, “They’re 

just kids.” But they don’t understand that if you work with them from now until 

they get to the point where they can become somebody...  

 

In an hour you can only do so much in practice and when you have this kind of 

kids’ coaching, you cannot have a soccer practice like when I had that experience.  

 

Action and resolution.  Although Pedro could not reconstruct the kind of soccer 

experience he had for his team, he was able to bring the perspective of a longtime 
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participant to his coaching for the benefit of the team. He became a coach within the 

American youth system. 

It's, uh, trust me, me as a soccer player and now as a coach, when you start 

practicing with the, with your, with the kids you see that. And you know that they 

have that, that little thing inside of them. You know they know, you know, you 

know as a player you know what that this guy he can do that now. 

 

If he can do that now, what you are going to do when you are older if you keep 

playing like that? I guess you can say it's a plus that you were a player. You get to 

know different people. When you play as a team you get to know your team 

players, your teammates. So you know who's good. You know who's bad. You 

know who's there. Who's not there. Who needs help. Who doesn't need help.  

 

 Pedro established the coach/player relationship with his son during the first game. 

Although his son treated him as a child might a father, Pedro reacted by playing out his 

coaching role. 

Well, to be honest with you, I don't have that. I don't do that. He's my boy. If he's 

not listening to me, I just get him out. And then after everything and we're going 

home, then I talk to him. And I tell him, you know. Because if I, one thing I have 

to understand and one thing I do have to realize is okay, I'm a soccer coach. I'm 

their coach.  

 

Like the very first game, he was being a hard head. I told him, "Hey go out." He 

didn't want to.  He didn't want to and he started crying. So I just got him out.  I 

told his mom, "Hey, grab him." And then after the game, when we were going 

home, I said, "Hey, I don't want you to do that again. You don't look good doing 

that. You have to understand just because I'm your dad doesn't mean you're going 

to play all the time. If you play good, you're going to play. If you don't want to 

play, you're not going to play." I said, "I want team players. I don't… I want 

people to put 100% in there. I don't care if you don't know how to kick the ball. 

That's fine. But as long as you are after it, trying to get the ball away from those 

guys, that's what I want." "Okay. Okay." And then he hasn't done it so far. 

 

New status quo. His team is doing well due in part to the player’s talent and in 

part, he believes, to his abilities as a coach.  
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We haven't lost.  We don't keep score, but the parents do. They love it when they 

win. And I think I got a pretty good team so far, pretty good guys who have a lot 

of talent. 

 

It was a little bit hard trying to make to make them understand how soccer is. You 

know to learn the--the--the basics, to get them to understand when to play offense 

and when to play defense. That was the very first time, the very first practices, 

where they were having problems. After that they started getting it. I guess it went 

easier for me because I know what kind of talent each one has. 

 

Here Pedro talks about finding out what the association wants from him as a 

coach. His coach role defers to the organization. He sees the role of coach as a 

coordinated part of the soccer league’s organization. 

I think next season I'm going to dedicate a little more time on learning the process 

from the association: what they really want from us as coach[es]. Because I think 

that's a key factor to develop this association: to have new ideas of other people; 

what they think of what we should do to develop it a little bit more. 

 

Here Pedro talks about the organization’s policy to break up teams. He is unsure 

if “they” will let him have the same team next season. The best he can tell the team’s 

parents is to put his name on the form and then see what happens. 

I wish the soccer association would give you the opportunity to have the same 

team the following year. That way they can get to develop their soccer skills a 

little bit more because you have players that love you as a coach. But like I told 

them, I said, "I don't know if they're going to do it again this year but on the 

previous years… usually when you, when you're trying to coach somebody, when 

you fill out the application there is a area right there and you can just request that 

if I'm going to be the coach, you know, just set up where they can put them on the 

same team. I don't know if they are going to do it this year or next year or 

whatever, or the next season.  

 

Identity analysis. Pedro has learned the coach role as it was played by his coaches 

in Mexico as a youth participant himself. This influences his perspective on coaching and 

the social construction of youth sport in the United States. He believes the parents will 
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not support the training practices he experienced in his youth. The policies of the 

organization also undermine his efforts, specifically because of policies that limit keeping 

the same players over multiple seasons. Pedro is trying out the coach role as he believes 

he needs to play it here in the United States. He does not believe he will be able to strictly 

imitate the environment that his former coaches created. Pedro demonstrates that he is 

able to change how he performs the coach role in response to the demands of the current 

setting. This quick modification shows a low level of commitment to any specific 

conception of the coach role and the low likelihood that any salient identity has been 

formed based on the coach role. 

Quincy – new troubles. The main plot in Quincy’s story is about overcoming 

repeated organizational mistakes involving players on his team.. He believes the 

volunteer nature of the organization causes many of the problems he experiences 

throughout volunteering. Tension is created throughout the story by the rise in 

organizational mistakes undercutting his efforts to create a quality soccer experience for 

his team.  

Status quo. The soccer league was originally very well organized and Quincy did 

not have any problems stemming from the organization. 

The first one I had like no interaction with the organization. I had no idea we had 

a coaches’ commissioner. I got e-mails from the vice president which would say, 

“You can pick up your uniforms or you can pick up your trophies or about the 

coaches meeting.” Everything went pretty smoothly. I didn’t have to worry about 

anything or have any questions really. It all just kind of worked. It was almost like 

a non-factor.  
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Within this environment, Quincy was able to concentrate on coaching his child’s 

team. Coaching young players came easy to him and he spoke very confidently about his 

coaching. His ability to successfully play the coach role provided a successful experience 

for him and his players.  

The first season all I was worried about was can they kind of dribble the ball, 

handle it well enough to go toward the goal, and when they went to the goal, just 

to keep going toward it; don’t stop. By the end of the season they were actually 

pretty good at ball handling and they knew which way to go on the field. Still 

have a little bit of the magnetic ball, where everyone gets attracted to it.  

 

By the second season I was working on them keeping their spacing a little more, 

and not getting in front of each other--you know, fighting for the ball, because 

they would do that right at the goal. They would--they all wanted to score so they 

would all stand in front of it trying to get it.  

 

Disruption. Eventually the organizational environment became difficult. Quincy 

began to have problems with his organizational contacts. Previously he had little 

interaction with the organization. Now his coaching role had to expand to include his 

organizational relationships. 

And then last season things were… I’d have to e-mail them for a few things 

because I didn’t know what was going on, but at the same time I didn’t know I 

had a coaches’ commissioner. I didn’t find that out until the beginning of this 

season at the coaches’ meeting. And so then I’ve been trying to go through the 

coaches’ commissioner. And our commissioner, at least in my opinion, hasn’t 

been very good. 

 

Action and resolution. This incident with placing a girl on his boys’ team 

demonstrates the joy of working with the players and at the same time the types of 

organizational troubles that now became the norm for Quincy. While his coaching 

relationship with the players continued to utilize his original coaching role type, he also 
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played a coaching role with the organization that contained more problem solving 

actions. 

And I have a girl on my team this season. It’s her first season. But again, she’s 

friends with all the boys. And she’s known them since before they started playing 

soccer. And uh, she has no soccer experience before this season but she’s really 

been good. And the reason why we asked if she wanted to be on the team was 

because she was at Sporties for Shorties and she basically outran the boys. I’m 

like, “Well if she can hustle back on defense, we got a player.”  

 

At the beginning of the season she was very timid. She didn’t have any problem 

playing with the boys, but she stood back watching. And then, um, all of a sudden 

in a game it was like a switch went off or something and she started attacking the 

ball. And ever since that point she’s been really aggressive and on the ball. She is 

awesome at attacking the ball and getting back on defense. There hasn’t been any 

problem with having a girl on the team. The boys don’t seem to notice that she’s a 

girl.  

 

One of the things that happened that was kind of negative about the season is 

when she first signed up, she put me down to be the coach and I was told, “Not a 

problem. There is not a rule that says a girl can’t be on, you know, on a boys’ 

team.” And I was like great. And the commissioner came back and took her off 

the team and put her on another team and said, “No, you can’t have a girl on your 

team.” I’m like, “Well wait, there is no rule.” And so [we] went back and forth. 

And they had put another little boy on my team. And I was like, “Okay, the whole 

reason she is playing is she wanted to play with her friends on, you know, on my 

team.  

 

We ended up having to e-mail the president of the organization. And he said, “No, 

I’ve already looked it up. There is no rule stating a girl can’t play on a boys’ 

team.” And so he forced them to put her back on our team. I don’t see why. I 

mean I can see when they get older there might be some issues with a girl on a 

boys’ team. But at this age I don’t [think] they’re that different as far as physical 

abilities. 

 

Again, she’s great on my team. Right now I think she is my favorite player 

because she is being so aggressive and not giving up. She’s trying to do good [sic] 

and that’s what makes me happy.  

 

New status quo. Quincy has come to embrace the long term likelihood of his new 

coaching role type. He recognizes the volunteer nature of the organization and gives it 
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some allowance for mistakes. He also recognizes that the environment the organization 

does provide is adequate for a recreational, youth sport setting. 

 

I guess it’s not that easy for some people. I don’t know. Maybe there is something 

I don’t see that’s causing problems. I try not to judge too hard but it doesn’t seem 

like it should be that difficult. 

 

Being a volunteer organization, I can’t fault them too much. Overall I think 

everything is pretty good as far as teams show up, goals, you have equipment to 

play, the fields are marked… You don’t really need a whole lot more at this level. 

But things like makeup games [and] a little more lead time would be nice.  

 

I really don’t have too much complaining. I’m not going to stop coaching or 

anything like that. Not, not because of that. Potentially I might get more involved 

if you know I have more available time. Because again, if you want to see some 

changes, if you’re not the one, if you’re not willing to step in and make those 

changes, you can’t really complain. So that’s what I’m saying--yeah, there have 

been some difficulties but I’m not complaining. 

 

Identity analysis. Quincy has created a coach role that included allowance for 

mistakes by the organization. The coach relationship with the players continued much as 

it had in previous seasons. Quincy worked to keep the mistakes of the organization from 

the players. He did not want his new work to affect the players’ experiences.  Like Pedro, 

the fluidity with which he is able to adjust his coach role types indicates a low level of 

commitment to any one coaching role. The likelihood that he is internalizing these role 

types into a salient identity is very low. As such, he would likely be able to adapt to 

further changes in the future through self-driven adaptation or through organizationally 

driven changes like training programs. The lack of commitment to one role type would 

provide flexibility for the organization to modify its programs or requirements with less 
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entrenched reactions from parent coaches than if these coaches have highly developed 

identities. 

System summary. The stories about System feature tension created by the 

context created by the sport system and the context that these parents believe should 

exist. These respondents all have previous experience or training as participants and some 

have been coaches. They talk about sport as if it is something that is simply part of life. 

The assumption of the volunteer-coaching position is a decision that is made with little 

trouble.  

For the stories in the System group, role choices are initiated in relation to the 

construction of the youth sport system.  The organization is often portrayed as an 

indistinguishable part of the sport system, not just a local organization run by volunteers. 

The policies and practices of the organization are part of the sport itself. For example, 

Oscar does not question the organizational construction of teams that include 

uncommitted players. For Oscar this is just the way youth sport is made. Nathan also 

does not question the policy of No Pass, No Play. Instead he initiates the policy himself 

long before his son will fall under its mandate. Relieving tension requires the parents to 

adjust their orientation to the sport system. Oscar and Nathan change the positions within 

the sport system to achieve the best context possible for their children. Pedro and Quincy 

adjust their own perspective on the coach role in order to adjust to its requirements. The 

System group of stories does not question the system; they engage it, adapt to it as 

needed and leave it if necessary. 
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CONTEXTUAL ANALYSIS SUMMARY 

 The narrative analysis resulted in seventeen stories detailing the breadth of 

experiences possible while filling the youth sport volunteer-coaching position. The 

narrative analysis also resulted in five groups of stories based on the similarities between 

their plots: History, Prior Arrangements, Crucible, Right Role and System. These five 

groups each contained a group of stories of coaches who faced similar problems that 

forced action to resolve the tensions created. The solutions to these stories varied even 

among the groups. The role choices made by the protagonists of these stories varied from 

parent to coach to work. One common feature was the choice of some role to play. The 

tensions created could not be ignored and drove the protagonists to find a solution. From 

the identity theory perspective, commitment to important relationships will strengthen 

identities related to those relationships. The roles played in those relationships in some 

stories had to continue, and in other stories the roles had to change. The groups of similar 

stories provide us with common problems for that group. The solution lay in the choice of 

what role to take for resolution of that problem. 
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Chapter 5: Discussion 

 This research set out to answer several questions about parent role choice in the 

youth sport setting. The first question was what roles are being expressed in the youth 

sport setting by parent-volunteer-coaches? The second question was how are these roles 

expressed throughout the youth sport setting? This second question came with two sub-

questions. The first sub question was is role choice related to any specific elements of the 

youth sport context? The second sub-question was is role choice related to any specific 

role or interactions? 

ROLES PLAYED BY THE PARENT-VOLUNTEER-COACH 

 The roles of parent and coach include many different ways of being these types of 

people. The respondents in this study however described a limited set of highly 

recognizable ways of being parents and coaches. These archetypical versions of parents 

and coaches were used as guides for the respondent’s behavior. These limited ways of 

being parents and coaches were divided among two groups. The first group, aspirational 

roles, consisted of four role types including involved parent, provider parent, protective 

parent and humanistic coach. Parents sought to emulate the behaviors they believed were 

part of these aspirational roles. The second group, avoided roles, consisted of four role 

types including hyper-competitive adult, biased adult, critical adult and incompetent 

coach. Parent sought to avoid being labeled as one of these avoided roles by the other 

parents present in the youth sport setting. The archetypical nature of these role types set 
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standards which were rarely attained by the respondents. The portrayal of these roles was 

spoken of as attempts at ways of behaving that are never fully integrated into their lives. 

 The notion that the archetypical role types are ones that each respondent did not 

completely achieve is highlighted by the narrative method used in this study. Recall that 

the narrative method used in this study sought the stories of the respondents’ experience 

as parent volunteer coaches. Stories are temporally arranged events identified as 

meaningful to the experience of each individual (Reissman, 2008; Ricoeur, 1984). This 

method inherently contains movement into and out of situations such as volunteer 

coaching. The youth sport setting was new at some point for all of the respondents and 

thus required them to assume roles appropriate for interaction in this setting. While the 

inductive analysis resulted in eight archetypical role types, the narrative analysis shows 

that the respondents never remained in one or the other for the duration of their volunteer 

coaching.  

Knowing what archetypical role types parents are attempting to emulate or avoid 

is only helpful to a point. The second question was meant to answer what interactions or 

settings are involved in parents’ attempts at playing out those role types.  

ROLE CHOICE IN YOUTH SPORT 

Answering the question of how roles are expressed in the youth sport context is 

accomplished through the two sub-questions about role choice and context or interaction. 

Role choice from context. For some, role choice was made in response to the 

youth sport context. Role choices related to the context were often not very problematic. 
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The individual responded to their child being a member of the youth sport setting. They 

in turn engaged the youth sport organization directly. The stories of System featured role 

choices in relation to the context. These individuals’ coach identity drove their 

participation in the setting. It was not simply provision for their children but also an 

expression of their desire for involvement in sport. They became coaches and rarely 

spoke about the needs of their child for a coach. For the majority of this group, their sons 

or daughters were highly skilled and did well on the team. 

One characteristic of these stories was the nearly constant portrayal of the youth 

sport organization and setting as a larger structure, nearly permanent. These respondents 

operated within the confines of the context that the organization had constructed. The 

context was not primarily a place for their relationship with their children to play out; it 

was a place for their children and themselves to encounter sport. The relationship 

between the child and the social entity of sport was the priority, and they were just along 

for the ride. 

Role Choice from interactions. Most  respondent’s stories featured role choice 

within the youth sport setting. The specific interactions involved in bringing these 

choices about varied across the four groups of History, Prior Arrangement, Crucible, and 

Right Role. Each of these groups of stories represents different configurations of 

relationships and interactions that instigated role choice. 

 For some, role choice was a matter of responding to the parent role type 

established in their youth. History stories are driven by the respondents’ relationships 

with key adults in their youth. Their identity as parents came to include actions 
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appropriate for youth sport. These respondents’ assumption of the volunteer role was 

influenced not specifically by the needs of their child; instead, these respondents are 

acting out role types established in interaction with their own parents and coaches.  

 The respondents in the History group see coaching their child as something 

integral to being a parent. Identity construction takes place within dynamic interaction 

with people throughout life. Parents model sport-specific behavior (Fredricks & Eccles, 

2004; Smoll & Cumming, 2006) alongside their parenting behaviors such as providing 

the sport setting or supporting sport involvement (Kay, 2002). The parent identity for 

these people contained the action of joining as a parent-volunteer-coach. Acting in 

another manner would be contrary to being a good parent.  

 Role choice was brought about for other respondents by the movement of their 

child into the sport setting. The stories of Prior Arrangement show us that role choice can 

be forced simply by their child entering sport. The parent role has been established in the 

relationship with these respondents and their children; however, the parent role in early 

childhood is typically based in the home (Collins, Madsen & Susman-Stillman, 2002). 

The option to join along with the child is open to the parent as well through the 

volunteer-coaching position. The previous arrangements for these respondents included 

prioritizing work or assuming a role that placed them on the sidelines as a supportive 

parent.  

 Burke (1991) found that people will attempt to continue previously established 

identities, even in a new context. Their research examined new college students who 

would seek out opportunities to act according to identities established at home. The 
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failure to do find these opportunities challenged the continuation of that identity. The 

respondents in the Prior Arrangements group did not continue in their previous identities. 

The relationships that had previously been satisfactory had become problematic, forcing a 

choice of roles. The outcome of this choice for all the members of this group was to alter 

their previous roles of work and sideline parent to assume the coach role. 

 The next group of respondents, the Crucible group, made role choices when they 

experienced difficulty in performing the coaching role. For each of these respondents, the 

coaching role was not resulting in satisfactory interactions; however, the respondents 

continued in the performance of the coach role even in the face of difficulty. Their salient 

coach identity prompted continuing the coach role because it seemed like the appropriate 

thing to do. Only when the situation became intolerable did the respondents in this story 

group change the role they played. 

 The coaching role played a larger part in Crucible stories. Their coaching 

effectiveness was not materializing or was being placed in danger. The impact on the 

athletes is essential to the coach role: The actions of coaches can positively or negatively 

impact the athletes (Horn, 2008). For the youth sport coach, it is essential to impact the 

children’s skills and improve the likelihood of their continuation as a participant (Smoll 

& Cumming, 2006). The respondents came to believe that the coaching role being 

performed by the respondents was not resulting in positive youth coaching, eventually 

forcing a role choice.  

 Much like the stories of Prior Arrangements, in which role choice was brought 

about by changes in the parent-child relationship, the stories of Crucible are about 
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responding to an unsatisfactory relationship.  The two groups are responding to an 

undesirable situation. The Prior Arrangement group is making a role choice from outside 

the volunteer-coach position to enter it. The Crucible stories are making a role choice 

from within the volunteer-coach position to change it. Each of these demonstrates a 

change in salient identity to the changing conditions of the social environment (Burke & 

Rietz, 1991; Stryker, 2000). The relationships which cue their current coach identity have 

changed and no longer provide such strong cues for them to continue. The individual then 

changes role to one more appropriate to the new situation. 

The breakdown of satisfaction in their volunteer-coaching experience conforms to 

theories about volunteer retention based on job fit (Cuskelly, Taylor, Hoye & Darcy, 

2006). The failure of the organization to match the person with a volunteer job that 

matches their abilities and desires often lowers retention (Kim, Chelladurai, & Trail, 

2007). From an identity theory perspective, this dissatisfaction brought on a new role 

choice. The respondents did not always continue volunteer service. Graham, the most 

experienced coach, quit to assume the role of parent on the sidelines. Harold and Ian 

struggled with other coaching roles until a better fit could be achieved.  

 For the final group, Right Role stories, a role choice was the result of an internal 

shift in the priorities seen in the situation. Even though these volunteers had chosen a role 

to perform, their perceptions of what was appropriate for the situation ultimately 

changed. This change was not due to dramatic changes in the context but a change in 

their perspective on the context. 
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 Contrary to the Crucible stories which featured dissatisfaction in the coaching 

role, the Right Role stories featured satisfaction in the coaching role. The effectiveness of 

their coaching was never in question. The story is about a shift in the prioritization of 

other roles which do not necessarily challenge the coaching role.  

 The roles chosen in Right Role stories emerge as if they had been previously 

suppressed in the youth sport setting. The protective parent is not needed in youth sport 

until the respondent notices cues in the setting prompting this identity. The competitive 

nature of another is not included in the typically non-competitive setting of youth sport. 

Only after noticing some competitive cues is the role of competitor acted out. The 

identities of an individual will remain as part of the individual’s self-concept (Stryker, 

1968, 2000). Their place in the salience hierarchy is dependent on commitment to 

relationships requiring that role. The roles ultimately chosen by the respondents in the 

Right Role stories were part of the respondent’s life before youth sport. Initially these 

roles are not deemed appropriate for this setting; the identity which relates to this role is 

not salient enough to drive behavior. The coach identity is more salient in this situation. 

After some time the identity based on this other role was seen as more appropriate for the 

situation. 

 All of these story groups share the dynamic nature of the lived experience. 

Context and relationships are changing based on the movements of people within the 

social situation. Each parent in this study was involved in a valued relationship with his 

or her child. The movement of this child into the sport setting required a response from 

the parent. These responses were not set in stone once made. The parents sought the most 
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satisfying situation possible within the sport context. Some parents began with deep 

dissatisfaction in their initial choices that prompted significant changes in behavior. 

Others required time for dissatisfaction to build. Still others found new opportunities 

emerge overtime that drove further change in their roles. These results show that the roles 

played by parents in the youth sport setting are more of a moving target than options to 

be chosen and perfected. 

THEORETICAL IMPLICATIONS 

 The results of this study provide a view of identity theory within the dynamic 

world of life. Specifically these results illuminate the implications of commitment within 

changing relationships. Identity theory is constructed to help understand the role choices 

made by people in the moment. Stryker (1968, 2000) linked the prevalence of an 

identity’s expression to the commitment of an individual to the role upon which that 

identity is based. Commitment is defined as the cost to the individual of losing 

relationships that are based on the performance of that role. Interactions among people 

are facilitated when each understands the role the other is playing. Should one cease 

acting in accordance with a role that has been an integral part of past interactions then the 

relationship will become problematic and eventually end.  

 Commitment, as defined, highlights static relationships where the other member 

of the relationship is maintaining their role performance. The parents involved in this 

study were not attempting to maintain an unchanging relationship. Most of the parents in 

this study were challenged to respond to a changing relationship. Their children had 
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modified their actions within the relationship with their movement into the sport setting. 

The old standards between parent and child were challenged by new interaction standards 

initiated by the child. While middle childhood is characterized by the child extending into 

other contexts such as sport, the period before this is characterized by a home based 

relationship. These parents are not involved in static relationships but in dynamic ones. 

 The stories of dynamic relationships within these results demonstrated that 

identity may serve both as a facilitator to satisfying participation as a volunteer coach and 

as a roadblock to that satisfaction. Some of the respondents had already established 

identities which prompted role choices appropriate for their youth sport experience and 

growing relationship with their children. These respondents showed little trouble in 

adjusting to the youth sport setting. Other respondent’s identities prompted role choices 

out of sync with the needs of their changing relationships. The difficulties faced by this 

second group were eventually overcome by the respondents in this study but only after 

periods of difficulty. While all of these respondents succeeded in maintaining their 

volunteer status, some found it more difficult than others.  

 Perhaps the group that experiences difficulty is expressing an identity based in 

faulty assumptions. Recall that an individual need not play out a role in order to begin the 

process of identity formation (Donnelly & Young, 1987). One need only imagine 

themselves within the role and rely upon preconceived notions about the role to form the 

basis of an identity. While this identity would have little salience within the identity 

hierarchy, it could be viewed as more appropriate than other identities when prompted by 

contextual cues. The parents that held preconceived notions about being a volunteer 
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youth coach would need to overcome their initial identity formation if the actual 

expression of this identity did not result in satisfactory interactions. These hurdles are 

even higher for individuals that have highly established identities such as former coaches. 

PRACTICE 

 The youth sport organization that is recruiting and retaining parents as volunteer 

coaches can integrate the findings from this research. This research suggests that the role 

types played by parents during volunteer coaching in the youth sport setting are centered 

on eight archetypical role types. The results also demonstrate that the assumption and 

avoidance of these roles is a dynamic process. Finally, these results show that for many 

parents the act of volunteer coaching is not primarily service for the organization but a 

way to interact with their children as part of their ongoing lives. Each of these 

implications for practice is examined next. 

 The position of volunteer coach and the roles played by the individual occupying 

that position are not necessarily the same. The position of volunteer coach is connected to 

the players and the organization within the social system. While knowing this position 

provides some basis for expectations about what role the individual that occupies it will 

play, these results demonstrate the latitude available to an individual within the volunteer 

coach position. The respondents spoke of playing roles related to their lives as parents as 

well as coaches. The organization must realize that parents will act in ways outside of 

simply playing the volunteer.  
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This is not to say that the parents played out all of the endless ways of being a 

parent or coach. The parents in this study spoke of a limited set of archetypical role types 

for coaching and adult behavior in the youth sport setting. The youth sport organization 

can predict that its parent volunteers may strive to emulate the roles within the 

aspirational role group. Parents will also likely strive to limit being labeled as one of the 

avoided roles group. Training and orientation programs which assist parents in how to 

successfully play out positive roles within their unique sport and local setting could assist 

parents to achieve satisfactory relationships with their children in the youth sport setting.  

The organization must remember that its parent volunteers are in a highly 

dynamic stage in their relationship with their children. The standards which guide their 

relationship are changing. The roles played by these parents are also changing. The 

assumption of any role in this environment is potentially temporary. Identity theory 

predicts that an individual will choose a role type based on the identity seen as most 

appropriate for the situation (Stryker, 1968). The individual will seek out opportunities to 

express an identity in new contexts (Burke, 1991). The results of this study demonstrate 

how these predictions can spell out difficulties for the individual as much as a means for 

satisfaction.  

Successful occupation of the volunteer position for most of these respondents 

required a change in the role type that they primarily played. Often this change took place 

within the context of a single season. The organization must realize that a system in 

which recruitment efforts only happen before the season begins and retention efforts 

happen as the season draws to a close or has finished does fit with the experiences of its 
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volunteers. Just as the process of trial and re-trial of roles by the parents are going on 

throughout the youth sport experience, so must the recruitment and retention efforts of 

the organization. As identity priorities change and develop so does the individual’s 

responses to environmental cues such as organizational recruitment and retention 

initiatives. The potential and current volunteer may respond to calls to volunteer coach 

differently throughout their contact with the organization. A view of potential volunteers 

as static before, during and after their involvement in youth sport will not maximize the 

organization’s ability to engage them as volunteer coaches. 

Finally, the organization must remember that the primary relationship for most 

parents is with their child not the youth sport organization.  Current volunteer literature 

sees the volunteer in relation to the organization as a source of help (Musik & Wilson, 

2008). This viewpoint places importance on the benefits provided by the organization to 

the individual in exchange for his or her service (Batson, Ahmand & Tsang, 2002; 

Menegetti, 1995). Even altruistic service is organizationally focused in this service 

model. While this model may be appropriate in other volunteer sport settings, the youth 

sport setting contains a more important relationship between parent and child that exists 

before and throughout the volunteer experience.  

 The respondents in this study were not organizationally focused. Service to the 

organization was secondary to living out their relationship with their children. Parents did 

not strive to become better volunteers but instead sought to be more involved, better 

providers, and more humanistic in their coaching. The ability of the organization to help 

its parent volunteers to successfully play these roles would therefore be integral to 
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increasing the attractiveness of volunteer coaching and the satisfaction of interactions 

while volunteering. 

The focus on the parent child relationship changes the basic nature of the 

volunteer coach position. The organization cannot treat it as a place where people help 

achieve organizational goals. The volunteer coach position is better thought of as one 

option for engaging in the child’s sport experience in the youth sport setting. The 

organization creates a place where some parents are able to participate in the youth sport 

setting with their child. 

Recruitment and retention should focus on making the parent aware of the 

possibilities available for his or her relationship through volunteer coaching. Given the 

difficulties of the respondents in taking up this position, the organization could provide 

examples of parents that endured such hardships and succeeded in achieving a 

satisfactory experience. Examples could be constructed from the common troubles 

experienced in each of the five groups of stories. These examples would serve as guides 

for parent volunteers throughout their own experiences. 

FUTURE RESEARCH 

Identity theory has provided a useful understanding of parent actions in volunteer 

based youth sport coaching. This research utilized stories of volunteer experience to find 

incidences of important choices made by the adults and what relationships and roles were 

involved in these choices. The variation presented in the story allows us to see the great 

variation possible in these circumstances. The similarity in these stories helps us discover 
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common types of experiences. Identity theory provides a way to examine the similar 

problems and solutions for these volunteers. 

Future research should expand the number of subjects and sport settings. This 

research included only 18 respondents and only examined a soccer setting. The coaching 

requirements may be significantly different in volunteer coaching settings such as 

football or baseball.  

Quantitative studies have been successful in expanding the usefulness of identity 

theory (Stryker, 2000). These surveys could be applied to the identities found to be 

important in this study. These other studies correlated identity salience with time spent in 

a role (Nuttbrock & Freudiger, 1991; Collero, 1985). This study has shown that salience 

may be related to changing roles within relationships while still maintaining that 

important relationship. Rather than time spent in a specific role it is the time spent in 

multiple roles, all involved in the same important relationship. 

This research also found that multiple roles within the same relationship impacted 

what parents did. The parents’ relationship with their child was based on the role of 

parent. Upon entry into the sport setting, the relationship also became based on a coach 

role. The implications for commitment and salience crossing between these two identities 

should be examined. This could prove very useful in situations where roles are added to 

relationships. 
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Table 3.1 Subjects demographics 

Pseudonym Age Gender Children 

Years 

Coaching Employment Schooling 

Adrian 38 male 3 2 employed for wages postgraduate/professional 

Brian 35 male 3 4 employed for wages college graduate 

Charlie 34 male 3 4 employed for wages college graduate 

Darin 38 male 3 1 employed for wages college graduate 

Emily 38 female 1 2 unemployed college graduate 

Fermin 33 male 3 2 self employed some college 

Graham 38 male 2 2 employed for wages postgraduate/professional 

Harold 41 male 3 1 employed for wages some college 

Ian 44 male 2 1 retired postgraduate/professional 

Julio 44 male 2 4 self-employed postgraduate/professional 

Karl 44 male 2 3 employed for wages college graduate 

Lucy 32 female 2 2 a student college graduate 

Manny 42 male 2 1 employed for wages college graduate 

Nathan 39 male 4 4 employed for wages high school graduate 

Oscar 35 male 3 4 self-employed some college 

Pedro 35 male 3 1 employed for wages some college 

Quincy 38 male 2 2 employed for wages college graduate 

Robert 39 male 2 4 employed for wages college graduate 
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Figure 4.1 Story timelines 
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Appendix A: Recruitment Document 

Your Parent-Volunteer Story 

Everyone has a story to tell about their parent-volunteer experience. I am interested in hearing yours. 

 

Thank you for considering participation in my research project. This research is conducted in cooperation 

with the New Braunfels Youth Soccer Association Board and a practitioner directed report will be provided 

to its members upon completion.  Don’t worry; no names or identifying details will be included in the final 

report. 

 

Let me answer a few questions about what I am doing and how you can help. 

 

Who am I? 

I am a Ph.D. student in the Sport Management program at the University of Texas at Austin. I am in the 

final stage of my studies, the dissertation. I am also a father of two boys, both of whom have participated 

on NBYSA soccer teams with me as their coach. 

 

What am I trying to do? 

My research is attempting to understand the impact of parental identity on volunteerism in youth sport 

settings. Parents are the overwhelming majority of volunteers in youth sport and unlike other volunteers, 

they do not leave their parent role at the door. Volunteer planning in this setting must include a 

consideration of how the parent role enters the situation. We currently have little research within this area. 

 

How can you help? 

I am recruiting current and former parent-volunteers to hear their volunteer stories. Everyone has a story to 

tell about what happened and that is what I am looking for. Just let me know you are interested in 

participating and we will go from there. 

 

What will you need to do? 

If you decide to participate we will arrange a time and place to meet to get down your story. I will record 

the interview just so I can write out your responses later. Any questions are intended to fill out details of 

your story for better understanding. 

 

More official information about participating is included in the informed consent document included with 

this letter. 

 

Thank you again. I look forward to including your story as a piece of what happens when parents become 

volunteers. 

 

Randall Griffiths, M.Ed. 

Ph.D. Candidate 

Sport Management Program 

School of Education 

University of Texas at Austin 

1049 Gardenia Dr. 

New Braunfels, TX 78130 

(830) 481-3257 (cell phone) 

Randall.Griffiths@mail.utexas.edu 
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Appendix B: Response Document 
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Appendix C: Informed Consent Document 
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Appendix D: Demographics Questionnaire 
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