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Abstract 

 

Art & Activism 1968 – 1974: A Season of Protest at  

The University of Virginia 

 

Kendall Pultz Chorey, MA 

The University of Texas at Austin, 2011 

 

Supervisor:  Paul E. Bolin 

 

This thesis investigated the role of politically-motivated visual culture relative to 

the social and cultural transformations taking place at the University of Virginia between 

the years 1968-1974, which culminated in the “May Days” student strike of 1970.  This 

study sought to recognize ways through which these visual materials reflected, as well as 

influenced, student response and identity in association with contemporary social issues 

of the time, such as the advancement of Civil Rights, the ongoing war in Vietnam, the 

military draft, and arrival of co-education at the University of Virginia.  This thesis 

expanded traditional boundaries of the field of art education and its relevance both 

within, as well as outside, the educational classroom, and explored the significance of 

visual culture in relation to social conditions and context of the time.  
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Chapter 1: Introduction 

“The spirit of resistance to government is so valuable on certain occasions, that I 

wish it to be always kept alive… I like a little rebellion now and then.” 

– Thomas Jefferson 

The April 8, 1966 cover of TIME magazine shocked the world with its now 

legendary cover reading, “Is God Dead?” (figure 1.1) (Brokaw, 2008, p. XVII).  With its 

large, red lettering framed against a solid black background, the cover’s sheer simplicity 

aroused curiosity for some, while for others inspired sentiments of anger and the 

impending Apocalypse.  It had become increasingly clear that times were “a-changin’” as 

“Society was exposed to endless waves of startling stimulation…[As] popular culture 

became a kaleidoscope of colors, sounds, images, and hallucinations” (Brokaw, 2008, p. 

IX).  Interaction of text, image, and connotation provoked a nationwide revolution as 

visual culture entered into the frontlines of protest against the war in Vietnam and the 

military draft, and in support of Civil Rights and the ongoing Women’s Movement.  This 

period marked a shift in traditional value systems as the storied “Baby Boomers” came of 

age in a country divided, setting the stage for some of the era’s most defining events to 

arrive amidst university campuses nationwide as students confronted questions of 

authority and the socio-political status-quo.  

 Revolutionary response manifested itself most remarkably throughout the 

Southern region of the United States, specifically at the University of Virginia, 

aninstitution modeled after the ideals of its revolutionary founding father, Thomas 

Jefferson.  Like many other institutions of higher education, the University of Virginia  
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Figure 1.1 

Is God Dead? (1966). TIME [magazine cover]. Retrieved May 02, 2010, from:  
          http://www.time.com/time/covers/0,16641,19660408,00.html. 
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underwent a dramatic series of cultural and educational transformations during this 

tumultuous decade, culminating with what is now referred to as the “May Days” strike in 

the spring of 1970.  Students and faculty alike joined with one another in protest of the 

recent Kent State tragedy and President Nixon’s proposed acceleration of the conflict in 

Vietnam, utilizing tools of personal and ideological expression in demand to be heard.

 University students produced anti-war posters, participated in protests amidst a 

University-wide strike, distributed publications and wrote news articles in efforts to 

tackle widespread issues, and in doing so appealed to the diverse mandate of the student 

body.  During this time, students became increasingly aware of the power of politically-

charged art and expression with its ability to affect an audience, and in turn aiding in an 

overall transformation of “the University into something resembling what you see today” 

(Angelo, 2000, p. 2).  Most significantly, student strikers understood the power of 

recycling or re-contextualizing images and materials, many of which were unique to the 

University of Virginia, departing from their original purpose or meaning and into 

something altogether different.  The university was in the midst of a major transition both 

socially and culturally as the fall of 1970 mandated the arrival of co-education and 

integration on grounds1.  During this period of change, students were forced to confront 

issues of individual and collective identity in regard to the university’s longstanding 

“tradition of traditions,” also unique to the University of Virginia, and many of which 

were drawn from the legacy of founder Thomas Jefferson (White et al., 2000, p.1).  Much 

of what makes UVA uniquely distinctive is the university’s ongoing battle between 

                                                
1 “grounds” The University of Virginia’s term for the university and its surrounding campus.   
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conservatism and liberalism, on one hand traditional, and the other forward thinking and 

looking toward the future.  Students attending the university in 1970 felt the presence of 

this push-pull dichotomy, feeling (Angelo, 2000): 

          Torn between the past and the future.  We know that the changes are inevitable  
and for the good, but something within us yearns for the ‘Old U.’ We are the  
last of a dying breed: the coat and tie, bourbon swigging, fratty club ‘Virginia 
Gentlemen.’ Yet, we wish we could stay long enough to take part in the  
changes of the future.  Virginia should have gone co-ed thirty years ago.  
Likewise, everyone wants a winning football team. But a few years back, you 
knew the players socially. Soon you will only know their names with a scorecard.   
I guess we were more comfortable at the ‘Old U.’ and now are nostalgic about it. 
But we know that this place has a long way to go with more changes, to reach its 
full potential. Perhaps, it is attitudes of those like myself that are holding the 
University back. (p. 8) 
 
The University of Virginia was evolving from a school for southern gentleman into 

an institution of higher learning, known to many as “the Harvard of the South” (Little, 

1976, p. 14).  The relevance of “Jeffersonian tradition” to the future generations of UVA 

seemed questionable as the student body began taking notice of their surrounding 

environments and their position within those environments.  Prior to strike week, 

university students had taken an insular standpoint in regard to national politics or 

society, and often failed to look beyond the outskirts of the university, much less the 

outside world.  Yet, with the arrival of the Vietnam War and the Draft, it was impossible 

for students to ignore what was going on around them because these conditions directly 

affected them, as (Angelo, 2000):  

          Friends were being drafted, many were being killed.  When you examined the 
government’s policies, at a minimum you had to struggle with whether the war 
was right.  And if you decided we were wrong, as many of us did, the moral 
consequences were inescapable. (p. 6) 
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While the University of Virginia was only one of many colleges and universities across 

the nation that rallied together in protest of Vietnam, amongst other things, the University 

of Virginia is unique in its southern attributes and historical legacy, but most remarkably 

because of its “Jeffersonian” identity.  UVA’s cultural conditions were resultant of this 

collective identity, and the term “Jeffersonian” connoted strong ties to “southern 

gentlemanly behavior” (White et al., 2000, p. 1).  However, amidst the decade leading up 

to “May Days,” and as the university continued to grow in size and numbers, it became 

increasingly clear that “the changes proposed by the student strike [would have] an 

everlasting effect on University history. Strikers believed that what they said truly 

mattered, so much so as to change the face of the University for future student 

generations” (Angelo, 2000, p. 2).  This historical research study explores the events of 

“May Days” and its influences upon the university and its cultural and social traditions, 

examining the relationship between visual culture and contemporary conditions.   

Central Research Question  

 How did politically motivated visual culture play a role in the transformation of 

the University of Virginia between 1968-1974?  In what ways did these items of visual 

culture reflect, and possibly help to shape, student response and identities relative to 

contemporary social issues of the time, such as the advancement of Civil Rights, the de-

acceleration of the Vietnam War and the military draft, and the arrival of co-education?  

Problem Statement 

For the purposes of this research, I have chosen to investigate the 

interrelationships present between visual culture and social activism during the time 



 6 

period leading up to, during, and just following the University of Virginia’s “May Days” 

in the spring of 1970.   I have chosen to define art in its broadest sense, including images 

in the media and our immediate environment.  In a similar manner, I embrace education 

similarly to Bernard Bailyn in his groundbreaking work, Education in the Forming of 

American Society: Needs and Opportunities for Study (1960) in which he reasons that 

“Education is not only formal pedagogy but the entire process by which it transmits itself 

across the generations” (Bailyn, 1960, p. 12).  In this sense, education is considered an 

integral component in the shaping and cultivating of society; thus ultimately affecting 

how and through what method we learn and absorb knowledge.  For this study I focus on 

visual culture present at the University of Virginia during the spring of 1970, such as 

anti-war posters, wall and building graffiti, protest and student strike advertisements, 

photographs documenting the “May Days” strike of 1970, student yearbook photos, and 

student-generated newsletters, and widely distributed publications.  These were available 

to me in photographs and objects housed in the archives at the University of Virginia. 

This study identified ways in which these items of visual culture suggested 

student response, and also reveal how student response was shaped by existing visual 

culture, specifically during the latter half of the 1960s on through 1974.  The objects and 

visual materials incorporated into the strike efforts made use of pre-existing images and 

media specific to the University of Virginia, and in their use here students adjusted their 

significance and placement accordingly to promote strike activities.  The events that took 

place at the University of Virginia during this time period forever altered the university’s 

public identity, and simultaneously restructured its internal composition through a 



 7 

changed focus of interests, curriculums, and educational objectives. My study attempts to 

recognize the role of visual expression in cultivating a heightened sense of collective and 

communal significance, questioning and researching whether social activism might not 

have been quite as “active” without the incorporation of visual or “signified” materials.   

I want to answer this research question in order to better comprehend the ongoing 

interrelationships present between visual culture and the sociopolitical events taking 

place throughout this controversial decade, and more specifically within an institution of 

higher learning amidst an era where men and women posed the question, "Ask not what 

your country can do for you, ask what you can do for your country” (John F. Kennedy, 

1961, Inaugural Speech).  It often seems that art becomes branded as impractical and 

overly idealistic, as critics fail to see the connection between visual culture and 

surrounding conditions.  Yet, art can inspire its viewing audiences in a way that mere text 

and the spoken word cannot, stimulating diverse groups of people and personalities to 

collectively unite in the strive toward universal goals and common ideals. 

Motivations for Research 

 While looking through my father’s 1971 edition of Corks & Curls, the University 

of Virginia’s annual yearbook, I encountered a series of racially controversial 

photographs and editorials including references to the Ku Klux Klan, Colonial slavery, 

and anti-war propaganda.  One image I came across was particularly shocking, for the 

fraternity Chi Psi’s group yearbook photograph, the brotherhood incorporated an allusion 

to the Ku Klux Klan, illustrating a group of men clothed in black hooded robes staring at 

what appears to be a human figure, clothed in white and hanging from a tree branch as 
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though having been hung (figure 1.2).  The opposing page featured a quote from the well-

known musical artist, Frank Zappa with “You know I’m not black but there’s a whole lot 

of times I wish’d I wasn’t white” (figure 1.3).  I was intrigued by the images and their 

ability to disturb and provoke the viewing audience.  I began to wonder, had the images 

not been incorporated alongside the text, would the message have been as effective?  The 

Editors of Corks & Curls were conveying a message, voicing the grievances of the 

student body to the entire University community reaching out to students, faculty and 

Administration alike.  This 1971 publication offers a visual window into the widespread 

changes occurring throughout Mr. Jefferson’s “Academical Village” during the late 

1960s on throughout early 1970s, as issues of national consequence came into question.  

Gone were the antiquated beliefs labeling the University as a “good-ole boy” society of 

whiskey drinking Southern gentleman; instead the University of Virginia re-captured its 

founding father’s appreciation for higher learning and forward thinking.  These 

developments may not have come about or been quite so dramatic had students chosen to 

voice their opinions solely through the written and spoken word; their decision to 

incorporate visual symbolism offers contemporary viewers a glimpse into the lives of 

those who created visual responses to events of the time, such as anti-war posters and 

student strike ads.   

 I do not mean to rule out the presence of additional and outside factors 

contributing to this change occurring across the University of Virginia’s grounds; instead, 

I intended to learn how visual culture played a role in this overall transformation of the 

institution.  It is my opinion that visual culture serves as a major contributing factor in the  
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Figure 1.2

Leader, B. (1971). Untitled, Corks & Curls, 1971. University of Virginia, Charlottesville, VA.



 10 

Figure 1.3

Leader, B. (1971). Untitled, Corks & Curls, 1971. University of Virginia, Charlottesville, VA.
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growth and development of society; art and imagery are not comprised solely for 

aesthetic value.  The study of art history is a key component to gaining an understanding 

of previous societies and their historical context, yet its influence rarely goes beyond the 

realm of scholarship and the educational classroom.  However, visual culture as I am 

considering it here, transcends mere academia, as seen at the University of Virginia in the 

years 1968-1974, helping shape the University into a more forward thinking institution of 

higher learning.  

Hypothesis about this Investigation 

My study investigates the presence of politically motivated visual culture within 

the student body at the University of Virginia in the years 1968-1974. I believe that the 

presence of visual culture such as strike posters, anti-war propaganda, newspaper articles 

and accompanying images, photographs, graffiti, and protest advertisements played a role 

in adding to the social unrest at the University of Virginia. 

 
Research Method 

 Historical methodology was the clear choice when deciding upon an appropriate 

means to conduct my research.  Much of my investigation was based in The Albert and 

Shirley Small Special Collections Library on-site at the University of Virginia in 

Charlottesville, Virginia.  The early portions of my research were focused amidst the 

Presidential Papers of former University President, Edgar Shannon.  Shannon’s legacy 

remains an integral component of the University’s history, remembered as a President 

who, despite heated political and administrative pressures, held true to the Jeffersonian 
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ideals upon which the University of Virginia was founded. President Shannon cited Mr. 

Jefferson in his closing lines of a speech, while responding to the student strike of 1970, 

for “Here we are not afraid to follow truth wherever it may lead nor tolerate any error so 

long as reason is left free to combat it” (Shannon, 1970, Papers of the President).  While 

conducting historical research, it is important to remain chronologically organized in 

order to convey an accurate portrayal of a previous time and its cultural context.  History 

tells a story, it is indicative of the people and places in question and delves beyond 

statistical data and facts as historical methodology composes a narrative.   

Definition of Terms 

• General Terms 

General Terminology – 

o Visual Culture: “…provides context for the visual arts in its effects and 

points to the connections between popular and fine arts forms.  It includes 

the fine arts, tribal arts, advertising, popular film and video, folk art, 

television and other performance, housing and apparel design…and other 

forms of visual production and communication” (Freedman, 2003, p. 1).  

o “Signified” materials: materials and subject matter designed by and 

implemented through social constructs and traditions.  Identity and “the 

creation of self is based on the subject being invested with certain 

characteristics through symbolic representation…Individuals appropriate 

characteristics of visual representations…” (Freedman, 2003, pp. 2-3).  

These ideas incorporate various mediums and methodologies to illustrate 
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how “…visual experiences are constructed within social systems, 

practices, and structures” (Tavin, 2003, p.197).   

Terms Unique to the University of Virginia – (These terms are important in 

understanding various locations on grounds.)   

o UVA: Acronym for the University of Virginia 

o “Grounds”: Students, faculty and alumni refer to the University of 

Virginia’s “campus” as its “grounds.” 

o “First (Second, Third, or Fourth)- Year”: Refers to respective freshman, 

sophomore, junior, and senior years of college.  

o “The Lawn”: A part of Jefferson’s’ Academical Village, the Lawn is a 

large, terraced grassy court at the historic center of Jefferson’s’ academic 

community at the University of Virginia. The design shows Jefferson's 

mastery of Palladian architecture.  

o “The Rotunda”: Located on The Lawn in the original grounds of the 

University of Virginia. It was designed by Thomas Jefferson to represent 

the authority of nature and power of reason and was inspired by the 

Pantheon in Rome. Construction began in 1822 and was completed in 

1826, after his death. The grounds of the new university were unique in 

that they surrounded a library housed in the Rotunda rather than a church, 

as was common at other universities in the English-speaking world. The 

Rotunda is seen as a lasting symbol of Jefferson’s belief in the separation 
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of church and education, as well as his lifelong dedication to both 

education and architecture. 

o Corks & Curls: the University of Virginia’s yearbook, published annually.   

o “The Corner”: A seven-block collection of bars, restaurants, bookstores, 

and night spots on University Avenue in Charlottesville, Virginia and is 

located across the street from the University. While the university is in 

session, The Corner is especially active at lunchtime, when faculty, staff, 

and students adjourn there for the midday meal…Of the 67 businesses in 

the district, all but sixteen are locally owned.  

o “Rugby Road”: A street in Charlottesville, Virginia that serves as the 

center of the University of Virginia’s fraternity and sorority system and its 

attendant social activity. It is located across the street from central 

grounds, beginning at University Avenue across the street from the 

Rotunda.  It is well-known for its prominence in the UVA drinking song 

dating back to 1951, its beginning lines reading: 

From Rugby Road to Vinegar Hill,  
We’re gonna get drunk tonight, 
The faculty’s afraid of us They know we’re in the right!  
So fill your cups, your loving cups As full as full can be, 
For as long as love and liquor lasts We’ll drink to the U of V. 
 

o “Mad (Madison) Bowl”: Originally owned by the YMCA in 1895, Mad 

Bowl initially hosted five tennis courts; in 1914 a track with banked 

corners was added. The field has traditionally been used for many 

different recreational events, including many club and intramural sports, in 
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particular rugby; the Fall Autumns Carnival; Springfest; fraternity and 

sorority events, fundraisers, and other special events. 

o “Carrs Hill”: Found at the corner of Rugby Road and University Avenue, 

facing Mad Bowl to the southeast and the Rotunda to the southwest.  The 

site houses Fayerweather Hall as well as the President’s residence.  

Fayerweather Hall is the current home of the University’s Department of 

Art History.   

Limitations of the Study 

Beginning the research process, I became incredibly overwhelmed by the 

seemingly endless amount of information pertaining to my study.  For this purpose, it 

became important for me to identify a specific segment of time which I felt would be 

most effective in explaining my ideas and conclusions to the reader.  I knew that it was 

necessary for me to narrow the scope of this investigation and focus my study in order to 

maintain clarity.  Therefore I selected the years of this study to be 1968 to 1974, with a 

focus specifically on May Days, May 4-11, 1970. 

Furthermore, I chose to limit my study to the University of Virginia alone, in 

order to conduct a more thorough investigation, as opposed to obtaining information from 

any other surrounding universities.  In many respects UVA’s history and culture are not 

easily comparable with other institutions, and I felt that pursuing information from any 

alternate institutions might discredit both the quality and evidentiary support on behalf of 

the University of Virginia, as well as any alternate universities.  Many of the cultural and 
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social factors including regional influences and social consequence were unique to the 

University of Virginia during this time.   

Historical methodology requires a great deal of time and an earnest commitment 

to any and all materials undergoing examination.  Splitting my time apart from UVA 

would neither be effective nor produce a stronger conclusion, as I believe the outcomes 

and events taking place on the University’s grounds were uniquely individual to the site. 
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Appendix A: Map of Central Grounds at the University of Virginia 
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Chapter 2: Review of Literature 
 

Introduction 
 The following chapter is an introductory review of the resources and materials 

most relevant to this study.  I begin by addressing those materials specific to the 

University of Virginia, and discussing their significance in identifying the cultural and 

contextual foundations of this historical research study.  Many of these items stem from 

the Small Special Collections Library at the University of Virginia, and include primary 

source documents and narratives, photographs, as well as interviews taken before, during 

and after the “May Days” strike at UVA.  Next, I provide a summation of the sources 

most pertinent to the construction of historical research methodology.  Furthermore, these 

items afforded the structural and stylistic building blocks from which this study 

originates.  The purpose of this chapter is to familiarize the reader with the different types 

of literature and materials contained within this research study, and also seeks to establish 

an outline of referential support. 

University of Virginia, Albert and Shirley Small Special Collections Library: 
 

The “May Days” strike, occurring in the spring of 1970 at the University of 

Virginia, was one of the most pivotal weeks in the history of the University of Virginia. 

The events of the week are recorded through an abundance of visually captivating 

photographs and then assembled into a document through the help of the University’s 

Special Collections Library. This work was brought together under the efforts of Robert 

Buford, in 1970, and titled May Days: Crisis in Confrontation. Buford’s work contains a 

variety of quotations, images, and text exhibiting the qualities and characteristics that 
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shaped contemporary society and life on the campus of the University of Virginia in 

1970.  The photographs included in this volume range in date from May 3, 1970 until 

May 11, 1970 (Strike Week) and capture a variety of events and social protests that took 

place on grounds during this time.  Major events include the police raid at the center of 

grounds upon Thomas Jefferson’s Rotunda, as well as President Edgar Shannon’s speech 

to call an end to the “May Days” strike.  The textual and visual information included in 

this document were essential to this study. The material in this document enabled me to 

gain a rich sense of what occurred at the University of Virginia at this time. Many of the 

images included in this booklet are reproduced in this study and are the visual backbone 

of the work produced here.   

Supporting Buford’s document May Days: Crisis in Confrontation is 

supplemental information linked to the Special Collections Library at the University of 

Virginia. A website at the Special Collections provides in-depth details of the events and 

freedom movements occurring throughout grounds with corresponding photographs 

offering a relatively holistic social picture of the day and age.  Of special note for this 

study was the work of Ann-Marie Angelo titled May Days at UVA. American Studies at 

the University of Virginia (Retrieved May 5, 2010, from 

http://xroads.virginia.edu/~UG01/angelo/maydays.html). This source provided a number 

of interviews, documented accounts, and images relative to the events on grounds during 

strike week.  When conducting historical research, it is oftentimes easy to view resources 

and documents with a futuristic bias. Because of where we are in time now, we see the 

past in ways that it was not.  However, the online formatting introduced in this Special 
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Collections website suggests a sense of “presentism,” providing a somewhat balanced 

and impartial formulation of ideas and a “capturing” of a more accurate sense of that 

time.  The “May Days” website includes a variety of additional links that proved 

extremely helpful when I began putting together the political and social context 

surrounding my research. 

Another important website for my study was found in George Riser’s (n.d.) 

Psychedelic 60s: Protest at the University of Virginia. This site, housed electronically at 

the University of Virginia Library, documents events that took place on grounds during 

the 1960s and early 1970s in detail, specifically commemorating incidents circling the 

“May Days” strike.  The website was originally constructed as an online exhibit, hosted 

by the University’s Special Collections Library, focusing on the 1960s as a marker of 

“Literary Tradition and Social Change.”  The website’s title, The Psychedelic 60s 

encapsulates the mentality of the time as students at the university began questioning the 

motives of the Administration, not only at the University of Virginia, but on the larger 

national level as well. The textual discussion and images included in this website 

provided a wealth of information that helped me to gain a sense of the time and a graphic 

look at events that took place at the University of Virginia in May 1970.  

An extremely helpful source assisting me in establishing context for this 

investigation was found in the 1970 manuscript Just Ignore Me Son—This University is 

Not a Political Institution, located in the Special Collection Division at the University of 

Virginia (SC-STKS: Broadside 1970.J87: 3820974-1001:1). This manuscript helps to 

demonstrate the role politics and the national agenda played within the University of 
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Virginia’s grounds during the spring of 1970.  The ROTC at the University of Virginia 

(and elsewhere) promoted the goals of Washington, and therefore promoted Nixon’s 

proposed acceleration of the Draft in Vietnam.  The message seen here exhibits the ever-

growing unrest felt by University students.  The University’s student body responded 

seemingly through humor, yet their message was serious.  There is a certain dark 

character seen through the interaction of text and image, signaling the severity of the war 

abroad as well as the presence of fear spreading across college campuses nationwide.  

The images contained here helped me to better understand the students’ perspectives 

throughout the “May Days” protests, offering tangible proof of their dependency upon 

symbolism and familiar forms of iconography.   

University of Virginia President E. F. Shannon was a pivotal character in the story 

of the 1970 May Days Strike. His papers (Shannon, E. F., (1967-1968), Papers of the 

President) were invaluable to this study. These documents provided me with an integral 

research perspective separate from those projected by students and through popular 

culture.  President Shannon was the head of the University’s administration during this 

tumultuous time period, and he took his position very seriously as seen through his 

documents and correspondence.  The Presidential Papers provided my study with an 

alternative viewpoint through which to better understand the “behind-the-scenes” goings 

on of the University of Virginia’s Administration, recognizing the degree of pressure 

facing President Shannon not only from a raucous student body, but also from a public 

and political standpoint.   
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Supporting this view of President Shannon’s important role in the May Day 

events, more specifically, were Shannon’s (1970), Papers Concerning the University of 

Virginia Strike  Committee.  These documents are housed in the Special Collections 

Division at the University of Virginia. President Edgar Shannon’s address to the student 

body effectively put an end to the “May Days” events occurring during the spring of 

1970.  President Shannon’s response received a significant degree of public criticism and 

political slander, yet he spoke out for what he believed was right and because of this he 

gained the respect of the student body.  Even now, President Shannon is remembered as 

one of the most influential and esteemed administrators in the history of the University of 

Virginia.  These papers provide my research with yet, another in-depth administrative 

perspective, helping piece together the mentality and mindset shaping the University of 

Virginia’s cultural, political, and social ways of thinking.   

Coy Barefoot’s chronological account of the history of the University of Virginia 

and its student body offers audiences a vivid portrayal of the people and places 

surrounding the chaos at UVA during the 1960s.  This work highlights first hand 

accounts and interviews alongside newspaper clippings and photographs to provide an 

accurate representation of the life and times in and around the University’s grounds.  

Barefoot goes in-depth in his research, describing the University of Virginia’s social 

environment and its corresponding influence upon the institution’s uniquely southern 

culture and lifestyle.  Coy Barefoot’s analysis provides the basis for much of the socio-

political background surrounding my research study.   



 23 

Finally, one of the most pertinent resources specifically relative to the University 

of Virginia was the university’s 1971 edition of their annual yearbook titled Corks & 

Curls, published at the University of Virginia in Charlottesville, Virginia.  The topics 

addressed in the University’s 1971 edition provided the basics of my research questions 

as the photographs and images blatantly address issues of society and status quo.  Corks 

& Curls addresses the major events taking place in a culture where civil rights, co-

education and the Vietnam War dominated student life, from the student’s point of view.  

Both students and teachers, alike, began questioning the cause and effect of Kent State on 

national politics in conjunction with President Nixon’s acceleration of the Draft. The 

editors chose to directly confront these matters through contrasting images of peace and 

protest by way of a widely spread student publication. Corks & Curls provides my 

research with the people and places most important to University students at this time, 

connecting the national issues to local southern culture.   

Historical Research & Methodology 

One of the most challenging components of historical research is that the event or 

time period in question is a product of the past, and amidst ever-ongoing developments in 

technology, it is becoming increasingly more difficult to determine the validity and 

integrity of resources and included materials.  When trying to ascertain the reliability of 

any source item, it is imperative to follow some form of procedure, i.e., considering an 

object’s origin, type or quality, consider its primary versus secondary status, etcetera.  

This type of procedural discussion is woven throughout M.C. Howell’s and Prevenier’s 

(2001) From Reliable Sources:  An Introduction to Historical Methods, where both 
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authors illustrate the preliminaries of historical analysis, while also delving into more in-

depth considerations of those issues and problems most commonly seen during the course 

of historical research and writing.  Both John Creswell’s (2009) Research Design and, 

Kate Turabian’s (2007) A Manual for Writers of Research Papers, Theses, And 

Dissertations: Chicago Style for students and researchers, provided insight into the 

overall design of writing a scholarly research paper, and also discuss the importance of 

conjectural organization, drawing from the influences of style, structure and the 

formulation of a central argument.  Finally, Michael Bentley’s (2006) Modern 

Historiography An Introduction constructs a contemporary rendering of Postmodernism 

and its significance to any form of historical study, more specifically Bentley connects 

social theory with written histories documenting cultural development.  In addition, 

Bentley surveys the history of historiography, while focusing upon the challenges of 

determining source authenticity.   

Summary of Chapter 2, and Looking Ahead to Chapter 3 

 The focus of this review of literature is to familiarize the reader with the core 

materials and resources constituting the essential premises of this historical research 

study.  The degree of social and cultural transformation experienced at the University of 

Virginia during the late 1960s and early 1970s was unique to the institution and its 

traditionally southern heritage, and in my survey of literature I have documented a wide 

variance of perspectives with the intention of solidifying this central argument.  

Furthermore, I have incorporated primary and secondary sources from both within, as 

well as outside of the university community and followed the procedural guidelines of 
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historiography throughout the course of this research study.  The following chapter 

introduces many of the longstanding traditions embedded within the culture of the 

University of Virginia in order to orient the reader with the unique qualities and 

characteristics attributed to the university prior to the “May Days” strike of 1970.  



 26 

Chapter 3: The Honor Men and Mr. Jefferson’s University 

 
Introduction 

The following chapter serves to describe the original foundations of the unique 

social and cultural systems in existence at the University of Virginia prior to the “May 

Days” demonstration of 1970.  I begin with a poem written by1903 University graduate 

James Hays, Jr. entitled, The Honor Men.  Hays’ poem continues to be included in 

various university-wide events, and is read by the university president during Final 

Exercises, and depicts the qualities and characteristics attributed to the University of 

Virginia by its graduates.  The next few pages set the precedent for the lifestyles and 

social systems present at the university before the cultural transformation experienced in 

1970, and following the introduction of co-education and integration at the University of 

Virginia.  

The Honor Men 
 

HE University of Virginia writes her highest degree on the souls of her sons.  The 

parchment page of scholarship - the colored ribbon of a society – the jeweled 

emblem of a fraternity – the orange symbol of athletic prowess – all these, a year hence, 

will be at the best mementos of happy hours – like the withered flower a woman presses 

between the pages of a book for sentiment’s sake.   

 
But… 
 
If you live a long, long time, and hold honesty of conscience above honesty of purse: 
 
And turn aside without ostentation to aid the weak; 
 
And treasure ideals more than raw ambition; 
 
And track no man to his undeserved hurt;  

T 
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And pursue no woman to her tears’  
 
And love the beauty of noble music and mist-veiled mountains and blossoming valleys 

and great monuments –  

 
If you live a long time and, keeping the faith in all these things hour by hour, still see that 

the sun gilds your path with real gold and that the moon floats in dream silver; 

 
Then… 
 
Remembering the purple shadows of the Lawn, the majesty of the colonnades, and the 

dream of your youth, you may say in reverence and thankfulness: 

 

“I have worn the honors of Honor, I graduated from Virginia.”  -James Hay, Jr. (1903) 
 

Mr. Jefferson’s University  
 
 “The University of Virginia writes her highest degree on the souls of her sons…” 

begins James Hay, Jr.’s historic poem entitled The Honor Men, written in 1903.  His 

words articulate those sentiments of sincerest admiration and regard shared amongst 

graduates of Mr. Jefferson’s University.  From its earliest beginnings, the University of 

Virginia has been characterized as a unique institution, where students “speak of its 

founder as “Mr. Jefferson… as if he were sitting on the porch of Monticello overlooking 

Charlottesville and could drop down any moment for an inspection tour of the 

“Academical village” he conceived, designed and built in the closing days of his life” 

(Goolrick, 1961, p. 51).  While Jefferson did not live long into its first year of 

matriculation, he “was immensely proud of his University, fully aware he had created an 

architectural masterpiece and had laid the groundwork for an intellectual storehouse” 

(Goolrick, 1961, p. 51).  Thomas Jefferson’s legacy remains forever imprinted within the 
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University’s culture and traditions, and his classical interests may be seen throughout the 

university’s architecture, students’ commitment to Honor, as well as their dedication to 

the pursuit of knowledge and strength of moral character.  Furthermore, “Jeffersonian 

tradition” has come to be recognized as a manifestation of culture and practice, its 

southern background structuring many of the social dogmas and ideologies unique to the 

University of Virginia in such a manner as to shape the lives and experiences of each and 

every member of the academic community.  The university offers an “experience” unlike 

any other institution of higher learning, and provides its graduates with a timeless 

nostalgia and camaraderie one and the same, regardless of age or year of graduation from 

the university, recalling (Patton et al., 1915):  

          At this place, associations long since broken, around these old arcades voices 
instinct with the gladness of life’s springtime “continually do cry.”  At every 
corner, and in the shadow of every arch and pillar here, memories meet us out  
of the years when life was alight with faith and hope, and death was only a  
dream.  For us these dim old halls are tenanted with the countless ghosts of  
boyish ambitions that faded in the light of the world beyond.  Here hope has  
sung for many a young poet his deathless song that never floated into speech – 
here for many, an untried orator, with soul-compelling eloquence, have the  
senates of dreamland rung. (p.7) 

 
In addition to “experience,” the University of Virginia possesses its own 

terminology and standard usage of language.  “Grounds,” “to say ‘campus’ today is a 

mark of an outsider, a faux pas.  The same holds true for calling first-year men 

“freshmen”…or, for that matter of speaking of the University of Virginia.  When a man 

tells you he attended the University, he doesn’t expect to identify it further.  There is only 

one University” (Goolrick, 1961, p. 52).  “Jeffersonian tradition” may be interpreted to 

mean a number of things, however it is certain that the university has always possessed 
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qualities unique to its location and historical legacy that effectually distinguishes itself 

apart from any other institution, for “As someone once remarked, only Virginia students 

appear to be strolling when they are actually rushing to a class” (Goolrick, 1961, p. 52).   

The University of Virginia was founded in 1819 and quickly became established 

as The institution of higher learning for southern gentlemen, coining the title of “Harvard 

of the South” (Little, 1976, p. 14).  Southern society and customs dominated much of the 

academic community’s lifestyle, and admitted students relished a “mindset characterized 

as refined, reserved, and too urbane to be marked into a passion about anything” (figure 

3.1) (White et al., 2000, p. 5).  Students at UVA preferred the lifestyles of the 

Confederacy, considering any liberal actions or behavior distasteful, and the phrase 

“Don’t stick your neck out,” dominated their social societies.  Antebellum values 

governed their identities, and “Virginia gentlemen” were drawn from (White et al., 

2000): 

          The elite of their society and they stuck together – a web of fraternities,  
athletic events, bourbon and honor bound them to their perch at the peak of  
white Southern manhood.  They identified the University with these values  
and saw University traditions as the embodiment of southern virtues.  As such, 
these traditions helped to blend their collective identity as students and southern  
white men formed a key part of their definition of Mr. Jefferson’s University.  
(p. 1) 
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figure 3.1
Shadyac, T. (Creator), Are You a Preppie? [image]. (1979). Retrieved April 23, 2010, from: http://www.ivy-style.com/

southern-frat-the-1979-are-you-a-preppie-poster.html. 
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However, the most significant of Jeffersonian traditions to date, is the Honor system. 

Found “at the heart of the Virginia experience,” it is described as the “most priceless of 

heritages,” a “fundamental cornerstone” and the most unassailable of the University’s 

core values” (Barefoot, 2008, p. 1).  It exists as a student-governed institution since its 

adoption over 146 years ago (Barefoot, 2008, p. 1). Initially, the Honor system at UVA 

existed specifically in reference to academics and classroom decorum.  However, 

students came to see the Honor code as a standard by which to hold one another 

accountable both within and outside of the classroom (Barefoot, 2008): 

The resolution was meant to govern conduct in the classroom only, but the 
students so strongly wished to be measured by their own standards that they 
unexpectedly assumed responsibility for the protection of this privilege…. 
Since its inception, the Honor System has experienced several periods of change. 
Following the Civil War, the System became romantically tied to the idea of  
the Southern Gentlemen and men were permanently expelled for cheating at  
cards, insulting ladies, and defaulting on payments of debts. (p. 5)  

 
The Honor system set standards of propriety and common courtesy for the entire 

university, and its student governance allowed for its wide degree of success, offering 

students the opportunity to interpret its meaning as both within the larger academic 

community and each individual.  Students at the University consider the Honor system as 

an assurance of trust amongst one another, and “Every student who successfully 

completes his stay at the University is acutely aware of the badge of honor he is able to 

wear.  Whatever else he may have learned, he has gained a sense of pride in having been 

the guardian of so high a trust” (Barefoot, 2008, p. 4).  Over time, the Honor system has 

come to serve as representative of the University of Virginia as a whole, expressing “the 

Virginia version of what simply isn’t done and what is, is likely a part of the Jeffersonian 
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tradition.  It has a great deal to do with setting the general tone of the University” 

(Barefoot, 2008, p. 4).  The University’s commitment to Honor has not only continued 

into the present, but its role a part of the “Academical village” has grown and developed 

in accordance with the needs and matters most relevant to the present contemporary 

because the “University of Virginia is more than a mere training institution: “it is a way 

of life” (White et al., 2000, p.1).    

However, change is inevitable and with the arrival of the 1960s, the nation-wide 

issues of integration, co-education and war began infiltrating the serpentine walls 

surrounding the University of Virginia.  The student body was forced to question the 

future of time-honored tradition amidst the dawn of a new day and age.  The meaning of 

“Jeffersonian” quickly became as “ambiguous and contradictory as the man himself” 

(White et al., 2000, p. 5).  Cultural upheaval descended upon grounds in a variety of ways 

as students began recognizing their roles as individuals within the university, and the 

university’s place within broad society as students sought to acquire a more progressive 

and liberal learning experience.  In doing so, many of the commonplace rituals and 

practices grew subject to scrutiny.  For example, for as long as anyone could remember, 

university students attended class dressed in formal coat-and-tie attire (White et al., 2000, 

p. 14).  The classic uniform constituted a tangible indication of “Virginia Gentlemen”; it 

was an identifying characteristic unique to The University.  Yet, following the arrival of 

women on grounds, the coat-and-tie tradition could no longer withstand its purpose of 

distinction.  Furthermore, the Sixties introduced a more liberal politico on grounds and 

from their perspective the customary coat-and-tie was merely an assault on individuality, 
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labeling the tradition banal in the existence of far “deeper and more penetrating cancer 

infesting the morals of our local society than open-neck shirts or bermudas” (Barefoot, 

2008, p. 3).   

The University’s legacy was originally modeled for a strictly all-white 

“gentleman’s” society.  The presence of “gentlewomen” aided only to bolster the morale 

of university men and their commitment to protect “Southern Womanhood, ever the 

inspiration and support of Southern chivalry” (figure 3.2) (White et al., 2000, p. 7).  Yet, 

in the fall of 1970, Virginia’s very first generation of women appeared on grounds.  

While numbering only 450, their arrival made headlines as many a gentlemen “likened 

[the] situation to that of the South, namely forced (sexual) integration under the directive 

of a court order”  (Grimwood, 1970, p. 1).  Regardless of any one opinion, it was 

impossible to deny the gravity of change taking place across the University of Virginia.  

How great a change that occurred, however, had yet to be determined as members of 

“The Old U.” looked toward the future in apprehension, uncertain as to the eventual 

effects of coeducation (Grimwood, 1970, p. 1).  Speculations relative to the future of 

Jeffersonian tradition spread rampant, as previous notions of identity were no longer 

valid in light of “a new type of strain on the system… [However] At the core of all of 

these problems is the meaning of the Honor System and what it means to University 

students. Some see it as a spirit, some as a moral code, and some as a worn out tradition” 

(figure 3.3) (Barefoot, 2008, p. 5).  Without a doubt, the times were a-changing, and the 

golden days of the Confederacy were naught to be revived; a new contemporary had 

arrived on grounds and “By God, I think they are here to stay” (Grimwood, 1970, p. 1).     
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Much of what is finest about the University of Virginia is found within its traditions.  

Acquaint yourselves with them.  You will find them of great value.  However, do not 

permit yourself to become a captive of the past.  Tradition is of worth only so long as it 

tends to preserve that which is valuable and useful in the life of a community. 

-Colgate W. Darden, President of the University of Virginia (1947-1959)  

Corks & Curls (1960). 
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figure 3.2 

To Southern Womanhood…, [manuscript]. Albert and Shirley Small Special Collections Library,  
University of Virginia. Charlottesville, VA. 

 

figure 3.2

To Southern Womanhood... [manuscript]. Albert and Shirley Small Special Collections Library, University of Virginia. 

Charlottesville, VA.
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figure 3.3

Hays, J., Jr. The Honor Men, (1903) [manuscript]. Albert and Shirley Small Special Collections Library, University of 

Virginia. Charlottesville, VA.

figure 3.3 

Hays, J., Jr. (1903). The Honor Men, [manuscript]. Albert and Shirley Small Special Collections Library,  
University of Virginia. Charlottesville, VA. 
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Chapter 4: “May Days” at the University of Virginia 

Introduction 
On May 15, 1970 the editors of LIFE magazine published what was to be 

remembered as one of the most poignant covers of the twentieth-century, picturing three 

Kent State students cowering over their fellow classmate’s lifeless body following a 

peaceful student demonstration in protest of the Vietnam War.  It took only thirteen 

seconds for the Ohio National Guard to extract the lives of four students subsequent to a 

flash of gunfire, but the aftershocks would be felt for many years to come across 

university campuses nationwide.  Photographs documenting the shootings at Kent State 

on May 3, 1970 remain legendary as they offer insight into those lives lost and those left 

behind to pick up the pieces.  It is often said that “a picture is worth a thousand words” 

and the accuracy of this statement can be exemplified here, as each photograph 

encapsulates the most base and sincere forms of human emotion (figure 4.1).  Pictures 

and images have an ability to articulate feelings and sensibilities incapable of expression 

through use of the spoken and written word; rather, these seemingly taciturn photographs 

speak volumes.  The weight of Kent State was to fall most prominently upon college 

campuses throughout the United States, and more specifically upon the University of 

Virginia, generating what proved to be an unprecedented era of change and cultural 

revolution.  For it was during this divisive period that “it became increasingly 

apparent…this was not just another year of change for a basically dynamic institution.  

After 150 years of a traditional past, this…(had) truly been the Year One of a different 

place” (Leader, 1971, p. 1). 
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The month of May 1970 began just as any other at the University of Virginia, 

with students eagerly hustling about in preparation for closing exercises and graduation.  

However, when news of Kent State reached the university’s student body, students’ 

interests abruptly shifted from fraternity formals and final examinations to President 

Nixon’s proposed invasion of Cambodia and continued acceleration of the National 

Draft.  Students became eerily aware of the fact that what happened at Kent State could 

just as easily happen to them, on their own school’s campus.  

At other universities, student protests and demonstrations for peace had long been 

in effect “as students who had been promised peace and a winding-down of the war 

vented their feelings of frustration and betrayal at the new expansion” (Little, 1976, p. 

41).  Students at the University of Maryland took a radical approach, raiding “…the 

ROTC offices…[blocking] traffic on superhighway US 1, and…[causing] $25,000 worth 

of damages…” as a result of their restlessness (Little, 1976, p. 41).  Meanwhile, students 

at New York University expressed their resentment in an openly brazen allusion to Kent 

State with a large banner reading: “They Can’t Kill Us All.”  Students everywhere had 

lost trust in the national government, spurring sentiments of “fear and the growing 

conviction… that something was wrong in America—that somehow the system was 

breaking down, failing to respond to genuine needs, and instead resorting to violent 

repression to treat the systems of disorder” (Buford et al., 1970, p. 1).  It seemed clear 

that the war in Vietnam had moved beyond the realm of the international, and had 

expanded into that of a civil issue with young college students upholding a mentality of 

“us” versus “them.”  With this said, the University of Virginia offered an additionally 
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“…unique setting, both aesthetically and ideologically.  People …saw [the University of 

Virginia] as distinct.  The University’s… [Southern atmosphere]…history, and 

community of trust… compelled students to act in the movement” (Angelo, 2000, p. 1).  

It was this sense of unity, combined with genuine fear and apprehension, that elicited a 

necessary response, for “it was the young who felt most urgently the need to act, to stop 

the expansion of the war before it was too late” (Leader, 1971, p. 50). “May Days” 

initially began in efforts to “open up” the University; a means for students to stimulate 

dialogue within the academic community to focus upon the “issues of the day more 

immediately important than those normally discussed in the classroom” (figure 4.2) 

(Little, 1976, p. 45). It is significant to note that it was not the students’ intent to disrupt 

their academics or course work, rather they wanted to promote freedom of expression 

while seeking an open forum for discussion. Students “felt the need to get out and do 

something.  It was not possible to sit down and study Herman Melville, essay writing, 

Albert Camus, or the process of cellular mitosis – all seemed irrelevant and even 

picayune before the enormity of the current crisis” (Leader, 1971, p. 50).  Newspapers 

across the country had inundated the media with photographs and images documenting 

the horrors of war, as one student commented, “my eyes wandered…to an Associated 

Press photograph of the My Lai massacre.  There, in the mud of Viet Nam, lay young 

children covered with blood, one desperately clutching her mother crumpled in death” 

(Leader, 1971, p. 52).  These images proved indelibly carved at the forefront of the minds 

of America’s youth, stirring sentiments of anger and frustration.  Up until this point the 

University of Virginia had remained loyal to its historically conservative roots and upheld  
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figure 4.1 

Tragedy at Kent, (1970). LIFE magazine, [photograph]. Retrieved on May 01, 2010, from: http://

iconicphotos.files.wordpress.com/2009/06/life-jpg.jpeg?w=360&h=480.

 

figure 4.1 
Tragedy At Kent, (1970). LIFE magazine, [photograph]. Retrieved on May 01, 2010, from: 

http://www.coverbrowser.com/image/life/1734-1.jpg. 
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a relatively neutral political stance, yet students began yielding to “undercurrents of 

outrage and dissent…as one student wrote (Little, 1976): 

The real breaking point was Kent State.  Here were fellow college students that
 we could identify with being killed.  If innocent Vietnamese civilians were killed,
 that was bad.  But when American college students were killed it was closer to
 home.  You felt you could be killed too. (p. 42)  

 
These strong sentiments led to the events now referred to as “May Days” at the 

University of Virginia, an 11-day period of protest and student led strike where 

undergraduates, graduate students, faculty and university administration confronted 

national matters on a localized level. It was during this time that UVA began to mold 

itself into the institution of higher learning it is today, embracing its tradition of academic 

excellence with a series of major cultural transformations, including the “admission of 

blacks in significant numbers, coeducation…and [an] increased recognition of academic 

prominence all…[Foreshadowing] future developments - some inspiring hope, and some 

fear” (Leader, 1971, p. 1).    

Eight Days in May 

 A look at this pivotal time in the history of the University of Virginia enables us 

to see the dramatic change that occurred in this institution.  The following is a day-by-day 

account of the activities that took place on the UVA grounds between May 4 – 11, 1970.  

This is done to explore the role politically-charged visual culture played in the life of 

UVA, and helped change this institution from one that was stuck in the old adages of the 

past to one described as the “Harvard of the South.” (Little, 1976, p. 14).  It is believed 
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this sudden and significant shift in attitudes and practices at UVA was facilitated by the 

overt use and presence of politically-charged visual culture in the hands of students.  

Monday May 4, 1970  
 

“Sir, the national situation has reached such a state that we can no longer continue our 

day-to-day activities as students.  You have failed us, and we must, as human beings, express in 

some way how we feel about that.”  (Leader, 1971, p. 50) 

 

On the evening of May 4, 1970, approximately 1,500 students gathered at the 

University of Virginia, upon the steps of founder Thomas Jefferson’s Rotunda, voicing 

their opposition to President Nixon and his continued acceleration of the Vietnam War 

(figures 4.3—4.4) (Little, 1976, p. 46).  Various student organizations and council 

representatives spoke out against the actions of the Ohio National Guard having resulted 

in the tragic deaths of four Kent State students, as the student body unofficially 

proclaimed a boycott against their own university.  The evening rally proved to be a 

precursor to the main event, when droves of student protesters rushed toward Carr’s Hill, 

the home of then-university President, Edgar Shannon.  Shannon and his wife greeted the 

raucous crowd at their front doorstep as one student representative Mark Krebs, came to 

the forefront of the group and began reading aloud a list of the students’ grievances 

(Little, 1976, p. 46). Krebs voiced opposition to President Nixon’s call to war, in addition 

to demanding the university president’s assurance of students’ rights to protest peacefully 

on university grounds.  Furthermore, Krebs demanded the immediate removal of any and 

all firearms currently being carried by members of the University Police Department 
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figures 4.3—4.4  

Angelo, A. (Publisher). (1970). Rotunda Strike Take-Over, [photographs]. Retrieved May 02, 2010,  
from: http://xroads.virginia.edu/~UG01/angelo/maydays.html. 
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(Little, 1976, p. 46).  President Shannon responded solemnly, expressing his appreciation 

of the students’ dedication regarding the present state of the nation, succinctly and 

solemnly voicing his appreciation of the student body’s interests, however he was unable 

to supply them with any further information at that time (Little, 1976, p. 46).   

In light of President Shannon’s somewhat hesitant response, many of the more 

radical politicos were not to be pacified.  They were angered by Shannon’s timidity and 

his seeming refusal to take a definitive stand.  In retaliation, the mob proceeded to move 

forward and onward until they reached the home of the University of Virginia’s ROTC 

program, located within Maury Hall (Little, 1976, p. 46).  Angry and enlivened students 

entered into the building appropriately decorated with portraits of high-ranking military 

officials and military regalia, and they made certain to establish their presence (figure 

4.5) (Buford et al., 1970, p. 3).  Demonstrators continued their protest by formulating a 

sit-in, breaking windows and tearing through doorways and symbolically renaming the 

building “Freedom Hall” (Little, 1976, p. 47).  Freedom-themed inspired posters, banners 

and signs covered every inch of the Jeffersonian structure, as the newly established 

“Freedom Hall” stood as an icon of both liberty and peace (Little, 1976, p. 47).   

Maury Hall had previously been recognized as a structure favoring ties with the 

national government, especially since the University’s defense research as well as ROTC 

programs received significant amounts of academic and financial accreditation.  In the 

minds of the student body, this implied Virginia’s support of the Nixon administration as 

well as the actions taken on behalf of the Ohio National Guard at Kent State (figure 4.6).  
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figure 4.6 

White et al., (2000). This Building…, [photograph]. (1970). Retrieved May 03, 2010,  
from: http://cti.itc.virginia.edu/~hius316/home.html. 
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On this night, however, students inspired a visual transformation built upon Jeffersonian 

principle, laying claim to their own beliefs and reinstating Maury/Freedom Hall as being 

representative of a new day and age at the University of Virginia.  These posters and 

strike advertisements offered students a figural pillar of moral reinforcement (figure 4.7).   

Cries in support of “Freedom Hall” and “Peace” found refuge amidst politically-

charged student artwork after having been spread throughout both the interior and 

exterior of the building, epitomizing students’ earnest desire to change the University’s 

reactionary point of view in regard to the war overseas (Little, 1976 p. 47).  Despite the 

students’ earlier fervor, the rally was soon disbanded as rumors of a court injunction 

spread throughout grounds.  At first, many students were reluctant to leave their posts, 

yet the university administration was eager to quell the riotous group.  When the 

administration threatened violence, the remaining students quickly dispersed, further 

supporting the strike leaders’ basic premise against any sort of violence or threatening 

action.  Students realized that “getting busted was no way to win” (Little, 1976 p. 48).  

Without a doubt, students wanted to express their antipathy toward the University’s 

seemingly neutral stance concerning the war in Vietnam, however recent events having 

taken place at Kent State had solidified the student body’s loyalty to peaceful protest and 

demonstration.  As the sun rose on the morning of May 5, 1970, the remaining strikers 

bid farewell to their newly dubbed, “Freedom Hall” amidst cracking jokes and mocking 

earlier threats of injunction; the weary group headed toward home, all in agreement that 

“the strike was just beginning” (figure 4.8) (Little, 1976, p. 48). 
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figure 4.7 
Strike With Red Dove, [manuscript]. (1970). Albert and Shirley Small Special Collections Library,  

University of Virginia. Charlottesville, VA.  
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figure 4.8 
A University Creates…, [manuscript]. Albert and Shirley Small Special Collections Library,  

University of Virginia. Charlottesville, VA.  
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Tuesday May 5, 1970 

 
“…People runnin’ everywhere,  

Don’t know where to go, 

Don’t know who I am… 

Have no time to look around, 

Just run around, run around and think why.”   

-Chicago, Does Anybody Really Know What Time It is? (1970) 

 

On the morning of Tuesday, May 5 students began gathering in front of old 

Cabell Hall with picket signs and sign-up tables, in the hopes of promoting the strike via 

the display of strike paraphernalia, student strike ads and posters, as well as visual anti-

war propaganda (Little, 1976, p. 50).  In addition, demonstrators had begun sporting red 

armbands or headbands around grounds with the intent of identifying themselves a part of 

the pro-strike community (figure 4.9—4.10) (Little, 1976, p. 50).  Student protestors 

discouraged students from attending class, and acted as though everything was “normal,” 

instead urging their classmates to join in (Little, 1976, p. 50).  The more radical politicos 

began distributing what came to be known as the infamous “Sally Heming’s Newsletter,” 

in which students anonymously published a wide variety of articles and illustrations 

satirizing the events occurring at home and abroad while placing emphasis somewhat 

politically incorrect notions of southern society and culture characterizing the University 

of Virginia (figures 4.11—12) (Angelo, 2000, p. 2).  Earlier in the week, President 

Shannon along with members of student council had planned a memorial service to honor 

the lives lost at Kent State.  The service was to take place at noon inside the old Cabell  
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figure 4.9 
Striker With Armband and Signet Ring, [photograph]. Albert and Shirley Small Special Collections Library,  

University of Virginia. Charlottesville, VA. 
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figure 4.10 
Peace NOW, [photograph]. (1970). Albert and Shirley Small Special Collections Library,  

University of Virginia. Charlottesville, VA. 
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figure 4.12 
The Sally Hemings, [political cartoon]. (1970). Albert and Shirley Small Special Collections Library, 

 University of Virginia. Charlottesville, VA.  
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Hall auditorium (Little, 1976, p. 50).  With this event in mind, strikers strategically 

positioned themselves outside the doors of Cabell in the hopes of engaging their 

classmates in support of protest following the memoriam.  Student leaders believed that it 

was their duty and responsibility (Angelo, 2000): 

          By the very fact we live inside academic walls, potential victims of the  
same type of violent law enforcement which occurred at Kent State.   
By capitalizing on the occurrence of a previously planned event  
(the memorial), student strikers were able to address an audience of  
saddened students to impel their support.  (p. 2)  
 

During the ceremony, differences between students and faculty were temporarily put 

aside as the university community came together in mourning, and even joined with one 

another in song to the words of “Give Peace A Chance” (Little, 1976, p. 50).  In addition, 

President Shannon expressed his own sentiments and grievances toward the situation, 

however he continued to maintain the university’s neutrality, asserting that the University 

of Virginia’s is not and should not be considered a “political” institution.  Shannon 

continued that, “The University can’t be an instrument of political purpose… I cannot 

commit the University on national issues.  We can only commit it to the cause of reason” 

(figure 4.13) (Little, 1976, pp. 50-51).  Yet, students did not share his belief in neutrality, 

considering instead that such a claim must be invalid due to the university’s ongoing 

relationship with the national Department of Defense as well as its offering academic 

credit to those students enrolled in the ROTC program on grounds.  

That evening, strike leaders spread word concerning an important and impromptu 

meeting of student council, open to all.  During this time, students were given the 

opportunity to speak up concerning their individual ideas, as well as vote on the Virginia  
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figure 4.13

Just ignore me son..., [manuscript]. (1970). Albert and Shirley Small special collections library, University of Virginia. 

Charlottesville. VA. figure 4.13 
Just Ignore Me Son..., [manuscript]. (1970). Albert and Shirley Small Special Collections Library, 

University of Virginia. Charlottesville, VA. 
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Strike Committee’s proposed demands cited earlier in the week; those suggestions 

receiving strongest support would then be included a part of the student council’s 

proposal and presented to President Shannon.  The strike committee had chosen to 

address a variety of social and political issues in their original proposal, ranging in 

subject-matter from women’s’ rights and an increase in black enrollment, to the 

immediate disruption and termination of any and all research and activities associated as 

part of the Department of Defense (Little, 1976, p. 52).   

The referendum, in addition to the open student council meeting, supplied 

students with an ideal setting through which to discuss those matters and concerns most 

prevalent within their academic community.  It was also during this time that students 

began incorporating visual materials and signage into their protest efforts.  Much of the 

strike would become centered around an image of a raised, clenched fist; a symbol most 

commonly seen amongst advocates of the Black Power movement, but during “May 

Days” at the University of Virginia the clenched fist symbolized strikers’ passion and 

commitment to their cause (figure 4.14).  The metaphoric symbol provided students with 

feelings of solidarity and unity, a concept in many ways analogous to a team mascot or 

persona offering audiences a sense of tangible identity or character.  Anti-war posters, 

buttons, flyers and more, provided activists with an outlet for creative expression, 

combining art and individuality with the combined interests of the student body (figure 

4.15).  The Virginia Strike Committee recognized the power of visual materials when 

they began drafting their grievances to be given to President Shannon, and chose to 

incorporate the clenched fist within the background of their text; visually fortifying the  
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figure 4.14

We've had enough! Strike!, [manuscript]. (1970). Albert and Shirley Small special collections library, University of 

Virginia. Charlottesville, VA.

figure 4.14 
We’ve Had Enough, STRIKE!, [manuscript]. (1970). Albert and Shirley Small Special Collections Library, 

University of Virginia. Charlottesville, VA. 
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figure 4.15 
Kappa Sigma For Peace, [photograph]. (1970). Albert and Shirley Small Special Collections Library, 

University of Virginia. Charlottesville, VA. 
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document’s main purpose and overall objectives (figure 4.16).  The clenched fist draws 

the eye directly inward, causing readers to pause and take a step back in order to 

determine the significance of both the text and its juxtaposition alongside the embedded 

image, arousing a sense of curiosity.  However, the subsequent impact of symbolism is 

ultimately reliant upon the viewers’ understanding and relationship to the materials being 

presented, for without the presence of an interior or underlying meaning, the artwork 

becomes powerless.  Student strikers quickly realized their ability to have an impact upon 

their university as well as their overarching community, believing “that what they said 

truly mattered, so much as to change the University for future student generations” 

(Angelo, 2000, p. 2).   

One additional point to recognize is that throughout the strike, students were 

subject to a central or middle ground relative to their choice in politics and social 

standards.  The University of Virginia had long been associated with the old south, 

valuing tradition and conservatism.  In order for the strike to continue successfully, strike 

advocates knew they must refrain from veering too far a left on the political spectrum.  

The success of “May Days” at UVA was dependent upon a united student body, asserting 

control based upon overall support (Little, 1976, p. 52).  Demonstrators recognized they 

must appeal to a wide spectrum of interests, while simultaneously, challenging “issues of 

race and sexism…(changing) the University into something resembling what you see 

today” (Angelo, 2000, p. 2). 
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figure 4.16

STRIKE, [manuscript]. (1970). Albert and Shirley Small special collections library, University of Virginia. Charlottesville. 

VA. 
figure 4.16 

 STRIKE!, [manuscript]. (1970). Albert and Shirley Small Special Collections Library, 
University of Virginia. Charlottesville, VA. 
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Wednesday May 6, 1970 

“…It’s an enemy to all mankind,  

The point of war blows my mind. 

War has caused unrest, within the younger generation, 

Induction then destruction, 

Who wants to die?”  -Edwin Starr, War (1969) 

 

A pivotal turning point during “May Days” at the University of Virginia appeared 

in the form of what was to become known as “Freedom Day” on Wednesday May 6, 

1970 (Little, 1976, p. 46).  Previously in the school year, the university had made 

arrangements for the American Civil Liberties Union lawyer William Kunstler to speak 

to the university community, his visit falling amidst the height of “May Days” and strike 

activity (figure 4.17) (Buford et al, 1970, p.18).  In addition to Kunstler, Yippie radical 

Jerry Rubin had also been asked to visit the university, and while purely coincidence, 

officials had scheduled the two men on the same day.  At the time, the university did not 

realize how profound an impact their timing would ultimately prove (Buford et al, 1970, 

p. 19).  To make matters all the more lively, news of the strike movement had spread 

across the Eastern seaboard, prompting students from Yale, Harvard, and Columbia, 

amongst others, to set out for the sleepy town of Charlottesville, Virginia in the hopes of 

attending the Kunstler-Rubin rally.  That afternoon, at 12 o’clock sharp, William 

Kunstler took the stage at University Hall in front of a crowd of nearly 8,000 to offer 

encouragement and support to the strike effort (figure 4.18) (Buford et al., 1970, p. 19).  

Kunstler’s ideas mesmerized his eager listeners, keeping crowd members on the edge of  
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figure 4.17

Kunstler-Rubin at u-hall, [photograph]. (1970). Albert and Shirley Small special collections library, University of Virginia. 

Charlottesville, VA.

figure 4.17 
Kunstler-Rubin at U-Hall, [photograph]. (1970). Albert and Shirley Small Special Collections Library, 

University of Virginia. Charlottesville, VA. 
 



 65 

fi
g

u
re

 4
.1

8

W
h
it

e 
et

 a
l.

, 
(E

d
it

o
rs

).
 (

1
9
7
0
).

 A
er

ia
l 

vi
ew

 o
f 

K
u
n
st

le
r-

R
u
b
in

 r
a
ll

y,
 [

p
h
o
to

g
ra

p
h
].

 R
et

ri
ev

ed
 M

ay
 1

5
, 
2
0
1
1
, 
fr

o
m

: 
h
tt

p
:/

/c
ti

.i
tc

.v
ir

g
in

ia
.e

d
u
/~

h
iu

s3
1
6
/p

ro
te

st
/

p
ro

te
st

h
o
m

e.
h
tm

l.

figure 4.18 
Aerial View of Kunstler-Rubin Rally, [photograph]. (1970). Albert and Shirley Small Special Collections Library, 

University of Virginia. Charlottesville, VA. 
 



 66 

their seats (provided they were not already standing in support).  His audience was 

instantly captivated, and as he began his closing address he sought to rally the crowd 

even further, calling for clenched fists in the air while shouting in unison, “Strike! Strike! 

Strike!” (Buford et al., 1970, p. 20).  The scene at University Hall could be described as 

inspiring to some, albeit terrifying to others.  One onlooker recalls the students’ response 

as being eerily recognizant of Hitler and the Third Reich, with Kunstler’s magnetic 

persona calling out for the Nazi salute (White et al., 2000, p. 4).  William Kunstler spoke 

out against the actions of the Nixon administration, asserting “We must now resist to the 

hilt.  These fists have to be clenched, and they have to be in the air (figure 4.19).  And if 

we ever live to open them, I pray to God they’ll be extended in friendship -- not on the 

trigger guard of a rifle” (Buford et al., 1970, p. 18).   

Upon Jerry Rubin’s taking the stage, however, it very quickly became evident that 

he was not to appease the views of the more moderate politico (Buford et al., 1970, p. 

18).  Rubin’s rant against society and the status quo derailed from fundamental issues, 

and his far left leanings alienated many of his middle-ground listeners.  Yet, regardless of 

his politics and point of view, Jerry Rubin knew how to work a crowd (Buford at al., 

1970, p. 20).  He identified himself as an image, and while “His message is far out… you 

find more substance than you thought was in him.  Jerry freaked out a lot of people with 

his words and style, but he also gives a damn about some very important things, and he 

has spirit” (figure 4.20) (Buford et al., 1970, p. 19).  Rubin spoke openly, and connected 

issues at home and abroad with his assertion that “The war against black people is just as  

 



 67 

 

!

figure 4.19 
It’s Alright Ma, I’m Only Bleedin’, [photograph]. (1970). The Cavalier Daily. Albert and Shirley 

Small Special Collections Library, University of Virginia. Charlottesville, VA. 
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!

figure 4.20 
White et al., (Editors). (1970). Kunstler-Rubin Rally at U-Hall, [photograph]. Retrieved May 22, 2010, 

from: http://cti.itc.virginia.edu/~hius316/home.html.  
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vicious as the war against the Asians.  We ain’t gonna take it anymore--we’re white 

niggers” (Buford et al., 1970, p. 21).   

Rubin’s bold ideas supplied additional spark to what was already a raging fire, 

and following his closing the crowd at University Hall sought immediate action.  At 

approximately 10:55 p.m., cries of “On to Carr’s Hill!” (Home of University President 

Edgar Shannon) could be heard across grounds (Buford et al., 1970, p. 21).  Fortunately, 

President Shannon and his family were not at home to witness the chaos that evening, but 

students were seemingly oblivious to this fact as the angry mob began shouting for the 

university president to formally sever any and all ties currently existing between the 

university and the national government through ROTC and defense research.  However, 

shortly after they arrived the student demonstrators were surprised to find their path 

blocked by a wall of their peers as student marshals stationed themselves to protect the 

home of the university president.  The marshals formed a blockade surrounding the 

perimeter of the building, pitting fellow classmates against one another and marking a 

definitive moment in strike history, for the student body was no longer a “united” front. 

This “lack of solidified, committed support produced an ever present possibility of rapid 

dissipation” (Little, 1976, p. 44).   

This break-up of students into separate groups and political factions proved 

detrimental to the strike effort, for the university community was now divided from one 

another, and with this also came a loss of identity supporting the original morals and 

visual imagery connected with the strike.  The clenched fist, while still widely 

recognized, no longer possessed the same connotation of strength and solidarity as 
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before.  This disconnect was further demonstrated by students’ disarray when “scattered 

cries of ‘Burn it down!” ‘Break in the door!’ alternated with the flashing of posters and 

waving of flags emblazoned with symbols for peace while anxious chants of “Peace! 

Peace!” could be heard amidst the background (figure 4.21) (Little, 1976, p. 57).  It was 

evident that the students’ inability to communicate with one another had turned their 

peaceful demonstration into a belligerent, raucous and “tense scene long remembered by 

every administrator and many students as one ‘of real fear,’ with ‘the greatest potential 

for real violence’” (Little, 1976, p. 57).  Changes in students’ belief systems provided the 

essential foundation of  “protest” art and visual iconography as these pictorial 

components had taken on a set of qualities and characteristics specific to the university 

community, at a given time and within a specific context.  When any one of these 

characteristics became subject to change, so then would the students’ actions shift in 

response to visual materials and iconography. 

 After having realized that nothing more could come from their raid on Carr’s Hill, 

the student mob began making their way back to the site of the previous day’s events, the 

newly dubbed “Freedom Hall” (Little, 1976, p. 58).  Yet, what had previously been a 

group committed to peaceful demonstration, was now a volatile strike constituency.  

Students were picking sides, some merely becoming “caught up in the moment” and 

wanting to join in on all the excitement (Little, 1976, p, 58).  Protesters left their mark, 

literally, on the buildings’ walls and columns, as “Peace symbols and slogans were spray 

painted on the walls, a few windows were broken, and trash was scattered” (Little, 1976, 

p. 59).  Students later explained they were “sorry about defacing the walls, but babies are  
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figure 4.21 
Strike Rally, [photograph]. (1970). The Cavalier Daily, University of Virginia. Charlottesville, VA. 
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being burned and men are dying, and this University is at fault quite directly” (Buford et 

al., 1970, p. 7).  Yet, when an unidentified person set fire to a mattress located in the 

basement of Maury aka “Freedom Hall,” demonstrators were forced to vacate the 

building, thus ending day three of strike week, and leaving students and administrators 

unsettled and concerned about the future of the University in relation to its current state 

of affairs (figure 4.22) (Little, 1976, p. 59). 

Thursday May 7, 1970 

“Time it was, 

And what a time it was, it was 

A time of innocence,  

A time of confidences.”  -Simon & Garfunkel, Bookends (1968) 

 

The morning of Thursday, May 7, 1970 arrived with a group of more moderate 

and conservative students deciding to rally on the Lawn with hopes of re-focusing the 

primary objectives supporting the strike movement (Little, 1976, p. 59).  The previous 

day’s events provided cause for concern and students wanted to issue a new referendum 

in order to re-establish and re-identify those issues most pressing, deciding upon the 

following Monday to be the day of reckoning (Little, 1976, p. 60).  While a few student 

rallies could be found throughout university grounds, they were not nearly as heavily 

populated as the week’s earlier protests.  Some students feared the strike movement 

might be headed in a downward direction if the strike “continued to be led by those who 

have no concern for student moderates or libertarian ideals.’  The CD (Cavalier Daily) 

editorialized against ‘the radicals and their un-thinking followers’” (Little, 1976, p. 60).   
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figure 4.22 
Burnt Mattress in Maury Hall, [photograph]. (1970). Albert and Shirley Small Special Collections Library, 

University of Virginia. Charlottesville, VA. 
 



 74 

These issues provided for an increasingly tense atmosphere on grounds, culminating in 

the appearance of two more fires started in Maury Hall.  Yet, even those students who 

classified themselves as politically radical had grown fearful “by these literal attempts to 

‘burn it down’” (Little, 1976, p. 61).  A few of the more “middle-ground” strike members 

established a “Headquarters” on the Lawn in room #50 East (figure 4.23) (Little, 1976, p. 

61).  Students designed posters, pamphlets, and flyers to hand out to students and passers-

by, all in the combined efforts to further influence the votes to be taken at next week’s 

referendum (Little, 1976, p. 62).  On the surface, many believed the worst of the strike 

was over.  However, in light of the students’ recent outbursts, the university police 

department had called upon additional reinforcements.  On Thursday afternoon, hundreds 

of Virginia state troopers began their descent into Charlottesville.  The police task force 

was to act as a safeguard in case of any further violence on behalf of the student body, 

because faculty and university administration had grown worrisome in response to the 

mob outside Carr’s Hill as well as the multiple arson attempts in Maury Hall (Little, 

1976, p. 63).  While the Charlottesville Police Department felt reinforcement was a 

necessary evil, their arrival on grounds only provided more fuel to an already strong fire. 

Thursday evening produced the popular “honk-in” demonstration where students 

stood in and around heavy traffic corners, holding large signs and posters reading “Honk 

for Peace,” in the hopes of initiating a response (figure 4.24) (Little, 1976, p. 63). The 

idea quickly grew in popularity as more students became aware of this public spectacle; 

many strikers even began shouting at those drivers refusing to participate via “honking” 

their horns (Little, 1976, p. 63).  As a result, traffic surrounding the university had come 
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to an abrupt halt as crowds of students blocked roads and intersections, making it nearly 

impossible for traffic to pass.  Shortly thereafter, the university police department, 

accompanied by a sea of state troopers, set in on the “honk-in” at what can only be 

described as an aggressive tactic.  Yet, upon reaching the crowd of students, police 

appeared uncertain about what to do next, both parties standing face to face against one 

another as neither party was willing to back down or surrender.  Students were shocked to 

see the number of uniforms surrounding them, clad in full armor and “riot gear” (Buford 

et al., 1970, p. 25).  Nonetheless, the “honk-in” crowd was not too be intimidated and 

responded in turn by throwing protest signs and other various objects into the blue sea of 

police uniforms.  Before the two groups could do any serious damage, however, President 

Shannon arrived on the scene requesting that police make the initial surrender, affording 

students the opportunity to do the same.  Police forces were less than thrilled to wave the 

white flag and walk away from the young crowd, but under orders from their Captain 

they followed in suit as student demonstrators let out a series of resounding cheers in 

light of their “win” against authority (Little, 1976, p. 64).  As the “honk-in” crowd 

headed toward home, President Shannon let out a long sigh of relief, for yet another 

occasion of violence on university grounds had successfully been avoided (Little, 1976, 

p. 64).    
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figure 4.23

Strike headquarters at #50 east lawn,[photograph]. The cavalier daily, (1970). University of Virginia, Charlottesville, VA.  

 

 

figure 4.23 
Strike Headquarters at #50 East Lawn, [photograph]. (1970). The Cavalier Daily,  

University of Virginia. Charlottesville, VA. 
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figure 4.24 

Honk-In Protest, [photograph]. (1970). Albert and Shirley Small Special Collections Library, 
University of Virginia. Charlottesville, VA. 
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Friday May 8, 1970 
 

“Some folks inherit star spangled eyes, 

Ooh, they send you down to war. 

And when you ask them,  

‘How much should we give?’ 

They only answer ‘More! More! More!’”  -Creedence Clearwater Revival, Fortunate Son (1969) 

 

Following Thursday evening’s excitement, most students felt content to await the 

results of Monday’s upcoming referendum and welcomed the arrival of the weekend 

(Little, 1976, p. 65).  Spring was in full bloom and the university was abuzz with activity 

associated around final fraternity formals, the annual Founders Day gala.  It was the last 

weekend before classes ended and students were inclined to put aside their political 

differences and enjoy their final days of the semester.  However, as evening set in, so did 

the beginnings of yet another student “honk-in” on University Avenue.  In light of the 

weekend, the atmosphere was more “social” than altogether “political.”  Demonstrators 

were still very much anti-war, but at this point they were also very much interested in “a 

good time” as one onlooker described the scene as being “a party…the political overtones 

however, made the police reaction much stronger that it would have been if it hadn’t had 

a political overtone at all” (Little, 1976, p. 66).   

Friday’s event was more of a social gathering than an outright protest.  The spirits 

present (both liquid and sentimental) throughout, served as proof of such.  Regardless of 

the students’ intentions, the “honk-in” quickly garnered the attention of the university 
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police and before long students found themselves yet again in a stare-down with authority 

and ready for action (Little, 1976, p. 67).   

Throughout their stay, President Shannon had been keeping close tabs on the 

additional police force, and thus far, their presence had yet to be positive.  Edgar Shannon 

did not appreciate their infiltrating the university community.  President Shannon’s clear 

distaste for the armed police force was a significant point of contrast between the 

university president and much of the rest of the administration at the University of 

Virginia; Shannon earnestly cared about the students’ interests.  He wanted to know 

about the needs of the student body and he felt it his duty as president to respond 

accordingly.  In doing so, President Shannon became synonymous as a figure of 

compromise; students recognized him as a symbol of peace (Figure 4.25).  Had another 

administrator been in charge during this tumultuous school year, things might have 

turned out quite differently, potentially having resulted in more violent protest and 

behavior.  

However, at approximately 1:00 a.m. President Shannon lost all forms of contact 

and communication with the captain of the police force.  As a result, the police captain 

took the lead, ordering an immediate charge against the student demonstrators.  At 

approximately 1:25 a.m. the police force began its initial descent upon the crowd as 

students abandoned their posts and headed back toward grounds.  Students believed 

themselves to be “safe” from further attack if they were within the boundaries of the 

university, and more specifically in this case, the Lawn.   
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figure 4.25 
Keep Shannon, [photograph]. (1970). Albert and Shirley Small Special Collections Library,  

University of Virginia. Charlottesville,VA.  
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The Lawn remains as the home to the University of Virginia’s “Rotunda” and serves as a 

symbol of the academic community.  Students sought refuge from their attackers on the 

Lawn because they believed it to be “hallowed ground”; surely outsiders would not have 

the audacity to trespass such a sacred location (figure 4.26).  The Lawn presented itself as 

a kind of asylum, one that even with “all the hullabaloo… and people being killed in 

other places, that when you get on the Lawn, there’s a certain respect” (Angelo, 2000, p. 

4).  One student striker recalls “strangely, most then viewed the Lawn as sanctuary -- it 

was almost mystic"(Angelo, 2000, p. 4).  Perhaps it is a bi-product of tradition or maybe 

personal sentiment, whatever the cause, Thomas Jefferson’s “Academical Village” (i.e., 

the Lawn) holds a special place in the hearts of Virginia graduates, proving the police 

department’s raid all the more shocking and intrusive.    

There was no safe hiding place, not even within the students’ Lawn rooms as 

people began running every which way in the hopes of escaping being trampled by the 

mob of police clubbing anyone and everyone they could reach (figures 4.27-8) (Buford et 

al., 1970, p. 24).  Policemen began arresting anyone nearby, including many innocent 

onlookers who had not participated in the strike (Buford et al., 1970, p. 24).  No on was 

safe as troops entered into private buildings, homes and, most surprisingly, fraternity 

houses.  For the most part, fraternity men were considered socially and politically 

conservative, and more than likely not avid participants in the strike (Buford et al., 1970, 

p. 24). Instead of quelling the rowdy student body from taking any further action, police 

only served to add more fuel to the fire as “the cops had virtually radicalized the 

(fraternity) houses overnight,” fraternity men angry for having their  
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figure 4.26 
White et al., (Editors). (1970). Police Raid the Lawn, [photograph]. Retrieved May 15, 2011 from: 

http://cti.itc.virginia.edu/~hius316/home.html. 
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figures 4.27--28

White et al., (Editors). (1970). Students arrested and mayflower truck [photographs]. Retrieved May 15, 2011, from: http://

cti.itc.virginia.edu/~hius316/protest/protesthome.html.

 

figures 4.27—4.28  
White et al., (Editors). (1970). Students Arrested and Mayflower Truck, [photographs]. Retrieved May 15, 

2011, from: http://cti.itc.virginia.edu/~hius316/home.html. 
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figure 4.29

Policeman arrests student...,[photograph]. The cavalier daily, (1970). University of Virginia, Charlottesville, VA.  

 
figure 4.29 

Policeman Arrests Student, [photograph]. The Cavalier Daily, (1970).  
University of Virginia, Charlottesville, VA.  
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privacy revoked without reason (Buford et al., 1970, p. 31).   In addition, university 

groundskeepers, a delivery boy who had the misfortune of delivering a pizza pie to the 

Shannon mansion, and even faculty members were also arrested and shoved into the large 

“Mayflower Moving Co.” truck, the vestibule chosen as the delinquents’ “holding pen” 

(figure 4.29) (Buford et al., 1970, p. 24).  In total, 68 arrests were made on the night of 

Friday May 8, 1970, and later carted out to the Albemarle County Jail (Buford et al., 

1970, p. 24).  Upon their arrival, almost all those arrested were released, further asserting 

the ridiculousness of police force “in an apparent effort to arrest for the sheer exercise of 

power.  The police bust was nothing less than an assault against the system of law itself” 

(Buford et al., 1970, p. 31). It would become increasingly more apparent that  “the bust 

was an overreaction from the word go” (Buford et al., 1970, p. 31). 

Saturday May 9, 1970 
 
“Paranoia strikes deep, 

Into your life it will creep.   

It starts when you’re always afraid,  

Step out of line, the man come and take you away…”   

-Buffalo Springfield, For What It’s Worth (1967) 

 
 In the aftermath of Friday’s police takeover, students, faculty and civilians alike 

remained uncertain about what might happen next.  Police officials were quick to 

establish authority the next morning and produced a statement claiming any group of 

individuals three or more would be considered a “riot” and would therefore be subject to 

immediate arrest, while “individuals walking alone were often harassed with taunts and 

threats” (Buford et al., 1970, p. 38).  Policemen on foot spanned every inch of the city 
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along with “police cruisers… no house escaped surveillance for longer than two or three 

minutes” (Figure 4.30) (Buford et al., 1970, p. 38).  In a period just over 48 hours, 

Charlottesville had turned from vibrant college town atmosphere to desolate “police 

state,” and as the sun rose on Saturday morning “the cops’ command post was bared, 

revealing more than 100 state police cars parked near an armored, half-track, riot truck – 

a mean machine by any standards” (Buford et al., 1970, p. 38).   Yet, aside from a couple 

of small student gatherings, none of which drew any police attention, there were no 

additional protests or demonstrations on behalf of the student body.  The city was silent. 

 
Sunday May 10, 1970 

 
“The air was calm that night, filled with the sweet smell of incense mingled with dope 

smoke.  A rock band played on the Rotunda steps.  The mass of people sat transfixed, content to 

gaze at the stars.”  (Buford et al., 1970, p. 41) 

 
 Sunday was to become known as “Shannon’s Day,” when the university 

president, against the police captain’s warnings and “repeated protests, Shannon acted: 

…and police removed themselves from the (university) grounds, though they remained 

on alert close by” (Little, 1976, p. 73).  The University of Virginia was in a state of 

disarray as the academic community remained uncertain about what should and could 

possibly happen next.  Edgar Shannon sought to re-establish his authority as the president 

of the university, and in order to do so he came before a crowd numbering over 4000 on 

the steps of the university Rotunda (figure 4.31) (Buford et al., 1970, p. 39.  Shannon 

recognized the severity of the situation at hand, and was facing pressure from all sides.  

As a servant of the state of Virginia, and in large part having originally been appointed by  
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figure 4.30 
Police Surround U-Hall, [photograph]. (1970). Albert and Shirley Small Special Collections Library, 

University of Virginia. Charlottesville, VA. 
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figure 4.31

White et al., (Editors). (1970). Shannon speaks, [photograph]. Retrieved May 15, 2011, from: http://cti.itc.virginia.edu/

~hius316/protest/protesthome.html.

 
figure 4.31 

Shannon Speaks, [photograph]. (1970). Albert and Shirley Small Special Collections Library,  
      University of Virginia. Charlottesville, VA. 
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members of the board and Virginia state legislature, Shannon’s future at the University of 

Virginia hung in the balance.  However, he believed first and foremost that his loyalty 

remained within the academic community, and to the students themselves. Shannon took 

to the podium, his expression showing signs of emotional and physical exhaustion.  He 

spoke to the audience concerning what he believed to be (Buford et al., 1970):  

          An ‘unprecedented alienation of youth’ and demanded prompt action to end 
the war.  The crowd… responded with general enthusiasm, fists in the air.  A  
few boos and shouts came also.  Stressing the need for an open University, 
Shannon admitted the ‘police acted to a degree I did not expect and hope to  
avoid in the future.’  The 45-minute message was to bring down an avalanche  
of angry reaction from the state.  Shannon had finally spoken out. (p. 39)   
 

In addition, President Shannon encouraged the student body to petition and write letters 

to the Virginia legislature, expressing their strong opinions and points of view toward the 

war overseas and the present state of the national government.  Less than 24 hours later 

the students came together to present a signed petition featuring over 5,000 signatures 

(Little, 1976, p. 74).   

 The backfire from Shannon’s address came quickly and aggressively thereafter.  

Most significantly, newspaper editorials, deep-rooted in conservatism, decried the 

university president’s personal opinions regarding President Nixon and his decision to 

increase the number of American troops in South East Asia, stating “The recent 

announcement of the invasion of Cambodia—a critical decision vitally affecting the lives 

and futures of all our young men – was used to reflect personal and political credit upon 

the President (Little, 1976, p. 74).  President Shannon’s outright defamation of President 

Nixon proved to be a serious slap in the face for conservative leaders in the Virginia state 
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legislature, many of whom were heavy supporters of the Nixon administration and had 

adamantly supported his decisions concerning Vietnam.  Conservatives slammed Edgar 

Shannon’s address, criticizing his decision to “appease the irresponsible radicals on his 

campus” in addition to his “quick willingness to sign a maliciously warped letter that 

seems to suggest President Nixon launched the Cambodian campaign for personal and 

political reasons…” (Buford et al., 1970, p. 41).   

However, beyond the spectrum of conservative Virginians, in an editorial 

published in LIFE Magazine on May 29, 1970, editors applauded Shannon’s bold 

willingness to stand up on behalf of his university, citing that “Educators should indeed 

enter political controversies when the particular has so profound an effect on university 

life…” (Buford et al., 1970, p. 40).  Furthermore, students at the University of Virginia 

came to see their university president as a strong and moral leader, willing to face 

adversity in pursuit of the greater good.  Students and faculty alike foresaw the potential 

possibility of President Shannon being forced to resign from his post by the Virginia 

legislature, and thus began protesting for his stay, creating signs and posters to “Keep 

Shannon,” and signing a petition in demand of his continuation at the University of 

Virginia (Little, 1976, p. 74).  The student body “cited his ‘courage’ in finally expressing 

an opinion, and …’the students of the University will defend Shannon from any attempt 

of removal.  Richmond can expect a fight if they (sic) try” (Little, 1976, p. 74).  The 

students’ clear appreciation and admiration for their university president was made 

obvious in their visual, physical, and emotional support for the continuation of President 

Shannon’s career at the University of Virginia.  Edgar Shannon was to be remembered 
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for his bravery and dedication to Jeffersonian tradition, as well as his ability to see 

beyond the present state of things and into the future of the university, “keeping the 

University open…[while] over 200 other schools in the nation closed down for the year” 

(Little, 1976, p. 75).   

Aftermath 
 

“Hope you’ve got your thing together, 

Hope you ain’t quite prepared to die.   

Looks like we’re in for nasty weather, 

One eye is taken for an eye.”  -Creedence Clearwater Revival, Bad Moon Rising (1969) 

 

 Following President Shannon’s Sunday afternoon address, the “May Days” strike 

at the University of Virginia veered in a new direction.  The protest movement was by no 

means over, nor was student interest and involvement deterred.  Instead, demonstrators 

began focusing more on communicating as opposed to violent confrontation or even 

picketing and protest.  University Avenue, the street along which police forces issued 

multiple student and citizen arrests, was taken over in the following week with road 

signage, artworks, strike posters and advertisements and then “Rechristened ‘People’s 

Street’” (Little, 1976, p. 76).  Furthermore, the long awaited recount referendum was to 

take place on the afternoon of Monday May 11, and in the wake of the weekend’s 

dramatic events there seemed to be “no worry on the part of the radicals [political], for 

virtually the entire student body was up in arms…” (Little, 1976, p. 74).  Monday’s 

referendum was more a symbolic gesture than one from which to continue striking.  

Students’ votes in support of the strike and the freedom to protest would provide 
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additional substantiation to the weekend’s events, and prove the strike efforts were not 

merely limited to the radicals and hippies of the academic community.  Additionally, 

President Shannon left the faculty to decide whether or not to provide their classes with a 

final exam or project, but most students were given the option to take whatever grade 

they possessed prior to the beginning of strike week.   

In the weeks following, the class of 1970 graduated from the university with 

looming uncertainty as to the future of the University of Virginia.  It was clear that 

through these events, students believed in what they said, and believed what they said 

truly mattered not only within the University of Virginia, but as a part of the larger, 

national picture.  UVA was affected by the same “rich cocktail of activism and drugs” 

spreading throughout the US during this time, but because of the university’s traditionally 

conservative student body, this period of transition was especially remarkable (Angelo, 

2000, p. 5).  Those students currently attending the University of Virginia amidst this 

transition did not know what to expect in the upcoming fall, and proceeded into summer 

with the realization that the “Old U.” was a thing of the past (Figure 4.32).  The events of 

“May Days” made an impressionable impact upon the University of Virginia’s academic 

community, and “the memory of this fascinating eclipse in university history” would 

linger for many decades to come (figure 4.33) (Angelo, 2000, p. 7).   
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figure 4.32

Long live the university, [photograph]. (1970). Albert and Shirley Small special collections library, University of Virginia. 

Charlottesville, VA.

 

figure 4.32 
Long Live the University, [photograph]. (1970). Albert and Shirley Small Special Collections Library, 

University of Virginia. Charlottesville, VA. 
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figure 4.33 
White et al., (Editors). (1971). Students Carousing on the Lawn, [photograph]. Retrieved May 15, 2011, 

from: http://cti.itc.virginia.edu/~hius316/home.html. 
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  Chapter 5: Conclusions 

“Four years ago when I first came here students did not walk on the Lawn.  They did not 

rally, their music ranged strictly from Wilson Pickett to the Tams, and no group could play a set 

unless it grunted out “Midnight Hour.”  Everyone wore coats and ties, and if it was hot outside 

they carried the coats.  But this week, the University came alive.” (Angelo, 2000, p. 8) 

 
Introduction 

Educational development and the ways through which learning is introduced and 

assimilated into society, affords a “comprehensive sweep of cultural history… [because] 

the cultural level of any period will be measured in part by its educational standards and 

activities” (Bailyn, 1960, pp. ix-x).  The definition of what it means to be “cultured” is 

transient and based upon unavoidable shifts of  “sociocultural position,” or how we learn 

and interpret our surroundings, attributing “meaning to form” (Freedman, 2003, p. 87).  

As a result, aiding in the process of social reconstruction and “creation of forms-- 

surprising, strange, and awkward then, however familiar they may have become since” 

(Bailyn, 1960, p. 10). Our interpretations of past cultures and societies should be 

analyzed according to “then-standards,” remaining aware of our current place within the 

present, and its ability to interfere with the integrity of our research.  Every generation is 

privy to their own sociopolitical environment that determines how and “what [we] see 

every day to sources of [our] emotions, opinions, and beliefs” (Freedman, 2003, p. 88).  

Therefore, the way we learn, regardless of formal or informal setting, is a product of 

cultural identity, and becomes integrated into the shaping of contemporary media and 

visual culture.   
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The Postmodern movement expounds upon these ideas and draws from earlier 

social histories.  Over the course of time, humans have drawn from their cultural 

predecessors in the formation of “multiple…conflicting meanings… inherently suggested 

by representation” of forms, objects, and materials (Freedman, 2003, p. 89).  “Meaning” 

is derived from a collective cultural identity, how we characterize ourselves in relation to 

the larger society.  These constructed identities determine the primary structures of how 

we communicate and interact with one another, relative to our surroundings.  Foucault’s 

1968 theory on “structuralism,” articulates how the process of “meaning making” reflects 

upon society by way of “discursive formation.  The meaning of a statement [either 

written or visual] depends on the general rules that characterize the discursive formation 

to which it belongs” (p. 1).  Social groups and hierarchies are built upon systems of 

language and human interaction, both of which contribute to the forming of associative 

“signs,” objects and materials that emulate or are representative of ideas or emotions, and 

what is “signified,” the implications of the “sign” following its deconstruction; the 

primary source from which the object and its interpretation are culturally connected 

(Saussure, 1906).  Different social groups may interpret “signs” and what is “signified” 

based upon pre-existing environments and circumstances.  When investigating the past it 

is important to first acquire a broad understanding of these conditions that become 

absorbed into public perception, influencing the creation, and then interpretation, of 

visual and material culture.  Regardless of discipline or materials, “every material 

effort… has its own ‘history,’ written and still unwritten, [and] it cannot become 

meaningful in isolation” (Bailyn, 1960, p. vii).   
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Knowledge without comprehension is of little consequence, and the objects and 

materials of the past cannot fully “recapture the spirit of a past age” without recognizing 

that “significance can be revealed only through historical investigation of the sources in 

their own context” (Bailyn, 1960, p. vii).  Social ideology, political standpoint, and visual 

perception are built upon a series of “psychobiological conditions of being 

human…[where] our senses work together to promote aesthetic connections, [and 

therefore] enriching our experience of form” (Freedman, 2003, p. 39).  Interpretation, or 

the construction of meaning in relation to form, is a cognitive learned process where our 

brain bridges a connection between what we see and how we feel when viewing visual 

forms and media.  These interactions are a function of our educational development and 

growth, and they are essential when connecting meaning to materials.  Furthermore, 

different societies may construe significance independent from one another; one example 

can be seen in the Christian tradition of marriage where the bride traditionally dresses in 

white, whereas in China, brides traditionally dress in red.  The idea is the same, but the 

interpretations are different and these divergences distinguish between cultures and 

characterize the people, place, religion, etc. of a particular region or cultural group.  

Cultural divergence attributes to the creation of collective identity, and cannot be 

adequately understood when separate from one another.  History tells a story, composed 

of multiple characters and events, which when juxtaposed depict the (Bailyn, 1960): 

Moments where the words we use and the institutions we know are notably  
present but [remain] enmeshed in older meanings and different purposes…  
are the moments of true origination.  They reveal in purest form essential  
features which subsequent events complicate and modify but never  
completely transform. (p. 14) 
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The development of learning, therefore, is both a product and a result of an individual’s 

surroundings, and incorporates any and all forms of visual materials and objects in 

relation to larger society.  Through our interpretations of art and visual culture, either 

making or viewing, we contribute to the shaping of our individual and collective, i.e., 

generational, identities that affect “personal and cultural meanings, comparing, 

combining, and challenging these with the interpretations of others to increase 

associations… to come to understand the multiple ways in which representation works in 

visual culture, how it is used, and how to form visual interpretations of [our] own ideas” 

(Freedman, 2003, pp. 93-94).  Our individual points of view are a direct result of societal 

growth, and how we develop can be seen amidst contemporary art and media.  How these 

ideas reflect back “and adjust to society; once formed, it turns back upon it and acts upon 

it,” thus, remaining part of the ever-shifting cycle of modern civilization (Bailyn, 1960, p. 

49).  Chosen learning methods are representative of popular culture, democratization, 

environmental conditions, and contexts, and these lessons are recycled and assimilated as 

part of contemporary culture (Freedman, 2003, p. 95).  The audience’s viewing process is 

intrinsically psychobiological.   Our responsiveness, or lack thereof, illustrates the 

connection between art forms, our feelings, and our previous background knowledge and 

sociological influences (Freedman, 2003, p. 76).  Visual images and iconography are 

symbolic, and their immediacy and subtle influence are what make postmodern culture so 

complex, and accounts for the wide variance of perception in “shaping culture, society, 

and even individual identity” (Freedman, 2003, p. xi). 
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In this sense, the tumultuous nature attributed to the 1960s and 1970s that 

appeared across college campuses nationwide, may be understood as students at the 

height of their academic careers began challenging authority, and sought to establish a 

new order of social and political standpoint.  As the Baby Boomers came of age, America 

was at war and with no clear end in sight.  The death toll was rising rapidly and students 

began questioning the national government and their ultimate intentions.  America was in 

the midst of a major cultural revolution and the leaders of this movement could be found 

in college classrooms everywhere.  This emerging generation had been introduced to 

learning and the (Bailyn, 1960): 

development of a ‘national character’ unique to the United States of  
America and our emphasis upon individualism, optimism, and enterprise…  
all of which resulted from the process of education which isolates the  
individual, propelled him away from the mere, simple acceptance of  
precedent and established social dogmas, and the nourished distrust of  
authority. (p. 48)   
 

Prior to the mid-twentieth century, educational interests were far less focused on 

individualism in the classroom.  Instead, being “different” was often associated as 

treasonous in light of McCarthyism and “the Red Scare” that followed throughout the 

Cold War era.  Americans were uncertain about the future of democracy and these fears 

became translated as part of their culture and educational pedagogies.  

 
Defining “Jeffersonian Tradition” 

For the purposes of this study, I centered upon the University of Virginia and its 

former recognition as the pillar of southern society and customs, befitting the “trappings 

of gentleman,” and examined the effects of national politics and cultural conditions upon 
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the university and its academic community. The main focus of my research examined the 

role of politically charged objects and images, both made and viewed, in regard to the 

Cultural Revolution taking place at UVA during this pivotal era.  I investigated how 

students chose to express their viewpoint through the use of visual materials and 

iconography, in addition to how these visual aids reflected back upon the university and 

its cultural identity.  Unlike many other institutions of higher learning, the University of 

Virginia was unique in its strong attachments to university founder Thomas Jefferson, a 

man whose somewhat conflated legacy could be interpreted both in favor of liberalism 

and democracy, as well as conservativism and the institutional “Old South.”  The 

meaning of “Jeffersonian tradition,” therefore, could be construed from either vantage 

point, and proponents of both the new and “Old U.” incorporated their versions of 

“Jeffersonian” and its relevance to the future of the university.  It is most significant, 

however, that the University of Virginia came to realize the extent to which Thomas 

Jefferson had made his mark upon his beloved “Academical Village,” for it was “within 

the turbulence at UVA that the dual nature of its traditions was most clearly manifest” 

(White et al., 2000, p. 10).  This manifestation of culture remained relatively insular up 

until the mid-twentieth century because of the university’s physical location, having been 

tucked away amidst the Blue Ridge Mountains, seemingly separate from the presence of 

influences beyond Grounds, and the largest nearby city being Richmond, VA, a hotbed 

for conservatism.  Over time, this insularity became interwoven into the university’s 

culture and general way of life, and students interpreted this sense of isolation to be sort 

of barrier against the outside world overwrought with chaos and war.   
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Yet, following the tragedy of Kent State, these illusions were quickly shattered, as 

former attitudes of “It can’t happen here” were replaced with the harsh realization that 

what happened at Kent could happen anywhere.  Students confronted major issues and 

challenged their role a part of larger society in the midst of a volatile and precarious 

sociopolitical climate; in doing so, signaling the demise of “the Old U.”  The arrival of 

the “new” University of Virginia began the process of formulating the institution’s new 

identity, yet whilst maintaining loyalty to their Jeffersonian origin, incorporating the 

values of “18th century Enlightenment” [in connection to] 20th century reality” (White et 

al., 2000, p. 8).   

“Jeffersonian tradition” is a widely-used expression.  However, its meaning has 

been reinterpreted, re-contextualized, and reassessed since the University of Virginia’s 

founding in 1819.  Prior to “May Days” and the spring of 1970, however, “tradition” at 

the University was recognizant of an institution where (White et al., 2000): 

few fraternities ever establish[ed] even a semester’s 3.0 average, yet  
most will proudly cite Playboy’s most recent rating of the nations’  
drinking schools (Virginia showed up in a footnote: “Sorry we don’t  
rank the professionals”).  The University’s social reputation has, in  
short, proven a tradition in itself. (p. 40)  
 

“Virginia gentlemen” identified themselves within this narrow spectrum, and 

valued individualism and personal expression about as much as they valued their GPA’s.  

The student body was one and the same, originating from the same economic 

backgrounds, southern upbringing, and conservative ideologies, and for the most part 

“the ‘Gentleman’s C’ will gain one a reputation as little more than a rather dim-witted 

gentleman…” (White et al., 2000, p. 40).  In large degree, it seemed that UVA had lost its 
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appreciation for academia, and lost sight of its founders original intent, “…based on the 

illimitable freedom of the human mind. For here we are not afraid to follow truth 

wherever it may lead, nor to tolerate any error so long as reason is left free to combat it 

(Jefferson, Letter to Mr. Roscoe -1820).  Yet, throughout the 1960s, the interests of 

students and professors alike were transformed in a seeming reversal, dating all the way 

back to the 18th century’s Era of Enlightenment.   

While the University of Virginia remained open to men only until the Fall of 1970, 

the previous decade had first introduced the idea of co-education as a way to revive the 

university and its scholastic achievements because professors at the university felt 

“compelled to educate men and women as best as they could, and the best education 

could be found at this premier state institution in a mixed gender environment” (White et 

al., 2000, p. 50).  For over a century UVA had remained an all-male institution of higher 

learning, even when many of its peers began admitting women during the mid-to late 

1950s (White et al., 2000, p. 50).  Yet, it was becoming apparent that in order to “keep 

up” with the Ivy-League’s in the North East, the university might have to adapt its 

admissions policies after all.  In addition, the Courts had ruled against the former 

standard of “separate but equal,” and begun enforcing standards of integration and anti-

discrimination across the US. The admission of both women and Blacks at the University 

of Virginia forced the academic community to re-identify themselves and what their alma 

mater would be representative of in the future.  The meanings of “tradition” and “honor” 

were associated with male chivalry and the Old South, neither of which were applicable 

to the university’s new constituency.   
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Essentially, the national events taking place during the 1960s and early 1970s 

caused students at the University of Virginia to take a closer look at their previous 

complacency and mere acceptance of their predecessor’s traditions.  Many of these 

traditions centered upon external appearances, and this public persona created by decades 

of previous UVA graduates had become a symbol of the institution itself.  This image had 

come to serve as their collective identity, and because it had never previously been 

questioned, many students assumed that things would never change; this is why “May 

Days” at UVA was so crucial in reconstructing the meaning of “tradition” and its future 

at the university.  Students had previously relied almost solely upon their predecessor’s 

interpretations of cultural relevance, and because of this the atmosphere on grounds 

remained “stuck in the past,” relative to the university’s overall culture via preferences in 

music, style, politic, etc. (figures 5.1—5.2).   

The University of Virginia’s reluctance to acknowledge and incorporate the 

existence of change in national culture and society, led to criticisms rendering the 

university as “backward” or “stuck in time,” neither of which were among the original 

objectives set forth by founder, Thomas Jefferson. While upon first glance, an initial 

focusing upon outward “appearances” or publicly assumed identities may seem 

superficial, however public perception is a form of visual interpretation and in part, 

illustrates the University of Virginia’s previous reliance upon a continual recycling of 

identity and reputational character.  Throughout the course of progression in the 1960s, it 

was becoming increasingly less common for students to merely recycle interpretive 

identities and visual forms but (Cavalier Daily, 1970): 
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      Most first-year men…enter the University…rather conservative compared to  
the rest of the students here.  As their education in and out of the classroom 
progresses, they become more questioning and more demanding of the  
world around them… The fact of the matter is that students become  
disillusioned with our national and foreign policies in the very places where the 
people of this state urge our return...  Anyone who was here Friday night realizes  
that this country needs to reassert its dedication to reason and consent rather  
than force and coercion… (p. 1)   

 
 Furthermore, helping to account for student activists’ wide success following their 

inclusion of visual materials and symbolism into their protest strategy.   

The most widely recognized and venerated “tradition” at UVA can be found at the 

heart of Jefferson’s Academical Village in the university’s famed Rotunda.  The Rotunda 

and the surrounding Lawn are representative of Thomas Jefferson’s historic legacy on 

grounds, and its significance a part of the university is one tradition that has never 

changed.  The Lawn is considered especially sacred while on grounds, hence the strikers’ 

initial belief that they would find sanctuary there from the invading police forces.  The 

Lawn and the buildings surrounding, originally comprised the entirety of the university.  

In fact, upon Thomas Jefferson’s (Patton et al., 1915): 

Last visit to the University, only a few weeks before his death, as I  
was informed y the late William Wertenbaker, he stood at the window in  
front of the Library Room, looking out upon the Lawn, until  
Mr. Wertenbaker brought him a chair from his own office, when he sat for  
twenty minutes or so, watching the lifting of the first marble capital to the 
 top of its pillar, the one at the southwest corner.  This concluded, he left the 
[Grounds] and never returned. (p. 47)  
 

Hence, both the Rotunda as well as the Lawn remain even today the site of both the first-

year convocation ceremony as well as final exercises and graduation, spanning the full 

spectrum of students’ four years at the University of Virginia.  The physical location and  
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figure 5.1

End of 'old-uism', [news article]. The cavalier daily, (1970). University of Virginia, Charlottesville, VA.

 

figure 5.1 
End of ‘Old-Uism’, [news article]. The Cavalier Daily, (1970). University of Virginia, Charlottesville, VA.
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figure 4.2

Who is this boy?, [photograph]. The cavalier daily, (1970). University of Virginia, Charlottesville, VA.  

 
figure 5.2 

Who Is This Boy?, [news article]. The Cavalier Daily, (1970). University of Virginia. Charlottesville, VA.
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architectural structures impose meaning and personal significance upon current students, 

and alumni of the university as representative of each member of the academic 

community’s individual college experience, which in itself is subject to matters of 

personal reflection.  All this being said, it was an especially bold decision when student 

strikers decided to spray paint graffiti along the walls of the Rotunda corridors and 

alleyways with protest slogans and iconography (figure 5.3). 

Student protesters conspired with one another in efforts to most effectively impress 

their viewpoints and grievances upon the university administration, essentially hitting 

them where it hurt most.  In order to obtain students’ attention, strike leaders recognized 

they would need to shock and surprise their fellow contemporaries, making the issues and 

ideas impossible to ignore by defacing the inner corridors of one of the university’s most 

beloved traditions.  The Rotunda is not merely an academic building, nor is it merely a 

reminder of Thomas Jefferson and his appreciation of classic architecture, rather the 

Rotunda is a symbol, offering (Patton et al., 1915): 

         Glimpses and impressions of the University which will recall to the minds of her 
sons fragments of her story and theirs which may have been forgotten… A visitor to 
the University who comes impressed with its history will not be disappointed in the 
dignity of its architecture and the beauty of its surroundings.  Its campus, which 
bears the modest name of “The Lawn”, is of unsurpassed beauty, and the tourist 
will tread its Tuscan arcades and study its classic facades with an unexpected 
interest. (pp.7-8)   

 
The strike movement occurring in the spring of 1970, exemplifies the student body’s 

willingness to restructure and re-identify the meaning of “Jeffersonian tradition” at UVA 

through attempts to maintain the university’s cultural legacy, while simultaneously re-

contextualizing their significance a part of the future (figure 5.4).  
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figure 5.3 
STRIKE Graffiti, [photograph]. (1970). Albert and Shirley Small Special Collections Library,  

University of Virginia. Charlottesville, VA.
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figures 5.4--5

Leader, B. (Editor). (1971). A new university, [photograph]. Corks & Curls, 1971. University of Virginia. Charlottesville, 

VA.

 
figures 5.4—5.5 

Leader, B. (Editor). (1971). A New University, [photograph]. Corks & Curls, 1971.  
University of Virginia. Charlottesville, VA. 
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The years leading up to “May Days” were inundated with various signals 

indicating that the University of Virginia was on the brink of a major upheaval as the 

university began expanding rapidly, almost tripling the number of faculty, undergraduate 

enrollment “more than doubling in less than ten years, and the number of graduate 

students tripled” (Barefoot, 2001, p. 207).  Furthermore, this previously unprecedented 

degree of growth demanded a construction of new academic facilities, buildings, and 

housing dormitories in efforts to meet the university’s new spatial and functional needs.  

However, the most significant change resulting from this extension was exhibited 

amongst the students themselves, as an increase in the student body led to an increase in 

student diversity on grounds (figure 5.5).   

Admitted students were coming into the university from a variety of backgrounds.  

These differences substantially contributing to student strike efforts, thus introducing 

alternative social, cultural, political and economical viewpoints into the university’s 

previously homogeneous cultural “melting pot.”  The University of Virginia’s formerly 

insular standpoint concerning the existence and influence of conditions and 

circumstances beyond grounds was rapidly dissolving as the effects of cultural diversity 

began infiltrating throughout grounds.  As a result, the standard “coat and tie” tradition, 

while formerly recognizant of the class and sophistication befitting to those esteemed 

“Virginia gentlemen,” was now seen as a conservative ploy “to indoctrinate…the theory 

that the mere wearing of a coat and tie will effect a magical change on those of us who 

are not gentlemen by virtue of our actions, or that the lack of those articles of apparel will 

in any way change a gentleman from what he is” (figure 5.6) (Barefoot, 2001, p. 214). 
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figure 5.6 
Coat and Tie Tradition Fading Slowly, [news article]. The Cavalier Daily, (1969).  

University of Virginia. Charlottesville, VA. 
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 While the traditional dress attire had served previous generations well, providing them 

with an external or physical personification of what it means to be a true “gentlemen” of 

the university and representative of the students’ dedication to the Honor system, the new 

generations saw the tradition as conformist and restrictive of individual expression. 

Regardless, for as long as anyone could remember, the standard dress attributed to 

“Virginia Gentlemen,” had stood out as a defining symbol of the university, and carried 

with it the implications of proud, drinking, high-living Virginian[s]” (White et al., 2000, 

p. 9).  Yet, in the midst of the university’s expansion, and more explicitly just prior to the 

“May Days” strike of 1970, the thought of doing away with this long-standing tradition 

began to surface amidst (Barefoot, 2001): 

          A small but growing group of liberal-radical independents whose ideas on  
style vary from mod and Edwardian to a style that could be called radically 
disheveled.  They, however, have loosened things up enough so that an even 
greater number who might have gone along with coats and ties in the past now  
feel free to wear whatever jumps out of the closet first each morning.  What  
this will bring in the way of dress is anyone’s guess… And rumor has it that  
there are large selections of bell-bottoms… which are selling quite well.  
(pp. 214-215) 
 
Students’ had previously identified themselves relative to their physical 

appearances, the traditional coat and tie rendering a tangible form of collective identity.  

However, with the onset of student strike demonstrators sought to re-contextualize this 

superficial identification.  Student strikers incorporated the academic community’s 

former stressing of appearances toward the creation of a new identity, and interpretation 

of what it means to be a “Virginia gentleman.”  Protesters recognized a need to 

distinguish themselves as pro-strike in order to gain the attention of other students and 
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faculty members, and to do so began donning red armbands, headbands and other 

clothing emblazoned with peace signs, clenched fists, American flags, amongst other 

strike iconography.  This was done in order to capture their contemporaries’ attention, 

while transforming the politics, social viewpoints, and preferential dress for even the 

most traditional members of the student body.  This stark and relatively abrupt change in 

students’ individual taste and style of dress illustrates the method through which 

demonstrators sought to convey their alternate points of view concerning the university 

and its national position.  The former dress code was a familiar cultural symbol of 

southern sophistication, found only at the University of Virginia, and was characterized 

within the gravitas of “Jeffersonian tradition,” considered by many as to be a core 

element of what made UVA students so identifiable and distinctly separated them from 

any other “less distinguished schools” (White et al., 2000, p. 7).  Proponents of the 

conservative dress advocated for its continuation based upon its having fostered a great 

sense of camaraderie amongst university men; many believed that the formal tradition 

also stimulated greater intellect.  However, the liberal opposition saw it as an attempt to 

confine the student body into a “neat little machine…boxed in coat and tie” (White et al., 

2000, p. 6).  The strikers recognized the significance of traditional dress at UVA 

specifically, and therefore in seeking to separate themselves, they too dressed in a 

“uniform” manner, radically altering the public perception and image attributed to the 

University of Virginia (figure 5.7).  Furthermore, the effects of co-education upon 

university culture would only add to the changes in style taking place on grounds (figures 
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5.8 and figure 5.9).  In a comparison between the university’s incoming classes of 1968 

and 1972, the results could not be any more dissimilar, trading (White et al., 2000):  

            Coat and tie for blue jeans and T-shirts… [while] women brought their mini  
skirts and halter tops.  The sixties pulled at the fabric of the University, and  
then when the seam finally broke, the school found itself embracing a more 
diverse student population and a set of radical ideas about the potential of  
its newest generation (p. 17).   
 
The decade spanning 1960 through 1970 experienced an unprecedented degree of 

sociopolitical transformation, both nationally as well as locally, within the University of 

Virginia.  These years proved to be crucial to the ultimate success of the “May Days” 

strike by preparing the conservative academic community for the radical events to come, 

thus bidding farewell to “the school’s provincial sensibilities” for some, while others saw 

“the regrettable beginning of the end of a UVa they once knew” (Barefoot, 2001, p. 207).   

 Without a doubt, the University of Virginia became a different institution in the 

period following the “May Days” events of 1970, now recognized as the “Old U.” versus 

the “New U.”  This unique and somewhat blurred rendering of the university’s public 

identity is most brilliantly captured amidst the pages of the 1971 edition of Corks & 

Curls, the University of Virginia’s annual yearbook. Here students utilized the 

widespread publication to confront the changes having taken place at UVA during the 

previous year, and challenge viewers’ traditional perspectives and cultural standpoints.  

There is significant value in the shocking presentation concerning issues of race, gender 

and political affiliation as student editors blatantly juxtaposed photographs, artworks, and 

contemporary imagery in order to express themselves and their “complete distrust…[of 

authority] Because they have promised we could HAVE when we got out of college.   
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figure 5.7 
Traditions, [news article]. The Cavalier Daily, (1969). University of Virginia. Charlottesville, VA. 
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figure 5.8 
Co-education Has Ruined Graffiti, [photograph]. (1970). Albert and Shirley Small Special  

Collections Library, University of Virginia. Charlottesville, VA.
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figure 5.9 

Leader, B. (Editor). (1971). Girls in the Guys Bathroom, [photograph]. Corks & Curls, 1971.  
University of Virginia. Charlottesville, VA. 
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Now I find there’s nothing I want” (Buford et al., 1970, p. 88).  However, even more 

importantly, the confrontational nature of the ideas being illustrated reveals the 

University of Virginia’s “Two divergent legacies:” identifying the contradictory nature of 

the “Old” and “New” university bound in the confines of southern tradition, while 

simultaneously and equally dedicated to scholarship and the “following of truths” 

(Jefferson, Letter to Mr. Roscoe, 1820). 

Students’ interests wavered between the university’s former allegiance to the 

Confederacy and the implications carried following the enforcement of integration 

standards in university admissions (figures 5.10-5.12).  Many of the images selected for 

inclusion here signify the ways through which the University of Virginia would be 

leveraged to adapt its “traditional” lifestyles and how the academic community would be 

forced to reconcile the meaning of “Jeffersonian” and its relevance (if any) to the future.  

This formulaic recycling of images and familiar concepts, proved most effective and 

challenged preconceptions of public and individual identity at UVA.  Furthermore, it is 

made clear that those students attending the University of Virginia in the aftermath of 

“May Days” consider the school year following as (Leader et al., 1971):  

The year one.  After 150 sessions of traditional evolution, the developments  
of the past year clearly pointed the way to Virginia’s future.  Statistics in the  
coming years will undoubtedly show a continued acceleration in the growth  
and quality of the student body, faculty and facilities.  Those who measure  
progress by comparative figures in educational journals will be content.   
However there is a real danger that without imaginative planning the education 
provided here will lack the interpersonal contact so necessary to counteract  
our depersonalizing society.  Unfortunately it is just this type of interpersonal 
contact in living and learning which too many expanding universities have 
sacrificed to budgetary demands and time limitations.  Growth need not present  
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figure 5.10

Leader, B. (Editor). (1971). Untitled, [photograph]. Corks & Curls, 1971. University of Virginia. Charlottesville, VA.
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figure 5.11

Leader, B. (Editor). (1971). Saluting the confederacy, [photograph]. Corks & Curls, 1971. University of Virginia. 

Charlottesville, VA.

 
figure 5.11 

Leader, B. (Editor). (1971). Saluting the Confederacy, [photograph]. Corks & Curls, 1971. 
University of Virginia. Charlottesville, VA. 
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figure 5.12 

Leader, B. (Editor). (1971). Diversity on Grounds, [photograph]. Corks & Curls, 1971. University 
of Virginia. Charlottesville, VA 

.
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any grave problems.  Hopefully the passage of time will prove any fears 
unfounded.  We certainly hope so.  One thing is for sure, for the University  
the year one has passed.  For those who will be part of the future, take care  
and good luck (figure 5.13).  

 
The uncertainty described here illustrates the student body’s reflections upon the past 

year, and how the effects of changing times, people, and conditions will come to terms 

with its enigmatic origins.  Their identifying the 1970-1971 school year as “year one” 

provides further evidence for the belief that this era following the spring of 1970 was a 

dawning of new cultural, social, and ideological perspectives at the University of 

Virginia.  While it was too soon to foretell of the future, one thing was certain: the 

university was no longer the “Gentleman’s Club” of the Old South, but its future subject 

to “those who will be part of the future…” (figures 5.14—5.16) (Leader, 1971, Closing).   

Suggestions for Future Research 

 While this research study focused solely on the cultural lifestyles at the University 

of Virginia, it would be interesting to see how these national events such as Kent State, 

Nixon’s acceleration of the Draft, Integration and Co-education had upon other 

universities across the United States.  Throughout these chapters I have described the 

university as having strong ties to the Old South, and because of such connections the 

transformation of UVA post-“May Days” is especially distinct and identifiable.  

However, I have to wonder if this distinction is more a product of the university’s 

traditional conservatism, or if the events themselves were so radically alternative to also 

affect the more liberal campuses across the country such as Columbia University or 

Stanford University.  In addition, further study could be directed specifically in the 
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figure 5.13

Leader, B. (Editor). (1971). Year one, [photograph]. Corks & Curls, 1971. University of Virginia. Charlottesville, VA.

 

figure 5.13 
Leader, B. (Editor). (1971). Year One, [photograph]. Corks & Curls, 1971.  

University of Virginia. Charlottesville, VA. 
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interests of co-education and racial integration.  One approach to such a study would be 

to construct a timeline of each and compare these dates with the political and social 

constituencies commonly associated with the institution.  Furthermore, this study could 

compare the effects of co-education and racial integration with standards of learning and 

admission.  I discovered that the University of Virginia’s academic standards increased 

following the arrival of women and African Americans on grounds, and I am curious to 

know if such a rise in academic standards occurred elsewhere.  Also, in contrast of this 

particular study, it would be of interest to focus upon an institution of higher learning or 

college campus in existence during the 1960s and 1970s whose student body and faculty 

were considered traditionally “liberal,” and perhaps compare and contrast the events (i.e., 

the Kent State shooting, etc.) and their corresponding consequences between said school 

and the University of Virginia, then recognized as a traditionally conservative institution.  

While radical for the students at UVA, the protests that occurred throughout “May Days” 

could be considered “tame” for the more liberal campuses during this time, and had time 

and resources allowed, I would have liked to compare and contrast my own findings 

relative to UVA with a university whose culture and customs developed in direct 

opposition to that of the University of Virginia, illustrating a contrasting control subject 

from which to gauge my research. 

Benefits to the Field of Art Education 

 Oftentimes the significance of art, both made and viewed, is considered 

insignificant in regard to educational development and learning.  However, based upon 

the findings of this historical research study, I must disagree.  So much of what  
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figure 5.14 
Leader, B. (Editor). (1971). New Traditions, [photograph]. Corks & Curls, 1971.  

University of Virginia. Charlottesville, VA. 
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figure 5.15

Leader, B. (Editor). (1971). Untitled (opposing girl in woods), [photograph]. Corks & Curls, 1971. University of Virginia. 

Charlottesville, VA. 

 

figure 5.15 
Leader, B. (Editor). (1971). Untitled (Opposing Girl In Woods), [photograph]. Corks & Curls, 1971. 

University of Virginia. Charlottesville, VA. 
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figure 5.16 
Leader, B. (Editor). (1971).  Girl In Woods (Opposing Blank Page), [photograph]. Corks & Curls, 1971. 

University of Virginia. Charlottesville, VA. 
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substantiates the premises of this study can be attributed to the images and artworks 

contained throughout this document.  These illustrations complete the ideas presented 

throughout each chapter’s text and illuminate the value of visual culture to the rendering 

and interpretation of history.  Artworks and material objects of the past inherently contain 

elements of past societies and civilizations based upon their composition, coloring, style, 

aesthetic, design, etc., and these elements help to tell a story about the people and places 

from which they originate.  Furthermore, art is a product of cultural conditions and 

environments, and has the ability to convey meaning and significance in ways that 

written text alone cannot.  

 In addition, this study identifies the importance of educational development to the 

shaping of individual beliefs and value systems, in effect determining the methods 

through which we choose to express ourselves and our points of view.  Individual identity 

is a product of how we view ourselves in relation to the rest of society, and is subject to 

the surrounding visual materials and forms present during the course of our educational 

development.  Contemporary forms and images have the ability to reveal concepts and 

ideas that comprise the basic frameworks of educational development, as seen throughout 

the course of this research study.  They serve to further demonstrate the value of visual 

and material culture to the principles governing learning and development both within, as 

well as beyond, the educational classroom. Visual culture has the ability to shape our 

personal and public perceptions of the world around us (Tavin, 2003, p.197). When 

“limiting education to formal instruction . . . [We lose] the capacity to see it in its full 

context and hence to assess the variety and magnitude of the burdens it had borne and to 



 129 

judge its historical importance” (Bailyn, 1960, p. 9).  Art education should not be limited 

in a way that confines or restricts its presence or development.  Education and its 

corresponding influence is actually a reflection of surrounding culture and values, for 

“the real task is to describe the dawning of ideas and the creation of forms—surprising, 

strange, and awkward then, however familiar they may have become since—in response 

to the changing demands of circumstance” (Bailyn, 1960, p. 10). 

In Closing 

The culture at the University of Virginia is a product of its history and the legacy 

of its founder, and the “May Days” protests of 1970 sparked a renewal of “Jeffersonian 

tradition” in its purest origin, derived directly from the values of 18th-century 

enlightenment to which Thomas Jefferson so avidly prescribed.  Students entering into 

college during the late 1960s and early 1970s had developed an appreciation for 

individualism and its value both within and outside the classroom environment as a result 

of changes in learning pedagogies subject to cultural and social pressures.  As such, 

students grew to accept the importance of independent thought and personal expression in 

their everyday lives. There was, and still remains, an ever-present tension between “the 

traditional bourbon swilling cavalier, still a fraternity member, still conservative, and still 

wearing his coat and tie” and the more “liberal-radical independents” who staunchly 

refuse any semblance of “conservative conformity” (Barefoot, 2001, p. 214).  Prior to 

1970, the university’s cultural and social conditions had remained relatively stagnant.  As 

the university grew, however, it also matured its constituency from an institution 

previously lacking (Barefoot, 2001): 
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Youthful exuberance which characterizes vital interest in our general society.   
If the University is to grow and improve, this admiration and pride in lethargic 
college life must be eliminated.  We cannot expect to prosper as a significant 
school and continue to be ashamed of enthusiasm, eagerness, and vitality.  
(p. 208)  
 
This “push-pull” tension between the traditional or “Old U,” characterized by a 

code of gentlemanly behavior and appearance, posed a contrast to a contemporary more 

liberalized standpoint from which to interpret the university’s long-standing traditions.  In 

many ways these traditions are what makes the University of Virginia so unique and 

ideologically separate from any other institution of higher learning, and it is also what 

makes the role of visual culture, both past and present, such a significant component of 

the university’s construction of society.  Alumni of the University of Virginia are able to 

recall an “Old U.” of another day and age, recognizing their positions of a “dying breed: 

the coat and tie, bourbon swigging, fratty club ‘Virginia Gentlemen’” (Angelo, 2000, p. 

8).  Yet, they were in a position to simultaneously recognize the significance of the 

change that took place on grounds in the spring of 1970, and more than anything, “we 

wish we… [had been able to] stay long enough to take part in the changes of the future” 

(Angelo, 2000, p. 8).  The presence of tradition and the “Old U.” is still there as part of 

the university and its students, yet has been adapted and adjusted to contemporary 

conditions and surrounding circumstances.   In spite of how large the university may 

become in the future, current students and nostalgic alumni will continue to recognize the 

unique value of these traditions relative to their individual experiences.  And, regardless 

of how young or old one may be, or how much time may pass, graduates of the university 

will fondly recall their time spent amidst the “mist-veiled mountains” of the blue ridge 
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while “remembering the purple shadows of the Lawn, the majesty of the colonnades, and 

the dreams of [their] youth” as a time when life’s vast possibilities appeared limitless, 

beyond measure (Hays, 1903, p. 1).   

Reflections 

On a more personal note, following the completion of this historical study I have 

come to recognize the degree to which the University of Virginia and its allegiances of 

tradition have come to influence who I am and the ways through which I interpret the 

world around me. I grew up amongst a family of ‘Hoos and often frequented 

Charlottesville and the university throughout the course of my childhood, attending 

football games and alumni events.  My father graduated from the University of Virginia 

in 1973, and during his four years on grounds, he adopted a sincere and fond appreciation 

for the university, one that he would later pass on to my older brother and to me.  

Consequently, the initial premise for my thesis topic was the result of my having come 

across a series of controversial photographs in my father’s 1971 edition of the 

university’s annual yearbook, Corks & Curls.  Many of the images, while reflective of 

the era, would border offensive by contemporary standards of measure, and I was 

intrigued by the students’ bold and confrontational approach.  From the outset, and 

during the beginning stages of my research study, I expected to learn about the history of 

UVA and the fundamental origins of “Jeffersonian tradition.”  However, over the last few 

months, I began connecting with my subject matter on a far more personal level; had it 

not been for my dedication to the integrity of my research, I would have struggled to 

remain objective in my historical analysis.  Yet, in remaining objective I acquired a new 
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perspective on the duplicitous nature of the university’s distinctive cultural and social 

traditions, and how the institution came to be this way.  Furthermore, this distance has 

allowed me to realize how significant a role UVA has played a part of my own life, and 

my individual identity.  Someone once told me that regardless of what we believe, or 

what we know to be true and absolute, our thoughts, actions, and how we choose to live 

our lives are a reflection of who, or what we love most.  In this respect, I grew up loving 

the University of Virginia, and wanted more than anything to be a ‘Wahoo,’ just like my 

Dad.  I wanted to be a part of the culture, and the traditions and even more so, I wanted to 

one-day wear “the Honor of Honors” that I heard so much about.  The university remains 

entwined amidst memories of childhood and early adulthood, and much of who I am has 

been a result of my connections with UVA.  

Visual culture and the way individuals develop or learn, has the ability to 

influence how we see ourselves and who we are; and in doing so contributing to the 

creation of our values and the standards by which we measure our successes and failures.  

Growing up, I could not wait to be old enough to attend UVA, dressing up for football 

games and spending afternoons studying on the Lawn.  Yet, more than anything, I wanted 

to follow in the footsteps of my dad, my uncle, my older brother, and both my cousins, all 

of whom attended the University of Virginia, and as the youngest, it seemed like my day 

would never come.  Nonetheless, my four years came and went.  Until recently, I have 

continued to hang on to various objects, sorority mementos, photos etc., all reminiscent 

of my time at the university.  However, over the last few weeks and following the 

completion of my thesis, I have come to a point of letting go of these things, and in doing 
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so, letting go of the past.  Although no longer a defining characteristic, the significance of 

the University of Virginia will continue to resonate its influence throughout my lifetime 

because “Jeffersonian tradition” has been, and continues to be reflected amidst the 

university’s culture and distinctiveness for “As the erstwhile “Jeffersonian” once 

reminded thousands of entering students, the University of Virginia is more than a mere 

training institution: ‘It is a way of life’” (figures 5.17—5.18) (White et al., 2000, p. 1).  
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figure 5.17 
Circa 1992, Attending a University of Virginia Football Game. 
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figure 5.18 

On the Steps of the Rotunda Following Final Exercises, May 17, 2009.  
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