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The purpose of the present study is to investigate whether feelings of school 

connectedness or educational value moderate the effect of cultural mistrust on academic 

achievement. It is hypothesized that the positive influence of school connectedness and 

educational value will protect against the potential negative impact of cultural mistrust on 

academic success. Multiple regression analysis will be used to analyze a model predicting 

academic achievement among African American middle school students based on their 

level of cultural mistrust, school connectedness, and educational value. Implications for 

educational programming and practice include early detection of students higher in 

cultural mistrust to prevent later academic disparities, recruitment of African American 

role models that allow for students to view that there are positive realistic outcomes, and 

finally foster positive interactions with school personal. 
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Chapter One: Introduction 
In the United States, education acts as the primary gatekeeper to economic and 

social mobility (Brown & Jones, 2004). Data from the National Center for Education 

Statistics (NCES) show that higher education attainment is linked to greater annual 

income (U.S. Department of Education, 2007). However, despite efforts to provide all 

students with a high-quality education, African American students still lag behind White 

students in average level of educational attainment. The underachievement of African 

American students when compared to their White American peers has been identified as 

the academic achievement gap (Caldwell & Obasi, 2010). This gap has been widely 

reviewed and examined for the past four decades (Brown & Jones, 2004) with little 

progress towards closing or even narrowing it through increased educational programs 

and policies, such as the No Child Left Behind Act (Caldwell & Obasi, 2010; Landsman 

and Lewis, 2006). As a result, African American students far too often fill special 

education classes and populate programs or lists geared toward improving educational 

success.  

An investigation into the history of the United States reveals an account of 

devastation and grief for people of African descent. Narratives detail a story filled with 

centuries of enslavement, verbal and mental persecution, discrimination, and decades of 

brutal acts (Bennet 1966; Merriam, 1976). As a result of such large-scale traumatic 

events and discrimination, African Americans and their culture are still affected by the 

past and exhibit characteristics of cultural trauma (Alexander, 2004). Such a history has 

led many African Americans to be distrustful of Whites and White-majority institutions 

(Eyerman, 2001). Cultural mistrust, or distrust for Whites and White institutions among 
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African Americans, can be present in educational, political, social, and medical settings, 

among others, and can shape the relationships and interactions individuals have within 

these settings (Terrell & Terrell, 1981). Schools, and the larger educational system, are 

one such institution, and cultural mistrust likely continues to negatively influence African 

Americans’ attitudes toward the school, or educational system. Because African 

Americans continue to struggle within this system that greatly contributes to political, 

social, and economical growth, it is important to understand how cultural mistrust affects 

and interacts with academic achievement both directly and indirectly for this population.  

John Ogbu’s adaptation of cultural ecology theory maintains that to some African 

Americans, the rationale that the school system will promote and improve economic 

stability is fallacious. This is because people of African descent have been historically 

discriminated against in governmental and school settings and there is no guarantee of 

success with higher educational attainment. Relative to academic achievement, the theory 

posits that mistrust is a fundamental factor that influences school failure (Ogbu & 

Simmons, 1998). In support, research suggests that among African American students in 

college and high school populations, higher levels of cultural mistrust are negatively 

correlated with academic success (Caldwell & Obasi, 2010; Irving & Hudley 2008). 

Cultural mistrust is also negatively correlated with school connectedness and 

educational value (Caldwell & Obasi, 2010; Whaley & Smyer, 1998). School 

connectedness refers to the belief by students that adults within their school care about 

them personally and academically. One’s connection to school is more so influenced by 

the interactions they have with adult figures within the school, opposed to their 

connections with peers. Educational value refers to the belief that what is learned in 
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school will be beneficial to future success outside of school (McNeely, Whitlock, & 

Libbey, 2010; Caldwell & Obasi, 2010). One’s perception of educational value is also 

influenced by the perception of what education has done for others (Caldwell & Obasi, 

2010). Like cultural mistrust, both of these variables likely affect academic achievement  

Although the effects of cultural mistrust, school connectedness, and educational 

value on academic success have been examined independently among college and high 

school populations, the relations among these variables have not been considered among 

African American middle school students. In addition, several studies have investigated 

the effects of cultural mistrust on school connectedness and educational value, yet no 

study has investigated the possible moderation effects either of these variables has on the 

relationship between cultural mistrust and academic achievement. Perhaps levels of 

school connectedness or educational value moderate the effects of cultural mistrust on 

academic achievement. The primary purpose of the present study, therefore, is to test 

previous findings of the possible effects of cultural mistrust, school connectedness, and 

educational value on academic achievement for middle school students. Secondarily, the 

study will investigate whether feelings of school connectedness or educational value 

moderate the possible effect of cultural mistrust on academic achievement among African 

American middle school students. 
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Chapter Two: Integrative Analysis 
Cultural Mistrust 

Cultural mistrust has been defined as the tendency for African Americans to be 

distrustful of Whites in personal, social, or institutional contexts (Caldwell & Obasi, 

2010, Irving & Hudley, 2008; Terrell & Terrell, 1981; Terrell, Taylor, Menzise, & 

Barrett, 2009; Whaley, 2001). Feelings of distrust toward White Americans and their 

cultural attributes can exist within Native American, Mexican American, and other 

ethnical minority groups (Ogbu, 1992); yet, the concept of cultural mistrust has been 

examined over the past four decades predominantly among the African American 

population (Whaley, 2001). It is considered an attitudinal response to a history of 

oppression (Ogbu, 1991; 1992), but it is unclear whether cultural mistrust fosters 

maladaptive or adaptive effects for African Americans.  

Maladaptive versus Adaptive Concept 

Consensus among researchers is that negative historical events and direct or 

vicarious mistreatment by Whites leads to mistrust (Grier & Cobbs, 1968; Landrine & 

Klonoff, 1994; Ogbu, 1991, 1992; Terrell & Terrell, 1981) and this maybe a response to 

cultural trauma and cultural paranoia (Alexander, 2004; Eyerman, 2001; Sen & 

Chowdhury, 2006). 

Cultural trauma: In the past, people of African descent in the Americas faced 

maltreatment, deception, and dehumanization; yet, African Americans today are still 

affected by the past. Eyerman (2001) suggested that African Americans, like some other 

minority groups, exhibit characteristics of cultural trauma, a condition similar to post-

traumatic stress disorder. Unlike post-traumatic stress disorder, in which an individual is 

directly affected or related to a traumatic event, cultural trauma can be indirect and more 
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so based on a collective memory shared by a culture or group of people (Eyerman, 2001). 

Because members of a group define a cultural identity, the “we” formation process, later 

generations who are not directly involved with the experience but part of the cultural 

identity may reconstruct the memory and interpret it according to the social needs and 

means of the group at that time (Alexander, 2004; Eyerman, 2001). Researchers offer this 

as an explanation as to why African Americans are still mistrustful of Whites (Eyerman, 

2001) 

Cultural Paranoia: Some argue that distrust for Whites is a psychological 

phenomenon and described it as “healthy cultural paranoia” (Grier & Cobbs, 1968; 

Newhill, 1990). Nonclinical paranoia, or healthy cultural paranoia has been defined as an 

adaptive mechanism, both self-protective and defensive, characterized by a distrust for 

others, suspicion of their motives, and exercise of caution when interacting with them. 

This form of paranoia is thought to aid in coping with discrimination and prejudices 

throughout life for African Americans (Mirowsky, 1985; Newhill, 1990; Sen & 

Chowdhury, 2006). Similarly to cultural trauma, cultural paranoia is collective in nature 

and stems from a history of maltreatment by Whites in America (Grier & Cobbs, 1968; 

Newhill, 1990). 

A unique aspect at the core of cultural mistrust is the nature of the shared or 

collective identity of individuals of African descent. Cultural mistrust is thought to be a 

fundamental feature of an oppositional identity, a concept largely highlighted by the work 

of John Ogbu (1978, 1981, 1991). Oppositional identity refers to an identity or cultural 

frame of references that is in opposition to or the opposite of the practices and 

preferences of the dominant culture. Such an identity develops when individuals of a 
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cultural group see their status as a collective or permanent feature of race (Mehan, 

Hubbard, & Villanueva, 1994). According to this view, discrimination is not due to 

individual characteristics, educational attainment, or economic status, but more so racial 

characteristics that cannot be changed. Racial discrimination, prejudice, and oppression 

are ingrained in the history and culture of African Americans, and some argue that an 

oppositional identity is a likely outcome (Thompson, Nevelle, Weathers, Postin, & 

Atkinson, 1990).  

It can be expected that African Americans who have developed an oppositional 

identity will not trust that the members and institutions of the dominant culture will treat 

them fairly. The criminal justice system, work force and business sector, medical and 

mental health systems, and educational system are institutions in which racial 

discrimination and treatment have been prominent for African Americans throughout 

history. Because of historical racial discrimination and evidence of current differences 

that can be viewed as discrimination within these institutions, mistrust for the dominant 

culture is further fueled. Within the past 20 years there have been several high profile 

cases involving African Americans who were beaten or murdered by the police, 

reinforcing the perception of a long history of brutality towards African Americans. In 

addition, there are a disproportionate number of African Americans on death row (U.S. 

Department of Justice, 2010). Within the work force, African Americans in the United 

States have historically faced (and still face) wage disparities, underrepresentation in 

managerial positions, and limited opportunities for promotion, commonly referred to as 

the “glass ceiling” (Wilson, Tienda, and Wu, 1995). Currently, when compared to 

Whites, a larger percent of the African Americans face unemployment (Bureau of Labor 
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Statistics, 2010). The well-known Tuskegee Syphilis Experiment (1932-1972) highlights 

discrimination and maltreatment of African Americans in the healthcare field. Yet, 

perhaps the most unfortunate area in which racial discrimination has and continues to 

negatively affect the African American population is within the school, or educational 

system. Since the trans-Atlantic slave trade and throughout history, African Americans 

have either been denied or provided limited access to a quality education (Kozol, 1991; 

Ogbu, 1978, 1981), reflective of discrimination historically faced in the United States. As 

a result, African Americans with an oppositional identity are inclined not to trust or 

believe that the educational system in American will properly educate African American 

students. Because experiences in the school system and their outcomes greatly shape and 

affect interactions and outcomes in other important areas, it is critical to examine the 

impact of cultural factors, especially as mistrust, on the academic success of African 

Americans.  

Cultural Mistrust and Education 

Because it is often seen as a psychological phenomenon, research on cultural 

mistrust has primarily focused on its effects in African American mental health, 

specifically the counseling process and outcomes (e.g. see Whaley, 2001). Fewer studies 

have focused on cultural mistrust and its influence on education and academic outcomes. 

When compared to White, West Indian (Caribbean), and African students, African 

American students reported greater levels of cultural mistrust in the areas of education 

and training and interpersonal relations (Phelps, Taylor, & Gerard, 2001; Thompson et. 

al., 1994). Mistrust of the school system has been attributed to educational oppression, or 

the lack of opportunities and access to education and educational resources for African 
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Americans (Ogbu, 1978, 1981, 1991; Turner, Singleton, Musick, 1984). Studies in this 

area, although sparse, have yielded critical results pertaining to the education of African 

American students.  

Studies on psychosocial factors related to cultural mistrust and education have 

demonstrated a number of negative outcomes. African American students with high 

levels of mistrust perform poorer on standardized and intelligence tests when 

administered by a White examiner, as opposed to an African American examiner (Terrell 

& Terrell, 1983; Terrell, Terrell, & Taylor, 1981). Terrell and Terrell (1983) suggested 

that perhaps students feel that assessments were created to make them look bad, as if they 

are not as intelligent or smart as they truly are. It maybe that those students who are 

mistrustful of assessments and the use of assessment results will not try as hard, thus 

further emphasizing underachievement in the African American populations and their 

over-representation in special education classes. 

Differences have also been found in level of cultural mistrust and future 

expectations for African American students (Irving & Hudley, 2005, 2008; Terrell, 

Terrell, & Miller, 1993). Students with high cultural mistrust levels have been found to 

have lower expected benefits of academic achievement, or outcome expectation. 

Likewise, Terrell et al. (1993) found the same inverse relations between cultural mistrust 

and occupational expectations in a sample of seventh to ninth grade students. In that 

study, students with greater levels of mistrust for Whites expected to obtain lower paying 

occupations. Such findings also suggest that African American students may not seek out 

educational or jobs opportunities that they believe are not intended for them. In addition, 

this may also be an indication that African Americans believe they cannot expect equal 
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educational services or access to opportunities in the United States. This belief further 

creates lowered expectations for the benefits of educational achievement, as well as a 

devaluation of striving for achievement among African American students (Ogbu, 1991).  

A negative association between cultural mistrust and academic achievement has 

also been shown. Irving and Hudley (2008) found and inverse relationship among 

cultural mistrust and GPA in a sample of African American undergraduates. Such a 

finding can suggest either higher levels of cultural mistrust may negatively impact the 

academic success of students or achieving at a lower academic level increases the distrust 

in African American students. This sample, however, consisted of only male students and 

does not speak to whether similar effects are probable among African American females.  

Published studies have found cultural mistrust to impact behavioral variables as 

well. Higher levels of cultural mistrust have been associated with increased incidents of 

anti-social behaviors, delinquency or a willingness to violate social norms and laws, 

negative attitudes toward law enforcement, and high school dropout rates among high 

school students (Biafora, Warheit, Taylor, Zimmerman, & Vega, 1993; Taylor, Biafora, 

and Warheit, 1994; Whaley, 2001; Whaley & Smyer, 1998). Given the apparent negative 

impact cultural mistrust can have on the academic success of African American students, 

it is important that researchers further investigate its effects as African American 

continue to underperform relative to their peers.  

Of the few published studies investigating the effects of cultural mistrust on 

academic outcomes, a smaller number have looked at these effects in the middle school 

population (Taylor et al., 1994; Terrell, Terrell, & Miller, 1993) and no study has 

considered these effects among both male and female samples. It is critical that research 
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focus on younger populations in order to identify students who are at risk for educational 

underachievement due to distrust in the educational system. Also, because African 

American females are among the statistics reporting the underachievement of this 

population, it is equally important to understand how cultural mistrust affects their 

educational outcomes as well. Research has established a relation between high cultural 

mistrust and failure to complete high school; preventing such negative outcomes should 

be a common goal of educators. As Thompson and colleagues noted, pointed out that 

African American students appear to believe they are singled out for inferior treatment 

(1990). Likewise, researchers have reported that African Americans have lower 

connectedness, or feelings of trust, care, and perceived respect from their teachers 

(Karcher & Sass, 2010). Given that African Americans, when compared to their peers, 

display lowered school connectedness, and in addition to being distrustful of the 

educational system, it might be that these feelings of disconnectedness, or feelings that 

the adults in their school do not care about their educational success, have adverse effects 

on students’ academic outcomes. The next section will provide a review of literature of 

the effects of school connectedness on academic factors among adolescent minorities and 

discuss prominent theories associated with connection to school. 

School Connectedness 
Although research on the relation between students and their school environment 

dates back decades, the concept of school connectedness has little empirical support 

(McNeely, et al., 2010). Some researchers attribute the lack of empirical research on 

school connectedness to the topic being in its infancy and previously too broadly defined, 

spanning across an array of related constructs (Barber & Schluterman, 2008; McNeely et 

al., 2010). A plausible definition defines school connectedness as “a psychological state 
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in which individual youth perceive that they and the other youth are cared for, trusted, 

and respected by adults with authority in the school” (McNeely et al., 2010). This 

definition assumes one’s connection is independent of their investment to and 

engagement in school. A positive school connection and the closely related concepts of 

school bond and attachment produce beneficial outcomes for youth.  

Of research on the effects of one’s connection to school an abundance of positive 

associations with educational outcomes have been found (Libbey, 2004). Positive school 

connection may improve academic performance and prevent involvement in risky 

behaviors such as substance use and delinquency (Battistitch, Solomon, Watson, & 

Schaps, 1997; Catalano, Haggerty, Oesterle, Fleming, & Hawkins, 2004). In addition, 

school connectedness has been linked to increased school attendance, completion rates, 

motivation, and classroom engagement as well as decreased instances of bullying and 

truancy (Blum & Libbey, 2004; McNeely et al., 2010; Osterman; 2001). Based on the 

extent of the outcomes with which it is related, school connectedness maybe a powerful 

protective factor against adverse outcomes (McNeely et al., 2010). Research has not 

found that the outcomes or effects of school connectedness differ across ethnic groups; 

yet, African American students have reported lower levels of school connection than their 

white peers (Libbey, 2007; McNeely, 2004). Additionally, those students with higher 

levels of cultural mistrust are likely to exhibit lower levels of school connectedness, or 

alienation from school and those associated with school (Whaley & Smyer, 1998).  

School connectedness has important benefits for several academic related 

variables. In contrast, students who are not well connected to their school show more 

negative outcomes. Since cultural mistrust may hinder one’s connectedness, or belief that 
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they are cared about by the adults in a school, the effect of these constructs together on 

academic success may be far greater than when considered independently. It is unclear 

whether cultural mistrust influences low school connectedness. Given the positive effects 

of school connectedness, it might be that if students are higher in cultural mistrust, yet 

have a strong bond or connection to their school, the negative effects of cultural mistrust 

on academic achievement may be buffered or decreased. The theoretical underpinnings of 

school connectedness and how it relates to cultural mistrust detail complex process as it 

affects outcomes related to attachment to the institution of school and the adults within 

the school. 

Theoretical Conceptualizations of School Connectedness 

The current definition of school connectedness is grounded in several important 

theoretical perspectives. The origins and explicatory factors that contribute to the 

development of school connectedness in youth have been hypothesized to have 

foundations in theories focused on attachment, group membership, and social capital 

(McNeely et al., 2010). Each framework offers differing views of how school 

connectedness is conceptualized and fosters positive developmental outcomes for youth. 

Of these, theories embedded within the attachment and group membership frameworks 

seem to be most pertinent to African American students relative to their relationships 

with individuals associated with their school.  

Attachment: School connection is commonly seen as an extension of attachment 

theory (Barber & Schluterman, 2008). Attachment theory posits that when parental 

figures express affection and caring, children are more likely to fulfill core 

developmental needs related to security and confidence and to seek help when needed 
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from reliable and trusted sources (Bowlby, 1969). This early bond with parental figures 

influences behaviors and self-perceptions that are used as an internal model to children as 

they develop and maintain relationships with others (Allen & Land, 1999). On the other 

hand, children who fail to have strong attachments to parental or adult figures develop 

poorer self-concepts and skills in accessing supportive, or nurturing relationships 

(Bowlby, 1969). Barber and Olsen (1997) maintain that attachment to adult figures in 

schools is merely an extension of early parent relationships. Ideally, schools provide an 

arena for students to build on and enhance earlier positive attachments to adults or 

compensate for poor parent attachments through connection with positive adult role 

models.  

Symbolic interaction theory also contributes to the conceptualization of how 

youth connect to the individuals within their school. It is thought that youth construct a 

view of themselves based on how they perceive others as viewing them (Cooley, 1902). 

Symbolic interaction theory maintains that students are more likely to consider 

themselves as likable, competent, and trustworthy when they believe that their teachers 

and peers care about them and their educational and social success. Stryker & Stratham 

(1985) argued that, in contrast, when students perceive that their teacher and peers 

negatively evaluate them, they are more likely to create negative self-images and project 

negative behaviors and expectations back onto the world. For African American students 

who feel that their teachers, or the educational system, do not value them or their success, 

adverse behaviors may be the product. This vague could be manifested in acting out in 

the classroom, or opting not to complete assignments. 
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Group Membership: Theories, such as social development theory and social 

learning theory, provide a framework for the role of group membership on the connection 

students have with their school. According to the social development theory, strong 

bonds to social institutions, such as schools, raise the cost of problem behaviors, and thus 

promote conventional behaviors (Hirschi, 1969). In this model, it is assumed that students 

will behave in a socially accepted manner within the school system because of the 

behavioral norms set forth and displayed by others in the system. Researchers have 

defined a strong bond as consisting of an attachment to, involvement with, and 

commitment to the institution, in addition to a belief in the values of one’s school 

(Catalano, et al., 2004). Students who adopt and internalize these elements are likely to 

exhibit behaviors perceived as desirable within the school opposed to behaviors 

perceived as undesirable by the group (McNeely et al., 2010).  

Bandura’s (1977) social learning theory suggests that individuals will adopt the 

behaviors and attitudes of the people they value. Relative to school, this theory implies 

that students are likely to imitate behaviors and accept values they perceive as most 

important to others when they have meaningful relationship with individuals within the 

school and feel like they belong. Thus, supportive relationships will promote healthy 

development and learning indirectly, as students are likely to become more engaged in 

their educational environment as a result of these relationships (Andrews, Hops, & 

Duncan, 1997).  

Considered together, these theories suggest key features of the definition of 

school connectedness offered by Whitlock (2003). Each theory also shares the general 

premise that to feel connected to one’s school, a student must care for and feel cared 
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about by others, embrace values similar to that of those within the school, and 

demonstrate appropriate methods for eliciting care and respect by others.  

Theories of School Connection and Cultural Mistrust. 

Theories of school connectedness may help explain the association between high 

cultural mistrust and low school connection. Fundamental to a positive school connection 

is that students feel trusted, cared for, and respected by the adult figures within their 

school (McNeely et al., 2010). For students who with higher levels of cultural mistrust, or 

who feel as if their outcomes of educational engagement and success are limited by the 

school system (Ogbu, 1991; Terrell & Terrell, 1993), none of these basic components 

may be present. The lack of these core factors may negatively affect positive school 

connection in that students who are distrustful of Whites and White institutions may be 

unable to connect with White individuals associated with the school, but also school in 

general, especially if it is seen as a White institution (Ogbu, 1991). Theorists presuppose 

that the attachment students have to their school and how they connect to the individuals 

in their school is an extension of the attachments they have formed with previous adult 

figures, such as their parents. However, regardless of how these bonds are formed, 

perhaps for African American students who are more distrustful of the educational 

system there are few adults with whom healthy relationships, mutually reliable, 

respectable, and trustworthy, are sought and formed. Failure to feel connected in this 

manner may further affect the development, formation, and maintenance of nurturing 

relationships and possibly further increase mistrust of the school as students progress 

through the educational system. 
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Because the beneficial effects of school connectedness seem to primarily be 

fueled by the relationships one has within their school, the positive impact of school 

connectedness may be far greater than the negative impact of cultural mistrust. The 

educational system offers an environment where mistrust for the dominant culture is 

manifested (Terrell & Terrell, 1981); however, if African American students feel 

connected to their school, this effect may be negated or  moderated.  Research on school 

connectedness has demonstrated no differing effects across ethnic groups and a negative 

correlation between cultural mistrust and school connectedness (McNeely et al., 2010; 

Whaley & Smyer, 1998). Despite speculation of the protective qualities of a positive 

school relationship (McNeely et al., 2010), no study has examined whether the impact of 

school connectedness protects against that of cultural mistrust on students academic 

achievement.  

The theoretical framework that defines school connectedness is also grounded in 

the notion that as students form a strong bond or attachment to adult figures in their 

school, they also observe and adopt similar values, or goals for their educational 

attainment. African American students who do not establish a strong bond with their 

school may also display little value in beliefs related to school, such as an emphasis on 

education. On the other hand, for students who feel connected to their school and have a 

strong value of education, these beliefs may further buffer against the effect of cultural 

mistrust on academic achievement. The next section of this integrative analysis reviews 

the literature on educational value and explores the potential protective qualities of a high 

value of education. 
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Educational value 
Another factor that may buffer against the effect of cultural mistrust on academic 

achievement is educational value. Educational value is the importance that students place 

on education, grounded in beliefs in the educational system and how helpful an education 

will be in the future (Caldwell & Obasi, 2010; Rowley, 2000). Also, relevant to the value 

one places on academic success is students’ perception of what an education has done for 

others (Caldwell & Obasi, 2010). This issue is particularly important as it influences 

one’s notion of the potential impact or outcome that an education will help one to 

achieve. Caldwell and Obasi (2010) speculated that students who have a high educational 

value believe that hard work leads to a good education, which will ultimately lend to 

greater economic mobility. On the other hand, students with a low educational value may 

have little trust and confidence in the educational system (Caldwell & Obasi, 2010).  

Mickelson (1990) offered that the value that students place on their education 

should be considered as two-dimensional. First, there are the thoughts or abstract 

attitudes about education that are based on the dominant cultural ideas and notions of 

education as a gatekeeper to success within a given society. The second dimension is 

based on concrete attitudes, which are fueled by the tangible obvious outcomes as a result 

of educational attainment. These attitudes are derived from the realities of life such as 

family experiences, social status, and economic mobility and demonstrate how students 

view themselves in regards to concrete opportunities in their future. Research has 

suggested a relation between educational value and academic success (Farrell, 1994), but 

more importantly findings have suggested that concrete attitudes have a stronger link to 

academic success than abstract attitudes (Mickelson, 1990). Mickelson (1990) showed 

that regardless of any positive abstract attitude a student may have, a negative concrete 
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attitude leads to decreased academic performance. The noted increased effects of 

concrete as opposed to abstract attitudes on educational value align with the conceptual 

framework of the expectancy value model.  

Expectancy Value Theory and Educational Value 

The expectancy value theory posits that academic behaviors are functions of the 

expectations and values of the goals and outcomes students have (Fishbein, 1968). 

Simply, students will behave according to what they anticipate to be the outcome of their 

educational success and the value they place on this outcome. Based on previous research 

that suggests concrete attitudes have a greater impact on academic success for African 

American students, if one believes that there is little benefit to academic success, 

decreasing outcome expectation, then the value of education will also be decreased.  

Educational value can have important effects on achievement and behaviors and 

attitudes vital to academic success. African American students who have a greater 

academic or educational value perform better academically than those who have a low 

educational value (Caldwell & Obasi, 2010; Irving & Hudley, 2008). In addition, level of 

educational value has been positively correlated with students’ motivation to achieve and 

negatively correlated with their motivation to avoid failure (Caldwell & Obasi, 2010). On 

the other hand, adolescents who devalue academic achievement are likely to direct their 

behavior to nonacademic pursuits incongruent with academic success (Graham, Taylor, 

& Hudley, 1998). In addition, low educational value and failure to observe concrete 

returns for education may lead to difficulty connecting educational attainment to more 

favorable, tangible outcomes and greater social and economic success. This mismatch 
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highlights how there are inconsistencies among students’ real life perceptions and 

experiences and the notion of what academic success means or translates to later in life.  

Educational Value and Cultural Mistrust 

The lack of trust in the educational system combined with the negative realties 

observed by students relative to their family experiences, social status, and observed 

economic mobility may further hinder the value they place on academic success. It might 

be that mistrustful students not only feel that their outcomes are limited by the school 

system, but also there is no true purpose in educational attainment. Research examining 

the relation between cultural mistrust and educational value has found that higher levels 

of cultural mistrust are linked to decreased educational value (Caldwell & Obasi, 2010; 

Irving & Hudley, 2008). Studies investigating this relation, however, have focused on 

college-aged populations and failed to consider these effects among younger students. 

Students who are distrustful and disconnected from their school may not share 

similar values and beliefs related to education and education attainment. Literature on 

school connectedness suggests that one of the components of a connection to school is 

that student adopt values, such as educational success and attainment, similar to that of 

the school as a system (McNeely et al., 2010). A mistrustful attitude, one that encourages 

disconnection from school, may therefore lead to the failure to adopt values of education 

and academic success. In contrast, regardless of level of mistrust for the school system, it 

may be that students who place a high value on education may still perform well 

academically. This effect may be increased when students are both positively connected 

to their school in addition to having a high academic value.  
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Chapter Three: Proposed Research Study 
Problem Statement 

African Americans have reported greater levels of mistrust for Whites and White 

institutions, when compared to other ethnic minority groups (Phelps, et al., 2001; 

Thompson, et. al., 1994). Researchers examining the origins of cultural mistrust theorize 

that a complex history of maltreatment in a variety of settings has led to the development 

of cultural trauma and cultural paranoia among African Americans (Alexander, 2004; 

Eyerman, 2001; Sen & Chowdhury, 2006). As a result of this devastating history, African 

Americans have become cautious and distrustful of their interactions with Whites and 

White Institutions (Terrell & Terrell, 1981). While some have argued that being 

distrustful is an adaptive mechanism and referred to it as “healthy cultural 

paranoia”(Grier & Cobbs, 1968), higher levels of cultural mistrust have been associated 

with a multitude of negative outcomes related to the psychological and academic well 

being of African Americans (Whaley, 2001). This distrust may be most detrimental when 

focused on the educational system. Elevated feelings of mistrust in the educational 

system have been linked to decreased academic success (Irving & Hudley, 2008). Being 

mistrustful of the educational system has also been linked to decreased connection to 

one’s school and devaluation of educational attainment (Irving & Hudley, 2008; 

Thompson et al., 1990).  

Given the positive correlation between school connectedness and educational 

value on academic success, it might be that these influences buffer against the negative 

effects of high cultural mistrust on academic success. Although negative effects of 

cultural mistrust on academic achievement have been examined among African American 

populations, no study has examined this relationship in African American middle school 
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students. Additionally, the effects of students’ connection to their school and educational 

value have not been examined among high cultural mistrust students. Therefore, the next 

step in research is to investigate the relation between cultural mistrust and academic 

achievement in African American middle school students and explore whether school 

connectedness and educational value buffer against the negative effects of cultural 

mistrust on academic achievement in this population.  

Statement of purpose 
The purpose of this study is to investigate how cultural mistrust, school 

connectedness, and educational value influence African American middle school 

student’s academic achievement. The study will also investigate the extent to which 

school connectedness and educational value moderate the possible effect of cultural 

mistrust on academic achievement. It is expected that high school connectedness and 

educational value will protect against the effects of high cultural mistrust on academic 

achievement for this population.  

Research Questions and Hypothesis 
Research Question 1:  

Do cultural mistrust, school connectedness, or educational value influence 

academic achievement in African American middle school students? 

Hypothesis 1a:  

Controlling for school connectedness, educational value, gender, and SES, there 

will be an inverse relation between cultural mistrust and academic achievement. Thus, the 

higher the cultural mistrust score, the lower a student’s academic achievement among 

African American middle school students. 

Hypothesis 1b:  
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Controlling for level of cultural mistrust, educational value, gender, and SES, 

there will be a positive relation between school connectedness and academic 

achievement. Higher levels of school connectedness, therefore, will be associated with 

higher levels of academic achievement as measured by student GPA. 

Hypothesis 1c: 

Controlling for level of cultural mistrust, school connectedness, gender, and SES, 

there will be a positive relation between educational value and academic achievement. In 

other words, the more students value their education the higher their academic 

achievement as measured by GPA. 

Rational 1a:  

Several studies have found higher levels of cultural mistrust to be associated with 

lower levels of academic achievement in college and high school populations (Caldwell 

& Obasi, 2010; Irving & Hudley, 2008; 2005). Given Terrell and Terrell’s (1993) 

findings of distrust for the dominant culture in a middle school population, it is possible 

that the same effects of cultural mistrust on academic achievement exist within this group 

of students. Gender will be controlled because research indicates differences in academic 

achievement and engagement in African American males and females (Fashola, 2005; 

Irving & Hudley, 2005; Isom, 2007), in that females are more likely to obtain higher 

levels of academic success than males. Socioeconomic status will be controlled for 

because low socioeconomic status is typically associated with underachievement (Caldas 

& Bankston, 1997; Gutman & McLoyd, 2000).  

Rational 1b:  
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A positive connection to one’s school is linked to higher academic performance 

(McNeely et al., 2010) Students who feel well connected to their school environment and 

cared about by their teachers and peers are more likely to display higher academic 

achievement. This has been found among elementary, middle, and high school students. 

Given these findings it is expected that the same will be true for the current study. Gender 

is controlled for as researchers have found that girls tend to be more connected to school 

than boys (Goodenow, 1993; McNeely, 2004). In addition, research has found that the 

impact of school connectedness is not as prominent among students with higher 

socioeconomic status when compared to middle and low SES groups (Dance, 2002; 

Furstenberg & Hughes, 1995; Jencks & Meyer, 1989). For this reason, socio economic 

status is also controlled.  

Rationale 1c: 

Extensive research on the effects of educational value on academic achievement 

has shown that students who value their education are likely to achieve higher academic 

success than students who do not value their education as much (Caldwell & Obasi, 

2010; Irving & Hudley, 2008). These findings have been found across all populations and 

grade levels; therefore, it is expected that the current study will yield similar findings. 

Males and females have differing ideas of success (Conchas & Noguera, 2004; Isom, 

2007; Taylor, Graham, and Hudley, 1997) and academic success is viewed as more 

appropriate for African American females than males (Hudley & Graham, 2001). Gender, 

therefore, is controlled in the current study. 
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For each of the above hypotheses, it is expected that analyses will yield modest 

effects for all three variables on academic achievement; yet, the findings for school 

connectedness and educational value will be in the opposite direction of cultural mistrust.  

Research Question 2:  

Does school connectedness moderate the effect of cultural mistrust on academic 

achievement?  

Hypothesis 2: 

High cultural mistrust will predict low academic achievement among African 

American middle school students who reported low levels of school connectedness, but 

not among those who reported high levels of school connectedness. 

Rationale 2: 

Research shows that high cultural mistrust is linked to low academic achievement 

(Caldwell & Obasi, 2010; Irving & Hudley, 2005; 2008). However, a positive connection 

with school is associated with positive academic outcomes. (McNeely, et al., 2010). Thus 

if distrustful African American students perceive that they are cared for, trusted, and 

respected by the adults in their school, then the negative impact of cultural mistrust on 

academic success may not be as strong as for those who are distrustful and do not have a 

strong bond to their school or school environment. Further, for students with high cultural 

mistrust and low school connectedness, it can be expected that the negative effects of 

both of these together will further decrease student’s achievement. On the other hand, it is 

possible that the negative effects of high cultural mistrust are mitigated by the perception 

that individuals within the school care for students and their educational success.   

Research Question 3:  
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Does educational value moderate the effect of cultural mistrust on academic 

achievement? 

Hypothesis 3: 

High cultural mistrust will predict low academic achievement among African 

American middle school students who reported low levels of educational value, but not 

among those who reported high levels educational value. 

Rationale 3: 

Research has demonstrated a negative relationship between cultural mistrust and 

academic achievement and a positive relationship between educational value and 

academic achievement among college populations (Irving & Hudley, 2005, 2008). It is 

expected that high educational value will buffer against the negative effects of cultural 

mistrust on academic achievement.  

Research Question 4:  

Does educational value moderate the effect of school connectedness on academic 

achievement?   

Hypothesis 4: 

Low school connectedness will predict low academic achievement among African 

American middle school students who reported low levels of educational value, but not 

among those who reported high levels educational value. 

Rationale 4: 

A negative connection to one’s school has negative effects on their academic 

performance (McNeely et al., 2010). Likewise, when students have a low educational 

value a link to low academic achievement has been established among African American 
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populations (Irving & Hudley, 2008). Given the negative affects of these two variables, it 

can be expected that students who are low on both of these will yield negative academic 

outcomes. 

Method 
Participants 

For the proposed study, participants will include 150 seventh-grade students 

enrolled in public middle schools located in the Austin Independent School District in 

Austin, Texas.  

Measures 

Cultural Mistrust: The Revised Cultural Mistrust Inventory (CMI; Irving & 

Hudley, 2002) is a 10-item self-report measure used to assess levels of mistrust for White 

society by African Americans (Terrell & Terrell, 1981; See Appendix A). The original 

CMI was a 48 item instrument that assessed mistrust in the areas of education and 

training, interpersonal relations, business and work, and politics and law. Analysis by 

Irving (2002) revealed the subscales had high inter-correlations, ranging from .75 to .88 

and a one-factor model explained 43% of the variance. They reduced the number of items 

to 10 by eliminating those items with low factor loadings and selecting questions that 

“best reflected distrust towards the dominant culture” (Irving, 2002; Irving & Hudley, 

2005, 2008). The revised scale showed a reliability estimate of α = .91 in a sample of 

African American high school students.  

Each item is on a 4-point Likert scale ranging from strongly disagree (1) to 

strongly agree (4). Sample items include “White teachers teach subjects so that it favors 

whites” and “White politicians usually can be relied on to keep promises they make to 

Blacks”. Higher scores indicate a tendency for individuals to be more distrustful towards 
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White Americans. Although the CMI was originally used in the assessment of college 

students, it has also been used in middle school populations of grades 7 to 9, with 

students ranging in age from 12 to 15 (Terrell & Terrell, 1993).  

School Connectedness: The Revised School Connection Scale (SCS; Brown, 

Leigh, & Barton, 2000; See Appendix B) will be used to assess students’ sense of school 

connectedness. The SCS is a 16-item, 4-point Likert scale used to assess students’ 

“beliefs in their school, view of the school as important or useful to individual goals, and 

the social and emotional attachment to others within the school context” (Brown et al., 

2000). Sample items include “Adults at this school listen to students’ concerns," "I feel 

like I belong at this school". The measure showed an internal reliability estimate of .86 in 

a sample of 7th - 12th grade students (Brown et al., 2000).  

Educational Value: The Outcome Value subscale of the African American 

Educational Outcome Inventory (Irving & Hudley, 2005; See Appendix C) will be used 

to measure how much students value their education. This 10-item subscale has yielded a 

high reliability score of α = .91 in a junior high school population (Irving & Hudley, 

2005). Students are presented with a list of outcomes for which they are to rank on a 4-

point Likert scale⎯ranging from Very important (4) to Very Not Important (1)⎯the 

importance of the outcomes to them. Sample items include “ Job Security” and “Make a 

contribution to my community”.  

Academic Achievement: Students’ academic achievement will be measured based 

on their cumulative academic grade point average (GPA) for seventh grade, ranging from 

0 to 4.0. Transcripts for participants will be examined and GPA will be calculated based 
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on their current (seventh grade) GPA. For this study, student GPA will not take into 

account electives or any non-academic courses they have taken. 

Socioeconomic status: Two questions on the back of the consent form provided to 

parents will capture socioeconomic status (SES) information. The first question will ask 

for the level of education of parents or guardians, with six choices ranging from no high 

school diploma to graduate degree. When there are two parents, the higher parent 

educational attainment will be used. The second question will request the occupations of 

parental figures in the home. Using the Duncan (1961) Socio-Economic Index, the 

occupational categories provided will be assigned a ranking for each response. Again, the 

higher status score will be used when two parents report occupations. The two SES 

measures will be converted to z- scores and averaged for each participant. 

Procedures 
Approval by Human Subjects Committee: This study will be conducted in 

compliance with the ethical standards and procedures outlined by the American 

Psychological Association and the University of Texas at Austin. Prior to the study, the 

researcher will obtain approval from the Institutional Review Board at the University of 

Texas at Austin. 

Approval by the School District:  The researcher will provide the superintendent 

of the Austin Independent School District (AISD) a written proposal that details the 

purpose of the study—to investigate school attitudes among middle school students—as 

well as request approval to conduct research on a middle school campus within the 

district. Once permission is granted, the researcher will meet with the school principal 

and 7th grade general education English and Math teachers to discuss the proposed study 
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and any designated responsibilities and requirements. At this time, staff will have the 

opportunity to present any questions they may have regarding the study.   

Recruitment of participants: All students enrolled in regular education courses in 

the 7th grade will be asked to participate, although only questionnaires completed by 

African American students will be included in the analysis. Four weeks prior to the 

administration of study materials, a formal letter will be sent home with students to have 

signed and returned by their parent of guardian. The letter will inform guardians of the 

purpose of the study (to investigate school attitudes among middle school students), 

request consent for their child to participate, and gather socioeconomic information. For 

students who have not yet returned a consent form two weeks prior to the intended study 

date, follow-up letters will be mailed. All students who return their signed parent consent 

form and accompanying documents will receive a reusable aluminum water bottle. Only 

students who return the forms will be included in the study and those who complete all 

study related questionnaires and materials will be entered into a drawing to win 1 of 8 gift 

cards in the amount of $50. 

Data collection: Data collection will occur during the regular school day and at a 

time that has been identified as least intrusive for staff and students. Students will 

complete study materials independently, but the experimenter will be available to help 

with reading and comprehension of materials. The researcher will explain that although 

the materials ask for sensitive information, it is important that they respond accurately 

and honestly. Participants will also be informed that all information they share will be 

kept confidential. Student records will be reviewed to obtain their academic GPA once all 

surveys have been completed. All students who return study materials will be given a 
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ticket confirming their entrance into a raffle for 1 of the 8 $50 gift cards. To avoid 

potential problems of internal validity due to singling out African American students, all 

students regardless of ethnicity will receive a packet containing the questionnaires. The 

10 items to measure cultural mistrust, however, will only be in the materials provided to 

African American students. 

Data Analysis and Expected Results 
The purpose of this study will be to examine the influence of cultural mistrust, 

school connectedness, and educational value on academic success for African American 

middle school students and to determine the moderation effects of school connectedness 

and educational value. To test the hypothesis, data including cultural mistrust ratings, 

school connectedness ratings, educational value ratings, and GPA will be analyzed using 

simultaneous and sequential multiple regression. 

Preliminary Analysis-Power 

A priori power analysis were conducted using G-POWER version 3.1.2 to 

determine the minimum sample size needed to test the hypotheses. With α set at .05, 

results for a multiple regression analysis with 6 predictors showed that a minimum of 123 

participants would be needed to detect a moderate effect size (f2 =. 15) with power of .90. 

Analysis and Expected Results 

Prior to completing regression analyses, frequency and descriptive data—such as 

means, ranges, and standard deviations—for the measures will be inspected for trends 

and outliers, and to ensure normality (Keith, 2006).  

Multiple regression analysis will be used to develop a model for predicting 

academic achievement for middle school students based on their level of cultural 

mistrust, school connectedness, and educational value.  
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To satisfy the assumptions of multiple regression, linearity will be checked by 

inspecting bivariate scatter plots of the data, residuals will be plotted against the predicted 

values and checked for deviations from normality. Variables will also be checked to 

ensure they are normally distributed. In addition, a bivariate correlation matrix of the 

independent variables will be examined for excessively high correlations (collinearity). 

For moderation analyses variables will be centered to aid in interpretation (Aiken & 

West. 1991; Vaughn, 2010).  

Tests of Research Hypothesis 

For all analyses, α will be set at .05. 

Hypothesis 1a 

It is hypothesized that the higher the level of cultural mistrust, the lower a 

student’s academic achievement among African American middle school students. In this 

model, using simultaneous regression, students’ GPAs will be regressed on their cultural 

mistrust scores. To control for variance due to other potential influences, school 

connectedness, educational value, family socio-economic status, and gender will also be 

included in the analysis as independent variables. It is expected that higher cultural 

mistrust scores will be associated with lower levels of academic achievement as 

measured by student GPA when controlling for school connectedness, educational value, 

family socio-economic status, and gender. 

Hypothesis 1b 

It is hypothesized that the higher the level of school connectedness, the higher a 

student’s academic achievement. In this model, students’ GPAs will be regressed on their 

school connectedness scores. To control for variance due to other potential influences, 
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cultural mistrust, educational value, family socio-economic status, and gender will be 

included in the analysis as independent variables. It is expected that higher scores of 

school connectedness will be associated with lower levels of academic achievement when 

controlling for cultural mistrust, educational value, family socio-economic status, and 

gender. 

Hypothesis 1c 

It is hypothesized that the higher the level of educational value, the higher a 

student’s academic achievement. In this model, students’ GPAs will be regressed on their 

educational value scores. To control for variance due to other common factors, cultural 

mistrust, school connectedness, family socio-economic status, and gender will be 

included in the analysis as independent variables. It is expected that higher scores of 

educational value will be associated with lower levels of academic achievement when 

controlling for cultural mistrust, school connectedness, family socio-economic status, and 

gender. 

Hypothesis 2 

It is hypothesized that school connectedness will moderate the effect of cultural 

mistrust on academic achievement in African American middle school students. Thus, 

high cultural mistrust will predict low academic achievement among African American 

middle school students who reported low levels of school connectedness, but not among 

those who reported high levels of school connectedness. To test this hypothesis, 

sequential regression will be used. Cultural mistrust and school connectedness variables 

will be centered and a cross-product of the two will be created (cultural mistrust × school 

connectedness). Students’ GPAs will then be regressed first on the background variables 
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(gender and SES), educational value, the two centered variables, and finally the block 

containing the cross-product. If the interaction term is significant, or the final block 

containing the cross-product results in a statistically significant increase in R2, simple 

regression lines will be plotted for academic achievement on levels of school 

connectedness at 1 SD above and below the mean, representing high and low levels of 

cultural mistrust. Figure 1 shows the expected findings of this analysis. 

Figure 1: Moderating effect of School Connectedness on Cultural Mistrust and GPA 

 
Hypothesis 3 

It is hypothesized that educational value will moderate the effect of cultural 

mistrust on academic achievement in African American middle school students. High 

cultural mistrust will, therefore, significantly predict low academic achievement among 

African American middle school students who reported low levels of educational value, 

but not among those who reported high levels educational value. To test this hypothesis, 

sequential regression will be used also. Cultural mistrust and educational value variables 

will be centered and a cross-product of the two will be created (cultural mistrust × 

educational value). Students’ GPAs will then be regressed first on the background 

variables (gender and SES), school connectedness, the two centered variables, and finally 
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the block containing the cross-product. To examine the nature of the moderating effect if 

the interaction term is significant, simple regression lines will be plotted for academic 

achievement on levels of educational value at 1 SD above and below the mean for high 

and low levels of cultural mistrust (See Figure 2). 

Figure 2: Moderating effect of Educational Value on Cultural Mistrust and GPA 

 

Hypothesis 4 

It is hypothesized that low school connectedness will significantly predict low 

academic achievement among African American middle school students who reported 

low levels of educational value, but not among those who reported high levels 

educational value. Educational value will moderate the relationship between school 

connectedness and academic achievement. Sequential regression will be used to test this 

hypothesis. School connectedness and educational value variables will be centered and a 

cross-product of the two will be created (school connectedness × educational value). 

Students’ GPAs will then be regressed first on the background variables (gender and 

SES), cultural mistrust, the two centered variables, and finally the block containing the 

cross-product. To examine the nature of the moderating effect if the interaction term is 

significant, simple regression lines will be plotted for academic achievement on levels of 
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educational value at 1 SD above and below the mean for high and low levels of school 

connectedness (See Figure 3). 

Figure 3: Moderating effect of School Connectedness on Educational Value and GPA 
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Chapter Four: Discussion 
Summary 

The proposed study seeks to extend previous research by examining the potential 

effects of cultural mistrust, school connectedness, and educational value on academic 

achievement. The study will also explore whether school connectedness or educational 

value moderate the effect of cultural mistrust on academic achievement among African 

American middle school students and the effect of these together. It is expected, like 

previous findings, that cultural mistrust will be negatively correlated with academic 

achievement, and that that negative relation will persist even when other relevant 

influences are controlled. School connectedness and educational value are expected to be 

positively correlated with academic achievement, and that relation is expected to remain 

when controlling for other relevant variables. It is also expected that both school 

connectedness and educational value will moderate the possible effect of cultural mistrust 

on academic achievement.  

Limitations and Further Research  

This study is not without limitations that may affect the interpretation of the 

results. First, because the study takes place in a single middle school, the effects that the 

student population, specifically demographics, may have on attitudes cannot be taken into 

account. Perhaps the results of this study maybe different across various settings: 

predominantly black, predominantly white, or predominantly minority settings. Whaley 

(2001) proposed that it is the socialization among the white culture that also influences 

levels of mistrust. Thus African American students in predominantly white settings may 

have lower levels of cultural mistrust resulting in a possible decreased affect on academic 

achievement, school connectedness, and educational value. Future studies may want to 
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consider investigating theses effects across a variety of population settings among 

schools.  

Along these same lines, the design of the current study does not allow for 

investigation across various geographic regions. Given the distinctive historical climate, 

events, and views in the regions traditionally know as the South and the North in the 

United States, perhaps there are geographic differences in attitudes and levels of mistrust 

among students and families. Further investigation into these differences and their effects 

may be a possible direction for future research.  

The current study does not explore cultural mistrust in other populations. 

Researchers may want to investigate the presence and differing effects of cultural 

mistrust within other ethnic or cultural groups. Because this form of mistrust is thought to 

stem from cultural trauma, or large-scale discrimination, it might be that other ethnic 

groups are distrustful of the dominant culture or other groups. If in fact there are few 

issues with cultural mistrust among other groups further examination of continued 

mistrust in African Americans maybe worthwhile.  

Given the cross-sectional design of the study, it is uncertain whether cultural 

mistrust in fact influences levels of school connectedness and educational value, or the 

latter are influencing the former. It might be that African American students who feel 

disconnected from their school become increasingly distrustful of whites, or African 

American students who have a low educational value view the dominant culture as an 

obstacle in the way of academic success and therefore become more distrustful of Whites. 

A longitudinal design would help provide key information on the relations of these 

variables, and would also allow assessment of the stability of student attitudes and 
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characteristics throughout maturation. Future research should consider examining both 

the causal relations among these variables, as well as their stability over time.   

Finally, it should be noted that this research is nonexperimental in nature, and 

thus inferences concerning causality are weaker than they would be with true 

experimental research. The degree in which regression results can be used to infer the 

effect of one variable on another depend on the veracity and plausibility of the models. 

Thus all discussions of effects within this study should be assumed to refer to presumed 

causes and presumed effects, as the data used in this research are non-experimental in 

nature. Conclusions drawn about influences and outcomes are only valid given the 

adequacy of the model underlying the analysis. 

Implications 
Significant findings may have practical implications for educational programming 

for African American youth. First, if the results of this study confirm that cultural 

mistrust has a negative impact on academic success among middle school students, early 

detection of student that are high on cultural mistrust are warranted. Identification of such 

students early on may prevent academic disparities associated with cultural mistrust if 

attitudes are altered. In addition, given the view that school and educational attainment 

are associated with being characteristic of the White culture, school districts may seek to 

recruit African American role models that allow for students interact with seemingly 

realistic outcomes. Observing such outcomes of positive academic success could possibly 

increase the value African American students place on education. Likewise, perhaps 

tactics to increase positive attitudes toward school personnel, education, and the 

institution of school in general and decrease the negative impact of cultural mistrust 

would be warranted if the findings of this study suggest that school connectedness 
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moderates the relationship between cultural mistrust and academic achievement. Finally, 

interventions aimed at increasing positive interactions with African American students by 

professionals within the school might be implemented. Doing so might decrease the 

negative affects of cultural mistrust and increase the more positive outcomes associated 

with school connectedness and educational value.  
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Appendices 
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Appendix A 

Revised Cultural Mistrust Inventory 
The following questions are interested in how you feel about people from other ethnic 
groups. Circle the number that indicates how much you agree with the statements below. 

 

Strongly 
Agree Agree Disagree Strongly 

Disagree 

4 3 2 1 

1. White teachers teach subjects so that it favors whites. 

4 3 2 1 

2. White teachers are more likely to present materials in class on purpose to make Blacks 
look inferior. 

4 3 2 1 

3. White policemen will change a story to make Blacks appear guilty. 

4 3 2 1 

4. White Politicians usually can be relied on to keep the promises they make to Blacks. 

4 3 2 1 

5. A Black person cannot trust a White judge to give them a fair trial. 

4 3 2 1 

6.Whites pass laws on purpose to block the progress of Blacks. 

4 3 2 1 

7. It is best for Blacks to be on their guard when among whites. 

4 3 2 1 

8. Whites are as trustworthy as members of any other ethnic groups. 

4 3 2 1 

9. Whites can’t be trusted to do what they say in business. 

4 3 2 1 

10. Whites who establish businesses in Black communities so that they can take advantage 
of Blacks.  

4 3 2 1 
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Appendix B 
School Connection Scale 

This section of the questionnaire is concerned with your thoughts about your school. 
Below is a list of statements about you school. Circle the number that indicates how 
strongly do you agree or disagree with the following statements about your school.  
⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯
Strongly Agree Agree Disagree Strongly 

Disagree
             4       3                        2              1 
⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯⎯ 
1. Adults at this school listen to students' concerns. 
             4       3                        2              1 
2. Adults at this school act on students' concerns. 
             4       3                        2              1 
3. I have many opportunities to make decisions at my school. 
             4       3                        2              1 
4. The principal asks students about their ideas. 
             4       3                        2              1 
5. When there is an emergency there is someone there to help. 
             4       3                        2              1 
6. We do not waste time in my classes. 
             4       3                        2              1 
7. Students of all ethnic groups are respected. 
             4       3                        2              1 
8. The rules at my school are fair. 
             4       3                        2              1 
9. I can be a success at this school. 
             4       3                        2              1 
10. I can reach my goals through this school. 
             4       3                        2              1 
11. My schoolwork helps in things that I do outside of school. 
             4       3                        2              1 
12. It pays to follow the rules at my school. 
             4       3                        2              1 
13. I am comfortable talking with adults at this school about my problems. 
             4       3                        2              1 
14. I feel like I belong at this school. 
             4       3                        2              1 
15. I have friends at this school. 
             4       3                        2              1 
16. I can be myself at this school. 



	  

43	  

             4       3                        2              1 
Appendix C 

Educational Value Scale 
This section of the questionnaire is concerned with the outcomes that are important or 
desirable to you. Below is a list of outcomes that might be achieved in your future. Circle 
the number that indicates how important or desirable each outcome is to you.  

Importance of Outcomes to Me 

Outcomes Very 
Important 

Important Not important Very not 
important 

Variety in Job 
Duties and 
Activities 

4 3 2 1 

Job Security 4 3 2 1 

High Income 4 3 2 1 

High Prestige and 
Social Status 4 3 2 1 

Intellectual 
Stimulation 4 3 2 1 

Opportunity for 
Part Time or 

Flexible Working 
Hours 

4 3 2 1 

Avoid Significant 
Racial 

Discrimination 
4 3 2 1 

Making and 
Important 

Contribution to 
my Community 

4 3 2 1 

Can Engage in 
Satisfying 

Leisure Activities 
4 3 2 1 

Holding on to My 
Identity as a 

person of color 
4 3 2 1 
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Appendix D 
Letter to Parents 

Dear Parent or Guardian, 

 

Your child is invited to be in a research study about the academic achievement of 
seventh grade students. I ask that you read this form and ask any questions you may have 
before agreeing to allow your child to participate in this study. 

The study: The purpose of this study is to investigate school attitudes among middle 
school students. This study will examine four factors influencing academic achievement: 
(1) educational value; (2) perceptions of school relationships; (3) feelings of 
connectedness; and (4) cultural aspects of learning. At this time if you agree to allow you 
child to participate in the study, he/she will complete a packet of questionnaires that will 
take approximately 30-45 minutes to complete.  

Risks/benefits: There are no risks in this study.  Each student participating in this study 
will receive a reusable water bottle and be entered into a raffle for a $50.00 gift card as a 
token of my appreciation regardless of whether he/she withdraws from the study early.  

Confidentiality: The records of this study will be kept private. Each participant will be 
ensured of anonymity because no real names will be used. Upon receiving your consent, 
your child’s current GPA will be obtained. This and all other data will be kept in a locked 
file cabinet in a locked office. Only this researcher will have access to the student’s 
questionnaire and identity.  

Voluntary nature/questions: Your decision on whether or not to allow your child to 
participate will not affect your current or future relations with the Austin Independent 
School District or the University of Texas- Austin. If you decide to allow your child to 
participate, you are free to change your mind at anytime prior to the completion of study 
related questionnaires by contacting the lead investigator If you have any questions now, 
or once the study has begun, I can be reached at (901) XXX-XXXX. Thank you very 
much. 

Sincerely, 

Brettjet L. Cody  
Doctoral Student, School Psychology 
The University of Texas-Austin 
Department of Educational Psychology 
1 University Station, D5800 
Austin, TX 78712 
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Appendix E 
Parental Consent Form 

By signing below I agree to allow my child to participate in this study. I have read the 
information provided regarding the purpose and potential risks/benefits of my child 
participating in the study. I understand that at anytime I can withdraw my child from this 
study by contacting Brettjet Cody, the lead investigator.  
 
Please indicate highest level of education you (and your spouse) have completed: 

Response Self Spouse 

Less than high school   

GED or High School diploma   

Some college beyond high school   

Completed college   

Master’s degree or Equivalent   

Ph.D., MD., or other doctoral degree   

 

In the following space, please indicate your (and your spouse’s) occupation (be sure to 
tell what it is you do, not where you work). 

Self Spouse 

  

 

Signature of Parent/Guardian _________________________________ Date_________  

 

Signature of Investigator ____________________________________ Date __________  
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Appendix F 
Children’s Assent Form 

I understand that I am being asked to participate in a research study about attitudes 
toward school and the individuals associated with my school.  Although my parents have 
given consent for me to participate in the study, I understand that at anytime I can decide 
not to participate or complete study related materials. I have been informed that any 
information I provide will be kept confidential and not disclosed to anyone else unless 
my parents give consent for such.  
 

 

By signing below, I agree that I have read this or had it read to me, and I do want to be in 
the study at this time.  
 

 

Signature of Student ________________________ Date _____________   

 

 

Signature of Investigator _____________________ Date ____________  
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